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Il. Purpose of the AArkansas Technical Assista
Students with Specific Learning Disabilities (AR TAMS L D) ©

This Technical Assistance Manual was created by the Arkansas Department of Education,
Speci al E d u ¢ a-BEHUpTiask Bance endéspecific ReBraingsability (SLD)
Identification. It was designed to supplement the ABEU Rules and Regulations pertaining to
P.L.108446, the Individuals with Disabilities Education Improvement Act (IDEA) of 2004.
This manual is spmific to the portion of the ADESEU Rules and Regulations regarding the
identification of students with Specific Learning Disabilitidsis intended as guide for
determining which method &LD identificationis most appropriate for each district.

[l Definition of Specific Learning Disability (SLD)

According to the Arkansas Department of EducatiBnp e c i a | E d @8 Rulemamd Uni t 0
RegulationfADE-SEU R & R), a Specific Learning Disabi
or more of thébasic psychological processes involved in understanding or in using language,

spoken or written, that may manifest itself in an imperfect ability to listen, think, speak, read,

write, spell or to do mathematical calculations, including conditions sughresptual

disabilities, brain injury, minimal brain dysfunction, dyslexia and developmental apHdmaa.

term does not include learning problems that are primarily the result of visual, hearing or motor
disabilities, or mental retardation [intellectugability], of emotional disturbance, or of
environmental, cultural or economic disadvant

It is important to note that underachievement in a student suspected of having a specific learning
disability should not be due to lack of appropriate instonciin reading or mathData must
demonstrate that the student received appropriate instruction and repeated assessments at
appropriate intervals, reflectimngoingassessment of student progress.

Link for ADE-SEU Rules & Regulations
https://arksped.k12.ar.us/PolicyAndRequlations/default.html

Link for the Federal Department of Education guidelines for implementation of IDEA
http://idea.ed.gov/explore/home



https://arksped.k12.ar.us/PolicyAndRegulations/default.html
https://arksped.k12.ar.us/PolicyAndRegulations/default.html
http://idea.ed.gov/explore/home

IV.  Acceptable Methods in Arkansas for Identifying Students who have Specific
Learning Disabilities

According to the AR Special Education Rules and Regulatibess are three allowable
methods for identifying a student as having a Specific Learning Disability.
1. Establishing a severe discrepancy between intellectual ability and achievement
2. Using a process based on a -badedntededt®on r espons
3. Using other alternative researbhsed procedures (such as PattefrStrengths and
Weaknesses)

Each Local Education Agency is responsiblesielecting one of the methaalsove to determine
the existence of a Specific Learning Disabilapnd the method selectetiould be used district
wide However, the district might choose, for example, toRisgponse tintervention RTI) at
the elementary level and Patterns of Strengths and Weaknesses at the secondary level.

Professionals arethically responsible for establishing and maintaining competence in the
method selected for identifying Specific Learning Disabilities.

From the ADE6s Code of Ethics for Arkansas Ed
A6. 02 Standard 2: An educat dg knoméedga,trali ns compe
dispositions relating to his/her organizational position, subject matter, and/or pedagogical
practice. 0

From the National As s o cPriactplesdan PrafedssioSat Bthico | Psych
fiPrinciple Il.1. Competence
To benefit dents, school psychologists engage only in practices for which they are qualified and
competent.

Standard 11.1.1

School psychologists recognize the strengths and limitations of their training and

experience, engaging only in practices for which they aadifeed. They enlist the

assistance of other specialists in supervisory, consultative, or referral roles as appropriate

in providing effective serviceso



V. Method 1: Discrepancy

Essential Elements: Discrepancy

Ar kansas 0 S pElgihiliy CriteBadandcPaogranoGuidelines for Children with
Disabilities, Ages®2 1 ( Speci fic Learning Disability) sta
severe discrepancy between intellectual ability and achievement as a factor in the fprocess o
determining whether a child has a Specific Learning Disability, the severe discrepancy must be
in one or more of the following areas:

1) Oral expression;

2) Listening comprehension;

3) Written expression;

4) Basic reading skills;

5) Reading fluency sk,

6) Reading comprehension;

7) Mathematics calculation;

8) Mathematics problem solving. o

Additionally, AA discrepancy must be document
determined by use of regression analysis. This method requires the usenolaadsscore

comparison, meaning that achievement and intellectual functioning scores must be converted to

the same standard score scale so that they can be directly compared. Age based standard scores
must be used. o

Arkansaso® Speci daddSdvites PradeduraliReqgainrerdentRand Rrogram
Standards (Appendix BSLD Eligibility: Method for LEA Use in Determining Discrepancy
Analysis)statei | f a public agency elects to use a sev
and achievement asfactor in SLD determination, the psychometric standard established for
determining a severe discrepancy is as follows
A severe discrepancy is considered to exis
achievement when the level of severity is éqoar greater than 1.75 or more standard
deviations (S.D.) at the fifty percent (50%) or above level of probability as determined by
regression analysis.

fiThe establishment of a 1.75 S.D. will allow the evaluation process to account for possible error
that might result due to inaccuracies within the testing and performance comparison process.

fiKeep in mind that the determination of a severe discrepancy does not necessarily mean that

there is a Specific Learning Disability. Other factors magdogributing to lowered

performance. Conversely, there may be rare cases where a child has a Specific Learning

Disability butdoess ot c¢cl early demonstrate this upon use



Suggested Procedures for Determining Eligibilitiscrepancy

There are four primary steps that should be followed in establishing a severe discrepancy
between intellectual ability and achievement.

1. Determine the studentods intellectual abil:i
Comput e t h e-based tultseafe oréwall cangpesite intellectual ability score. Short

or abbreviated instruments are not permitted. There may be times that based on professional
judgment, the determination has been made that the full scale or overall composite intellectual
scoredoesnotmaeni ngful ly reflect the studentds cogni
composite score may be used to reflect the st
the WISGV, if there are one or more significant and rare discrepancies éeingex scores,

the General Ability Index (GAI) may be computed and used to compare to achievement scores.

Note: Nonverbal intellectual instruments should only be considered when a student is nonverbal,
exhibits a significant language disorder/delay,/ani an English Language Learner.

2. Determine the studentds achievement score
Administer a complete broad achievement measure to the student, and then calculate the

st u d e nbasedacheegement standard scores. ldentify deficits that correspmraldo

more of the eight areas included in the definition of a specific learning disalhligeneral, one

would use a subtest score corresponding to the area of SLD. A cluster/composite score could be
used if the entire cluster/composite matches aa af SLD.

3. Determine the ability-achievement discrepancy

Enter the studentds identifying information i
chronol ogical age at the time of achievement
achievement standard score resufis.a reminder: (1) the full staor overall composite

intellectual ability score should be used and (2) only achievement subtest or cluster/composite
standard scorem areasfor which a student can be identified as having a specific learning

disability under state and federal regulatis should be usedcor example, the WIATII Basic

Reading composite, composed of the subtests of Word Reading and Pseudoword Decoding,

could be used for the area of Basic Reading Skills. Either of these subtests could also stand

alone for this SLD arei@ only one of the subtests is given to the chiltbwever, one would not

want to use the WIATII Total Reading composite score for the area of Basic Reading Skills
because the scorergains content related to both basic reading skills and reading

comprehension. Thus, when an achievement cluster/composite score is representative of

multiple areas of SLD, that score should not be used for regression comparisons.

Note: Only one broad achievement measure should be administered to alfchuidtests wee

deemed invalid or some achievement areas were not included on that measure, a second measure



could be used to fill in these area@3nce a student has been identified as having an area that
meets regression criteria, additional subject area assessratit ke completed in each of the
identified areaso provide more irdepth information for programming.

4. Determine if a severe discrepancy exists

A severe discrepancy is considered to exist b
achievement whethe level of severity is equal to or greater than 1.75 or more standard

deviations (S.D.) at the fifty percent (50%) or above level of probability as determined by

regression analysisThis discrepancy could occur in one or more of the eight academsc area

listed above.

Evaluation Report Components: Discrepancy

Needed for every evaluation

When a district has chosen to use a discrepancy method for the identification of students with
specific learning disabilities, the following components shouldrbsented and interpreted in

the comprehensive evaluation report:

Vision and Hearing Screening

Social History

O¢ O«

0 Individual Intelligence
0 Individual Achievement
0 Adaptive Behavior

Communicative Abilities

Learning Processes (visual perception and auditory p@yogp

Observation for each suspected deficit area

Subject Area Assessment for each achievement area meeting regression criteria

O¢ O¢ O¢ O«

For additional detail refer tduttps://arksped.k12.ar.us/PolicyAndRequlations/default.html

Additional components for determining digibility using Discrepancy

A statement or printout documenting the regression comparison results

0 If a score other than the full scale or overall composite intellectual score was used in the
regression comparison, an explanatory statement shoutdlbded

A statement that the method used to identi
was a discrepancy analysis.

O«

O«

A sample evaluation report representing Discrepancy as the method for determining eligibility
for SLD can be found in AppendiA. Thereportsin Appendix Aare only meant to provide
examples of how differerchool PsychologySpecialists develop their reports.


https://arksped.k12.ar.us/PolicyAndRegulations/default.html
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Professional Development: Discrepancy

Districts using a discrepancy model to determine eligibility for a Specific Learning Disability
may consider providing professional development in the following areas:

For every method

Administration and interpretation of evaluation components
Charactestics of students with Specific Learning Disabilities

0 Required components for the determination of eligibility under SLD

O¢ O«

Additional for Discrepancy
0 Use of the Standard Score Regression Comparison Program

Frequently Asked Questions: Discrepancy

What test information do | need to enter into the regression program for intelligence and
achievement tests?

The regression program already contains many intelligence and achievement tests. However, as
tests are revised, the information that is usetienrégression program will need to be updated.

1. Reliability Coefficients

If you use a test that is not already in the program, you will need to enter the test name, mean,
standard deviation, and the testest reliability coefficients for each age enthe Intelligence
Tests or Achievement Tests tabs on the Home screen.

2. Correlation Coefficients

If there are no correlation coefficients from intelligence and achievement tests that are co
normed on a nationally representative sample reported inghméaual, then correlation
coefficients documented through research using a largeef@med national sample from tests
that were not csmmormed may be usedf no coefficients are available from a reported study or
test manual, then an estimated coefht of .60 or .65 may be used as default.

If more than one achievement test has been administered for the same achievement area,

which score should be entered into the regression program?

When more than one score from a different achievement testiialde for the same area, the

examiner must decide which score will be entered into the regression program. The following
considerations should be given: the more reliable score, the more comprehensive score, the
composite or cluster score, or the sabegermined by clinical judgment to best represent the
student 6s skill I n that area. Composite scor
scores.

10



VI. Method 2: Responseo-Intervention

Essential Elements: Responge-Intervention

School districts choosing RTI as the criterion for identifying students with Specific Learning
Disabilities (SLD) must have a fully implemented thtee system of support, which includes
researckbased interventions delivered with fidelity. [Resseto-Intervention is defined as an
integrated framework of assessment and interventions with a sefdeImultilevel prevention
system to maximize student achievement.

The RTI Arkansas Model is currently being used in Arkansas schools. The fentiass
components of RTI Arkansas are as follows:

0 Screening- Universal screening of all students in reading and math three times per year
o] Progress Monitoring - Ongoing monitoring of student progress at each tier
o] Multi -Tiered System of Suppori Three tieed model of support, implemented with

fidelity. Multiple tiers of increasingly intensive, evideAgased intervention that is
aligned to/based on core instruction. Intervention fedos student need. All students
are involved in Ter 1, which involvesigh-quality, evidencébased core instruction.

o] Data-Based DecisiorMaking - Collaborative problensolving approach by school staff
for development, implementation, and monitoring of the intervention process

Parents will be notified when screening datsstdie RTI team that the student is struggling and
needs an intervention beyond that provided to all students in the general education
classroom.The informatiorprovided to parentshouldincludethe frequency and duration of the
intervention, where it ilibe conducted, and educational professional responsible for delivering
the intervention.

Suggested Procedures for Determining Eligibility: Respotiedntervention

When determining a studentds el igiBhodld ty f or
consider the following four questions:
1. Has the student received high quality, resedaded instruction (in the area of suspected
disability) in the general education setting by qualified personnel?
2. Were evidencdased interventions provided atighlevel of fidelity and integrity
across multiple tiers for a sufficient amount of time?
3. Were the following conditions present after evidehased interventions were
implemented?
a. Level of performanceAcademically, the student was performing well betbat
of typical peers.

11



b. Rate of progressDespite the implementation of these interventions, the student
did not progress at an expected rate
4. Are there exclusionary factors that would explain low levels of performance and lack of
adequate progress?

The first two questions relate to determining the appropriateness for the referral committee to
recommend proceeding to an individual exadilon for special educatiorf.he criteria outlined in
guestion three constitute what has come to be referred tduss discrepancypproach to

identifying students with SLDThat is, a student can be considered to display an SLD when they
demonstratéa) inadequate academic performance (level) in comparison to established standards
and (b) inadequate rate of improvement when provided with evideasasl interventions.

Question four addresses other possible reasons for inadequate performance anditgnewth
multidisciplinary team will need to determine if the inadequate academic performance and the
inadequate rate of improvement have resulted iadwerse affeadn t he st udent ds ec
performance resulting in the need for special educationedatdd servicesThe documentation
required to address these questions is discussed below.

1. Documentation of Tier 1 sufficiency and fidelity

Multidisciplinary teams must have documentation that the student received high quality core

instruction in tke general education setting provided by qualified professionals for a sufficient

amount of time.The following factors should be considered:

The general education curriculum is akgl to the Arkansas standards.

The curriculum adequately meets the nefd30-85% of the students.

The curriculum has been in place for a sufficient amount of time in thelschoo

The studentdos teachers were adequately tra

The student6s teachers adequateéessandused t he

materials associated with the general education curriculum.

The studentodos teachers used effective inst
differentiation, scaffolding, teacher questioning, etc.).

0 The student received instruction in the aurlum for a sufficient amount of time.

O¢ O« O¢ O¢ O«

O«

2. Documentation of Tier 2 and Tier 3 sufficiency and fidelity

Multidisciplinary teams must document that evidebeased interventions were sufficient and

were provided at a high degree of fidelity and for a sufficiength of time.The following

factors should be considered:

0 Interventions used at Tiers 2 and 3 are supported by scientific research and target the area
of need for the students who receive them.

Interventions have shown successful responses from sitidents with similar needs

receiving the intervention.

Staff were adequately trained to implement the interventions.

The interventios wereéimplemented with fidelity and for a length of time consistent with

O«

O¢ O«

12



the intervention research.
0 The frequency of fpgress monitoring was appropriate based on the intensity of the

intervention and the studentdos | evel of pe
0 The interventios wereadjusted or changed when a student demonstrated an inadequate
response.

3. Documentation of level of performancend rate of progress at Tier 2 or Tier 3
The purpose of the RTI process is to close th
and the achievement of his graeeel peers. If the student is making progrgss not
sufficiently narrowing the advement gap, a specific learning disability may be suspected and a
special education referral may be appropriate. Students displaying SLD under a dual
discrepancy model would be expected to display:

0 A level of performance below expected standards

0 Inadequate rate of progress relative to typical peers when presented with eviescke
interventions

Level of Performance

The multidisciplinary team must determine whether or not the student achieves adequately for

the student's age or to meet the Stgtproved gradéevel standardsA ratio between expected
achievement and the studentds current | evel 0
greater than 2.0. For example, if the expected words read per minute is 52, and the student is
reading24 words per minute (52/24 = 2.16), the ratio may be considered underachievement.
Additionally, the multidisciplinary team should examineshe udent 6 s | evi,el of pe
relation to the student population of the schdabr example, if 30% or mo the student

population performs at a level comparable to the student, the quality of the core instruction or

other factors should be examined.

