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September 15, 2017
Secretary of Education DeVos:

On behalf of the dedicated team members of the Arkansas Department of Education, | am pleased to
submit the Arkansas Staltan in accordance with the Every Student Succeeds Act.

This document reflects work that began prior to the passage of the Every Student Succeeds Act. In 201
the Arkansas team began engaging with stakeholders to determine how our agency could better supp
students, educators, school and district leaders, and communities in their efforts to improve student
outcomes. It was our intent to maximize the flexibility offered under No Child Left Behind to rethink

our approach to accountability, moving from angdiancefocused system to one of support. Our goal

is to unleash the professionalism and creativity of educators to provide stoclesed learning

opportunities for lhstudents. The passage of theery Student Succeeds Act provided an accelerated
pathfor this goal to be realized, and we are excited about the results we expect to see in the coming
years.

The feedback we received from stakeholders led us to redefine our agency Vision and Mission.

Vision: The Arkansas Department of Educatiotrémsforming Arkansas to lead the nation in
studentfocused education.

Mission: The Arkansas Department of Education provides Leadership, Support, and Service to
schools, districts, and communities so every student graduates prepared for college, @dareer an
community engagement.

These declarations, together with our Values and Goals, succinctly define who we are, what we do, and
where we want to be. They are driven by the principle of equity. We believe every student, regardless o
geography, income, gendeace, ethnicity or disabilitpnust be supported in that learnifis is the
foundation of the Arkansas State Plan.

R. Brett Williamson

£l Dorado

Diane Zook
Melbourne

Four Capitol Mall
Little Rock, AR
72201-1019
(501) 682-4475
ArkansasEd.gov

An Equal
Opportunity
Employer

While the elements outlined in this document build on what has been learned under past accountability
systems, we see it as a beginnii{e have initiated a system of stakeholder engagement that will
continue beyond the submission of the Arkansas State Plan. It will lead to continuous improvement in
our schools and lifelong learning opportunities for our students. Through this process, we
convinced that transformation will occur éand w

Sincerely,

Johnny Key
Commissioner of Education
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Programs Included in the Consolidated State Pla

Instructions Indicate below by checking the appropriate box(es), which programs the
SEA included in its consolidated State plan. If an SEA elected not to include one or more
of the programs below in itonsolidated State plan, but is eligible and wishes to receive
funds under the program(s), it must submit individual program plans for those programs
that meet all statutory and regulatory requirements with its consolidated State plan in a
single submissin

Check this box if the SEA has includeti of the following programs in its consolidated State plan.

or

If all programs are not included, check each program listed below that the
SEA includes in its consolidated State plan:
Title I, PartA: ImprovingBasicProgram$Operatedy Local EducationaAgencies
Title 1, Part C: Education of Migratoghildren
Title 1, PartD: PreventiorandInterventionProgramgor ChildrenandY outhWho Are Neglected,

Delinquent, or AtRisk
Title 1l, Part A:Supporting Effectivénstruction
Title 111, PartA: EnglishLanguageAcquisition,Languagd&EnhancemengndAcademicAchievement
Title IV, PartA: StudentSupportandAcademicEnrichmentGrants
Title IV, PartB: 21°'CenturyCommunityLearningCenters
Title V, PartB, Subpart2: RuralandLow-IncomeSchooProgram
Title VI, SubparB of theMcKinney-VentoHomelesAssistanceéict:
Educatiornfor Homeless Children and Youth Program (McKinnésntoAct)

Instructions

Each SEA must provide descriptions arider information that address each
requirement listed below for the programs included in its consolidated State plan.
Consistent with ESEA section 8302, the Secretary has determined that the following
requirements are absolutely necessary for consideraifa consolidated State plan. An
SEA may add descriptions or other information, but may not omit any of the required
descriptions or information for each included program.
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A. Title I, Part A: Improving Basic Programs Operated by Local
Educational AgenciegLEAS)

1.Challenging State Academic Standards and AssessmeifEsSEA section
1111(b)(1)and (2)and 34 CFR 82 00 . 17200 . 8. )

The Arkansas Department of Education (ADE) facilitates the revision of challenging state

academic standards every gears. In 2015, the schedule was altered to revise the

standards for math and English language arts during the same period as directed by the
recommendations from the Governords Council 0|
conducted numerous hearings anceineed public feedback regarding standards and

assessments. The Council, chaired by the Lieutenant Governor, was comprised of

educators, administrators, parents, business owners, and recent students. The Council
proposed recommend atficeotorevisd tlee matihad Eaglishe r nor 6 s Of
language arts standards and change the state assessment to ACT Aspire®. In addition, the

State Board of Education endorsed the Next Generation Science Standards to inform

revision of the Arkansasikl2 Science Standardshich was undertaken as a myjaar

process and overlapped the revision of the Common Core State Standards. The ADE has

resumed the styear revision cycle for state academic standards.

Arkansas statutes Ark. Code Ann. 852905 and 86152906 (2017) dscribe the
responsibilities of the Arkansas State Board of Education regarding development and
implementation of challenging academic standards to prepare students for college,
career, and community engagement. Current legislation and rules direct thi® ADE
appoint committees to write and revise academic courses based on the Arkansas
Academic Standards. Each academic standards revision committee consists of teachers
and instructional supervisory personnel from public schools, with assistance from
educatos from institutions of higher education. The committees meet periodically to
review, revise, and update the Arkansas Academic Standards.

The academic standards revision committee members are recommended by district
and/or buildinglevel administratorand represent KL2 educators from five regions in
Arkansas: northwest, northeast, southwest, southeast, and central. Educators from small,
medium, and large districts collaborate to create challenging academic standards that
meet the diverse needs of dlidents across Arkansas to prepare them to graduate

college and career ready. Educators from institutions of higher education and early
childhood also serve on the committees to ensure alignment f&makergarten through
postsecondary education {£5).

Revision committee members consult a variety of documents to inform the revision

process, such as international learning expectations, international assessments, national
assessments, professional standards, other st:
community feedback surveys. Before and after the revision process, the general public

provides input about the standards through community feedback surveys. The feedback

surveys inform the revision of the standards. The revision committee members focus on

writing the standards that prepare students for success after high school in institutions of

higher education or careers. The committees look for alignment and connections across

1The Secretary anticipates collecting relevarpiimfation consistent with the assessment peer review process in 34
CFR § 200.2(d). An SEA need not submit any information regarding challenging State academic standards and
assessments at this time



content areas, highlighting crosscutting concepts andptiisaiy literacy skills within
content standards in all subjects. Arkansas collegesgrademinately used the ACT®
for college placement and remediation decisions. The ACT college and career ready
domains and alignment were considered during the revigitre English language arts
and math standards.

Arkansas provides a variety of assessments that can be used within the
accountability system, as noted in Table 1. As Arkansas moves to a system of
multiple measures, the following assessments could luktosaeasure
achievement, growth, and/or percent

tested. The ADE will use the italicized assessments for the math and the English
language arts required assessments for the academic achievement indtbator in
support and accountability system. Tabledludes the assessments currently
available; Table 2 provides additional options.

Table 1.Assessments Available for Use by Arkansas to Measure Achievement and/or Growth

Assessment State Use
3i 8 ACT Aspire® Achievement and Growth
A EnglishLanguage Arts (English, readingriting)
A Mathematics
A SciencgSQSS indicator)
910 ACT Aspire® Achievement and Growth
A English Language Arts (English, readimgiting)
A Mathematics
A SciencgSQSS indicator)
Alternate Multi-State Multi -State Alternative Assessment
Assessment ﬁ'tema“"e t (MSAA)
for zgiiszsglzn A English Languagérts (English, readingyriting)
Students A Mathematics
with Arkansas Alternate :
Cognitive 20172018
Disabilities Dynamic Learning _ Dynamic Learning Maps
Maps under A English Language Arts, grad@sl10
consideration for | A Math, grades3i 10
2018 and forward | A Science, gradedi 10 (SQSS indicator)
11 The ACT® Achievement

A Percent meetindCT CollegeReadines8enchmark




K-12

English

Achievement and Growth

Language | 4 percenon track to English language proficiency

Proficiency

Assessment for| A ELP Value Added Growth

21%Century
(ELPA21)

Table 2.0ther Assessment O

Assessment

ptions Available

Planned Future Use

Ki2

Northwest Evaluation
Association (NWEA)

|-Station

Renaissanc

Growth
Reading and math scores from the spring
administration only will be used to set baseline
34 grade growth in ELA and math.

Grade

Assessment

RS

High School

WorkKeys

ASVAB (Armed
Services Vocational
Aptitude Battery)

Industry Recognized
Certifications

PSAT

Planned Future Use

A Met levelcriteria

A Met Armed ServiceQualifications

A Demonstrated competencies within
certification requirements

A Advanced Placemepbtential




2. Ejgh_thﬁmdg_Mmh_Exmmgn_(ESEA section1111(b)(2)(cand 34 CFR §200.5(b)(4))

Doesthe Stateadministeran end-of-coursemathematicaissessmeimd meet
therequirements under section 1111(b)(2)(B)(v)(l)(bb) oBBEA?

| Yes

W No

i. I'f a State responds fiyeso to question 2(i
eighth-grade student who takes the high school mathematics course
associated with the enof-course assessment from the mathematics
assessment typically administered in eighth grade under section
1111(b)(2)(B)(v)(I)(aapftheESEAandensurdhat:
a. Thestudeninsteadtakestheendof-coursemathematiceissessmerthe
Stae administers tdiigh schoolstudentsindersection
1111(b)(2)(B)(v)(I)(bbpftheESEA,;
b. The studentds performance on the high s
year in which the student takes the assessment for purposes of measuring
academic achievemeunnder section 1111 (c)(4)(B)(i) of the ESEA and
participation in assessments under section 1111(c)(4)(E) &3EA;
c. In highschool:
1. The student takes a steadministered endf-course assessment or
nationally recognized high school academic assessaset¢fined
in 34 CFR § 200.3(d) in mathematibsitis moreadvancedhanthe
assessmeitlie Stateadministersunder section
1111(b)(2)(B)(v)(I)(bb) of thESEA;
2. The State provides for appropriate accommodations consistent
with 34 CFR § 200.6(b) and (Bnd
3. The studentés performance on the more
assessment is used for purposes of measuring academic achievement
under section 1111(c)(4)(B)(i) of the ES&Ad participationin
assessmentsdersection1111(c)(4)(E)ftheESEA.
I Yes

W No

. I'f a State responds Ayeso to question 2(i
200.5(b)(4), describe, with regard to this exception, its strategies to provide
all students in the State the opportunityp&preparedfor andto take
advancednathematicgourseworkn middleschool.

3. Natjve LanguageAssessmertt(ESEAsection1111(b)(2)(F)and 34 CFR200.6(f)(2)(ii))

. Provide its definition for Al anguages oth
significant extent in the parthei ci pating s
specific languages that meet tlogtfinition.

Arkansas closely monitors the numbers of students who come from homes where a
language other than English is used. For the purposes of ESSA, Arkansas is defining a
language other than English to be prége a significant extent when the number of
students speaking that language exceeds bb5%he most populous language within the
state,of the total student population. In 2018, the total student population in Arkansas



was 477,268. The following tabprovides the top 5 languages other than English spoken

by Arkansas students

Table 3 Languages Other than English Spoken by Arkansas Students

Language # of Students % of Students
Spanish 35967 7.5%
Marshallese 2907 0.6%
Vietnamese 541 0.1%

Arabic 433 0.1%
Laotian 395 0.1%

In addition, stakeholders in the English Learner Advocate/Advisory Group stated that the
primary group of students for whom native language assessment may be appropriate would

be those English Learners who are scoring afittemer gi ngo | ev el on the st
ELPA21. For the Spring 2017 ELPA21, only 9% of all English Learners scored at the
AEmergingo | evel. Of that 9% of English Learn

represents only 0.6% of the total student populatiabwitould most potentially benefit
from offering a native language assessment.

English has been established as the official instructional language of Arkansas, and

instruction in the public schools must be conducted in English unless the nature of the

course would otherwise require. Ark. Code Ann.-8®1 04 (2017) states that
language of instruction in the public school branches in all the schools of the state, public

and private, shall be the Engl41872017Janguage on
states, AThe English | anguage shall be the of

ii. ldentifyanyexistingassessments languagestherthanEnglish,andspecifyfor
which gradesindcontentareasthoseassessmentzeavailable.

Arkansas will develop or contract to provide statewide assessments when an English
Learner subgroup reaches 15Phis decision was made after consulting Witlke English
learner Advocate/Advisory group

ii.  Indicatethelanguagesdentifiedin question3(i) for whichyearlystudent
academic assessmeai® notavailableandareneeded.

No assessments were identified as needed at this time.

iv.  Describe how it will make every effort to develop assessments, at a minimum, in
languages other than English that greesent to a significant extent in the
participating student population including pyoviding
a The Statebdés plan and timeline for devel
description of how it met the requirements of 34 CFR § 200.6()(®);
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state will coinue to monitor stude@nguagedata,to determinaf an
assessmei anotherlanguageds needed.

b. A description of the process the State used to gather meaningful input on the
need for assessments in languages other than English, collect and respond to
public comment, and consult with educators; parents and families of English
learners; students, as appropriate; and other stakeholders; and Appendix:
Percent of students identified as Language other Eraglish

c. Asapplicable,an explanatiornof thereasors the Statehasnotbeenableto
completehe developmemf suchassessmentespitemakingeveryeffort.

Spanish is the largest language group present in Arkansas. Once we have the number of
Spanish speaking students reach the threshold of 15%, Arkaosksadjust the ACT

Aspire contract to make the Spanish versions of the ACT Aspire available to students for

whom t he individual studentds Language Profi
deems it appropriate. LPACs would be required to follow ADEejines regarding

language of assessment, which would be developed in conjunction with stakeholders.

Arkansas does recognize the value of providing native language supports to English
Learners as they are in the process of acquiring English. On thedagiiie in grades-30,
Arkansas currently offers the opportunity for students to utilize the following native
language supports: Woitd-Word dictionaries utilizing the vendor approved list or ADE
can approve dictionaries not on the list if the distrestities that the student uses the
dictionary on a regular basis in the instructional environment; Spanish language general
directions- provided by the vendor; and, other language general directaisgicts can
translate general directions into otlemguages following an ADE process

c
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Agmm,m(ESEA sectlon 111(c) and(d))

Overview of the Vision for Excellence in Education and the

Framework for the Arkansas Educational Support and

Accountability System

The passage of the Every Student Succeeds Act (ESSA) in December 2015 ushered in

an unprecedented opportunity to reframe state support and accountability systems within
statesd uni gue c atatogersanalize iteapproach toenguriga c h st
equity, access, and opportunity for all of its students. Specifically, the purpose of the

Every Student Succeeds Act (2015) is to Aprovi

receive a fair, equitable, andghiquality education, and to close educational

achievement gaps. 0 At the state |l evel, Articl

requires Arkansas to provide a general, suitable, and efficient system of free public
schools to all children of the state.riher, the Arkansas Supreme Courtake View
School District No. 25 v. Huckabé2002) noted it is the absolute duty of the state of
Arkansas to provide all public school children with a substantially equal opportunity for
an adequate education.

When tle ADE responded to state and federal statutory requirements in the early 2000s,
the approach to support and accountability was focused primarily on ensuring adequacy
following the passage of No Child Left Behind (2001) and the Arkansas Supreme Court
rulings in 2002 and 2004. In contrast, the Arkansas Educational Support and
Accountability System described iédathis ESSA
Vision for Excellence in Education (Visiah)which moves beyond adequacy to

excellence. The Vision caplizes on the unique opportunity that the ADE and local
education agencies (LEAS) have under ESSA (2015) and Arkansas Educational Support
and Accountability Act (2017). The ADE and LEAs have reimagined support and
accountability to create studefoicused larning systems that integrate federal, state, and
local efforts and resources ensuring all students have access to opportunities for success.

Vision for Excellence in Education

As indicated in the Vision, the ADE is transforming Arkansdeao the nation in
studentfocused education so that every student graduates ready for college, career, and
community engagement. The Vision has five specific goals (Figure A). The first four
goals are studetibcused. The fifth goal sets the tone for lkedership, support, and

service the ADE will provide to LEAs thrghh development of ADE personnel
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PREPARED GRADUATES
Each student will meet or exceed educational milestones along pathways to graduate prepared
for college, career, and community engagement.

STUDENT GROWTH
Each student will meet or exceed his/her expected individual growth annually.

PERSONAL COMPETENCIES
Each student will develop and apply personal competencies that promote learning and success in life.

STUDENTSUCCESS e
Each student will be actively engaged in college, career preparation, military service, and/or
competitive employment one year after graduation.

CUSTOMER SERVICE

The Arkansas Department of Education will build the capacity of each team member to

provide efficient and effective customer service that benefits students, respects taxpayers, and
serves all stakeholders.

Figure A. Goals for the Vision for Excellence in Education

Key Values
The ADE established key values within which to anchor and support the YiSgure B).

Leadershi
P « Striving to be a model of excellence that is dedicated to professional and

ethical standards, the whole child, and effective results.
= Driving action toward excellence through informed risk-taking.
* Protecting the public trust by ensuring quality and accountability.

Support
» Collaborating with others through mutual respect, trust, and professionalism.

* Communicating in an open, honest, and transparent manner.

* Fostering new ideas and promoting effective practices.

Service
* Providing quality service in a respectful, effective, and professional manner.

+ Administering agency programs and services with integrity, honesty,
and transparency.

« Leveraging state resources in a wise, efficient, and productive manner.

Figure B. Values Anchoring the Vision for Excellence in Education

The Vision aims beyond the traditional educational paradigm and sets a course to prepare
Arkansas students for a future that may be different from the current college asd care
paradigm. Already, the lines between college, technical, and career postsecondary readiness
have blurred. The academic content and skills that students must acquire and demonstrate for
success must dive more deeply into complex thinking and learnesgj\we problem solving,
synthesis, and design. Students need to develop internal motigattretenacityto persistin
afuturewherechangeandinnovationwill bethenorm.
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Through the Vision, the ADE has set a new course for leadership, suppaéraice to

LEAs. The Arkansas General Assembly passed the Arkansas Educational Support and
Accountability Act (2017) updaig Arkansas code for the pubkchool accountability system
and aligning to this forwarthinking Vision for education. As noted fhe Act, it is the
responsibility of the state to provide the framework necessary to ensure that all students in
Arkansas public schools have substantially equal opportunity to achieve and demonstrate
academic readiness, individual academic growth, angbetencies through the application of
knowledge and skills in core subjects, consistent with state academic standards through a
studentfocused learning system.

From Adequacy, Labels, and Achievement
to Student Success and School Quality

Summer 2015 to
2001-2015 Summer 2017 Future

FOCUSING COURSE-ADJUSTING AIMING
ADEQUACY, LABELS, AND EQUITY AND EXCELLENCE EVERY STUDENT’S SUCCESS AND
ACHIEVEMENT With the passage of the Every Student EXCELLENCE FOR ALL SCHOOLS
Framed by the Arkansas Constitution, the Succeeds Act in December 2015, Our refocused vision looks beyond traditional
Arkansas Supreme Court ruling in 2002 (Lake Arkansas has been working to frame a education to set a course for preparing students for
View School District No. 25 v. Huckabee 91 new focus on access to learning success a future where college, technical, and career
S.W.3d 472 (Ark. 2002), and the federal for each Arkansas child. Enhanced postsecondary readiness are all desirable paths to
requirements under No Child Left Behind flexibility from specific federal success. Schools will have a robust system of locally
(2002), our response to state and federal requirements gives the state and available data to inform educators to make the best
requirements focused on evaluation and districts freedom to innovate on behalf decisions for student success in the classroom, The
labeling linked to adequacy and student of all students. state accountability process will complement the

outcomes from test achievement. local cycle of inquiry, with transparent and
ambitious yet attainable milestones to long-term
student and school success.

ENVISIONING STUDENT SUCCESS AND SCHOOL QUALITY

The Arkansas Journey Is driven by a new vislon—and the opportunity to re-Imagine
and re-frame the support and accountabllity system for our state.

Figure C. Shifting from Adequacy to Student Success and School Quality

The Vision represents significant shift in the way ADE and LEAs approach student learning,
thus requiring a significant shift in the way ADE approaches its role in providinglstate
support and accountability. The ADE has led a-@afiarmed design process that engaged an
continues to engage stakeholders in a~detiumented, public process for meaningful
consultation. This process was utilized to reimagine and iteratively design the Arkansas
Educational Support and Accountability System using an evidea®ed Theory oAction.

Under No Child Left Behind (2001) and prior state law the ADE focused on the school as the
unit of analysis and the focus of sliased support for school improvement. Based on lessons
learned from implementation and from analyses of outcomesgrimnsystems, the ADE will
shift to a system that supports and empowers LEAS as primary agents to improve their schools
to make significant progress toward closing longstanding achievement gaps for all students.

The Arkansas Educational Support and Acc¢abitity System, proposed to meet requirements
of Elementary and Secondary Education Act (1965) 8 1111(c) and édesponsive plan that
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acknowledges the efforts and outcomes of prior work of the ADE, LEAs, and schools. It is
designed to honor whereuslients, schools, and districts are at present, recognize the important
input characteristics of schools and LEAs that may contribute to achieving the goals of the
Vision, and provide a blueprint of ADE leadership and support that will empower LEAS to
persaalize their pathway to achieving the aspirational goals of the Vision.

Theory of Action

A Theory of Action is used to provide coherence so that there is a logical, organized way the
system is intended to work to achieve the desired results. The Arlshseational Support

and Accountability System is a coherent system guided by clearly defined goals and
indicators of success that are congruent with the theory of action.

The purpose of the Arkansas Educational Support and Accountability System isreoahsu
children have access to opportunities for a high quality education and to make progress in
closing longstanding achievement gaps. The system is intended to achieve the following
expectations.

1. To identify underperforming schools and subgroupswafestts within schools and
notify LEA | eaders when schools within the
support to achieve immediate and sustaimgaiovement.

2. To provide support that will empower LEAs to uncover the needs of their
underperforming dwols and/or student subgroups and enable LEAs to implement
evidencebased strategies to address thessls.

3. To inform educators and stakeholders about school quality and student success as
well as the progresmndoutcome®fs ¢ h candd § & t gontimubus 6
improvemengefforts.

The ADE values and earns public trust through transparent communication about school
guality and student success while ensuring quality and accountability for the use of state
and federal resources.

A Theory of Action conacts the intended courses of action with the desired outcomes. It

serves to clarify important inputs in the system, the resources, and supports that may be needed
to carry out the actions theorized to achieve
Action for the Arkansas Educational Support and Accountability System shifts the focus of

ADE efforts from directly intervening in schools in need of support to empowering and

enabling LEAs. LEAs are then empowered to harness local, state, and federalaesaur

those schools in need of support and those schools historically underserved to enhance
outcomes for all students. To achieve this end, LEAs will need to play the central role in

leading their local system through continuous cycles of inquiry fprarement, supported in

varied degrees by the statewide system of support based einfdataed needs. A central

concept in this Theory of Action is an intentional shift in the expected state inputs and the
expected LEA inputs and outputs.

Another purpose of the Theory of Action is to articulate the school and student outcomes

intended to result from the Arkansas Educational Support and Accountability System and to

report on progress in achieving these outcomes in a aergpmanner. The Theory of Action

is @ mechanism that can be used to promote transparency in communicating expectations for

and reporting the progress of LEAs® and their
efforts to achieve or make progress tadvaxpected outcomes for studeritkese local cycles
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of inquiry will inform LEAs in their strategic provision of support and resources (human and
fiscal) to their schools. Figure D illustrate
Educational Support ariccountability System.



Theory of Action

for Student Success

Fé
P\ the Arkansas Department of Education
LEADERSHIP | implements a comprehensive support
S A& and accountability system that
> measures manyfacetsofstudent
successand school quality that inform

and sustain student learning é J

THENE

the ADE and LEA willengagein
continuous cycles of inquiry
and improvement by
combining state and local
information to identify and

/
/ address the needs within their
I:' respectives y st e ms é
" —
]
I
I
i
d *-NDthls wil | é
\ spark studentlearning;increase
\ s t u d eeadinss$forcollege,
\\ career, and community
0 engagement; and close

achievement gaps withinand
acrossschools. ‘o“

Figure D. lllustration of the Arkansas Educational Support and Accountability
System Theory of Action

16



Annual Meaningful Differentiation

ESSA (2015) requires states to develop a methodology for annual, meaningful
differentiation among schools for the purpose of identifying schools in need of support
and schools witleonsistently underperforming student subgroups. ESSA (2015)
requires states to use certain indicators for this purpose as well as some optional
indicators that can be included in the methodology. ESSA (2015) also requires states to
set longterm goals fothe indicators and measurements of interim progress. States
have some flexibility to determine how to combine and weight indicators that are used
to meaningfully differentiate among schools. States also have some flexibility to
determine how longerm goas and interim progress measurements will be included in
a statewide accountability system and used to guide support and improvement
activities. ADE used the Theory of Action and its meaningful consultation protss
stakeholderso inform theselectionof indicators aswell asuseandweightingof

indicators to meaningfully differentiate amas@hools.

The ADE developed the ESSA School Index which will be used for annual meaningful
differentiation of schools and to identify schools and stusebgroups in need of
support within schools based on multiple indicators valued by stakeholders. Based on

schoolsbé index scores, ADE wil/l notify LEAs o
schools, and collaborate with LEAs to support their work in improsaigol
outcomes.

The ESSA School Index is comprised of multiple, robust indicators which include:

achievement, growth, graduation rate, English Learner progress in English Language

Proficiency, and School Quality/ Student Success indicators for eachgpad

responsive to stakeholders and state and federal requirements. Annual reporting of the

ESSA School |l ndex, coupled withemgogisprts of sc
will provide information to the ADE and LEASs to steer their courses towdrigaog

the Vision for alktudents.

Annual reporting of the ESSA School Index will include the overall score as well as

individual indicator scores as shown as on the Report Card Dashboard (Figure E).

Through the annual ESSA School Index, stakeholddtfiawe transparent information

for critical indicators of school quality and student success. The ratings will be

accompanied by more expansive, visually intuitive reporting of key indicators,

including school sd& piteomgoatsand relater wmepmaltionad t ai ni ng
enhance interpretation of reports. The ratings will signal to LEAs the extent to which

schools within their system are achieving important student success outcomes. State
reporting of school s éterm gaiseaccompanged by gtatee ss t owar d
supported reporting of more expansive informatigifi, enableLEAs to usearich setof

information,aswell asfactorscloserto thelearning,to drive significant improvements

at both the student and classroom lev@ncurrently, the ADE will analyze the data
generated by the ESSA School l ndex, the indic
long-term goals to identify trends and patterns. These analyses can be used to design

and provide strategic, daaformed suppdrtoLEAs
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The indicators in the ESSA School Index, while robust for {sigikesaccountability

use, are not intended to be the sole focus of LEA and school efforts for continuous
improvement. The ESSA School Index provides an annual snapshot of the outcomes of
school quality and studesticcess. A focus dhese outcomes alone wouldost



circuit true continuous inquiry and improvement. To achieve the Vision, the ADE and
LEAs must shift from focusing narrowly on the annual snapshot of school quality and
student success to promoting deeper review of the inputs and strategic effoets toeed
ensure all students have access to opportunitiesifaress.

Cycle of Inquiry

The ADE will provide personalized support to LEAs as LEAs take responsibility for

directly supporting and improving schools in need of support. LEAs will need to think

hdlistically about their systems and strategically about human/fiscal resource allocation.

LEAs®G continuous inquiry and i mprovement proc
educatorso6 efforts on what matt-trms most f or |
improvement outcomes. Specifically, LEAs will develop a Plan of Support that will specify

LEA- level supports to address needs identified in the sdbwel improvement plans.

LEAs will work with schools to develop dataformed plans. The schotdvel

improvement plan will track leading indicators for schl®el actions to monitor, assess,

reflect, and adjust planned actions in a continuous inquiry cycle for improvement.

Likewise, the LEA Plan of Suppordngwill track
indicators in order to monitor, assess, reflect, and adjust supports to schools. Figure F

illustrates the intended local inquiry and improvement cycle.

Design and/orrevise adata-
Informed school-level
improvement planand LEA

Plan of Support

Monitor, assess, and

reflect through data Implement the plans and
analysis track leading indicators

Figure F. Continuous Inquiry and Improvement Cycle

Initially, LEAs and their schools will analgzprior schooelevel improvement plans and
prior Needs Assessments, where applicable, to incorporate lessons learned from these
analyses into the continuous inquiry and improvement process. LEAs and their schools
will not start from scratch. LEAs will intgionally integrate new efforts with existing
improvement processes. The shift to LEAs as the primary support system for local
improvements allows communities to address the needs within schools as part of a
comprehensive LEA system. The local inquiry amgrovement cycle is enhanced when
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teachers and leaders focus on key factors that are closely connected to student learning.
For example, these key factors could include instructional and learning strategies,

personal competency development, classroomrsahdol routines that support and
enhance deeper | earning, and administratdi
path, and pace of learning. By focusing on factors close to the work of improving student
learning, and supporting schools in needugfeort in addresing these factors, LEAS

will lay the groundwork to achieve better outcomes on the ESSA School Index. LEAs

have the advantage of having local control over school configurations which impact

vV e Sl

studentsd transitions, resource all ocations,

addressowear ching factors that may be outside
own.

The ADE will focus on supporting LEAs to ensure local processes are evidased,
high-quality, and highmpact. Support may take many forms depending on needs and
the unigqie contexts of LEAs and their schools. Examples of ADE support to LEAS
may include:

A Statesupported data and reporting systems that provide more granular data on the
indicators used twlentify schoolsin needof supportandschoolswith subgroups
in neal of support;

A Needs assessment tools and processes that enable LEAs to engage with their
schools to uncover the challenges and opportunities that may need to be
addressed, as well as the strengths and expertise that the LEA and its schools
can leverage itheir efforts tamprovelearning;

A Digital tools for educator collaboration that enable teachers and leaders to plan,
implement, and study the outcomes of their local inquiry procésises
improvement;

A Digital resources and collaborative learning netwaokshare evidenekased
practices among LEAwsith schoolsthathaveshareddentified areasof need;

A Opportunities to pilot measures for school climate, personal competencies,
and areas that may providdditionalinformationfor localusein the Cycle of
Inquiry andimprovement;

A Responsive professional development resources that can be embedded in
professional learning communities and other district embedded teacher and
leaderearningopportunities.

Likewise, the ADE will use a rich set of information iomportant indicators to monitor

and adjust the support to LEAs, enhancing support where most needed and moving out
of the way of the work of LEAs where only general supports are needed. When the
ESSA School Index and other data signal the need for erthanpgort, the ADE will

work collaboratively with LEAs, first through deeper needs assessments, then through
planning and strategic resource/support.

s c hc

The findings of the LEAs® nedadimamweaners sment s,

plans,andreporsf pr ogress on outcomes relevant to th
continuous inquiry and feedback cycle for adjusting and continuously improving support

at all levels, in particular, for LEAs with schools in need of support. The Theory of

Action integraés LEAlevel supports as described in Arkansas Educational Support and
Accountability Act (2017) where most LEAsO®6 en

collaborative, and coordinated levels of support.
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The Theory of Action represents a significant shifthie focus of the systednfrom

|l abeling schools and applying sanctions
needs with regard to supporting their schools. It is expected that this system will
transition and improve over time as additional st¢lgo@lity and student success

indicators are developed, validated, and used to replace or augment initially proposed
indicators. Likewise, the weights of indicators may need to be adjusted over time as the
ADE and LEAs learn from statel EA-, and schoelevel improvement efforts and

impacts.

i Subaroups(ESEA sectiorl111(c)(2))

a. List each major racial and ethnic group the State includes as a subgroup of
students, consistent with ESEA sectibhl(c)(2)(B).

Historically, Arkansas included and reported onftil®wing major racial and ethnic
student subgroups and educationallyisk student groups: African American,
Hispanic, White, Economically Disadvantaged, English Learners, and Students with
Disabilities. Arkansas will continue to include these studeoaips in its system for
annual meaningful differentiation of schools.

Additional Student Groups

The ADE anal yzed -1®sthdam poruktiorsandsohdeletdensity K

of major racial and ethnic student groups to determine whatititional student groups
were of sufficient numbers and density within schools to include in the system for
annual meaningful differentiation as discrete student groups. The statewide population
and schoolevel concentration of the remaining major raceups remains too low to
include for the purpose of meaningful differentiation of schools. Data to support these
conclusions are part of the minimum3\ze analysis included in Appendix D.

b. If applicable, describe any additional subgroups of students tilaerthe
statutorily required subgroups (i.e., economically disadvantaged students,
students from major racial and ethnic groups, children with disabilities, and
English learners) used in the Statewide accountability system.

The ADE proposes to maintatihe current set of student groups for use in the state
support and accountability system for the purposes of annual meaningful differentiation.
At the request of stakeholders, ADE proposes to add additional student groups to the
annual reporting system dng meaningful consultation to increase transparency for the
outcomes for these student groups. The additional student groups include 1) students
participating in Gifted and Talented programs and 2) currently classified English
Learners reported separatélgm students who were previously identified as English
Learners within the prior four years (former English Learners).

c. Does the State intend to include in the English learner subgroup the results of
students previously identified as English learnershenState assessments
required under ESEA section 1111(b)(2)(B)(v)(l) for purposes of State

accountability (ESEA section 1111(b)(3)(B)

be included in the English learner subgroup for not more than four years after the
student ceases to be identified askarglishlearner.
| Yes
I No
Arkansas intends to include students previously identified as English Learners in the
Arkansas Educational Support and Accountability System for purposes of annual



meaningful differentiabn and for the purposes of reporting measurements of interim
progress on longerm goals.

Stakeholders requested that the ADE include further disaggregation of the English

Learner student group for reportilocgg pur poses
continuous inquiry and improvement cycle. Specifically, and for reporting purposes only,
stakeholders requested that the ADE disaggregate the English Learner group as follows:

A English Learnersnly;

A Recently Arrived Englishearners;

A English Learnes with Disabilitiesand

A Former English Learners (up to fo@ars).

Figure G and Table 4provide examples using statéevel 2016 results

Percent Ready/Exceeds by ELInclusion

100
90
o 77.33
70 62.26
60
50
40 31.95 20,77 35.33 35.00
30
20
10
0

ELOnly EL+4YearFormerEL 4 Year FormerEL

B Percent Ready/Exceeds Math M Percent Ready/Exceeds ELA

Figure G. Percentage of Students Achieving Ready or Exceeds Achievement
Levels in 2016 by English Learner InclusiorCategory

Table4. Number of Students by English Learner Inclusion Category
Total Number

Math Total Number ELA

Category

English Learners Only 22,172 21,824
English Learners + 4 Year
Former English Learners 24,957 24,608
4 Year Former English 2785 2784

Learners

d. If applicable, choose one of the following options for recently arrived
English learners in the State:
A Applying theexceptionunderESEAsection1111(b)(3)(A)(i);or

Applying the exception under ESEA section 1111(b)(3)(A)(ii); or

22
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A Applying the exception under ESEA section 1111(b)(3)(A)(i) or under
ESEA section 1111(b)(3)(A)(ii)f this option is selected, describe how the
State will choose which exception appliea recentlyarrived Englishlearner.

i.  Minimum N -Size(ESEA sectiorL111(c)(3)(A))
a. Provide the minimum number of students that the State determines are

necessary to be included to carry out the requirements of any provisions under
Title I, Part A of the ESEA that require disaggregamdmformationby each
subgroupof studentgor accountabilitypurposes.

The ADE conducted analyses and meaningful consultation with stakeholders to
determine the minimum Nize for inclusion of student groups. The full analysis is
included in Appendix D.

Arkansas proposes to use assixe of 15 for disaggregation of information by each
student group for informing support and for annual meaningful differentiation purposes.
The system of annual meaningful differentiation will include all full academic year
students for the purposes of edigtting the ESSA School Index. The minimurrsite

of 15 will be used for disaggregation of the ESSA School Indestdioient groups

within each school to determine, at the subgrlawel and on multiple indicators,

whether student groups are low performangconsistently underperforming (ESEA

1965 section 1111(c)(4)(C)(iii)).

To clarify, Arkansas proposes to use an index comprised of multiple indicators, the ESSA
School Index, for annual meaningful differentiation (ESEA 1965 section 1111(c)(4)(C))
The ESSA School Index will be coupled with enhanced reporting to increase transparency
for educators and stakeholders. Arkansas
long-term goals on the indicators for which letegm goals and measurements of imteri
progress are required (ESEA 1965 section 1111(c)(4)(A)). The minimsimeN\bf 15 will

be used to determine whether a student group within the school is eligible for notification
and identification leading to school supports and improvement required HS&&\

(1965) section 1111(d)(2)(A) and section 1111(d)(2)(D). Tables 4 and 5 indicate the rate
of school and student inclusion in the Arkansas Educational Support and Accountability
System using the proposed minimurrside of 15 students.

Table 5 Percertage of Schools with a Student Group Based on Proposed and
Prior Minimum N - Sizes

0,
% Schools ANS>c:hZ()50Is
N>=15 (Prior N -Size)
93.8
African
American 54.5 46.3
Hispanic 48.5 34.3
White 92.4 895
Economically
Disadvantaged 98.9 97.3
English
Learners 40.6 28.9
Students with
Disabilities 82.4 53.5

Wi



Table 6 Percentage of the Statewide Population of Students in Each Group
Included in the Arkansas Educational Support and Accountability System Based on
Proposed and Prior Minimum N-Sizes

% Total % Total Students
Students N>=25 (Prior N-
N>=15 Size)
All 100 99.9
African
American 96.5 94.1
Hispanic 91.1 83,7
White 99.7 99.4
Economically
Disadvantaged 100 99.8
English
Learners 90.3 83.4
Studentswith
Disabilities 95 78.1

b. Describehowtheminimumnumberof studentss statisticallysound.

The ADE considered the following factors in establishing the minimusizil:

stakehol der s o6 pr-size(seetiteneiis. bélow), alignmemith the m N

goals of the Arkansas Educational Support and
Theory of Action, and the impact of the minimuresi¢e in terms of statistical

soundness. The ADE consulted with the Arkansas Technical Advisory Committee for

Assesment and Accountability to review the minimumsie and to incorporate

technical recommendations to enhance the statistical soundness of the usesifean N

of 15 within the context of the Theory of Action and the collective components of the

support andiccountability system.

First, stakeholders indicated a preference for the ADE to err on the side of inclusion
for equity by including as many students within schools as possible in the support and
accountability system for the purpose of identifying andporting schools where

trends indicate students and/or particular student groups are underperforming.

Second, the statistical soundness of the minimusizd was evaluated within the

context of Arkansasds proposednalShppatr y of Acti
and Accountability Act (2017) communicates a
accountability, o establishing support as the
Arkansas students have an opportunity to achieve success. The Theory of Action

explans how the ADE intends to use the Arkansas Educational Support and

Accountability System to make progress to achieve the Vision. Specifically, the ESSA

School Index score will be used for identification and LEA notification of schools in

need of supportral improvement (Comprehensive Support and Improvement) and

schools with very low performing and/or consistently underperforming student groups

(Additional Targeted Support/Targeted Support and Improvement), to drive alignment

and prioritization of state gport. Similarly, notification and enhanced reporting are

intended to signal LEAs to galvanize appropriate local diagnostic needs assessments and
responsive support systems within their continuous inquiry and improvement cycles.

This contexnd facc dsnutppirlti tayo connotes maxi mu
group inclusion in the Arkansas Educational Support and Accountability System.
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Third, the nature of school configurations and school size variations among schools in
Arkansas impacts the percentagedfools with student groups, potentially leaving a

high percentage of student groups out of the support and accountability system (See
Appendix D). For example, the prior minimumsdize of 25 resulted in 46.5 percent of
schools serving 21.9 percentof&rtkhs as 6s Students with Dis
accountability system. In contrast, only 17.6 percent of schools serving 5 percent of

abil it

Arkansasods Students with Disabilities are not

the Arkansas Educational Support anctduntability System with a minimum-8ize
of 15.

Finally, the statistical soundness of the proposed minimesiz&l must be considered
within the full context of its use. ADE proposes to use the ESSA School Index score
(based on multiple indicators) fonaual meaningful differentiation and identification

of schools in need of support. Using multiple indicators within the index and requiring
the minimum number of students be present for each indicator in order for the ESSA
School Index for a subgroup to bkgible for identification increases the number of
data points used for identification of a school or subgroup in need of support.

The ESSA School Index is an indbased score which includes all faltademic year
students for each indicator that camiites to the overall ESSA School Index score.

ADE will report scores on each indicator that is included in the ESSA School Index.
ADE will concurrently report progress toward lerigrm goals for indicators to increase
transparency regarding school praggen each indicator within the ESSA School

Index. Graphical representations and color coding can be used to enhance reporting of
school and student group indicator scores in a manner to reduce misinterpretation when
the statistic reported is vulnerablevtolatility at small Nsizes.

Statistical soundness is a concern when smailizds may impact the reliability of

scores used in the support and accountability system for purposes of annual meaningful
differentiation of schools and for disaggregationtafient groups within the system.
Several factors interact and impact the usesizZ¢wi t hi n Ar kansasos
School Index. The minimum-Nize will be used to disaggregate the ESSA School

Index by student group.

Stakeholders communicated a prefare for the use of multiple yedtgp to three years
when availablepf data in indicator calculations in the support and accountability system
when a school does not meet the minimusaidé of 15 for the all students group in the
current year. This wiknable all schools to have all indicators included in the ESSA
School IndexXor the all students groughich will increase reliability of the ESSA

School Indexscores. In other wordsgliability is increased by aggregating (weighted
average) two othreeyears of data for the all students grdapanindicator within the
indexwhen the N size is too low in the current yeEne combination of an-Nize of 15

with multiple years included in the calculations for an indicator is responsive to
stakeholdepriorities (see below). Statistical soundness that is of concern when making
inferences from a limited sample of a population must be balanced with concerns of
stakeholders for maximum inclusion of students in the Arkansas Educational Support
and Accountality System. ADE will monitor the impact of the change in the minimum
N-size from 25 to 15 on yedo-year consistency and reliability as it applies to
disaggregation of the ESSA School Index for determining consistent underperformance
of student groups.

propos
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Given that the ADE proposes to use the ESSA School Index in combination with
indicator reporting and enhanced reporting
measurements of interim progress, reporting procedures for protecting personally

identifiable informatbn must also be addressed (See ii.d).

c. Describehowthe minimumnumberof studentsvasdeterminedythe State,
includinghowthe State collaborated with teachers, principals, other school
leaders, parents, and other stakeholderendeterminingsuchminimum
number.

The determination of the minimum-$ize has been a thoughtful, consultative, and
analytical process. The ADE began this process by introducing the Vision for Excellence
in Education and Arkansas Accountability System Steering Committee boche

definition and context of minimum§ize at the September 28, 2016, meeting. The
information presented to the committee is available at
https://v3.boardbook.org/Public/PublicitemDownload.aspx?ik=39425371

Following the introduction of minimum {dize, the ADE conducted analyses to
inform the discussion with the committee members. A report on the initial analysis
was presented at the January 25, 2017, meeting and is available at
https://v3.boardbook.org/Public/PublicitemDownload.aspx?ik=39958921

After these meetings and input from the committee, the ADE formed advisory teams to
provide more detailed input on specific tapi@dhe ESSA Accountability Advisory Team
participated in five welbbased meetings that included morale@pth presentations and
minimum N-size analyses. The ESSA Accountability Advisory Team provided input to
specific questions regarding minimumdite thraigh online surveys. A summary of the
analyses and survey results are provided in Appendix D.

The ESSA Accountability Advisory Team indicated the following priorities for
establishing the minimum§ize based on the results of a survey on minimugsizh.

A Equityd aminimumN-sizethatfairly accountdor schoolsof allsizes
A Equityd inclusionof asmanystudentsaspossiblein the statewidesystemof accountability
A Practicalityy available resources/capacity (fiscal and humaajitiressupport

Eighty percent of ESSA Accountability Advisory Team members indicated a preference
for including not less than 90 percent of students in each student group in the Arkansas
Educational Support and Accountability System. The Vision for Excellence in Educatio
and Arkansas Accountability System Steering Committee interacted with the input from
these meaningful consultations in a work session on March 29, 2017. The agenda and
materials for this session are available at
https://v3.boardbook.org/Public/PublicAgenda.aspx?ak=1001636&mk=50209543

Minutes from the meeting are available at
https://v3.boardbook.org/Public/PublicitemDownload.aspx?ik=40457%dditional
impact modeling was requested to inform the minimwsiZ¢ decision.

An Arkansas State Board of Education work session was held April 14, 2017. This
provided board members with an opportunity to reflect on the aadkprovide
comments tanform thedecision.
https://v3.boardbook.org/Public/PublicAgenda.aspx?ak=1001636&mk=50225909

of
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d. Describe how the State ensures that the minimum number is sufficient to
not reveal any personally identifiabitgormation 2

The ADE employs a ce8ize limit of 10 regarding redacted values for public reporting

to protect personally identifiable information and to comply with the Family Educational
Rights and Privacy Act (1974) (FERPA). Additionally, various mettavdsemployed to
protect student data, which include, but are not limited to, complementary suppression,
limited access, and data encryption. Depending upon cell size, population size,
performance characteristics, student demographics, and other crnitduding the topic
being reported, various suppression/limited access methods are used.

Secure access to studdenel data by teachers and leaders for educational use requires
appropriate hierarchical permissions and confidentiality agreements (Memiorandu
Understanding) to avoid disclosure of personally identifiable information and to ensure
appropriate use of datAn example of the agreementsaigilable at
https://adedata.arkaas.gov/asis/GettingStarted.aspx

e. I f the Stateds minimum number of students
than the minimum number of students for accountability purposes, provide the
Stateds mini mum numberepodiig. students for pur

Arkansas uses a minimum$ize of 10 for public reporting purposes. See item d. above for details.

iii. Establishmentof [ong-Term Goals(ESEAsectionl111(c)(4)(A))

A coherent support and accountability system should be guided by clearly defined goals

andi ndi cators of success that are congruent wit
logic underlying the design of the system to incentivize and support goal attainment

(Hall, Domaleski, Russell, & Pinsonneault, 2017).

Mindful of the studenfocused outcom goals of the Vision, the Arkansas Educational

Support and Accountability System will serve to highlight, at the selewel, how well

students are achieving or making progress toward the expected outcomes. Tteentong

goals and measurements of intepnagress on key indicators in the Arkansas

Educational Support and Accountability System
aspirations for all students (loitgrm goals) and provide checkpoints (measurements of

interim progress) for stakeholders maess t heir schoolsd progress
students6é attainment of i mportant educational
will also set important expectations that the ADE, LEAs, and schools can use to gauge

progress in closing the gaps inaatiment among students so that all students are

prepared for success when they finish high school.

Meaningful consultation with stakeholders through the ESSA Accountability Advisory
Team provided input for setting lofigrm goals and measurements of iinbgprogress:
https://drive.google.com/drive/folders/0B3T@EMuMxU2pVbG00eWdrZTg The

ESSA Accountability Advisory Team suggested lgagn goals that are aspirational

2 Consistent with ESEA section1111(i), information collected or disseminated under ESEA section 1111 shall be collected and

disseminated in a manner that protects the privacy of individuals consistent with section 444 of theEaenation Provisions Act

(20 U.s.C. 1232g, commonly known as the AFamily Educaitei onal Ri ght s a
for reporting, States shoul d c o nBestlPiactidedhfa Ddtemsntr®utigrodp Sizefinor Educati on Sci
Accountability Systems While Protecting Personally Identifiable Student Inforndation o i d e nt statigficalalipcipsu@p r i at e

limitation strategies for protecting student privacy.
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The ESSA Accountability Advisory Team suggested tgrgn goals that are

aspirational yet situated in the context of how the ADE is approaching the support
system for prekindergarten through grade 12 educati@®SA Accountability

Advisory Team members preferred realistic measurements of interim progress that are
rooted in context of both educational challenges and advantages of the schools so that
schools achieving at lower ldgethat make significant progress can be recognized for
their achievemenyet situated in the context of how the ADE is approaching the

support system for priindergarten through grade 12 education.

The Arkansas Technical Advisory Committee for Assessgrand Accountability recommended setting
aspirational longerm goals over a 1gear time period to align with the LERvel focus of the support
and accountability system and as a means of r
Action calls out the nested nature of schteslel outcomes. Potentially, if students enter the system in
their earliest years, they spend 1@ 14years attending schools within an LEA. LEAs provide the
context within which schools function and students hagessto opportunities for learning. The intent
outlined in the Theory of Action is to signal to LEAs to support schools in a manner that drives long
term educational change.

An unintended consequence of the requirement to make adequate yearly prodegss

No Child Left Behind (2001) was the tendency of schools to focus narrowly on bubble

students (those close to achievement level cut points) rather than all students on the

achievement continuum. This phenomenon, dubbed educational triage by-Booher

Jemings (2005), is a sheteérm approach that schools used to post quick gains to meet

annual achievement targets. The prevalence of educational triage to focus on bubble

students to obtain quick gains was found to be higher when the rigor of academic

standads was raised, particularly in math (Lauen and Gaddis, 2012; Springer 2012). In a
follow up study, Lauen and Gaddis (2016) foun
i ncrease in rigor the A[No Child Leaget Behind
studento increases (p. 140). Further, HAéaccou
achievement level when standards increase and these gaps are particularly large in the

| owest achieving schoolso (Lauen oaomndcd 6Gaddi s,
shortterm approaches for quick gains had hurt the most vulnerable students for whom

the |l aw had been designed to serve. During th
plan for the support and accountability system, stakeholders expressed concerns tha

ADE set longterm goals and measurements of interim progress in a manner that would

not be reminiscent of adequate yearly progress under No Child Left Behind (2001).

