AGENDA
CHARTER AUTHORIZING PANEL
December 13, 2016
Arkansas Department of Education
ADE Auditorium
8:30 AM
I. Report-1 Chair's Report
Presenter: Deborah Coffman
II. Consent Agenda
1. Minutes - October 19-21, 2016
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Presenter: Freddie Scott
III. Action Agenda
1. Request for District Conversion Public Charter School Amendment:

9

Fayetteville Virtual Academy
On November 18, 2015, the Charter Authorizing Panel approved the
application for Fayetteville Virtual Academy. The charter is approved to
serve students in grades K-12 with a maximum enrollment of 500.
Representatives of Fayetteville Virtual Academy are appearing before
the Charter Authorizing Panel to request an amendment to the current
charter.
Presenter: Kelly McLaughlin
2. Request for District Conversion Public Charter School Renewal:
Badger Academy, Beebe
On March 12, 2007, the State Board of Education approved the
application for Badger Academy and renewed the charter on May 14,
2012. The charter is approved to serve students in grades 7-12 with a
maximum enrollment of 170. Representatives of Badger Academy are
appearing before the Charter Authorizing Panel to request a 5-year
renewal for the charter.
Presenter: Kelly McLaughlin
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3. Request for District Conversion Public Charter School Renewal: Cabot 56
Academic Center of Excellence
On March 8, 2004, the State Board of Education approved the
application for Cabot Academic Center of Excellence and has since
renewed the charter twice, once on May 14, 2007, and again on April 9,
2012. The charter is approved to serve students in grades 7-12 with a
maximum enrollment of 500. Representatives of Cabot Academic
Center of Excellence are appearing before the Charter Authorizing
Panel to request a 5-year renewal for the charter.
Presenter: Kelly McLaughlin
4. Request for District Conversion Public Charter School Renewal: Cross
County Elementary Technology Academy
On January 9, 2012, the State Board of Education approved the
application for Cross County Elementary Technology Academy. The
charter is approved to serve students in grades K-6 with a maximum
enrollment of 500. Representatives of the Cross County Elementary
Technology Academy are appearing before the Charter Authorizing
Panel to request a 5-year renewal for the charter.
Presenter: Kelly McLaughlin
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Minutes
Charter Authorizing Panel
October 19, 2016
The Charter Authorizing Panel met on Wednesday, October 19, 2016, in the auditorium of the
Department of Education building. Deborah Coffman, Chair, called the meeting to order at
8:30 a.m.
Present: Deborah Coffman, Chair; Dr. Mark Gotcher, Vice Chair; Stacy Smith; Bobby Lester;
Jennifer Liwo; Ivy Pfeffer; Greg Rogers; Dr. Eric Saunders
Absent: Annette Barnes
The transcription of this meeting may be accessed on the Arkansas Department of Education
website at the following:
http://www.arkansased.gov/about-ade/charter-authorizing-panel/minutes/archive/2016
Reports
Report-1 Chair’s Report
Ms. Coffman welcomed the members of the Panel and the audience. She introduced the Panel
members.
Ms. Coffman provided the audience with instructions pertinent to the proceedings.
Consent Agenda
It was moved by Ms. Pfeffer, seconded by Mr. Rogers, and carried unanimously to approve the
consent agenda.
Items included in the Consent Agenda: Minutes – August 19, 2016 and Panel Meeting Dates.
Action Agenda
Staff Attorney Jennifer Davis provided the Panel with directions for the proceedings. She also
explained the public voting procedures to the Panel and the audience.
A-1 Request for Open-Enrollment Public Charter School Amendment: Haas Hall,
Fayetteville
Superintendent Dr. Martin Schoppmeyer presented the Panel with the charter’s request.
A question and answer period followed.
It was moved by Ms. Smith, seconded by Dr. Gotcher, and carried with a vote of 6-to-1 to
approve the request.
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A-2 Request for Open-Enrollment Public Charter School Amendment: KIPP Delta, HelenaWest Helena
Superintendent Scott Shirey presented the Panel with the charter’s request.
A question and answer period followed.
It was moved by Dr. Saunders, seconded by Ms. Pfeffer, and carried unanimously to approve
the amendment request.
A-3 Request for Open-Enrollment Public Charter School Amendment: Arkansas Arts
Academy, Rogers
Superintendent Mary Ley presented the Panel with the charter’s request.
A question and answer period followed.
It was moved by Dr. Saunders, seconded by Ms. Smith, and carried unanimously to approve the
amendment request.
A-4 Request for Open-Enrollment Public Charter School Amendment: Cross County
High School, Cherry Valley
Principal Stephen Prince presented the Panel with the charter’s request.
A question and answer period followed.
It was moved by Dr. Gotcher, seconded by Dr. Saunders, and carried unanimously to approve
the amendment request.
A-5 Request for Adult Open-Enrollment Public Charter School Application: The Excel
Center, Little Rock
School Leader Dr. Stacy Hunter Swartz presented the Panel with The Excel Center application.
A question and answer period followed.
It was moved by Ms. Pfeffer, seconded by Ms. Smith, and carried unanimously to approve the
application.
Adjournment
It was moved by Dr. Gotcher, seconded by Dr. Saunders, and carried unanimously to adjourn.
The meeting adjourned at 1:46 p.m.
Minutes recorded by Kelly McLaughlin