Rate of Progress

The multidisciplinary team woatdotprogtdsshrougmeed t o
progress monitoring techniqyeghich are implemented with fidelity. The National Center on

Student Progress Monitoring has indicated that progresstoring measures should include the
following characteristics:

Acceptable psychometritharacteristics (including reliability and validity)

A number of alternate forms

Sensitivity to improvements in skill acquisition

Ability to create linkages to instructional design

Efficient administration

O¢ O« O¢ O¢ O«

It is essential that the district identify pregsmonitoring measures that meet these criteria. The
National Center on Student Progr&&snitoring athttp://www.studentprogress.oiga good
source of information about the characteristics of vanagress monitoring options and may

13
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provide assistance in identifying appropriate measures.

A studentds rate of prodmoes exiasnpdet ernmi mediduw
progress in oral reading fluency, the number of words read correctly per minute during the
course of the intervention would be calcul ate
compared to the rate of typicallgiorming peers based on universal screening data collected

from all students.There are no state or federal regulations that specify what constitutes an

inadequate rate of progress; therefore, it is the responsibility of the district to establish

approprate assessment parameteds. di screpancy ratio of 2.0 betyv
progress and that of his/her same age peers is often considered as being indicative of an

inadequate response to intervention. For example, in oral reading fluencynd gesae

student identified as responding inadequately may have a rate of improvement of no more than

0.5 words per minute per week in comparison to a rate of 1.17 words per minute per week of

typical peers (1.17/0.5 = 2.34The discrepancy in this examhegs greater than 2.0 and may be
considered significantMost commercially available progress monitoring measures (e.g.,

DIBELS, AIMSweb) provide expected rates of progress for students at each grade level against
which an i ndi vi dambecomparedl dhret ¢ upleang ess s ac e of
be monitored throughout the intervention peri@hta displays (e.g., aimlines, trendlines) can be

useful for illustrating the student's rate of progress.

Below are examples of visual displays ofdgint progress.

Sufficient Progress with Intervention

80
£ 70 .
=
< 60 Pr—— =
o 950 -
o
< 40 . o—Benchmark
&
& 30 .,.—I\.—I?.‘F. ——Tier 2 Intervention
« 20 . .
° Tier 3 Intervention
g 10

0 T T T T T T T T T T T T T T T T 1

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17
Number of Weeks
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0 T T T T T T T T T T T T T T T T 1
1 2 3 45 6 7 8 9 10 11 12 13 14 15 16 17
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Tier 3 Intervention

Words Read per Minute

4. Consideration of Exclusionary Factors

The multidisciplinary team is required to consider the effects of possible exclusionary factors. It

i's i mportant to examine the studentoéa progres
pattern of underachievement and poor response to instru&tionst udent 6 s under ach
may be related to factors outside the realm of a Specific Learning DisaMiitiyidisciplinary

teams must verify that t herimatlythd msultods I nadequa
environmental or economic disadvantage; cultural factors; visual, hearing, or motor disability; an
intellectual disability; emotional disturbance; or limited English proficiendyese exclusionary

factors relate to the ideathtath e st udent 6s i nadequate academic
primarily result from presumably known factor
under ac hiltaswessidenhowever, that the team may determine that a student has a
SpecificLearning Disability even if the student also has, for example, a visual impairinent.

this situation, the team could determine that the identified learning deficits are significantly

greater than what one might expect as a result of the visual impagtoea.

Exclusionary factors should be considered carefully by addressing the following questions:

0 Are there any emotional/ behavioral/attenti
ability to progress in the general education curriculum?

O Are there any medical issues (e.g. Vvision,
ability to progress in the general education curriculum?

0 Is the studentds cognitive ability in the r

intellectuald i sabi |l i ty?0o
0 Are there any sockeconomic issues (e.g. environment, cultural, economic disadvantage)

t hat might i mpact the studentdés ability to
0 Are there any | imitations to the studentds

15



Note: Although a district may elect to use response to intervention data as the primary evidence
for the existence of a Specific Learning Disability, school districts in Arkansas must also
complete a comprehensive psyataucational evaluation that meétg iminimum standards

outlined in the Arkansasodo Speci al Education R
should consider all of the relevant information documented in the individualized evaluation when
making a determination regarding thatstudeé s el i gi bi I ity under the ¢

Specific Learning Disability.

Evaluation Report Components: Responrgeintervention

Needed for every evaluation

When a district has chosen to use RTI for the identification of students with spexiinite
disabilities, the following components should be presented and interpreted in the comprehensive
evaluation report:

Vision and Hearing Screening

Social History

Individual Intelligence

Individual Achievement

Adaptive Behavior

Communicative Abilities

Learning Processes (visual perception and auditory perception)

Observation for each suspected deficit area

Subject Area Assessment for each suspected deficit area

O« O¢ O« O« O« O« O¢ O¢ O«

For additional detail refr to:https://arksped.k12.ar.us/PolicyAndRegulations/default.html

Additional components for determining eligibility using RTI

0 Description of the specific researbhsed interventions provided to the student beyond

the general education instruction (these interventions must bdydiredtto the area of

suspected disability under SLD)

Statement of the number of weeks that each intervention was implemented

Statement of the amount of time per week that each intervention was implemented

Summary of the implementation of the interventididelity, description of any changes

in the intervention AND the frequency of progress monitoring

Summary of how the studentébés overall | evel

grade level standards

0 Summary of the results of each intetvenon t hat compares the stu
to his/her baseline, and compares the stud

0 A statement thahe method used to identify tset u d e ecifidLearnBig Disability

was the analysis of RTI data

O« O¢ O«

O«
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A sample evaluation report representing RTI as the method for determining eligibility for SLD
can be found in Appendix B. Theportsin Appendix Bare only meant to provide examples of
how differentSchool PsychologySpecialists develop thefeports.

Professional Development: Responrgeintervention

Districts using the RTI process to determine eligibility for a Specific Learning Disability may
consider providing professional development in the following areas to establish and maintain an
effective RTI system:

For every method

Administration and intgretation of evaluation components
Characteristics of students with Specific Learning Disabilities
Required components for the determination of eligibility under SLD

O¢ O¢ O«

Additional for RTI

0 Overview Training

Parent and Community Awareness
Selection and Evaation of Curriculum
Evidencebased Intervention
Problemsolving Process

Data Collection and Analysis
Screening/Progress Monitoring

O¢« O« O« O« O« O« O

Frequently Asked Questions: Respontelntervention

How does RTI fit with the core curriculum?

The core curriculum includes the standards that all students must demonstrate to ensure success
in school, college, and career readiness upon high school graduRfibrs the datébased
decisionmaking process in which schools use data to identify¢hdeamic and behavioral

supports students need to meet the knowledge and skill expectations of the standards.

Is there guidance on assessment tools to use as part of an RTI system?

Schools will need multiple pieces of assessment data to answer questions that are critical to
addressinan RTIsystetkkor exampl e t he data needeitmikkt o ans\
for academic or behavi or al ddd#&iadswerteedestions di f f e
AHow are certain students responding to a par

17



Is RTI just a way to avoid providing special education services?

No. RTlis a way to integrate federal mandates concerning general education and special
edua@tion so that all students receive high quality, effective instructdrl.is a framework of
instruction and intervention for all students, and the intent is to generate a seamless system of
support that is available to all students at the first sigreetl.

How does a problemsolving team differ from the multidisciplinary team that establishes
eligibility?

The problerssolving team reviews data to explore possible reasons students are not being
successful, and assists the classroom teacher in devghlypinmplementing strategies and
interventions to help students experience greater academic and behavioral stioeess.
problemsolving team promotes a collegial atmosphere where teachers and other school
professonals (e.g., school counselor, SchooldP®jyogy $ecialist, reading specialist) work
together to solve student problems and use dependable and efficient assessment methods to
measure the progress of struggling learners.

The multidisciplinary team is responsible for identifying students whewsgected of having a
disability and may be eligible f@pecialeducation servicesMultidisciplinary teams are

typically comprised of specialists, including school psychology specialists or psychological
examiners, speech therapists, nurses, and $peécieation teachers; however, the classroom
teacher is also an essential membere multidisciplinary team reviews the results of formal
psycheeducational evaluations in addition to the data gathered by the prsbleimg team
through the RTI processlhis constitutes a full and individual evaluation. The multidisciplinary
team may include members of the problsoiving team as well as any additional individuals
important to the evaluation process.

How many interventions should be implemented befordeciding that a student has failed

to adequately respond to general education interventions?

There is no state requirement for the amount or duration of interventions a student will receive.
A district should establish decision rules for implementingnioéi-tiered system of support. A
referral for special education services should be made based on evidence that a student is not
responding to general education interventions. However, RTI cannot be used to delay a referral
for a special education evatian for a student suspected of having a disability and in need of
special education services, and if a referral is made, a referral conference must be scheduled.

What has to exist in order for RTI to work?

RTI is successful when an infrastructure exists to support a predaktnmg process, which

includes intervention development, progress monitoring, and regularly scheduled meeting times
for the problemsolving team.School staff must possess skills in thglementation of the
necessary instructional strategies and interventions as well as the administration of various

18



assessments and analysis of the assessment r&hetefore, school personnel must be

provided the training opportunities necessaryaim ghe skills needed to implement RTI system
wide. Teachers and support staff must have the support of building administrators and district
staff to implement RTI effectivelySupport provided to teachers must extend throughout the
implementation of irgrventions including the collection of appropriate data to assess student
progress.

What is the criterion for a successful intervention?

An intervention is successful if the achievement gap between the performance of the student at

risk and the expectdeenchmark has decreased based on the data collected through progress
monitoring. Problemsolvingteamsi s e t h e s ¢ h o addetermiteavhetherthegap r ul e s
has decreased using progress monitoring instrunaetsvhether the intervention should be

increased, changed, or stopped.

Who progress monitors or conducts assessments for RTI?

Many different individuals can progress monitor depending on the tool being Sset

progress monitoring tools require minimal training, and districts may select multiple individuals
to be trained including parents, retired teachers, paraprofessionals, other school personnel.
District-wide progress monitoring instruments may alsa$ed and the data may be collected by
district level personnel, classroom teachers, and/or designated buildingreaffduals who

are expected to monitor progress should be formally trained to administer the instruments used
for progress monitoring.

What documentation is used with RTI?

Schools should keep detailed documentation of assesdatendf students at all levels of the

RTI system. For each student who receives Tier 2 or Tier 3 intervention, schools should

document interventions providedijration of intervention, fidelity of intervention, outcome of
intervention, and appropriate next steps for working with the studddrts and graphs are

excellent tools to visually display intervention data collected. The charted data should produce
documentation of a studentdés progress (e.g., ¢

How/what do we communicate to parents?

Regardless of whether the parent initiated a concern or the teacher initiated a concern, parent
involvement is critical and should be facilitated througiiitbe process, beginning with the

problem identification phase? ar ent s shoul d al ways be notified
with monitoring student progress and of the formal probdeiring meetings being held to

identify appropriate supports fordlstudent.Progressamonitoring information should be

provided to the parents regularly. If a student has been referred for a special education

evaluation, parents are required members of referral conference team, and would therefore be
informed of all déa considered through the RTI process.
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Do | have to use RTI to determine eligibility fora student suspected ohaving a Specific
Learning Disability?

No. The state of Arkansas allows for the use of three methodologies for determining special
educatioreligibility under the disability category of Specific Learning Disability: regression
analysis to determine the presence of a severe discrepancy, a Response to Intervention (RTI)
process, and a pattern of strengths and weaknesses model, such as tBatténysdssessment
(XBA) approach developed and published by Flanagan and colleagues.

Can a referral be declined or delayed due to
determination?

No. If a parent requests an immediate evaluation, a referral confatemde be held within 21

days of the referral.

If the referral -conference decision is that the student is suspected of having a disability and
should be evaluated for special education, can the evaluation be delayed due to the need for
additional time to implement the interventions?

No. If a committee determines that the referral for evaluation warrants a comprehensive psycho
educational evaluation, but uses RTI as the primary method for SLD eligibility determination,
the school should implement intertiems appropriate for the student and gather appropriate RTI
data within the evaluation period.
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VII.  Method 3: Pattern of Strengths & Weaknesses (PSW)

Essential Elements: Pattern of Strengths & Weaknesses

General Principles common to PSW models

0 A full scale or overall composite intellectual ability score is not emphasized when using a
PSW model.However, it would be expected for most cognitive processing domains to
fall within normal limits.

0 A profile consistent with this model includes cognitared academic skills that fall
within the average range and isolated weaknesses in cognitive and academic skills.

0 Identifiedcognitive weaknesses agmpirically related to identifiedreaknesses.

There are three major models of PSW

1. AptitudeAchievemem Consistency Model (Flanagan, Ortiz, & Alfonso, 2013)

This model is based on the Cattell Horn Carroll (CHC) theory of basic psychological processing.
This modela) documents low achievement in a specific ab@&jentifies a deficit in a cognitive

ability that is linked by research to the academic weaknesg)andvides a method to

determine that most cognitive abilities are average or allOk@ss Battery Assessment (XBA)

is a weltknown method within this nael that is founded in CHC theory. XBA provides a way

to gain a more complete understanding of a st
measuring a broader range of cognitive abilities than are represented through the use of a single
cognitive est (Flanagan, Ortiz & Alfonso, 2013).

2. Consistenciscrepancy Model (Naglieri, 1999)
The Consistenepiscrepancy model is founded on PASS theory, a version of the Luria model of

intelligence. PASS theory contends that the four human cognitivetiasilare Planning,
Attention, Sequential Processing, and Simultaneous Processing (Naglieri, 1998 .86

3. Concordanc®iscordance Model (Hale & Fiorello, 2004)

The Concordane®iscordance Model is sometimes referred to as Cognitive Hypotheses Model.
In this model there must be a concordance (alignment) between cognitive and academic
strengths.There must also be a concordance (alignment) between cognitiveaaeirac
weaknesses.

Note: The PSW model that has received the most attention in Arkansas is the method proposed
by Flanagan and colleaguds 2012, Dr. Flanagan conducted a Cross Battery Assessment
training at the Fall Conference of the Arkansas Scheptiblogy Association)This model

will be given further attention in this document; however, districts are given the flexibility to use
whichever model theghooseas long as they receive sufficient training for its use. Practitioners
are responsible faemaining current in the research, including any updates and revisions in the
application of the model(s).
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Further Information Regarding Cross-Battery Assessment (XBA)

In the contextofapsyc@d ucat i onal assessment ,nba student 0:¢
interpreted using an overall scotdowever, when using XBA, specific cognitive

abilities/processes measured through intelligence testing take precedence above an overall score.
The reason for this is to examine cognitive strengths/weaknesses atitelyoelate to

academic strengths/weaknesses.