Setting longterm goals over a 1fear period signals LEAs to approach improvement
sysemically in terms of their continuous inquiry and improvement cycles rather than
approaching improvement using the educational triage approach that many schools took
to improving scores under No Child Left Behind (2001)isis particularlyimportantin

light of A D E éh#t to morerigorousacademicontentstandards aligned with college

and career readiness in 2013 and the shift to the ACT Aspire in 2016 which is directly
aligned to postsecondary readiness and success. Thus, the ADE proposes gaset the
long- term goals within grade spans for ayigar period for all schools and subgroups

of students within schools.

The longterm goals and Checkpoints for Progress are aligned with the goals of the
Arkansas Department of Higher Education. The Arkarmdapartment of Higher

E d u ¢ a ClosomgntlbesGap 2020 Master Plan (ADHE, 20ii®Judes a focus on
increasing college completion by reducing the percent of students needing college
remediation (as determined by the ACT scores) and by increasing firseteation



rates (as determined by success in first year core courses). The ACT Aspire score reports
provide the ADE, LEAs, and schools with infor
postsecondary readiness. The ACT Aspire scores are empirically tmkeeldict

studentsé potential ACT scores which are amon
postsecondary institutions to predict student first year retention/ success.

ADE administered the ACT Aspire for the first time for the 2@08.6 school year. In

theas ence of multiple years of scores from ADEZC
Technical Advisory Committee for Assessment and Accountability recommended the

ADE analyze prior improvement trends for insight before setting-terng goals as

well as Checkpointor Progress. Historic quantile trends were available and were

considered in setting the lortigrm goals and the Checkpoints for Progress for academic

achievement and for the Adjusted Cohort Graduation Rates (ACGR) provided in

Appendix A.

The 12year longterm goals will encourage schools with lower achievement to focus
on longterm growth, particularly in math where changes to the academic standards
reflect the greatest increase in rigor, signaling schools to focus on what matters most
for learning to acieve aspirational goals. The Checkpoints for Progress are set at
threeyear intervals for this same reason. ADE will develop reports that will help
LEAs, their schools, and stakeholders gauge progress by situating annual indicator
scores relative to therg-term expected trajectory of progress.

a. AcademicAchievement (ESEAsection1111(c)(4)(A)(i)(1)(aa))

1. Describe the longerm goals for improved academic achievement, as measured
by proficiency on the annual statewide reading/language arts and mathematics
assessments, for all students and for each subgroup of students, including: 1) the
timeline for meeting the loAgrm goals, for which the term must be the same
multi-year length of time for all students and for each subgroup of stuitehis
State,and2) howthelong-termgoalsareambitious.

The ADE proposes to set a letgrm achievement goal of 80 percent of students
achieving a tesbased gradéevel proficiency score. Just as unemployment rates are
never expected to reach zéroa state of full ermployment for the workforcé

Arkansas recognizes that lobgrm goals must be aspirational and reflect the reality that
individual indicators include some variation that can be minimized, but not completely
eliminated. Arkansas content standards and aehewt levels, as measured by ACT
Aspire, are significantly more rigorous since they align so directly with postsecondary
measures used for entrance, remediation, and success criteria. Frermomggal of 80
percent is congruent with broader initiativeattbuild the capacity of LEAs to support
studentfocused learning systems and to ensure amalded education aligned to the
Vision.

Further, tesbased outcomes do not reflect the totality of grade level proficiency and

student success. Distriatsflect unique contexts and factors that impact how long

students spend in a single school within the LEA. Riftg different graddevel
configurations exist among the 1,050 school s
LEAs. These different gradevel configurations mean that any single school serves a

changing population of students over the 12 years of anticipated improvement reflected

in this plan. Stakeholders insisted local contexts should inform the aspirational goals and
checkpoints.
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In alignmentwith the Vision and Theory of Action, schools will aim for excellence in
growth and achievement for all students, aspiring for the vast majority of students (80
percent) to achieve or exceed this goal within @& period. While aspirational in
the lorg run, this goal accounts for students who might begin in elementary school far
below grade level and, even with accelerated growth within the same school, may not

catch

up to

grade

| evel

unt il

mi

ddl e

needs. This reality is the context within which the Checkpoints for Progress toward
long-term goals were set.

(i) Baseline data:

Tables7and®r ovi de

t he

basel

ne

astutentsdywgeadee n t

spans (K5, 68, and 912) for English Laguage Ats and math. The percentage of
students Ready/Exceeds &l students and subgroups of studemitsserve as the
baseline for which Checkpoints for Progress will be calculated.

Table7. 2017 English Language Arts K5, 6 8, 9 12 Baselne AchievementStatistics

Number of

Baseline

Number of

Baseline

Number of

school

dat a

Baseline

(0]

f

Students Values Students Values Grade Students Values
Groups of Grade Span Grade Span Span Grade Span Grade Span
Students Grade Span
K-5 Ki5 6-8 6-8 9-12 9-12
All Students 131,993 50.35 79,053 58.36 78,467 53.41
African
American 25,270 29.86 16,372 37.22 14,480 31.15
Hispanic/Latino| 16,973 44.10 10,724 52.14 9,183 45.77
White 82,557 57.54 47,744 66.47 51,134 60.78
Economically
Disadvantaged | 87,116 40.90 48,815 47.92 46,953 42.50
English
Learners 13,096 41.06 7,933 46.11 6,403 34.92
Students with
Disabilities 17,585 15.80 9,469 15.53 8,223 11.02




Table 8 2017 Math Ki 5, 6'8, 9 12 Baseline AchievemenS$tatistics

Number

Number of Baseline of Baseline Number of Baseline
Students Values Values Values
Groups of Students Students Grade
Grade Grade Grade Grade
Students , Grade Span
Span Span Ki 9-12 Span
K-5 5 9-12
All Students 132,181 57.81 79,184 51.08 78,632 32.01
African
American 25,288 35.84 16,384 26.90 14,489 12.06
Hispanic/Latino 17,072 52.59 10,806 45,18 9,292 25.03
White 82,588 65.24 47,762 60.17 51,161 38.45
Economically
Disadvantaged 87,267 48.95 48,914 40.63 47,098 22.71
English Learnery 13,237 50.18 8,029 39.48 6,530 18.68
Students with
Disabilities 17,609 22.68 9,488 16.77 8,232 7.96

2. Provide the measurements of interim progress toward meeting the
long-term goals for academic achievement in AppeAdix

The ADE proposes to set the same lbeign goal of 80 percent for all student groups
and to report the progress of all students and all student groups as compared to
proposed checkpoints as detaiiedhppendix A. Enhanced reporting, as described in
the Theory of Action, will be used to provide transparent information about the
progress of student groups relative to the checkpoints along the trajectory to the long
term goal. See Appendix A for datachexplanation of checkpoints.

3. Describe how the lonterm goals and measurements of interim progress
toward the longterm goals for academic achievement take into account the
improvement necessary to make significant progress in closing statewide
proficiencygaps.

Tables and figures in Appendix A show the trajectory for the All Students group for the

school at the B0Percentile in 2017 to reach the goal of 80 percent or more of their

students achieving grade level proficiency (Ready/Exceeds)eBt subgroups will be

expected to make progress to meet or exceed thetidomggoals. Subgroups of students

who start at a lower baseline in 2017 will need to make more progress to achieve the

long-term goals. The information provided in Appendix Aslitates how student

subgroups starting at lower points in the baseline year will need to improve at greater

rates to achieve loatgrm goals within a 18ear cycle. Schools can find the location of

their student groupso6 b asatelofimpovementtidtenvile r mi ne t
be needed to achieve thelenge r m g o a | of 80 percent. ADE wil/l
relative to the expected to achievement trajectory by reporting in chart and/or table form



whether students and subgroups within a ethree catching up to the expected progress,
keeping up with expected progress, exceeding expected progress, or losing ground on
expected progress. The charts and tables shown on the Report Card Dashboard (Figure
E) will help inform local continuous inquirand improvement cycles.

Enhanced annual reporting of schoolsd student
checkpoints will be coupled with reporting of the annual ESSA School Index. This gives

a more robust indication of how schools and student groups withools are

progressing over time, relative to gaps within schools and with thetéonggoals. The

enhanced reporting wil!/ include a breakdown o
achievements on the set of indicators included in the annual rating.

b. Graduation Rate (ESEA sectiori111(c)(4)(A)(i)(1)(bb))

1. Describe the longerm goals for the fouyear adjusted cohort graduation
rate for all students and for each subgroup of students, including: 1) the
timeline for meeting the longerm goals, for which #hterm must be the
same multiyear length of time for all students and for each subgroup of
students in the State, and 2) how the lgrgn goals are ambitious.

Arkansas proposes to set its letegm goal for the 4/ear Adjusted Cohort Graduation

Rate a®4 percent based on prior Adjusted Cohort Graduation Rate improvement trends.
Arkansas recognizes that lotgyrm goals must be aspirational and reflect the reality that
individual indicators include some statistical variation that can be minimized, but not
completely eliminated. Arkansas has increasedytsat Adjusted Cohort Graduation

Rate significantly over the-gear period from 2010 to 2015. The ADE expects this
improvement rate will taper off and flatten out over the next 12 years for schools in the
top quartile of the distribution.

At the same time,4ear Adjusted Cohort Graduation Rate baseline data indicate gaps
among student groups, which will continue to be a focus of improvement within LEAs as
these systems seek to ensure all students alevaghthe goals of the Vision. See Tables

8 and 9 for baselines.

Table 9 Four-Year Adjusted Cohort Graduation Rate Baselines for All Students

Number of 4-Year Baseline
Groups of Students Adjusted Cohort  4-Year Adjusted_
Expected Cohort Graduation
Graduates Rate
All Students 35,562 87.02
African American 7,930 81.53
Hispanic/Latino 3,667 85.71
White 22,258 89.20
Economically
Disadvantaged 18,992 83.79
English Learners 1,819 85.71
Students with Disabilities 3,150 84.29

2. If applicable, describe the lorAgrm goals for each extendgéear adjusted
cohort graduation rate, including: 1) The timeline for meeting the-ong
term goals, for which the term must be the same +yeiti length of time
for all students and for eaddubgroup of students in the State; 2) How the
long-term goals are ambitious; and 3) How the letegm goals are more



rigorous than the longerm goal set for the fowyear adjusted cohort
graduationrate.

Arkansas proposes to set its leiegm goal for tle 5year Adjusted Cohort Graduation
Rate at 97 percent. Arkansas recognizes thattemg goals must be aspirational and
reflect the reality that individual indicators include some statistical variation that can be
minimized, but not completely eliminated

Table 10 Five-Year Adjusted Cohort Graduation Rate Baselines for All Students
Groups of Number of 5~ Baselineb-
Students Year Adjusted Year
Cohort Expected  Adjusted
Graduates Cohort
Graduation
Rate

All Students 35,532 83.31
African American 7,736 76.64
Hispanic/Latino 3,380 83.70
White 22,897 85.45
Economically

Disadvantaged 22,235 79.47
English Learners 1,965 81.12
Students with

Disabilities 4,064 78.30

3. Provide the measurements of interim progress towardbtigeterm goals
for the fouryear adjusted cohort graduation rate and any extengksat
adjusted cohort graduation rate in Appenéix

4. Describe how the lonterm goals and measurements of interim progress
for the fouryear adjusted cohort graduation raé@d any extendegear
adjusted cohort graduation rate take into account the improvement
necessary to make significant progress in closing statewide graduation
rategaps.

Details provided in Appendix A show how student groups starting at lower points in th

baseline year will need to improve at greater rates to achievadanggoals within a 12

year cycle. Schools can find the |l ocation of
the approximate rate of improvement that will be needed to achieve theetomgoal of

94 percent for the-fear Adjusted Cohort Graduation Rate ang8itentfor the5-year
AdjustedCohortGraduatiorRate.

Enhanced annual reporting of schoolsd student
Cohort Graduation Rate checkpoifdescribed in more detail in Appendix A) will be

coupled with reporting of the annual ESSA School Index, which gives a more robust

indication of how schools and student groups within schools are progressing over time

relative to gaps within schools and wthe longterm goals. The enhanced reporting will

include a breakdown of schoolsd and their stu
indicators included in the ESSA School Index. The LEAs will consider this data and

schools will utilize the data in thezontinuous cycle of inquiry.
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c. English LanguageProficiency. (ESEAsectionl111(c)(4)(A)(ii))

1. Describethelong-termgoalsfor Englishlearnersfor increasesn the
percentagef such students making progress in achieving English
languageproficiency, as measured by the statewide English language
proficiency assessment, including: 1) The Stltermined timeline for
such students to achieve English language proficiency, and 2) How the
long- term goals arambitious.

The determination dbng-term goals and measurements of interim progress for
increasing the percentage of English Learners making progress in achieving English
Language Proficiency (ELP) is impacted by the timing of assessment transitions for
English Language Proficiency. Aaksas transitioned from using the English Language
Development Assessment (ELDA) from 2008 to 2015 to the English Language
Proficiency Assessment for thesZ2entury (ELPA21) in 2016. This assessment

transition limits the information available for datdormed setting of longerm goals

and measurements of interim progress, as well as the analyses folestateined

timeline for English Learners to achieve English Language Proficiency. Specifically,
multi-year statewide and LEA patterns and trends iRA21 scores are not available

with regards to student progress toward English Language Proficiency. Only the baseline
data for English Language Proficiency performance levels from ELPA21 were available
to include in this proposal.

Engl i sh L e aeatmReoficeiicy (Reclassification)

ELDA scores from 2008 to 2015 were availabl e

timeline to English Language Proficiency.
English Learners as English Language Proficient (20@815) were significantly

more stringent, resulting in more students remaining classified as English Learners than
appears to be the case based on the initial year of ELPA21 performance levels.

Mindful of the limitations and differences of the avaiBinglish Language Proficiency
data, the ADE proposes to implement a transitional plan for meeting this requirement.
The initial longterm goals and measurements of interim progress will be based on the
first two years of ELPA21 which will be reevaluateslaaditional years of ELPA21

scores become available. Information will be used to determine statewide and LEA
patterns and trends in progress toward English Language Proficiency based on ELPA21
and revised reclassification criteria outlined in this proposa

Additional metrics for measurements of interim progress for increasing the percentage
of English Learners reaching English Language Proficiency are being developed and
evaluated by the ADE as the ELPA21 consortium develops ELPA21 scores for
assessingtedent progress and/or growth toward English Language Proficiency. The
ADE will evaluate these additional metrics during the next two years and may seek to
amend the progress metric used for English Learners achieving English Language
Proficiency if analyss support doing so.

How



Time to English Language Proficiency (Reclassification)

Using eight years of student data from the Ar
the time to reclassification (how long it takes to become Engligjukzge proficient)

depends heavily on the overall Initial ELDA Level, as well as the exit criteria. This

reclassification is evaluated at different grade bands. Grade Band 1 is for grades

kindergarten through 2. This grade band has the largest numbedentst. Grade Band

2 is for grades 3 through 5. Grade Band 3 is for grades 6 through 8, and Grade Band 4 is

for grades 9 through 12.

In order for students to be reclassified using ELDA, students had to obtain a score of
five in all domains. This led to¥o numbers of students exiting the English Learner
program from 2008 to 2015. In an effort to approximate new exit criteria, two other
scoring combinations for the writing, reading, speaking, and listening domains were
applied using longitudinal ELDA scoreBable 11shows the proxy exit criteria used.
Table 11. Proxy Exit Criteria

Writing Reading Speaking Listening
Proxy Exit 1 4 5 5 5
Proxy Exit 2 4 4 5 5

More than 50 percent of the students with an Initial ELDA Level of 3 or 4 have a
reclassificatiorrate of two to four years for both exit criteria. For students with Initial
ELDA Level 1 and 2, the 50 percent threshold is not met after seven years for the Proxy
Exit 1. For Proxy Exit 2, which allows for 4s in both reading and writing, this threshold i
met after five to six years for Initial ELDA Level 2 for the lower two grade bands

(grades kindergarten through 2 and grades 3 through 5) and for initial ELDA level 1 after
seven years for grade band 2 (grades 3 through 5).

The grade the student ergemd the Initial ELDA Level for the student, highly influence
the likelihood of a student being reclassified as a former English Learner. As would be
expected, students entering at eadi@desandhigherinitial ELDA Levelsexperienced
higherreclassificatiomratesmorequickly.

Students with lower Initial ELDA Levels, regardless of the entering grade, required
more time in the program and experienced much longer time to reclassification.

The results of this data analysis closely correspontitsnational research conducted on

the amount of time necessary for English Learners to become proficient in English.

Several researchers indicate that it takes at least up to seven years for English Learners to

attain English Language Proficiency (Haku&ato, Butler, & Witt, 2000; Robinsen

Cimpian, Thompson, & Umansky, 2016; Umansky & Reardon, 2014). In addition, the

English Learner Advocate/Advisory group emphasized that language development is not

linear and, in fact, often develops in a staggereddasin other words, while a student

may make great gains in three domains of language, they may be not have progressed as

far in the fourth domain. It has also been observed both by English Learner Advocates in

Arkansas and by researchers that studertsvatr levels of English Language

Proficiency tend to grow faster initially than students at higher levels of English

Language Proficiency. Research on second language learners has shown that language
growth varies dependi ngencylpvelorgtadedeves Coaki t i ng yea
Boals, Wilmes, and Santos (2008), established the following principle when looking at
English Learner student gr owt hBasically,thever i s f as
language growth of students at lower gradelewr proficiency levels is faster than the
language growth of students at higher grade levels or proficiency levels. The breadth and
depth of academic language students are expected to comprehend and produce increases
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as they advance in proficiency levBbpecifically, the language students need to

demonstrate in terms of linguistic complexity, forms and conventions, and vocabulary

usage is greater and more compl ex at
faster, hi gher Isogvident as siieents advanae  grpde levels.

hi gher |
a

Therefore, Arkansas is proposing, for reporting purposes only, an expected timeline to
proficiency that takes into account initial English Language Proficiency levels that is

differentiated by initial grdelevel spans. Tables 12a, 12b,and 12pr ovi d e
data and research based timelines to English Language Proficiency.

Ar kansaséb



Initial ELP Years Identified as an EnglishLearner
Domain Level
(Year 1) € 4 >
Proficient
Level 1 Level 2 Level 2 Level 3 Level 3 (Level 4/Level
5)
Proficient
Level 2 Level 2 Level 3 Level 3 (Level 4/Level
5)
Proficient
Level 3 Level 3 (Level 4/Level
5)
Proficient
(Level 4/Level
5)

Table 1D. Arkansas Grade 3-5 Timeline to English Language Proficienc

Initial ELP Years Identified as an English Learner
Domain
Level (Year 2 3 5
1)
Proficient
Level 1 Level 1 Level 2 Level 2 Level 3 Level 3 (Level
4/Level 5)
Proficient
Level 2 Level 2 Level 3 Level 3 (Level
4/Level 5)
Proficient
Level 3 Level 3 (Level
4/Level 5)
Proficient
(Level
4/Level 5)

Initial ELP

Table 1Z. Arkansas Grade 6-12 Timeline to English Language Proficiency

Years Identified as an English Learner

Domain
Level
(Year 1)
Proficient
Level 1 Level 1 Level 2 Level 2 Level 3 Level 3 Level 3 (Level
4/Level
5)
Proficient
Level 2 Level 2 Level 3 Level 3 Level 3 (Level
4/Level 5)
Proficient
Level 3 Level 3 Level 3 (Level
4/Level 5)
Proficient
(Level
4/Level 5)




An English Learner is considered to be AONn Tr
if any one of the following conditions is met:

1) Exit English Learnestatus

2) Meet timeexpectations on 3 or more ELPA@dmains

3) Meettime expectation®nall nonexempELPA21domaing(if the English

Learnerhasatleastl domairexemption).

English Learners are on track to English Language Proficiency if they meet or exceed the
timeline expectation within at least three of the four ELPA21 domains given their initial
English Language Proficiency level and years identified as an English Learner. For
instance, suppose an English Learner who began in kindergarten had an initial English
Languaye Proficiency level of 1 on reading and has been identified as an English Learner
for four years. Accorithg to the timeline in Figure B2 this student would need a level 3

or higher in the reading domain to be on track to English Language Proficiency in
reading. Arkansas intends to calculate the percent of students on track to English
Language Proficiency for each student group, domain, and a combination across all
domains. The figure below shows a sample display of the percent of English Learners on
tradk to English Language Proficienchote that the data in TableDare preliminary

and provided for illustrativeurpose®nly.

Table 1D. 2017 Arkansaspercent on track by student group, domain, and combined

On Track to English LanguageProficiency by Domain ~ On Track
Student Groups >~ {oELP

Reading Writing Listening Speaking

All English Learners 46% 50% 78% 53% 44%
ELs With Disabilities 16% 18% 52% 25% 15%
Long-Term ELs** 35% 37% 69% 44% 38%

** | ong-term ELs are studentdassified as English Learner for more than five years. It
should be noted that if an English Learner does not attain English Language Proficiency
within the appropriate timeline, that student must still be afforded English Learner
services until proficiecy is met.

Arkansas proposes to set letggm goals for the percentage of students on track to

English Language Proficiency. These goals will be based on preliminary 2017 ELPA21

results combined with the initial grade level and initial domain level ofieingearners

from their entry years using ELDA or ELPA21 a
an English Learnehe preliminary percentages of students on track to English language

proficiency for each domain in 2017 were calculated. The distobuti of s chool s 6
percentages was used to anchor the baseline school percentage value'apénecziile

rank of schools. The value associated with this position in the distribution is 32 percent of

students on track to English Language Proficiency.

Theschool percentage of students on track to English Language Proficiency df the 75
percentile rank of the 2017 school distribution was used to establish the aspirational
percentage for schools to reach in 12 years. This value is 52 percent of studeatk on
to English Language Proficiency. This leteym goal for schools to attain 52 percent is
aspirational in that it represents twice the percentage of students making progress in
English languageroficiencywhen compared to the value of the 2015 petagn of
students making progress under the former No Child Left Behind Act (2001) annual
progress targets.
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Arkansas will revisit these lorgrm goals to determine an expected timeline to
proficiency and determining appropriate increases in the percesftégeglish

Learners making progress in achieving English Language Proficiency after 3 years of
ELPA21 summative assessment results are available for review.

2. Provide the measurements of interim progress toward thetkenmg goal for
increases in the peragage of English learners making progress in achieving
English language proficiency in Appendix

iv. Indicators (ESEA sectiori111(c)(4)(B))

The indicators described in this section will be aggregated to produce an annual ESSA
School Index, an indelkasedsystem. The ADE developed the indicators for the ESSA
School Index in collaboration with stakeholders through meaningful consultation.
Members of the ESSA Accountability Advisory Team were asked to reflect on the
Theory of Action, the focus on support forprovement, and to clarify how indicators
could be aligned to produce the outcomes intended by the support and accountability
system. Their recommendations are summarized below and provide the rationale for
indicator development and use in the ESSA Schut#x.

A If indicators of school performance are meaningful to educators, understandable to
stakeholders, and based on metrics that reflect school impacts (not external factors),
then the accountability indicators will meaningfully differentiate betwebnds as
well as inform schools and stakeholders about areas of strength and areas for
improvement.

A If indicators included in the Arkansas Educational Support and Accountability
System are connected in meaningful ways to learning outcomes for studemts, the
educators and stakeholders will understand the importance of imptio&mg

A If the support and accountability system includes an explicit measure of
achievement gap closure, then equity becomes an important goal on which schools
can focus their effortior improved student learning.

A If the support and accountability system values Career and Technical
Education/Industry certification equally with Advanced Placement/International
Baccalaureate/concurrent enroliment, then schooldbwilicentivizedto provide
pathwaydor allstudents.

A If schools get credit for extended year cohort graduation rates, then schools will be
incentivized to recovestudentsvho havedroppedout of schoolandensurghese
studentcompletetheirdiplomas.

The indicatordescriptions below relate to one or more clarifications provided by
stakeholders. Each indicator will be calculated and incorporated into the annual
ESSA School Index described in this document.

A e hi i
Descrike the Academic Achievement indicator, including a description of how the
indicator (i) is based on the lorgrm goals; (ii) is measured by proficiency on the
annual Statewide reading/language arts and mathematics assessments; (iif) annually
measures acaaaic achievement for all students and separately for each subgroup of

students; and (iv) at the Stateds discret.i

on
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includes a measure of student growth, as measured by the annual Statewide
reading/language arts anghathematics assessments.

Arkansas will use a necompensatory Weighted Achievement calculation within the

ESSA School Index to incorporate academic achievement into its annual meaningful

differentiation of schools. Weighted Achievement refers to asgigmamt values to each

of the four achievement | evels on Arkansaso6s
English language arts (criteria iii), aggregating those points at the sthalifor all

students and for each student group (criteria iii), anclitating the proportion of points

earned by a school based on the number oBftaldemic year students tested at the

school.

Under No Child Left Behind (2001), schools tended to focus more narrowly on students
clustered around the proficiency cut poimorder to achieve shetgrm progress toward
Adequate Yearly Progress targets. This focus left the learning needs of students who
were well below and well above grade level less attended because schools only
benefitted from student movement over the @aihp In contrast, Weighted

Achievement increases point value for the movement of students from lower
performance levels to highgerformance levels, relative to graldeel proficiency

(criteria ii). Schools earn partial points for students close tcegeae! proficiency, a

single point for students at graivel proficiency, and..25points for students

exceeding gradeevel proficiency for the number of students exceeding that are greater
than the number in the lowest achievement ldféhe numberof students exceeding
grade leveproficiency is not greater than the number of students in the lowest
achievement level then schools earn a single point for these stuckrlts 12
demonstrates how positive movement of students from lower achievevesttte

higher achievement levels produces higher Weighted Achievement scores.
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Table 13 How Point Values for Student Achievement Levels Total Weighted
Achievement Points Earned

In Need of Close/Level 2 Ready/Level 3  Exceeding/ How L4 Points Point Total Total Weighted Points
Support/Level 1 (L2) (L3) Level 4 Work: Totals by  Points Possible Achievement Earned for
(L1) (L4) For #14 < #11 Level Earned Points (WA) Score: Students
point value ({based on (Points Simply
Point Value/ Point Value/ Point Value/ Point Jstudent = 1.0 e Earned/Points Meeting
Student =0 Student=0.5 Student = 1.0 Value/ For# 14> #1L1 per Possible)* Ready/
Student = point value student Exceeds*
1.00orl25  soudent=1.25 test)
3aa 11=0.0 11.50 21 (11.50/21)*100 | (7/21)*100
P 08 &84 #l1>#4s0lds | 12-45 = 5476 =3333
a @& o F'\ [ ] P O count as 1.0 13=5.0
a (] -
L) 888 (&) 14=2.0
w s . 11=00 14.50 21 (14.50/21)*100 | (11/21)*100
A a4 'YX} AAAR A8 #L1=#l4s0 12=35 = 69.00 =52.38
- "'\ A a a 8 8 a L4s count as 1.0 L3=8.0
: 606068 14-3*10-3 |[L2-30
P 14-11>0 L1=0.0 16.25 21 (16.25/21)*100 | (12/21)*100
2 & A8 A A 68848 &8 2l4scountas 1.0 | 12=35 =77.38 =57.14
Aaa' 8;\3 — 3 L4s count as L3=7.0
0 888 1.25 4-5.75
14 =(2*1.0)+
(3*1.25) =5.75

*Multiply by 100 to Scale Value of Proportion for Index

Row one represents year one, row two is year twor@mdhree is year three. These

rows each show an example of the number of students at each of the four achievement
levels on the state assessment (columnsfaung for the same school over three years
(rows one, two, and three). When schools Isélglentsattain higher achievement levels
those schools earn more points. Also, schools that help students move from lower to
higher achievement levels compared to their achievement levels in prior years earn
more points. The Weighted Achievement Score (colume)ngthenumberof points a
school earned fdull academic yeastudents at each achievement lediglded by the
number of full academic year students with test sc&asial points(0.50) aresarned

for students in the Close achievement level Ar2b points earned for students in the
Exceeds achievement level for the number of students in Exceeds beyond the number of
students in the lowest achievement le&lidents at the Readgtaevement level and
students in the nuber of students at the Exceegthievement level that are not greater
than the number at the lowest achievement level have a multiplier of 1.0 per student
The Percent Meeting Ready/Exceeds (column 10) is the percentage of stttdants)
aReadyor Exceedscore.Schoolssarnmorepointsonly whenstudentsnoveoverthe

Ready line regardless of whether students moved from the In need of support level to
the Close achievemeletvel.

Note how much more the Weighted Achievement score credits schools for moving
students from lower thigher levels and how this score compares to the Percent
Meeting or Exceeding. When schools focus on moving all students to the next
achievement level, and then the next, the school will earn more points for the indicator.
Moving more students to highertdevement levels annually, regardless of their prior
achievementevel,will leadto schoolsncreasinghe percentagef studentsneetingor
exceedingyrade level proficiency. Thus, moving more students toward the-teng

goals for academic achievemdatiteriai).

To minimize the compensatory effect of schools earfii@gpoints for moving students
from Ready to Exceeds, without attending to students in the lowest achievement level,
1.25points can only be earned for the count of students in thed@scachievement



level that is greater than the count of students in the lowest achievement level. These
point values were selected specifically to address concerns that schools might focus on
moving Ready students to Exceeds to compensate for studeqisstang in the Close
achievement leveBchools cannot compensate for students at the lowest level by
moving students at grade level to the Exceeds level. Schools can only earn 1.25 points
for each student beyond the number of students in the lowestvewtant level.

This method for calculating the academic achievement indicator for the ESSA School

Index is an additional strategy to address and mitigate the educational triage response

documented as an unintended consequence of No Child Left Behind.(2801

mentioned in the previous section describing theJoegn goals, prevalence of

educational triage to obtain quick gains in achievement scores was found to be higher

when the rigor of academic standards was raised, particularly in math (Lauen and

Gaddis, 2012). Lauen and Gaddis (2016) found t
gaps by prior achievement level when standards increase and these gaps are particularly

|l arge in the | owest achieving schoolso (p. 14
and high achieving students, as well as those near the grade level proficiency score.

Using Weighted Achievement provides value to schools helping students in all
achievement levels attain the next higher level or maintain the highest level.
Theoreticallythis provides motivation to schools to meet the needs of all learners in
order to make progress toward letggm goals (criteri@). The 2016 Weighted
Achievement scores are shown in Table 13. Note that there are schools, as well as
subgroups within schd® where the Weighted Achievement score exceedegdidds
indicating more students in the highest level of achievement than the lowest.



43

Table 14 2016 Weighted Achievement Statistics

Grade Span

Student Group

Number
of
Schools

Mean

Standard
Deviation

Minimum

Maximum

Grade Span K All Students 561 64.25| 13.81 31.61 103.08
-5 Black/African 259 49.48| 10.87 27.94 85.48
American
Hispanic/Latino/a 260 59.36 12.29 31.82 111.11
White 510 70.81| 12.99 25.00 108.36
Economically 561 58.11 10.75 31.83 93.86
Disadvantaged
English Learners 174 67.02| 11.51 26.67 103.49
Students with 468 32.19| 11.39 7.69 68.42
Disabilities
Grade Span 6 All Students 183 63.29| 14.29 15.12 96.27
T8 Black/African 101 46.41| 12.04 13.71 77.27
American
Hispanic/Latino/a 123 58.31 12.28 26.09 89.06
White 171 70.29| 13.16 11.76 104.48
Economically 183 55.76| 11.36 14.71 78.03
Disadvantaged
English Learners 79 51.25| 12.73 20.59 81.00
Students with 174 25.22| 10.68 3.57 74.26
Disabilities
High Schools All Students 299 49.33| 13.79 8.11 113.88
(the academic Black/African 124 31.21| 10.36 7.05 64.06
achievement American
indicator Hispanic/Latino/a 97 42.87| 14.04 8.33 109.87
includes White 279 55.56| 11.94 25.45 113.86
Weighted Economically 294 42.28| 11.08 9.68 67.93
Achievement Disadvantaged
and the School| English Learners 60 24.19| 13.17 2.26 55.36
Growth Students with 212 13.04 8.10 0.00 38.75
Score) Disabilities

The academic achievement indicator for high schoolsinglude Weighted

Achievement and School Vahksglded Growth at a 1:1 ratio. This will result in

Weighted Achievement accounting for 35 percent of the ESSA School Index score and
School Valueadded Growth accounting for g&rcent of th&SSA School Index sce.

Note: The School Valuadded Growth score and details abiatcalculation are

explained in Section b. Indicator for Public Elementary and Secondary Schools that are
not High Schools (Other academic Indicator). The growth model and calculations of
School Growth Scores are completed across all gradés 3

Using Weighted Achievement for the academic achievement indieaincluding

School Valueadded Growth at the high school levalthe ESSA School Index is
responsive to the research on unintended consequences of No Child Left Behind (2001)
statusbased accountability. Also, this method for calculating the academic achievement
i ndicator i s respons.i vsadentoattsetugpérend ofithd er s 0
continuum of achievement (higher performers) should be valued in the system so that
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school s wildl attend to their | earning needs.

progress toward lonterm goals on gradievel proficiency provides additional
transparency for stakeholders.

Using Weighted Achievement for the academic achievement indicator, in tandem with
reporting schoolsd academic achievement r el
of the Theory of Actiorfor the Arkansas Educational Support and Accountability

System to increase transparency and to inform LEAs where and how schools may be
needing support. The ADE will <calcul ate and
for all students and all subgroupisstudents as part of annual reporting of the ESSA

School Index. Figure E illustrates how the ESSA School Index report will include the

overall ratingscoreaswell ass ¢ h osooresidtheindicatorswithin theratings.

As indicated in Figure E, usirand reporting on student group Weighted

Achievement in tandem wit hleveltompgeeency gr oups o
provides transparent information on differential performance, if present, for specific

student groups.

b. . . :

WWW SOt emidndi ; '
Describe the Other Academic indicator, including how it annually measures the
performance for all students and separately for each subgroup of students. If the Other
Academic indicators not a measure of student growth, the description must include a
demonstration that the indicator is a valid and reliable statewide academic indicator
that allows for meaningful differentiation in school performance.

Arkansas stakeholders communicaaeldigh value for including a student academic
growth indicator in the ESSA School Index for all grade levels for which growth can be
calculated, includinglementary and secondary schools that are not high schools.

Arkansas has beghrougha threeyeartest transition with a different assessment given

to students each of the prior three years. Students completed the Arkansas Benchmark

and End of Course Exams in 2014, the PARCC assessment in 2015, and the ACT Aspire

Exam in 2016. These three assessmeetsored different standards and measured
studentsd6 knowledge and skills at different
using a model that tied studentsd annual gr

A value-added growth model was piloted aselected in 2015 based on policy

considerations such as which question about student growth is meaningful to students,

parents, teachers, and other stakeholders, as well as the technical considerations given

Ar kansasods test tr adewlopmenbamdadvis@ywneeetingsour year
conducted by the ADE, stakeholders concluded their preference for the use of a simple
valueadded model (VAM) over other options, such as Student Growth Percentiles

(SGP).

Appendix D includes the model equation.

Thestudent longitudinal growth model is a simple vahagled model that conditions
studentsd6 expected growth bas-addedmodelst udent s
assesses student growth relative to the stu
s t u d expettatign of growth (predicted score). It reflects the difference between the

observed performance and the performance expected (predicted) for each student in a

at

r

pr

0
de
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group of stwudents. The eaddedosootea(WVASpwhicloid t he

the dfference score (residual) is carried out in two steps.

In the first step, a longitudinal individual growth model is run to produce a predicted
score for each student. The individual growth model uses as many years of prior scores
for each student tmaximize the precision of the prediction (best estimate) and accounts
for students having different starting points (random intercepts). In the addiexl

model , each studentds prior score history

expectatio of growth for the individual student.

stu

act

I n the second step, the studentodés predicted s

score to gener adadded score(actuhlpredicted & vakiaddea | u e
score).The magnitudef valueadded scoremdicate the degree to which students did
not meet, met, or exceed expected growth in performance.

A Ifthestudenthasavaked ded score with a positive
performance exceeded growth expectations for the year. The student had lsgher th
expected growth. The greater the value atmmre,the morethe studentexceeded
expectations.

A If thestudenthasavalueaddedscorevalueof zerojthes t udent 6 s
performancemetexpected performanc&hestudentgrewatleastasmuch
asexpected.

A If the student has a vahaglded score with a negative value, the student did not meet
expectations for growth in performance for the year. The student did not grow as
much as expected in achievement. The lower the value of theaddigel score, the
larger he degree to which the student did not grow as muekyeected.

Student valuadded scores are averaged for each school to provide a-sevelolalue

added score. School vakadded scores indicate, on average, the extent to which students
in the schobgrew compared to how much they were expected to grow, based on how the
students had achieved in the past. The schooladded scores answer the question,

AOn average, did students in this school

School vale-added scores in math and English language arts are averaged to produce a
value that describes the average student growth for the school across both subjects. To
include school valuadded scores in the ESSA School Index, the values must be
transformed t@ scale that will work within the total point scale for the rating system.
Value-added scores are transformed using the equation below.

School Growth Score = (School Vatdelded Score * 35) + 80.00

This transformation places schools whose students are meeting expected growth on
average (valuadded score ~ 0) at 80.00. The ADE determined the intercept by asking
stakehol ders what Agradeodo a school shoul
theirannual growth expectatiomhe standard deviation of 35 was used to accomplish

the spread of scores from approximately 60 to Sabootlevel value added score will

be calculated as well as a valagded score for each student group within schools that
meet the minimum Rs$ize. These scores will be included in the ESSA School Index used
for annual meaningful differentiation.

v al
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Grade Span  Student Group of Mean [S)tar)dgrd Minimum  Maximum
eviation
Schools
Grade Span | All Students 561 79.86 2.69 71.25 87.83
K-5 Black/African 258 79.12 2.67 73.23 87.26
(Growth American
included as | Hispanic/Latino/a] 331 79.64 3.68 69.20 89.77
the Other | White 509 80.28 2.83 69.75 88.49
Academic | Economically 560 79.40 2.60 71.69 90.07
Indicator) | Disadvantaged
English Learners| 287 79.64 4.59 65.71 104.30
Students with 444 76.41 3.27 66.55 87.71
Disabilities
Grade Span | All Students 183 80.28 2.76 70.94 87.64
61 8 Black/African 100 78.84 2.99 68.11 86.05
(Growth American
included as | Hispanic/Latino/a] 128 79.79 3.57 72.56 99.47
the Other | White 171 80.61 2.82 71.74 89.25
Academic | Economically 183 79.59 2.73 67.19 86.85
Indicator) | Disadvantaged
English Learners| 100 80.09 4.42 73.23 103.80
Students with 169 78.87 2.99 69.76 86.83
Disabilities
High All Students 299 80.21 3.23 70.06 90.18
Schools | Black/African 123 78.01 2.84 72.26 86.88
(Growth American
included in | Hispanic/Latino/a] 116 79.85 2.84 71.97 87.69
the White 279 80.76 3.35 71.60 92.91
academic | Economically 292 79.52 3.15 68.68 88.76
achievement DisadvantaQEd
indicator English Learners 85 80.47 3.78 71.70 93.19
for these :
schools) Students with 194 78.89 3.30 69.47 88.70
Disabilities

c. Graduation Rate

Describe the Graduation Rate indicator, including a description of (i) how the indicator
is based on the longerm goals; (ii) how the indicator annually measures graduation
rate for all students andeparately for each subgroup of students; (iii) how the indicator
is based on the foryear adjusted cohort graduation rate; (iv) if the State, at its
discretion, also includes one or more extengledr adjusted cohort graduation rates,
how the fouyear aljusted cohort graduation rate is combined with that rate or rates
within the indicator; and (v) if applicable, how the State includes in itsyear

adjusted cohort graduation rate and any extengledr adjusted cohort graduation rates
students with thenost significant cognitive disabilities assessed using an alternate
assessment aligned to alternate academic achievement standards under ESEA section
1111(b)(2)(D) and awarded a Stadefined alternate diploma under ESEA section
8101(23) and (25).

Arkansas will use the foryear Adjusted Cohort Graduation Rate and the ywar
Adjusted Cohort Graduation Rate in the ESSA School Index. Both the/danand
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five-year Adjusted Cohort Graduation Rate will be directly integrated into the ESSA
School Idex by multiplying each rate by the weigtssignedi0 percentor four-year
AdjustedCohortGraduatiorRateandfive percentor five-year Adjusted Cohort
Graduation Rate. The total points possible for each Adjusted Cohort Graduation Rate
wouldreflecttheweightassignedl0andfive, respectively.

The Adjusted Cohort Graduation Rates would function as continuous values in the total
ESSA School Index adjusted by weight for the indicator. For example, a school with a
four-year Adjusted Cohort Graduati®ate of 85 would earn 85 points adjusted by the
assigned weight of 10 percent which would result in the-year Adjusted Cohort
Graduation Rate contributing 8.5 points to the overall score. Ayfrae Adjusted

Cohort Graduation Rate of 96 at an assigrae of five percent would contribute 4.8
points to the overall score.

d . o . - i

Describe the Progress in Achieving English Language Proficiency indicator,
including t he BEnglishtanguage BrefiCiancy,ias measareddy
the State English Language Proficiency assessment.

Mindful of the limitations and differences of the available English Language

Proficiency data, the ADE proposes to implement a transitional plan for measing th
indicator which will be evaluated during the next two years (three years of ELPA21
scores) for validity and reliability as will all indicators in its methodology for
meaningfully differentiating schools as
and improvement.

For the English Language Proficiency indicator, validity analyses will be replicated with
additional years of ELPA21 scores as these become available to determine statewide and
LEA patterns and trends in progress toward English LanguafieiBncy based on

ELPA21 and revised exit criteria outlined in thioposal. Other models for measuring

and including English Learnerso6 progress
likely to be developed and evaluated by the ADE as the ELRAB&ortium develops

ELPA21 metrics for assessing student progress and/or growth toward English Language
Proficiency. The ADE will evaluate these additional metrics as part of its transitional

plan and may propose amending its methodology for this indidatalidity analyses

support it. Data and analyses used to establish this indicator are available in the folder
used by the English Learner Title Il Advocacy/ Advisory Team at
https://drive.google.com/drive/folders/OB2NnPMGSyXSuM3ZrRFEwWTNnINUJA

The ADE proposedo useavalueaddedgrowthmodelfor the EnglishLanguage
Proficiencyindicatoras part of its transitional plan. The valaéded growth model for

part

i n a

EnglishLanguage Proficiency is a simple twoe v e | model that nests st uc

language assessment scores for each year. The general form of the equation is provided
in Appendix D. The English Language Proficiency vedud d ed model wuses
prior scoe historyonstateEnglishLanguagédProficiencyassessments determinean

expected growth trajectory. The residuals between current year ELPA21 scores and
studentsd6 expected scores are used as a
exceeded, or flad to meet expected growth in English Language Proficiency. Student
level residuals are aggregated to the school level to provide a deteletric for

English Learner progress in English Language Proficiency. Given the transition of
assessments, atige lack of comparable mufgiear scores for evaluating English

stude

proxy


https://drive.google.com/drive/folders/0B2NnPMGSyXSuM3ZrRFEwTnlNUjA
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Learner progress in English Language Proficiency across the transition, thaddace
model provides a transitional growth model that enables schools to benefit from
st udent s 6 tofy in bettingexpectedgrotvth during these transyisans.

ADE will report the English Language Proficiency vakedded growth score which is
transformed to be on a scale where 80 is the expected growth using the equation below.

School English LearméProgress Growth Score = (School Valdéded Score * 35) + 80.00

Arkansas has established the following definition of English Language Proficiency as
measured by the ELPA21 assessment:

Studentsd results on the ELPARdemnmtres t he
proficiency in English. English Learners are tested annually on ELPA21. The ELPA21

is based on the Arkansas English Language Proficiency standards and addresses the
language demands needed to reach college and career readiness. ELPA21 assesses the
language domains of reading, writing, listening, and speaking. The assessment is scored
by the statebés testing vendor and distr.i
the four domains (reading, writing, listening, and speaking) thereva@drformance

levels (I 5). These performance levels offer additional details as to student

performance within each domain.

Based on these performance levels, ELPA21 has established three categories of
proficiency status: Emerging (the beginning levieEnglish language
acquisition), Progressing, and Proficient.

Proficiency Status Rules:

crite

cts a

A Emerging = student<® with all domain | evels

A Progressing studentsvith domainlevel combinationghatfall in betweerthe
criteriafor Proficient andEmerging
A Proficient = studenrts with all domain
Student Proficiency Status represents the following:
1. Emerging (qualifies for English Learner services at the beginning level of
English language acquisition)
2. Progressindqualifiesfor EnglishLearnerservies)or
3. Proficient (qualifies to beonsidered for exiting English Learrsarvices)

Students with an Emerging or Progressing determination will continue to receive English
Learner services, while students with a Proficient determination will be considered
exiting English Learner status and services (see section on statewide exit criteria).

Arkansas wil |l revisit this definition of
years of ELPA21 summative assessment results are available for review.

e. School Quality or Student Succesindicator(s)
Describe each School Quality or Student Success Indicator, including, for each such
indicator: (i) how it allows for meaningful differentiation in school performance; (ii) that
it is valid, reliable, comparable, andagewide (for the grade span(s) to which it applies);
and (iii) of how each such indicator annually measures performance for all students and
separately for each subgroup of students. For any School Quality or Student Success
indicator that does not apply all grade spans, the description must include the grade
spans to which it does apply.

C

evel s
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Through stakeholder input and meaningful consultation with the ESSA Accountability
Advisory Team, a large initial set of desired School Quality Student Success (SQSS)
indicators was compiled. Figure H shows how requested School Quality or Student
Success indicators are categorized. Group A indicators have been modeled and included
in the ESSA School Index. The ADE anticipates calculating satliating Group B

indicators immediately following submission of this plan. Group B School Quality and
Student Success indicators may take only one to three years to be ready for inclusion
considerationlt is anticipated that Group C School Quality andd&nt Success

indicators may take more time and would be available for inclusion if these indicators
meet the criria within three to five years
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Figure H. School Quality and Student Success Indicators Grouped by Timing
and Process for Vetting for Incluson and Implementation

Student engagement (chronic absenteeism)

Science achievement

Science growth

Reading at or above grade level

Meeting or exceeding state expectation of ACT composite score of 19
Meeting or exceeding ACT readiness benchmark

Grade point average of 2.8 or better on 4.0 scale

Community service learning credits earned

On-time credits

Computer Science course credits earned

Advanced Placement, International Baccalaureate, or Concurrent Credit (including ACE) credits earned

a

Data for indicator
available to
calculate

Gap closure i growth of subgroups to close achievement gaps

Reduction in rates of ISS, OSS, and expulsions

Reduction of disproportionate discipline rates for subgroups

Access index representativeness of students participating in courses for postsecondary credit and/or in high value
career preparation

Students completing grade 8 with a foreign language credit

Students completing above grade level mathematics courses and achieving ready or above on above grade level
mathematics assessment

Career completer (ACE approved)

Pre-apprenticeship or internship (workplace learning)

High school credit for Grades 5-8 (academic or career pathway approved for high school credit)

b

Data collection
and calculation to
be studied for
future
consideration
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School climate survey

Parent and family engagement survey

Student engagement survey

Access to student-focused learning systems (personalization, competency-based, etc.)
Graduates completing high-quality apprenticeships/internships

Graduates completing high-quality community learning/engagement experiences

Access to extracurricular and student leadership opportunities

Access to ESL program for schools with EL not reaching the threshold for Title Il funding
Graduates earning High Value Industry Certification

Student engagement in co-curricular activities

C

Data collection to
be developed or
piloted

SECECECECECER-E el

The School Quality and Student Success indicator was a focus of significant stakeholder
feedback during the public comment period. Stakedrsldommunicated a desire to

have multiple measures componentscluded in this indicator as soon as possible.

ADE created a studefibcused aggregation cbmponentso align with the goals of the
Vision. Thecomponentgor this indicator focus on eadtudent meeting important
educational milestones (such as reading proficiently), important readiness criteria
(minimum ACT score of 19 for Arkansas Academic Challenge Scholarship), and
important postsecondary success indicators (attainment of AP, IBjreenccredits). In
essence, the School Quality and Student Success indicator will provide a measure which
combines engagement, access, readiness, completion, and success criteria.

The challenge to including these different components in the SchootyQaradi Student
Success indicator is in calculating this indicator in such a way that it is comparable
across schools within grade spans statewide. To achieve comparability across schools
with in grade spans, given that schools can have differenttgadeonfigurations

even within a grade span, the calculation starts at the student level to determine whether
points are possible for the student and whether the student received any points for a
component. The final School Quality and Student Success fod&eore is the

percentage of points earned per student based on the point possible per student.