________________________________________
Deborah Coffman, Charter Authorizing Panel Chair
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Minutes
Charter Authorizing Panel
October 20, 2016
The Charter Authorizing Panel met on Thursday, October 20, 2016, in the auditorium of the
Department of Education building. Deborah Coffman, Chair, called the meeting to order at
8:30 a.m.
Present: Deborah Coffman, Chair; Dr. Mark Gotcher, Vice Chair; Stacy Smith; Bobby Lester;
Jennifer Liwo; Ivy Pfeffer; Greg Rogers; Dr. Eric Saunders
Absent: Annette Barnes
The transcription of this meeting may be accessed on the Arkansas Department of Education
website at the following:
http://www.arkansased.gov/about-ade/charter-authorizing-panel/minutes/archive/2016
Reports
Report-1 Chair’s Report
Ms. Coffman welcomed the members of the Panel and the audience. She introduced the Panel
members and then recognized state legislators in attendance.
Ms. Coffman provided the audience with instructions pertinent to the proceedings.
Action Agenda
Staff Attorney Jennifer Davis provided the Panel with directions for the proceedings. She also
explained the public voting procedures to the Panel and the audience.
A-1 Request for District Conversion Public Charter School Application: River Valley
Virtual Academy, Van Buren
Superintendent Dr. Harold Jeffcoat presented the Panel with the River Valley Virtual Academy
application request for a district conversion charter school.
Representative Gary Deffenbaugh addressed the Panel.
A question and answer period followed.
It was moved by Dr. Saunders, seconded by Ms. Pfeffer, and carried unanimously to approve
the application.
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A-2 Request for District Conversion Public Charter School Application: Harrisburg
College and Career Preparatory School
Superintendent Danny Sample presented the Panel with the Harrisburg College and Career
Preparatory School application request for a district conversion charter school.
Representative Dwight Tosh addressed the Panel.
A question and answer period followed.
It was moved by Dr. Gotcher, seconded by Ms. Pfeffer, and carried unanimously to approve the
application.
A-3 Request for District Conversion Public Charter School Application: Harrison High
School
Superintendent Dr. Melinda Moss presented the Panel with the Harrison High School
application request for a district conversion charter school.
A question and answer period followed.
It was moved by Dr. Gotcher, seconded by Ms. Smith, and carried unanimously to approve the
application.
Adjournment
It was moved by Ms. Pfeffer, seconded by Dr. Gotcher, and carried unanimously to adjourn.
The meeting adjourned at 1:25 p.m.
Minutes recorded by Kelly McLaughlin

________________________________________
Deborah Coffman, Charter Authorizing Panel Chair
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Minutes
Charter Authorizing Panel
October 21, 2016
The Charter Authorizing Panel met on Friday, October 21, 2016, in the auditorium of the
Department of Education building. Deborah Coffman, Chair, called the meeting to order at
8:30 a.m.
Present: Deborah Coffman, Chair; Dr. Mark Gotcher, Vice Chair; Stacy Smith; Bobby Lester;
Jennifer Liwo; Ivy Pfeffer; Greg Rogers; Dr. Eric Saunders
Absent: Annette Barnes
The transcription of this meeting may be accessed on the Arkansas Department of Education
website at the following:
http://www.arkansased.gov/about-ade/charter-authorizing-panel/minutes/archive/2016
Reports
Report-1 Chair’s Report
Ms. Coffman welcomed the members of the Panel and the audience. She introduced the Panel
members and then recognized state legislators in attendance.
Ms. Coffman provided the audience with instructions pertinent to the proceedings.
Action Agenda
Staff Attorney Jennifer Davis provided the Panel with directions for the proceedings. She also
explained the public voting procedures to the Panel and the audience.
A-1 Request for District Conversion Public Charter School Application: Hot Springs
Junior Academy
Superintendent Dr. Mike Hernandez presented the Panel with the Hot Springs Junior Academy
application request for a district conversion charter school.
A question and answer period followed.
It was moved by Dr. Saunders, seconded by Dr. Gotcher, and carried unanimously to approve
the application.
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A-2 Request for District Conversion Public Charter School Application: North Little Rock
Center of Excellence
Superintendent Mr. Kelly Rodgers presented the Panel with the North Little Rock Center of
Excellence request for a district conversion charter school. Senator Jane English and
Representative Mark Lowery of District 39 addressed the Panel.
A question and answer period followed.
It was moved by Ms. Pfeffer, seconded by Ms. Smith, and carried unanimously to approve the
application.
A-3 Request for District Conversion Public Charter School Application: Prairie Grove
High School
Superintendent Dr. Allen Williams presented the Panel with the Prairie Grove High School
request for a district conversion charter school.
A question and answer period followed.
It was moved by Dr. Gotcher, seconded by Dr. Saunders, and carried unanimously to approve
the application.
Adjournment
It was moved by Ms. Liwo, seconded by Dr. Saunders, and carried unanimously to adjourn.
The meeting adjourned at 11:44 a.m.
Minutes recorded by Kelly McLaughlin