The seven major cognitive abilities typically assessed in XBA are:

0 Crystallized intelligence (Gd) the depth and breadth of knowledge and skills that are
valued by onebés culture

0 Fluid intelligence (Gf) the deliberate but flexible control of attention to solve novel, on
the spot problems that cannot be performed by relying exclusively on previously learned
habits, schemas, and scripts

0 Auditory processing (G4) the ability to detect and process meaningfuhverbal
information and sound

0 Long term storage and retrieval (Glrjhe ability to store, consolidate, and retrieve
information over periods of time measured in minutes, hours, days, and years

0 Short term memory (Gsni)the ability to encode, matiain, and manipulate information

in oneds i mmediate awareness
0 Processing speed (Gs}he ability to perform simple repetitive cognitive tasks quickly
and fluently

0 Visual processing (Gw) the ability to make use of simulated mental imagery (often in
conjunction with currently perceived images) to solve problems

Suggested Procedures for Determining Eligibility: Pattern of Strengths and Weaknesse

1. Determine and develop an assessment battery based on referral questiéior example, if

the referral question is related to difficulties in reading, the evaluation should include sufficient
assessment in the factors most closely related to reading within both cognitive and academic
domains.

Most cognitive tests do not sufiéntly measure all seven processing areas that are assessed in
XBA; therefore, supplemental subtests are likely to be needed to provide comprehensive
cognitive assessment relevant to initial referral questiéos.example, the Differential Ability

Scales Second Edition (DASI) only provides one subtest measuring auditory processing and

one subtest measuring processing speed, so supplementary subtests are needed to fully assess
these areasAccording to Flanagan, et al, a cognitive construct is coreidgufficiently

measured when two different narrow band subtests are administered and found to be statistically
cohesive.

22



2. Administer and score assessment battery.
0 Examine results to determinel@sion within cognitive domains
0 If cohesive scores aret obtained, additional subtests measuring divergent
narrow bands need to be administered
0 Determine normative and relative strengths and weaknesses within cognitive and
achievement results

3. The results must be analyzed to determine whether a patterri strengths and

weaknesses, indicative of a SLD according to the selected model, is present

In order to do so, the following questions are asked:

0 Is the difference between intact abilities, which are average to above average, and the
cognitive weaknessgboth significanenduncommon?

0 Is there an academic weakness that is significant and uncommon when compared to intact
cognitive abilities?

0 Is there a direct relationship between areas of cognitive weakness and areas of academic
weakness?

If you haveanswered YES to all three questions abgee must then determine if the same
pattern of academic strengths/ weaknesses i s
Classroom performance may be examined wusing
intervention datagrade history, classroom behavior, criterfeferenced assessment, and
classroorrbased assessment.

4. If a pattern of strengths and weaknesses is evident in the psyebducational assessment
as well as in classroom performance, duwdent may meet criteria for a Specific Learning
Disability.

Evaluation Report Components: Pattern of Strengths & Weaknesses

Needed for every evaluation

When a district has chosen to use a PSW method for the identification of students with specific
learningdisabilities, the following evaluation components should be presented and interpreted in
the comprehensive evaluation report:

Vision and Hearing Screening

Social History

Individual Intelligence

Individual Achievement

Adaptive Behavior

Communicative Abilites

O¢ O¢ O« O¢ O¢ O«
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Learning Processes (visual perception and auditory perception)
Observation for each suspected deficit area
Subject Area Assessment for each suspected deficit area

O« O¢ O«

For additional detail refer tdnttps://arksped.k12.ar.us/PolicyAndRegulations/default.html

Additional components for determining eligibility using PSW

Report should include:

0 Evidenceshowing that the student generally lsagnitive abilities within normal limits.

0 Evidence showing that the student has onaanre cognitive abilities and one or more
academic abilities that are areas of deficit or normative weakness.

o

0 Evidence showing that the cognitive deficit(s) is empirically related to the academic
weakness(es).
0 Ast atement that the method used to identif

was apattern of strengths and weaknesmealysis.

Sample evaluation report(s) representing Patterns of Strengths and Weaknesses as the method for
determining eligibity for SLD can be found in Appendix C. These reports are only meant to
provide examples of how different school psychology specialists develop their reports.

Professional Development: Pattern of Strengths & Weaknesses

Districts using the PSW processdetermine eligibility for a Specific Learning Disability may
consider providing professional development in the following areas:

For every method

Administration and interpretation of evaluation components
Characteristics of students with Specific LeagDisabilities

0 Required components for the determination of eligibility under SLD

O¢ O«

Additional for PSW
The information in this manual is insufficient for using any of the three PSW methods. Readings
and professional trainings on the specific method uoolesideration for use are recommended.
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Frequently Asked Questions: Pattern of Strengths & Weaknesses

What are the advantages of using PSW?

PSW allows a practitioner to provide specific information to educators and parents regarding an
individualstd ent 6s strengths, weaknesses, and | earni
individuali zed, outcome based | EP6s and presc
accommodations.

How long does a Cross Battery Assessment take?

It varies depending on the agetloé child, cohesive scores obtained on cognitive domains, and
the familiarity with the model. The test administration is not significantly longer than a standard
administration; however, the analysis and interpretatiatatd requires more time than other
methods.

Are parents and teachers able to understand this method?

Yes.|t generates a comprehensive profile of a s
simplified explanation of strengths versus weaknessesaltbats for recommendations for

improvement in both the school setting and home environment.

When domain scores are incongruent, how does one choose a new subtest to administer?

If scores are incongruent, yet within normal limits, no fologvisrequired.

If scores are incongruent with one score within normal limits and one score below normal limits,
administer a subtest measuring a third narrow band when possible. Refer to specific guidelines
for themodel of PSWbeing used
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VIIl. Resoures Used to Create AR TAMSLD

1. Arkansas Department of Education. (20@hics of Arkansas EducatorRetrieved
from http:/ivww.arkansased.org

2. Arkansas Guidelines for Special Educatianviv.arksped.k12.ar.)is

3. Bergan, J. R. (1995). Evolution of a probksolving model of consultatiodournal of
Educational and Psychological Consultatj@(2), 111123.

4. Christ, T. (2008). Best practices in problem analysis. In Anfds & J. GrimeSBest
practices in school psychology(pp. 159176). Bethesda, MD: National Association of
School Psychologists.

5. Hall, S.L.(2008)A principal 6s gui de: | mp.Teomsandt i ng r
Oaks, CA: Corwin Press.

6. Hanson, J., Sharman, L., & Espaawn, J. (2009)Pattern of strengths and
weaknesses in specific | e@Retrievegfromi sabi | it
https://files.pbworks.com/download/zwOIs0ghKC/maase/9882071/Oregon_PSWConden
sed41409.doc

7. lowa Department of Education. (20119wa department of education guidance
document response to interventiétetrieved from
http://www.crtiec.org/rti_summit/documents/Gethm@RtIGuidance.pdf

8. National Association of School Psychologists. (20P0inciples for Professional Ethics

Retrieved from http:¥¥ww.nasponline.org

9. National Association of State Directors of Special Education (NASDSE). (2005).
Response to intervention: Policy considerations and implementafitaxandria, VA:
Author.

10. Pennsylvania Department of Educatismmfv.pde.state.pa.lis
11.Pennsylvania Training and Technical Assistance NetwB¥ Department of Education

(www.pattan.net

IX. Additional Resources

Resources for Discrepancy

1. Evans, L. (2004)Standard score regression comparisdiorth Little Rock: WTL
Publishing.
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Resources foResponsdo-Intervention

A number of websites provide detailed instructions and calculation aides for determining rate of
progress, such as Vanderbilt Universityodos | RI
RTI Action Network (www.RTInetwork.org), and the Association of School Psychologists of
Pennsylvania (www.aspponline.org).

The following sources were also useful for the purposes of developing this document and can
provide further information on the different methods discussesl her

1. Aims Web websitewyww.aimsweb.com

2. Alpine Achievementyww.alpineachievement.com

3. Arkansas Department of Education: Special Education (280Bansas State Gdelines
on Nondiscriminatory Assessment and Addressing Educational Needs of English
Language Learners with DisabilitieRetrieved from
(http://arkeduwstate.ar.us/commemos/static/fy0304/attachments/ELLSTATEGUIDELINE
S_.pdj

4. Burns, M., & Gibbons, K. (2008)mplementing response to intervention in elementary
and secondary schools: Procedures to ensure sciebaed practicedNew York, NY:
Routledge.

5. Florida Center for Reading Researawiv.fcrr.org)

6. Florida Problem Solving & RITProject (www.floridarti.usf.edy

7. Hall, S.L.(2008)A princi pal 6s gespondesto intdrvenpidieoosamdt i n g
Oaks, CA: Corwin Press.

8. IDEA Partnership has RTTraining modules available at
(www.ideapartnership.org/page.cfm?pageid=17)

9. International Dyslexia Associatiom{vw.interdys.orgy

10. Intervention Central websitav{vw.interventioncentral.ong

11.The IRIS Center has free materials endorsed by OSEP and created through a national
consortium and housed at Vanderbilt Universiti://iris.peabody.vanderbilt.edu/

12. Jefferson County: All Students Receiving Hi@Qality, Appropriate Instructional
StrategiesWww.jc-schools.net/RTI/Forms/RIManual.pdj

13.Klotz, M. B., & Canter, A. (2006).Response to intervention: A primer for parents
Retrieved from http://www.nasponline.org

14.Learning Disabilities Onlinenww.ldonline.org)

15.McCook, J. E. (2006)The RTI Guide: Developing amchplementing a Model in Your
SchoolsHorsham, PA:LRP Publishing.

16. National Association of School Psychologists (NASP) provides information for parents
regarding RTI. The full handout is available onlingvatw.nasponline.org/families

17.National Center for Learning Disabilities provides reseaugbported interventions
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(www.ncld.org National Association of School Psychologistsviv.nasponline.org/

18.National Center for Learning Disabilitiegnyw.ncld.org)

19.The National Center on Pragss Monitoring provides a review of tools and Professional
Development modulesvivw.studentprogress.org/chart/chart)espd
(www.studentprogress.org/profdev/default)asp

20.The National Center on Response to Intervention has charts that may be used
(www.rtidsucess.ory

21.National Association of State Directors of Special Educatiam.nasdse.ong

22.National Center on Student Progress Monitoriwg.studentprogress.ong/

23.National Research Center on Learning Disabilitwes\y.nrcld.org)

24.0regon Reading Firshttp://oregonreadingfirst.uoregon.epu/

25.Read Naturally website faral reading fluency normsvivw.readnaturally.com)

26.Recognition and Response Pathways to School Success for Young Children
(www.recognitionandresponse.oyg/

27.RTI Action Network (wvww.rtinetwork.org

28.RTI Action Network- RTI Blog (www.rtinetwork.org/rtiblog)

29.RTI Arkansas. Arkansas Department of Education.
(www.arkansased.gov/divisions/learniggrvices/cuiculum-andinstruction/rti)

300.RTlI Frequently Asked Questions from AHow R
(www.interventioncentral.oig

31.Schwab Learningiww.schwablearnig.org)

32.SelfAssessment Tool
(www.rtidsuccess.org/pdf/rtireadinessandimplementationplanningtool21.pdf

33.U.S. Department of Education
(http://www2.ed.gov/nclb/mthods/whatworks/edpicks.jhtml?src=In)

34.What Works Clearinghouse websitgtp://ies.ed.gov/ncee/wwc/
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Resources for Patterns of Strengths and Weaknesses

. Flanagan, D. P., & Alfonso, V. C. (201 Bssentials of specific learning disability
identification Hoboken, NJ: Wiley.

. Flanagan, D. P., Ortiz, S. O., & Alfonso, V. C. (201B3sentials of crosbattery

assessment (3rd edMoboken, NJ: Wiley.

. Flanagan, D. P., Ortiz, S. O., & Alfonso, V. @013). Essentials of crosbattery

assessment (3rd ed.lHoboken, NJ: Wiley.

. Hale, J. B., Flanagan, D. P., & Naglieri, J. A. (2008). Alternative research based methods
for IDEA (2004). Identification of Children with Specific Learning Disabilities.
Communique 36(8), 1417.

.Hale, J. B., & Fiorello, C.A. (2004). Scho
handbook. New York: Guilford Press.

. Hale, J. B., Wycoff, K. L., & Fiorello, C. A. (2011). RTI and cognitive hypothesis testing
for identification andntervention of specific learning disabilities: The best of both
worlds. In D. Flanagan & V. Alfonso (EdsBssentials of specific learning disability
identification(pp. 173201).Hoboken, NJ: Wiley.

. Hanson, J., Sharman, L., & Espaeown, J. (2009)Patterns of strengths and

weaknesses in specific |l earning disabilitd.i
Paper by Oregon School Psychologists Association.
http://files.pbworks.com/download/zwOIs0ghKC/maase/9882071/Oregon_PSWCondens
ed41409.doc

Naglieri, 1999,Essentials of CAS assessméiit: Wiley
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X. Appendices

Appendix A. Sample Report representing Severe Discrepancy Method
This report is a sample and not a required template for this methodology.

DOWNTON PUBLIC SCHOOLS

Confidential Psyche@ducational Evaluation Report

Name:Edith Date of Birth: 01-18-2007
Age: 9 years, 02 months Date of Tests:03-18-2016, 0319-2016
Grade: Third School:Downton Elementary

REASON FOR REFERRAL

Edith is a 9yearold female at Downton Elementary. She was referred by her regular education
teacher, Sarah Buntings. Bunting states that Edith is significantly delayed in reading and

slightly delayed in writing. She is struggling particularly in decoding and fluency. She further
explains that Edithoés math is al sonsthathaveg | mpe
been tried with Edith include ofte-one with the teacher 30 minutes per week and small group
instruction for 60 minutes per week with the reading interventionist.

Vision screening:Passed 021-2016 Hearing Screening:Passed 021-2016
BACKGROUND HISTORY/SOCIAL HISTORY

Formal social history was obtained through Brevnton Public Schools Sociilevelopmental

Hi story Questionnaire, which was eompleted by
Developmental History Questionnaire is a brigfa which includes relevant information
regarding Edithoés background that may provide

Edith resides in Hampshire, Arkansas, with her parents, older sister, and youngeEsistert h 6 s
mother reported thatdith was born via cesarean section and weighed 8 pounds, 6 ounces at

birth. Early developmental milestones were reported as being reached within normal limits. No
serious injuries or illnesses are reported.

Edth has not repeated any grades. Edithds mott
average teacher and peer relationships. When asked what difficulties she sees her child having in
school , Edithds mother not edantdhamr iBEdintgh hEads tdn
experiences strong fears, a lack in confidenc
experiences inattention, frustration, and nervousness. At home, Edith gets along with other
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family members, but sometimes feels like no kess her. No recent significant events are
reported to have occurred in the home.

PREVIOUS EVALUATIONS
No previous evaluations are on file for Edith.
BEHAVIOR OBSERVATIONS

Testing Observations

Rapport was easily established with Edith. The tests were administered over the course of two
days. Edith communicated her answers with ease, made good eye contact when speaking, and
kept a positive attitude throughout testing. Edith showed-hghtledoreference during the
evaluation and did not wear corrective lenses. She appeared to put forth her best effort on all
tasks presented. The results obtained are considered to be a valid and reliable estimate of her
current abilities.

Classroom Observaion

The Systematic Observation of Student Performance was conducted by Anna Bates, school
counséor, on 0202-2016 for a thirtyminute interval. The counselor noted that the classroom
environment was orderly and quiet. She also noted that Edith waskgrhad appropriate
behavior, and responded to visual aids. She did not ask for feedback and did not have an
inappropriate activity level.