For each component of this indicator a student is included in the denominator of the
calculation using a comparable standard. The student engagement component can be
used for an example. If a student is in grades kindergarten through 11 and the student is
enrolled at a particular school, then the student is listed as enrolled at that school in a
districtds annual cycle 7 (June 15) dat a
The cycle 7 data submission of enrolled students at each school and hEgeprite
denominator for the student engagement component. A student level table is constructed
that includes all student enrolled at each school and LEA as of June 15. The cycle 7 data

subm



submission includes the number of days absent and the number pfésegst for each
student enrolled at the school.

The number of days absent and the number of days present are udedlatecthe
attendance rate of the student and that rate is used to determine the risk level for
engagement. Chronic absencpresers high risk that the staaht isnot engaged in
school.

1 If a student is absent less than five percent of the days the student is enrolled, the
student is considered low risk, and the student receives 1 point fotuttents
engagement component aftl pont possible

1 Ifastudentis absent from five percent to less than 10 percent of the days enrolled,
the student is considered moderate risk and the student receives 0.5 points for the
student engagement component out of 1 point possible.

The number opoints for all students enrolled (as submitted and certified in cycle 7 data)
are summed for the numerator of this component. The number of students enrolled (as
submitted and certified in cycle 7 data) are the denominator of this component. The use of
submitted, certified cycle 7 enrollment data provides a comparable denominator for this
component for schools statewide. This prodedstermining and summing points
received for each student and points possible for each sdugentplicated for each
componehof the School Quality and Student Success indicator as summarizadlen

16 and detailed in the business rules in Talide$4 of Appendix D. The final School
Quality and Student Success indicator score is the sum of points per student across all
comporents and the sum of points possible across all components. This summation results
in a denominator for each component that is standard and comparable across schools and
a numerator for each component that reflects the degree to which each student accessed
or achieved a desired outcome for the component. A student level table is constructed to
include he indicators listed in Table 16

Table 16 School Quality and Student Success Indicators Available for Inclusion

: Grade Level or Cohort for .
Indicator Points Possible Points for Student

Grades K11 Point based on Chronic Absence (CA) tisiel: CA<5%
Students = 1.0Point
Student Engagement Enrolled in 5< =CA<10% = 0.5Point
School CA>=10% = 0.0 Point
Grades 3 10
Students tested Ready or Exceeds = 1.0 Point
Science Achievement on Required

State Assessment

Using ACT AspireScience Value

_ SE?S;Z ?eitgd on AddedScore Percentile Ranks
ScienceValue-Added Required State VAS PRO75 = 1.0Point
Growth Assessment 2 5 VABPR<75 =0.5Point
VAS PRO25 = 0.0Point
Grades 3 10
Students tested Ready or Exceeds = 1.0 Point
Reading at Grade Level on Required
State Assessment
Grade 12Students Best ACT Composite Scof19 =1.0Point
ACT enrolled in Use best ACT score from priorygars.

school
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ACT Readiness Benchmarl

Grade 12
Students enrolled in
school

ACT Readingd22 = 0.5 pointACT
Math 022 = 0.5point ACT
Science023 = 0.5 point

Usebest ACT score from prior 3 years for each subject

GPA 2.8 or better on
4.0 scale

Grade 12Students
enrolled in
school

High school final GPAO2.8 = 1.0Point

Community Service

Grade 12Students

1 or more Slcredits earned = 1.0 Point Act 648 of
1993 course #496010 or other state

Learning Credits enrolled in approved courses
Earned school Credits earned at any time during grade<. 8
Grades 911 Grade 9 c &5cpetitet ed =1.0Point
Ontime Credits Studentshenlrolled Gradelc omp |l et ed O 11. 0
In schoo Grade 11 completed o]
Computer Science Stu dgnr;d:nglle din Credits earne®1 =1.0PointCredits
Course Credits Earned school earned at any time during gradesl®
Advanced
Placement/International Grade 12 . . _ . .
Baccalaureate or Concurre Students enrolled in e;;i%'tzte:r:nfﬁ t durin - 1r.ng;os|1r;Credlts
Credit Courses (ACE school y 99

included)

To communicate the focus on student access, readarabspccess for this indicator,
and to ensure comparability across schools and grade spans the School Quality and
Student Success Indicator is calculated first at the student level. Each student has a score
that is the percentage of points earned out oftp@ossible to earn. These studkevel
scores are aggregated to the school level. This stleleitfocus is necessary first
because it aligns with the goals of the Vision and second because schools will have
different grade configurations and studeimnt different grades will have different points

possible.

The mean percentage of points earned per student is used to calculate-é&esehool

statistic

whi ch

represents

the average

possible points. The lowing steps were taken to model this studieactused School

Quiality and Student Success Indicator

A A studentlevel table was constructed that included two columns per indicator:

points possible and points earnedaif indicator listed in Table 1&ppled to the
student the points possible were sgtalto one.If theindicatordid notapply,the
pointspossibleveresettoanull valuetoexclude them from the total points possible

for thestudent.

AWhenas t u d datatedoslindicatedhe/sheearneda full or partial point the

point/partialp o i nt

wa s

added to

the student

record showed the student did notetthe criteriato earna pointfor theindicator,
azerowasassignedor pointsearnedor thatparticularindicator.

ASt u d easdibkegbints were summedacrossall indicators(indicatorswith a
null valuedid not applyandthuswerenotincludedin possibleoints).

ear ned

row

f

(O
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V.

AStudent sd ear ned p o iappticablewndicaters.s u mme d
A Thepercentagef pointsearnecbut of possiblepointswascalculatedor eachstudent.

A School means were calculated for the percentage of points earned per student to
produce the schodével SchoolQuality andStudentSuccessdicator.

The 2016 statewidgchool distributions and summary statistics for the School
Quiality and Student Success indicators are included in Appenddet2ils for
determining possible points and points per student are provided in the business
rules explained ifTable D14 in Apperdix D.

Annual Meaningful Differentiation (ESEAsection1111(c)(4)(c))

a. Describe the Statebés system of annual
schools in the State, consistenth therequirement®fsection1111(c)(4)(c)f
theESEA | ncludinga descriptionof

acr os.

me an i

(i) how the system is based on all i ndi cat c

system, (ii) for all students and for each subgroup of students. Note that
each state must comply with the requirements in 1111(c)(5) of the ESEA
with respect taccountability for charter schools.

Arkansas proposes to use the ESSA School Index, an-bated system, for

aggregating indicators to annually differentiate schools and to meet the requirements of
Section vi. af. based on stakeholder input and meghihconsultation with the ESSA
Accountability Advisory Team, Arkansas Technical Advisory Committee for
Assessment and Accountability, and the Vision for Excellence in Education and
Arkansas Accountability System Steering Committee.

The ADE presented senad options for methods to aggregate indicators to the ESSA
Accountability Advisory Team, Arkansas Technical Advisory Committee for Assessment
and Accountability, and Vision for Excellence in Education and Arkansas Accountability
System Steering Committéased on early stakeholder input. The ADE presented the
following options:

goalbased decisiomles,
matrix-basedleterminations,
indexbasedhggregations,
multiple measures dashboaadd
combinations afmethods.

Do Do Do Do Do

Stakeholders indicated a preferenceg@ombination system: an index and multiple
measures reporting dashboard. An index will be used to aggregate indicators for annual
meaningful differentiation of schools. Enhanced annual public and private reporting of
school s6 and t hogresstowardloddgermigoalg woald gugm@nt ther
annual i ndex. Scatterplot charts of scho
mean growth scores in the content areas will be included in augmented reporting to assist
schools in looking at the ietsection of both indicators.

ol s 6
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Index for Annual Meaningful Differentiation

The ADE developed and adjusted the ESSA School Index in response to stakeholder
feedback and technical recommendations for the design and validation of the index
from the Arkansas dchnical Advisory Committee for Assessment and
Accountability.

The ESSA School Indeis the sum ofveighted indicat@ scoresThe ESSA
School Index consistsf the following indicators:
A Weighted Achievemer{tl25 point%)
A School Mean Growth plus English Learner Gro@i0 points*)
A *Note: In some cases when the proportion of English Learners is at a high level and the English
Learner growth score is at a high level the School Mean Growth score may reach 110 points.
o Contentgrowth (ELA and math growth scores combined for each student
o English Learner progress to English Language Proficiaheyrate that is
proportionako numberof EnglishLearners
A AdjustedCohortGraduatiorRate(100points each)
o Fouryear AdjustedCohort GraduatioRate
o Five-year Adjusted Cohort GraduatiBate
A School Quality and Student Success (100
points)

The ESSA School Index
b. Descri be the weighting of each indicator ir
meaningful differentiation, including how tAeademic Achievement, Other
Academic, Graduation Rate, and Progress in English Language Proficiency
indicators each receive substantial weight individually and, in the aggregate,
much greater weight than the School Quality or Student Success indicator(s),
theaggregate.

Indicator weights in the ESSA School Index were designed to align with the Theory of

Action, to support attainment of the goals of the Vision, and be responsive to stakeholder
feedback. For example, ADE has been explicit in the Theofctbn to underscore the

importance of LEAs supporting their schools so that schools can focus on what matters

most for learning. If students are learning then this learning should result in students

meeting or exceeding annual expected growth, whichldhead to an increase in

student achievement. Additionally, the ADEOGS
student meet or exceed expected academic greadh yearlf students are meeting or

exceeding expected growttach year t h e n s temidaehevemént levalsasilould

improve as students make progress from lower to higher achievement levels.

Throughout the statewide stakeholder listening tourslected during the fall of 2016,

ADE leaders heard a clear, strong preference for weighting the student academic growth
indicator at a higher level than student academic achievement within the accountability
system. A focus on helping all students meeting or exceeding expected grovitlegro
schools with recognition for the efforts they have made to improve student learning as
indicated by improvement within an achievement I&viel addition to recognizing

increases in students attaining the grade lpraficiency mark. Table 1Below,

indicates the weights that apply to all schools for the indicators in the ESSA School
Index.Note that academic growth at the elementary level and for secondary schools that
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are not high schools is the other academic indicator and weighted at 50 peroenthsit
ESSA School Index. At the high school Iexatademic growth is included in the
academic achievement indicator for high school and weighted equal to academic
achievement within this indicator for a weight of 70 percent within the ESSA School

Index.

Table 17 Combining and Weighting Indicators for the ESSA School Index

Indicator

Weighted Achievemen

Weight of
Indicator within

Index Grades K7
5&6-8

English Language
Progress

0,
Indicator 35%
Growth Indicator
Academic Growth 50%

Indicator

Weighted Achievement
and Academic Growth

Weight of Indicator
within Index
High Schools

70% total with
Weighted Achievemen|
accounting for half
(35%) and School
Growth Score
accounting for half
(35%)

Progress to English
LanguageProficiency

Proportionately
weighted in Schoo
Growth Score by
Number of English
Learners 1:1 ELP

Progress to English
Language Proficiency

Proportionately
weighted in School
Growth Score by
Number of English
Learners 1:1 ELP to

Indicator

to Content Growth ContentGrowth
Gre}%ﬁf;gfate Graduation Rate Indicato
. 4-Year Adjusted Cohort 15% total
4-Year Adjusted — 100
Cohort Rate NA R_ate 4-Yr = 10%
. 5-Year Adjusted Cohort 5-Yr=5%
5-Year Adjusted Rate
Cohort Rate
School Quality and .
Student SUCCESS 15% School Quality and Studet 15%

Success Indicator

Stakeholders expressed a desire for schools whose English Learners are making
progress in achieving English Language Proficiency have a weight for the English
Learner progress indicator that wa®portional to the population of English Learners
served in a school. ADE consulted with English Learner experts to develop a method

to accomplish what stakeholders requested. The student academic achievement growth
indicator and the growth metric propdsir English Learner progress in English
Language Proficiency use the same foundational frayiél model to calculate

st ude n taddéd growth. u e

A The

academic gr

owt h model

for

mat h

score histories from up to fwvyears of academic assessments to set an
expectation for growth. The multilevel mogebducesBeyesiarestimate®f
expectedyrowth.Studentobservedscoresarecompared to the Beyesian
estimate of growth to determine the residual. The residual isatheadded
score for thestudent.
A The multilevel model employed for the indicator of English Learner progress to

Engl i sh

Language

Proficiency

uses

and

Eng

English



English language acquisition tests (ELDA prior to 2015 and ELAA22016
forward). Beyesian estimates of expected growth in English Language
Proficiency are produced and the students observed scores are compared to the
Beyesian estimate of English Language Proficiency growth to determine the
residual. This residualis thevalue addedscorefor the EnglishLearner.

ADEbd6s initial draft of this plan that was r el
for including English Learner progress to English Language Proficiency when the
English Learner group within a schankt the minimum Msize of 15. The weight

proposed for the indicatan the first draft released to the public set a wegjtitO

percent of the ESSA School Index scatteen a school met the minimum N size of 15

After public comment and additional meetirgfghe English Learner Advocate/Advisory
Group and the Vision for Excellence in Education and Arkansas Accountability System
Steering Committee it was determined that this method for including the English Learner
indicator was not aligned with the Theaf/Action. Schools with fewer than 15 English
Learners would not have this important indicator included in their ESSA School Index
score.

Furthermore, data analyses used to compare the two methods for including the English
Learner Progress indicator inetiESSA School Index showed that fohgols with
smallernumbersof English Learnergfewer than 40) and very high or very low English
Learner growth scoregsulted in overhinflated or overly deflatetheESSA School

Index Scors. Given that Arkansasdhoolshave awide range ofpopulations of English
Learners, ranging from 15 to more than 600 within a single sciegigninghe same

weight for the indicator, regardless of the proportion of English Learners in the school
population, would result in thenintended consequence of elevating or deflating a
school 6s ESSA School |l ndex score which might
that did not have the greatest need, or failing to identify a school that had the greatest
need for comprehensive @rgeted support. Additionally, schools that serve small
numbers of English Learners would not have the progress of those students represented
in the ESSA School Index score.

ADE was challenged by English Learner advos&bancorporate English Learner

progress as an indicator in such a way that all English Learners are represented for the
purpose of ensuring schools that serve English Learners are identified for supports where
neededIn response to advocates and as a result of careful an&ligtsincarporated a

new weighting schematic to address early stakeholder feedbaekationale and

method are detailed in the following section.

Academic language development is critical to the success of English Learners, especially

as measured by the acaderitievement and academic growth indicators. As such, the

English Learner Advocate/Advisory Group and survey results from the May 22, 2017,

draft of Arkansasdé ESSA Plan indicated that t
should be weighted in suchnaay as to ensure the inclusion of everygiini s h Lear ner 6s
English Languag

Proficiency growth score and that the impact of this indicator on the overall ESSA

School Index should be relative to the density of the English Learner population. To get a
sense bthe density and spread of the English Learner pofuat Arkansas schools,

Table 18shows the number and percent of schools at veeadities.
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Table 18 English Learner Population Density within Schools and Spread AcrosSchools

English Learner Population Count of % of Schools in
Schools Category
> or = 16% (Hi) 134 13%
6 - 15% English Learners 146 14%
(Med)
< or = 5% English Learners 329 31%
(Lo)
N is less than 5 179 17%
None 273 26%

Grand Total 1,061

After further review of stakeholder feedback by the English Learner Advocate/Advisory
Group ADE determined a method that would support the Theory of Action and ensure all
English Learners are counted in this indicator for the ESSA School Index. At the
suggestiorof experts from the National Center for Improvement of Educational
Assessment and under recommendation from the Arkansas Technical Advisory
Committee for Assessment and Accountability, ADE constructed a combined growth
indicator score for inclusion in tHeESSA School Index. Using this combined growth
indicator ADE is ableo standardizéheweightsfor all schoolsfor the ESSASchool
Indexandincludethe EnglishLearner Progresadicatorin anappropriatelyproportional
manner.

Since the academic growithdicator and the English Learner progress indicator produce
comparable Valu&dded Scores for students, these scores can be combined to form a
growth indicator that results insehootlevelgrowthscorewith proportional

representationf EnglishLearnesin theschoollevelscore However, as shown in

Figure |, these growth scores are also being reported separately in school reports and the
school report card. Figurepdovides a graphic representation and text to explain the

effect of the proportionateighting of the English Language Proficiency growth under
different school English Learner subgroup densities andwéallcontributionto the
ESSASchoolindexScore.
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Figure | Growth Report Showing Separate Academic and ELRndicators

% ARKANSAS
3 DEPARTMENT
—¢ OF EDUCATION

2017 ESSA School Index: School Value-Added Growth

8888001 - Fake Elementary School
8888000 - Fake School District

School Content Value-Added Growth (VAS)

School Value- Content Growth  ELP Growth Score ELA Value-Added Math Value-Added
Added Growth Score Score Score
Score
Score 86.8 88.16 78.99 82.45 93.65
Number of Students 155 132 23 132 132

The average school Value-Added Score (VAS), used
for the purposes of calculating the ESSA School
Index score, will be the weighted sum of the content
VAS and ELP VAS divided by the total number of
students contributing to the content VAS (each
student counting once with a combined math and
English Language Arts VAS) plus the total number
of students contributing an ELP VAS.

While the growth component of the ESSA School
Index score will be fixed at 50 percent (35 percent for
high schools), the degree to which the growth
component is informed by progress on the ELP
assessment will be proportional to the percentage of
students within the school who are English learners.

Assuming a 50 percent weight for growth:

e For a school with 100 percent English
learners, the ELP VAS will account for one
half of the growth indicator and 25% of the
ESSA School Index score.

e For a school with 20 percent English
learners, the ELP VAS will account for 17
percent of the growth indicator and 8.3
percent of the ESSA School Index score.

Figure J. English Learner Growth.

The school growth indicatas a weighted average of the valagded growth scorer
English Learner progress to English Language Proficiandghe Math and English
Language Arts valueaddedscore The resulis aGrowth Indicator score that
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encompasses growth in the content areas of math and English languég€arts
Aspire), as well as growth in English Language Proficie(iEyPA21). See the equation
below.

School-Advhe dieScaorEeSSAOrSchhool |l ndex

n
n n

School ValueAdded Growth Score &

ELP VAS -eadd&/ead ugr owt h score for English Learn

# EL w ELP Growth = Numberadodde Engrldwthh Lscaarne
Content VA8S8dedVa@glrwevt h score for ELA and Math
# Studeretng vWr®@omtth = Number of students with
counted once as foll ows.
T I f math VAS only then student counts as 1
Content VAS = math VAS value for student
M I f ELA VAS only then student counts as 1
Content VAS = ELA VAS value for student

M I f ELA and math VAS then student counts a
Content VAS—=f or the student

Case analysis supports that the inclusion of English Learner progress with academic
growth produces ESSA School Index scores that are influenced appropriately by the
proportion of English Learners whose English Language Proficiency-adied scores
areincluded in the modellhe examples below in Figures l.a. through I.d. illustrate this.

Example: Elementary School with Low Proportion of ELs
School Value-Added Score for the ESSA School

e ———— Index is 76.31 and calculated as follows:
13 English leamers with and/or ELA o 13(82.60)+230(75.06) _ 1074.07+18154.40 _ 10232041 __
ElPEE T Growth Scores* 76 3113+239 252 252

» N ELs is 5.16% of Total * N Content is 54.84% of !

Growth M Total Growth M
.23 - o[22 % 100 = 94.84%

(rram) x100-516% (55) > * Another way to calculate®*
B2 69 FLP Growth * 75.96 Math = ELA . .

Score Content Growth Score * ELP growth is 5.16% of 82.69 = 4.27 points

* Content growth is 94.84% of 75.96 = 72.04 points
* 4,27 +72.04 = 76.31 points for Content with ELP Growth

*This includes the 13 ELs" math and/or ELA

scores for content. .
* 76.31 is 50% of ESSA School Index
#ELs wELP = # ELs w Math and/or ELA * 76.31 contributes ~38.16 points or 50% of 76.31
content growth. Same students but due to {rounded} to the ESSA Index Score
different testing windows may or may not .
have all scores for both assessments (ELP and * 1.97 points from ELP (38.16 X 0.0516) plus
Content). * 36.19 points from Content Growth (38.16 X 0.9484)

* (subject to rounding so may end up off by a fraction of a point)
1/3/2018

Figure J.a. Elementary school example of how the ELP indicator is incorporated and weighted
proportional to the population of English Learners at the school.
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In Figure Ja. the school has 13 English learners out of 239 students. If the universal weight of 10
percent were used for the English Learner Progress indicator then this school would not have met the
minimum N and the progress of these students would havesileat in the ESSA School Index score.
Instead, the 13 English Learners had greater than expected growth, on average, and this progress is
included in the ESSA School Index score as 5.16% of the number of scores included in the growth anc
contributes 4.2 points to the School Valuedded Growth Score. Since growth is 50 percent of the
elementary ESSA School Index, or 38ddints as indicated in Figureal, 1.97 points are contributed to
the ESSA School Index score by the 13 English Learners and 36rit9 a@ contributed by the 239
student s 6 -addechgrowvth $coras.alheucentribution of English Learners to the total points in
the ESSA School Index score reflects the progress (vadedd growth in English language

proficiency) of these studenat a proportionate rate to their density in the school population

Example: Elementary School with High Proportion of ELs
School Value-Added Score for the ESSA School

] Index is 83.03 and calculated as follows:
65 English leamers with
ELP Growth Scores o 65(84.25)+85(82.00) _ 5476.25+6977.65 _ 12453.90 _ 83.03
65+85 150 150 )

=N ELs is 43.33% of Total + N Content is 56.67% of
Growth N Total Growth N

(-2) x100-23:33% - (22 x 100 = 56.67% * Another way to calculate®
S B Growh e i score « ELP growth is 43.33% of 84.25 = 36.51 points

+ Content growth is 56.67% of 82.09 = 46.52 points
* 36.51+ 46.52 = 83.03 points for Content with ELP

“This includes the ~65 ELs’ math and/or ELA Growth

scores for content.

#ELs w ELP = # ELs w Math and/or ELA * 83.03 is 50% of ESSA School Index

content growth. Same students but due to . . "

different testing windows may or may not + 83.03 contributes ~41.52 + 0.6 points* or 50% of 83.03
have all scores for both assessments (ELP and [rounded] to the ESSA Index Score

content). + 17.99 points from ELP [41.42 X 0.4323) plus

* 23.53 points from Content Growth (41.42 X 0.5667)

* (subject to rounding so may end up off by a fraction of a point)

Figure J.b. Elementary school with high proportion of English Learners

In Figure Jb. the school has 65 English learners out of 85 students. If the universal weight of 10 percer
were used for the English Learner Progress indicator then this school would have met the minimum N
and the progress of these students would have countedyat®percent of the ESSA School Index

score. Instead, the 65 English Learners had greater than expected growth, on average, and this progr
is included in the ESSA School Index score proportionate to the number of English learneddside
growth scoes for progress to English language proficiency. In this case, 17.99 of the 41.52 points
contributed for by the other academic indictor come from English learner progress. This is a much larg
contribution than would have been accomplished with a uniMeesght of 10 percent for the English
language progress indicator.
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Example: High School with Low Proportion of Els
School Value-Added Score for the ESSA School

! ] 370 students with math Index is 81.25 and calculated as follows:
28 English leamers with
ELP Growth Scores andj/or ELA . o 28(89.73)+370(80.61) _ 2512.44+20825.70 _ 3333814 _ gq 955
SRS 28+370 3098 ETES '
* N ELs is 7.04% of Total + N Content is 92.96% of
Growth N Total Growth N
za ar _ . h I I *
» (25 ) x100=7.0a% « () % 100 = 92.96% Another way to calculate
+89.73 ELP Growth « 80,61 Math + ELA

* ELP growth is 7.04% of 89.73 = 6.32 points
+ Content growth is 92.96% of 80.61 = 74.94 points
* 6.32 +74.94 = 81.25 points for Content with ELP Growth

Score Content Growth Score

*This includes the 28 ELs' math and/or ELA
soores for content.

* 81.25 is 35% of ESSA School Index
+ 81.25 contributes ~28.44 points or 35% of 81.25
(rounded) to the ESSA Index Score
* 2.00 points from ELP (28.44 X 0.0704) plus
+ 26.44 points from Content Growth (28.44 X 0.9296)

#ELs w ELP = # ELs w Math and/or ELA
content growth. Same students but due to
different testing windows may or may not
hawve all scores fior both assessments (ELP and
Content).

Figure J.c. High school with low proportion of English learners.

I n the case of higladdelo&Glrowtthhes c®acleools WYalrue
indicator and is weighted at half of the 70 p
ESSA School |l ndex. This results in a nominal
added grawtmiicn aa@ hi ev.ecmeantd. hd n2 & iEBruglei slh | ear |
percent of the students. I f the wuniversal wei
| anguage proficiency indicator the ESSA Schoo
very rmglgihs e | @ealdreaer scalree f or progress to Engl |
bias the growth score disproportionatel high
valaudeded score. | nst ead, tchoeu nstnsa |flo rp r2o.p0o0r tpi ooi NN
|l ndex score, appropriately weighting the grow
Example: High School with High Proportion of ELs
_ _ e —— School Value-Added Score for the ESSA School
R andfor ELA Index is 80.17 and calculated as follows:
Growth Scores*
X « N Content is 53.61% of . 154 (81.59)+178 (?3.94}: 12564.86+14051.32 _ 2661618 _ 80 17
o () x100=46:30% « (o) X 100 =53.61%
+8150ELP GrowthScore  *78.94 Math + ELA * Another way to calculate*
Content Growth Score
* ELP growth is 46.39% of 81.59 = 37.85 points
+ Content growth is 53.61% of78.94 = 42.32 points
» 37.85 + 42,32 = 80.17 points for Content with ELP
*This includes the ~154 ELs’ math and/or ELA Growth
scores for content.
# ELs w ELP = # ELs w Math and/or ELA * 80.17 is 35% of ESSA School Index
content growth. Same students but due to 3 .
different testing windows may or may not + 80.17 contributes ~28.06 + 0.6 points* or 35% of 80.17
have all scores for both assessments (ELP and (rounded) to the ESSA Index Score
content]. + 13.27 points from ELP (28.06 X 0.4639) plus
+ 15.33 points from Content Growth (28.06 X 0.5361)
P * (subject to rounding so may end up off by a fraction of a point)
Figude High school with high proportion of Eng¢



The final exdmple|]l BEsguneed the weight of the
proficiency indicator in a high school with a
high proportion of English pepraomrirat d 1tHdatout h e
progress to English |l anguage proficiency have
Val-aaccded Growth score.

Weights assigned to indicators in the &KSAr &
the English Learner Advocate/ Advisory Team an

Learner populations wawnlidweesghndeordfr d@r oee cteand
T hweighting of the academic achievement indicatad the other academic

indicator for elementary schools and for secondary schools that are not high schools at

85 percent of the ESSA School Index score represents substantial weight of the

academic indicators as compared to the School Quality and Stulesgss indicator.

Similarly, the academic achievement indicator and graduation rate indicators form a

substantial weight (85 percent) in comparison to the weight of the School Quality and

Student Success indicator for high schools. Initial modelingeoE®SA School

Indexproduced the results in Table.19

Table 1. Mean, Standard Deviation, and Number of schoolfor the Modeled ESSA School Index Using 2016 Data

: , . : : Students
Grade African Hispanic/ . Economically English :
Span All Students American Latino/a White Disadvantaged  Learner : W't.h. .
Disabilities
71.70 (6.46)| 65.40 (5.53)| 70.01 (6.24)| 74.48 (6.38)| 69.04 (5.43) | 68.04 (5.54)| 58.27 (6.40)
N =517 N =234 N =226 N =431 N =512 N =151 N =417
67 8 | 70.94 (6.72)| 63.70 (6.01)| 69.14 (5.90)| 73.84 (5.91)| 67.42 (5.58) | 64.58 (5.72)| 55.08 (5.30)
N =183 N = 100 N =123 N = 168 N =182 N=77 N=171
9-12 | 65.55(6.74)| 56.13 (4.79)| 59.96 (5.85)| 68.24 (5.38)| 62.08 (5.82) | 55.82 (5.04)| 50.09 (4.79)
N =261 N =83 N =33 N = 228 N = 237 N=15 N =49

Appendix D includes additional analyses from modeling the ESSA School Index using
2016 data for each grade span.

c. If the States uses a different methodology for annual meaningful differentiation
than the one described in 4.vabove for schools for which an accountability
determination cannot be made (eRj.2 schools)describethedifferent
methodologyindicatingthetype(s)of schoolgo whichit applies.

Arkansas proposes to use its prior strategy for including scfaolghich an

accountability determination cannot be made. Specifically, schools that feed into a
paired school for which a determination can be made will receive the same
determination as the school with which it is paired. Stakeholders expressed &odesire
transition toward including a® reading readiness indicator for schools that serve
these grade levels. This would allow a feeder school rating to include data from grade
levels within the school. The ADE will work with LEAs to pilot ailk2 reading

readiness indicator and evaluate its use in the local cycle of inquiry and improvement
and its potential use in the ESSA School Index in future years.



Identification of Schools(ESEA sectiori111(c)(4)(D))
a. Comprehensive Support and Improvemen®chools

Describe the Stated6s met hodol eegfprmihgor i dent i f
five percent of all schools receiving Title I, Part A funds in the State for
comprehensive support and improvement.

Arkansas will identify schools in need of cprehensive support and improvement in
20182019 and every three years thereaftgkansas will use the ESSA School Index
to identify schools receiving Title I, Part A funds that are in need of comprehensive
support and improvement using the following noeth
A All schoolswill beassignedo threegradespandasedneachs ¢ h ogoabebdosfiguration:PK
15 618, and 9 12.
A Schools receiving Title I, Part A funds will be ranked by ESSA School Index
score within their respective grasjean.
A Schoolsreceiving Title I, Part A funds with ESSA School Index scores at or
below the ESSA Schoahdexscoreof thelowestfive percentin eachgrade
spanwill beidentifiedasin needof comprehensive support antprovement.

Rationale for Identification by Grade Span:

Ranking schools by grade span maximizes the comparability of the ESSA School Index
score across the schools within each grade span which will identify schools with the
greatest needs for support more precisely.

Arkansas has 52 different gradenfigurations which necessitates assigning schools to
broader grade spans to accommodate differences in the grade levels served as well as
ensuring comparability across schools. The required indicators and some of the school
guality and student successlitators included in the ESSA School Index vary slightly

by grade span as describedvpoesly in Section v. For exampla high school ESSA

School Index score will include the feyear and fiveyear adjusted cohort graduation
rates whereas an elementachool serving grades PK4 will not include this indicator.

The methodology used to identify schools receiving Title I, Part A funds for ESSA

(2015) impacts other requirements in ADEOGs pl
performance of the Abtudents group from schools in the lowest five percent to identify

schools in which any subgroup of students, on its own, would lead to identification as in

need of comprehensive support and improvement and to notify LEAs that these schools

are in need ohdditional targeted support and improvement. Grouping schools by grade

span to identify Title I, Part A schools with the greatest needs for comprehensive support

and i mprovement wil|l maxi mize comparability o
identifying and notifying LEAs of schools with any subgroup of students, on their own,

are at or below the ESSA School Index score of the lowest 5% of schools within its grade

range.

b. Comprehensive Support and Improvemen$chools

Descri be t he Straéenefyng allmpublic highdahdols ip the State
failing to graduate one third or more of their students for comprehensive support and
improvement.

Arkansas will identify schools with-faur-year Adjusted Cohort Graduation Rate below
66.667 percerior all students as in need of comprehensive support and improvement in
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20182019 and every three yedhereafter. The rate is computed annually for all
students and separately for each subgroup of students. ThgefouAdjusted Cohort
Graduation Rate is tailated on lagging data and applies to all students and subgroups
meeting the minimum Mize of 15. In the case of a high school that does not meet the
minimum N-size of 15 in the cohort a weighted thwgsar average (most recent three
years) of the fouyear Adjusted Cohort Graduation Rate will be used to determine if the
school meets this threshold for the All Students group.

#in 2014 Cohort ¥ (ACGR14) + # in 2015 Cohort » (ACGRLE) + # in 2016 Cohort X (ACGR1E)

3¥r. Weighted Average ACGR for 2016 = .
#in 2014 Cohort + # in 2015 Cohort + # in 2016 Cohort

Pursuant to ESEA Section 1111 (d) (1) (C) (i) (II) Arkansas will differentiate support for high schools
that are identified wter subsection (c) (4) (D) (i) (1) that are predominantly serving students:
T returning to education after having exited secondary school without a regular high school
diploma; or
1 who, based on their grade or age, are significantly off track to accurauféitgent academic
credits to meet high school graduation requirements as established by the State.
If such a high school has a total enrollment of less than 100 students, the LEA may forego
implementation of improveentactivities required under this ayraph.

c. Comprehensive Support and Improvemen$chools

Describe the methodology by which the State identifies public schools in the State

receiving Title I, Part A funds that have received additional targeted support under

ESEA section 1111(d)(2)(c) (basealidentification as a school in which any

subgroup of students, on its own, would lead to identification under ESEA section
1111(c)(4)(D) (i1 )(!l) wusing the Statebs method
1111(c)(4)(D)) and that have not satisfied the statewidecasgtria for such schools

within a Statedetermined number of years.

Beginning in 2018019 and every three years thereafter, Title | identified for additional targeted
support that do not meet the exit criteria specified in A.4.vii.b. within thraes yeill be identified for
Comprehensive Support and Improvement. Schools that meet the criteria A.4. viii.b. will exit

d. Year ofldentification

Provide, for each type of schools identified for comprehensive support and
improvement, the year in whichet State will first identify such schools and the
frequency with which the State will, thereafter, identify such schools. Note that these
schools must be identified at least once every three years.

Arkansas will identify schools in need of comprehensive support and improvement in
20182019 and every three years thereafter.

Arkansas will begin identifying high schools with a graduation rate of less than
66.667 percent for the Comprehensive Support and Improvement category for the
201812019 s c hotoreeyepsttereafteend every

Beginning in the 2rka@sasiwitl tientfy Tdlellsahanls that received additional
targeted support not meeting exit criteria as schools in need of Comprehensive Support and
Improvement.
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Beginning in the 202171 2022 sTilebsohoolsy ear , Ar kan
thatreceived additional targeted support not meeting exit criteria as schools in need

of Comprehensive Support and Improvement (see Additional Statewide Category of

Schools).

e. Targeted Support andmprovement

Describe the Stateds ifyedahyschool witgopneor or annual |
more ficonsistently underperformingd subgroup
in the statewide system of annual meaningful differentiation, including the definition

used by the State to determine consistent underperf@aem@aSEA section

1111(c)(4) (c)(iii))

Arkansas defines a consistently underperforming subgroup as any subgroup, pursuant to ESEA Sectic
1111(C)(3), in any school that is in the bottom one percent of all Title | schools statewide on all
indicators in he accountability system in each of the three prior years.

Effective 20182019 and annually thereafter, Arkansas will identify schools with one or more subgroups
that meet the above definition of consistently underperforming for Targeted Support andeimgna

This system allows for both public andsnhool awareness of needs to be addressed. Notification
signals LEAs to review schotgvel improvement plans to improve student outcomes for the identified
subgroups of students as noted in ESEA Sedtidri (d)(2)(c).

SEEING THE POWER OF TWO IN STUDENT PERFORMANCE:

Measures student Measures student
performance at a academic growth
single point in time between two or more
points in time

Relates to student A MORE
family background COMPLETE Not related to
PICTURE OF student background

Compares student
performance to STUDENT Compares student
a standard LEARNING performance to their

o own prior performance
Critical to student P P

post-secondary Critical to ensuring
opportunities student future
academic success

Achievement Growth

Figure K. The Power of Two
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LEAs with schools with consistently underperforming student groups that exhibit low
achievement accompanied loyv growth will be prioritized over LEAs notified of

schools with consistently underperforming student groups whose achievement is low
and growth is at or exceeding expected levels. The enhanced reporting planned by ADE
will assist LEAs and schools by priding indicatorlevel information, as well as

progress relative to checkpoints. Deconstructing the global ESSA School Index and
progress relative to loatgrm goals will assist LEAs and schools in their local cycles of
inquiry and improvement.

f. Additional TargetedSupport

Describe the Stateds methodol ogy, for identi
students, on its own, would lead to identification under ESEA section
1111(c)(4) (D) (i)(l) wusing the Statebs met hod
1111(c)(4)(D), irluding the year in which the State will first identify such schools

and the frequency with which the State will, thereafter, identify such schools.

(ESEA section 1111(d)(2) €p))

Among those schools that are identified for Targeted Support and\uspent based

on Arkansasods definition for consistently und
Arkansas will identify schools for Additional Targeted Suppodné or more

subgroup of students in any school on its own
School Index Score) would have led to its identification as a school in need of

Comprehensive Support and Improvem@itteseschools will be first identified in

20182019 and then once every three years

0. Additional i : School
If the State chooses, at its discretion, to include additional statewide categories of
schools, describe those categories.

Arkansas will include a category of Additional Comprehensive Support. This category
will be inclusive of norTitle | schools not meetingdditional Targeted Support exit
criteria within a thregyear period.

vii. ~ Annual Measurementof Achievement(ESEA sectionl111(c)(4)(E)(iii))
Describe how the State factors the requirement for 95 percent student
participation in statewide mathematics arhding/language arts assessments
into the statewide accountability system.

In the Arkansas Educational Support and Accountability System, if a school does not
meet the 95 percent participation requirement for all students, 95 percent will be used for
thedenominator for purposes of measuring, calculating, and reporting.

Additionally, in the support accountability system, if a school does not meet the 95

percent participation requirement for any subgroup of students, 95 percent will be used
as the denomator for each subgroup for the purposes of measuring, calculating and

reporting. All calculations will be conducted both for the all students group and for each

student group meeting minimum group size requirements (N=15).
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viii.

For schools that do not meet @& percent participation requirement for two consecutive
years, the ADE will require each school to submit a plan that includes strategies for
meeting participation requirements. For schools that do not meet the participation
requirement for multiple yearor that do not show sustained improvement in meeting the
95 percent participation rate, the ADE will implement additional actions and
interventions as appropriate.

Continued Support for Schooland LEA Improvement (ESEAsection1111(d)(3)(A))
N r— :

Describe the statewide exit criteria, established by the State, for schools identified
for comprehensive support and improvement, including the number of years (not
to exceed four) over which sch®are expected to meet such criteria.

In terms of schools identified based on the ESSA School lfmeéXomprehensive Support and
Improvemenin the lowest five percent of all schophrkansas exit criteria requires the school to
demonstrate continugaogress by exhibiting an upward trend on the ESSA School Index for two or
more years and meet or exceed the ESSA School Index score that initially led to identification

A Previously identified schools thateet orexceed thexit criteriawill exit
Comprédensive Support and Improvement.

A Schools receiving Comprehensive Support lamokovementhat do nomeet
exit criteriawill progress to more rigorous intervention consistent WBEE
section 1111(d)(3)(A)(i)(I) such as interventions noted in A.4.viii.c.

In terms of high schools identified solely due to a fgeiar Adjusted Cohort Graduation
Rate lower than 66.667 perceAtkansasexit criteria requires the school to meet or
exceed the Adjusted Cohort Graduation Rate of 66.667 percent.

A High schoad$ will be exited from Comprehensive Support and Improvement
Servicesafter three years theschoosdfour-year Adjusted Cohort Graduation
Rateis greatethan66.667percentor the threeyear weighted average of the
four-year Adjusted Cohort Graduati®ate is greater than 66.667 percent.

A Schools receiving Comprehensive Support and Improvement that do not
demonstrate an upward trend in their graduation rate through year three will
receive more rigorous intervention consistent with ESEA section

1111(d)EAOM).
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Figure L Calculations for Weighted Average Graduation Rate

A Weiehted Averae ACGR for 201 . i 2014 COROTE X (ACGR14) + #in 2015 Cohort X (ACGRIS) + # in 2016 Cohort x (ACGR16)
T-Weighted Average for = #n 2014 Cohort + ¥ in 2015 Cohort + # in 2016 Cohort

Example:

. 15in 2014 Cohort % (89.00)+11 in 2015 Cohort x (95.00)+7 in 2016 Cohort x (100.00
3Yr.Weighted Average ACGR for 2016 = 2014 Cohert X (89.00) 111 in 2015 Cohort x (95.00) +7 in 2016 Cohert x (100.00)

15 in 2014 Cohort+11 in 2015 Cohert+7in 2016 Cohort

1335+ 1045 + 700

3¥r.Weighted Average ACGR for 2016 = 33

3080

3Yr.Weighted Average ACGR for 2016 = =3

3¥r.Weighted Average ACGR for 2016 = 93.33
Compare weighted average ACGR to the Arithmetic Mean (average) of ACGR:

+ Arithmetic Mean (Average) = 89 + 95 + 100/3 = 94,67
+  Weighted Average = 93.33

For schoolsriginally identified as needing additional targeted supased on the

ESSA School Index adneor morestudent groups within the schotthat movedo
Comprehensive Support and Improvement, Arkansas exit criteria requires the school to
demonstrate continued progress by exhibiting an upward trend on the ESSA School
Index for two or more years for each identified subgroup of students and meet or exceed
the ESSA School Index score that initially led to identification:

A Schools receiving comprehensive support and improvement that meet the exit
criteria on the ESSA School Index for the itlBed student group(s) will exit
comprehensive support and improwent

A Schoolsreceiving comprehensive supporprovementhat do nomeet the exit
criteria onin their ESSA School Index fdhe identifiedstudent groups through
year three will progress to more rigorous intervention consistent with ESEA
section1111(d)(3(A)()(1).

Describe the statewide exit criteria, established by the State, for schools
receiving additional targeted support under ESEA section 1111(d)(2)(c),
including the numberfg/ears over which schools are expected to meet such
criteria.

Beginning in 2018019(and every three years thereaftasghools will be identified
in need of additional targeted suppofttkansa$ exit criteria requires the school to
demonstrate continued progress by exhibiting an upward trend on the ESSA School
Index for two or more years for each identified subgroup of students and meet or
exceed the ESSA School Index Score that initially leiddatification
A Schoolsin need of Additional Targeted Support that meet or exceed the exit
criteria will exit from additional targeted support.
A Beginning in the 202112022 school year and
Arkansas will identify schools th@reviously received additional targeted support
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not meeting exit criteria as schools in need of Comprehensive Support and
Improvement as per ESEA section 1111(c)(4)(D)(i)(l).

c.  More Rigorousinterventions

Describe the more rigorous interventions requifedschools identified for
comprehensive support and i mprovement that

within a Statedetermined number of years consistent with section

For s

1111(d)(3)(A)()(I) of the ESEA.

chools receiving comprehensive suppat bave not met exit criteria within three

years, inclusive of one year of planning, the ADE and the LEA will collaborate to
analyze previous school improvement efforts/plans, examining why the dekiebplan
was not effective (as outlined in the origievidencebased Theory of Action). The
analysis will assist in determining if the challenges and barriers were the result of:

A
A
A

A

ADE

limited implementatioror minimal capacityto implementchoserevidenceebasedoracticesor;
lack of fidelity in implementatiorof the evidencebasednterventionsor;

the inability of leadership to communicate a compelling vision or inability to

overcome a resistive school cultuoe,

othervariable(s)hotconsideredn theoriginalcomprehensivaeedsassessmemtndanalysis.

will also assist the LEA in determining why the LEA support plan was inadequate,

insufficient, or not timely enough to support the school in overcoming the challenges.

Usii

ng this evaluative study inphctdnbutconeg hool 6s

as well as the limitation of the supports provided by the LEA, the ADE will assist the
LEA and school in determining the next course of action.

The next steps may include requirements for interventions that have substantially greater
support through research and study. The LEA may be requested to refine their
implementation fidelity or to provide more-depth training. Thus, Arkansas will not

have

a set of prdetermined next interventions, but will use the action research model to

continue the improvement process to ensure individualized support to LEAs.
Therefore, based upon the conclusions of the analysis, the ADE may be more directive
in the next steps. The next steps may include, but are not limited to:

A

Do Do PoDod P

directingadditionalfundingto specificschoolghroughrequirediocalset
asideof stateand federal categoricadllars;
directingstateandfederalcategoricafundingto increaseaccesso quality
pre-kindergarten programming;

reductionof LEA-selectednitiativesor evidencebasegractices;
required participation in organizatior@llturebuilding practices;
increased monitoring and suppasits;

access to performing schools via inthiatrict school choice as
authorized under section 1111(d)(1)(D);
additional ormore indepth training in the selectedidencebasedoractices;

T
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A reconstitutechronicallyunderperformingchoolsvia Arkansadaw regarding
conversioror openr enrollment charter schools, charter waivers available to
traditional public schools, or Schoa$Innovation;and/or

A removal of ineffective or marginally effective personnel, up to and including, the

local governing board.

d. Resource AllocatiorReview
Describe how the State will periodically review resource allocation to support
school improvemenh each LEA in the State serving a significant number or
percentage of schools identified for comprehensive or targeted support and

improvement.

Annually, ADE will review for approval all LEA applications for School
Improvement funds, under Section 10Based on available funding and the number
of schools identified for support, ADE will allocate resources on a formula basis to
LEAs with schools in need of Comprehensive Support and Improvement or
consortiums in the following priority order:
1. LEAswith schoolsn needof Comprehensiv8&upportandimprovementand
Additional Targeted Support

2. LEAswith schoolsn needof Comprehensiv&upportandmprovement
3. LEAswith schoolsin needof Additional Targetedsupport
4

LEAs with schoolsin needof TargetedSupportandimprovement.

Each LEA shall submit an application which includes, at a minimum, a description of
how the LEA will carry out its responsibilities for schools receiving funds. This

application wi

application will include:

Table20L EAs 6
Plan

AHow the Diagnostic Needs
Assessment was used to
determine the priority needs of
eachschool

[ be the

Pl an of Su ort Appli i
D0 e

AHow the local Theory of Action
and a Cycle ohquiry and
improvement will guide the
implementatiomprocess

L E Aobisquirk. ITeen o f

cat.

on/ Act

AHow the LEA will monitor the
i mpl ementati on
plan and support Cycles of
Inquiry processes baseddata

AA local Theory of Action for how
the specific supports provided b
the LEA will lead to intended
improvements in the areas
identified in the Diagnostic Need
Assessment

AThe evidencdased activitieand
strategies that will be funded by
School Improvement 10@gants

AHow the LEA will address
transitions and feeder patterns
aaoss the LEA if these factors
are identified as contributing to
the concerns identified in school
in need ofmprovement

AHow the LEA will coordinate
federal and state resources to
ensure that each school receive
all the state and local funds it
would have received in the
absence of School Improvement
1003funds

A How the LEA will monitor
implementation and outcomes
resulting from evidencbased
activities and strategies as the
plan isimplemented

Vv

Support

t
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AThe process by which evidence | A In alignment with the local
based activities anstrategies Theory of Action, the specific
were selected fdunding autonomy from policies and

practices that will be provided ti

the school(s) to enable full and
effective implementation of the
plan(s)

Plan Do JEEEEN

ATherigorous review process the| A If external partners are engage

LEA will use to recruit, screen, to assist the LEA in carrying ou
select, and evaluate any externg its plan, the LEA will address
partners, vendors, oonsultants how the partnership will assi

the LEA to develop local
capacity and longerm
sustainability beyond the
partnership to prevent or
minimizedependency

In addition to the formukdased grants and as funding permits, a limited amount of
funds will be awarded on a competitive basdssupplemental grants to be used for
unanticipated additional resources and/or for unforeseen barriers that have been
identified as preventing progress. Unforeseen barriers could include needing more staff
time for additional training, or to extend a sessful evidencéased practice reach or
scope. The supplemental application must clearly define the need for additional
resources.

Once allocated, each LEA will be reviewed quarterly for expenditure fidelity
determining if the activity identified in thdgm of support has been implemented and
funds used as approved. If the LEA does not use the funds in accordance with the
approved timeline within the plan of support, these funds may be reduced. Based on
these reviews, further action or limitation of fungimay be identified by the ADE.

During the fourth quarter of a given school year, ADE wHekaluate the
allocation/distribution of School Improvement 1003 funds based on the progress of
schools within each LEA serving a significant number or percergégchools identified

for Comprehensive or Targeted Support and Improvement. If a school or schools are not
making progress on their identified leading indicators, ADE will conduct a resource
allocation analysis with the LEA with the intent teeealuaé the allocation of resources.

In addition,ADE will examinehumancapitalresources$o ensurehatall studentenrolled

in schoolsn need of Comprehensive Support and Improvement have access to effective
teachers. Interventions may include reallocatbresources, reassignment of personnel,
use of a specified intervention model, or other conditions that the ADE determines are
necessary for the LEA plan to succeed. In addition, LEAs will not be permitted to carry
forward more than five percent of th&chool Improvement 1003 funds into the next
schoolyear.

Based on the periodic review of resources the ADE has the ability to intervene
throughout the school year as well as adjust allocations for the upcoming school year



based on need, capacity to use finds, and intent of the LEA to support the school(s).
Priority consideration will be given to LEAs that serve a high number of schools
demonstrating the greatest need and strongest commitment to using funds to improve
student achievement and studentcoutes.

e.  IechnicalAssistance

Describe the technical assistance the State will provide to each LEA in the State serving
a significant number or percentage of schools identified for comprehensive or targeted
support and improvement.

Circumstances anfactors contributing to the status of each school vary.
Individualized support will be provided to schools through ADE and LEA
collaboration.

ADE will assign all LEAs receiving coordinated, directed, or intensive support, an ADE

designee to broker ADE resrces and support. Regular and-ustime

communications are critical to building rapport and establishing responsive support. To

ensure communication facilitates support, LEAs will needEA supportliaisonto
coordinateeffortsbetweerthe ADE, theLEA administrationandschools. ADE

designees will keep in close contact with the assigned LEAs through the LEA support

liaison. ADE designees will work with the LEA support liaison to gather information,

answer questions on issues, consaklignmentof localactionswith thelocal evidence

basedlheoryof Action,andprovidegui dance to LEAs as they respo
and efforts. The ongoing detailed review process ensures the LEA and their schools are

maintaining fidelity to their improvemeplansBased on t he LEAG6s capacit
schools, ADE will differentiate technical support in the areas of:

comprehensiveeedsassessmemtndanalysis;

prioritization of needs to be addressed in the scleyalimprovemenplan;

developmenbf alocal Theoryof Action andcontinuouscycleof inquiry to drive improvement;
neededsupportfor planimplementatiorto beprovidedby theLEA,

identificationof evidencebasedracticegelatedtos ¢ h oandL £ & slentifiedneeds;
metricsfor evaluatingheselectedvidencebasegractices;
staffprofessionatlevelopmentelatedto evidencebasedoracticeso beimplemented;

fiscal analysis for equities orequities;

progressnonitoringof LEA supportto identifiedschool(s)and

implementatiorfidelity of evidencebasedgractices.

o Po o Do Do Do Do o Do Do

The ADE will monitor implementation of targeted strategies throughout the year and
provide the LEA with support in accordance with LEA need. Further, ADE will
collaborate and coordinate with the education service coopertdiedfciently and
effectively support and monitor LEA schelelvel improvement planning and
implementation.

Based on state statute, ADE is developing rules that define five levels of support to be
provided to LEAs. The supports range frorar@ral services to Arkansas State Board of
Education directed Intensive intervention and support.
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Progressive Levels of Support

Table 21represents progressive levels of support provided to LEAs (General support to
Intensive support). The tibincludes sample ADE services at each level of support. The table
IS not meant to serve as an exhaustive list, but rather a sample of services offered at the

various levels of support throughout the Cycle of Inquiry.
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Table 21 Sample Progressive Levelsf Support Provided to LEAS

Cycle of Inquiry

ADE provides:

ADE provides:

Coordinated
ADE provides:

Directed
ADE provides:

Intensive
ADE provides:

Consultation

Plan

Technical Assistance

Tools

e Electronic

consultation to
disseminate
information and/or
answer questions

e Regional assistance

upon request

e On-site consultation
upon request

e Assistance in
identifying evidence-
based practices

e LEA support in
collecting, analyzing
and using relevant
data to create a
school-level
improvement plan
(Needs Assessment)

e LEA support in
prioritizing use of
data and evidence
when creating plans

e Template support
for LEA Plan of
Support

e Review of TSI school-
level improvement
plan, upon request

e LEA support to build
capacity for schools’
improvement

e Assistance with
Needs Assessment
template

e Guidance documents
to identify root
cause(s), current
practices to address
issue(s), barriers that
may impact the ability
to address the
problem, etc.

e Assistance in needs
assessment, fiscal
analysis, LEA planning
for improvement and
support

e Guidance for LEA-
created Plan of
Support for school
improvement plan(s)

e Technical assistance
from the SEA unit
most closely aligned
to identified
subgroup (i.e.,
Special Education)

e Approval of LEA-
created evidence-
based practices,
including levels of
evidence, the context
for implementation
and potential barriers

e Assistance with
guidance documents

e Review of
intervention analysis
for LEAs with schools
not making progress
towards exit criteria

e |dentification of more
rigorous interventions
or supports

e LEA support with
development of
revised school-level
improvement plan

e Approval of LEA/SEA
developed school-
level improvement
plan and LEA Plan of
Support for each
school

e Guidance for
assessing root causes
and current practices

e Comprehensive
systems analysis and
recommendation to
the State Board of
Education for
interventions and
actions to be enacted
as requirements for
the LEA

e Guidance of
allocation of
resources targeting
building needs

e Requirement for LEA
to provide evidence
of use of tools
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> Coordinated Directed Intensive
g ADE provides: ADE provides: ADE provides: ADE provides: ADE provides:
z
°
2
[=]
>
O
e Electronictrainings, | e Verification of the e Assistance with e On-site technical e Training and
recorded and live LEA-approved school- monitoring and assistance addressing guidance for
level improvement implementation of concerns, barriers, interventions and
c o : . g
fe) plan(s) and school-level and communication actions as identified
= monitored improvement plan(s) strategies in the SEA-conducted
% implementation comprehensive
2 needs analysis
O
Q
e Regional training
€ available through
consortiums and/or
2| comoriams na
o education service
% cooperatives, STEM
> Centers, Arkansas
Q| O IDEAS, and
- o Educational
K] Renewal Zones
(%]
(%]
v :
‘5| ® Networking LEAs
& with similar needs
through coops
® Sharing of tools to
support
w implementation
o]
O
'—
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of use of tools,
upon request

use of tools

e Review of LEA
monitored use of
tools throughout the
school year

> Coordinated Directed Intensive
g ADE provides: ADE provides: ADE provides: ADE provides: ADE provides:
5
2
&
e Support budgeting e Assistance in e Monitoring e Guidance to the LEA
of funds, upon budgeting of funds expenditure of funds for analysis of equity
Request in school resources
- e Assistance with e Assistance with e Guidance for LEA-
] resource allocation resource allocation monitored use of
g analysis tools throughout the
S o Follow up technical e Monitoring of LEA’s school year
assistance related to analysis of plan’s
semi-annual on-site implementation
monitoring of plan(s)
fidelity
e Support LEA in e Resource review to e Support to the LEA
collecting, identify equity gaps for analysis of equity
analyzing, and using in school resources
relevant data to
revise school-level
improvement plan
(Needs Assessment)
e Supportin
prioritizing use of
data and evidence
when revising plans
e Support LEA in
analyzing formative
and summative
assessment data
) e Training in self-
Q monitoring of
5 progress and fidelity
of implementation
2 of improvement
é’ plan available upon
= request
"o | ® Supportfor LEA in e Support for LEA in
§ monitoring and monitoring and
g providing evidence providing evidence of
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¢ ditional Optional Acti

If applicable, describe the action the State will take to initiate additional improvement in
any LEA with a significant number or percentagediools that are consistently

identified by the State for comprehensive support and improvement and are not meeting
exit criteria established by the State or in any LEA with a significant number or
percentage of schools implementing targeted support apbirament plans.

LEAs with a significant number or percentage of schools consistently determined to be in
need of support and have not met exit criteria will work with the ADE in a coherent and
coordinated manner that benefits schools and LEAs. The ADEelyi on extended

analysis of LEA systems to determine if additional actions are necessary. As addressed in
section 4.viii.c., More Rigorous Interventions, the additional action(s) will depend in part
on what interventions the school previously impleradnthe effectiveness of

i mpl ementation, the LEAs capacity to support
other factors that prevented improved outcomes. This analysis will take a concerted

effort between ADE and the LEA to examim®gramssystemsstrategiesandfinances
thatwerecontributingfactorsto thelack of improved outcomes. Further actions may

include reallocation of resources, reassignment of personnel, or other interventions that
ADE considers to be necessary for the LEA plan to suc€aedsdivisional teams of

experts from the ADE will work closely with the LEAs struggling to make improvement.

In addition, the ADE will strive to create a network to provide collaborative learning and
mentoring for the LEAs with schools identified for impement. If the LEA

demonstrates the lack of capacity to support their schools after additional actions are
applied, state statute permits the ADE to direct the use of funds or the State Board of
Education to classify the district in need of intensigort.

5. Disproportionate Ratesof Accesdo Educators (ESEAsection1111(g)(1)(B))

Describe how lowncome and minority children enrolled in schools assisted under
Title I, Part A are not served at disproportionate rates by ineffectivepfefigld, or
inexperienced teachers, and the measures the SEA agency will use to evaluate and
publicly report the progress of the State educational agency with respect to such
description.

Arkansas is focused on ensuring that every student has access to a team of effective teachers and
effective leaders.The ADEshall determine the rate at which lamcome and minority studenésrolled
iNAr kansasods Ti tdreare tlispopétteomately tAught lry educators who are ineffective,
inexperienced, or teaching a subject for which they are not currently licensed. If there is
disproportionality, the state will evaluate and publicly report the progress in addressing the
disproportiomlity.

Data analysis of Arkansas High PovetP) and High Minority(HM) Title I, Part Aschools show
equity gaps in studentsd access to experience
preparation. Data also show a higher rate of ineffective teachers in high poverty and high minority
schools and also a greater rate of tenakteition and a less stable workforce than the state average.

High poverty schools are defined as schools that are in the highest 25% of all schools ranked by
Free/Reduced Lunch percentages. High Minority schools are defined as schools that are in the highes
25% of all schools ranked by the percentage ofwbite gudents.
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OfAr kansasb6és 1053 schools, 238 are nonparticip
schools statewide. Arkansas has analyzed data in all schools statewide and also in Title I, Part A sch
specifically.

In the 20172018 eport analysis, it was determined th&ttewide

1 Studentsin HP schools that are designated as Title I, Part A have Inexperienced Teachers at
a rate of 1.12 times greater than students who are in HP schools that are {idtre I, Part A.

1 Students in HM schools that are designated as Title I, | Part A have Inexperienced Teachers
at a rate of 1.54 times greater than students who are in HM schools that are flatie |, Part
A.

1 Students in all Title I, Part A schools that have Inexperienced Teachers at aeraff 1.29
times greater than students who are in schools that are nditle I, Part A.

1 Students in HP schools that are designated as Title I, | Part A have @GaftField Teachers at
a rate of 1.13 times greater than students who are in HP schools that aoe-Title |, Part A.

91 Students in HM schools that are designated as Title I, | Part A have Qot-Field Teachers
at a rate of 1.03 times greater than students who are in HM schools that are flatte |, Part
A.

1 Students in all Title I, Part A schools have @t-of-Field Teachers at a rate of 1.83 times
greater than the students who are in nemitle I, Part A schools.

1 Students in HP schools that are designated as Title |, | Part A have Ineffective Teachers at a
rate of 2 times greater than students who are infHschools that are notTitle I, Part A.

1 Students in HM schools that are designated as Title I, | Part A have Ineffective Teachers at
a rate of 2 times greater than students who are in HM schools that are Abitle I, Part A.

1 Students in all Title I, Part Aschools have Ineffective Teachers at a rate equals the total rate
of students who are in the schools that are néfitle I, Part A.

1 HP schools that are designated as Title I, | Part A have Teacher Attrition at a rate of 1.34
times greater than HP schooldat are nonTitle I, Part A.

1 HM schools that are designated as Title I, | Part A have Teacher Attrition at a rate of 1.50
times greater than HM schools that are noititle |, Part A.

1 Inall Title I, Part A schools, the Teacher Attrition rate is 1.07 timegreater than the schools
that are nonTitle I, Part A.

The ADE will work with schools assisted undeétle |, Part A whose children are served at
disproportionate rates by ineffective, @ftfield, or inexperienced teachers using their local cycle of
inquiry to develop local equity plans to identify root causes of equity gaps and to address
disproportionalities.

The ADE will identify schools receiving Title I, Part A funds that have children who are being served at
disproportionate rates hyeffective, outof-field, or inexperienced teachers by using the following
methods:

1 School Report Card

1 -High Poverty/High Minority Report

1 Workforce Stability Index

1 Equity Labs
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School Report Card

Arkansas has a statutoigomprehensive Teacher Excellence and Support System (TESS) that governs
all aspects of teacher and school leader support, development and effectiveness. Using a statewide
system for observation, support and ratings fakXeducators, professional praetperformance

ratings are reported to the ADE for the purpose of identifying and evaluating educator effectiveness ar
equity. Each | ocal educational entity reports
teacher 6 s s ummais ¢ondectea at laastwrecd everyrfourt(4) years.

Beginning with the 201-2018 school year, per state legislation, the ADE shall include in the school
performance reports:
(A) The total number of teachers who are employed in the public school; and
(B) Of that total, the number who meet each of the following criteria:
0 Identified agproficient or above under the Teacher Excellence and Support

System for the school;

The reported information will be used as part of the information needed to determine the rate at which
low-income and minority students are disproportionately taught by educators who are ineffective. If
there is disproportionality, the state will evaluatel publicly report the progress in addressing the
disproportionality.

High Poverty/High Minority (HP/HM) Report

The Arkansas Department of Education's Equitable Access to Excellent Educators (EAEE) Plan was
developed to address lotgrm needs for im@ving access to excellent Arkansas teachers and leaders.
The plan was developed in 2015 and revised in 2016. The 2016 EAEE plan can be accessed here:
http://www.arkansased.gov/public/userfiles/Educator_Effectiveness/Educator_Workforce Resources_
ata/Equitable Access_Plan_2016_Update 11 22 2016.pdf

The ADE identified equity gaps through data a
percentages of poverty and minority students. The ADE will annually provide an update on educator
equity gaps through a High Poverty/High Minority Report.

The HP/HM reports availableto all stakeholders on the Educator Effectiveness webgiage
http://www.arkansased.gv/divisions/educator%?20effectiveness/educatirorkforceresources
data/educationworkforce-data

The reporprovides information on all schools designated as high poverty and/or high minority and their
WSI rating. High poverty schools are defined as skshtbrat are in the highest 25% of all schools

ranked by Free/Reduced Lunch percentages. High Minority schools are defined as schools that are in
highest 25% of all schools ranked by the percentage efuiite students. The HP/HM Report will be
used n Equity Labs to help determine whether these students are being disproportionately served by
ineffective, outof-field, or inexperienced teachers.



http://www.arkansased.gov/public/userfiles/Educator_Effectiveness/Educator_Workforce_Resources_Data/Equitable_Access_Plan_2016_Update_11_22_2016.pdf
http://www.arkansased.gov/public/userfiles/Educator_Effectiveness/Educator_Workforce_Resources_Data/Equitable_Access_Plan_2016_Update_11_22_2016.pdf
http://www.arkansased.gov/divisions/educator%20effectiveness/education-workforce-resources-data/education-workforce-data
http://www.arkansased.gov/divisions/educator%20effectiveness/education-workforce-resources-data/education-workforce-data
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Table 22201718 Statewide Data on Significant Differences in Access to Effective Educators
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Workforce Stability Index (WSI)

In order to provide districts with a more systematic comprehension of their local workforce, ADE has
developed the WSI as an informational tool. The ADE, schools, districts, and the general public may
accessWSi nf or mati on on t he ADE 0Htpsiitgchd®lmfb.arkahsaslgovf o
The WSl is designed to help inform school districts rég@r considerations for recruiting, assigning,

and retaining a quality, equitable educator workforce. The relative stability of an educator workforce ce
be estimated by examining factors determined to be relevant to educator quality. WSI is calculated by
subtracting the average of Inexperienced, Provisional Licenseyfdield, Attrition from 100. (WSI =

100- (Inexperienced + Provisional + Qaf-Field + Attrition) / 4) Beginning January 2018, tADE

has replaced the percent abRisional licensesvith the percent of Ineffective teacher ratings in the

WSI. The ADE also uses the Workforce Stability Index informatioewews of LEA federal funding
application submission and to provide technical assistance. Utilizing the information in the WSI, LEA
will be able to determine if it has equitably aligned all activities, personnel assignments, and resources
the areas of need within the schools and district. The ADE will also publicly report through the WSI, the
percentages of the following factorsan LEA:

A Ilnexperienced teacher s;
A Teacher soffeeiachi ng out
A Teacher attrition; and
A Ilneffective teachers

LEAs that have a disproportionate rate of {meome children being taught by ineffective, -adfield,
or inexperienced teacherslMde required to attend an Equity Lab and develop a local equitable access


https://myschoolinfo.arkansas.gov/
https://myschoolinfo.arkansas.gov/
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plan to address the disparities or disproportionalities and to direct funding and other resources, if
necessary, to schools that are receiving Directed or Intensive support @evel$ under new

accountability system).

Figure M: Workforce Stability Index Sample Report
@ Diviion 0f Reswench and Technclogy th MY SCHOOL INFO

Created at 1/4/2018 2:38 PM SEARCH » COMPARE = INFORM

Statewide Report

School Year 2016-2017
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Table 23 Additional 201-18 Statewide Data on Access to Effectiv@ucators
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Equity Labs
Arkansas is focused on ensuring that exsuglent has access to a team of effective teachers and

effective leaders. The ADE has developed a network of Equity Labs that will:

1. Increase awareness among school districts of the educational equity issues in our state;

2. Increase district use of local data to identify equity gaps and root causes and create plans to addr
those gaps; and

3. Increase district WSI through the use of effective strategies such as improved recruiting and
placement practices, acdltural responsiveness.

To achieve these outcomes, the Equity Labs will explore issues and data concerning equity both at a
personal level and at the school and district level with local educational stakeholders. Educational
stakeholders will includestaichers, leaders, local school board members, parents, representatives from
the business community, nearby educator preparation programs, regional education service cooperati
and state leaders about how to serve as a community of practice that inliedo focus on

educational equity issues. The ADE Equity Labs will compare the WSI with the student demographics
within each school in a district to determine whether there is a significance difference in the rates at
which students of minority or loancome households are being served by inexperienced, ineffective, or
out-of-field teachers. The ADE intends to follow up the Equity Labs with opportunities for technical
assistance at state conferences and at other times arranged with participating; disaatter leaders

will also be trained to continue the equity work at their districts and at the school level.

The agenda for the Equity Labs consists of a fulllsiyr day with planned time for school district
stakeholders to examine the schoolrdistct 6 s WSI and ot her student ¢
conclusions about equity issues from that data, and consider root causes. The ADE will introduce a
toolkit that the school district can use to develop an LEA plan for equitable access to effectatereduc
School districts that the ADE identifies as having significant difference in rates of students from low
income households or minority students being served by ineffectivef-betd, or inexperienced

teachers will be required to develop a plandquitable access to effective educators to address the
disproportionality. The ADE will discuss strategies for addressing equity issues, and focus on strategi
that it will support, such as the effective use of federal monies, Opportunity Cultumdsscudtural
responsiveness training, equity audits, and the effective use of teacher leaders.

Equity Labs will be implemented on the following timeline:

o] Introductory meeting with Teacher Leaders, January 2018;

0 Training for implementation teams, $my 2018;

0 Introductory session for education service cooperatives, Spring 2018;

0 Two small rural school districts, Spring 2018;

0 One large urban school district, Summer 2018;

0 A minimum of 15 per school year held at each education service cooperaive (5

school districts at each) beginning in the 2€A@19 school year.

Data from preand posilab surveys from stakeholders will be used to inform and continuously improve
the Equity Labs.

The ADE Equity Labs team consists of a core group from the Educdémti#ness Division and a
larger team composed of members from multiple ADE divisions. This will allow for consistent and
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efficient planning, and will draw from the strengths of all educational areas (special education, researc
and technology, equity iife, English Speakers of Other Languages, migrant education, etc.)

6. School Conditions(ESEA sectiorf111(g)(1)(c))
Describe how the SEA agency will support LEAS receiving assistance under Title I,
Part A to improve school conditions for student learningluding through reducing:
i) incidences of bullying and harassment; ii) the overuse of discipline practices that
remove students from the classroom; and iii) the use of aversive behavioral
interventions that compromise student health and safety.

A well-rounded education requires a systemic approach to address all conditions for
learning academically, as well as social and emotional learning. Specific to climate and
culture, the ADE supports LEAs in the implementation of eviddraseed practices and
strakgies with the intended outcome of

reducing instances of bullying, the overuse of discipline practices that diminishes
student access to learning, and the use of aversive behavioral interventions which
potentially endanger student health and safety. diitiad, state statute requires that

LEAs adopt antbullying policies. Further, state statute requires the ADE to evaluate
the impact of school discipline on student achievement and report findings to the State
Board of Education and LEAs. The UniversitiyArkansas Office for Educational

Policy provides an analysis of the student discipline report to the State Board of
Education on an annual basis.

The ADE has established a Safe Schools Committee. This committee works in
partnership with the Arkansas Ciimal Justice Institute at University of Arkansas at
Little Rock. Yearly training is available on adtiillying for school resource officers,
counselors, principals, and stakeholders through the institute and additional safety
agencies and organizations \img in conjunction with the ADE.

Collaborative Approach to Student Support Services

The ADE has a commitment to establishing a strong foundation of support to promote

the overall development and lifelong success for all children through the ADE School

Health Services Office using the Whole School Whole Community Whole Child

(WSCC) approach. This approach was developed through a collaborative effort of the

U.S. Centers for Disease Control and Prevention (CDC) and the Association for

Supervision and Curculum. Whole School Whole Community Whole Child

incorporates the five tenants of the Associ at
Whole Child Approach to ensure that each student is healthy, safe, engaged, supported,

and challenged. The approach also ipooates the ten components of the U.S. Centers

for Disease and Control and Preventionbés preyv
which includes: Health Education, Physical Education and Physical Activity, Nutrition

Environment and Services, Health Sersic€ounseling, Psychological Services,

Social Services, Social Emotional Climate, Physical Environment, Employee Wellness,

and Family and Communitgvolvement.
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Implementation of School Health Index, School Wellness Committees, and Health

and Wellness School Improvement Priority

The passing of Arkansas Act 1220 of 2003 launched a state level structure of support, a
funding source, and school improvement requirements for Arkansas schools in order to
curb the st at edpidemc.Thid ledjiblatiandoveotbegasi decade has

been modified to encompass the full Coordinated School Health Model and thus, created
a platform for the ADE to establish a foundation of supports for school personnel seeking
resources to address sogclaalth, and personal needs for students. Arkansas Act 1220 of
2003, created a formal relationship between the ADE and the Arkansas Department of
Health (ADH) to collaborate and share education and public health staff for the purpose
of providing resourceand professional development opportunities for LEAs. This statute
created a funding source to support a Health Coordinator position at both the agencies, as
well as created regional Community Health Nurse and Community Health Promotion
Specialist positins to be housed in each education services cooperative for the purpose
of building a network of support for district personnel to improve the learning
environment for students. The state statute implemented the requirement for every
Arkansas public schotb:

1. Convenealocal wellnesscommitteewhichis comprisedof at leastone
representativéom the following stakeholder groups: local school board,
administrator, food services, teacher organizapargntsstudentsschool
healthprofessionalsandcommnunity members;

2. Conduct an annual assessment using the School Health Index (SHI)
Assessment, a researttasednstrumentdevelopedytheU.S.Centerof
DiseaseandControlandPreventiorto assess and inform health and safety
policies and programs @thool campus. The local wellness committerst
assessachschoolcampusisingfive of theeightSchoolHealthindexModules:

1) School Health Policies and Environment, 2) Health Education, 3) Physical
Education and Physicalctivity Programs4) Nutrition Servicesand5) Family
andCommunitylnvolvement; and

3. Include in the comprehensive schd@el improvement plan, goals and
objectives which addre$ealthandwellnesso ensurea safeandhealthy
learningenvironmentvhich promotes studegarning.

With the intent of reducing chronic absenteeism and improving school connectedness, the
School Health Services Office serves as the platform for LEA personnel seeking technical
assistance, training, resources, prafessionatlevelopmento implementhissystenwide
approachto enhancestudent support services. This work is accomplished through
collaboration within the agency with programs such as school improvement, guidance
counseling, special education, child nutrition, alternative education, mighacdteon, and

the McKinneyVento Homeless program. The goal of the ADE School Health Services
Office it to ensureschoolpersonnehavetheresourcesndknowledgenecessaryo support

A D E tnission tgpromoteawell-roundedstudenfocusedearningsystem.

The ADE School Health Office is supported by various state funding sources including
the tobacco excise tax, master settlement agreement (MSA) funds, and general public
school fund revenue. These resources afford the ADE the opportunity to eenplSyate
School Nurse Consultant, a health and wellness coordinator to focus on school
improvement efforts, a schebhsed mental health specialist, and a schiasded health
center/joint use agreement grant coordinator. These resources are usedrta&gopo
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ADE staff to collaborate within the department, to guide LEA personnel, and to provide
special funding opportunities to LEAs through competitive grants such as joint use
agreements and schdwmhsed health centers. The ADE also utilizes grantsfdirain the

U.S. Centers for Disease Control and Prevention to employ a Coordinated School Health
Coordinator. The ADE also employs a surveillance coordinator to conduct the Youth
Risk Behavior Student Survey every other year.

The ADE serves as a lead drivn the collective impact group Natural Wonders
Partnership Council (NWPC) to identify the he
construct a collaborative plan for improving health, education, and quality of life. This
collective impact group allowsi¢ ADE to form strong collaborative bonds with a

variety of officials representing a myriad of state agencies includingyrikamsas
Departmenbf HumanService§DHS) Division of BehavioraHealth,Arkansas

Department of Human Services Division of Medit8ervices (DMS), Arkansas
Association of Educational AdministratqiSAEA), ArkansasC h i | dHospitalo s

(ACH), Arkansa<Centeror Healthimprovement (ACHI), Arkansas Advocates for
Children and Families, Arkansas Blue and You Foundation, anéirkaemsas

Department of Health. This collaboration provides opportunities for the ADE to leverage
supports and funding for programs such as GoNoodle, SPARK it UP, Arkansas! PE
Project, and drug and violence prevention programming. While many of thestvistia

are primarily funded with state dollars, new flexibility in ESSA (2015) will allow

districts and schools to use federal dollars for many of ggggortsaswell astrainings

for teacherso addressndividual studenineeds.

To assist LEAs with beavior and discipline issues, the ADE Special Education unit
provides each education service cooperative with a behavior support specialist. Services
offered include training in the use of behavior tools anéstmlation, both verbal and
physical. Additimally, the education service cooperatives offer classroom management
training upon request.

The ADE encourages and supports LEAs in the implementation of RTI Arkansas
(Response to Intervention). Within the RTI Arkansas framework, Positive Behavioral
Interventions and Supports (PBIS) is used to support the reduction of incidences of
bullying and harassment and student removal from classrooms. The ADE is currently
developing Positive Behavioral Interventions and Supports statewide through the
support ofthe federally funded State Personnel Development Grant and other fund
sources. Students who need additional services will have access through developed
schootbased mental health service programs.

Working with Arkansas Educational Television Network (ATthe ADE provides a

suite of online professional development free to Arkansas teachers. Online RTI Arkansas

includes Positive Behavioral Interventions and Supports modules that have been built in
partnership with Ar kans asAbkansas Schaols (DEASRe | i ver ed
The online modules are designed to be facilitated in professional learning communities

and/or LEA staff meetings. The modules include a facilitation guide that educational

specialists at regional education service cooperatiarsise to reinforce Positive

Behavioral Interventions and Supports work. Positive Behavioral Intervention Supports

and classroom management resources are also provided at
http://www.arkansaesd.gov/divisions/learningservices/curriculurandinstruction/rti



http://www.arkansased.gov/divisions/learning-
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The Arkansas Opportunity School Choice Act (2004) allows parents and students in
sdhools that are chronically underperforming the opportunity to attend schools that
may better serve the needs of the student. School choice is permitted as long as there
are no conflicts with active desegregation orders or active-approved

desegregatio plans according to Act 560 of 2015 amended Ark. Code Ann. 8§
6-18-2901 et seq.

The Succeed Scholarship Program provides private school choice opportunities for foster
children and children with disabilities who have an Individualized Education Program
(IEP) under the Individuals with Disabilities Education Act (2004). This Succeed
Scholarship program empowers parents and students to select a private school that best
meets their needs and provides them with a-$teteed scholarship that pays for the

private school tuition up to the ppupil foundation funding amount designated for that
school year.

As part of the school improvement process, LEAs with schools in need of
Comprehensive Support and Targeted Support use discipline data as one of the leading
indicators to guide improvement planning. A data dashboard system has been expanded
to permit LEAs to collect and analyze-tggdate information on grades, student

attendance and discipline. LEA exclusionary data and the Arkansas Educator Dashboards
will support LEAs in datanformed decision making. The Educator Dashboard is a free
state system that provides access to both academic and behavioral data serving as an
early warning system. It aggregates data from existing sources to show a comprehensive
view of each student, including items such as student demographic information, grades
and credits, attendance, discipline, state assessment data, local assessment data, college
and career readiness, and interventions, as well agpoilews of the data for

classrooms, schools, and LEAs. The discipline reporting features allow LEAs to view
graphs of office discipline referrals by time of day, location, discipline incident, action,
grade, and student demographics (student avgtability, 504, Title |, gifted)The LEAs

will use this data to support the implementation of PBIS and reduce out of class
removals. For LEAs with schools in need of Comprehensive Support and Improvement
and Additional Targeted Support, the ADE requires schools to review and analyze the
number of disciplinary referrals, behavioral practices, and teacher and student
attendance, through a Diagnostic Needs Assessment. Schools in need of Targeted
Support and Improvement are encouraged to review and analyze the number of
disciplinary referralsbehavioral practices, and teacher and student attendance to guide
planning. The LEAs are required to include meaningful stakeholder engagement during
the transition to ESSA. The LEA, school, and stakeholders work collaboratively to
develop an improvemepian incorporating strategies for the improvement of climate

and culture of all schools identified in nesdsupport.

LEAs shall not use behavioral interventions that are aversive or compromise the
student 6s health and safety. |l f physical
Use of Restraint in Public Schools or Educational Setting
https://arksped.k12.ar.us/documents/mainPage/ADEAdvisoryGuidelinesfortheUseofStud
entRestraintinPblicSchoolorEducationalSettings2014.stiiould be reviewed.

rest
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7. School Trapsitions(ESEA sectiori 111(g)(1)(D))

Describe how the State will support LEAS receiving assistance under Title |, Part A
in meeting the needs of students at all levels of schooling (particularly students in
the middle grades and high school), including how the State will work with such
LEAs b provide effective transitions of students to middle grades and high school to
decrease the risk of students dropping out.

ADEG6s Theory of Action clearly establishes th
schools. This is an intentional shift inka@DE will support schools in need of support.

In prior accountability plans, schools in need of support that did not have the support of

the LEA to address transitions and feeder patterns were limited in their ability to address

systemic LEA issues thatay have significantly and negatively impacted
underperforming schoolsd outcomes. Under the
and encouraged to assess schaotl LEA level factors that may be contributing to their

school sb6 st r ugg lssessing hdwhtransitiomsiathdlfeederrpatternsanay a

be contributing to risk factors for LEAs®G sch

The ADE emphasizes studdiotused learning systems in the Vision, which emphasizes

meeting the needs of all studentsas ey transition from one grade
Vision is supported by a set of coherent academic standards, supportive academic course
offerings, contenspecific statewide initiatives, and state law.

The ADE has embraced the research demonstratngdsitive impact of

quality early learning opportunities on the letegm success of students.

Arkansas has a strong history of funding-Riadergarten through the Arkansas
Better Chance for School Success program. The ADE is also collaborating with
the Arkansas Department of Human ServiEd3ivision of Child Care and Early
Childhood Education and other stakeholders. The goals of these partnerships are
increasing access, improving the quality of-piedergarten across the state, and
improving the transibn of students from prkindergarten to the early

elementary grades.

During the revision of the Arkansas English Language Arts Standards (2016),
representatives from Early Childhood Education served on the committee and shared
the draftArkansas Child Deslopment and Early Learning Standards: Birth through

60 Monthswith the kindergarten subcommittee to ensure learning expectations
aligned, from prekindergarten to kindergarten. Other established subcommittees
continued the alignment process, articulatimg standards document across each

grade level and grade band providing a coherent learning progression from pre
kindergarten through grade 12. A similar alignment process is used for grddes K
when revising all other Arkansas Academic Standards, prayv&tudents with a

smooth transition from one grade level to the next.

Similar collaboration is occurring through a PKAssessment Task Force. This task
force is bringing together expertise from ADE, Arkansas Department of Human
ServicesDivision of Child Care and Early Childhood Education, and Head Start to
ensure the PR assessment system is aligned and provides feedback that drives
instruction.



The ADE Speci al Education Unit has3),partnered
First Connectionshrough the development and implementation of the Part C State

Systemic Improvement Plan which focuses on parent engagement and early childhood

outcomes for three to five year olds. The Special Education Unit works collaboratively

with school districts andducation service cooperatives to ensure preschoolers with

disabilities successfully transition from early childhood programs to school age

programs. Evidence collected through the Early Childhood Outcomes Summary process

iIs monitored and analyzed to infertechnical assistance needs at the district, state, and

regional level.

Academic courses have been developed by Arkansas educators to provide equitable
access and to meet the needs of students, including those receiving Title | services who
needadditional time and support to successfully complete glexkd work. For

example, Strategic Reading is a course schools provide for students at g8adhe 6

score below grade level in reading. At the high school level, Arkansas has developed
two creditbearing courses, Critical Reading | and Il, to support continued reading
instruction in high school. A new math course, Qualitative Literacy, offers students a
fourth-year math course that engages students through relevant, practical application of
rigorous mathematical concepts. The science standards offer the Accelerated Science
Course Pathway to provide more opportunities for students to pursue engaging STEM
coursework in high school. In addition, Arkansas offers high school students three
transitionalcourse options for math and literacy that provide intensive content

instruction to prepare students for transition to college or a career. Offering transitional
courses is supported by Arkansas Law. Ark. Code AnR183501 2 ( b) st ates, A( b)
high schobshall provide for each student who does not meet the college and career
readiness standards under the assessment: (1) [o]ne or more transitional courses
designed to help the student reach college and career readiness standards; and (2)
[rlelated strategss to allow for accelerated skill and knowledge development consistent
with the college and career readiness standar
Ready courses for literacy and math, developed by the Southern Regional Education
Board (SREB), ¥panding support for mitkvel students as they transition successfully

to high school. All of this engaging and relevant math, literacy, and science course work
counts toward graduation and provides students choice and academic support to
graduate on timewhich reduces their chances of becoming high school drop outs.

The ADE supports several initiatives that provide training and other support for
teachers and as a result, students in LEAs that receive Title | assistance. R.1.S.E.
Arkansas (Reading Initive for Student Excellence) establishes a culture of reading,
promotes collaboration with community partners and institutions of higher education,
and provides professional development for teachers on the science of reading.

A Math Initiative is under deelopment that will focus on numeracy, an identified need

for Arkansas students. Numeracy is defined as the ability to interpret data, charts, and
diagrams in order to process information, to solve problems, and to make decisions
based on logical thinkinddeing numerate means having the confidence and

competence to use numbers and to think mathematically in everyday life.

Educators from different disciplines can promote the idea of numeracy for their
students. For example, art teachers can promote nuntbraagh scale drawings,

symmetry, and tessellations. Social studies teachers can promote numeracy through the
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use of charts, data, polls, timelines, and maps. Also, music teachers can use ratios, time,
speed, and patterns to help their students to beomme numerate. Given that the state
assessment scores show deficits in Modeling, Justification and Explanation, Ratio and
Proportion, and Algebra, the idea of having numerate students is critical.

The ADE is in the process of implementing a myéar stategic plan for science that
includes revising the science standards to reflect-thraensional science, writing
courses that reflect the revised standards, providing professional development to
trainers and teachers on the new standards and courseslliagdout the
implementation of the standards.

For a number of years, disciplinary literacy has been a focus of the Literacy Design
Collaborative initiative in the areas of English, History/Social Studies, Science, and
Career and Technical Educatiohe€TADE provides training to strengthen the RTI
Arkansas model in the schools, through which teachers monitor the academic progress
of students and provide interventions to move student achievement back up to grade
level when appropriate. Each of theseiatives includes a professional development
component that increases the ability of teachers to support students, helping them
transition successfully to the next grade level.

The ADE supports improved transition and post school outcomes for students with
disabilities through Arkansas Transition Services (ATS) which serves all 75 counties

in Arkansas. As part of intensive technical assistance work with the National

Technical Assistance Center on Transition (NTACT), Arkansas Transition Services is
partnerirg with multiple agencies including Arkansas Rehabilitation Services, the
Arkansas Department of Career and Technical Education, the Arkansas Department of
Workforce Services, and the Arkansas Division of Services for the Blind to support
school districtsn the implementation of evidenbtased practices to improve

employment training opportunities for students with disabilities that positively impact
post school outcomes.



9C

B. Title I, Part C: Education of Migratory Children
1. Supporting Needsof Migratory Children (ESEA section1304(b)(1))

Describe how, in planning, implementing, and evaluating programs and projects
assisted under Title I, Part C, the State and its local operating agencies will ensure
that the unigue educational needs of migratcimjdren, including preschool
migratory children and migratory children who have dropped out of school, are
identified and addressed through:
i. The full range of services that are available for migratory children from appropriate
local, State, and Federatlecationaprograms;
ii. Jointplanningamonglocal, state,andfederaleducationaprogramsserving
migratorychildren, includinganguagenstructioneducationaprogramsunder
Title lll, PartA,;
ii. Theintegrationof servicesavailableunderTitle I, Part C with services
providedby thoseother programsand
iv. Measurable program objectivesdoutcomes.

The Arkansas Department of Education (ADE) administers the Arkansas Migrant
Education Program (MEP) grant using a-gpanting process. The Arkansas Migrant
Education Program funds the four Migrant Education Service Cooperatives to provide a
comprehensive program and eliminate redundancies in services. Services provided to
migrant students and families include, but are not limited to:

A AcademicServices

o

O O o O

O OO0 O0OOo0Oo

Tutoring

A Inschool

A Before and afteschool

A In thehome

Creditrecovery

Summer migrargéchool

Assistance transitioning to neshools

School counseling related to the importance of migrant students being actively engaged in intra
and extracurricular activities

School counseling regarding coutséing and its relationshijp graduation
Schoolcounselingelatedto collegeandcareempostgraduatioropportunities
Special educatioservices
Findingpreschooprogramsandotherschooresources

Providing schoatupplies

Providing educational materials for theme

A Support Services

O O0OO0OO0OO0OO0OO0OO0OO0oOOo

Identification of migrant children who need preschool support
Provide appropriate supports for preschool aged migrant children
Enroliment of migrant children who need preschool support

Child nutritionprograms

Health, dental, and visiaare

Mental healtltare

Schoolcounseling

Translation anthterpretation

Family literacy and languagrgstruction

Parenting educatigirograms
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o Transportation
o Implement dropouprevention interventiostrategies for migrant students at risk

o To meet Arkansas migrant studentsd nee
identify, recruit, and enroll migrant students and continuously assess the needs of
migrant students and their familigs focus on migranstudent success must always
include attention to student involvement in the school community, academic
progress and school attendance. Migrant students who are not involved-in intra
curricular and/or extracurricular activities, and/or are not progressagemically
and/or who are chronically absent are at risk of dropping out of school and should be
provided appropriate interventions to prevent dropping out. Migrant children who
have dropped out of school should be recruited back into the school amtkedrov
the appropriate helps tecoverlost creditsThe Arkansas Migrant Education
Program follows the Continuous Improvement Cycle recommended by federal
Office of Migrant Education (OME) in the Service Delivery Plan (SDP) 2012
Toolkit that includes a Migint Continuous Needs Assessment (CNA) to identify
major concerns, gather data to define needs, and prioritize solutions. The Service
Delivery Plan is a mukstep process to convene stakeholders to select research
based strategies, based on the Migranit@aous Needs Assessméndings, to
meet migrant childrends needs, devel op
measurable goals and targets for accountability. During Migrant Needs Assessment
Committee meetings convened by the Arkansas Midgfdntation Program office
during the 20162017 school year, concern statements were developed along with
needs indicators and needs statements. The Migrant Needs Assessment Committee
reviewed data related to migrant student achievement, attendance,ynabdit
migrant program services and activities. Arkansas Migrant Education Program staff
and parents from across Arkansas wer e
needs, including the extended needs for those living in isolated locations. The
following charts show the data collected when migrant parents noted were surveyed
in spring 2016, and reviewed in recent Migrant Needs Assessment Committee
meetings.

ds, t he

a plan

surveye



92

MIGRANT PARENT SURVEY RESULTS

Reading

Math

Writing

Study skills

Learning English

Motivation in school

Science

Life skills

Passing state assessments
Time in classes

High school classes

Completing missing coursework
Other

Being prepared to start kindergarten

e 50 9%
e 580/
—— )39,

s 219%

s 19%

129,

L )

s 11%

5%

= 5%

== 4%

0%

0%

0% 10% 20% 30% 40% 50% 60% 70% 80%

90%

Figure N. What kind of instructional help does your child(ren) need?

Summer migrant school I 42%
Before or after school tutoring I 39%
Opportunities aftergraduating high school I 37%
Completing high school classes IS 33%
Tutors visitingyourhome I 21%
Helping your children stay in school I 18%
Transitiontoanewschool N 12%

Other B 4%

0% 10% 20% 30% 40% 50% 60% 70%

Schooldaytutoring N 74%

80%

Figure O. What types of services wouldnost help your child(ren)?
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MIGRANT STAFF SURVEY RESULTS

Reading M 637,
Math D 549,
Motivating/engagingstudentsin school work and activiies IEEEEEEEEEEEEEEEEEEE———— 4(0%
Writing I 359,
English language skill development I ———— 219,
Study skills m————— 18%
Fillingin gapsresultingfrommigration/missedschool IE—————S ]7%
Passing state assessments I 129,
High school credits  mm— 12%
Lifeskills m—— 10%
Instructional time = 7%
Schoolreadiness 6%
Science M 29,
Other 1 1%

0% 10% 20% 30% 40% 50% 60% 70%

Figure P. What instructional services domigrant students most need?

Beforeor afterschool tutoring or alternativeduring theregularyear I 53%
Tutoringduringtheschooldayduringtheregularyear I 53%
Programsformakingupcredit I 47%
Summerinstruction I 38%
Transition programs for students new to the schooland/orstate TS 339,
Programs addressing post-secondary/career opportunties IS 29%
Dropoutprevention programs I 25%
Home-based services NN 16%

Other W 2%

0% 10% 20% 30% 40% 50% 60%

Figure Q. What types of services are mosteeded to address gaps in education?

The Migrant Continuous Needs Assessmentos
design of the Arkansas Migrant Education Program on a statewide basis and weave
the Migrant Continuous Needs Assessment findings hea@bmprehensive state plan

for service delivery. The Service Delivery Plan guides the development and
articulation of a clear vision that includes the:

1. Ar kansas migneedsnt chil drenoés

N

objectives (MPOs)and performarteegets
4. Programevaluatiorto determingheeffectiveness.

The Arkansas Migrant Education Program Service Delivery Plan (SDP) planning
committee was comprised of key stakeholdeysn migrant education as well as

Arkansas Migrant Sdevbesc at i on Pr ogr amods
3. ArkansasMigranEducati on Programds measur eabl

e

proi

perf
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content area experts. Some Service Delivery Plan Committee members also serve on
the Migrant Needs Assessment Committee for the Migrant Continuous Needs
Assessment process, ensuring continuity from one phase of the @uistin

Improvement Cycle to the next. The committee met-tadace twice to provide

input on Arkansadligrant Education Service Delivery Plan requirements and

consider recommendations for services to migrant children and youth. The purpose of
this continuais process is to ensure that the needs of the current migrant student
population are being addressed. The demographics of migrant farmworker families
change over time. The Continuous Improvement Cycle facilitatesddiatn
decisionmaking through data tlection for upto-date profiles on migrant students,

and basing programming on specific resedrabed solutions. Arkansas Migrant
Education Program staff work closely with staff at LEAs to continually monitor the
progress of migratory students and adjhstservices provided to each individual

student based upon data.

Migrant cooperative staff review, monitor, and evaluate school district Migrant
Education Programs, local program applications, program implementation, and fiscal
expenditures. ADE also ompletes an annual evaluation of the Arkansas Migrant
Education Program with the assistance of an external evaluator knowledgeable about
migrant education, evaluation design, federal reporting requirements, Office of
Migrant Education guidelines, and thekAnsas Migrant Education Program. The
evaluation systematically collects information to inform the program and help the state
make decisions about program improvement and success.

Implementation of all strategies identified in the Arkansas Migrant EaucRtiogram
Service Delivery Plan is measured using a Fidelity of Strategy Implementation (FSI)
tool anchored to specific implementatibased best practices in designing and
implementing effective programs, especially for migrant children and youth.tiidéli
Strategy Implementation data is gathered by cooperatives and/or local Migrant
Education Programs and presented as evidence duriseomonitoring Visits,
classroom observations, and structured interviews with Arkansas Migrant Education
Program stil. The Fidelity of Strategy Implementation uses a fpamt rubric that
measures the degree of implementation from ewement to highly effective.

The ADE collects data on migrant students and services from each of its local
projects. Data sources inde: migrant staff, migrant parents, migrant secondary
students, oubf-school youth (OSY), recruiters/advocates, and migrant program
administrators. Data will be collected using surveys, focus groups, structured
interviews, and records reviews, includimgsessment results reported through the
state system.

To comply with federal guidelines, Arkansas performs an annual performance results
evaluation to inform ADE decisiemaking and prepares an annual written evaluation
report including implementation dmperformance results data. The written report

includes implications and recommendations for improving Migrant Education Program
services to ensure that the unique educational needs of migrant students are being met.

For all migrant programs and servicpspgress monitoring calls for the collection of
data on identification and recruitment of students, student participation, coordination



activities (including interstate coordination and home/school partnerships), staff and
parent perceptions about prograffectiveness, professional development, and
program strengths and areas needing improvement. Determining progress and
adjusting the Migrant Education Program is focused on increasing migrant student
achievement.

The ADE supports local Migrant EducatiBnograms in their efforts to use evaluation
results for making mitourse corrections and improving program services through:

A Implementation of a statewide plan to identify preschool programs in all
migrant regions and geographical locations and diregtant families to
programs with open slots.

A Distributing materials to support professional development activities among
Arkansas Migrant Education Program staff during regional meetings and
statewidewvorkshopghat address

A school readiness among migrahtldren entering Kindergarten,
and

A identification of and intervention strategies for migrant students
who are potential high school dropouts, and

A identification of migrant children who have dropped out of school
and strategies for reenroliment.

A Providingopportunities for local Migrant Education Programs to share ideas
and discuss the use of evaluation results for improvement dsiateyvide
meetings;

A Reviewing program monitoring results and actions for the use of evaluasigltsfor
improvement;

A Sharhg information and providing consultation on increasing the reliability of
data collection and reporting, interpreting data, and student progessoring
for improvinginstruction;

A Including language in the local Migrant Education Program applicati&img
sites to discuss how evaluation results will be used for progngnovement
purposes;

A Coordinating with the outside evaluator to review processes, procedures, and
supports provided to local Migrant EducatiRnograms;

A Offering training sessions tocal Migrant Education Programs to improve
identification and recruitment among migrant families with young children

A Sharing information among local Migrant Education Programs from ADE and
national reading, math, early childhood, and Identification aratuRenent
(ID&R) meetings, conferences, and foruthatfocusontheuseof datafor
improvement;

A Offering training sessions for Migrant Education Program coordinators to
support their effortén assisting local Migrant Education Programs to use
evaluatiorresults to make midourse correctionsndimproveMigrant
EducationProgramsandservices.

The Arkansas Migrant Education Program has developed measurable program

objectives for literacy, math, and graduation based oatheat e 6s most r ecent
comprehensive needs assessment.

95
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Services for Preschool
Arkansas Migrant Education Program identifies and addresses specific needs of preschool students b
using the School Readiness Checklist. This tool includes evaluations onganguiing, and reading
skills, as well as mathematical thinking and expression. Other skills evaluated by this tool include socic
and emotional readiness, physical development, and health and safety awareness. The School Read.
Checklist is adminigtred two times per year. Preschool tutors use this information to gtiibenia
lessons provided to preschool studentshdme instruction is mostly provided to preschool students
who are not enrolled in centbased programs. Arkansas Migrant Educatimgfam also works in
close collaboration with local preschool centers such as Arkansas Better Chance (ABC) and Head Sta
to facilitate enrollment of migratory children in preschool programs. The state will collaborate with
other migrant programs acrosgtnation to find more effective ways to serve migratory preschool
students by partnering with the Preschool Initiative Consortium (P1). This partnership will provide to the
state with evidencbased services to improve school readiness and to strengéhewvaolvement of
migrant parents in thee h i eddadat®n. Preschool Initiative Consortium focuses on increasing, not
only participation in structured pisehools, but also promote promising approaches to training migrant
educators and parents in stgags that demonstrate improved school readiness. Primary goals of the
Preschool Initiative Consortium (P1) are:
1 Expand the capacity of state and local Migrant Educational Programs to serve migisuitquie
children
1 Ensure that more services are provided to migrant children ages 3 to 5, thereby demonstrating
substantial and measurable educational gains
91 Disseminate evidendaeased and promising practices developed by Preschool Initiative
Consortium to the national Mignt Educational community and other stakeholders

Services for Dropout and Out of School Youth

Arkansas Migrant Educational Program uses the Migrant Student Placement Profile to identify the
unigue needs of migratory high school students and Out of §¢bath (OSY). In an effort to help

migrant students stay on track to graduate and reduce the number of high school dropouts, the Arkans
Migrant Education program has designed@meTrack to Succeggiide. Tutors in the Arkansas Migrant
Education Progma use théOn Track to Succesplide to determine if high school students are meeting

all state requirements to graduate, as well as identify effective strategies to decrease the likelihood of
students dropping out of school. The program also offers seategstudents who are at risk by

providing credit recovery through the utilization of Portable Assistance Study Sequence (PASS) courst
Students also have the opportunity to attendvtbeing Up Arkansas a Migrant Residential Summer
School Program. Aansas Migrant Educational Program collaborates with local High School
Equivalency Programs and provides referrals and facilitates enroliment for high school dropouts and C
of School Youth.