Mr s . Bates wrote, fAWhole group: Edith sits an
discussion. She does mraise her hand to answer questions or add to the discussion. Small

group: Edith refrains from engaging in conversation about the book. The group received a new
book. Edith opened the book and looked through a few pages. The teacher asked Edith what
feaure was on the firstpag&he coul d not sound out the word.
to help her out. The teacher assisted the students by providing a clue. The teacher asked what
feature was on another page and provided a hint. The teatéreed the students to a poster on

the wall. Edith looked at the poster and tried to sound out the word. Another student was able to
provide the correct answer. The teacher asked each student about their favorite part of the story

to which Edithresppd ed, o6 Not hing. 60

EVALUATION INSTRUMENTS

Wechsler Intelligence Scale for Childrévh (WISC-1V)

Wechsler Individual Achievement Teshird Edition (WIAT-111)

Behavior Evaluation Scalg (BES3)

Clinical Evaluation of Language Fundamen&l@CELF4) Saeening Test
Wepman Auditory Discrimination Test

Bender VisuaMotor Gestalt Test, Second Edition (Bender Gestalt 11)
Woodcock Johnson Il Normative Update Tests of Achievement (WJ 1lI)
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EVALUATION RESULTS

Intellectual Assessment

TheWechslerlintelligence Scale for ChildrenlV is an individually administered
e of a childodés | e
strengths and weaknesses, and learning style. The Full Scale Intelligence Quotient (FSIQ)

comprehensi ve

typp cal ly represents

measur

arni

from four cognitive domains (Verbal Comprehension Index, Perceptual Reasoning Index,
Working Memory Index, and Processing Speed Index).

Edithos B8I Qabl s in
t

be meaningf ul
hi ghest | ndex

Edithbés perfo

due 0
(PRI 1

rmandce

101, which falls in the Average range.

The Verbal Comprehension Index (VCiH a measure of verbal concept formation, verbal
edge acquired

reasoning, an
falls in the Average range.

d knowl

the Low
unusual
10) and

Aver age r
variabi |

ange.

ity

ng p

t hTehe FulhScdled@ ssoreasvmade aip of scares t e | |

H
bet w

her | spedosrtancé n d e x
on the Verbal Comprehension and Perceptual Reasoning Indexes was similar, these Indexes can
be combined to yield a General Ability Index (GAI). The GAl is not directly influenced by
on Wor Kkndemey. Bdith eeonedya Galrofd

from on

Pro

eods

The Perceptual Reasoning Index (PRIgnsists of subtests that measure perceptual and fluid

reasoning, spatial processing, and visuator integration. Edith obtained a PRI of 110, which

falls in the High Average range.

The Waking Memory IndeXWMDi s a
such as attention, concentration, mental control, and reasoning. Edith obtained a WMI of 83,
which falls in the Low Average range.

measur e

The Processing Speed Index (PS$)a masur e of
accurately scan, sequence, and discriminate simple visual information, and also includes short

term visual memory, attention, and vismabtor integration. Edith obtained a PSI of 73, which

falls in the Boderline range.

of t he i

ndi vi

dual

t he i ndividual 6s

Index Standard Score Percentile Description
Rank

Verbal Comprehension 93 (8%100) 32 Average
Perceptual Reasoning 110 (102117) 75 High Average
Working Memory 83 (7792) 13 Low Average
Processing Speed 73 (6785) 04 Borderline
Full Scale 1Q 88 (8393) 21 Low Average
General Ability Index 101 (95107) 53 Average
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Subtest Scaled Score (A3
Average)
Block Design 12
Similarities 10
Digit Span 05
Picture Concepts 12
Coding 04
Vocabulary 09
LetterNumber Sequence 09
Matrix Reasoning 11
Comprehension 07
Symbol Search 06

Achievement

TheWechsler Individual Achievement TestThird Edition is an individually administered
assessment used to measure achievement areas.

Reading Areas

TheTotal Reading Compositmmbines standard scores from the reading subtests to create an

overall
Average range.

reading

ability

scor e.

Edi t hds Tot al

TheBasic Reading Compositembines the Word Reading and Pseudoword Decodirtgstab

Edithodés standar

d score of 76

for

Wdrd Readm@ mp o s |

requires the student to read aloud a list of increasingly difficult words. Edith scored in the Below
Average range on the Word Reading subtest. IP#eidoword Decodingubtest, the student is
asked to read aloud from a list of single nonwords. Edith scored in the Below Average range,
indicating difficulty with phonemic segmenting and blending.

TheReading Comprehension and Fluency Compasitebires the Reading Comprehension and

Or al Reading FI

uency

subtests.

EdReadm@ s scor e

Comprehensiopassage items emphasize the ability to extract meaning from a set of related
sentences, and deemphasize vocabuladjth scored in the Average range on this subtest. She
was able to answer op@mded questions about the passages she read, using inference and the
examination of context clue®©ral Reading Fluencyneasures oral reading fluency of

expository and narrate passages. Edith scored in the Low range on this subtest. She guessed at
some of the words in the passages, or she used them in a different tense of the word.

Written Expression Areas

TheWritten Expression Compositembines scores from Sentence @osition, Essay

Composition, an

d Spelling.

Edit hds

overall W

Average rangeThe Sentence Compositi@ubtest is derived from the two components:
Sentence Combining and Sentence BuildiBgth of these components within the subtest assess
various writing skills such as development and organization of ideas, semantics, grammar, and
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mechanics. Edith scored in the Average range on this subtest. She had some difficulty with
grammar and sfieng. TheEssay Compositos u bt est measures the stude
to a prompt and involves productivity, theme development, text organization, and may also

measure grammar and mechaniesd i t hés score for thisTharea f al
Spelings ubt est assesses the studentods ability to
the Below Average range on this subtest. She was able to spell some simple words that could be
spelled phonetically; however, she showed difficultyhwitords that have irregular spellings and

silent letters.

Mathematics Areas

The Mathematics Compositsmbines the scores from Math Problem Solving and Numerical
Operations to provide a description ®&IforEdit ho
the Mathematics Composite falls in the Average range. Mdth Problem Solvingubtest

focuses on reasoning and mathematical concepts and their application to meaningful problem
solving. Edith scored in the Average range on this subtest. Shifiadty with some items
involving reading graphsNumerical Operationassesses the ability of numeration, basic
operations, fractions, decimals, algebra, roots, exponents, signed numbers, binomials, and
factorial expansion. Edith scored in the Aygaange. She was able to solve shatitgt and
multi-digit addition and subtraction problems with ease. She had difficulty with some
multiplication facts, and she did not attempt any items involving division.

Composite Standard Score | Percentile Rank Description
Total Reading 75 05 Below Average
Basic Reading 76 05 Below Average
Reading Comprehension 75 05 Below Average
and Fluency

Written Expression 84 14 Below Average
Mathematics 91 27 Average
Subtest Standard Score | Percentile Rank Description
Reading Comprehension 94 34 Average
Math Problem Solving 94 34 Average
Sentence Composition 89 23 Average
Word Reading 70 02 Below Average
Essay Composition 90 25 Average
Pseudoword Decoding 82 12 Below Average
Numerical Operations 91 27 Average
Oral Reading Fluency 64 01 Low
Spelling 84 14 Below Average

Adaptive Behavior

Adaptive Behavior Assessment System
The Adaptive Behavior Assessment Syst8atond Edition provides a comprehensive, Rorm
referenced assessment of adaptive skills for individuals ages birth to 89 Jear8BAS 2
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provides for a complete assessment of the daily, functional skills of amdural. Ed i t h 6 s

and teacher completed the Parent and Teacher Rating Esadeall ratings resulted in a

composite score of 92, which falls in Averagage. Scaled scores are as follows:

Adaptive Composite

Conceptual Scales

Skill Areas Teacher  Parent
Communication 7 8
Functional Academics 5 NA
Self Direction 7 9
Conceptual 85 91
Leisure 9 10
Social 10 10
Social 98 100
Community Use 9 9
School/Home Living 10 9
Health and Safety 11 9
Self Care 10 10
Practical 99 98

The Communication scale measures speech, language and listening skills needed for
communication with other people including vocabulary, responding to questions, conversation

skills and nonverbal communication skill§he Functional Pk ¢ a d e mi

c

scal

e

mo m

ass e s

basic preacademic skills that form the foundation for reading, writing, mathematics, and other
skills needed for daily, independent functioning, including ledeognition, counting, and
drawing simple shapesSkills needed for independence, responsibility andcseitrol,

including making choices about food and clothing, starting and completing tasks, following a

daily routine and following directions is me@sd by responses on the Self Direction Scale.

Social Scales

The Leisure scales measures skills needed for engaging in and planning leisure and recreational
activities, including playing with others, playing with toys, engaging in recreation at home and
following rules in gamesThe ability to interact socially and get along with others people,

including expressing affection, having friends, showing and recognizing emotions, assisting
other and using manners is assessed on the Social Scale.

Practical 8ales

The Community Use scale measures skills needed for functioning and appropriate behavior in
the community, including getting around in the community, expression of interest in activities

outside the home and recognition of different faciliti®#ae Shool/Home Living scale is
designed to assess skills needed for basic care of a home or living setting or a school or
classroom setting, including cleaning, straightening, helping adults with household tasks and
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taking care of personal possessiombe Halth and Safety scale measures skills needed for
protection of health and to respond to illness and injury, including following safety rules, using
medicines, showing caution and keeping out of physical daidmer.ability to provide care for
oneself, intuding eating, dressing, bathing, toileting, grooming and hygiene, is assessed with
responses on the Self Care Scale.

Communicative Abilities

The Clinical Evaluation of Language Fundamentatreener was administered and yielded a
total score that fell above the established criterion level. This indicates that Edith has passed the
language screener. Edith appears to have adequate developiaagtiage.

Learning Processes

Auditory Perception

The Wepman Auditory Discrimination Test measures the ability to recognize differences that
exi st between phonemes in English speech. Ed

Visual Motor Rerception

The Bender VisuaMotor Gestalt Test, Second Edition (Bender Gestalt 1) is a measure of
visuakmotor perception in children and adults. This assessment requires the individual to copy
geometricdesignsEd i t hds st andar davsrage pedornmafice.1 00 i ndi cat

Subject Area Testing

The Woodcock Johnson Il Normative Update Tests of Achievement were administered to
further measure academic skills in basic reading and reading fluency.

Letter Word Identificatioomeasures recognition tdtters and words in isolation. This subtest
contains a large amount of words that are difficult to say correctly unless the individual is
familiar with them. Edith scored in the Low range.

Reading Fluencys a timed task in which the student is askedetad short sentences and answer
Ayeso or Anoo type questions. Edith earned a

Word Attackmeasures skills in applying rules of phonics to nonwords. Edith earned a score
falling in the Low Average range.

Subtest Standard Score | Percentile Rank| Description
LetterWord Identification 78 07 Low
Reading Fluency 70 02 Low
Word Attack 80 09 Low Average
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Impressions and Recommendations

Edith is a 9 year old female currently in the third grade at Downton Eleme@heywas
referred for an evaluation due to concerns with reading and writing skills.

The results of the intellectual assessment suggest measured ability to fall in the average range
(GAI 101). Edith displayed a processing speed weakness which can thmp#aency in which
one reads.

Achievement testing results indicate that Edith is below average in basic reading, reading
fluency, and overall written expression. Reading comprehension and math achievement fall
within the average rangesubject areaeisting indicates below average basic reading and reading
fluency.

A regression analysis to identify a severe discrepancy between ability and achievement was used.
The regression analysis was calculated at the 1.75 standard deviation level with a 50%
probability that a true discrepancy exi sts.
severely discrepant from measured ability (GAI) at this level. This is one criterion that can be
used for the establishment of a specific learning disgbili

While ultimate determination of the existence of a primary disability is the responsibility of the
evaluation committee, these test results suggest possible eligibility for special education services
under the disability of Specific Learning Disabilitybasic reading and reading fluency. These
results will be used by the post evaluation committee to assist in establishing the existence of a
primary disability and to assist in educational programming.

The following may be helpful when working with Edith:

Use of flashcards may be helpful to improve both speed and fluency

Strategies to build phonemic blending and segmenting should be considered

Provide instruction in spelling of frequently occurring words with irregular patterns that
are not easily decodd-ight, -tion, ould)

Allow extra time on reading assignments or modify assignments to adjust for difficulties
with fluency

0 Peer tutoring may be helpful for Edith when working to improve reading fluency by
listening to herself read out loud and having iediate feedback from others.

Provide preteaching or review of vocabulary for word problems in math

O¢ O¢ O«

O«

O«

, NCSP
Licensed Psychological Examinker
School Psychology Specialist
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STANDARD SCORE REGRESSION COMPARISON 2004

REGRESSION RESULTS
Code/Name/Age:  /Edith/ 9
DOB/DOE/Evaluator01-18-2007/0319-2016/Mrs. Hughes

Intelligence Test: WISC GAI
Achievement Test: WIATIII

Achievement Subtests

1. Basic Reading Composite 4. Numerical Operations

2. Reading Comprehension 5. Oral Rdg Fluency

3. Math Problem Solving 6. Written Expressn
Severity Value: 1.75 1. 2. 3. 4.
Obtained Achievement Score: 76 94 94 91

Mean Achievement Score for 101 1Q: 100.6 100.6 100.6 100.6
Regressed Discrepancy Size: -24.6 -6.6 -6.6 -9.6
Normal Pop. Discrep. Prevalence (%): 2.0 291 291 212
Statistically Significant Discrepancy? Yes No No No
Possible Severe Discrepancy? Yes No No No

Probability of Sever®iscrepancy (%): 949 44 1.2 1.9

64

100.6

-36.6

0.1

Yes

Yes

99.9

84

100.6

-16.6

8.4

Yes

Yes

10.6
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Appendix B. Sample Reports representing Response to Intervention Method
This report is a sample and not a required template for this methodology.

Four Star Public Schools

CONFIDENTIAL

PSYCHOEDUCATIONAL EVALUATION REPORT

NAME: Sam Jones SCHOOL YEAR: 20182016
DATE OF BIRTH: XX/XX/XXXX SCHOOL OF ATTENDANCE: NWA School
GRADE: 3¢ C-A: 8-X LAST DATE OF EVALUATION: X/XX/XXXX

REASON FOR REFERRAL:
Samwas referred for a comprehensive evaluation due to academic concerns in reading,

and in order to determine whether student meets additional eligibility criteria as a student with a
Specific Learning Disability under the Individualg#hwDisability Educatbn Act. Sancurrently

receives special education services under the primary disability of Speech or Language
Impairment due to a mild articulation andldnexpressive language delagamhas been

participating in the intensive Tier 3 reseafmdsed intarention, Barton, an OrteGillingham:

based phonics intervention. This intervention occurs daily in a small group settingmonuyi®
sessionsSanbs teacher reports that stwudent 1is not
he continues to pfarm below grade level.

BACKGROUND INFORMATION
Social/Medical History

According to the social history completedMys. Jones, th&t udent &Gamliveet her ,
at home with both parents, and a younger brother. Mrs. Jones reports that she did not experienc
any problems during her pregnancy, however she did experience difficulty during her delivery.
Samwas delivered via a Cesarean, and weighed 8 Ibs. Pleavas born jaundiced. He did not
require medical assistance to breatBamexperienced frequesetar infections until age 3, and
has seasonal allergieBirs. Jones reports that Student met his developmental milestones within
the normal limits, with the exception of languagdte did not speak using-2 word phrases by
age 2, or use sentences of 3rmre words by age 4Samreceived speech therapy at age 2
through Early Intervention, and continued to receive speech and language services through age 5.
He continued with speech therapy when he entered Kindergarndrhe has been receiving
speech seices at NWA School since then. Mrs. Jones reports that there is a family history of
speech difficulties.