5 inat . . 03

Describe how the State will use Title I, Part C funds received under this part to
promote interstate and intrastate coordination of services for migratory children,
including how the State will provide for educational continuity through the timely
transferof pertinent school records, including information on health, when children
move from one school to another, whether or not such move occurs during the regular
school year.
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Arkansas State Migrant Education Program Student Records Exchange

Arkansas uses MIS2000, which is a Microsoft Winddsased solution for the

information needs of states serving migrant children. MIS2000 is fully customized to

meet each stateds needs. The system provides
of student information. Records are electronically transferred without a dependency on

a national database. The installation process establishes a state database, which is

served by multiple subtate installation sites with region, county, or district levels.

Ead substate site communicates directly with the state system. States using MIS2000

can easily transfer student information from state to state and within the state of

Arkansas. MIS2000 allows states to store data from Certificates of Eligibility (COES),

education records, health information, as well as any additional information collected

by progr ams. MI S200006s reporting tools allow
personalized reports, print copies of Certificates of Eligibility, run eligibléestti

counts, and federal performance reports.

The Migrant Student Records Exchange (MSIX)

In Section 1308 (b) of the ESEA (1965), as amended by the No Child Left Behind Act
(2001), the U.S. Department of Education was mandated by Congress to assist states in
developing effective methods for the electronic transfer of student records and in
detemining the number of migratory children in each state. These methods must ensure
the linkage of migrant student record systems across the country. In accordance with
this mandate, the ADE has implemented the Migrant Student Information Exchange
(MSIX) initiative to ensure the appropriate enroliment, placement, and accrual of

credits for migrant children.

Arkansas is operational in Migrant Student Information Exchange and kiaagas

Migrant System/MI1S2000 interfaces with it successfully to allow the state to complete
reports on interstate and intrastate student records. Arkansas is able to provide student
data, as required, for the Comprehensive State Performance Report @@RR)et

other federal/state data requirements. Systems are in place to ensure protection of student
information based on the Family Educational Rights and Privacy Act (1974) (FERPA).
Ongoing training is provided to Arkansas Migrant Education Programastafi of
thesesystems. Arkansas Migrant Education Program staff also regularly responds to
individual requests made from other SEAs and LEAs to help facilitate a timely

transition.

3. Use of Funds(ESEA sectiori.304(b)(4))
Descri be t he foBtheaseafTile | pPart Gfundst andehsw such

priorities relate to the Stateds assessment

The Migrant education service cooperatives review, monitor, and evaluate school district
Migrant Education Programs, localoggram applications, program implementation, and
fiscal expenditures. The AD&lsocompletesannualevaluatiorof the ArkansasMigrant
EducationProgranmwith theassistancef an external evaluator knowledgeable about
migrant education, evaluation desidgrleral reporting requirements and Office of

Migrant Education guidelines, and the Arkansas Migrant Education Program. The
evaluation will systematically collect information to inform the program and to help the
state make decisions about program improveraed success. The evaluation will

report implementation and outcome data to determine the extent to which the state
performance targets, strategies, and Measurable Performance Objectives (MPOSs) in


http://www2.ed.gov/admins/lead/account/recordstransfer.html
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reading, mathematics, school readiness, and high scramhl@ion/services to cuwaff-

school youth have been addressed and met. Implementation of all strategies identified in
this Service Delivery Plan will be measured using a Fidelity of Strategy Implementation
(FSI) tool anchored to specific implementatioaed best practices in designing and
implementing effective programs, especially for migrant children and youth. Migrant
education service cooperatives and/or local Migrant Education Program Fidelity of
Strategy Implementation will gather data to be preseaseevidence during esite

monitoring visits, classroom observations, and structured interviews with Migrant
Education Program staff. The Fidelity of Strategy Implementation will use gfont

rubric that measures the degree of implementation frorreraent to highlyeffective.

Data on migrant students and services will be collected by the state from each of its local
projects. Data sources include: migrant staff, migrant parents, migrant secondary
students and owdf-school youth, recruiters/advoeat and migrant program

administrators. Data will be collected using surveys, focus groups, structured interviews,
and records reviews (including assessment results reported through the state system).
Data analysis procedures will include descriptive stia based on Arkansas migrant
student demographics, program implementation, and student and program outcomes.
Means and frequencies, trend analyses, and inferential statistics will be applied as
appropriate. To comply with federal guidelines, Arkansdkpgrform an annual

performance results evaluation to inform ADE decigsioaking, and prepare a written
evaluation report annually that reports implementation and performance results data. The
written report will include implications and recommendatiamsithproving Migrant

Education program services based on implementation and performance results to help
ensure that the unique educational needs of migrant students are being met. For program
improvement purposes and in accordance with the evaluatiomeeggrits provided in

34 CFR 200.83(a)(4), the evaluation data and demographic information described in
Section 3 of this Service Delivery Plan will be compiled, analyzed, and summarized by
the external evaluator in collaboration with Arkansas Migrant Edut&rogram staff.

These activities will help ADE to determine the degree to which the Migrant Education
Program is effective in relation to the state performance targets, strategies, and
Measurable Performance Objectives. Specifically, data are colkectsdess student
outcomes, monitor student progress, and evaluate the effectiveness of the Migrant
Education Program. The data collected for these various purposes are listed in the tables
that follow. Each data element is accompanied by a notation #igofrequency of

collection and the individual or agency responsible. For all programs and services, the
progress monitoring plan calls for the collection of data on identification and

recruitment, student participation, coordination activities (includiteystate

coordination and home/school partnerships), staff, and parent perceptions about program
effectiveness, professional development, and program strengths and areas needing
improvement. Determining progress and making adjustments in the Migrardtieduc
Program is focused on increasing migrant student achievement. The ADE will support
local Migrant Education Programs in their efforts to use evaluation results for making
mid-course corrections and improving program servicesigh:

A Distributing maerials to support professional development activities among
Arkansas Migrant Education Program staff during regional meetings and
statewidewvorkshops;
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A Providing opportunities for local Migrant Education Programs to share ideas
and discuss the use of evaloa results for improvement durirsgatewide
meetings;

A Reviewing program monitoring results and actions for the use of
evaluation results for improvement;

A Sharinginformationandprovidingconsultatioronincreasinghereliability of
datacollectionandreporting, interpreting data, and student progress monitoring
forimprovinginstruction;

A Including language in the local Migrant Education Program application asking
sites to discuss hoewvaluatiorresultswill beusedfor programimprovement
purposesand

A Coordinating with the outside evaluator to review processes, procedures, and
supports provided to local Migrant Education Programs; sharing information
among local Migrant Education Programs from state and national reading, math,
early childhood, and ideification and recruitment meetings, conferences, and
forums that focus on the use of data for improvement; and offering training
sessions for Migrant Education Program coordinators to support their efforts in
assisting local Migrant Education Programsise evaluation results to make mid
course corrections and improlvegrant EducationProgramprogramsand
services.

As previously described, parent surveys are an integral component of the Migrant
Continuous Needs Assessment and Service Delivery Plamdnyt other avenues for
migrant parental involvement are available. Each LEA holds at least one Parent
Advisory Council (PAC) meeting per year, and this is documented and monitored
annually. Migrant parents receive written and oral communication from teati
Education Program in a language they can understand. Phone calls, home visits, and
parent meetings conducted by migrant staff are documented at the local level and
monitored by the migrant cooperative in each region and the staff in the state migrant
office.

Until 2016, a state Parent Advisory Council meeting was held annually to elicit the
assistance of parents in reviewing and improving programs and services for their
children. However, attendance was low and parent input was minimal. Recoghiging t
problem, regional meetings were held in 2016, with local migrant staff and parents
traveling together to more convenient locations. This increased parental involvement,
resulting in significant input from parents. This is an example of monitoring and
adjusting at thestatelevelto continuouslyimprovethe ArkansasMigrant Education
Program.

Arkansas Migrant Education Program staff work closely not only with cooperative staff,
local migrant staff, and parents, but also with staff in other state aachfgutogram

areas to ensure migrant students are receiving appropriate services. The Arkansas
Migrant Education Program director serves on the state English Learner/Title IlI
Advocacy Committee led by the Arkansas director of English as a Second Language.
Two leaders of district English Learner programs also serve on both the English
Learner/Title 11l Advocacy Committee and attend regional migrant cooperative
meetings. The ADE assigned staff member works with migrant education and is an
active participanin the Migrant Continuous Needs Assessment process. This



collaboration is critical to meeting the needs of the 24 percent of Arkansas migrant
students who are English Learners.

Local Migrant Education Program staff coordinates with special educationcstaéke
certain that proper services for migrant students with disabilities are provided and
documentation maintained. Migrant staff help enroll students in 21st Century
Community Learning Centers and in Title | aftmhool programs. In addition, assista

is provided to reenroll migrant dropouts in state alternative learning programs that focus
on creditecovery.

During the annual review of each program, there is a focus on ensuring that migrant

students are receiving the same services that otherlBtiidents in that school district

receive and that the Title I, Part C migrant programs are supplemental and enhance

existing programs. Programs are also monitored for the implementation of parental

involvement strategies and compliance with other aspd#dhe migrant program. The

Arkansas Migrant Education Program has developed measurable program objectives for

|l iteracy, math, and graduation based on the s
assessment.

Appendi x E, ent i t | d&ducatioh ServiteADelkerynPdaa (SDPMi gr an't

Pl anning Chart, o shows the strategies the sta
This chart is a draft document that was completed on April 20, 2017.

10C
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C. Title I, Part D: Prevention and Intervention Programs for
Children and Youth who are Neglected, Delinquent, oAt-Risk

1.
(ESEAsection 1414(a)(1)(B))

Provide a plan for assisting in the transition of children and youth between
correctional fatilities and locally operated programs.

During the 20152016 school year, Arkansas reported 400 students receiving

transition services in 10 juvenile correctional facilities. Additionally, 59 students
received transiti on steorrectiomakfailitiesnThdasdhe st at ed s
students are required to have a transition plan, and the state of Arkansas further

requires that each institution provide a description of the processes and protocols to

facilitate the transition of these youth to locallyeoated programs.

Each facility is required annually to describe the program to be instituted, grades and
ages of participants, characteristics of youth in the program, and the circumstances that
caused them to be housed at the facility.

Facilities musinclude a facility description, geographic location information, a
description of services provided, and at least two goals. Facilities must also list two
major objectives or activities that will be used to accomplish each goal as well as an
explanation ohow the facility or agency ensures priority is given to youth who will
soon be released or who will complete incarceration within two years.

The Arkansas Department of Education (ADE) requires that facilities coordinate with
other federal, state, and Egrograms, such as those under the Job Training and
Partnership Act (JTPA), AmeriCorps, Homeless, Workforce, Job Corps, and vocational
education programs serving thisrek population of youth to provide an education that

Is comparable to one in theckl school. Funding as well as additional programs
operated under the Juvenile Justice and Delinquency Prevention Act (1974) and other
comparable programs must be used.

Through a collaboration with the Arkansas Department of Human Services (DHS)
Division of Youth Services (DYS), the ADE and the Arkansas education services
cooperatives are able to provide quality online coursework to youth in the criminal
justice system using Virtual Arkansas. Virtual Arkansas is a project of ADE and the
education servicesooperatives that offers online coursework to public school students
provided by licensed Arkansas teachers. This enables teachers to connect with students
via a secure online system allowing for back and forth communication. Virtual

Arkansas provides coissent, high quality education that is standard across all
participating correctional facilities.

In March 2017, the ADE formed a task force representative of multiple stakeholder
groups to convene around the topic of supporting youth with disabilittes/gd in the
criminal justice system. As a result of this work, guidance documents and other
resources have been developed for schools, correctional facilities, as well as youth with
disabilities and their families to support the implementation of effiecpecial

education services for youth involved in the corrections system. Additionally, a

t



comprehensive training module that targets transition services for youth with disabilities
in correctional facilities will be developed and implemented throughtagyahip

between the ADE and Vocational Rehabilitation.

This module will include the development and implementation of Individualized
Education Program transition plans with goals and activities for successful reentry to
school and or the community, inditng career readiness and work experience
components. The Correctional Education Task Force will continue to have regular
meetings to keep abreast of the needs of youth with disabilities involved in corrections
and advise the ADE about needed servicessapgorts.

The ADE works with facilities in an effort to ensure the facility is working with youth

and is aware of the childbés existing Individu
encouraging parents and/or extended famiyplvement. The goal is to try teelp

parents improve the educational achievement of their child, assist in dropout

prevention activities, prevent the involvement of their child in delinquent activities,

and to share academic progress. Each LEA and the ADE must consult with probation

officers, parole officers, and other experts to provide training and ensure staff meet

the needs of youth departing from the facility.

A Transitional Services Liaison for each facility is required. This person is responsible
for the provision of transitionalervices to the youth in the facility and the transitional
plan for students. This plan will include a list of the transitional services that will be
provided by or made available by the LEA/state agency for students and will include
services in the follwing areas:

Dropoutprevention

Military

Highereducation

Careedevelopment

Employment oselfemployment

Communitycontacts

Referralso communityresourcesindoutreactprograms.

Do Do Do Do Do Do D

A transition plan must be on file to represent the steps the agendgkeillo improve the
likelihood that youth will complete secondary school, attain a secondary diploma, enter the
military, or find employment.

2. Program Objectivesand Outcomes(ESEAsection1414(a)(2)(A))

Describe the program objectives and outcorestblished by the State that will be
used to assess the effectiveness of the Title I, Part D program in improving the
academic, career, and technical skills of children in the program.

ADE requires that facilities evaluate each program using multiplsunes of student
progress and annually disaggregate data by gender, race, ethnicity, and age. These data
are submitted to the ADE for the purposes of evaluating data related to the same
academic content standards and state assessment required of ait staden

additionally for technical and career skills. ADE requires that each facility and LEA

carry out highquality education programs to prepare youth for secondary school
completion, training, employment, or further education. ADE also requires that each

10z



facility and LEA provide activities to facilitate the transition of such youth from the
correctional program to further education or employment and operate dropout
prevention programs for youth that are at risk.

It i s also ADEO®s ogmwdthateact LEAams faclitys i bi | ity t

A Assist in locating alternative programs through which students can continue their
education if the students are not returning to school after leaving the correctional
facility or institution for neglected or delinquecttildren angouth;

A Work with parents to secure parents' assistance in improving the educational
achievement of their children and youth, and preventing their children from
becoming further involved in delinquent activities;

A Work with children and youttvith disabilities to meet an existing Individualized
Education Prograrandanassurancéhattheagencywill notify theyouth'slocal
schoolif thechild or youth
a) Is identified as in need of special education services while the child or youth
Is in thecorrectional facility or institution for neglected or delinquent children
and youth; and b) Intends to return to the local school;

A Work with childrenandyouthwho droppedout of schoolbeforeenteringthe
correctionafacility or institution for neglectedr delinquent children and youth
to encourage them to reenter school once the term of the incarceration is
completed, or provide them with the skills necessary to gain employment,
continue their education, or achieve a secondary school diploma or its
recaynized equivalent if they do not intend to returadioool;

A Train teachers and other qualified staff to work with children and youth with
disabilities and other studemsth speciaiheedgakinginto consideratiorthe
uniqueneedsf suchstudentsand

A Coordinate the program under this subpart with any programs operated under the
Juvenile Justice arfdelinquencyPreventionAct (1974)or othercomparable
programsijf applicable.
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D. Title Il, Part A: Supporting Effective Instructi on
1. Use of Funds(ESEA section 2101(d)(2)(A) an@®))

Describe how the State educational agency will use Title II, Part A funds received under
Title 1l, Part A for Statdevel activities described in section 2101(c), including how the
activities areexpected to improve student achievement.

Beginning in 2014, the ADE began focused efforts around the education workforce,
examining data regarding teacher recruitment and retention trends, and analysis of
student access to well prepared, effecteachers and leaders. In June 2015, the
Arkansas Department of Education (ADE) filed its Equitable Access to Excellent
Educators (EAEE) Plan with the U.S. Department of Education and updated the plan in
fall 2016 with a 20162017 supplement to include imfoation on the review of more
current data and the progress of strategies employed to providing equity and effective
teachers and leaders to all Arkansas students.

The ADE identified the following statewide equity gaps through data analysis for the
Equitable Access to Excellent Educators Plan, which is consistent with data from the
2015 2016 school year:

A Studentsn high-povertyandhigh-minority schoolsaremorelikely to havean
inexperienced teachethanstudentsn low-povertyandlow-minority
schools;

A Studentsn high-povertyschoolsaremorelikely to haveanout-of-field teacher
thanstudentsn low povertyschools;

A Students in higipoverty and highminority schools are more likely to have
anunqualified teacherthanstudentsn low-povertyand low-minority
schools;

A There is a higher rate afrnover (as measured by the occurrence rate of
inexperienced teachers) in high minority schools based on data for the last 5
years for average number of inexperienced teachers per school pangear;

A More recenteacher attrition data (20162017) show teachers leave high
poverty and highminority schools at a higher rate than teachers afdowverty
and lowminority schools. Teachers at higloverty and higéminority schools
also leave at a rate greatban the state average, while teachetew-poverty
andlow-minority schooldeft atalower ratethanthe stateaverage.

Building on earlier stakeholder engagement, the ADE now provides Arkansas
education stakeholders access to updated information on the Equitable Access web
page, found on bhtth:/AvwwhdkEndased.goedivisiand/hemaa t
resourcesducatoreffectivenessandlicensure/equitableaccessOn this web page, the
public can access the Equitable Access to Excellent Educators Plan and view the
Theory of Action. The educator equity section of the ESSA plan is informed by the
previous work from the Equitable Aess to Excellent Educators Plan.

The ADE will focus Title II, Part A funds on key activities to address our workforce
priorities of attracting, preparing, supporting, and developing effective teachers and
leaders. Through stakeholder feedback, the Aleteloped definitions for reporting,


http://www.arkansased.gov/divisions/human-resources-educator-effectiveness-and-licensure/equitable-access
http://www.arkansased.gov/divisions/human-resources-educator-effectiveness-and-licensure/equitable-access
http://www.arkansased.gov/divisions/human-resources-educator-effectiveness-and-licensure/equitable-access
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data analysis, and decistomaking and will work within a structure of tiered district
support to determine the level of oversight and direction needed.

These actions are timely g¢ipelireandthargesint at us of
the workforce. Over the past five years, the enrollment in educator preparation

programs has declined by over 50 percent. While the number of program completers

has seen a less drastic decrease, the gap between completers anddoesgiohers

(those who are just beginning their career) is increasing, indicating a gap between

preparation and the workforce. Trend data also show that each year, approximately 40

percent of program completers are not employed in Arkansas public sdieols t

following year, as noted in FigureaRd Rgure S

Figure R. Enrollment Trends for Arkansas Teachers
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Figure S. Arkansas Program Completers and Publie School Beginning Teacher
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Additional data show changes in the agéddansas teachers, with a current trend of
a much younger workforce than a decade ago, an occurrence that is particularly
important as the attrition rate is highly correlated to age (as noted in Figures S and T ).
These data are critical to inform actidisensure that the activities align with efforts
to reverse the pipeline trend and to increase year one employment and retention rates

Number of Teachers

Changesin the Age of Arkansas Teachers
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Age

—2010 —2015

Figure T. Changes in the Age of Arkansas Teachers
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Attrition Related to Age
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Figure V. Theory of Action for Arkansas Teacher Pipeline

The ADEG6s plans are guided by a Theory of Act
with stakeholders around previous and current educator workforce equityauatéd

by these data, Arkansasébés planned activities
Opportunity Culture schools within the state, implementing Equity Labs within each
education service cooperative, continuing fun

transforming to a system of competermased, personalized mentoring and professional



leaer ni ng for educator devel opment. Using t
development systems, data will be available to address equity gaps in connecting

students to effective teachers and leaders. Téasaties align with researebased
practicesandinvolve ongoingcommunicatiorfrom stakeholderf§om aroundthestate.
Theactivitiesalso support studetfibcused learning by preparing and supporting teachers

to ensure that teachers make learning opportusttiesntfocused

To operationalizehte work, the ADE consulted with stakeholders to develop key

definitions that must be part of the deter mi

educators. The definitions will provide the ADE and LEAs with a common

understanding of qualities and critera feacher and leader effectiveness that will be

used in data analysis and reporting to provide assurances that disproportionalities do not
exist or are being addressed. The ADE will work with LEAs on local uses of File Il

funds if equity gaps are idefied and not being addressed locally.

Table 24 Definitions of Effective and Ineffective School Leaders and Teachers

Key Term Definition

Effective
School Leader

An EFFECTIVE SCHOOL LEADER is an educational leader who through
training and experiendenore than 3 years as a school leader) exemplifies th
stateds school | eader ship standar
performance ratings within a stedpproved evaluation and support system th
includes multiple measures of student growth. &@mple, an effective leader
promotes the success and wating of every student by:

Effectively supportinghe professionagrowth of educationadtaff;
Engaging all stakeholders in shared leadership to accortiptigtsion;
Modeling ethicaprofessionabehavior;

Maintaining an equitable and culturatigsponsibleenvironment;
Supporting a rigorous curriculsystem;

Effectively communicating and collaborating with the community and
external partnergind

A Seeking continual professiomgibwth.

T I T Tx T To

Effective Teacher

An EFFECTIVE TEACHER is a teacher who through training and experien
( more than 3 years of teaching) e
demonstrated by consistently high performance ratings within asgipteved
evaluation and support system that includes multiple measures of student
growth. For example, an effective educator:
Consistentlyplansandprepare$o meetthe needof all students;
Establishesnenvironmenmostconducivefor learning;

Useshighly effectiveinstructionapractices;
Communicateandcollaborategffectivelywith all stakeholdergnd

Seeks continual professional growth and ettpoalessionapractice.

T I To T To

Ineffective
Teacher(required
by ESSA 2015)

An INEFFECTIVE TEACHER is aexperienced teacher (completed at least
years of teaching) who has shown a pattern of ineffective teaching practice
demonstrated by the lowest performance rating within a-afgisoved
evaluation and support system that includes multiple measustisdeit
growth. For example, the educator:

Consistentlyfails to planandprepareo meetthe needsf allstudents;
Doesnotestablisranenvironmenimostconducivefor learning;

Doesnot usehighly effectiveinstructionapractices;

Doesnot communicatendcollaboratesffectivelywith all stakeholdergnd
Does not seek continual professional growth or engage in

ethical professionagractice

T> T T T T>




Ineffective School
Leader (not
required by ESSA
2015 but created
after stakeholder
feedback)

An INEFFECTIVESCHOOL LEADER is an experienced leader (more than
years as a school leader) who has shown a pattern of ineffective leadershif
practices as demonstrated by the lowest performance rating within-a state
approved evaluation and support system that incloddsple measures of
student growth. For example, the ineffective leader fails to promote the suc
and weltbeing of every student by:

A Not effectivelysupportingthe professionagirowthof educationastaff;
A Not engaging all stakeholders in shared lesitip to accomplisthevision;
A Not modeling ethical professior@havior;

Key Term Definition

A Not maintaining an equitable and culturakgponsiblenvironment;
A Not supporting a rigorous curricukystem:;
A Not effectively communicating armbllaborating with the community and

external partnergind
A Not seeking continual professiogabwth.

Inexperienced Teacher
(change from current
Equitable Access to
Excellent Educators

plan)

A teacher with less than three (3) years of teaching experielce
classroom

Low-Income

A student who is eligible for free/reduced price lunch

Minority Student

A student whose race is identified as Nehite (American
Indian/Alaskan Native, Asian, Black, Native Hawaiian/Pacific Islande
Hisnanic Two omore races)

Non-low-income

A student who is not eligible for free/reduced price lunch

Student

Non-minority A student whose race is identified as White

Student

Teacher The number and percentage of teachers who taught in a schpotWmus year,
Attrition Rate but are not teaching in that school during the current school year

Title | School A school that receives funds under ESEA Title I, Part A

Unlicensed Teacher
(Replacing definition
of Unqualified teacher|
used in the 2015
Equitable Access to
Excellent Educators
plan)

A person teaching a class under a licensure exception (Act 1240 of 2
Waiver, Charter School Waiver, School of Innovation Waiver); not to
include a teacher on an Additional Licensure Plan (ALP) or a itenyg
Substitute Teacher

Out-of-field Teacher

A teacher who is teaching out of license area while on an Additional
Licensure Plan

Occurrence Rate

of Inexperienced
Teachers

(*referred to as
Turnover in the 2013

Plan)

The percentage of new teachers hired each year over theyest5

LEAs will report data on ineffective teachers and leaders per requirements of state law. The
data will be disseminated through the School Report Card and also used in the Workforce
Stability Index to help districtslentify targeted ways to address the workéor
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SchooldESEA sectior2101(d)(2)(E))
If an SEA plans to use Title Il, Part A funds to improve equitable access to effective
teachers, cosistent with ESEA section 1111(g)(1)(B), describe how such funds will be
used for this purpose.

As funding is available, the ADE will seek to use funds to provide training and technical

assistance for up to 10 Title | schools to implement the OpportGnityre model
(http://opportunityculture.org/during the 20182019 school year. This new school

model provides the structure for schools to take an innovative approach as LEAs adopt

teambased teachingnodels that extend the reach of excellent teachers to more students,
assume responsibility for those studentsd out

from sustainable sources, and ensure that all teachers have daily support to improve.
Opportunity Cultureschools can take advantage of opportunities to recruit and prepare
new teachers with paid residencies and nadtiool leader roles for greater impact. New
and marginal teachers work with expert master teachers, maximizing talent by
encouraging teacher lgers to take on challenging assignments to reach more students
and develop new and marginal teachers to become more effective.

3. System of Certification and Licensing(ESEA sectior2101(d)(2)(B))
Describe the Stateds sys teachersopfincigaks,rortothdr scboalt i o n
leaders.

Providing licensing levels that encourage teachers to lead from the classroom will result

in retaining teachers in hatd-staff areas. Newly passed Arkansas legislation has

opened the opportunity for the Ao promote the educator profession through a career
continuum. Through the adoption of new rules
licensing teachers and administrators will recognize educator professional growth and
contributions to the professiontv advanced licensure opportunities and encourage

school districts to structure teacher salary schedules to align with the educator career

continuum.

As part of developing a career continuum for Arkansas educators, a new tiered licensure

system will be mplemented, beginning inthe 208019 school year. Arkans
Equitable Access to Excellent Educators Plan (Supplement 2016) identifies a tiered

licensure system as a strategy to address the need to retain effective teachers, particularly

in high-povertyand highminority schools. Under the new system, Arkansas will add

one or more advanced licensure levels for teacher leaders, National Board Certified

Teachers (NBCT), and those educators who meet other advanced requirements.

To align with our Teacher Ertlience and Support System, Arkansas will add an Early
Career Educator level to the tiered licensure system. The-Earber Educator level

will enable school districts to provide greater support for the first three years of
licensure to allow the earlyaceer teacher to grow as a professional educator.

A career continuum will be developed to support the development of educational

leaders. The ADE adopted the 2016 Professional Standards for Educational Leadership
(PSEL) and is currently working to-teesgn stateapproved leader preparation
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programs with the Professional Standards for Educational Leadership standards. The
standards will guide leadership efforts in school leader preparation, school leader
development, and in promoting professional standdrde standards will be used for

all areas of leadership, including support for new principals, those Hpéoferming
schools, and turnaround leaders. As with new teachers, beginning administrators will
receive support for the first three years of lieers again with the goal of allowing

them to grow in their new role as school leaders.

During the 2017 Legislative Session, in an effort by the Arkansas Legislature to

compl ement the ADEOGs goal t o-ppvértgsckeoolhi ghly eff
ard high-poverty districts, they passed a law to significantly increase the amount of the

yearly bonus to National Board Certified Teachers who teach in gploiggrty school

in a highpoverty district.

4. Improving Skills of Educators (ESEA sectior2101(d)(2)(J))

Describe how the SEA will improve the skills of teachers, principals, or other school

leaders to enable them to identify students with specific learning needs, particularly

children with disabilities, English learners, students who aredjded talented, and

students with | ow |Iiteracy | evels, and provid
needs.

Arkansas developed a muttered system of support for educators through its Teacher
Excellence and Support System (TESS) and Leader ExcaltdriDevelopment

Systems (LEADS). Within Teacher Excellence and Support System and Leader
Excellent and Development Systems, Arkansas educators have quality standards for
teaching and leading and the state is working to implement opportunities for
differeniated supports for earyareer, miecareer, and experiencézhchers.

Institutions of HigheiEducation Educator Preparation Programs align coursework
with national and sometimes program specific competencies to ensure preparation
aligns to practice. Edutian Renewal Zones provide support to aspiring educators
through recruitment and intervention during preparation. The ADE has created
multiple job-specific rubrics for effectiveness and mentoring support to personalize
professional support and developmepportunities.

Arkansas is expanding its mentoring system for more comprehensive support to
create ongoing, personalized learning opportunities through local Professional
Learning Communities, facilitated by expert, experienced educators and providing
acaess to competendyased, personalized learning tools through marealentials.

The digital badges signify skill attainment of educators, based on specific
professional growth areas.

The education service cooperatives will lead the mentoring work focadeachers,
personalizing the learning and support based on regional needs. With support from the
ADE and state teacher organizations, the education service cooperatives provide direct
support to novices through fateface meetings, virtual options, andcro-

credentialing support. Supplemental mentoring activities specific to novice special
education teachers are also being led by education service cooperatives throughout the
state in an effort to recruit and retain quality special education profelssidnasupport
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beginning administrators, the statebs adminis
and mentoring program.

The goal will be to connect beginning administrators to needed information and

support structures during their first year dsudding leader and lead them in self

reflection and goal setting for year two. After the first year of mentoring, administrators

will be encouraged to participate in future development through the Arkansas

Leadership Quest.

A recent initiative to suppoteéadership development, The Arkansas Leadership Quest,
has provided a multier system of support for building level leaders during the 016
2017 school year. More than 700 principals have participated. The Leadership Quest
combines facgo-face human gaacity support and technology tools to maximize
support for principals and to provide quality, personalized learning that leads to
evidence of practice through miecoedentials. Using the optional setide funding for
leadership, additional leadershipve@pment is planned to create a credential for
distributed leadership and evidence of leadership to work in turnaround schools. The
state will use Title HA funds to support a leadership development coach, who
coordinates leadership activities within 8tate, five regional support coaches, who
work with schools in need of additional leadership assistance, and 16 lead principals,
who lead the facilitated Professional Learning Community journeys for each Quest.

Teachers can improve their practice morfeaively through competendyased,

embedded professional learning. ADE is advancing its professional development system

to accept and honor professional learning that educators engage in aiddusihg

proficiency instead of solely using participatioedstime). Competendyased learning

can occur throughmicror edent i als that are aligned with t
growth plan. ADE believes this will result in greater student achievement as teachers are
better abl e t o melearnind neexds. in addlition, deesanaligedl di ver s e
professional development will support the increased effectiveness and retention of

excellent educators, and lead to an improved skill set in educators who participate

through micrecredentials. The ADE plans toasSitle Il, Part A funds to support the

creation, platform, implementation, and review of these mredentials, vetting of

resources, and state coordination to standardize the process.

Title 11, Part A funds are also used to build the professionaagpof ADE staff

members to improve skills related to the ADE
provide opportunities for professional training and related expenses to build capacity

to support curriculum, instruction, assessment, accountability, edweféectiveness

and other support services.

The ADE also commits state resources to improving skills of educators through several
of its programs. Gifted and Talented educators, school counselors, ESL instructors,
Special Education and STEM teachkesefit from specialized professional

development efforts led by the ADE. Gifted and Talemeafessional Development
improves the skills of teachers, principals, and school leaders to identify students with
specific learning needs and provide instructiased on the needs of such students. By
Gifted and Talented Standard 5.0 (Gifted and Talented Program Approval Standards,
2009) , districts are required to alloc

at e u
Aongoing training iangi asepdaandof at beaet B8di

suf
stduc
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devel opment plan. o0 For mal professional develo
from periodic needs assessments and all personnel are to be made aware of the needs
assessments and t megifted asdtalentedtstGdentsp | an f or ser vi

All new staff, and when appropriate the entire staff, will be trained on the characteristics

and needs of gifted learners, identification procedures, curriculum and teaching

strategies, creativity, use of community reseusc, program evalwuation, th
philosophy and program options for gifted students, and an overview of the state

requirements in serving gifted students. Informal staff development should also occur

t hrough conver sat i ondcodidnatow@nd loy providieg bdokss t r i ct 6's
and journals on gifted education, links to articles, classroom demonstrations at faculty

meetings, and sharing student projects with staff. Licensed teachers serving identified

gifted students directly in homogeneousugs are required to hold licensure in gifted

education which requires graduate courses about identified subjects in preparation for the

Gifted and Talented Praxis Exam with a minimum score of 155 (6.0). Teachers serving

identified secondary students inesjl classes are required to attend professional
devel opment which might be the ATeachi
training, Co-APegeaBoanddsCBteege Board
Baccalaureate training (8.0). Anraral statewide Gifted and Talented informational
meeting is provided by the ADE to assist districts in delivering Gifted and Talented
services to students. ADE provides a professional development presentation annually for
Gifted and Talented Specialistsuse with Gifted and Talented Coordinators. ADE

Gifted and Talented staff members visit education service centers on request to provide
professional development for Gifted and Talented Coordinators. ADE provides a training
for new Gifted and Talented coandtorsannually.

ng t
6s

The Arkansas Public School Student Services Act (1991) requires that each LEA develop
and implement a plan for providing student services to all students in the public school
system. School counseling professional development providéarge to school

counselors and administrators on how to design and implement comprehensive data
driven school counseling programs that promote student achievement and develop the
whole child. Model comprehensive programs ensure equitable access togigorou
educational opportunities for all students, and are delivered to students through a multi
tiered system of support. School counseling programs focus on student outcomes and
data is used to identify student gapadademiccareerandbehavioror socialemotional
areasThesegapsareaddressedh largegroup,small group, and individual settings. Gap
interventions are developed and intensity and frequency of intervention is determined by
student need. Counselors are trained to examine data to detenenaféettiveness of

their program and how it has impacted student growth. The provision of career
information includes, but is not limited to the dissemination of career education
opportunities, coursdaking aligned to student aspirations, the importaridaking

rigorous courses at all levels and the development of personal competencies to ensure
success in life and community engagement. Counselors are also provided professional
development opportunities as trainers to provide the mandated trainirgenegjts to

other educators and LEsAaff.

For several years, the ADE has supported the ESL Academy, an intensive yearlong
professional development for teachers to achieve their ESL endorsements. The ADE has
partnered with two state universities to pravitie academy. Currently, the ADE has
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received more than 350 applications for the 2@D2.8 school year. The state is also
funding additional English for Speakers of Other Languages (ESOL) specialists to
provide direct support to education cooperativesughout the state on the English
Language Proficiency standards and content support for English Learners. Launching in
the summer 2017 is Ensuring Academic Success for English Learners (EASEL)
professional development that will be available to contiesthes.

The ADE also supports the improvement of teacher knowledge and differentiated
instructional practices in content areas. The ADE provides grants for literacy,
mathematics, and science specialists throughout the state to work with educators and
sdhool leaders. These content specialists are located regionally at the fifteen education
service cooperatives and twelve STEM centers. The work of the specialists is grounded
in evidencebased practices and high quality academic standards. The ADE also
contnues to provide instructional content and program support to all educators in various
fields such as library media, fine arts, foreign language, health, and social studies. In
addition to these content specialists at the ADE and the education servieeativeg,

the ADE also provides support for schools with technology, Alternative Learning
Environments, Special Education, Gifted and Talented, and English Learners through
specific program specialists located throughout the state.

Elementary educatio(K-6) and special education {K2) candidates are required to pass a stdoe
assessment that examines the acquisition of knowledge of essential components of beginning reading
instruction based on the science of readifbis ensures that prior to #osure these candidates possess
the skills and experience to better support students with low literacy levels. Additionally, Educator
Competencies for elementary educatiorgand special education {K2) preparation programs have
been completely revisdd incorporate the essential components of beginning reading instruction based
on the science of readingerograms preparing teachers in these areas are required to update programs
aligned to the revised competencies in order to continue to be stateeghpr

Current teachers who are teaching in elementary educatiéy &dd special education {K2) must
demonstrate proficiency on the knowledge of essential components of beginning reading instruction
based on the science of reading.

In January of 207, Arkansas announced the Reading Initiative for Student Excellence (R.I.S.E.
Arkansas) with three main goals:

1) Sharpening the Focus and Strengthening Instruction;

2) Creating Community Collaboration; and

3) Building a Culture of Reading.

To addrss the first goal, the R.I.S.E Academies model was created to provide specialized training in tt
science of reading, improve overall reading instruction in the classroom, and give support for
implementation at the local levelUsing Language EssentialsrfTeachers of Reading and Spelling
(LETRS) as the foundational basis, over eighty Arkansas literacy specialists received LETRS
certification to serve as trainers for the R.1.S.E. Acadeniesiners also provide local support and
reinforcement for implentation. The first cohort of R.I.S.E. Academies was held in the summer of
2017 and consisted of six fateface training days and online support for nearly one thousaad K
teachers and administrators. As part of the training, teachers are exposeénmgcand assessment

tools to assist with early identification of struggling students and instructional strategies to use in the
classroom that emphasize the science of reading and how students learn fsradditional cohorts



of K-2 teachers contire to be trained, the R.1.S.E. Academy for intermediate grades is being developed
to address reading instruction in grade® &nd will roll out in the summer of 2018

Special Education Professional Development Outreach

The State Systemic Improvement P(&SIP), a comprehensive, mwear plan that
focuses on improving results for children with disabilities, guides the professional
development and technical assistance efforts of the ADE Special Education Unit.
Phase | of the State Systemic ImprovemeanRbnsisted of an extensive data and
infrastructure analyses involving multiple internal and external stakeholders to
identify the central focus of literacy.

In Phase I, the ADE created a plan to implement two strategies to improve the
infrastructure othe ADE and LEAs to increase the Statentified Measurable Result
(SIMR), the percent of students with disabilities in gradésv8ho made gains towards
reaching a proficient score or maintained a proficient score on the statewide literacy
assessment.

Strategy 1:Create a system of professional development and technical assistance

that is aligned with other ADE Units and is d
evidenced by data. This strategy is focused on creating a coordinated professional

developmat and technical assistance system that will provide the necessary

structures for how LEA services and supports will be identified, managed, and

differentiated at the stadevel.

Strategy 2:In collaboration with other ADE Units, restructure RTI Arkarisas mo d e |
using evidencebased personnel development to implement a hafed system of
supports for behavior and academics, with a focus on literacy.

The ADE Speci al Education Unités professional
assistance outreach is groeddn the State Systemic Improvement Plan designed

to build the capacity of local special education personnel and, to the extent

appropriate, that of general education professionals.

Special Education professional development efforts are inclusive tlibwwing:

A The Arkansas State Personnel Development Grant (SPDGJhe Arkansas State

Personnel Devel opment Grant is the fAboots on
Arkansas State Systemic Improvement Plan. The State Personnel Development Grant

maintains a codliborative relationship with the broader ADE and is centrally involved

i n numerous ADE initiatives including implen
Intervention model. State Personnel Development Grant staff work with the ADE

Curriculum Support Servicddnit to support schools in the implementation of

evidencebased literacy and math interventions and Positive Behavioral Interventions

and Supports for all students, with an intentional focus on the needs of students with

disabilities. Additionally, the Sta Personnel Development Grant partners with the

ADE School Improvement Unit, Assessment UaitdOffice of Educator

Effectivenesdo assistunderperformingchools.

A Arkansas Transition Services Arkansas Transition Services (ATS) serves all 75

countiesin Arkansasn aneffort to improvetransitionoutcomedor studentsvith

11¢



disabilities.Their missionis to effectively assist students with disabilities, educators,
parents, agency personnel, and community menib@reparingstudentso
transitionfrom schoolto adultlife andreachpositivepostschooloutcomes.

Arkansas Transition Services staff provide technical assistance, trainings, and
consultation to special education teachers and other relevant staff, as well as to
various agency personnel.

Arkan sas Behavior Support ServicesThe behavior support consultants provide

individual student assistance, including assistance with behavior plan development
and programming. Building capacity at the classroom, building, and district level to
meet the socidéehavioral needs of students waitisabilitiesis thecentralfocusof
thisgroup.

Co-Teaching Project The Arkansas Gdeaching Project provides support to
schools interested in implementiagew co-teachingorogramor improvingan
existingone.Supportis providedthrough blended online and fateface
comprehensive training technical assistance and informational resources.

The IDEA Data &ResearckOfflce prowdesquahty daia managementanaly3|s
technical assistanceand researchfor the enhancement of the ADE's general
supervision of LEAsO6 speci al evdlid, amal t i
timely datato meetall stateandfederalreporting.

Interagency Collaborations: The ADESpecial Education Unit continues to be
involved in interagency collaborations to enhance the provision of special
education services for children with disabilities.

Curriculum and Assessment The ADESpecial Education Unit works dely

with the Student Assessmauiit andthe ADE CurriculumSupportServicedJnit

to ensuraall studentdaveaccess to and progress in the general education
curriculum with meaningful participation in statewide assessments.

Education Services for the Visally Impaired (ESVI) : Education Services for the
Visually Impaired consultants provide recommendations for adaptations and
modifications to enhance the student's opportunities for learning; assessment,
instruction, and consultation in the use of recomnedrdw-vision devices,

adaptive mobility devices and canes; provide recommendations for large print or
Braille books; recommendations for assistive equipment and materials; and
assistancasneededvith requiredFunctionaVision AssessmenigndLearning
MediaAssessments.

Traumatic Brain Injury (TBI1) Services : Traumatic Brain Injury Services include
consulting with school districts on intervention strategies that assist schools in
managing student behavior; enhancing academic achievement of low performing
students; assessment and identification of students potentially in need of special
education services; and providing staff development to school faculty and
administrators regarding traumatic briaijry.
Speechlanguage Pathology ServicesSpeecH.angua@ services include
consultation and technicassistanc# individualsanddistrictsonavarietyof
communicationtegulatoryand service delivery issues; professional

education information in the form of training, ssttidy materials, and
announcemenst and a resource and equipment loan program which includes
professionafexts,assessmembols,selfstudymaterialsandauditorytrainers.

on
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A Medicaid in the Schools (MITS) Medicaid in the Schools services include

training, technical assistanajpportfor electronichilling, programmanagement,
policy andprogramdevelopment, initiation/developmeritnewrevenuestreams,
andcollection/management/amadhalysisof data.

A Children and Youth with Sensory Impairments (CAYSI): Children and Youth
with Sensoryimpairments is a federally funded program serving individuals from
birth to age 21 who are deaf/blind or who are at risk for deaf/blind. Children and
Youth with Sensory Impairments consultants provide training, technical assistance,
and information to fanies, educators, and others who work with these individuals.
This program supports the philosophy of inclusion of the individital
deaf/blindnes# educationalyocational recreationahndcommunityenvironments.

A Easter Seals Qutreach (ESO)Easter Sals Outreach consultants provide
assessments and recommend services for children with disabilities2des 3
Services include: evaluations for Autism Spectrum Disorder identification and
augmentative/alternative communication; psyaducational assessmts;
studentcentered planning and addressing specific needs of individual students
or an entirelassroom.

A Educational Audiology Resources for Schools (EARSFducational Audiology
Resources for Schodervicesncludemanaginghearingscreeningprogramgo
assiswith amplificationandother classroom technical assistance; and
recommendations for accommodations/modifications for studétiisauditory
processing disorders, cochlear implants, etc. A full range of evaluation services are
availableincluding audiological assessments, guidance for parents and hearing
conservation education. Speech pathology services include specialized assessments
(with a written report), classroom observations, assistance with writing appropriate
goals, as well as ngeling therapy with individual students.

A Dispute Resolution Section (DRS)The Dispute Resolution Section encourages the
use of mediation and other collaborative strategies to resolve disagreements between
parents and educators around the provision ofigpeducation services. This section
provides ongoing technical assistance to LEAs on due process rules and regulations,
mediations, complainesndhearings.

A University of Arkansas at Little Rock School of Law Mediation Project
Trained professionahediatorsassispartiesin finding effectivesolutionsto the
problemsaffectingeducationaservices for children with disabilities. Mediators
can facilitate Individualized Education Program (IEP) meetings to guide the
process of the meeting and assistmbers of the Individualized Education
Program team in communicating effectively to develop an acceptable
Individualized Education Program.

A Speech/language Pathology Aides/AssistantisEAs may seek approval for a
program to use Speetlanguage Pathology $port Personnel (assistants and aides)
who can perform tasks as prescribed, directe
speecHanguage pathologist. The LEAs submit written proposals developed
collaboratively by the supervising spedahguage pathologist drthe
administrator(s) who will be most directly involved with the program. The LEAs
may design a serviaeliverymodelwhich bestmeetsheneedsf studentsand
professionalnvolved.

A Arkansas PROMISE Grant: Arkansas PROMISE is a research project djeen
youth, ages 1i416 who currently receive Social Security Insurance benefits. For
1,000 youth, PROMISE provides additional services to youth and their families to
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support their education and career goals. Services include intensive case
management, two jhcompetitive work experiences, education and employment
training and support for youth and families, benefits counseling, health and
wellness trainingandmoneyto addres&mergencyinancialneeds.

A Monitoring and Program Effectiveness (MPE) The ADE Sgcial Education Unit
continues to work toward full implementation of a rlsksed tiered system of
monitoring and technical assistance, which focuses on results for students with
disabilities. This system is designed to: a) ensure LEAs comply with IDEA
requirements, b) identify compliance barriers that may negatively impact student
results, and c) identify technical assistance needs. Monitoring and Program
Effectiveness section personnel work collaboratively with other sections within the
ADE Special Educa&n Unit, as well as across divisions within the ADE, to support
LEAs in their efforts to improve educational results for studeittsdisabilitiesand
ensurehatall LEAs meetthelDEA progranrequirements.

A State Program Development State program devabment staff assist public
agencies such as schools, institutions of higher education, state and private agencies
in the development of programs and trainings to improve services for students with
disabilities. This section provides information and assistise coordination for
recruitment and retention of special education personnel and paraprofessional
trainingefforts.

5. Data and Consultation(ESEA sectior2101(d)(2)(K))

Describe how the State will use data and ongoing consultation as described in ESEA
section 2102(d)(3) to continually update and improve the activities supported under
Title 11, Part A.

To promote communication and collaboration to ensure that all students have equitable
access to effective teachers and leaders, the ADE will work withirb education

service cooperatives and Pulaski County support structures to establish equity labs.
Equity labs will provide a structure for regional meetings to support implementation
planning and provide opportunities for stakeholders to:

A Discussapproaches to ensuring equitable accesffeéativeeducators

A Develop communities of practice to explore common implementation
challenges and share best practices on data use and analysis, rural access issues,
stakeholder engagement, policies, and program

A Identify tools and resources to support implementation planning, ongoing
stakeholder engagement and communication, supporting LEAs in implementing
local strategies, and monitoring and reporting progiass;

A Share state specific support available toragsequitygaps.

Title 1l Part A funds may be used to pay for allowable costs associated with the ongoing
meetings.

The ADE will focus Title II, Part A funds on key activities to address our workforce priorities of
attracting, preparing, supporting,cadeveloping effective teachers and leaders. Through stakeholder
feedback, the ADE developed definitions for reporting, data analysis, and deunsskomy and will

work within a structure of tiered district support to determine the level of oversighirantiah

needed.
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In 2011, the Office of Educator Effectiveness formed the Teacher Evaluation Advisory Committee
(TEAC) comprised of stakeholders to provide input and feedback on the design of a statewide educatc
evaluation system. These stakeholderseevigvited to consider the current range of positions and levels
of roles in schools and districts all over the state. Our TEAC membership was not limited to school
personnel, but also included others connected to education through extended services gashi@s
professional organizations, those in government and education service cooperatives. Information abot
this committee remains available on the ADE website on the Teacher Support and Development page
http://www.arkansased.gov/divisions/educator%?20effectiveness/ecstgiporidevelopment/teacher
supportanddevelopment>

Meetings were held as the work of continuous improvement to the Arkansas Teacher Excellence &
Support System (TESS) progressed. Tdrvenait and focus of the committee (as well as membership)
evolved to design the systembs effectiveness

As a result of the success of our initial work with TEAC, the ADE made the decision to form an
advisory committee for the Division of Educator Effectiveness as a whole to expand stakeholder input
on all i ssues Iimpacting Educator Effectivenes
(APEC) was formed for this purpose. Members are ssletirough a recommendation and/or

application process which expands the inclusion of stakeholders. A subcommittee of APEC, the
Teacher and Leader Advisory Group (TLAG), concentrates efforts on current priorities which are the
Educator Career Continuumg#ty, and Family/Community Engagemei@ee Appendi As we

move from compliance to competency, the network of support for statewide student growth has
enhanced the strategic and collaborative work of ADE divisions, giving a foundation to efficiency and
effectiveness throughout the agency.