Mrs. Jones reports th&amis very detadoriented, he is caring, he loves to build with
Legos, and he likes to play video gamete experiences difficulties with reading, staying
focused, and he becomes easily overwhelmed.
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Hearing screening: Passed 9/25/15 Vision screening: Passed 9/25/15

SCHOOL HISTORY

Samattended preschool in City, Arkansdde has attended NWA Elemenyachool
from Kindergarten through thig3yrade year, and he has been participating in systematic
researckbased small group interventions for the past two years. He is currently in the Tier 3
researckbased intervention, Barton Reading and Spellinge®yswhich he started in September
2015. Barton is an OrtoiGillingham based phonics intervention. This intervention occurs daily,
and in a small group setting for-#ainute sessionsDuring 2nd gradeSamparticipated in the
small group reading intervéan of Haggerty, and the computeased reading intervention,

Lexia. These interventions focus on developing phonemic awareness and phonic®skits}
2"d grade healso received afteschool oneon-one tutoring in reading from a certified teacher
three days each week for-Atinute sessions.

S a m3®° grade teacher, Ms. Smith, reports that student demonstrates strength in math,
and a weakness in reading as he struggles with decoding wondsyardto peer relations, Ms.
Smith reports thabamdoes not experience difficulty interacting or socializing with peers in the
classr@m or during recess. In regamlclassroom behavione demonstrates difficulty
completing work independently, and at times, he may wander around the room instead of
working on the assignment. He also demonstrates poor organization skills, and loses or
misplaces assignments frequently.

PREVIOUS EVALUATION
4/22/16 Speech and Language Evaluation NWA Public Schools

A speech and language evaluation was completed orl8/2Zhe results indicated a
mild articulation delay, and a mild expressive language delay. Please refer to the report for
detailed information.

OBSERVATIONS
Classroom Observation:

Samwas observed by the School Counselor on XX/XX/XXXX for 30 minutestingu
the classroom observation, the class was reasonably quiet, orderly, and there were 20 students
present.He was observed during his small group reading lesson, with his classroom teacher.
The students conducted a book review, and each student \easagivwpportunity to share their
perspective of the storyTheds udent 6 s attenti on wad¢ewasmorensi st e
attentive when the teacher was in close proximity and paying attention to him, but his attention
would wander when the teamhfocused on other studenBamwas also more attentive when he
was directly engaged, and he had something to contribute. Next, Ms. Smith distributed the
books, and reviewed the key wordih the group. At this time, théwent began to fidget with
the pencil basket on the table while his peeok turns answering questions. Tiedent then
gave the fithumbs upo signal t o Thestudeotsathee t hat
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took turns reading aloud, and Ms. Smith helped them sound odsw&e needed. She then
reviewed common errors that occurred with most studdrtte.independent reading assignment
was given, and the timeline for completing it was reviewed with the graaphe reading group
ended, the students returned to theitseawork independentlyAt this time,Samput his

folder away, walked over to the reading area, then back to his seat where he was observed to
look through a couple of books.

TESTING OBSERVATIONS

The gudent willingly came with this examiner during each testing session, and was
cooperative during the one on one setting, at which time rapport was estab8sinedas on
task for the majority of the testing sessions, and put forth good effort to tkeatdsknd
During a student interview, théuslent reported that math is his favorite subject, and gives him
the least trouble. Social studies, on the other hand, is his least favorite subject, and reading is the
subject that gives him the most troubamstated that he has friends at school, and his interests
include playing video games, basketball, and playing outside.

TESTS ADMINISTERED

Social History

Vision and Hearing Screening

Observation (s)

Review of Records

Kaufman Assessment Battery fori@inen-Second Edition (KABE2)
Kaufman Test of Educational Achievemeecond Edition (KTEA?)
Gray Oral Reading Te&" Edition (GORT5)

Behavior Assessment System for Child@fEdition Teacher and Parent Forms
Beery Buktenic Test of Visua¥otor Integration6™ Edition (VMI)
Test of Auditory Processing Skil8 Edition (TAPS3)

Curriculum Based Assessment

Classroom Based Assessment

Speech and Language Evaluation
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CURRENT EVALUATION RESULTS

INTELLECTUAL ASSESSMENT

Kaufman Assessment Battery forChildren- Second Edition (KABC-II)

Index Standard Scor¢ Percentile| Descriptive Category
Shortterm memory 85 16" Low Average
Visual processing 126 96" Above Average
Long-term storage and retrieva 94 34N Average

Fluid reasoning 111 77" Average
Crystallized ability 95 37" Average

Fluid Crystallized Index 101 53¢ Average

Standard scores between 85 and 115 are considered within the Average range

TheKaufman Assessment Battery for ChildrenSecond Edition (KABC-II) is an
individually administered measure of the processing and cognitive abilities of individuals ages

three through eighteerthe Fluid Crystallized Index for students agek87years old consists of

the following Index areas: Sheferm Memaory, Visual Ricessing, Loy erm Storage and
Retrieval, Fluid reasong, and Crystallized ability. Thesudent 6 s over al
measured by the Fluid Crystallized Index, falls within Average range, at theebGentile.
The ShorTerm Memory Index assesses the broad ability that requires apprehending and
holding information in immediate awareness briefly, and then using that information within a

few seconds. This also involves arranging input in sequential or seriatotdve a problem.

The sudent performed within the Low Average range, at tHeépcentile.

The Visual Processing Index assesses the broad ability that allows one to perceive,
manipulate, and think with visual patterns and stimuli, and to nientéhte objects in spac
The sudent performed in the Above Average range, at tfgp@écentile, and demonstrates a

normative strength on this Index.

The LongTerm Storage and Retrieval Index assesses the broad ability to store
information and to reieve that information fluently and efficientlyChe child is taught verbal

labels that are paired with visual stimuli, and he needs to learn these paired assoaidtions a

fluently retrieve it later.Samperformed in the Average range, at th& pércentile on this

index.

cogni

The Fluid Reasoning Index assesses the broad ability to reason, form concepts, and solve

problems using unfamiliar farmation or novel procedure§Samperformed within the Average

range, at the 77percentile on this index.

TheCrystallized Ability Index involves a variety of questions that assess knowledge of
words and facts, using a varietyvarbal and pictorial stimuliSamperformed in Average
range, at the 37percentile on this index.
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Wechsler Intelligence Scale focChildren-4" Edition (WISC-1V)

The Wechsler Intelligence Scale for Childdeourth Edition (WISGIV) is a
standardized intelligence test. The Processing Speed Index was administered in order to gai
additional information aboutth¢ sy dent 6 s owessipni t i ve pr
Index Standard Score | Percentile | Descriptive Category
Processing Speed 106 66" Average

The Processing Speed Index (PSI) assesses the ability to fluently perform cognitive tasks
automatically, especially when under pressure to maintain focused at@mti@oncentration.
The sudent performed within the Averagenge, at the 8Bpercentile

PERCEPTUAL SKILLS ASSESSMENT
Beery Buktenica Developmental Test of Viddator Integration (VM6 Edition
Standard Score: 90
The VMI assesses visual motor integration for pagpefpencil tasks in a struated
format, and is not timedSamperformed within the average range on this task compared to other
children his age.

Test of Auditory Processing Skil§' Edition (TAPS3)
TheTAPS-3assesses a childodos ability to compreh
not designed to assess tierg acuity and/osensitivity. The followingarethesudent 6 s r es ul

Scaled Score Descriptive Category
Phonologic Index

Word Discrimination 11 Average

Phonological Segmentatiol 7 Average

Phonological Blending 9 Average
Memory Index

Number Memory Forward 3 Below Average

Number Memory Reversec 7 Average

Word Memory 4 Below Average

Sentence Memory 5 Below Average
Cohesion Index

Auditory Comprehension 6 Below Average

Auditory Reasoning 10 Average
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Standard Score

Phonologic Index 95 Average
Memory Index 74 Below Average
Cohesion Index 90 Average
Overall Index Score 85 Low Average

Scaled scored between 7 and 13 are within the average range
Index scores between 85 and 115 esasidered within the average range

TheTAPS-3is comprised of the Phonologic Index, Mam Index, and Cohesion Index.
Theds udent 6s performance on the Overall ThHendex
Phonologic Index consists of Word Discrimination, Phonological Segmentation, and
Phonological Blending subtest$his Index assesses the basic phonological abilities that allow
one to discriminate between sounds within words, segment words into mMmaghend blend
phonemes into words. All of these skills are artpnt when learning to reaamperformed in
the Average range on the Phonologic Index.

The Memory Index consists of the Number Memory Forward, Number Memory
Reversed, Word Memory, andr@ence Memory subtest3.his index measures basic memory
processes, including sequencingamperformed in the Below Average range on this Index.

The Auditory Cohesion Index consists of the Auditory Comprehension (how well the
student understands spokiaformation), and Auditory Reasoning subtests (reflects highar
linguistic processing, and is related to understanding jokes, rididfiesences, and abstraction).
Samperformed in the Average range on the Auditory Cohesion Index.

ACADEMIC ACHIEVE MENT ASSESSMENT
Kaufman Test of Educational Achievemeft Elition
Standard Score Descriptive Category

Reading Composite 82 Below Average
Letter and Word 84 Below Average
Recognition
Reading Comprehension 84 Below Average
Phonologicahwareness 96 Average
Reading Fluency 84 Below Average
Word Recognition Fluency 86 Average
Decoding Fluency 84 Below Average
Math Composite 120 Above Average
Math Concepts/Applications 112 High Average
Math Computation 119 Above Average
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Written Language Composite 87 Average
Spelling 88 Average
Written Expression 89 Average

Standard scores between 85 and 115 are considered within the Average range

Samwas administered thHe€TEA -2, a standardizedcademic achievement test. When
compaed to other children his ageg performed in the Above Average range in Math
Computation (math calculation problems including addition and subtraction with and without
regrouping, multiplication, division, and fractions), and in the Average range in Math Concepts
and Application (numberoncepts, addition, subtraction, tables/graphs, time and money,
geometry, measurement, mudtepproblems, and word problems). Saerformed in the
Average range on the Phonological Awareness subtest (rhyming, segmenting, and deleting
sounds), Spellingubtest, and Written Expression subtest (filling in missing words, completing
and combining sentences, mechanics, and producing a written response to a prompt).

Samperformed in the Below Average range in Letter and Word Recognition (reading a
list of words aloud), and Reading Comprehension (reading sentences and/or passages aloud then
answering comprehension questiondp also performed in the Below Average range on the
Reading Fluency Composite, which is comprised of Word Recognition Fluency (readusy wo
aloud in a timed format), and Decoding Fluency (reading nonsense words aloud in a timed
format).

2"d Area Achievement Testing
Gray Oral Reading Te$t5" Edition (GORT5)
Scaled Score

Rate score 7
Accuracy score 2
Fluency Score 4
Comprehensioscore 10

Standard Score
Oral Reading Quotient 82

The GORT-5was administered assacond area achievement teSamperformed within
the |l ow average range in fAiRated (amount of t
bel ow average range in fAAccuracyo (ability t
score, which is a combination of his Rate andukacy, falls wihin the below average range.
He performed in the average rangn the comprehension scat®.a mdverall Oral Reading
Quotient score, which is a combination of Fluency and Comprehension, falls within the below
average range, at the"l@ercentile.
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CURRICULUM BASED ASSESSMENT
Ms. Smith completed d®Grade CurriculurBased Assessment Checklidthis

checklist is an infor mal measure of a chil doés
stana@rds. Inthe area of Readirf@gmisratal as having fimasteredo 7/ 30
Adevel opingo i n t@e/I3the aed o writndhehdass aft matshtiesr ed 0 0/
standards, and is rated as fdmethecatengmat8ad i n 36
has fimastera@andand®s 49and he is rated as fAdevel
Please refer to the CBAs for detailed information regarding the 3rd grade standards.

CLASSROOM BASED ASSESSMENT

Ms. Smith completed a Classroom Based Assessment as partedfaluation. She
reports tha a miéwsgrades are due to lack of assignment completion, poor memarization
skills, and poor work habitsHis behavior is reported to be acceptable, he uses good manners, he
contributes and participates in class discussioasooperates and works well with others, and
he responds positively to correction. Ms. Smith indicates that he is easily distracted, and over
active/frequently in motionIn the area of work habitSamcomes to class with materials, he
returns homewds, and he attempts his work. He struggles with the following daily work habits:
he does not complete assignments on time, he does not use independent work time wisely, he
does not attend to teacher lecture/presentation, he does not keep pace witl,the diass not
successfully follow teacher model, he is unable to read content vocabulary, he is unorganized,
and he is not motivated or serious about his work. He also needs prompting to work, he wastes
class time, he is careless/sloppy with his workl slow to finish his work.

RESPONSE TO INTERVENTION
INTERVENTIONS

Samis currently participating in the Tier 3 reseatmdsed literacy intervention Barton
Reading and Spelling, an Ort@illingham phonics based intervention. This intervenbegan
in September 2015, and occurs in a small group setting with an interventionist for 45 minutes a
day. During 2nd gradehe participated in the small group reading interventions of Haggerty and
Lexia, a computer based reading interventiBoth of thosenterventions address phonics and
phonemic awareness skills. Durintf grade Samalso received one on one tutoring after school
from a certified teacher three days a week to help develop his reading skills. These interventions
stated here were all prioked with adequate fidelity.
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DISTRICT ASSESSMENT DATynamic Indicators of Basic Early Literacy Skills

39 Grade DIBELS Beginning of Year Middle of Year Benchmark
Benchmark (January 2016)
(September 2015)

Oral Reading Fluency 48 wpm (atrisk) 56 wpm (atrisk)
70is grade level 86 is grade level

Oral Reading Fluency 89 93

(accuracy) 95 is grade level 96 grade level

Oral Reading Fluency 25 28

(retell) 20 grade level 26 grade level

According to a review of records, theident performed in that-risk range on the
DIBELS Beginning of Year, Middle of Year, and End of Year Benchmark Assessmefifs in 2
grade. During this 3 grade yearSamcontinues to perform below gratievel, and in the atisk
range on both the Beginning of Year, and Middi¢he Year Benchmark assessments. The
results on the oral reading fluency progress monitoring assessments conducted this school year
indicate that he is not making sufficient progress in the number of words read per minute.
Through the course of the firsemester, typical students progress at a rate of 16 words per
minute on the DIBELS Oral Reading Fluency (DORF) measure. In order to successfully close
the gap between his initial reading leaeld grade level expectatiorf&mwould need to
improve at aate of 32 words over that time period, which translate to a consistent improvement
rate of 2 words per minute at each two week progress monitoring int@ivalateS a mo s
DORF score improved only 6 words, a rate of progress that does not keep pagpieath
student improvement arbes not close the gap betweenhtsability leveland grade level
expectations.Samcontinues to be in the-aisk range and below grade level in oral reading
fluency.

DIBELS Oral Reading Fluency progress monitonagults

9/23/15 Progress monitoring 1 51 wpm
10/7/15 Progress monitoring 2 53 wpm
10/22/15 Progress monitoring 3 55 wpm
11/19/15 Progress monitoring 4 49 wpm
12/16/15 Progress monitoring 5 45 wpm

217116 Progress monitoring 6 53 wpm
2/19/16 Progress monitoring 7 54 wpm
3/5/16 Progress monitoring 8 57 wpm
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DIBELS Oral Reading Fluency progress monitoring
100
30 —
80 /
70
60
50

40

30 __Grade Level DORF
20 Scores (wpm)

10

0
e “ o e “ )
N &

%S %4 %4
q\?ﬁ ‘Cﬁh &q\ O

o =] o
0 & @
DU SR A

n:,:\r

Measures of Academic Progress (MAP)

The MAP assessment is a comptiiased assessment that is administered to all students
in the district three times a year; in the Fall, Winter, and Sprligg MAP assessment adapts to
a studentds responses as t bhnswerst guisson totreetly,t e st .
the test presents a more challenging item. However, if the student misses a question, the test
of fers a simpler 1tem. |In this wayThestolreg t est
below indicate thaBamcontinwes to perform below grade level in reading, and at grade level in
math. In reading, from the fall 2014 to winter 2016, typical students would have deatedstr
an 18 point improvementS a minditgl score fell approximately two grades below expectations
in the Fall of his second grade year (2016). In order to close the gap between himself and grade
level expectationssamwould have needed to make approximately 7 RIT points of growth per
administration periodlnitially, hemet this expectation, but avihe course of his third grade
year has only made no improvement in his reading performance on the MAP.

MAP Reading Assessment

Administration Grade Student RIT Score National Percentile
Period Level (Grade Level Score) | Ranking

Winter 2016 3 grade RIT: 159 (197) 15! percentile

Fall 2015 39 grade RIT: 168 (192) 7" percentile
Spring 2015 24 grade RIT: 172 (190) 12" percentile
Winter 2015 2"d grade RIT: 161 (186) 6" percentile

Fall 2014 2"d grade RIT: 150 (180) 5 percentile
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MAP Reading Assessment
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MAP Math Assessment

Administration Grade Student RIT Score | National Percentilg
Period Level (Grade Level Score) Ranking

Winter 2016 39 grade RIT: 197 (199) 45" percentile

Fall 2015 39 grade RIT: 196 (192) 62" percentile
Spring 2015 2" grade RIT: 192 (191) 52" percentile
Winter 2015 2 grade RIT: 170 (187) 11" percentile

Fall 2014 29 grade RIT: 159 (180) 7" percentile

ACTAAP lowa Test of Basic Skills
Results on the lowa Test of Basic Skills in April 2048icate that 8mperformed at the
22" percentile in Literacy and at the'®6Bercentile in Math.

ADAPTIVE BEHAVIOR ASSESSMENT
Behavior Assessment System for Childsecond Edition (BASE)

TheBASC-2 is a comprehensive measure of both adaptive and problem behaviors within
the school settingS a maent and teacher completeBASC-2 rating scale. ThBASC-2
uses scores known ass€ores. Iscores of 70 and above arerefered as ACI i ni cally
Sign f i cwhitfT-s 6ores of 60 to ®MROs&re® rdhereednatyo aa
where skills areveak;thereforelow scores represent an impairment. As suebgdres of 30
and bel ow are r efegneée tandtFecarésbtvéec3litorB9 acea |l | y
consi deRriesdck . DAt

The following results were obtained froBia mtéasher and mother {3cores are in
parentheses):
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Teacher Mother
Clinically Significant | None None
T score 70 and above {
30 and below
At-Risk Learning Problems (65) Atypicality (62)
T score 6669 Adaptability (37) Attention Problems (61)
or 3139 Leadership Skills (32) Functional Communication (38)
Functional Communication (37] Adaptive Skills (40)
Adaptive Skills (34)

The following is a description dhe scales listed above

Scales Definition

Attention Problems | Tendency to be easily distracted and unable to concentr
more than momentarily

Learning Problems | Presence of academic difficulties particularly in
understanding or completing schoolwork

Adaptability Ability to adapt readily to changes in the environment

Leadership the skills associated with accomplishing academic, socig
community goals, including the ability to work well with
others

Functional Ability to communicateglearly, explain rules of games,

Communication describe feelings, track down information when needed,

respond appropriately when asked a question

S a mtéagher did not indicate any behaviors to be within the clinically significant range.
He was rated in that-risk range on the following scales: Learning Problems, Adaptability,
Leadership, Functional Communication, and Adaptive Skills.
Mrs. Jones rateBamwithin the atrisk range on the following scales: Atypicality,
Attention Problems, Functioh&ommunication, and Adaptive Skills.

SPEECH AND LANGUAGE EVALUATION
A speech and language evaluation was completed by the Speech Pathologist at NWA Element:
School. Please refer to the report for detailed information.

SUMMARY

Samwas referred for a comprehensive evaluation due to academic concerns in reading,
and in order to determine whether student meets additional eligibility criteria as a student with a
Specific Learning Disability under the Individuals with Disabiliigucaton Act. Samcurrently
receives special education services under the primary disability of Speech or Language
Impairment due to a mild articulation andldnexpressive language delaje has been
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participating in the intensive Tier 3 reseatsedntervention, Barton Reading and Spelling,
which is an OrtorGillingham based phonics intervention. This intervention occurs daily in a
small group stting for 45minute sessionsS a mtéasher reports that student is not making
sufficient progress in egling, and that he continues to perform below grade level.

Samwas administered theABC -1l and portions of th&VISC-IV to measure his
cognitive processing abilities. Results on K#BC -2, indicate thahis overall cognitive ability,
as measured by thduid-Crystallized Index on thEABC -Il, falls within the Average range and
at the 58' percentile compared to otherilchien his age. An analysis 6fa mdbgnitive
processes measured on K&BC -1l , indicate that he performed in the Above Average range
and demonstrates a normative strengthhe Visual Processing Indekle performed in the
Average range on the Lo#ilgerm Storage and Retrieval Index, the Fluid Reasoning Index, and
the Crystalized ability Index; and in the Low Average range on the-$keamt Memory Index.

The results on th&/ISC-IV indicate thaSamperformed in the Average range on the

Processig Speed Index. An analysis & a mgegormance on thEABC -1l andWISC-IV

indicate that his Shoterm memory, which is the ability to encodeaintain and manipulate

i nformation in oneds i mmediate awareness, f al
range. Difficulty in shorterm memory may relate to difficulties decoding multisyllabic words,

orally retelling or paraphrasing what one head, and difficulty in reading comprehension.

TheTest of Auditory Processing Skills 8 Edition was also dministered in order to
asses$ a mauditory processing skillsSamperformed in the Low Average range on the
Overall Total score; within the Avage range on the Phonologic and Cohesion Indexes; and
within the Below Average range on the Memory Ind®esults on the Beery Buktenica Test of
VisualMotor Integration indicate average skills in vismabtor integration.

Results on th&TEA -1, indicate thaBamdemonstrates a normative strength and
performed within the Above Average range in Math Computatitée also performed in the
High Average range in Math Concepts and Applications, and in the Average range on the
Phonological AwarenesSpelling, andNritten Expression subtestSamperformed in the
Below Average range on the Letter and Word Recognition, Reading Comprehension, and
Reading Fluency subtests (Word Recognition Fluency and Decoding Fluency). Results on the
GORT-5 indicate thaSamperformed in the below average range in Fluency (which is
comprised of his Rate and Accuracy scores), within the average range in Comprehension, and
within the Below Average range on the Overall Readpogtient. His performance on the MAP
reading asessments, and the DIBELS Oral Reading Fluency benclaogds withprogress
monitoring scores suggest that he is not making sufficient progress in reading as he continues to
perform in the atisk range and below grade level.

TheBASC-2 was ompleted bys a mtéasher and by his motheklis teacher rated him in
the Atrisk range on the following scales: Learning Problems, Adaptability, Leadership,
Functional Communication, and Adaptive SkilHis mother rated him within the ARisk range
onthe following scales: Atypicality, Attention Problems, Functional Communication, and
Adaptive Skills.
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RECOMMENDATIONS

This psychoeducational evaluation report is presented to the evaluation committee. This
committee mak&s the ultimate decision aidhes udent 6s el i gi bility for
related services in the least restrictive environment.

0 The IEP committee is encouraged to review this psythaational evaluation, the
current speech and language evaluation, as well as a¢hilalte information about the
st u d e nt rsandpesf@mande at scho@damhas been participating in a Tier 3
researckbased reading intervention called Bartdrhis intervention began in September
2015, and occurs in a small group setting, every da§ganinute sessions. The results
of the standardized academic achievement test oNTE& -Il andGORT-5 indicate
thatheis performing in the below average range, and below grade level in reading. A
review of the District MAP reading assessments, abasahe DIBELS Oral Reading
Fluency benchmark and progressnitoring scores suggest ttf&amis not making
sufficient progress in reading, even with intensive interventions in place. Therefore,
following a Response to Intervention process, tHe dBnmittee may determine that
Sammeets eligibility criteria as a student with a specific learning disability in the areas of
basic reading and reading fluency.

The results of thevaluation also indicate th&amdemonstrates difficulty with shetérm
memory,therefore he may experience difficulty encoding, maintaining, and manipulating
information in his immediate awarened&e following recommendations may be beneficial:
Use meaningful stimuli to assist with encoding and allow for experiential legienmng
learning while doing).

Provide opportunities for repeated practice and review.

Provide supports (e.g. lecture notes, guided notes, study guides, written directions) to
supplement oral instruction.

Break down instructional steps.

Reading while listeing and repeated reading (choral reading) are useful techniques for
developing fluency.

Provide opportunities for repeated practice and review.

Provide supports (e.g. lecture notes, guided notes, and study guides) to supplement oral
instructions.

A re-evaluation is recommended in three years, or sooner if warranted.

O¢ O« O¢ O« O

O¢ O«

O«

School Psychology Specialist MA/CAGS, NCSP
Nationally Certified School Psychologist
Four Star Public Schools
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Appendix C.
SampleReport representing Patterns of Strengths and Weaknesses Method
This report is a sample and not a required template for this methodology.

CONFIDENTIAL RE -EVALUATION REPORT

Name: D Date: 1/8/16
School: Middle School Date of Birth: */**/04
Grade: 6 Age: 11 years, 8 months

VISION AND HEARING SCREENING:

D passed the hearing screening administered by the school nurse on 10/17/15. She failed the

vi sion screening and was referred for a follo
1/23/16 indicated thd has myopia and she was prescribed glasses to be worn for distance only.

Her near vision is 20/20.

REASON FOR REFERRAL.:

D recently transferred to NWA Public Schools from a School District in another state. She was
referred for a reevaluation to diermine eligibility and programming in Arkansas. She was
identified with a Speech/Language Impairment in the other state. Her IEP from the other state
addressed Speech/Language services, written language, writing, and multiplication.

BACKGROUND INFORVATION:

Disanelevetyearol d f emal e student in the sixth grade
completed the social history updatghe reported that D was the product of a normal pregnancy

and was delivered via-Section. She met developmental ntibe®s of walking, talking and

coordination within normal limits. D has no current medical problems and takes no routine

medi cati ons. She Iives at home with her moth
aunt and cousin.

Ms. Mom reported that D has a slight lisp and was receiving speech therapy in the other state.
She has not repeated any grades. D likes school. D gets along with her friends, but tends to cry
easily and get extremely upset when disappointed.

EDUCATIONAL HISTORY:

D recently transferred to NWA Public Schools from another state. She was identified as a

student with a Speech/Language Impairment in the other state and received resource services and
speech/language therapy. Services were continued in NWA Public $tlasobrdance with

her IEP from the other state.
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LANGUAGE:
According to the Home Language Survey compl et
spoken in the home is English.

PREVIOUS TEST RESULTS:

Completedon 1/6 & | WISCIV WIAT -1l

1/19/13 by Previous Full Scale IQ 93 | Reading Composite 90

Public Schools Verbal Comprehension Index 87 | Math Composite 88
Perceptual Reasoning Index 84 | Written Language Composite| 89
Working Memory Index 102
Processing Speed Index 118

TEST BEHAVIOROBSERVATION:

D is an African American young lady with long braided brown hair and brown eyes. She was
tested in a comfortable room at her middle school. She willingly accompanied this examiner to
the testing room. She followed directions given by tkea@ner and seemed to try her best on

the test items. The results reported are considered an accurate measure of her ability at this time.

INSTRUMENTS ADMINISTERED:

During the conference to determineenaaluation needs, the committee determinedfthttier
assessment was needed in the areas of social history, cognitive ability, academic achievement,
adaptive behavior and communication. The following are the instruments selected to assess
these areas:

Differential Ability Scales, Second Edition (DAS

Wechsler Intelligence Scale for Children, Fourth Edition (WIST

Comprehensive Test of Phonological Processing, Second Edition (CZOPP

Wechsler Individual Achievement Test, Third Edition (WHST

The BeeryBuktenicaDevelopmental Test of Visudiotor Integration Sixth Edition (Beery

VMI -6)

Criterion Test of Basic Skills in Arithmetic, Second Edition

Behavior Assessment System for Children, Second Edition Teacher Rating ScalesIBASC
TRS)

Classroom/Curriculum Bas&tssessment

Classroom Observation

Review of School Records

** See Separate Speech/Language Report
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TEST INTERPRETATION:

H
Low Average E Average High Average Very Superior

Standard Scores

<2 9 16 25 50 75 91 98>
Percentiles
T Score Standard Score Scaled Score Range
Below 30 Below 70 Below 4 Very Low
30-37 70-79 4-6 Low
37-43 80-89 6-8 Below Average
43-57 90-109 8-12 Average
57-63 110119 12-14 Above Average
63-70 120129 14-16 High
Above 70 Above 130 Above 16 Very High

TEST RESULTS:
D was administered tHgifferential Ability Scales, Second Edition(DAS-2) and portions of
theWechsler Intelligence Scales for Children, Fourth Edition(WISC-1V), individually

administered tests of intelligencedetermine cognitive strengths and weaknesses.DRA&?2

andWISC-IV measure several cognitive factors, also knows.akler scores were interpreted
using the AptitudeéAchievement Consistency Model of Pattern of Strengths and Weaknesses. In

the context of this model, scores below 85 are considered below normal Boises between
85-115 are within normal limits and sew above 115 are considered above normal limits.
Below is a summary of the G factors and her performance.