6. Teacher Preparaion (ESEA sectior2101(d)(2)(M))

Describe the actions the State may take to improve preparation programs and
strengthen support for teachers, principals, or other school leaders based on the
needs of the State, as identified by the SEA.

As the ADE has exained its educator workforce needs, stakeholders are realizing the

i mportance of AGrow Your Owno initiatives to
to the educator profession with early career experience and extending support through
collegeintote wor kf orce. Arkansasods LEAs have expanc

to more than 38 districts with participating high schools for the 22018 school year

with more than 450 students involved. Next year, an additional 21 schools will

participate with amxpected additional 250 students. The state has recently partnered

with Educators Risinghftps://www.educatorsrising.oglo provide high school students

with handson teaching experience, sustain theierest in the profession, and help them
cultivate the skills they need to be successf
institutions of higher education educator pre
the umbrella for all recruitment tmtives, providing resources through a strong network

of supports, with the goal of growing the next generation of teachers.

Teachers who have a higher degree of cultural competency are more likely to remain in
the school. In many cases, preparapoograms are not equipped to provide the diverse
learning experiences or content background to prepare educators for the students they
may teach. The ADE seeks opportunities to provide teacher candidates with learning
experiences for culturally responsiteaching. The ADE Offices of Educator



http://www.arkansased.gov/divisions/educator%20effectiveness/educator-support-development/teacher-support-and-development
http://www.arkansased.gov/divisions/educator%20effectiveness/educator-support-development/teacher-support-and-development
http://www.arkansased.gov/divisions/educator%20effectiveness/educator-support-development/teacher-support-and-development
http://www.arkansased.gov/divisions/educator%20effectiveness/educator-support-development/teacher-support-and-development
https://www.educatorsrising.org/

Preparation, Educator Effectiveness, and Professional Development will continue to
review the current research on cultural competency for teachers and collaboratively
develop micrecredentials to provide current ereds with the option to complete their
preparation program with a vakaelded degree, earning a mian@dential in culturally
responsive teaching. The ADE will also work to develop specific professional
development micr@redentials for current teachersddeaders.

In support of new Title Il regulations, the ADE in collaboration with higher education

preparation programs will annually measure and report the performance of educator

preparation programs, using multiple outcome measures to evaluate gt (of

program completersd students), employment out
and accreditation. Prograoompleters will be followed fathe first 3 years after

completing a preparation program. Through this work, the state will hold ¢realitind
alternativeeducatopreparatiorprogramsaccountabléor theirc o mp | ander s 6

g r a d unapaceos studentearning.

Teacher Residency Programs

With new | egislation supporting ESSAGs (2015)
the rules procss todefinefi r e s i pdr eongcr@arrantigthe ADE hasacharterschool
implementinganintensivethree year training program for aspiring teachers with

degrees in STEM fields and no formal teacher training. The residency program will

increase its numipge in fall 2017. The ADE will provide technical assistance to ensure

alignment with changing rules and policies for this and new programs that emerge. The

ADE will encourage education service cooperatives, districts, and schools to follow the

model that isnow in its fourthyear.

Paraprofessional to Teacher Programs

The ADE will be working to scale up ParaprofessietaeEducator programs that are
currently being piloted by the University of Arkansas at Monticello, the University
of ArkansasFayettevilleand Harding University. The ADE will share data and
lessons learned with other institutions of higher educator interested in following the
models.
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E. Title lll, Part A, Subpart 1. English Language Acquisition and
Language Enhancenent

1. Entrance and EXxit Procedures(ESEAsection3113(b)(2))

Describe how the SEA will establish and implement, with timely and meaningful
consultation with LEAs representing the geographic diversity of the State,
standardized, statewide entrance and exdgedures, including an assurance that

all students who may be English learners are assessed for such status within 30 days
of enrollment in a school in the State.

Identifying which students in Arkansas are English Learners is critical to the success of
these students. To facilitate consistent identification of English Learners, reclassification

to Former English Learners, and monitoring of Former English Learners, Arkansas
Department of Education (ADE) has standardized statewide entrance and exit @ecedu
effective in the 20128 school year. These standardized entrance and exit procedures
were developed after consulting with 51 English for Speakers of Other Languages
Coordinators throughout Arkansas and gathering feedback from English for Speakers of
Other Languages Coordinator groups at several education service cooperatives, as well as
in collaboration with the Arkansas English Learner/Title Ill Advocacy Group

representing districts of various sizes throughout the state.

Entrance Procedures

Timeline: All Arkansas students who may be English Learners will be assessed and
placed within the first 30 days of enroliment at the beginning of the school year or
within two weeks of enrollment thereafter.

Home Language Survey (HLS)A common Home Languadgurvey will be
administered to all Arkansas students initially enrolling in each LEA. For those
students whose Home Language Survey responses indicate a language other than
English, LEAs will:

1. Codethestudentsasaii L a n gMirorgfyeSt udent ; 0
2.Recordthd anguage other than English as t

State Information System (currently eSchaoafi,
3. Screen the student for Englistoficiency.

English Learner Referral (ELR) form: If a student or his/her family demonstrates
usage of a langge other than English, even though their responses on the Home
Language Survey were all English, LEAs will document such usage on a statewide
common English Learner Referral (ELR) form and LEAs will:

1. Codethestudentsasafi L a n gMirorgfyeSt udent 0 ;

2Remrd the | anguage other than Engli sh
State Information System (currently eSchaoat

3. Screerthestudentor EnglishLanguagéroficiency.

Statewide initial English proficiency screener: Arkansas is adopting the usage of
ELPA216s Language Proficiency Screener as

h e

as

t

h e

N
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screener beginning with the 2018 school year pending release of the operational
screener from ELPA21.

A ADE proposes to transition during the 202018 school year witB018
2019 being full implementatioof the ELPA21 Screenestatewide.

A The proposed twyear implementation timeline will allow the ADE the time to
fully implement the ELPA21 screener, and to provide training for all LEAS in the
state. The proposal gives BE the option of using the ELPA21 screener or their
current state approved identification assessment fori201B (LAS/LAS Links,
MACII, or TELPA). If LEAs opt to use their current identification assessnibey;
arerequiredto usetheproficientscorechartapprovedy the ADE. This chartis
being developed in collaboration with stakeholders and after careful review of
Ar kansasodés | egacy
expected to be available in June 2017. LEAs are strongly emgsalita transition
to full use of ELPA21 within the 201¥8 school year. Beginning with screening for
the 20182019 school year, all LEAs will be required to use the ADE ELPA21

screener.

Engl i sh

Table 25 Criteria for Initial Placement of Screened Students
Former English

Evidence of Other

English Learner

Learner, Year 1

Language

Former English
Learner, Year 2 and
beyond

Home Language Survey/English Language Referral Indicates a langy

Pr of i

assessment results

*Arkansas Legacy
Screener = Not
Proficient

*Arkansas Legacy
Screener = Proficient

Language other than English
English Language ELPA21 Screener = ELPA21 Screener = LEA obtains copies of
Proficiency Not Proficient Proficient prior placement/exit

documentation from
another LEA.

Other Factors

Recent prior placemen
as an English Learner
in a school that uséke
ELPA21 Screener or
one of Arkansas
Legacy Screeners as
long as LEA obtains
copies of prior
placement decision
made by a Language
Proficiency and
Assessment Committe
(LPAC).

Completed
AfProfessio
Rubricodo in

student is
(see exit criteria for
more information).

Year of monitoring (up
to 4 years) will be
based on time elapsed
since Exit Date on prio
LEA documentation
and student maintainin
exit status as per
monitoring.

ci

en

*Arkansas Legacy Screeners permitted only in 208 Tising state approved proficient score chart.

Documenting Initial Placement Decisions
1. Placementlecisionsaremadeby asite-based_anguagdProficiencyand
Assessmentommittee consistingf at leastthreeeducatorspnefrom each

category:

a. Building administratol(principal,assistanprincipal)
b. English for Speakers of Other Languages Teacher (English as a Second
Languageendorsed and/or trained to work with Engliglarners)



c. Certifiededucatofamiliar with thes t u d @ataagndperformancen theclassroom.

2. The Language Proficiency and Assessment Committee will meet within the first 30
days of enrollment at the beginning of the school year or within two weeks of
enrollment thereafter to revieassessment results and other available data and
determine an initial placement along with any recommentisroonand
assessmeatcommodations.

3. Placement into specific English Learner services remains a local decision. LEAs are
expected to offeappropriate English Language Development services and access to
content area instruction to English Learners.

Notification of Parents/Guardians

1. Parents/ guardians must be notified of their
Learner or Former English Le@ar within the first 30 days of enroliment at the
beginning of the school year or within two weeks of enrolirtteareafter.

2. Noatification must include the following elements and be provided in a language
and manner the parents/guardianswaterstand:

a. Thereasons for the identification of their child as limited English
proficient and in need of placementalanguagenstructioneducational
program;

b. The child's level of English proficiency, how such level was assessed, and
the status of the child's academchievement;

c. The methods of instruction used in the program in which their child is, or will
be participating, and the methods of instruction used in other available
programs, including how such programs differ in content, instructional goals,
and the ge of English and a native languag@struction;

d. How the program in which their child is, or will be participating, will meet
the educational strengths and needs of tield,;

e. How such program will specifically help their child learn English, and meet
ageappropriate academic achievement standards for grade prorantion
graduation;

f. The specific exit requirements for the program, including the expected rate of
transition from such program into classrooms that are not tailored for limited
Englishproficient children, and the expected rate of graduation from
secondary school for such program if funds under thisgpadsedfor
childrenin secondargchools;

g. Inthe case of a child with a disability, how such program meets the
objectives of the Indidualized Education Program of ttiald;

h. Information pertaining to parental rights that includes wriieidancé

i. detailingd

1. the right that parents have to have their child immediately
removed from such program upon their requeasd;

2. the options thaparents have to decline to enroll their child in
such program dio chooseanothemprogramor methodof
instruction,if availableand

I. Assistingparentsn selectingamongvariousprogramsandmethodsof
instruction,if more tharoneprogramor methodis offeredby theeligible
entity.
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Exit Procedures
Timeline:LEAs wi | | annually review every identifie
1. Thisreviewwill beconductedy asitebased_anguagédroficiencyandAssessmenCommittee.
2. Annual reviews will include a committee analysis of ELPA 21 summative
assessment scores and other available student perfortadace

Table 26 Criteria for Annual Review Placement

English Learner Former English Learner, Year 1

ELPA21 Summative Overall REmMer ai R A p £ .
Score gingo or AProficient
Professional Judgment Rubric N/A AProficient
Recommends appropriate
Language Proficiency and English Learner services, Recommends exit to Former
Assessment Committee classroom accommodations, English Learner status
assessmergccommodations
Exit from English Learner status
Parent Notification Continued identification as an and to be monitored for four year
English Learner to ensure continued success

Monitoring Former English Learner Procedures

1. Language Proficiency and Assessment Committees will at least annually review
Former English Learner performance and progress for four years. To continue as
a Former English Learner, students must demonstrate academic performance
comparable to Englisbnly peers as indicated timeii P r o f eJsidgmentn a |
R u b rbeirgdevelopedythe ADE in consultatiorwith expertsin the field as
well as with stakeholders.

2. Schools will monitor Former English Learner performance as they dthail
nonEnglish Learner students and respond appropriately should the student
begin to struggle academically or otherwise.

3. Ifthe Language Proficiency and Assessment Committee determines that a
Former English Learnevould benefitfrom returningto EnglishLearner
servicesthestudenmaybereclassified as an English Learner. Parent is to be
notified of a studentoés reclearsesi fication a

2. SEASupportfor EnglishLearner Progress(ESEA sectior3113(b)(6))
Describe how th&EA will assist eligible entities in meeting:
i. The Statedesigned londerm goals established under ESEA section
1111(c)(4)(A)(ii), including measurements of interim progress towards meeting such
goal s, based on the St aatsseSssnentsuleggdSEAS h | anguage
section1111(b)(2)(G)and
i. The challenging State acadersiandards.

The ADE is working to develop a statewide lelegm educational plan for English

Learners who are in ourik 2 education system. The Arkansas English Learner §icate

Plan (AELSP) addresses gaps and unequal outcomes by examining relevant data and

applying culturally appropriate best practices.

Arkansasods Title I11 program currently serves
collaborating with ADE to improve outcomméor their English Learners.

12¢
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Some of the supports provided to all LEAs include: state funding, coaching in best
practices for working with English Learners, specialized professional development,
LEA identified needs assessments, and culturally resposgpjeort.

ADE is working to align Arkansasodos English Le
Educational Support and Accountability System to leverage support for all LEAS in

meet i ng t htermgdalaane measuresoohigerim progress based on

Arkansasods English Language Proficiency standa
in English language arts and math.

ADE will wuse Title I11 funds to enhance Ar kan
providing additional technical assistance and ggsional development to Title 11l

eligible entities. Some activities supported
Plan include:

Professionatlevelopmenbnimplementatiorof A r k a nEnglishbasguagédProficiencyStandards
Professional developmeanh effective English Languad®evelopmentnodels

Professional development on effective models for providing English Learners with

access to content arearriculum

Professionatlevelopmenbn creatingschoolclimatesthatembraceandenhancequity
Professionatievelopmenbnshelterednstructionabtrategies

Support for purchases of culturally relevargtructionalmaterials

Guidance on engaging parents and community members i their Eddaat®n
Translation/interpretation guidance to supantent/communitynembers.

Do Po Do Do Do Po Do Do

Title 11l funds will be used to enhance the Arkansas English Learner Strategic
Plan activities by including:

Support for purchasing supplemental culturally relevssttuctionalmaterials

Support for datanformed decisions tonprove English Learner outcomes and

determine professional developmaatds

Translation/interpreting Title Htequiredactivities

Additional Title Il parent/community engagement guidaandresources

Evaluation of Title 11l English Learner prograoutcomes in order to improve Titlk programs
Participation in the annual Arkansas Teachers of English to Speakers of Other

Languages (ARKTESOL) and ADE English Learner
Conferenceis providing professional development to educators on ways

support Buwlkhheasass 6 s

Collaboratiorwith variousADE unitstosupportA r k a nEnglishbearnerstatewidanitiatives
Collaboration with national experts, providing ADE the opportunity to meet directly

with researchers on improving outcesnfor Englist.earners

A Coll aboration with Arkansasdds English Learne
based organizations bettersupportteachersadministratorsparentsaandstudents.

Do Do Do o Do P

>

The aforementioned activities are examples of availabletemgsupports. Additional
technical support may be provided as appropr.i
the needs of historically and traditionally marginalized students and historically



underrepresented populations are addressed and that outconheséastidents
improve.

3. Monitoring and Technical Assistance(FSEA section3113(b)(8))

Describe:

i. HowtheSEAwill monitortheprogressof eacheligible entityreceivinga Title lll,
Part A subgrant inhelpingEnglishlearnersachieveEnglishproficiency;and

i. ThestepgheSEAwill taketo furtherassisteligible entitiesif the strategiefunded
underTitle lll, Part A are noteffective suchasprovidingtechnicalassistanceand
modifyingsuchstrategies.

Monitoring and Technical Assistance of Title déligible entities is ongoing and
systematic. Each eligible entity is reviewed based on its own unique English Learner
needs and outcomes. Regular monitoring includes, but is not limited to:

Annual Review

A Review of English Learner data (counts, progreamiag English, proficiency in
English, effective teachers)

A Review of English Learner identification and exitpm@cedurémplementation

A Review of Title lllexpenditures
o Measurement of effectiveness of district provided professional

development for teach®administrators of Englidtearners

o Measurement of effectiveness for district providestructionalmaterials

Biennial Review
A Review of district local plans includindjstrict evaluation of English Learngrogram
A Compare data trends on English Leaimegress prioritize Title 11l eligible
entities whose English Learner outcomes are not met for additional technical support

from ADE (for LEAs with two years not meeting English Leamm#comes)
o Determine specific areas of need for each LEA and crgatetéSEA/LEA
technical assistance plan to address disspefcificneeds

Every Three Years

A Review English Learner data trends on English Learner progmssritize Title 111
eligible entities whos&nglishLearneroutcomescontinueto not meetoutcanesfor
programmonitoring(for districts with three or more consecutive years of not meeting
EnglishLearneroutcomes)
o ReviewandupdatetechnicalassistancelanwithLEA

Based on all of the above criteria, a Titleellgible entity may be selected foitle Il
compliance monitoring. Monitoring could be either a desk monitoring, targetsiteon
monitoring based on a specific concern, ois@éa comprehensive monitoring.

To assist eligible Title Il districts with low English Learner outcomes, Ald&poses

to use a system of support that is similar to the one currently in place to support districts
which are identified for state support
under ESSA (2015) and the st dhesytemad uppo
support for districts will similarly be aligned. Currently, ADE provides the following
support to LEA identified with opportunity for growth along multiple measures.

with

A
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A LEAs were identified based on needs and achievement outcomes. Multipbons!

are used to establish English Learner language acquisition and academic progress.
Additionally, the identification process looks at the needs the LEAs have for

professional development, including instructional materials, increasing parent
engagemerand LEA communication with parents, student academic sugpaoit,
potentiallycoachegprovidedto LEAS.

Individualizedsupportis availableto LEAs basedn LEA rootcauseanalysisandneedsvaluation.
Researctbased best practice and promising pradsaequired and expected.

Exemplar LEAs are engaged to offer best and promising practice supports for

other LEAs of like size, outcomes, and needs.

> P

Title Il support will complement other ADE assistance providing additional
opportunities to improve outates for English Learners. ADE school improvement staff
and Title 1l staff will collaborate on LEA needs and provide a collaborative, cohesive
support structure.

ADE implements a statewide education plan for English Learners in kindergarten
through gradd 2. The plan addresses disparities experienced by English Learners in
every indicator of academic success, from the historical practices leading to
disproportionate outcomes for the students to the educational needs of the students from
kindergarten througgrade 12 education, by examining and applying culturally
appropriate best practices. As part of the plan it requires the LEAs to annually report,

by July F'of each year, allocations and expenditures related to English Learner
programs.

ADE reviews Engish Learner Outcome potential data and indicators to be used to
identify LEAs for technical assistance and progressive interventions. The indicators
used to identify districts are:

A Progress in attaining English Language Proficiency, as measured bg theest s

English Language Proficienéssessment;

Growthin Englishlanguagertsandmathematicgroficiency,asmeasuredby stateassessments;
Graduation rateand

Postsecondary enrollment of Englistarners.

> Do Do
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F.

Title IV, Part A, Student Support and Academic EnrichmeniGrants
1. Use of Funds(ESEA sectior#103(c)(2)(A))

Describe how the SEA will use funds received under Title IV, Part A, Subpart 1 feleShictivities.

The Arkansas Department of Education (ADE) understands that nec$tlidents,

schools are unique. As such ADE encourages LEAs to acknowledge these differences
and align supports and funding to provide differentiation between schools. The ADE
believes that there must be space for innovation, and states must supp@tiamov
through funding, autonomy, and flexibility where allowable. In an effort to encourage
Arkansas LEAs to provide a wealbunded, student focused education within a safe and
civil environment, the ADE currently supports a number of efforts and oppegini

Some of these efforts are programs, such as:

A

To

S S S ¥

The Arkansas Advanced Initiative for Math and Science (AAIMS):An initiative

to strengthen Advancd@lacemenin math,scienceandEnglishcoursesvhile
increasinghenumberof participants with ammphasis orquity
AdvancedPlacement(AP) courses:StatelegislationrequiresAdvanced
Placemenbfferingsin all secondary schools and provides funding for Advanced
Placemenexams

Dual Enrollment: | ni ti ati ve for high pstsbcommdry st udent 6s
coursework for collegeredit

A+ schoolsfor expansionof the arts: Providesarigorousacademigrogram

with a purposed integration of tlzets

Arkansas School for Mathematics, Science and the Artg\ public, residential

high school fomcademically advanced junicaadseniors

Arkansas Network of Science, Technology, Engineering, and Math (STEM)
Centers: Servicesenrich the knowledge and teaching practices of teachers in
Science, Technology, Engineering, and Mathematics by linkingutistis of

higher education to K2 public schools and businesses. The centers also provide
services, current information, and resources for teachers, administrators, and
students as it relates to trends in ST&Mcation

Comprehensive School Counseling®rovides counseling focused on career,
academic, and social/emotional development for all students provided within the
structure of a multtiered system of support

Reading Initiative for Student Excellence (R.l.S.E.)R.L.S.E. Arkansas is a
statewide readm campaign aimed at changing the culture of reading in the state
by coordinating with community partners, parents, and teachers to establish the
importance of reading in homes, schools, and communities. The state is also
supporting professional developmémistrengthen instruction in the classroom
based on the sciencéreading

A ARKidsCanCode: Initiative for promoting K 12 computer coding to advance

critical thinking, logic, and problem solving while learning to créatbnology

A Computer ScienceSpecialists:In the interestof providing Arkansaseducatorswith

accessto quality computerscienceprofessionaldevelopmentthe ADE Office of
ComputerSciencehasprovidedgrants for Computer ScienSpecialists

Gov er nor Ofssix-eeksuronheprogram available to rising high school

seniors that seeks to engage students in exploring cetligpg theories in the arts,



civics, math and sciences, and to develgpeaterunderstanding@f how art, culture,
andknowledgechangewithtime

A Schoolsof | nnovation: An applicationprocessy whichall schoolsn Arkansasan
applytodesign nevandcreativealternativego theexistinginstructionaland
administrativepractices

A TheACT: Collegeentranceassessmertccessibldor freeto all highschool
juniorsin thestateof Arkansas
Arkansas Better Chance: Stategrantsfor fundingpre-schoolsn low-
socioeconomicommunities andeighborhoods.

In concert with state efforts, ADE expects to use funding from the new block grant to
expand upon the curreavailable opportunities. Further, funding would be utilized to
provide LEAs with technical assistance related to greater awareness to research based
programs in the allowable areas. Specifically, the ADE will seek to expand awareness of
evidencebased pratces to address chronic absenteeism, and/or to improve climate and
culture within Arkansas schools.

While ESSA (2015) eliminated several programs, Title IV, Part A was restored as a
block grant, Student Support and Academic Enrichment Grants Pro§&&tEG). This
block grant authorizes expenditures in supporting safe and healthy students, providing
students with a wellounded education, and supporting effectigeof technology.

Basedonaneedsassessmeifiindsmaybeutilized in anumberof ways.
Some examples of activities to fund under the law are (not an inclusive list):

A Safe and healthy activities: Mental Health Awareness Training, S&asad
Counseling, Student Safety and Violence Prevention, Professional Development
for Specializednstructional Support Personnel, Nutrition Education, Physical
Education, Bullying and Harassment Prevention, and Integrated Systems of
Student and Famijupports;

A Well-rounded activities: college and career guidance programs, using music and
the arts tgoromote student engagement, STEM and computer science programs,
increasing access to accelerated courseworkmunityservice socialstudies,
foreignlanguagesgnhancedibrary mediaservices, environmental education, and
almost anything else that supfsa wellrounded educational experience;

A Technology activities: educator professional development in the use of
technology, building technology infrastructure, using blended learning
projects, and providing students in rural communitiél resourcegor
digital learningexperiences.

Arkansas Activities

In concert with state efforts, ADE expects to use Title IV state activity funds to provide

LEAs with technical assistance related to the
provide a greater awaresgof how Title IV can help fund research based programs and

professional development within the three broad areas.

2. Awarding Subgrants (ESEA sectiort103(c)(2)(B))

Describe how the SEA will ensure that awards made to LEAs under Title IV, Part A,
Subpart lare in amounts that are consistent with ESEA section 4105(a)(2). The SEA
will award subgrants to LEAs by formula in th
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yearos Title |, Part A allocations. I f the SE
allocationsto any of its LEAs in an amount equal to the minimum of
$10,000, it will ratably reduce the LEA allocations.

The ADE will award subgrants to eligible LEAs by formula in the same proportion as to

the LEAsO prior year 6s T wilpgrovidelamniPar t A al |l oc a
grant award of $10,000 to all eligible LEAs through an application process according to

requirements outlined in ESSA (2015). If any LEA does not generate sufficient funds to

equal the minimum of $10,000, the ADE will ratably redalté.EA allocations. These

dollars will allow LEAs to determine and prioritize needs of students in the allowable

areas. State activity funds will provide for technical assistance to LEAs as they research

safe and healthy environments (inclusive of meimtalith services), effective use of

technology, or to enhance wealbunded educational opportunities. Additionally, through

a single application, LEAs may form a consortium with other LEAs and combine their

allocations to jointly carry out the local adties identified in the plan.

Any LEA that receives a formula allocation of $30,000 or above must conduct a needs
assessment and then expend 20 percent of its grant on safe and healthy school activities
and 20 percent to provide a walbunded educatiolhe remaining 60 percent of the

money can be spent on all three priorities, including technology. If the LEA receives an
allocation below $30,000, it must spend the money on activities in at

least one of the three categories. Regardless of the allgdfuéoa is a 15
percent technology infrastructure spending cap.

This funding will allow LEAs to determine and prioritize needs of students in the
allowable areas. State activity funds will provide for technical assistance to LEAs as
they research safe ahéalthy environments (inclusive of mental health services),
effective use of technology, or to enhance welinded educational opportunities.
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G. Title IV, Part B: 215'Century Community Learning Centers
1. Use of Funds(ESEA sectior203(a)(2))

Describe how the SEA will use funds received under th€&itury Community
Learning Centers program, including funds reserved for Seatel activities.

The Arkansas Department of Education will award competitive grants at a minimum of
$50,000 peapplicant year. Grants are awarded on a three teyfae cycle.

Continuation of grants from year to year is awarded subject to availability of funds from
the United States Department of Education and satisfactory performance of the grantee
during the grat period. Satisfactory performance is determined based on the following:

A progress toward progragoals;

A attendance of required personnel to mandatory training and professional
development, timely and accurate entry of required prodeda)

A demonstratiorf appropriate grant fund management which is consistent with the

requirements of the statute and the operational requirements set forth in the

Educational Department Administrative Regulations (EDGAR), Office of

Management and Budget Circulars, US NRegulatory Guidance andDE 21

CenturyCommunityLearningCentersGrantGuidance;

submittalof all final evaluatiorreportsanddataasrequired,;

submittalof all requestdor reimbursementaccordingo federalgrant

regulationsaand ADE 21%'CenturyCommunityLearningCentersGrantGuidance;

submittalof endof yearbudgetandcontinuatiorreports;

maintenance of an acceptable program quality score as determined by the program

guality assessment tool;

participationin requiredplanningwith datatrainingandsubmittalof program

improvemenplans; and

A programoperationis in alignmentwith theawardedyrantapplicationservingthetargetpopulation.

Do Do o

Grants are awarded with the purpose to provide opportunities for communities to
establish or expahactivities in community learning centers that provide opportunities
for academic enrichment, including providing tutorial services to help students,
particularly students who attend lgrerforming schools, to meet the challenging state
academic standarpeffer students a broad array of additional services, programs, and
activities, such as youth development activities, service learning, nutrition and health
education, drug and violence prevention programs, counseling programs, arts, music,
physical fithess and wellness programs, technology education programs, financial
literacy programs, environmental literacy programs, mathematics, science, career and
technical programs, internship or apprenticeship programs, and other tiesto an in
demand industry seator occupation for high school students that are designed to
reinforce and complement the regular academic program of participating students; and
offer families of students served by community learning centers opportunities for active
and meaningfulengggme nt i n their childrenb6s education,
literacy and related educational development.

Agencies and organizations eligible to receive the 21st Century Community Learning
Centers program funds include, but are not limited to:
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Local Educational Agencigt EA);

Indian Tribe or tribabrganization;

educationatonsortia;

non-profitagencies;

city or county governmeagencies;

community based organizations (CBO) and fhiflsecbrganizations(FBO);
institutions of higheeducation;

for-profit corporations.

In addition to issuing competitive awards to Out of School Time programs, up to two
percent of funds will be used for:

Do Po o Po o Do Do Do

A the administrative costs of carrying out its responsibilities under Title IV, Part B to
administer the Z1Certury CommunityLearningCenterggrantprogram;

A establishing and implementing the rigorous peer review process for subgrant
applications described in detailthefollowing pagesof this sectionand

A awarding of funds to eligibkentities.

Additionally, up to five percent of 21Century Community Learning Centers funding will be used for:

monitoring21% CenturyCommunityLearningCentergprogramsandactivities;

evaluation of 22Century Community Learning Centers programs

utilizing a continuousmprovementnodel,

providing capacity building, training, and technical assistancestG@itury

Community Learning Centers;

conducting a comprehensive evaluation of the effectiveness'Qfe2ttury

Community Learning Centers programs actities;

providing statewide training, grant writing support and technical assistance to

eligible entities that arapplicantgor or recipientsof 218'CenturyCommunity

LearningCenterdunding;

ensuring that any eligible entity that receives an award und€etitury

Community Learning Centers from the state aligns the activities provided by

the program with the challenging state acadetaicdards;

A ensuring that any eligible entity that receives an award und€&etttury
Community Learning Centers from thet® identifies and partners with
external organizations, if available, in the community;

A working with teachers, principals, parents, the local workforce, the local
community, and other stakeholders to review and improve state policies and
practices suppoéthe implementation of higlguality programsand

A providing a list of prescreened external organizations, that could provide assistance

in carrying out the activities under2Zentury Community Learning Centers and

develop and make availabledbgible entitiesalist of externabrganizationshat
successfullompletedheprescreeningrocess.

oo o o Do

To

2. Awarding Subqgrants (ESEA sectior203(a)(4))

Describe the procedures and criteria the SEA will use for reviewing applications and
awarding 2% Century Community Learning Centers funds to eligible entities on a
competitive basis, which shall include procedures and criteria that take into
consideration the likelihood that a proposed community learning center will help
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participating students meetdlcthallenging State academic standards and any local
academic standards.

Eligible applicants will: Serve students who attend a school site that is eligible for
designation as a Title | schewide program. To be eligible for this designation at least
40 percent of the students must qualify to receive free or redpiged meals through the
National School Lunch Program. Applicants will have submitted an application jointly
between at least one LEA that is eligible to receive funds as a Title | sefu=ol

program, and at least one public or private community organization. Each eligible
organization receiving an award will use the funds to carry out a broad array of before
and afterschool, summer, weekend, and/or holiday activities that advance ovedaihstu
achievement, and support student success.

Absolute Priority: The ADE awards sugrants only to applicants primarily serving
students who attend schools with a high concentration efioame students and
families. For the purpose of this applicati@anhigh concentration of loammcome
students and families is defined as poverty percentage

(i.e., the percentage of eligible students for free or reduced price meals) of at least 40%
qualify to receive free or reducgulice meals through the National Sohaunch
Program.

Competitive Priority: The ADE may award the following competitive priority points
inclusive of but not limited to the following dependent upon changing state needs and
data in the state evaluation report.

A Competitive Priority:
(5 pts.) Applicants that will serve students attending schools that have been
identified in need of Comprehensive Support and Improvement.
(3 pts.) Applicants that will serve students attending schools that have been
identified in need of Additional Target&lpport.
(1 pt.) Applicants that will serve students attending schools that have been
identified in need of Targeted Support and Improvement.

A Competitive Priority Il: (5pts.) Applicants that incorporate a summer component
(minimum of 3 weeksin additionto regularout-of-schoolprogramming.

A Competitive Priority Ill: (5pts.) Applicants that will serve High SchaiténdingStudents.

A Competitive Priority IV: (5pts.) Novice Applicants; Applicants must either be or
partner with an LEA that has never receivae21st Century Community Learning
Centergyrant.

The ADE State Request For Application (RFA) Peer Review Procesghe review

process will begin approximately two weeks after the deadline for grant submission and
will be led by the 23Century Community_earning Centers program team. The team

will review each application. Applicants may request funds ranging annually based on
need and proposed services to the target population. Review teams will be formed
consisting of the following individuals who hakaowledge about community learning
centers:



Day-school and afteschooteachers/staff;

Communityeducators;

Faith-basedeaders;

Communitybasedeaders;

Building leaders (principals/teacheaders};

Central office curriculurspecialists;

Employees of atate educational agency who are familiar with@éntury
Community Learning Centers programs and activities (excluding ADE 21
Century Community Learning Centers staff who are working on the program);
and

A Expertsin thefield with expertisen providing effectiveacademicenrichment,
youthdevelopment, and related servicestiiddren.

Do Do o o o o Do

A call for readers r eqUE€astury Commuhityearhimgped by t h
Centers staff and is distributed to external and internal stakeholders and asdience
Reviewers provide contact information, define any conflicts of interest, and submit a
resume. During the review, team members also sign a Confidentiality/Conflict of Interest
release. By signing this agreement, each review team member agrees to maintain
confidentiality throughout the process of the application review. No member shall
disclose the contents of responses to anyone outside the team, and all internal workings
of the team shall be kept confidential until the team has completed its evaluation.
Furthermore, by signing the release, all review team members must affirm that they do
not have a personal or financial interest regarding which organization or school district is
recommended for a grant. All potential conflicts of interest must be reforthd 23

Century Community Learning Centers team prior to reviewing applications.

Peer review team members will participate in grant training webinars to help ensure
consistent and objective grant review. Reviewer team members will rate each
application individually and then participate in a review team call to discuss scoring
discrepancies. Each team will then work to reach consensus on a final score for

each proposal. Scores are then ranked by the readers, and the highest scoring grants
reflecting priority areas will be funded until available funding is depleted.
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H. Title V, Part B, Subpart 2: Rural and Low-Income SchoolProgram

1. Qutcomes and ObjectivegESEA sectiorb223(b)(1))

Provide information on prograrmbjectives and outcomes for activities under Title V,
Part B, Subpart 2, including how the SEA will use funds to help all students meet the
challenging State academic standards.

The Arkansas Department of Education (ADE), will fund Raral Low Income School
Program(RLIS) grants to eligible Local Education Agencies (LEAS). Rural and Low
Income School Program eligible LEAs are those in which 20 percent or more of children
ages 517 are from families with income below the poverty lind are designated with

an eligible locale code as determined by U.S. Department of Education.

Upon completion of a comprehensive needs assessment, the ADE expects LEAs to meet RLIS standa
by utilizing the flexible funds provided by the program to inyeréeaching and learning in the

classroom. ltis also an expectation that the LEAs will improve equity in the classroom for students,
especially for subgroups that are typically disadvantaged in education, such as poverty, minority
students, English Langge Learners, and students with disabilities. Each LEA will identify the amount
of RLIS funding dedicated to meeting the program objectives in the application process. The specific
measurable program objectives and outcomes for each participating L& reelahe RLIS program

will be driven by the needs and key planning decisions identified in each LEAs plan for educating its
students.

RLIS funds are designed to carry ahe following allowableactivitiesthat may be used
to improve teaching and leang as well as improve equity in the classroom:

1 teacher recruitment and retention including the use of signing boandexher
financial incentives;

1 teacher professional development including programs that train teachers to use
technology to improve teatty and that train teachers of students with special
needsand other Title HA activities that support effective instruction and meet
that programs outcomes and objectives;

1 Title I -A activitiesfocused on outcomes and objectivesngbroving basic
programs operted by local education agenci@gich would include parental
involvement activities;

1 Title lll allowableactivitiesto increase services for English learners and
immigrant stuéntsand

1 Title IV -A activities (Student Support and Academirichmen} activities to
support safe and healthy students such as drug and violence prevention
programs, schodbased mental health programs, and programs on nutrition and
healthful living; activities to support the effective use of technology in the
classroom; aetities to support a weltounded education such as providing
greateraccess to STH programming or programs that include are and/or music
as tools to support student success; and parental engagement activities to
promote school/family collaboration andident success.

The ADE Federal Programs Unit will approve the Rural and-Lbmveme LEA grants and monitor

recipients taensure that 100 percent of the grant implements activities allowed under the applicable title
program regulations.
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2. Technical AssistancdESEA sectiorb223(b)(3))

Describe how the SEA will provide technical assistance to eligible LEAs to help such
agencies implement the activities described in ESEA section 5222.

The ADE will provide technical assistantaining to eligible LEAs on how to: conduct
needs assessments, use the funds to address the identified needs, identify priorities and
goals, conduct an annual program evaluation, identify allowable expenditures, provide
notification to eligible LEAs of epiring funds, and offer assistance througmail
communication, via telephone, and any other available means to support eligible LEAs.
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|. Education for Homeless Children and Youth Program,
McKinney-Vento Homeless Assistance Act, Title VII, Subtitl&

L1 Studert |dentification (722(g)(1)(B) of the McKinneywentoAct)

Describe the procedures the SEA will use to identify homeless children and youth in
the State and to assess their needs.

Identification of children and youth experiencing homelessnesgsiritlarily be the
responsibility of local educational agencies (LEA), with support materials provided by
the Arkansas Department of Education (ADE) Office of Homeless Education. LEAs are
trained on the identification of students according to the McKifeyto definition.

The McKinneyVento Act Homeless Assistance Act (1987), in section 725, defines
Ahomel ess c¢hi | dr-agaandyouhgey) aswchildren ard youth who lack
a fixed, regular, and adequate nighttime residence, including childregroatidwho

are:

A Sharingthe housingof otherpersonsiueto lossof housing,economichardshipor asimilarreason;
A Living in motels, hotels, trailer parks, or camping grounds due to lack of
alternative adequate accommodations;
A Living in emergency ofransitional sheltersy
A Abandoned imospitals.

LEA liaisons are trained in the identification procedures. The liaisons place posters in
all buildings and around the community with contact information for the LEA liaison
as well as the State Coordinatbhiaisons collaborate with homeless shelters and other
partners to ensure all children experiencing homelessness are identified.

The ADE Office of Homeless Education has a State Residency Form for all LEAS to use
in the identification process. Adtudents will receive the Residency Form at the

beginning of each school year. The LEA liaison will determine eligibility after speaking
with parents/students about their living situation. Parents of all identified homeless
students will receive a copy tife educational rights and services. Upon identification

and enrollment, LEAs will assess the needs of children and youth experiencing
homelessness through a collaborative effort of assessments administered by various
departments. Those participating i thssessments include the Special Education
Supervisor, Speech Pathologist, English for Speakers of Other Languages Coordinator,
and School Nurse.

2. Dispute Resolution(722(g)(1)(c)of the McKinney-VentoAct)

Describe procedures for the prompt resolutiorisputes regarding the
educational placement of homeless children and youth.

The ADE Office of Homeless Education has established a dispute resolution procedure
with the purpose of providing an opportunity for the parent/guardian/unaccompanied
youth to dspute a LEA decision on eligibility, school selection, and enroliment or
transportation to the school of origin. All disputes will be handled in a timely manner
and the student will be enrolled and attend school until the dispute is settled.



The disputaesolution process involves key steps aimed at ensuring that disputes are
resolved promptly while safeguarding the rights of all parties. Every student must be
immediately enrolled regardless of any dispute that arises. In the case of a dispute, the
matteri s first referred to the LEAtwsfromomel ess
the disputing school. e liaison then makes a determination regarding school selection,
eligibility, or enrollment. If unresolved or appealed, the matter is refeéaeheADE

Of fice of Homel ess Educationds dispute team,

enrolliment decision will be reviewed within in thirty working days of receipt of dispute
materials.

LEA liaisons have been provided a sample of a dispute resolution form for parents and
a sample response form informing the parents of the following:

1 Resolution by the Homeless Liaison will be made within seven business days of
receipt of Dispute ResolutidForm.

1 If the matter is not resolved at that level, the Superintendent shall issue the
Districtdéds decision within ten business
parent/guardian.

1 If the matter is not resolved at that level, the pdgestrdian may appeal this
decision by contacting the Arkansas Department of Education Homeless
Education Coordinator

1 The student listedbovehas the right to enroll immediately in the requested
school, including full participation in all school activities pending resolution of
the dispute.

1 You may contact the state coordinator if further help is needed:

1 State Coordinator for Homeless Education
1 Department of Education
1 You may seek the assistance of advocates or attorneys

See AppendiB for Dispute Resolution Form.

3. Support for School Personne(722(g)(1)(D) of the McKinneyvento Act)

Describe programs for school personnel (including the LEA liaisons for homeless
children and youth, principals and other school leaders, attendance officers, teachers,
enrollment personnel, anghscialized instructional support personnel) to heighten the
awareness of such school personnel of the specific needs of homeless children and
youth, including runaway and homeless children and youth.

The ADE Office of Homeless Education will provide omygiraining to all school

personnel (liaisons, school counselors, social workers, principals, and superintendents)
on the requirements of the McKinn&ento Homeless Education Program, to heighten

the awareness of children and youth experiencing homegssand runaway homeless
children and youth. These training opportunities inclugeerson meetings, webinars,

state conferences, and trainings conducted at the education service cooperatives
throughout the state of Arkansas. School counselors, sociagmgogkincipals,
superintendents and shelter administrators are also invited to attend these trainings. See
AppendixB for all topics used in trainings.
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4, Access to Service&22(g)(1)(F) of the McKinneyento Act)

Describe procedures thanhsure that

i. Homeless children have access to public preschool programs, administered by the
SEA or LEA, as provided to other children in 8tate;

i. Homelesyouthandyouthseparatedrom publicschoolsareidentifiedand
accordedequalaccess to appropate secondary education and support services,
including by identifying and removing barriers that prevent youth described in
this clause from receiving appropriate credit for full or partial coursework
satisfactorily completed while attending a prior schao accordance with State,
local, and school policiesind

ii. Homeless children and youth who meet the relevant eligibility criteria do not
face barriers to accessing academic and extracurricular activities, including
magnet school, summer school, careed gathnical education, advanced
placement, online learning, and charter school programs, if such programs
are available at the State afatal levels.

i. The State Coordinator for Homeless Education collaborates and coordinates with
the Division of ChildCareandEarly ChildhoodEducatiorto ensureaccesso
publicpreschooprograms.

LEA Liaisons identify homeless families with preschagk children during
initial school enroliments and is responsible to ensure that the homeless
children have equal aceet preschools available in their community. The
district liaison will make referrals to all early childhood programs within
their community. The State Coordinator for Homeless Education includes
facts on accessing public preschool programs in trainirigriais for LEAS.

i. a. To ensure that homeless youth who are separated from public schools
are identified and accordedjualaccesswithoutbarriersto full or partial
credit,outreachhy LEA Homeless Education Liaisons is a critical element
in trainings &the local, regional and state levels. Outrgateduresire
includedin themonitoringof LEA McKinney-Ventoprograms.

b. Accesso onlinecoursessummerschoolandtutoringthroughTitle 1-A will be
developedand enhanced for credit recovery $budents experiencing
homelessness through collaboration and coordination with district program
administrators aniicKinney-VentoLiaisons.

c. A goal for McKinneyVento is to develop formal guidance and procedures at
state levels for granting partial andfal credit for school work satisfactorily
completed in a previous school/district by youth experiencing homelessness.
This guidance would then be approved by the Arkansas State Board of
Education. Training on this new guidance will also be provided toiNod
VentoLiaisons,aswell ashighschoolcounselorsprincipalsand

administrators.

ii. a. The State Coordinator for Homeless Education provides training and technical
assistance to McKinneyento LEA Liaisons and staff on all provisions of the
McKinney-Vento Homeless Assistance Act, Every Student Succeeds Act and the
U.S. Department of Education McKinneyento Guidance, including those
specifying that students experiencing homelessness must not face barriers to
accessing any academic or extracurricu@ivdies including magnet school,
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summer school, career and technical education, advanced placement, online
learning, and charter school programs for which theglayible.

b. To prevent any enrollment delays, McKinAggnto LEA Liaisons receive
training and are provideavith statesampleformsto assisthomelesparentsor
youthin obtaininganynecessary enrolimedbcuments.

c. The State Coordinator has coordinated and collaborated with the Arkansas
Athletic Association to ensure a process for homedas$ents to continue
eligibility to participate in sports when changuhgtricts.

5. Strateqgies to Address Other Problem722(g)(1)(H) of the McKinney

Vento Act)Providestrategiedo addressotherproblemswith respecto the
educationof homelesghildrenand youthjncluding problemgsesultingfrom
enrolimentdelaysthatare causedy:

i. requirement®fimmunizatiorandotherrequiredhealthrecords;

i. residencyequirements;
. lack of birth certificates, school records, @herdocumentation;
iv. guardianshipssues;r uniformor dresscoderequirements.

Training and technical assistance is provided to all LEA Liaisons and school staff,
regarding the removal of any enrollment or participation barriers for children and youth
experiencindghomelessness who lack required health records, birth certificates or
documentation of guardianship or residency. The LEA Liaison is responsible for
obtaining documentation for children and youth experiencing homelessness in a timely
manner. LEA Liaisonsra trained to retrieve school records as quickly as possible by
contacting the sending district and requesting information by phone or fax, while official
school records are being processed and sent, allowing for expedited placement of
homeless students appropriate schools and classes. The State Coordinator provides
training and technical assistance to LEA Liaisons on all provisions of the Mckinney
Vento Act, ESSA (2015) and the U.S. Department of Education McKinfenyto

Guidance, including dress codad uniform requirements. McKinndyento Homeless
Education Grant funds and TitleAl Homeless Reservation funds are also used to
provide necessary clothing for school dress codes or school activities. Ovisrview
available in Appendix B

6. Policiesto Remove Barriers (722(g)(1)(l) of the McKinney-VentoAct)
Demonstrate that the SEA and LEAs in the State have developed, and shall review and
revise, policies to remove barriers to the identification of homeless children and youth,
and the enrollment ancetention of homeless children and youth in schools in the State,
including barriers to enroliment and retention due to outstanding fees or fines, or
absences.

i The State Coordinator for Homeless Education provides training and technical
assistance to MckKineyVento LEA Liaisons and other staff members on all
provisions of the McKinneyWento Homeless Assistance Act, ESSA (2015),
and the U.S. Department of Education McKin&nto Guidance, including
those related to fees, fines, and absences. Thesedmingiude a yearly state
McKinney-Vento Conference and yearly trainings at the education service
cooperativeshroughouthestate.Individual LEA trainingis scheduledvhen
requestedAll trainings emphasize the importance of students remaining in the



sdhool of origin the remainder of the school year, regardless of attendance
status, unless an official withdrawal or record transfer request is submitted.

i. ADE will ensure that barriers related to outstanding fees, fines, or absences
are specificallyaddressedADE will address these barriers at all trainings
and will specifically have conversations pertaining to fees, fines and
absences during monitoring visits.

ii. The LEA monitoring protocol for the McKinneyento Education of Homeless
Children andy outh Assistance Act programs includes requirements that LEAs
have school board policies and procedures for making exceptions for homeless
youth in any policy area that poses barriers to their enrollment, retention, and
successPoliciesfor districts ae created by the Arkansas School Board
Association. The State Coordinator collaborates with the Arkansas School Board
Associationdés Policy Services Director ann
necessary the SEA McKinn&¥ento policies and policies for schatiktricts
which include those related to the identification enrollment and retention of
homeless children and youth, including barriers to enrollment and retention due
to outstanding fees, fines and absenéssistance will be provided to any
L E A 6 s date@oliaiep and procedures if needed.

L Assistance from School Counselof322(g)(1)(K))
A description of how youths described in section 725(2) will receive assistance from
counselors to advise such youths, and prepare and improve the readinessyafighsh
for college.

The Arkansas State Coordinator for Homeless Education provides professional
devel opment and technical assistance for scho
annual conferenc€ounselors are trained on the identification of unagganied
homeless youth (UHY) and the rights granted to the population under the McKinney
Vento Act. ADE encourages LEA liaisons to help promote and encourage college
readiness programs to motivate students eligible to pursusgushdary education.
Courselors are encouraged to engage in such activities as: college application week in
which students are given time and support in school to complete applicétiions.
counselors are invited to the McKinn¥ento State Conference to obtain additional
informaiton specific to the needs of youth who are experiencing homelessness and in
disseminating requirements and information to remove barriers to learning and support
the transition from high school to pestcondary education. Counselors are provided
information on topics for presentation and strategies focusing on enhancing work
readiness and life skills and achieving success ingasindary studies and in
employment, including areas such as strong work ethic, being on time, communication,
time managementeamwork and problem solving. Counselors are provided information
th the following topics:

1 Educational challenges for youth experiencimgrelessness
Barriers to college access angtsess
Waiver digibility requirements for ACT and SAT
College applicatiorprocess and feeaiver

1
1
1
i Factors to consider when choosingolege
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Youth who are homeless may sometimes face barriers in accessing and completing post
secondary education, such as difficulties in applying for, receiving financial aid and
lacking a suppometwork. District Liaisons and school counselors have been trained to
complete a verification fon (provided by ADE) ér any graduating UHYYdocumenting

their homeless status for the Free Application for Federal Student Aid and college
financial aid stafto help with these barriers. Creating connections between LEA
homeless liaisons, school counselors, and the Homeless and Foster Student Liaisons is
essential for homeless youth to prepare for college.

See a link tdhe Verification Form in Appendix B



Appendix A: Measurements of Interim Progress
Instructions:EachSEAmustincludethemeasurementsf interim progressoward

meetinghelong-term goals for academic achievement, graduation rates, and English

language proficiency,sétor t h i n the Statebds response to Ti
for all students and separately for each subgroup of students, including those listed in

response to question 4.i.a. of this document. For academic achievement and graduation
rates, the Stats measurements of i nterim progress mus
improvement necessary on such measures to make significant progress in closing

statewide proficiency and graduation rgtps.