G Factor Definition Subtests Converted Averaged
Standard Standard
Score Score
Fluid the broad ability to reason, form Matrices (DAS2) 90 87
Reasoning | concepts, ah solve problems using Within
(Gf) unfamiliar information or novel Sequential & Quantitative 87 Normal
procedures Reasoning (DAS) Limits
Crystallize | the breadth and depth of a person's Word Definitions (DAS 97 98
d Ability acquired knowledge, the ability 2) Within
(Ge) communicate one's knowledge, and th Normal
ability to reason using previously Verbal Similarities (DAS 99 Limits
learned experiences or procedures 2)
Visual the ability to perceive, analyze, Pattern Construction 96 92
Processing| synthesize, and think with visual (DAS-2) Within
(Gv) patterns, including the ability to store Normal
and recall visual representations Recall of Designs (DAS 90 Limits
2)
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Auditory the ability to detect angdrocess Phonological Processing 82 79

Processing| meaningful nonverbal information in | (DAS-II) Below

(Ga) sound Elision (CTOPR2) 75 Expected
Blending Words (CTOPP 90** Limits
2)

Short the ability to apprehend and hold Recall of Digits Forward 93** 73

Term information in immediat@awareness ang (DAS-2) Below

Memory then use it within a few seconds Recall of Digits 73 Expected

(Gsm) Backward (DAS2) Limits
Recall of Sequential 84
Order (DAS2)

Long Term| the ability to store informatioand Recall of Objects 91 94

Retrieval | fluently retrieve it later in the process d Immediate (DAS2) Within

(GIr) thinking Recall of Objects Delaye( 100 Normal
(DAS-2) Limits
Rapid Naming (DAL2) 94

Processing| the ability to perform automatic Speed of Information 109 111

Speed (Gs)| cognitive tasks, particularly when Processing (DAR) Within

measured under pressure to maintain | Coding (WISCIV) 85** Normal
focused attention Symbol Search (WISC 110 Limits

V)

** Divergent Scores: scores that are significantly different from other factor scores and are not inchwdzdded
standard score

An achievement t est i s administered to determ
was administered th&/echsler Individual Achievement Test, Third Edition. Below is a
summary of her performance:

Subtest Description SS Range
Reading The student reads passages aloud or silently undémad 94 Within
Comprehension conditions, and then answers opmrded questiorsbout each Normal
one Limits
Word Reading The student reads aloud a list of increasingly difficult word| 96 Within
Normal
Limits
Pseudoword The student reads aloud a list of increasingly difficult 97 Within
Decoding nonsense words Normal
Limits
Oral Reading The student reads passages aloud, and then orally respory 101 | Within
Fluency comprehension questions Normal
Limits
Sentence The student combines the information from two or three 104 | Within
Composition sentences into single sentences that measatme thing, and Normal
then the student writes meaningful sentences that use spe Limits
words.
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Essay Composition| The student writes an essay within aribute time limit 102 | Within
Normal
Limits
Spelling The student writes single wortgat are dictated within the 89 Within
context of a sentence. Normal
Limits
Math Problem The student solves timed math problems related to basic| 79 Below
Solving skills (counting, identifying shapes, etc.), everyday Expected
applications (time, money, word problems,. gtgeometry, Limits
and algebra.
Numerical The student solves dimed written math problems in the 84 Below
Operations following domains: basic skills, basic operations with integ Expected
geometry, algebra, and calculus Limits
Additional subject area tests were administer

administered th€riterion Test of Basic Skills in Arithmetic, Second Edition TheCriterion

Test of Basic Skills in Arithmetici s desi gned t o alsamnelweaknessesihudent
mat hemati cs. Student 0s ski HI92% aroa rceettdr, miin endcs
B089% correct) -1b00% dorkbet)s Betow i a surirBaby of her performance on

this administration:

Skill Area CorrectResponses Mastery Level
Addition: One Digit Numbers 5/5 Mastery
Addition: 2 & 3 Digit Numbers No Regrouping 5/5 Mastery
Addition: 2 & 3 Digit Numbers with Regrouping 5/5 Mastery
Subtraction: One Digit Numbers 5/5 Mastery
Subtraction: 2 & 3 DigiNumbers No Regrouping 5/5 Mastery
Subtraction: 2 & 3 Digit Numbers with Regrouping 2/5 Frustration
Multiplication: One Digit Numbers 2/5 Frustration
Multiplication: 1 & 2 Digit Combinations 2/5 Frustration
Division: One Digit Divisor 3/5 Instructional
Division: Two Digit Divisor 0/5 Instructional
Telling Time: Hour and Half Hour 5/5 Mastery
Telling Time: Five Minute Intervals 4/5 Instructional
Symbol Operation 6/7 Instructional
Fractions: Identifying Fractions 5/5 Mastery
Fractions: ImpropeFractions to Mixed Numbers 0/5 Frustration
Fractions: Addition and Subtraction 0/5 Frustration
Decimals & Percents: Conversion 5/6 Instructional

On theCTBS-2, D demonstrated strengths in addition (with and without regrouping), subtraction
without regrouping, identifying fractions and telling time. She has not yet mastered skills in
subtraction with regrouping, multiplication, division and addition and sutimraof fractions.

D completed th®&eery-Buktenika Developmental Test of VisualMotor Integration, Sixth
Edition (Beery VMI-6). This instrument measures visurabtor integration skills. The student
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is asked to copy line drawings onto paper. The situdeawarded a point for each drawing if it
closely resembles the design. Their scores are then compared to scores of other children the
same age. D received standard score of 97 on this administration. Based on this score, D has
average skills in visal-motor integration.

TheBASC-2 is a comprehensive measure of both adaptive and problem behaviors within the
school setting. ThBASC-2 Teacher Rating Scale$TRS) consists of about 140 phrases
describing positive and negative behaviors. The teacher indicates how often the child displays
each of these behaviors answerlgyer, Sometimes, Oftesr Almost Always These phrases

are grouped into 11 to 15 scslevith each scale relating to a specific area of behavior. The
student is scored using3cores based on norms from ratings of children his &ge.scales are
divided into Clinical Scales, which focus on disruptive behaviors or internal problems and
Adaptive Scales, which focus on positive psychological features and skills. Scores in the
Clinically Significant range suggest a high level of malatipent while scores in the -Aisk

range may identify a significant problem that may not be severe enough to require formal
treatment or may identify the potential of developing a problem that needs careful monitoring.

D received the following scores ¢inis administration:

Scale | TScore | Range | Description of Scale
Clinical Scaleg59-below= Average Range, &9= Atrisk Range, 7&bove= Significant Range)

Hyperactivity 41 Average | tendency to be overly active, rush through work or activiti
and actwithout thinking

Aggression 43 Average | tendency to act in a physically or verbally hostile manner
is threatening to others

Conduct 42 Average | tendency to engage in rdbeaking behavior

Problems

Anxiety 42 Average | tendency to be nervous, fearfat,worried about real or
imagined problems

Depression 45 Average | excessive feelings of unhappiness, sadness, or stress

Somatization 43 Average | tendency to be overly sensitive or to complain about
relatively minor physical problems or discomfort

Attention 38 Average | tendency to be easily distracted and unable to concentrat

Problems an extended period of time

Learning 48 Average | presence of academic difficulties, particularly in

Problems understanding or completing schoolwork

Atypicality 46 Average | tendency to behave in ways that are immature or conside
odd

Withdrawal a7 Average | tendency to evade others to avoid social contact

Adaptive Scale¢41-above= Average Range,-3D= Atrisk Range, 3tbelow= Significant Range)

Adaptability 58 Average | ability to adapt readily to changes in the environment

Social Skills 40 At-risk skills necessary for interacting successfully with peers an
adults
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Leadership 39 At-risk skills associated with accomplishing academic, social, or
community goals

Study Skills 45 Average | skills conducive to strong academic performance, includir
organizational skills and good study habits

Functional 44 Average | ability to communicate basic thoughts, knowledge, ideas,

Communication feelings in a way others camderstand

CLASSROOM/CURRICULUM BASED ASSESSMENT:
D6s teachers completed Student Progress Repor

passing grades in her academic classes. She is attentive in class and usually completes
assignments. She was noted to work hard and to be organized. She brenefisrficipation
accountability, peer collaboration and emreone assistance. She is respectful and listens well
in class.

CLASSROOM OBSERVATION:

D was observed in her science class by Mr. Jones, School Couri3el@s attentive in class

and participated in class discussions, but did not have the assignment the students had previously
completed. She did not seem stressed about not having the assignment. During the class, D was
noted to interact with peers, givpmopriate responses, respond to visual cues and accept
feedback. She did not ask for feedback.

CONCLUSIONS AND RECOMMENDATIONS:

D is an 11yearold student in the'®grade at Middle School who currently receives special
education services in a resoarsetting with the primary disability of Speech/Language
Impairment. D recently transferred to NWA Public Schools from another state. A reevaluation
was initiated to comply with Arkansas due process requirements and to aid in programming and
placement dcisions.

D was administered tHe@AS-II and portions of th&/ISC-IV to measure her cognitive abilities.

D6s cognitive skills are within nor mal [ i mits
Reasoning, Visual Processing, Lefigrm Storage anRetrieval and Processing Speed. Her

skills are below expected levels in Short Term Memory and Auditory Processing. Her
achievement is in the average range on the Total Reading and Written Expression Composites
and in the below average range on the Mattecs Composite on th&1AT -1l . According to

the authors oEssentials of Cross Battery Assessment, Third Edisiinlents who have

weaknesses in short term memory struggle with following rstéfd oral and written directions,

have difficulty remembéng information long enough to apply it, have difficulty remembering

the sequence of information, struggle with rote memorization, and have difficulty maintaining
oneds place in a math problem or maintaining
shortterm memory are associated with academic weaknesses in math in the following areas: rote
memorization of facts, remembering mathematical procedures, multistep problems and
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regrouping, extracting information to be used in word problems.
No significant adaptive behavior concerns were noted oB#&®C-2 TRS.

l't is this examinerdéds opinion that D shoul d
services due to the primary disability of Specific Learning Disability in math reasonirg. Th
Arkansas Department of Education defines a
more of the basic psychological processes involved in understanding or in using language,
spoken or written, that may manifest itself in an imperfect abditisten, think, speak, read,
write or do mathemati cal calcul ations. o

The team may determine that a student has a specific learning disability if:
The child does not achieve adequately for the child's age or to meet State approvésl/gtade
standardsn one or more of the following areas, when provided with learning experiences and
instruction appropriate for the child's age or State approved-tgaelestandards:

a. Oral expression;

b. Listening comprehension;

c. Written expression;

d. Basic readingkills;

e.Reading fluency skills

f. Reading comprehension;

g. Mathematics calculation; or

h. Mathematics problem solving.
The child does not make sufficient progress to meet age or State approvetbgeadandards
in one or more of the areas above wiising a process based on the child's response to
scientific, researchased intervention; or
The child exhibits a pattern of strengths and weaknesses in performance, achievement, or both,
relative to age, Stat@pproved gradeéevel standards, antellectual development, that is
determined by the group to be relevant to the identification of a specific learning disability using
appropriate assessments; and
The group determines that its findings under paragraphs 2 and 3 of this section areardy prim
the result of

a. A visual, hearing or motor disability;

b. Mental retardation;

c. Emotional disturbance; or

d. Cultural factors;

e. Environmental or economic disadvantage; or

f. Limited English proficiency.

To ensure that underachievement rhdd suspected of having a specific learning disability is
not due to lack of appropriate instruction in reading or math, the group must consider
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1. Data that demonstrates that prior to, or as a part of, the referral process the child was
provided appropate instruction in regular education settings, delivered by qualified
personnel; and

2. Databased documentation of repeated assessments of achievement at reasonable
intervals, reflecting formal assessment of student progress during instruction, which wa
provided to the child's parents.

The evaluation committee will determine appropriate programming based upon careful analysis
of all evaluation information, including the student's observed behavior during an instructional
period. Numerous interventioapproaches and strategies have been developed for students who
have specific learning disabilitiedt is the responsibility of instructional personnel to review and
evaluate such interventions for appropriateness and effectivadesgver, the emphasmsust

be on programming which meets individual needs.

Students with SLD often encounter difficulty with materials used in regular classroom
instruction. Therefore, modifications in pace, content and/or curriculum may be necessary for
those classes.

ti s recommended that the committee review al/l
performance when determining her educational needs. A routine evaluation should be

considered in three years if the committee determines that special educatioFssgyminue to

be appropriate for D.

Please consult the following recommendations for the remediation of deficit areas found in the
evaluation.

1. Consider IEP goals to address math problem solving.

2. Classroom accommodations should be considered. Relaseommodations may
include copies of lecture notes, use of an agenda planner, use of a calculator, visual
supports, breaking large assignments into smaller chunks and repetition of directions.

3. The following interventions are recommended for studentts @eficits in shorterm

memory by the authors &ssentials of Specific Learning Disability Identification
(2011):

a. Provide opportunities for repeated practice and review

b. Provide supports (e.g., lectures notes, study guides, written directions) to
supplement oral instruction
Break down instructional steps for student
d. Provide visual support (e.g., time table) to support acquisition of basic math facts
e. Outline math procedures for student and provide procedural guides or flashcards

for the student tose when approaching problems

0o
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f.  Highlight important information within a word problems
g. Have student write all steps and show all work for math computations
4. The following interventions are recommended for students with deficits in auditory
processing by the #wrs ofEssentials of Specific Learning Disability Identification
(2011):

a. Implement phonemic awareness activities

b. Emphasize sightvord reading

c. Teach comprehension monitoring (e.g. does the word | heard/read make sense in
context?)

d. Annunciate sounds in wds in an emphatic manner when teaching new words for
reading or spelling

e. Use work preview/text preview to clarify unknown words

f. Provided guided notes during ndsking activities

g. Build in time for clarificatio@magdestio
during lecture

h. Supplement oral instruction with written instructions

i. Shorten instructions

j. Arrange preferential seating

k. Localize sound source for student

[.  Minimize background noise.

School Psych, M.S.
School Psycholog$pecialist
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Confidential Test Data Summary

Name: D

D.O.E.: 1/8/16

DIFFERENTIAL ABILITY SCALES, SECOND EDITION

Standard Score T-Score
Verbal Cluster 97 Word Definitions 49
Verbal Similarities 48
Nonverbal Reasoning Clustel 87 Matrices 43
Sequential & Quantitative Reasoning 41
Spatial Cluster 91 Recall of Designs 43
Pattern Construction 47
Working Memory Cluster 76 Recall of Sequential Order 39
Recall of Digits Backward 32
Processing Speed Cluster 102 Speed of InformatioRrocessing 56
Rapid Naming 46
(Diagnostic Subtests) (Recall of Objectsimmediate) (44)
(Recall of ObjectsDelayed) (50)
(Recall of Digits Forward) (45)
(Phonological Processing) (38)
WECHSLER INTELLIGENCE SCALE FOR CHILDREN, FOURTHDITION
Processing Speed Index 97 | Coding 7
Symbol Search 12
WECHSLER INDIVIDUAL ACHIEVMENT TEST, THIRD EDITION
Standard Score Standard Score | Grade
Equivalent
Total Reading Composite 94 Reading Comprehension 94 3.6
Word Reading 96 6.0
Psuedoword Decoding 97 5.7
Oral Reading Fluency 101 6.5
Written Expression Composite| 97 Sentence Composition 104 7.8
Essay Composition 102 7.6
Spelling 89 4.7
Mathematics Compaosite 80 Math Problem Solving 79 3.4
Numerical Operations 84 4.5

BEERY-BUKTENICA DEVELOPMENTAL TEST OF VISUAL MOTOR INTEGRATION,

FIFTH EDITION

Standard Score

97|
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BEHAVIOR ASSESSMENT SYSTEM FOR CHILDREN, SECOND EDITION

TEACHER RATING SCALES

T-score Range T-Score| Range
Behavior Symptoms Index 42 Average | Atypicality 46 Average
Hyperactivity 41 Average | Withdrawal a7 Average
Aggression 43 Average | Adaptive Skills Composite 45 Average
Conduct Problems 42 Average | Adaptability 58 Average
Anxiety 42 Average | Social Skills 40 At-risk
Depression 45 Average | Leadership 39 At-risk
Somatization 43 Average | Study Skills 45 Average
Attention Problems 38 Average | Functional Communication 44 Average
Learning Problems 48 Average

** See Classroom Observation
** See Classroom/Curriculum Based Assessment
** See Separate Speech/Language Report
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R Cross-Battery Assessment Software System (X-BASS® v1.1)
Dual-Discrepancy/Consistency Model: PSW Analyses for SLD
m Conceptualization by D.P. Flanagan, 5.0, Ortiz, V.C. Alfonsa; Pragramming by 5.0, Ortiz and A.M. Dynda _ -
Copyright © 2015 Samuel 0. Ortiz, Dawn P. Flanagan & Vircent O Alfonsa. All Rights Reserved
Age: 11 pears § moanth(s) Grade: & Date: /815

Name:
L1 mmmmmmmﬁmn
svihe: 070 ]

Copgnithve Strengths
The value here = either the Fadlifating Cognitiee
Comgasive (FOC) or & user-antered Alternative

Cognitive Composite (AOC].
Are weaknesses domain specific? FCC { 34 ] 15 underachlevement unexpected ?
Using the FCC as the predictar, |f the diference between Usirgg the FOC as the predictas, if the difererce between
Atial and Predicted spedific Cognith perlaimanis 3 . Bl ; Actual and Predicoed spedfic academic pedarmance equals af
efuals oF eeceidy the Critizal Value, hen the gige of 1R WILAT-IIl Word Reading [BRS, Gow-R.RD) Sublest - 98 E exoeeds the Critical Value, then the size of the dfference is
difference = unusually large and infrequent and the sumrﬂng MadEI'I'HtEIIEI'I,Ethi wnisaally krge ared imlrequent and unden chigwment is
weBlress & damain spaciic. Asias listed in the drog denn menu abicve hine been identilied urmpcted.
a% academic strengths for the individual
Diffarancs Critical WValue Diffararoa Critical Value
N - 15 the difference statistically significant? -
Yes, domain specific [ Yaos, unexpected underachievement ]
Critical value sel a1 &% Crtical valas sl al 555

A TYES” in these boxes indicanes 1hat the dilference between the Faclitating
Cognitive Compasite (FCC or aternative) and the Actual cognitive or the Actual
Cognitive Weakness peademic weakness scane is statistically signilicant ot a 953 level of probability
If calculated, the Inhibiging Cagnitive Compasite (ICC) [one-taiked; assumes the cognitive/academic weakness s < cognikhve aggregate].
selected below by default. You may select a different
area of cognithve weakmess ram the drop deran renu
for analysis.

Acadernlc Weakness

The first waakness in the list i selecied by detaul
wou may select a different area of academic wealkress
Troms the drop dewn menu Tar analysis

Shar-Term Memory - XBA Gam Camp - T3

Achual Predicted by

95 |

WIAT-IIl Math Probdem Sohing (MFS,GLRQ) Sublest - 79
Actual Prdicted by

L7 | 9 ]

NMPS Sirengths

Beah Weaknessas? Strangth af
Relationship

ks there a BELOW AVERAGE aptitude-achievement consistency?

[ YES, CONSISTENT ]

The small bax on the left in this section addresses the first component of the criterion through consideration of the degree to which the meaning of the scores s
cansistent hused on their respective magnitudes (e,g., &% they Both indicative of o weakness relative (e mast geaple?], The small bos oe the right addeesses the second
comiponent through evaluatan of the extent to which the cognithve weakness, either collectvely (eg., viz the 100 or Indrddually, is emgincally related o the academic
weakness, &8 suppested by mainly correlational research, Relationships that are LOW suggest that the cognitive weakness may not be a contristony factor in the
peademic waakness, However, in all cases, clinical judpment should be aperciied, The lirger b directly abowe yields 8 decision with respect 10 the consistency criterion
based on conskderation of both the magnitude of the reporied and seledied cogrifive and academ ko weaknesses ard the strength of the relatonship between them.



Appendix D

Sample Exclusionary Worksheet 1

Does the review of the Response to Intervention (RI) indicate that the student may have a
disability?Yes or No (Please attach RTtdocumentation that is utilized to make this
determination.)

What learning difficulties do the parents think the student might have?

School History:
Does the student have any attendance issues?

Has the student repeated a grade? If so, which one?

Has thestudent changed schools/campuses? If so, how many times?

Is the student performing consistent with instructional level? (For example, does the student
refuse to complete assigned tasks?) Explain:

Summary of discipline reports:

Exclusionary Factors:
Are there any emotional/ behavioral/attention
ability to profit from the general education curriculués or No If yes, explain:

Are there any medical issues (e.g. Vvision, he
ability to profit from general education curriculuny2s or No If yes, explain:

|l s the studentds intellectual abressoiNoy above 't

Are there any socio/economic issues (e.g. environment, cudtorpmic disadvantage) which
mi ght i mpact the studentds abil it yestooNofgr of it
yes, explain:




Are there any limitationstotheSu dent 6 s Engl i sh YesomNpiigegge Pr of i c
explain:

C. ENVIRONMENTAL, CULTURAL, OR ECONOMIC FACTORS i Check all factors that
apply to the student. Use availabdeords, interviews with parents, and other resources to
obtain data.

ENVIRONMENTAL CULTURAL ECONOMIC
Limited experiential DISADVANTAGE DISADVANTAGE
background Limited experiences iy ____ Residence in a
Irregular attendance | majority-based culture (child| depressed economic area
(absent at least 23% of the | does not participate in scout Low family income at
time in a grading period for | clubs, other organizations@ | subsistence level
reasons other than verified | activities with members of Family unable to affor
personal illness) dominant culture) enrichment materials/or
Transiency in Child has limited experiences

elementary school years (at | involvement in organizationg
least two moves in a single | and activities of any culture

year) Secondary standards
School readiness conflict with majoritybased
compared to peers culture standards

Geographic isolation

Aretheabovee hecked i tems compelling enough to indi
performance iprimarily due to environmental, cultural, or economic disadvantage? Explain:

Reprinted with permission from:
McCook, J. E. (2006)The RTI Guide: Developing and Implementing a Model in Your Schools.
Horsham, PA:LRP Publishing.



Sample Exclusionary Worksheet 2

Evaluarion and Consideration of Exclusionary Factors for SLD Identification

An evaluation of specific learning disability (SLD) requires an evaluation and consideration of factors, other
than a disorder in one or more basic psvchological processes that may be the primary cause of a student’s
academic skill weaknesses and learning difficulties. These factors include (but are not limited to), vision/
heariﬂgl_ orf motor disabilities, infellectnal disability (ID), social’emotional or psychological disturbance,
environmental or economuc disadvantage, cultural and linguistic factors (e.g.. limited English proficiency).
insufficient instruction or opportunity to learn and physical’health factors. These factors may be evaluated via
behavior rating scales, parent and teacher interviews, classroom observations, affendance records,
social’developmental history, family history, vision'hearing exams . medical records. prior evaluations, and
interviews with current or past counselors, psychiatrists, and paraprofessionals who have worked with the
student. Noteworthy 1s the fact that students with (and without) SLD often have one or more factors (listed
below) that contribute to academic and learning difficulties. However, the practitioner must rule out any of
these factors as being the primary cause of a student’s academic and learning difficulties to maintain 51D as a
viable classification/diagnosis.

Vision (Check All that Applv):

O Vision fest recent (within 1 vear) O History of visual disorder/disturbance

O Vision test outdated (= 1 vear) O Diagnosed visual disorder/disturbance

O Passed Name of disorder:

O Failed O WVision difficulties suspected or observed
O Wears Glasses (e.g., difficulty with far or near point copying,

misalipned numbers in written math work,
squinting or mubbing eves during visual tasks
such as reading, computers)

NOTES:

Hearing (Check All that Applv)’:

O Hearing test recent (within 1 year) O History of anditory disorder/disturbance

O Hearing test outdated (= 1 year) O Diagnosed auditory disorder/disturbance

O Passed O Name of disorder:

O Failed O Hearing difficulties suggested in the referral
O Uses Hearing Aids (e.g.. frequent requests for repetition of auditory

mformation, misarticulated words, atfempts to self-
accommodate by moving closer fo sound source, obvious
attempts to speech read)

NOTES:

Reprinted with permission from Flanagan, Mascolo, & Seigloega (2012). Use of

Intelligence Tests in the Identification of Specific Learning Disabilities Within the Context of An
Operational Definition. In Flanagan & Harrison (Ed€pntemporary Intellectual Assessment:
Theories, Tests, and Issue& @l.) New York: Guilford.



Motor Functioning (Check All that Applv):

O Fine Motor Delay/Difficulty O History of motor disorder

O Gross Motor Delay/Difficulty O Diagnosed motor disorder

O Improper pencil grip (Specify type: ] Name of disorder:

O Assistive devices/aids used O Motor difficulties suggested in the referral

(e.g. weighted pens, pencil grip, slant board) (e.z., illegible writing; issues with letter or number

formation, size, spacing; difficulty with fine motor
tasks such as using scissors, folding paper)

NOTES:

O Significantly “subaverage intellectual functioning™ (e.g., I} score of 75 or below)
O Pervasive cognitive deficits (e.g., weaknesses or deficits in many cognitive areas, including Gf and Crc)

O Deficits in adaptive functioning (e.g., social, communication, self-care)

Areas of significant adaptive skill weaknesses (check all that applv):

0O Motor Skall 0O Communication 0O Socialization
0O Daaly Living Skills 0O Behavior'Emotional Skills O Other
NOTES:

O Dhagnosed psychological disorder (Specify: ]

O Date of hagnosis
O Family history significant for psychological difficulties

O Dvsorder presently treated - specify treatment modality (e.g., counseling, medication ):

O Reported difficulties with socialfemotional functioning (e.g., social phobia, anxiety, depression)
O Social-Emotional/Psychological issnes suspected or suggested by referral

O Home-School Adjustment Difficulties

O Lack of Motivation

O Emotional Stress

Reprinted vith permission from Flanagan, Mascolo, & SotBlgnega (2012). Use of

Intelligence Tests in the Identification of Specific Learning Disabilities Within the Context of An
Operational Definition. In Flanagan & Harrison (Ed€dntemporary Intellectual Assasent:
Theories, Tests, and Issue& l.) New York: Guilford.



O Autism

O Present Medications (type, dosage, frequency, duration)

O Prior Medication Use (type, dosage, frequency, duration)

O Hospitalization for psychological difficulties (date(s): ]

O Deficits in social, emotional, or behavioral [SEB] functioning (e.g., as assessed by standardized rating scales)
Significant scores from SEB measures:

NOTES:

Environmental'Economic Factors (Check All that Applv):

O Limited access to educational materials in the home O History of educational neglect

O Caregivers unable to provide instructional support O Frequent transitions (e.g., shared custody)

O Economic considerations precluded treatment O Environmental space issues (e.g., no space
of identified issues (e.g., filling a prescription, for studyving, sleep disruptions due to shared
replacing broken glasses, tutoring) sleeping space)

O Temporary Crisis Situation

NOTES:

Cultural/Lineuistic Factors (Check All that Apply)®;

O Limited Number of Years in US. { ___ ) O Language(s) Other than English Spoken in Home
O Mo History of Early or Developimental O Lack of or Limited Instruction in Primary Language
Problems in Primary Language (Bofyears )

O Current Primary Language Proficiency: O Current English Language Proficiency:

{Dates: Scores: 1 (Date: Scores: }
O Acculturative Knowledge Development O Parental Educational and Socio-Economic Level
(Circle one: High — Moderate - Low) (Circle one: High — Moderate — Low)

NOTES:

Reprinted with permission from Flanagan, Mascol&d&eleDynega (2012). Use of

Intelligence Tests in the Identification of Specific Learning Disabilities Within the Context of An
Operational Definition. In Flanagan & Harrison (Ed€pntemporary Intellectual Assessment:
Theories, Tests, and Issue& l.) New York: Guilford.



PhvsicalHealth Factors (Check All that Applv):

O Limited access to healthcare OMinimal documentation of health history/status
OChronic health condition {Specify: )] OMigraines
O Temporary health condition (Date/Duration: ) OHospitalization (Dates: )

O History of Medical Condition (Date Diagnosed )

OMedical Treatments (Specify: )

O Repeated visits to the school nurse ORepeated visits to doctor
CMedication (type, dosage, frequency, duration: )]
NOTES:

Instructional Factors (Check All that Apply):

O Intermupted schooling (e.g.. mid-year school move) Specify why:
O New teacher (past 6 months) O Retained or advanced a grade(s)
O Nonfraditional curriculum (e.g.. homeschooled) O Accelerated curriculum (e.g., AP classes)

O Days Absent
NOTES:

Determinarion of Primary and Contributory Causes of Academic Weaknesses and Learning Difficulties
{Check One):

CBased on the available data, it is reasonable to conclude that one or more factors is primarily responsible for
the student’s observed learning difficulties. Specify:

DBased on the available data, it is reasonable to conclude that one or more factors contribures to the student’s
observed learning difficulties. Specify:

ONe factors listed here appear to be the primary cause of the student’s academic weaknesses and learning
difficulties

Reprinted with permission from Flanagan, Mascolo, & Seajoega (2012). Use of

Intelligence Tests in the Identification of Specific Learning Disabilities Within the Context of An
Operational Definition. In Flanagan & Harris¢ds.),Contemporary Intellectual Assessment:
Theories, Tests, and Issue¥ .) New York: Guilford.



'For vision and hearing disorders, it is important to understand the nature of the disorder, its expected impact on
achievement, and the time of diagnosis. It 1s also important to understand what was happening instructionally at
the time the disorder was suspected and/or diagnosed.

With regard to hearing, even mild loss can impact initial receptive and expressive skills as well as academic
skill acquisition. When loss 15 suspected, the practitioner should consult professional literature fo further
understand the potential impact of a documented heanng issue (see American Speech-Language-Hearing
Association puidelines www.asha org).

With regard to wision. refractive error (1e.. hyperopia and anisomefropia), accommodative and vergence
dysfunctions, and eve movement disorders are associated with learning difficulties whereas others vision
problems are not (e.g.. constant strabismus and amblyopia). As such, when a vision disorder is documented or
suspected, the practitioner should consult professional literature to further understand the impact of the visual
disorder (e.g.. see American Optometric Association Wiww.aoa.org).

*When there is a history of hearing difficulties and a learning disability diagnosis is being considered, hearing
testing should be recent (i.e., conducted within the past &6 months).

*When evaluating the impact of language and cultural factors on a student’s finctioning, the practitioner should
consider whether and to what extent other individuals with similar linguistic and cultural backgrounds as the
referred student are progressing and responding to mstruction in the present curriculum (e.g., if an LEP student
is not demonstrating academic progress or is not performing as expected on a class- or district-wide assessment
when compared to lisher peers who possess a similar level of English proficiency and acculturative
knowledge, it is unlikely that cultural and linguistic differences are the sole or primary factors for the referred
student’s low performance). In addition, it is important to note that as the number of cultural and linguistic
differences in a student’s background increase, the greater the likelihood that poor academic performance is
attributable primarily to such differences rather than a disabality.

Nore: All 50 US states specify eight exclusionary criteria. Namely, learning difficulties cannot be primarily
attributed to, (1) visual impairment; (2) hearing impairment; (3) motor impairment; (4) intellectual disability;
(5) emotional dishurbance; (§) environmental disadvantage; (7) economic disadvantage; and (8) cultural
difference. Noteworthv is the fact that certain states have adopted additional exclusionary criteria including
autism, (CA, ML VT, and WI), emotional sfress (LA and VT, home or school adiustment difficulties (LA and
VT, lack of motivation (LA and TI). and femiporary crisis situation (LA, TN, and VT). The present authors
have integrated these additional criferia under “social-emotional’psychological factors™ and
“environmental/'economic factors” and have added two additional categories. namely. “instructional factors™
and “physical’health factors™ to this form.

Reprinted with permission from Flanagan, Mascolo, & Seijoega (2012). Use of
Intelligence Tests in the Identification of Specific Learning Digas Within the Context of An
Operational Definition. In Flanagan & Harrison (Ed€pntemporary Intellectual Assessment:
Theories, Tests, and Issue¥ @.) New York: Guilford.