A AcademicAchievement

TheArkansasTechnicalAdvisory Committeefor AssessmerdandAccountability
recommendethe ADE use prior improvement trends to provide insight for setting
Checkpoints for Progress. The ADE used prior quantile trends to develop the
Checkpoints for Progress for Academic Achievement. The checkpoenisfarmed by

prior improvement trends and take into account the increased rigor of the achievement
levels reflected in the ACT Aspire. The checkpoints provide measurements to help
schools gauge their progress toward the Jtamgn goal for all student gups. By

providing threeyear checkpoints, the ADE is signaling to schools that-iegear

variation is expected and the overall improvement trend may take a longer time period
than just one year as was implied by annual targets under No ChiBldtefid

(2001) . It is the ADEOGs intent that checkpoin
encourage schools to focus on what matters most for learning by acknowledging that
deeper, sustained learning of more rigorous standards may take more time to be
reflectedin the achievement levels of greater proportions of students. If the vast
majority of students achieve deeper, sustained learning throughout their tenure in an
LEA, then the entire system is elevated for current and future cohorts of students.

The ADE usd prior year trends from 2005 to 2013 for evidence of rates of

i mprovement based on Arkansasodos population of
i mprovement efforts. The | ast standard settin
School sd per f oromexams geakedin 201D &d&achools shifted

instruction to collegeand careeready standards. Tableslfand A2 show average

annual increase attained by schools at various points in the statewide distribution of

school achievement in English LanguagesfAahd math during prior cycles of

improvement (No Child Left Behind Act of 2001 and ESEA Flexibility).
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Table A1. English Language Arts School Achievement Trends from Prior School Improvement
Position of School in  Baseline Peak Change = Average

Statewide Distribution Value Value in in Annual
in 2005 2013 Value Increase
(Year8) over8 | inValue
years
99" Percentile Schools 96 14 1.750
95" Percentile Schools 76 92 16 2.000
90" Percentile Schools 71 90 19 2.375
75" Percentile Schools 62 85 23 2.875
50" Percentile Schools 53 79 26 3.250
25" Percentile Schools 41 71 30 3.750
10" Percentile Schools 29 63 34 4,250
5" Percentile Schools 21 54 33 4,125
1stPercentile Schools 6 36 30 3.750

Table A2. Math School Achievement Trends from Prior School Improvement Efforts
Position of School in Baseline | Peak Change Average

Statewide Distribution Value in | Value in  in Value Annual
2005 2013 over 8 Increase
NCE R CES in Value
99" Percentile Schools 84 97 13 1.625
95h Percentile Schools 75 93 18 2.250
90" Percentile Schools 69 90 21 2.625
75" Percentile Schools 60 86 26 3.250
50" Percentile Schools 50 79 29 3.625
25" Percentile Schools 37 68 31 3.875
10" Percentile Schools 23 57 34 4,250
5t Percentile Schools 14 47 33 4,125
1stPercentile Schools 4 31 27 3.375

The prior improvement trends show that the schools in the top quartile were able to
achieve at least 85 percent of students meeting grade level proficiency igeheténe
frameunder prior standards and aligned assessments, which were less rigorous than
current standards and assessments. Although schools in the other quartiles did not
achieve at least 85 percent of students at grade level proficiency, their average annual
improvament rates were higher than that of schools in the top quartile, indicating that the
schools that were further behind were making more progress in the same time period
since they had more distance to cover to the prior-teng goals. Schools at the very

bottom of the distribution were the exception to this pattern, improving at a slightly lower
rate than schools at the fifth or higher percentiles. This underscores the importance of
Arkansasods proposed Theory of Achey on which fo
exercise their ability to impact their most struggling schools by engaging in deep analysis
to determine the best course of action across the LEA system to ensure all students are
accessing opportunities to succeed and excel.

The proposed checkpointsthe next tables, coupled with the ESSA School Index, will

help LEAs and their schools gauge their progress towardteyng goals. Although the

long-term goals and checkpoints focus on the individual indicators and on the grade

level proficiency cut pait, the ESSA School Index demonstrates how the hdeed

system for annually differentiating schools w
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move all students further on the achievement continuum regardless of whether they start
as a high achiever @a student who is far behind.

Table A3. Checkpoints to Gauge Interim Progress toward Lon

grerm Goals for English Language Arts
Annual

Twelve  Rate of
Grade Spans Number of  Baseline \éeaar Cl\llhar(;gt(aj 2020 2023 2026 L 20t29
K-5 Students Value ap cede Checkpoint Checkpoint Checkpoint ongterm
with to Reach Goal
80% 80% in
12 Years
All Students 131,993 50.35| 29.65 2.47 57.76 65.17 72.58 O 80
African American 25,270 290.86| 50.14 4.18 42.40 54.94 67.48 O 80
Hispanic/Latino 16,973 44.10| 35.90 2.99 53.07 62.04 71.01 O 80
White 82,557 57.54| 22.46 1.87 63.15 68.76 74.37 O 80
Economically
Disadvantaged 87,116 40.90| 39.10 3.26 50.68 60.46 70.24 O 80
English Learners 13,096 41.06| 38.94 3.25 50.81 60.56 70.31 O 80
Students with
Disabilities 17,585 15.80| 64.20 5.35 31.85 47.90 63.95 O 80

Grade Spans

6-8

Number of
Students

Baseline

Twelve
Year
Gap
with

Annual
Rate of
Change
Needed
to Reach
80% in
12 Years

2029

A2 Longterm

Checkpoint

2023 2026
Checkpoint Checkpoint

All Students 79,053 58.36| 21.64 1.80 63.76 69.16 74.56 O 80
African American 16,372 37.22| 42.78 3.57 47.93 58.64 69.35 O 80
Hispanic/Latino 10,724 52.14| 27.86 2.32 59.10 66.06 73.02 O 80
White 47,744 66.47| 13.53 1.13 69.86 73.25 76.64 O 80
Economically
Disadvantaged 48,815 47.92| 32.08 2.67 55.93 63.94 71.95 O 80
English Learners 7,933 46.11| 33.89 2.82 54.57 63.03 71.49 O 80
Students with
Disabilities
Annual
Twelve | Rate of
Grade Spans Number of Baseline \é(;ar (Nihaggz 2020 2023 2026 L 20t29
9-12 Students  Value ap eede Checkpoint  Checkpoint Checkpoint onhgterm
with to Reach Goal
80% 80% in
12 Years

All Students 78,467 53.41| 26.59 2.22 60.07 66.73 73.39 O 80
African American 14,480 31.15| 48.85 4.07 43.36 55.57 67.78 O 80
Hispanic/Latino 9,183 4577 34.23 2.85 54.32 62.87 71.42 O 80
White 51,134 60.78| 19.22 1.60 65.58 70.38 75.18 O 80
Economically
Disadvantaged 46,953 4250 37.50 3.13 51.89 61.28 70.67 O 80
English Learners 6,403 34.92| 45.08 3.76 46.20 57.48 68.76 O 80
Students with
Disabilities 8,223 11.02| 68.98 5.75 28.27 4552 62.77 O 80
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Anual

Table A4.Checkpoints to Gauge Interim Progress toward Longlerm Goals for Math

Rate of 2029
Grade Spans = Number : Change 2020 2023 2026 Long-
£ of geieiine jeceee Checkpoint Checkpoint Checkpoint term
Students  Value to Reach
; Goal
80% in
12 Years
All Students 132,181 57.81| 22.19 1.85 63.36 68.91 7446/ 0 80.
African
American 25,288 35.84| 44.16 3.68 46.88 57.92 68.96| 0 80.
Hispanic/Latino| 17,072 52.59| 2741 2.28 59.43 66.27 73.11]0 80.
White 82,588 65.24| 14.76 1.23 68.93 72.62 76.31| 0 80 .
Economically
Disadvantaged 87,267 48.95| 31.05 2.59 56.72 64.49 7226/ 0 80 .
English
Learners 13,237 50.18| 29.82 2.49 57.65 65.12 72590 80.
Students with
Disabilities 17,609 22.68| 57.32 478 37.02 51.36 6570 80.
Anual
Rate of
Grade Spans Number : Year Change 2020 2023 2026
&8 of EcmElle Ga Needed Checkpoint Checkpoint Checkpoint
Students  Value aP {5 Reach bol pol pol
with o
80% 80% in
12 Years
All Students 79,184 51.08| 28.92 2.41 58.31 65.54 7277/ 0 80.
African
American 16,384 26.90| 53.10 4.43 40.19 53.48 66.77/ 0 80 .
Hispanic/Latino 10,806 45.18| 34.82 2.90 53.88 62.58 7128/ 0 80 .
White 47,762 60.17| 19.83 1.65 65.12 70.07 75.02/| 0 80 .
Economically
Disadvantaged 48,914 40.63| 39.37 3.28 50.47 60.31 70.15| 0 80.
English
Learners 8,029 39.48| 40.52 3.38 49.62 59.76 6990 80.
Students with
Disabilities 9,488 16.77| 63.23 5.27 32.58 48.39 6420 80.
Anual
Twelve RElE €
Grade Spans  Number _ Year Change 2020 2023 2026
9-12 of Baseline G Needed Checkpoint  Checkooint Checkpoint
Students  Value AP {0 Reach eckpoin eckpoin eckpain
with o
80% 80% In
12 Years
All Students 78,632 32.01| 47.99 4.00 44.01 56.01 68.01|O0 80.
African
American 14,489 12.06| 67.94 5.66 29.04 46.02 63/0 80.
Hispanic/Latino 9,292 25.03| 54.97 4.58 38.77 52.51 66.25| 0 80 .
White 51,161 38.45| 41.55 3.46 48.83 59.21 69.59| 0 80 .
Economically
Disadvantaged 47,098 22.71| 57.29 4.77 37.02 51.33 6564/ O 80.
English
Learners 6,530 18.68| 61.32 5.11 34.01 49.34 64670 80.
Students with
Disabilities 8,232 7.96| 72.04 6.00 25.96 43.96 61.96/|0 80.
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The tables provide informatiabout the statewide baselines and expected checkpoints
given the baselines of each group. These checkpmanténform LEAs as they plan in
response to their continuous inquiry and improvement cyclkégavide transparency to
show the extent to which improvement would need to occur over the 12 years, on
average, in order for schools to achieve the {¢eign goals for all studentnd all

subgroups of studentdnother use of the checkpoints is to emte&ahow tle ADE reports
school s &oLUEAsamlsahaols have checkpoints to gauge progress, rather than a
hyperfocus on an annual target which previously seemed to incentiiee fAbub bl e
student o phenomenon

ELA Checkpoints to Gauge Interim Progress by Grade Span
90

80 P ———
70
60
50
40
30
20
10

2017 Baseline 2020 Checkpoint 2023 Checkpoint 2026 Checkpoint 2029 Long Term
Goal

==K -5 e=@==(-8 9-12

Figure AAA. K1 5 Engl i sh I[Cheokgoina tp Sauderintesm Progress by Grade Span
Based on Median School Baseline Value

Aligned with the Theory of Action, it is the intent of the ADE that by providingear checkpoints the

ADE is signaling to schools that yetaryear variation is gected, and the overall improvement trend

may take a longer time period than just 1 year as was implied by annual targets in prior years. It is the
ADEG6s intent that checkpoints are responsive
mattersmost for learning by acknowledging that deeper, sustained learning of more rigorous standards
may take more time to be reflected in the achievement levels of greater proportions of students. If the
vast majority of students achieve deeper, sustainedngatmoughout their tenure in an LEA then the
entire system is elevated for current and future cohorts of students.



B. Graduation Rates

The ADE used historic quantile trends to develop the Checkpoints for Progress for the
4-year Adjusted Cloort Graduation Rate.

Table A5. Trends in 4-Year Adjusted Cohort Graduation Rate from Prior
School Improvement Efforts

Position of School in Baseline Peak Change Average
Statewide Distribution Value Value in in Annual
in 2010 2015 Value Increase
Over 5 | in Value
Years
99" Percentile Schools| 100 100 0 0
95" Percentile Schools 97 100 3 0.6
90" Percentile Schools 95 97 2 0.4
75" Percentile Schools 91 94 3 0.6
50" Percentile Schools 86 89 3 0.6
25" Percentile Schools 80 83 3 0.6
10" Percentile Schools 67 75 8 1.6
5t Percentile Schools* 3 63 60 12
1stPercentile Schools* 0 11 11 2.2

*These statistics include Alternative Learning Environment (ALE) schools with
traditionally low and highly variable graduation rates.

The priorimprovement trends show that the schools in the top quartile were able to
achieve at least 94 percent of students in tigeat adjusted cohort graduating in the 5
years since its use as an indicator for Arkansas. Although schools in the other quartiles
did not achieve a-fear Adjusted Cohort Graduation Rate of 94 percent, their average
annual improvement rates were higher than that of schools in the top quartile, indicating
that the schools who were further behind were making more progress in the same tim
period as they had more distance to cover to thetemg goal.

Schools at the very bottom of the distribution were the exception to this pattern,

improving at a slightly lower rate than schools at thedtigher percentiles. This

underscoresthenpor t ance of ADE®&ds Theory of Action whi
LEAs as they exercise their ability to impact their most struggling schools by engaging

in deep analysis to determine the best course of action for an LEA system to ensure all

students are aessing opportunities to achieve the Vision.

Additionally, the ADE hypothesizes that use of thgear Adjusted Cohort Graduation

Rate will incentivize LEAs to recapture students who have dropped from the system and
assist them in earning their diploma lwit a 5year timeframe. This may have an indirect
effect of positively impacting the-ylear Adjusted Cohort Graduation Rates of schools in
the lowest performance quantiles.



Table A6. Checkpoints to Gauge Interim Progress toward Longlerm Goals for 4-Year Adjusted
Cohort Graduation Rate

Annual
4-Year Adjusted Number gﬁ;i 0;
Cohort of Baseline Nee de% to 2019 2022 2025 2028 Long
Graduation Value Checkpoint Checkpoint Checkpoint term Goal
Rate Students Reach
94% in 12
All Students 35,562 87.02 0.58 88.76 90.5 92.24 O 94
African )
American 7,930 81.53 1.04 84.65 87.77 90.89 O 94
Hispanic/Latino 3,667 85.71 0.69 87.78 89.85 91.92 O 94
White 22,258 89.20 0.4 90.4 91.6 92.8 O 94
Economically
Disadvantaged 18,992 83.79 0.85 86.34 88.89 91.44 O 94
English Learners 1,819 85.71 0.69 87.78 89.85 91.92 O 94
Students with ]
Disabilities 3,150 84.29 0.81 86.72 89.15 91.58 O 94
The 12year cycles of checkpoints, based on evidence from prior improvement trends,
provide measurements to help schools gauge their progress toward thertorgpal for
all studens and subgroups of studenBy providing threeyearcheckpoints, the ADE is
signaling to schools that yeto-year variation is expected, and the overall improvement
trend may take a longer time period than one year as was implied by annual targets in
prior years. 't i s t heredpihEve o stakehbldersandt hat chec

encourage schools to focus on what matters most for learning and success for all

students.

Again, these proposed checkpoints, coupled with the ESSA School Index, will help

LEAs and their schools gauge their progress towamng-ierm goals. Although the long

term goals and checkpoints focus on the individual indicator of Graduation Rate, the

ESSA School Index in this draft demonstrates how the Hh@ded system for annually

differentiating schools will recognize and counteah| s 6 ef f orts to ensure &
achieve the Vision of readiness for college, career, and community engagement which

includes earning a high schoghloma.

Five-Year Adjusted Cohort Graduation Rate

Stakeholders indicated a strong prefere for adding an extended cohort graduation

rate to the support and accountability system. The ADE calculated a 2015 baseline for
a five-year Adjusted Cohort Graduation Rate.
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Table A7. Checkpoints to Gauge Interim Progress toward LongTerm Goals for 5
Year Adjusted Cohort Graduation Rate

Annual Rate of

. 2028
5-Year Adjusted = Number Baseline Change 2019 2022 205 Long
Clolrieit 9 Neededto — Check-  pocynoint Checkpoint  -term
Graduation Rate | Students Reach 97% in  point P P
12 Years
All Students 35,5632 83.31 1.14 86.73 90.15 93.57 O 97
African American 7,736 76.64 1.7 81.74 86.84 91.94 O 97
Hispanic/Latino 3,380 83.70 1.11 87.03 90.36 93.69 O 97
White 22,897 85.45 0.96 88.33 91.21 94.09 O 97
Economically )
Disadvantaged 22,235 79.47 1.46 83.85 88.23 92.61 O 97
English Learners 1,965 81.12 1.32 85.08 89.04 93.00 O 97
Students with ]
Disabilities 4,064 78.30 1.56 82.98 87.66 92.34 O 97

C. in Achieving English LanguageProficiency

Table A8. Baseline and Longterm Goal for English Language Proficienc
Subgroup Baseline (Data and Year) Long-Term Goal (Data and Year)
32 percent of students on track
to English Language Proficiency| 52 percent of students on track t
based on ELPA21 Sprirgp16 English Language Proficiency
to Spring 2017 results by 2029

English Learners

Arkansas proposes to set letegm goals for the percentage of students on track to
English Language Proficiency based on preliminary 2017 ELPA21 resuftsined

with the initial grade level and initial domain level of English Learners from their entry
years using ELDA or ELPA21 as applicable for each stidamttry year as an English
Learner. The preliminary percentages of students on track to Engligjuage
Proficiency in 2017 were calculated. The distribution of sclém@scentages was used

to anchor the baseline at the school percentage value at'tpe@®ntile rank of

schools. The value associated viltis position in the distridion is 32 @rcent of

students on track to English Language Proficiency.

The school percentage of students on track to English Language Proficiency &t the 75
percentile rank of the 2017 school distribution was used to establigdntheerm goal

for schools taeach in 12 year This value is 5percent of students on trackEaglish
Language Proficiency.

The longterm goal for schools to attain 52 percent of student on track to English
Language Proficiency is aspirational in that it represents twice thenpegeeof student
making progress in English Language Proficiency when compared to the value of the
2015 percentage of students making progress in English Language Proficiency under
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the fomer No Child Left Behind annualeasurablechievement objective pgoess
targets.

Table A9. Checkpoints to Gauge Interim Progress toward Longlerm Goals to
English Language Proficiency

Annual
Rate of
Change

On Track to N

English Baseline 2020 2023 2026

Language Value Checkpoint Checkpoint Checkpoint 2029 Longterm Goal
Proficiency 52% in

12
Years

32 1.6667 37 42 47 52

250 Percentile
Schools
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Appendix B

Homeless Liaison Training
https://drive.google.com/open?id=0BxiYBMrUhYcNeG0tUDdmbW9rNDg

Verification Form
https://docs.google.com/document/d/IEWpewEBG _aej_W92k|TquflkwgBKOONhZqgb6p
N1Q/edit?usp=sharing

Arkansas Department of Education Rules Governing Federal Programs Complaint Resolution
http://www.arkansased.gov/public/userfiles/Legal/Legal
Current%20Rules/ade_304_federal_complaint 110810 current.pdf

Formsand Documents for Education for Homeless Children and Youth (EHCY)
http://www.arkansased.qgov/divisions/pubtichoolaccountability/federaprograms/homeless
educationservices/formsanddocumentdor-educationfor-homelesschildrerandyouth-ehcy

McKinney-Vento Homeless Education Topics for Trainings
http://www.arkansased.gov/divisions/pubdichoolaccountability/federaprograns/homeless
educatiorservices/resourcder-educationfor-homelesschildrenrandyouth-ehcy

McKinney-Vento Homeless Education Guide for Local Liaisons, 2017
http://www.arkansased.gov/divisions/pubdichootaccountability/federaprograms/homeless
educationservices/resourceer-educationfor-nomelesschildrenrandyouth-ehcy

Sample Dispute Resolution Form for LEAs
http://www.arkansased.gov/divisions/pubigchootlaccountability/federaprograms/homeless
educatiorservices/formsanddocumentdor-educatioafor-homelesschildrenandyouth-ehcy

Arkansas Homeless Education Program McKinkeyto LEA MonitoringDocument
https://drive.google.com/open?id=1pdtF7jNfzrogOF3bydQdxaUX430yZocL



https://drive.google.com/open?id=0BxiYBMrUhYcNeG0tUDdmbW9rNDg
https://docs.google.com/document/d/1EWpewEBG_aej_W92kjTp08aadkRwqBK00NhZqb6pN1Q/edit?usp=sharing
https://docs.google.com/document/d/1EWpewEBG_aej_W92kjTp08aadkRwqBK00NhZqb6pN1Q/edit?usp=sharing
https://docs.google.com/document/d/1EWpewEBG_aej_W92kjTp08aadkRwqBK00NhZqb6pN1Q/edit?usp=sharing
http://www.arkansased.gov/public/userfiles/Legal/Legal-Current%20Rules/ade_304_federal_complaint_110810_current.pdf
http://www.arkansased.gov/public/userfiles/Legal/Legal-Current%20Rules/ade_304_federal_complaint_110810_current.pdf
http://www.arkansased.gov/divisions/public-school-accountability/federal-programs/homeless-education-services/forms-and-documents-for-education-for-homeless-children-and-youth-ehcy
http://www.arkansased.gov/divisions/public-school-accountability/federal-programs/homeless-education-services/forms-and-documents-for-education-for-homeless-children-and-youth-ehcy
http://www.arkansased.gov/divisions/public-school-accountability/federal-programs/homeless-education-services/resources-for-education-for-homeless-children-and-youth-ehcy
http://www.arkansased.gov/divisions/public-school-accountability/federal-programs/homeless-education-services/resources-for-education-for-homeless-children-and-youth-ehcy
http://www.arkansased.gov/divisions/public-school-accountability/federal-programs/homeless-education-services/resources-for-education-for-homeless-children-and-youth-ehcy
http://www.arkansased.gov/divisions/public-school-accountability/federal-programs/homeless-education-services/resources-for-education-for-homeless-children-and-youth-ehcy
http://www.arkansased.gov/divisions/public-school-accountability/federal-programs/homeless-education-services/forms-and-documents-for-education-for-homeless-children-and-youth-ehcy
http://www.arkansased.gov/divisions/public-school-accountability/federal-programs/homeless-education-services/forms-and-documents-for-education-for-homeless-children-and-youth-ehcy
https://drive.google.com/open?id=1pdtF7jNfzrogOF3bydQdxaUX43OyZocL

Appendix C
OMB Control No. 18940005 (Exp. 03/31/2017)

NOTICE TO ALL APPLICANTS
The purpose dahis enclosure is to inform you about a new provision in the U.S.

Department of Educationds Gener al Education P
applicants for new grant awards under Department programs. This provision is
Section 427 of GEPA,andwaseen t ed as part of the I mproving #

Act of 1994 (Public Law (P.L.) 16382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant awards under this program. ALL
APPLICANTS FOR NEW AWARDS MUST INCLUDE INFORMAION IN THEIR
APPLICATIONS TO ADDRESS THIS NEW PROVISION TO RECEIVE FUNDING
UNDER THIS PROGRAM.

(If this program is a Statormula grant program, a State needs to provide this
description only for projects or activities that it carries out with fundsveddor

Statelevel uses. In addition, local school districts or other eligible applicants that apply
to the State for funding need to provide this description in their applications to the State
for funding. The State would be responsible for ensuringthi@gaschool district or other
local entity has submitted a sufficient section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (other than an individual person) to
include in its applicatin a description of the steps the applicant proposes to take to
ensure equitable access to, and participatigis federallyassistegbrogramfor
studentsteachersandotherprogrambeneficiarieswith special needs. This provision

allows applicants dcretion in developing the required description. The statute

highlights six types of barriers that can impede equitable access or participation: gender,
race, national origin, color, disability, or age. Based on local circumstances, you should
determine whther these or other barriers may prevent your students, teachers, etc. from
such access or participation in, the federally funded project or activity. The description
in your application of steps to be taken to overcome these barriers need not be lengthy;
you may provide a clear and succinct description of how you plan to address those
barriers that are applicable to your circumstances. In addition, the information may be
provided in a single narrative, or, if appropriate, may be discussed in connec¢tion wi
related topics in the application. Section 427 is not intended to duplicate the
requirements of civil rights statutes, but rather to ensure that, in designing their projects,
applicants for federal funds address equity concerns that may affect thedthkrtain
potential beneficiaries to fully participate in the project and to achieve to high standards.
Consistent with program requirements and its approved application, an applicant may
use thdederalfundsawardedo it to eliminatebarriersit identifies.

What are Examples of How an Applicant Might Satisfy the Requirement of This Provision?
The following examples may help illustrate how an applicant may comply with Section 427.
1) An applicant that proposes to carry out an adult literacy pregreing, among

others, adults with limited English proficiency, might describe in its application
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how it intends to distribute a brochure about the proposed project to such potential
participants in theinativelanguage.

2) An applicant that proposes to déoge instructional materials for classroom use
might describe how it will make the materials available on audio tape or in braille
for students whareblind.

3) An applicant that proposes to carry out a model science program for secondary
students and is coamed that girls may be less likely than boys to enroll in the
cour se, mi ght indicate how it intends to
encourageheir enroliment.

4) An applicant that proposes a project to increase school safety might describe the
special efforts it will take to address concern of lesbian, gay, bisexual, and transgender
students, and efforts to reach out to and involve the families of ISBBIEnts.

We recognize that many applicants may already be implementing effective steps to
ensue equity of access and participation in their grant programs, and we appreciate your
cooperation in responding to the requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, napes are required to respond

to a collection of information unless such collection displays a valid OMB control
number. Public reporting burden for this collection of information is estimated to average
1.5 hours per response, including time for reviewggructions, searching existing data
sources, gathering and maintaining the data needed, and completing and reviewing the
collection of information. The obligation to respond to this collection is required to
obtain or retain benefit (Public Law 1{382.Send comments regarding the burden
estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW,
Washington, DC 20218537 or emailCDocketMar@ed.govand reference the OMB
Control Number 18990005.

Equitable Access to, and Participation in, the Programs Included ithe Consolidated State Plan

on

Each of Arkansasdéd LEAs dmumldisegs hfrougbhSEACESZZAN
process. As a part of the application process, each LEA is asked to verify a list of general assurances,
well as individual program assurances. The provisions in Section 427 of GEPA are a part of the gener
assuraces that LEAs agree to when applying for federal funds. In addition, ensuring equitable access
and participation in federally funded programs for students, teachers and other program beneficiaries

with special needs are a part of our statewide mondasrotocols. If during the review a barrier to

access is identified, the LEAs is required to submit a corrective action plan to remove the barrier and
provide evidence that the corrective actions are being implemented. Lastly, Arkansas has a complaint
procedure in place that provides program beneficiaries an avenue to report any concerns relative to

having equal access to federally assisted program provisions.


mailto:ICDocketMgr@ed.gov
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Appendix D

Details on Minimum N-Size Analyses for Arkansas

The ADE shared aeries of analyses for informing decisions for minimuai2é with

the Vision for Excellence in Education and Arkansas Accountability System Steering
Committee and stakeholders through monthly meetings and meaningful, deeper
analysis and consultation withe ESSA Accountability Advisory Team. Finally, the
analyses and stakeholder feedback were reported to the Arkansas Technical Advisory
Committee for Assessment and Accountability for technical review and suggestions.
The information shared in this sectiohAppendix D is the detail provided throughout
the stakeholder engagement process. Figufeithe introductory information

provided to the Vision for Excellence in Education and Arkansas Accountability
System Steering Committee on September 28, 20ffotade the context for
determining a minimum Mize.

Minimum Number of Students

Why talk about Minimum Number of Students (Minimum N-Size)? Where is it situated in the law?

Minimum N size is addressed in Title | Part A of ESSA which is titled Improving the Academic Achievement of the
Disadvantaged. “The purpose of this title is to provide all children significant opportunity to receive a fair,
equitable, and high-quality education, and to close educational achievement gaps” (Section 1001). Part A is
titled Improving Basic Programs Operated by State and Local Education Agencies. This part of Title | outlines
basic program requirements for State Education Agencies (SEAs) and Local Education Agencies (LEAs). This
section includes the detailed requirements for statewide accountability systems.

Section 1111(c)(3) of Title | Part A provides specifics on minimum N size requirements “Each State shall
describe—(A)(i) the minimum number of students that the State determines are necessary to be included to
carry out such requirements and how that number is statistically sound, which shall be the same State-
determined number for all students and for each subgroup of students in the State; (ii) how such minimum
number of students was determined by the State, Including how the State collaborated with teachers, principals,
other school leaders, parents and other stakeholders when determining such minimum number...”

The minimum N size impacts the degree to which indicators for all students and all subgroups of students are
included/excluded from accountability calculations. This raises both non-technical and technical considerations.

Non-technical Considerations for Minimum N Size*

e How might minimum N size impact efforts to advance equity, access, and opportunity for all students?

e If we have a higher minimum N, what are we missing in schools that have subgroups that don’t meet it? (i.e.,
number of schools with a subgroup meeting minimum N versus the universe of schools with students in
those subgroups.)

e Whatis the underlying purpose of the accountability rating that Arkansas will ultimately use to meet federal
requirements?

o Identifying schools for different levels of support (Comprehensive and Targeted)?
o Communicating to the public about school quality?
o Informing and incentivizing continuous improvement?

Technical Considerations for Minimum N-Size (PL 114-95 Section 1111(c)(3)(A)i-iii)
e Inclusion/Exclusion of student subgroups in accountability calculations.

e The larger the minimum N size the lower the percentage of schools included in the accountability
calculations and vice versa. Are different sizes of schools, different grade ranges, or populations
advantaged or disadvantaged in the accountability calculations based on the number of subgroups that
would meet the minimum N?

* What unintended consequences might result from a higher minimum N size? A lower minimum N size?

e Statistical soundness

® Do factors such as schools size, grade range, district size, concentrations of subpopulations within
schools within districts, etc. interact with the accountability indicators such as achievement, growth,
graduation rate, English language acquisition, etc., in different ways at different minimum N size? How
are validity and reliability (stability) of the accountability rating impacted by different minimum N sizes?

Figure D-A. Introductory Minimum N -size Information to Set the Context
for Analysis and Decisioamaking.



Vision for Excellence in Education and Arkansas Accountability System Steering
Committee members were introduced to the concept of minimsmd\ the policy
implications for consideration of different$izes, and the technical considerations for
different N-sizes. Steering Committee members were asked to discuss their concerns and
guestions about minimum-Bize to inform additional analyses that would be provided at

a later meeting. Most questions and concerns centered on the impact of different school
enrollment sizes and grade range configurations that had impacted schoolstéiffgre
under the prior No Child Left Behind Act (2001) plans. To address these questions, ADE
conducted analyses of 2016 indicator data to model various minimsizell to present

to the Vision for Excellence in Education and ArkansesountabilitySysten Steering
Committeein February2017.

Table D-1. Percent of Schools with an Accountable Student Group Based on
Various Minimum N - Sizes

Group % Schools % Schools % Schools % Schools %
N>=5 N>=10 N>=15 N>=20 Schools
N>=25

All 99.8 99.5 99.3 99.3 98.8
African American 73.4 61.2 54.5 50.1 46.3
Hispanic 79.6 59.1 48.5 39.6 34.3
White 97.0 94.4 92.4 91.0 89.5
Free and Reduced 99.8 99.2 98.9 98.3 97.3
Price Lunch
English Learners 70.2 50.8 40.6 33.7 28.9
Students with 98.1 92.2 82.4 68.2 53.5
Disabilities
Gifted* 97.2 90.4 79.1 66.5 55.4
Asian** 38.6 20.1 13.1 7.8 4.3
Native American** 17.5 5.3 1.8 0.9 0.9
Pacific Islander** 20.4 13.8 9.3 8.4 8.0
More Than Two 54.5 28.6 14.4 9.0 54
Races**

*Stakeholders expressed a desire to see more pebplicting of progress for the

Gifted and Talented student group.

**These race/ethnic groups are too low in overall population of the state. Previously,
these groups have not been reported or included due to the extremely small number of
students in mostchools with Nsizes of 10 or lower.

Figure DB illustrates how reducing the minimumdike for student groups increases

the number of schools with an accountable student group. Some student groups, such as
Students with Disabilities, aredluded as a student group in more schools in a linear
pattern. Using an Mize of 15 in place of the prior-Bize of 25 includes almost 30

percent more schools with a Students with Disabilities group in the accountability

system. Other student groups sashHispanic and English Learners are included at a
higher rate at the lower minimum-$izes as well.
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Percentage of Schools Meeting Minimum N
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Figure D-B. Percentage of Schools with Each Student Group Meeting Minimum {$izes

Given ADE©®GS

Theory of

Act i on ahdeaccaustabsity o n

to support LEAs in their work with schools in need of support, ADE analyzed the
patterns of districts whose student groups would be included in the accountability system
at various minimum Réizes. These are provided in Tabl&@nd Figire D-C.

Table D-2. Percent of Districts with an Accountable Student Group Based on

Various Minimum N - Sizes

Group % Schools % Schools % Schools % Schools %
N>=5 N>=10 N>=15 N>=20 Schools
N>=25
All 100 100 100 100 100
African American 75.1 62.2 57.7 55.6 52.3
Hispanic 87.7 76.3 64.4 57.3 52.6
White 96.9 96.9 96.5 95.7 95.7
Free and ReducedPrice 100 100 100 100 99.2
Lunch
English Learners 79.3 67.2 57.5 47.7 43.1
Students with 98.8 97.3 96.5 95.3 93.8
Disabilities
Gifted* 99.2 98.3 97.5 95.9 93.8
Asian** 56.6 39.6 24.2 20.3 17.0
Native American** 459 22.2 15.7 9.2 8.1
Pacific Islander** 22.5 10.1 7.9 6.7 6.7
More Than Two Races** 69.4 49.8 37.8 31.6 24.4

us

ng



*Stakeholders expressed a desire to see more public reporting of progress of the
Gifted and Talented student group.

**These race/ethnic groups are too low in overall population of the state. Previously
these groups have not been reported or included due to the extremely small number of
students in most schools until you get teixesless than 10 or lower.

Percentage of Districts Meeting Minimum N

Percent

N
Group
African American — — — All — - — Asian
ELL — —-—- FRLP —— - Gifted
— - - — . Hispanic — — = More Than Two Races — - — - — Native American
— --— Pacific Islander - ---- SPED TAGG
— — — White

Figure D-C. Percentage of Districts with Each Student Group Meeting Minimum NSizes

Following the presentation of the initiatize analysis, Vision for Excellence in
Education and Arkansas Accountability System SteeZiognmittee members asked for
several followup analyses. The first concern related to equity among schools. Schools
differ in size and configuration, particularly across regions in Arkansas. Under prior
minimum N-sizes, Arkansas had many large schools wkas#ent groups were included
in the accountability system. These large schools were more likely to encounter sanctions
for student groups that were not meeting annual targets. Smaller schools who were
demonstrating similar performance to the larger schantl were just under the

minimum N-size were not experiencing the same sanctions. This created a sense of
incongruity in the system, thereby unintentionally incentivizing LEAS to spread out
students from certain groups to avoid meeting minimusizé. Toadd to the concern,

the smaller schools may have appeared to be progressing well when a student group
within the school was falling behind and not of sufficient size to draw specific attention.
ADE conducted further analyses to understand how s@&rwollment size impacted the
number of student groups for which a school would have included in the accountability



system. The charts in Figure®Dbelow show the percentage of schools that have student
groups meeting the minimum-size for various Nsizes Larger suburban and urban
schools tend to meet the minimumsite for most student groups at arsixe of 25 to

30. Smaller, more rural schools have students from most student groups and will only
have those student groups included if a smaller minimusizdlis used.

16C
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Figure D-D. Number of Student Groups and Percentage of Schools Meeting Minimum-Rize

Another way to look at establishing minimumdite is to see what percentage of the
statewide student popuian for each student group would be included in the state
support and accountability system under various minimusizis. Table EB provides

the percentages for various minimurrsiges.
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Table D-3. Percentage of the Statewide Population of Students in Earoup
Included in State Accountability System for Various Minimum N-Sizes
% Total % Total % Total % Total % Total

Students Students for Students for Students for Students for
for Schools Schools N>=15 Schools N>=20 | Schools N>=25
Schools N>=10
N>=5
All 100 100 100 100 99.9
African 99.1 97.8 96.5 95.4 94.1
American
Hispanic 98.5 94.6 91.1 86.9 83.7
White 100 99.9 99.7 99.6 99.4
Free and 100 100 100 99.9 99.8
ReducedPrice
Lunch
English 98 94 90.3 86.6 83.4
Learners
Students with 99.9 98.6 95 87.8 78.1
Disabilities
Gifted 99.8 98.5 94.9 89.3 82.9
Asian 82.5 64.8 53.2 40.8 30.1
Native 52.5 28.4 14.9 10.5 10.5
American
Pacific Islander 83.7 78.8 72.4 70.5 69.2
More Than Two 87.9 66.6 46.7 35.8 26.2
Races

To ensure 90 percent of aliudents in each student group would be included in the
statewide system of support and accountability a minimusiz® of 15 would be
necessary.

Following these meetings and input from the Vision for Excellence in Education and
Arkansas Accountabilitsystem Steering Committee, the ESSA Accountability
Advisory Team provided more detailed input for specific topics. The ESSA
Accountability Advisory Team participated in five wdilmsed meetings which

included more irdepth presentations and consideratibthe minimum Nsize

analyses. The ESSA Accountability Advisory Team provided input on specific
guestions regarding minimum-$ize through online surveys.

The survey had two specific questions regarding minimugizi.
1. What percentage of students, in eaaghgroup statewide, SHOULD be
included in the accountabilisystem?

Table D-4. Survey Responses to Question 1 on MinimunSite

What percentage? Number of Response
of ng N-size

No less than 78% 3 12% N < 25
No lessthan 86% 2 8% N <20
No less than 90% 12 46% N <15
No less than 94% 6 23% N <10
No less than 98% 3 12% N<5
Total Responses 26 100%
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2. Decisions about minimum-§ize have competing tensions. Indicate the level
of priority that shoulde weighed for each of these competing interests in
setting theninimumN.

Table D-5. ESSA Accountability Advisory Team Survey Responses
Low Priority Moderate Priority High Priority

Equityd Inclusion of as many students 58%
the statewide system atcountability.
Equityd A minimum N that accounts for 4% 23% 73%
schools of all sizes fairly.
Alignmen® Ensure state and federal 0% 46% 54%
systems include and consider subgrou
similarly.
Practica® Consider what is achievalite 12% 31% 58%

light of existing state and federal
resources available to addreapport.
Efficiencyd Consider how the minimum 15% 46% 38%
N will impact available resources for
schools that need Targeted Support.

Efficiencyd Consider how schools with 15% 38% 46%
smallerconcentrations of high need
students might qualify or not qualify for
additional support.

ADEGds Theory of Action sets out a system
empower LEAs to support and improve their struggling schoolsloier minimum
N-size of 15 is agned with the Theory of Action

Growth ValueAdded Score Formula

Other Academic Indicator: Student Growthd Additional Details

The student longitudinal growth model used is a simple multilevel model nesting
st ud e n thist@ry wethindhe mdividual student to obtain Beyesian estimates of
predicted scores (Equations 4 and 5).

Student residuals are obtained and the residuals averaged over schools.

Equation 4
III"'I — ﬁl"‘ll + [E;I.I'ITlr.iEn] + [“ﬂ' + u-“ T[ME” o Iy |]
i 2 Ll N 0y fMpa TMpy
Where ry; ~ N(0.0%); l:.ll-.:} N [l:-ﬂ}'LTn.: "'l.'lJ-}]
Y, 1= the student’s current vear score.
Buq 1= the intercept
Equation 5
BysTIME;; (students’ scora histories) Scorey = my, + m(Scorey; ) + -+ my (Score,; ) + ey
My — Boa + Faj
™ = Bio + L |

My = EH{I

t hat



At level 1 (score history level), we express the students current yearascthe sum
of an intercept for the student, student prior performance, and random error associated
with the I"student at time t.

At level 2 (student level), we express the student level intercept as the sum of the
overall mean 2015 score, studéntel effects of prior scores (random intercepts) and
a random error associated with the collection of students.

Additional Reports on English Learner s

Reclassification (Arkansas English Language Development

Assessment Data 2008 to 2015)
Data fron the English Language Development Assessment (ELDA) tests for English
Learners (ELSs) for the years 2008 to 2015 were used in this analysis. Since the English
Learner entry date was missing for 2008 and 2009 in the English Language Development
Assessmentata, the first time tested flag was used as a proxy for the first year that a
student was in the program to maximize data availability. A longitudinal data set was
created by merging the English Language Development Assessment data with the
Statewide Infomation System (SIS) Cycle 7 data. Each student is included in the dataset
for every year they are enrolled per the Statewide Information System data up until they
have met exit criteria. If a student has not been reclassified and is still considered
enrolled, then these students are right censored since they have not met the exit criteria by
the end 02015.

Due to the low number of students exiting the English Learner program during the time
2008 to 2015 as a result of a stringent exit criteria, two pesxycriteria were

determined to provide a more meaningful and comprehensive analysis. Exit Proxy 1
requires student to have a domain level of 5 in reading, speaking, and listening, and a 4
or greater in writing. Exit Proxy 2 requires a student to hadenaain level of 5 in

speaking and listening, and a 4 or greater in reading and writing.

This analysis uses discretiene survival analysis, and it looks at students who had a first
time tested flag in 2008. These students are separated into four diffeeéatbands (K

02, 0305, 0608, and 0912).

Parameter Estimates are calculated by SAS using PROC LOGISTIC per grade band

and English Language Development Assessment level. From these parameter estimates,
the fitted value of Logit Hazard, Hazard of Resléisation, and Survival Probability

are calculated. The Cumulative Likelihood of Reclassification is derived and graphed

per Initial English Language Development Assessment Level (1, 2, 3, or 4) for each of
the four grade bands, as well as Proxy Exitd Rroxy Exit 2.

The Cumulative Likelihood of Reclassification increases quickly for English

Language Development Assessment Levels 1 and 2 for both Proxy Exit 1 and Proxy
Exit 2. Over 50% are reclassified withiry@ars for students with an initial Endlis
Language Development Assessment Level of 4 and witdiry@ars for students with

an initial Level of 3. The curve is much flatter for students who have an initial English
Language Development Assessment Level of 1 or 2. Over 50% of students with initial
English Language Development Assessment Level 2 are reclassified only for Proxy
Exit 2 after 56 years for the lower 2 grade bands(g, 0305). The Cumulative
Probability for Reclassification for students with an initial English Language
Development Assssment Levels 1 and 2 for Proxy Exit 1 does not pass the 50% mark
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after 7 years. For initial English Language Development Assessment Level 1 using
the Proxy Exit 2, this threshold is met after 7 years for grade band@5jaly.
Figures D51 D-12 illustrate the resulisf theanalysesisingthetwo proxy exit

criteria.
Cumulative Probability of Reclassification for Students Who Enter the State as ElLs
in K, 01, and 02 by Initial ELDA Level, 2008 to 2015,
Proxy Exit 1
(reading=5, writing=4 or greater, listening=5, speaking=5)
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Figure D-E. K-2 Cumulative Probability of Reaching Proficient for
Reclassification Using Proxy Exit 1

Cumulative Probability of Reclassification for Students Who Enter the State as
ELsin 03, 04, and 05 by Initial ELDA Level, 2008 to 2015,
Proxy Exit 1

(reading=5, writing=4 or greater, listening=5, speaking=5)
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Figure D-F. Grades 3- 5 Cumulative Probability of ReachingProficient for
Reclassification Using Proxy Exit 1
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Cumulative Probability of Reclassification for Students Who Enter the State as
ELsin 06, 07, and 08 by Initial ELDA Level, 2008 to 2015,
Proxy Exit 1

(reading=5, writing=4 ar greater, listening=5, speaking=5)
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Figure D-G. Grades 6i 8 Cumulative Probability of Reaching Proficient for
Reclassification Using Proxy Exit 1

Cumulative Probability of Reclassification for Students Who Enter the
State asELs in 09, 10, 11, and 12 by initial ELDA Level, 2008 to 2015,
Proxy Exit 1

(reading=5, writing=4 or greater, listening=5, speaking=5)
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Figure D-H. Grades 9- 12 Cumulative Probability of Reaching Proficient for
Reclassiftation Using Proxy Exit 1
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Cumulative Probability of Reclassification for Students Who Enter the State as ElLs
in K, 01, and 02 by Initial ELDA Level, 2008 to 2015,
Proxy Exit 2

(reading=4 or greater, writing=4 or greater, listening=5, speaking=5)
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Figure D-1. K T 2 Cumulative Probability of Reaching Proficient for
Reclassification Using Proxy Exit 2

Cumulative Probability of Reclassification for Students Who Enter the State as
ELsin 03, 04, and 05 by Initial ELDA Level, 2008 to 2015,
Proxy Exit 2

(reading=4 or greater, writing=4 or greater, listening=5, speaking=5)
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Figure D-J. Grades 3- 5 Cumulative Probability of Reaching Proficient for
Reclassification UsingProxy Exit 2
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Cumulative Probability of Reclassification for Students Who Enter the State as
ELsin 06, 07, and 08 by Initial ELDA Level, 2008 to 2015,
Proxy Exit 2

(reading=4 or greater, writing=4 or greater, listening=5, speaking=5)

0.9
0.3
07
0.6
0.5
04
0.3
0.2
0.1
0
2008 2009 2010 2011 2012 2013 2014
—ldy ] e—cidy ! ——idy 3 e—idm 4

Figure D-K. Grades 6- 8 Cumulative Probability of Reaching Proficient for
Reclassification Using Proxy Exit 2.

Cumulative Probability of Reclassification for Students Who Enter the
State asELs in 09, 10, 11, and 12 by initial ELDA Level, 2008 to 2015,
Proxy Exit 2

(reading=4 or greater, writing=4 or greater, listening=5, speaking=5)
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Figure D-L. Grades 9- 12 Cumulative Probability of Reaching Proficient for
Redassification Using Proxy Exit
Additional Analyses for Combining Indicators for Annual Meaningful Differentiation.
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Weighted Achievement

Figure DM demonstrates the variability in the Weighted Achievement 8ctite
achievement indicator in the ESSA School Index.
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Figure D-M. Distribution of Weighted Achievement scores 2016



Table D-6. Quantile Table for Weighted Achievement and Location and Variability Statistics

Quantile Location Variability

100% Max 113.88 Mean 59.79 Standard Deviation 15.69

99% 96.27 Median 60.34 Variance 246.30

95% 84.24 Mode 50.00 Range 113.88

90% 80.24 Interquartile Range 20.53
75% Q3 69.73
50% Median 60.34
25% Q1 49.20
10% 40.44
5% 36.40
1% 19.24
0% Min 0.00

Summary Statistics and Distribution for VAS Transformed
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Figure D-N. Distribution of Transformed School ValueAdded Scores 2016
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Table D-7. Quantile Table for Transformed School ValueAdded Scores

and Location and Variability Statistics
Level Quantile Location Variability

100% Max 95.72 Mean 80.03 StandardDeviation 3.22
99% 90.09 Median 79.97 Variance 10.35
95% 85.05 Mode 79.17 Range 28.33
90% 83.66 Interquartile Range 3.70

75% Q3 81.86
50% Median 79.97
25% Q1 78.16
-1410% 76.24
5% 74.87

1% 72.44

0% Min 67.39

Four-Year Adjusted Cohort Graduation Rate

Four-Year ACGR Distribution 2015
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Figure D-0. Distribution of Four -Year Adjusted Cohort Graduation Rate 2016

Table D-8. Quantile Table for Four-Year Adjusted Cohort Graduation Rate

and Location and Variability Statistics
Level Quantile Location Variability

100% Max 100.00 Mean 87.14 Standard Deviation 11.10
99% 100.00 Median 88.89 Variance 123.17
95% 100.00 Mode 100.00 Range 92.65
90% 96.87 Interquartile Range | 10.03

75% Q3 93.75
50% Median 88.89
25% Q1 83.72
10% 77.62
5% 71.01

1% 35.71

0% Min 7.35
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Five-Year Adjusted Cohort Graduation Rate

Five-Year ACGR Distribution 2015
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Figure D-P. Distribution of Five -year Adjusted Cohort Graduation Rate 2016

Table D-9. Quantile Table for Five-Year Adjusted Cohort Graduation Rate
and Location and Variability Statistics

Level Quantile Location Variability
100% Max 100.00 Mean 88.83 Standard Deviation 9.50
99% 100.00 Median 90.48 Variance 90.25
95% 98.63 Mode 100.00 Range 83.33
90% 97.22 Interquartile Range 8.06
75% Q3 94.18
50% Median 90.48
25% Q1 86.11
10% 79.53
5% 73.53
1% 45.12
0% Min 16.67
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English Progress to English Learner Proficiency
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Figure D-Q. Distribution of English Learner Transformed Value-added Score

Table D-10. Quantile Table for Five-Year Adjusted Cohort Graduation Rate

and Location and Variability Statistics

Level Quantile Location Variability
100% Max 108.36 Mean 80.80 Standard Deviation 5.89
99% 94.74 Median 80.73 Variance 34.71
95% 90.71 Mode 77.49 Range 42.65
90% 88.72 Interquartile Range 7.25
75% Q3 84.24
50% Median 80.73
25% Q1 76.99
10% 73.13
5% 71.54
1% 67.06
0% Min 65.71




School Quality and Student Success Indicator Updated in Response to Stakeholder Feedback

Table D-11. Quantile Table
QUANTILE TABLE

LEVEL K-5 61 8 9-12
100% MaXx 100.0 96.8 98.28
99% 96.43 87.5 90.00
95% 86.41 72.1 81.73
90% 80.61 68.6 75.71
75% Q3 71.37 63.2 66.54
50% 62.22 58.1 58.89
25% 01 54.97 53.3 48.44
10% 48.96 48.4 28.06
5% 45.52 45.7 23.63
1% 39.75 39.1 15.47
0% MIN 100.0 33.8 2.74
L OCATION V ARIABILITY
MEAN 63.70 STANDARD DEVIATION 12.27
M EDIAN 62.22 V ARIANCE 150.4
M oDE 100.0 RANGE 68.85
INTERQUARTILE RANGE 16.41
68
L OCATION V ARIABILITY
MEAN 58.48 STANDARD DEVIATION 8.42
M EDIAN 58.13 V ARIANCE 70.91
M oDE 50 RANGE 63.01
INTERQUARTILE RANGE 9.89
L OCATION V ARIABILITY
M EAN 55.96 STANDARD DEVIATION 17.01
M EDIAN 58.89 V ARIANCE 289.3
M oDE 25.00 RANGE 95.53
INTERQUARTILE RANGE 18.09
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Distributions by Grade Span Figure D-R
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|l ndi cators6é Relationships to School Percent P

Table D-12. Correlation of Indicator Scores with School Poverty Rate

r with %
2016 r with % r with % StuQentS
FRLP EL with
Disabilities
WeightedPerformance Math + English language arts -0.50 0.02 -0.11
Value-Added Scores Math + English language arts + -0.28 0.10 -0.12
weighted ELP VAS
School Quality and Student Success Indicator -0.32 0.13 -0.08
Fouryear Adjusted Cohort Graduation Rate -0.17 -0.19 -0.30
Five-year Adjusted Cohort Graduation Rate -0.21 -0.10 -0.13

Table D-13. Correlation of Performance Rating with School Poverty, English
Learner, and Students with Disabilities Rates

% % %
Grade Span Free/Reduced English Stu_dent_s_ Wlth
Lunch Program [ Disabilities

K15

ESSA School -0.66 0.01 -0.15
Index
61 8

ESSA School -0.60 -0.05 -0.22
Index
97 12

ESSA School -0.46 -0.17 -0.30
Index
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SQSS Components: Points per student are earned by schools for each component of the schoc
guality and student success indicator. Points are calculated at the student level so that the poin
possible are comparable across schools statewide. The final @Q®Ss the percentage of

points earned out of the points possible per student.

Student Using studentevel attendance and student absence risk level as pro
Engagement for student engagement.
Component
Included 1. All Students Comprised of all students at the school
Subgroups 2. Whitei St udent 6s i dentified ragd
ethnicity is indicated.
3. Blacki St udent 6s i dentified rac

other race or ethnicity is indicated.

4. Hispanici Sudent 6s identified eth
designated as Hispanic regardless of whether any other race
identified for the student.

5. Eco. Disadvi Student is indicated as participating in the
free/reduced lunch program (frlp = 1)

6. English Learnen Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored English Lear
(for up to four years of exiting EL services).

7. SWD1 Students who receive special education services (SP
1)

Included Students| Grades kindergarten through 11 students enrolled at each school

certified in cycle 7 of the statewide information system data collectiq

schedule (June 15) each school year. This is the denominator of the
student engagement compohand is comparable for Bools across the

state.
Excluded Studenty None
Chronic Absence 1. Calculate attendance rate for each student at each school, w
Calculations is (total present days) / (total present days + total absent day
Student Level 2. Determine risk level for clanic absence for each student at ea
school
a. Students absentl@ss than 5% of days enrolled
considered low risk and assigned 1 point.
b. Students absent 5 to less than 10% of days enrolled
considered moderate risk and assigned 0.5 points.
c. Students absent 10% or more of days enrolled consids
high risk and assigned 0 points.
Student 1. Determine the schodével points earned per student for stude
Engagement engagement.
School Level a. Schoollevel points earned for student engagementm §

of points earned per student for absence risk level /
number of students enrolled
Y& £@E "Qw “Q‘gzﬁ Q0601
BU ¢ QO®iI £VXXIYO 6 QQE I0¢ a O
06aGOYd6 Q®EdiE aaQQ
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Variabes related
to Chronic
absenteeism

Number of Students Enrolled in School (Cycle 7 Certified Submissiq
Days Absent and Days Present for Enrolled Students

Student Absence Risk Level: Low, Moderate, Chronic

Number of Points Possible for Student Engager(id¢amber of student
enrolled)

Number of Points Earned Per Student for Engagement (sum of poin
risk level of students)

Science Science Readiness

Achievement

Included 1. All Students Comprised of all students at the school
Subgroups 2. Whitei Studemn 6 s i dentified race i

ethnicity is indicated.

3. Blacki St udent 6s i dentified rac
other race or ethnicity is indicated.
4. Hispanici St udent 6s i1 dentified et

designated allispanic regardless of whether any other races
identified for the student.

5. Eco. Disadvi Student is indicated as participating in the
free/reduced lunch program (frlp = 1)

6. English Learner Student is indicated as an English Learner (L
= 1) or studat is indicated as former monitored English Learn
(for up to four years of exiting EL services).

7. SWDi Students who receive special education services (SPY
1)

Included Students

Grades 3 10 full academic year students enrolled at each school an
completing state required assessment in Science (ACT Aspire). Thig
the denominator of the Science achievement points and is compara
schools across the state.

Excluded Students

Highly mobile students are excluded from the school.*

ScienceReadiness
-Student Level

1. Students are considered to be Science Readiness if the stud
achieves an achievement level of Ready or Exceeds on ACT
Aspire.

a. If student scores at Ready or Exceeds achievement le
on ACT Aspire Science then the student recei/@oint.

b. If the student scores at In Need of Support or Close
achievement level on ACT Aspire Science then studer
receives 0 points.

Science Readines
-School Level

2. Determine the schodével points earned per student for Scien
Readiness

a. Schoollevel points earned for Science Readiness = Su

of points earned per student for Science Readiness /
number of students tested in science

YO QOG0 0 O0E o i -~ B
B0 ¢ QO®I 0XXYO 6 QYR IO OYDMOE ©Q
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Variables related
to Science
Readiness

Students Tested in Science on required statewide ACT Aspire
Student full @ademic year status (mobility)

Number of Points Possible for Science Readiness (number of stude
tested in Science)

Number of Points Earned Per Student for Science Readiness (sum
points for students scoring at Ready or Exceeds achievement levelg

Sdence Value
Added Growth

Science ValueAdded Growth

Included
Subgroups

1. All Students Comprised of all students at the school

2. Whiteir St udent 6s i dentified ragd
ethnicity is indicated.

3. Blacki St udent 6s i AfecantAméricaa ahd moa c
other race or ethnicity is indicated.

4. Hispanici St udent 6s i1identified et
designated as Hispanic regardless of whether any other race
identified for the student.

5. Eco. Disadvi Student is indicied as participating in the
free/reduced lunch program (frlp = 1)

6. English Learnef Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored English Lear
(for up to four years of exiting EL services).

7. SWDi Studets who receive special education services (SPE
1)

Included Students

Grades 4 10 full academic year students enrolled at each school an
completing state required assessment in Science (ACT Aspire). This
the denominator of the Science Valagded gowth points and is
comparable for schools across the state.

Excluded Students

Highly mobile students are excluded from the school calculation.*

Science Growth
Student Level

1. Value-added Growth scores for science achievement are
classified into three iels for assigning points.
2. The percentile rank of the science vahdgled growth score is
obtained for each student within each grade level.
a. I f a st u-ddded gréwah scom Is ater above tk
75" percentile for his/her grade level then the student
receives 1 point.
b. 1 f a st udaddedgdowth scard isiatal above
25" percentile rank and below the 75th for his/her graq
level then the student receives 0.5 points.
c. | f t he s taddedgrdawthscore iabelow the™)
percentile rank for his/her grade level then the student
receives 0 points.

Science Value
Added Growth
School Level

3. Determine the schodével points earned per student for Scien
Value-Added Growth
a. Schoollevel points earned for Science Vakdelded
Growth = Sum of points earned per student for Scienc
Growth / number of students w growth scores
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Variables related
to Science Growth

Students Tested in Science on required statewide ACT Aspire
Student full academic year status (mobility)

Number of Points Possible f&icience Growth (number of students wi
science growth scores)
Number of Points Earned Per Student for Science Growth (sum of p
f or st udaldet sci@éncevgeowth scores)

Reading at Grade
Level

Reading at Grade Level

Included
Subgroups

1. All Students Comprised of all students at the school

2. WhiteirStudent 6s identified rac
ethnicity is indicated.

3. BlackiSt udent 6s i dentified rac
other race or ethnicity is indicated.

4. Hispanici Stue nt 6s i dentified ethn
designated as Hispanic regardless of whether any other race
identified for the student.

5. Eco. Disadvi Student is indicated as participating in the
free/reduced lunch program (frlp = 1)

6. English Leaneri Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored English Lear
(for up to four years of exiting EL services).

7. SWDi Students who receive special education services (SPY
1)

Included Students

Grades 3 10 full academic year students enrolled at each school an
completing state required assessment in reading (ACT Aspire). Thig
the denominator of the reading achievement component and is
comparable for schools across the state.

Excluded Studnts

Highly mobile students are excluded from the school.*

Reading at Grade
Level-Student
Level

1. Students are considered to be reading at grade level if the st
achieves an achievement level of Ready or Exceeds on ACT
Aspire.

a. If student scores at Reéy or Exceeds achievement level
on ACT Aspire Reading then the student receives 1 pq

b. If the student scores at In Need of Support or Close
achievement level on ACT Aspire Reading then stude
receives 0 points.

Reading at Grade
Level-School
Level

2. Determine the schodkevel points earned per student for readir
at grade level
a. Schoollevel points earned for Reading at Grade Level
Sum of points earned per student at Ready/Exceeds /
number of students tested Reading
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Variables related
to Reading at

Students Test in Reading on required statewide ACT Aspire
Student full academic year status (mobility)

Grade Level Number of Points Possible for Reading at Grade Level (number of
students tested in reading)
Number of Points Earned Per Student for Reading at Grade Level (§
of points for students scoring at Ready or Exceeds achievement lev
ACT Scores Using ACT Composite and Subject Scores for postsecondary readir]
Component indicator.
Included 1. All Students Comprised of all students at the school
Subgroups 2. Whitei St udent 6s identified ragdg

ethnicity is indicated.

3. BlackiSt udent 6s i dentified rac
other race or ethnicity is indicated.
4. Hispanici St udent 6s identified et

designated as Hispanic regardless of whether any other race
identified for the student.

5. Eco. Disadvi Student is indicated as participating in the
free/reduced lunch program (frlp = 1)

6. English Learner Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored English Lear
(for up to four years of exiting EL services).

7. SWDi Students who receive special education services (SPY
1)

Included Students

Grade 12 students who are enrolled at each sshoatified in cycle 7
of the statewide information system data collection schedule (June
each school year. This is the denominator of the ACT component ar,
comparable for schools across the state.

Excluded Students

Highly mobile students are excluded frohe schoclevel calculation.*

ACT Composite
Student Level

1. Grade 12 students enrolled at each school are submitted to t
statewide information system in Cycle 7 certified submission.
The students in Grade 12 are used for this component.

2. Determine studentsod highest
all ACT scores received in prior 3 years to obtain highest AC]
Composite score.

3. Determine points for ACT Composite.

a. Students with an ACT Composite greater than or equg
19 receive 1 point.

b. Students with an ACT Composite less than 19 receive
points.

Variables related
to ACT Composite

Number of Grade 12 Students Enrolled in School (Cycle 7 Certified
Submission)
ACT Scores for 3 years from national and state administrations
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Full Academic YeaStatus

Number of Points Possible for ACT Composite(Number of Grade 12
students enrolled)

Number of Points Earned for ACT Composite (sum of points Grade
students with ACTs)

ACT Readiness

Using ACT Readiness Benchmark Scores fustpecondary readiness

Benchmark indicator.

Component

Included 1. All Students Comprised of all students at the school
Subgroups 2. Whiteir St udent 6s i dentified ragd

ethnicity is indicated.

3. Blacki St udent 6s i denti fi eaddnoac
other race or ethnicity is indicated.

4. Hispanici St udent 6s identified et
designated as Hispanic regardless of whether any other race
identified for the student.

5. Eco. Disadvi Student is indicated as participgg in the
free/reduced lunch program (frlp = 1)

6. English Learnef Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored English Lear
(for up to four years of exiting EL services).

7. SWD1 Students who receive spial education services (SPED
1)

Included Students

Grade 12 students who are enrolled at each sshoatified in cycle 7
of the statewide information system data collection schedule (June ]
each school year. This is the denominator of the ACT coemiand is
comparable for schools across the state.

Excluded Students

Highly mobile students are excluded from the schHewt! calculation.*

ACT Readiness
Benchmarks
Student Level

1. Grade 12 students enrolled at each school are submitted to t
statewia information system in Cycle 7 certified submission.
The students in Grade 12 are used for this component.

2. Determine studentsodé highest
score. Look back at all ACT scores received in prior 3 years {
obtain highest ACT scores earned for any Grade 12 students

3. Determine points for ACT Readiness Benchmark.

a. Students with an ACT Matbécore greater than or equal
22 receives 0.5 points.

b. Students with an ACT Reading score greater than or €
to 22 receives 0.5 points.

c. Students with an ACT Science score greater than or e
to 23 receives 0.5 points.

ACT Readiness
Benchmarks
School Level

3. Determine the schodével points earned per Grade 12 student
for ACT Composite.
a. Schoollevel points earned for ACT Composite = Sum of po
earned per student
66 YQHQ0E QIMDI UE Q¢ O i
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Variables related
to ACT Readiness
Benchmarks

Number of Grade 12 Students Enrolled in School (Cy&eitified
Submission)

ACT Scores for 3 years from national and state administrations

Full Academic Year Status

Number of Points Possible for ACT Readiness Benchmarks(Numbe
Grade 12 students enrolled)

Number of Points Earned for ACT Readiness Benchsg@lm of points
Grade 12 students with ACTs)

High School GPA

Using high school final GPA as high school success and postsecon(

Component readiness indicator.
Included 1. All Students Comprised of all students at the school
Subgroups 2. Whitei Studem 6 s i dentified race i

ethnicity is indicated.

3. Blacki St udent 6s identified rac
other race or ethnicity is indicated.
4. Hispanici St udent 6s i1identified et

designated allispanic regardless of whether any other races
identified for the student.

5. Eco. Disadvi Student is indicated as participating in the
free/reduced lunch program (frlp = 1)

6. English Learnef Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored English Lear
(for up to four years of exiting EL services).

7. SWDi Students who receive special education services (SPY
1)

Included Stdents

Grade 12 students enrolled at each schoaitified in cycle 7 of the

statewide information system data collection schedule (June 15) ea
school year. This is the denominator of the High School GPA compg
and is comparable for schools acrosssiate.

Excluded Students

Highly mobile students are excluded from the calculation.*

High School GPA
Calculations
Student Level

1. Final High School GPAs are submitted to the statewide
information system in Cycle 7 certified submission. These fin
high sdool GPAs are used for this component.

2. Determine points for high school GPA

a. Students with a high school GPA greater than or equa
2.8 receive 1 point.
b. Students with a high school GPA less than 2.8 receive

points.
High School GPA 3. Determine the schodével points earned per student for high
0 School Level school GPA.

a. Schoollevel points earned for high school GPA = Sum
points earned per student / number of Grade 12 stude
enrolled
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Variables related
to High School
GPA

Number of Grade 12 Students Enrolled in School (Cycle 7 Certified
Submission)

Final High Stiool GPA submitted for Grade 12 students in Cycle 7
Certified Submission

Full Academic Year Status

Number of Points Possible for High School GPA (Number of Grade
students enrolled)

Number of Points Earned for High School GPA (sum of points Grad
stucents)

Community Using crediearning in community service/service learning as accesy
Service/Service | postsecondary readiness indicator.

Learning

Component

Included 1. All Students Comprised of all students at the school
Subgroups 2. Whiteir St udent 6s i dentified ragd

ethnicity is indicated.

3. Blacki St udent 6s i dentified rac
other race or ethnicity is indicated.

4. Hispanici St udent 6s identified et
designated as Hispanic regardless of whether any other race
identified for the student.

5. Eco. Disadvi Student is indicated as participating in the
free/reduced lunch program (frlp = 1)

6. English Learnef Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored English Lear
(for up to four years of exiting EL services).

7. SWDi Students who receive special education services (SPF
1)

Included Students

Grade 12 students who are enrolled at each sshomtified in cycle 7
of the statewide information system data collection schedule (June ]
each school year. This is the denominator of the Community Service
component and is comparable for schools across the state.

Excluded Students

Highly mobile students arexcluded from the schodgvel calculation.*

Community
Service-Student
Level

1. Grade 12 students enrolled at each school are submitted to t
statewide information system in Cycle 7 certified submission.
The students in Grade 12 are used for this component.

2. Course completion and credit data from cycle 7 certified
submission for eactf four years of high school for the current
grade 12 class.

3. Determine points for Community Service.

a. Students with one or moommunity Serviceourse
credits earn 1.0 point. Otherwise students earn 0 point

On-time Credits

Using OnTime Credits for grades © 11 for secondary success

Component component
Included 1. All Students Comprised of all students at the school
Subgroups
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2. WhiteTStudent 6s identified racg
ethnicity is indicated.

3. Blacki St udent 6 s ceiistAiican Amkrican dnd naa
other race or ethnicity is indicated.

4. Hispanici St udent 6s identified et
designated as Hispanic regardless of whether any other race
identified for the student.

5. Eco. Disadvi Student igndicated as participating in the
free/reduced lunch program (frlp = 1)

6. English Learnef Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored English Lear
(for up to four years of exiting EL services).

7. SWDi Students who receive special education services (SPI
1)

Included Students

Grades 9 11 students enrolled at each schamdrtified in cycle 7 of the
statewide information system data collection schedule (June 15) ea
school year. This is the denomioaof the ortime credits component
and is comparable for schools across the state.

Excluded Students

Students who are highly mobile are excluded from sclenall
calculations.*

On-Time Credits
Calculations
Student Level

1. Calculate number of creditsread by each student at each of
grades 9, 10, and 11 for any school with any of these grade |
2. Determine points based on-tme credits for grade level.

a. If grade 9 student completes 5. 5 or more credits by e
grade 9 student receives 1 pofdtherwise, the student
receives 0 points.

b. If grade 10 student completes 11 or more credits by e
grade 10 student receives 1 point. Otherwise, the stud
receives 0 points.

c. If grade 11 student completes 16.5 or more credits by
of grade 11 studémeceives 1 point. Otherwise, the
student receives 0 points.

On-Time Credits
School Level

3. Determine the schodével points earned per student fortome
credits. For schools with any of grades 9, 10, and/or 11.:
a. Schoollevel points earned for etime credits= Sum of
points earned per student for-ime credits/ number of
students enrolled in qualifying grade levels
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Variables related
to OnTime
Credits

Number of Students Enrolled in School (Cycle 7 Certified Submissig
Student Course Completion (Cycle 7 Certified Submission)
Grade Level

Student Full Acdemic Year status

Number of Points Possible for Gnme Credits (Number of student
enrolled in grades 9, 10, and/or 11 at school)
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Number of Points Earned Per StudentDme Credits (sum of points
for students enrolled in grades 9, 10, and/or 11 at school)

Computer Science

Using creditearning in computer science as access and postsecond

Component readiness indicator.
Included 1. All Students Comprised of all students at the school
Subgroups 2. Whiteir St udent 6s i denti fi edcermwrad

ethnicity is indicated.

3. BlackiStudent 6s identified rac
other race or ethnicity is indicated.

4. Hispanici St udent 6s identified et
designated as Hispanic regardless of whether any ottes aae
identified for the student.

5. Eco. Disadvi Student is indicated as participating in the
free/reduced lunch program (frlp = 1)

6. English Learnef Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored Endlesdrner
(for up to four years of exiting EL services).

7. SWDi Students who receive special education services (SPI
1)

Included Students

Grade 12 students who are enrolled at each sshoatified in cycle 7
of the statewide information system datdexction schedule (June 15)
each school year. This is the denominator of the computer science
component and is comparable for schools across the state.

Excluded Students

Highly mobile students are excluded from the scHeweé! calculation.*

ComputerScience
Student Level

4. Grade 12 students enrolled at each school are submitted to t
statewide information system in Cycle 7 certified submission.
The students in Grade 12 are used for this component.

5. Course completion and credit data from cycle 7 cedifi
submission for each of four years of high school for the curre
grade 12 class.

6. Determine points for computer science.

a. Students with one or more computer science course
credits earn 1.0 point. Otherwise students earn O point

Computer Science
-Sdool Level

4. Determine the schodével points earned per Grade 12 studenti
for computer science.
a. Schoollevel points earned for computer science = Sum @
points earned per student
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Variables related
to Computer
Science

Number of Grade 12 Students Enrolled in School (Cycle 7 Certified
Submisgon)

Course Credits Earned for each high school year for Grade 12 class
Number of Points Possible for Computer Science (Number of Grade
students enrolled)

Number of Points Earned for Computer Science (sum of points Grag
students)
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AP/IB/Concurrent
Credit

Using creditearning in Advanced Placement, International
Baccalaureate, and Concurrent Credit courses as access and

Component postsecondary readiness indicator.
Included 8. All Students Comprised of all students at the school
Subgroups 9. Whitei St udent 6s identified rac

ethnicity is indicated.

10.Blacki St udent 6s i dentified rac
other race or ethnicity is indicated.

11.Hispanici St udent 6s identified et
designated as Hispanic regardless of whether any other race
identified for the student.

12.Eco. Disadvi Student is indicated as patrticipating in the
free/reduced lunch program (frlply

13.English Learneft Student is indicated as an English Learner (L
= 1) or student is indicated as former monitored English Lear
(for up to four years of exiting EL services).

14.SWD1 Students who receive special education services (SPI
1)

IncludedStudents

Grade 12 students who are enrolled at each sshoatified in cycle 7
of the statewide information system data collection schedule (June ]
each school year. This is the denominator of the AP/IB/Concurrent
Credit component and is comparablegohools across the state.
Concurrent Credit includes Arkansas Career Education (ACE)
concurrent credit courses.

Excluded Students

Highly mobile students are excluded from the scHee¢! calculation.*

AP/IB/Concurrent
Credit-Student
Level

7. Grade 12 students enrolled at each school are submitted to t
statewide information system in Cycle 7 certified submission.
The students in Grade 12 are used for this component.

8. Course completion and credit data from cycle 7 certified
submission for eactf four years of high school for the current
grade 12 class.

9. Determine points for AP/IB/Concurrent Credit.

a. Students with one or more AP/IB/Concurrent Credit
course credits earn 1.0 point. Otherwise students earn
points.

AP/IB/Concurrent
Credit-School
Level

5. Determine the schodével points earned per Grade 12 student
for AP/IB/Concurrent Credit
a. Schoollevel points earned fokP/IB/Concurrent Credit Sum
of points earned per student

BU & "QO&INKD Q01 GEREYO 6 QOEI0E & & QF
06600 ORNOOQMEIE aaQQ

Variables related
to
AP/IB/Concurrent
Credit

Number of Grade 12 Students Enrolled in School (Cycle 7 Certified
Submission)

Course Cedits Earned for each high school year for Grade 12 class
Number of Points Possible faP/IB/Concurrent CredifNumber of
Grade 12 students enrolled)




Number of Points Earned fé®/IB/Concurrent Credisum of points
Grade 12 students)

*Highly mobile students are those who are not in attendance for a full academic year
(partial attendance) pursoiato Section 1111 (c)(4)(F)(
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Appendix E

Arkansas Migrant Education Program Service Delivery Plan (SDP) Planning Chart

GOAL AREA 1: LITERACY
Concern Statements: 1.1he ADE is concerned that migrant secondary students lack the reading/literacy skills to be prepared for graduatiorsah@yaveeare concerned that migrant
students in grades® are achieving lower proficiency rates iadag/literacy as compared to Rongrant students; 1.3) We are concerned that Migration Education Program staff lack tre

in relevant instructional strategies for reading/literacy; and 1.4) We are concerned that migrant parents do not hvnfacosstson and educational materials, resources, and strategies t

support their children in reading/literacy.

Solution identified in the Migrant Continuous Needs
Assessment

Strateqy

Migrant Education Program

Measurable Program Outcome
(Objective)

ResourcesNeeded

.2) By the end

school year, 80% of migrant
students participating in an SEA
approved supplementary literac|
program will show a gain of
15% between preand post
testing on a reliable assessmen
of literacy.

1.2) Bythe encbfthe2 0 1 7 1
school year, 80% of migrant
parents completing a survey wil
report receiving useful strategie

to promote th
literacy achievement.
13y By the end o
school year, 85% of migrant
instructional staff receiving
professbnal development on
literacy instruction, English
Learner strategies, and service
for migrant students will repoat
gain of 15% in their
knowledge/skills related to the
training topic.




Program and Staeducational programs as needs
(state conference, eap meetings, English as a
Second Language conferences, Zoom meetings
etc.).

1.4a) Parent meetings and home visits (these should |
focused on teaching parents how to help their
children in school [e.gmakeandtake meeting,
how to use digital reading program]).

1.4b) Summer Programs that include home learning
activities (e.g. SLIiP into Reading, Summer Math

1.4c) Digital Reading Program with devices to be used
the home with books that can be readnglish or
Spanish.

parents how to help their childre
in school, instructional home
visits, etc.).

1.1, 1.3, 1.4High-interest books, age
appropriate magazines.
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Concern Statements2.1) We are concerned thaigrant secondary students lack the math skills to be prepared for graduation and careers; 2.2) We are concerned shadenigrangrades
3-12 are achieving lower proficiency rates in math as compared tonigrant students; 2.3) We are concerreat Migrant Education Program staff lack training in relevant instructional

strategies in math; and 2.4) We are concerned that migrant parents do not have access to information and educatispedsoatesa) and strategies to support their children
mathematics.

Solution identified in the Migrant Continuous Needs Strategy Migrant Education Program ResourcesNeeded
Assessment Measurable Program QOutcome
(Obijective)
2.1a) Provide irschool and extended day/year tutoring| 2.1) Provide migrant students with 21)By t he end scHiool| 2.1) Tutors,professional development,
in math. supplemental kschool and year, 80% of migrant students instructional supplies amdsources.
2.1b) Provide CrediRecovery through Portable Assiste extended day tutoring and suppo participating in arADE-approved | 2.2) Transportation, nutritional items; schaid
Study Sequence Moving Up Arkansas. in mathematis during the regular supplementary math program wi instructional suppliesutors.
2.1c) Provide migrant education student programs school year. show a gain of 15% between prg 2.3) Tutors, professionaevelopment,
focused on college/career readiness (Migrant 2.2)Provide summer math instructior and postesting on a reliable instructionakupplies/services,
Student Advisory Council, Arkansas Migrant (e.g., Summer Math, Math Makeg assessment of math. transportation.
Education Student Leadership Academy Clogs. Cents, Math MATTERS) ithe 22)By t he end schhooll 2.4)Calculators, math manipulativegectronic
2.1d) Provide access to virtual or online concurreetlit summer. year, 85% of migrant instructiong devices (tablets, Chror@ooks, etc.),
classes that are math based. 2.3) Provide SEAapproved servicas staff receiving professional instructional math guides, bilinguadath
2.2a) Provide irschool and extended day/year tutorimg math to migrant students fon development in math will repoat books.
math. project schools. gain of 15% in their 2.5) Professional trainers in math aedbvant
2.2b) Provide supplemental math instructional 2.4) Provide supplemental math knowledge/skills in the training expenses, instructional supplies and
resources (digital programs, manipulatives, etc.). materials anéhstructional topic. materials, funds fdransportation.
2.2c¢)Provide relevant and ongoing matated resources (e.g., digital programs,| 2.3)By t he e nd schoolt| 2.6) Instructional materials in the hont@nguage
professional development opportunities to migra manipulatives) at appropriate year, 80% of migrant parents (to the extent possible); math information
staff. grade levels. completing a survey will report available resources fparents.
2.2d) Provide supplemental math programs (Summer |  2.5) Provide relevant and ongoing receiving useful strategies and
Math, Math Makes Cents, etc.). professional development imath resources to promote theirh i |
2.2e) Coordinate supplemental health services for to Migrant Education Program achievement in math.
students to help them impre their academic staff.
performance in math. 2.6) Provide support for parents to
2.2f) Provide math instructional services to migrant promote the achievement thieir
students in noiprojectschools. children in math (e.g., Parent
2.3a) State and Cooperative provided access to ongoi Advisory Council and parent
and relevant professiordgvelopment meetings focused on teaching
opportunities. Provide ongoing assistance an parents how to help their children
training with the Arkansas Migrant Education in school, instructional home
Program and state education programs (state visits, etc.).
conference, cop meetings, English as a Second
Language conferences, Zoom meetings).
2.4a) Parent meetings and home visits.
2.4b) Summer Programs that include hdeasening
activities (Summer Math, Math Makes Cents, etc|
2.4c) Provide parents with information and resources {
help their child(ren) with math.
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Concern Statements: 3L) We are concerned that migrant students will not graduate or will not graduate on tiriiée 2u2) concerned that migrant students in grades@nd their parents

lack resources and strategies to make decisions about graduation asecpastry opportunitieand 3.3) We are concerned that-ofs#school youth are not being identified and recw
services/resources focused on graduation/GED.

Solution identified in the Migrant Continuous
Needs Assessment

Strategy

Migrant Education Program
Measurable Program Outcome
(Objective)

ResourcesNeeded

3.1a) Identify afrisk students with On Tradleports,
coordinate with school personnel, and provide
mentoring through migrant tutors.
3.1b) Provide credit recovery opportunities through
Moving Up Arkansas, Portable Assisted Study
Sequence, and the Local Education Agency (LEA
along with tutoring whiee needed.
3.1c) Provide appropriate supplemental health service
secondaryaged migrant youth to allow them to
focus on academic performance and graduation.
3.1d) Provide support and information in the home
language, to the extent possible, for migparents
of secondaryaged youth, to promote their
childrendés achi e gradoatiom.t
3.2a) Provide information and personalized counseling
secondary migrant students about college and
career opportunities (e.g., On Track, Portable
AssistedStudy Sequence courses, Movidg
Arkansas, Scholarships, College Assisted Migra
Program, ACT prep, concurrent credit).
3.2b) Provide programs for secondary migrant student
including those at neproject schools, focusexh
college and care@pportunities (e.g., Migrant
Student Advisory Council, Arkansas Migrant
Education Student Leadership Academy, local
coll egesd summer
3.3a) Provide personalized mentoring to inform-ofst
school youth about graduation resourceschmols
andcommunities.
3.3b) Provide services that lead to developing the skil
needed to further their education (e.g., languagg
technology/computer, and supplementary Englis
as a Second Language).
3.3c) Coordinate/collaborate with mentors, teachers, a|
adult elucation counselors in the community to
provide counseling, supplementary English as a

3.1) Provide credit recovery
opportunities through Moving Up
Arkansas, Portable Assist8tudy

Sequence, and the LEA, along
with tutoring where needed.

3.2) Provide information aoh

counseling to secondamyigrant

students, parents, and enft
school youth, including those in
nonproject schools, on high
school graduation and college ar
career opportunities (e.g., On
Track, Portable Assisted Study
Sequence courses, Moving Up

Arkansas, Scholarships, College

Assisted Migrant Program ACT

prep, concurrent credit, Migrant

Student Advisory Council,
Arkansas Migrant Education
Student Leadership Academy,
|l ocal collegesb
3.3) Identify and provideupplemental
health servies with a focus on
academic performance ahijh
school graduation.
3.4)Provide services for project and
nonproject students that lead to
developing the skills need¢al
further the education of high
school and oubf-school youth
students (e.g., language,
technology/computer, and
supplementary English as a
Second Language).
3.5) Provide professional developme
for cooperative staff and LEAs o
strategies foappropriate

31)By t he end scfiool
year, 80% of secondary migrant
students who participate in a
Migrant Education Program
sponsored credit recovery
program will complete all
attempted courses.

32 By t he end schoolt
year, 75% of secondaged
migrant students willeceive

support services, and
supplementary resources and
supplies.
3.3)Bytheend of t BbchoolZ
year, 80% of migrant parents
completing a survey will report
receiving information inheir
home language on promoting the
childds gr ag
34By the end school
year, 80% of migrant students
with health needs thate seen by
the Migrant Education Program
nurse will be referred to the
appropriate health services.
355By t he end schioolt
year, 75% of identified of-
school youth will receiveupport
services and/or educational
resources and informatidrom
the Migrant Education Program.

36)By the end of t

year, 85% of staff that work with
secondary migrant students an

receive professional developme
on graduation, GED, HEP, and

related topics, will report a gair

3.1)Moving Up Arkansa, Portable Assisted
Study Sequence, migrant staff,
transportation, tuition, educational
materials and supplies.
3.2) Materials in the home language, to the
extent possible, On Track reports,
educational materials & supplies, Portah
Assisted Study Sequea courses, Moving
Up Arkansas, scholarships, College
Assisted Migrant Program, ACT prep,
Migrant Student Advisory Council,
educational materials and supplies,
nutrition, technology camp, enrichment
trips, middle school day, Arkansas Migral
Education Stuent Leadership Academy,
summer programs, migrant staff.
3.3) Migrant Education Program nurse, medig
referrals, local community healgtinics,
transportation, materials and supplies,
health information.
3.4) Gradelevel books, tablets, materials ang
suppliesjnformation, migranstaff,
transportation, nutrition, college and carg
info, tuition (e.g., GED, school),
technology camp, enrichment trips.
3.5) Transportation, migrant staff, materials
and supplies, registratidees.

3.1, 3.2, 3.3, 3.4, 3.%5)oordinate/ollaborate
with mentors, teachers, and adult educatio
counselors in the community to provide
mentoring, counseling, supplementary
English as a Second Language, instruction
services, educational materials, and
information about high school graduation tq
out-of-school youth.




Second Language, and/or instructional services {
the outof-school youth population.

3.3d) Provide cooperative staff training on stratetpes

provide appropriate instructional and counseling
services on graduation/GED for eaft-school
youth.

instructional and counseling
services on graduation/GED for
out-of-school youth.

15% in their knowledge/skills in
the training topic.
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Appendix G
STAKEHOLDER ENGAGEMENT

Engaging Stakeholders

The ADE believes every Arkansan is a stakeholder and strives to inform and gather feedback
regarding the development and implementation of the Vision for Excellence in Education and the
Arkansas Educational Support and Accountability System.

Stakeholder engagement began in 2015 when the ADE began developing a Vision for Excellence in BEtucation
Arkansas. Throughout the development process and implementation, the Vision was shared with many
stakeholder groups in order to gather feedback. Some changes were made to the Strategic Plan based on
feedback received. The Strategic planning processgeing and the goal is for ESSA (2015) to be the lever that
allows the State to accelerate achieving the Vision.

Vision: The Arkansas Department of Education is transforming Arkansas to lead
the nation in studerfbcused education.

Mission: The Arkansa®epartment of Education provides leadership, support, and
service to schools, districts, and communities so every student graduates prepared
for college, career, and community engagement.

A multi-prong approach was used to solicit Stakeholders input imgjud

1. A webpagealedicatedo A D E &SSA(2015)information.This pageis updatedegularlyand
is the source for all Arkansas ESSA (2015) information.
http://www.arkansased.gov/divisions/pubdichootaccountability/everstudentsucceeds
act essa

2. An email address specifically for ESSA (2015) comments and feedback.
ade.essacomments@arkansas.gov

3. Alistserv for stakeholdert® sign up to receive the most current information.
http://www.arkansased.gov/divisions/communications/gtéymed

4. Mont hl'y fASteer i ngiThesemuétingsreeheld Meea thonth.g s 0
http://www.arkansased.gov/public/userfiles/ESEA/ESSA_Steering_Committee_Calendar.pdf
They are live streamed, recorded and dpeathe public. The agendas
https://v3.boardbook.org/Public/PublicHome.aspx?ak=100]1 &86utes, and recordings are
posted onlindattp://www.arkansased.gov/divisions/pubdichoolaccountability/every
student succeedsictessa/staynformedarchive. There are 12 Steering Committee
Members. The Commissioner of Education is the Chair. The other eleven were appointed by
the Commissioner and are from a varietypatkgrounds including members of the State
Legislature, parents, teachers, school administrators, and a state board of education member.
Member information:
http://www.arkansased.gov/public/userfiles/ESEA/ESSA_Steering_Committee_Membersl.pd
f

5. Community Listening ForumADE partnered with State Education Cooperatives, University
Stem Centers and Education Renewal Zone agencies to hold ten Regional Cgmmunit
Listening Forums across the state to share information and receive public feedback and
comments regarding the Arkansas Accountability System and ESSA. Superintendents,
principals, teachers, policy makers, parents, community members and other stakeholders
attended the Community ListenikRgrums.
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Community Listening Forum

Location Date Time Location Address Hosts
i i Sebiool N & Roy Hester and Cheryl Ziegler - Guy
— ma High School . Main Street Fenter Co-op; Dr. Jennifer Jennings
Aima e | ST Alma School District Alma, AR 72921 Uoks e I Bl STEM
SAU Donald W. Reynolds Phoebe Baily and Monica Morris:
: SWEAC; Marsha Daniels and Karen
Magnolia 9/19/2016 | 5:30-7:00 pm Reyrolds Conter Granc{ Hall.C. Gampus ar.]d Cgmmumty Cen'ter, Kay McMahen: SCSC; Scott White:
Southern Arkansas University | 100 E University St, Magnolia, | say stem Center; Roger Guevara:
AR 71753 SAU ERZ
Gerald Cooper and Mark
” 2 Ozarka Lecture Hall 218 College Drive Gibson: Northcentral Coop; Dr.
Melbourne 9/20/2016 | 5:30-7:00 pm Ozarka College Melbourne, AR 72556 Julie Grady: ASU STEM
Center/Ozarka College
Suzanne McCommon and
. ; A East Arkansas Community 1700 Newcastle Rd. Jimmie Lou Brandon: Great
EorfestCity 10/3/2016 | 5:30-7:00pm |~ jege Fine Arts Center Forrest City, AR 72335 Rivers COOP; Dr. Cynthia
Miller: ASU STEM Center
Karen Eoff and Rhonda Mullikin:
< S Southeast Education Service 1022 Scogin Drive, SE Coop; Wanda Jackson:
Monticello 10/6/2016 | 5:30-7:00 pm Cooperative Monticello, AR 71655 UAM STEM Center; Tracie
Jones: UAM ERZ
. 2 Danny Hazelwood and Kay
Pine Bluff 10/10/2016 | 5:30-7:00 pm A"‘:"s?s R(':"e’ Ed“t‘.’a“°" & 9:; \f/th;s;ﬁa?t;\eo ; Simpson: ARESC Coop; Dr. Joy
envice;Looperalive ine:Blu; Jackson: UAPB STEM Center
Donna Harms and Angie Caron. NE |
. . Coop; John Manning and Tish
” 5 Cooper Alumni Center Arkansas 2600 Alumni Bivd.,
Jannabon e | Saedadpn State University Jonesboro, AR 72401 i el
Clogston: ASU ERZ
Darin Beckwith and Beth Neal
G i c L 1100 Hend s Dawson ESC; John Ponder and Deb
. AR arrison Activities Center Lecture enderson St. Young: Dequeen/Mena ESC; Donnie
e 10117116 | 5:30-7:00 pM | |1 Henderson State University Arkadelphia, AR 71999 Whitten: Arkadelphia SD; Betty
Ramsey: HSU STEM Center; Greg
Wertenberger- HSU ERZ
" Phillip Young and Lenett Thrasher:
Hargis Conference Center, Arch 101 Bulldog Drive Arch Ford ESC; Jeff Williams and
Conway Area 10/24/2016 | 5:30-7:00 pm Ford Education Service Pl il 2R 72 1‘27 Leasha Hayes: Wilbur Mills ESC; Dr.
Cooperative Umene, Uma Garimella: UCA STEM; Vic
Dreier: ATU STEM
Dr. Charles Cudney and Marcia
5 . ; 922 EAST EMMA AVENUE, Sanders: NW Coop; Lynne
Springdale 10/25/2016 | 5:30-7:00 pm The Jones Center SPRINGDALE, AR 72764 Hehr: UofA STEM Center:
Lindsey Swagerty: UofA ERZ




The Community Listening Forums provided Stakeholders with information about ESSA (2015) and the
process of developing the accountability plan. The goal of each forum wathty feedback on three
overarching questions.

1. What are the most important characteristicgonfr school?
2.What are the bet measures of success/qualitgwfschool?
3.How do we make sure every student in Arkansas has opporfiomstyccess?

The resposes from each of the Community Listening Forums can be found:
http://www.arkansased.gov/divisions/pubkdichootaccountability/everstudemsucceedsct essaEach of
the partners advertised the Forums locally and ADE utilized the ESSA webpage
http://www.arkansased.gov/divisions/pubdichootaccountability/evernstudertsucceedsct essaas well
as the ADE Facebodittps://www.facebook.com/arkansasat the ADE Twitter
https://twitter.com/ArkansasBo promote the events.

6. Online surveys. Results of each survey to can be fdutm/www.arkansased.gov/divisions/public
schoolaccountability/everstudentsucceedsict essa

7. The opportunity to be an Ambassador. Aassadors conducted Community Listening Forums and collected
feedback to the ADE. Ambassador hosted Forana$eedback

https://docs.gogle.com/spreadsheets/d/1BTZ6ZbUTKSL2hR54M8uPm5h0RF50pv7 GOV 3x0elZ/edit#qid=0

8. Advisory Teams. There were five advisory teams thait Worked on specific sections of the plan. The
Advisory teams are: Educator Effectiveness, Assessment, Accountability, School Support and
Improvement and English Learners. You can find their work at this link:
http://www.arkansased.gov/divisions/pubfichoolaccountability/eversstudertsucceedsict essa/essa
advisoryteams

In order to ensure that ADE consulted with all required stakeholders as well as all interested stakeholders,
ADE Commissioner and staff presented information abmi¥/ision and State Plan development at the
following meetings and eventsttps://docs.google.com/spreadsheets/d/1kBJ9LBPHE
0eaJOyn30PssRnSLP3ssKISnDwITy8vHY/edit#gid=1605702563

In addition to each of the above opportunities for stakeholders, #BEveekly ESSA (2015) planning
sessions that include the ADE Leadership team as well as other key positions in the ADE. In order to
provide timely ongoing communication to the Governor, The Governor's education liaison also attends
these meetings. Alsthe State Board of Education receives an ESSA (2015) update in each of their
monthly meetings. Agendas for the meetings:
https://v3.boardbook.org/Public/PublicHome.aspx?ak=106163

The second draft of the plan was posted on May 23, 2017 and remained online and open for public comment
until June 30, 2017. During that time feedback was received through email, and on the survey posted with
the draft. All of the feedback can be foundener
https://drive.google.com/drive/folders/OBxiYBMrUhYcNdTIzUI9hUGdoMW8?usp=shafReyisions to

the plan were made in response to the stakehol de

A strong effort was made to inform the public that the plan was posted and the ADE wanted their
feedback. Part of that effort included a social media push. All of that work can be found here:
https://drive.google.com/open?id=0BxiYBMrUhYcNODRhLTVKNOOWW,|Q
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AppendixH

TEACHER LEADER ADVISORY GROUP 2017-2018

Educator
Alicia Thompson
Alyssa Folk

Christina Howell Coots

Claudine James
Darci Stoll
Dawn McLain
Debbie West
Dee Davis
Jennifer Burke
Jennifer Thomas
Karen Johnson
Kelsey Eursery
Lesa Grooms
Lindsey Bohler
Rose M. Smith
Dena McClain

Sarah Garrison

Sarah Richardson
Shelley Smith
Staisey Hodge
Stephanie Goodman
Suzanne Rogers
Whitney Johnson
Amanda Jones
Brittany Berry
Tasha Shoat
Dudley Webb
Mollie Sanford
Randi House

School Name

Clinton Junior High

El Dorado High School
University Heights Elementary
Malvern Middle School

Benton High School

North Little Rock Middle School

University Heights Intermediate Schoc

Dollarway School District

Glen Rose

Forest Heights STEM Academy
Birch Kirksey Middle School
Archer Learning Center
Pocahontas High School
Sheridan Elementary School
Forrest Park/GreenvillekPre
Wynne Intermediate School

Virtual Arkansas

Cutter Morning Star Elementary
Rural Special High School
College Station Elementary

Hot Springs Middle School
LISA Academy North High School
Sheridan Elementary School
Poyen High School

Helen Tyson Middle School
Cavanaugh Elementary
HotSprings Intermediate School
Dumas New Tech High School
Theodore Jones Elementary

School District

Clinton School District

El Dorado Public Schools
Nettleton Public Schools
Malvern School District

Benton School District

North Little Rock School District
NettletoBchodDistridnJonesboro
Dollarway School District

Glen Rose

Little Rock School District
Roger$ublic Schools
Springdale Public Schools
Pocahontas Public Schools
Sheridan School District

Pine Bluff School District
Wynne School District

Arch Ford ESC

Cutter Morning Star
MountaiWiew School District

Pulaski County Special School Distric

Hot Springs School District
LISA Academy

Sheridan School District
Poyen School District
Springdale Public Schools
Fort Smith School District
Hot Springs School District
Dumas School District
Conway School District
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Office of Educator Effectiveness

Arkansas Department of Education

Richard Abernathy , Executive
DirectoArkansas Association of Educati
Administrators

Denise TobinAirola , Director
Office of InnovatiorBucation
University éfrkansas

Hope Allen, ADE Special Advisor Learning Services/Assessmer|

Tina Arter, Science Instructor
Nashville High School

Luanne Baroni, Principal LISA
Middle Schewlest

Randy C. Barrett, Superintendent Gentry School District

Daryl Blaxton, Superintendent
Pocahontas School District

Tiffany Bone, Visiting Assistant
Professor Arkansas Tech Univer

Donnie Boothe, Principabtuttgart High School

Becky Cezar, ADE Program Manage|
Learning Services/Special Education

Debra Cole,Specidtducatiomstructor
Northside HS/Fort Si8Eh

Todd Edwards, Principal Bryant High School

Diann Gathright, ADE Trainer
Arkansas TESS & LEADS

Becky Gibson, ADE Program Advis
Office of Educator Effectiveness

Lisa Haley, ADE Division Manager Special Education

Lana Hallmark , ADE Program Advisi
Learning Services/Curriculum & Instructid

Maureen Harness, ADE Program
Advisor Office of Educhffactivenesg

Sabrina Harris, Instructional Facilitator Fuller Middle School/PCY

Bobby Hart , Superintendent Hop|
School District

David Hopkins, Superintendent
Clarksville School District

Barbara Hunter -Cox, Director Teaching & Learning/APSRC

Sandra Hurst, Director ADE
Educator Effectiveness

Feng Jiang, Research Associate
Office of Innovation for Educatio
University of Arkansas

Jim Johnson, ADE Trainer Arkansas TESS & LEADS

Marilyn Johnson, Professional
Development Specialist
Arch Ford Gop

Portia Jones, Curriculum Coordinat
Hope School District

Kelli Langan, Research Associate Office of Innovation for Edy
University of Arkansas

Charles Lee, Assistant Superintender
Rogers School District

Michele Linch, Executive Director,
ArkansaState Teachers Association

Amanda Linn, Curriculum Coordinator Arkansas Leadership Aca

Mike Mertens, Asst. Executive Direcl
Arkansas Association of Educationg
Administrators

Renee Nelson,ADE Program Advisor
Office of Educator Effectiveness

Robin Nichols:t Instructor Nettleton Middle School

Ivy Pfeffer, ADE Assistant Commissiol
Educator Effectiveness/Licensure

Tony Prothro, Executive Directd
Arkansas School Boards Assn.

Cheryl Reinhart, Director ADE Educator Licensure

Brenda Robinson, President
Arkansas Education Association

Cynthia Romeo,Englisinstructor
Conway Junior Hghool

Frank Shaw, Math Instructor (Retired) Forrest City School Distric

Rhonda Simmons, Tech Coordinatd
El Dorado School District

Kathy Smith, Senior Program Offic
AR Ed Reform for Walton Foundation

Robin Stripling, ADE Program Coordinator Special Education

Andy Sullivan , Asst. Principal/ IF
Cabot School District

Brian Summerhill , Asst.
Superintendent Van Buren Scho
District

Marylene Tate, JAG Program Manager AR Career Education

Lisa Todd, Deputy Superintendent
Greenbrier School District

Jeff Wasem, Principal
Bentonville School District

BoyceWatkins, Advocadpirector Arkansas School BAaris

Angela Winfield , Specigtducation

SouthwesEoOp
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