________________________________________
Deborah Coffman, Charter Authorizing Panel Chair
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FAYETTEVILLE VIRTUAL ACADEMY
CURRENT DATA
Maximum Enrollment
Approved Grade Levels
Grades Served 2016-2017

500
K-12
4-8

2016-2017 Enrollment by Race
Two or More Races
Asian
Black
Hispanic
Native American/Native Alaskan
Native Hawaiian/Pacific Islander
White
Total

2016-2017 Enrollment by Grade
4th Grade
9
5th Grade
10
6th Grade
7
7th Grade
10
8th Grade
12

5
1
0
1
0
0
41
48

BACKGROUND
Authorized
Contract Expiration

November 18, 2015
June 30, 2021
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10

11

12
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2016 ESEA DISTRICT REPORT
FAYETTEVILLE SCHOOL DISTRICT
Superintendent: PAUL HEWITT
LEA:
7203000
Enrollment: 9652

Attendance:
Poverty Rate:

OVERALL DISTRICT STATUS:

Address: 1000 W. STONE ST.
FAYETTEVILLE, AR 72701
Phone: (479) 444-3000

95.45
39.44

2014 NEEDS IMPROVEMENT

PERCENT TESTED
PERCENT TESTED STATUS:

ACHIEVING
ELA
ESEA Flexibility Indicators
# Attempted # Expected
All Students
5805
5878
Targeted Achievement Gap Group
2746
2801
ESEA Subgroups
# Attempted # Expected
African American
520
537
Hispanic
733
744
White
3919
3959
Economically Disadvantaged
2438
2486
English Language Learners
482
487
Students with Disabilities
742
768

Percentage
98.76
98.04
Percentage
96.83
98.52
98.99
98.07
98.97
96.61

# Attempted
5847
2782
# Attempted
527
747
3931
2469
501
751

MATHEMATICS
# Expected
Percentage
5892
99.24
2815
98.83
# Expected
Percentage
538
97.96
753
99.20
3958
99.32
2500
98.76
503
99.60
767
97.91

2016 STUDENT PERFORMANCE -- ENGLISH LANGUAGE ARTS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
3497
1031
# Achieved
167
307
2678
921
133
141

# Tested
5511
2516
# Tested
478
681
3762
2215
454
689

Percentage
63.45
40.98
Percentage
34.94
45.08
71.19
41.58
29.30
20.46

State Average % Achieved
47.87
36.87
State Average % Achieved
27.81
41.05
55.31
37.65
30.15
12.35

2016 STUDENT PERFORMANCE -- MATHEMATICS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
3181
959
# Achieved
139
265
2442
849
165
165

# Tested
5531
2532
# Tested
483
684
3768
2226
461
696

Percentage
57.51
37.88
Percentage
28.78
38.74
64.81
38.14
35.79
23.71

State Average % Achieved
43.35
34.25
State Average % Achieved
23.53
38.01
50.35
34.76
31.69
12.35

2015 SCHOOL GRADUATION RATE
ESEA Flexibility Indicators
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
630
738
85.37
85.71
Targeted Achievement Gap Group
207
264
78.41
82.59
Three Year Average Performance # Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
1686
1932
87.27
85.87
Targeted Achievement Gap Group
536
690
77.68
82.01
ESEA Subgroups
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
African American
63
78
80.77
78.66
Hispanic
65
83
78.31
85.43
White
463
532
87.03
88.13
Economically Disadvantaged
168
213
78.87
82.42
English Language Learners
29
36
80.56
86.45
Students with Disabilities
59
78
75.64
82.56
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2016 ESEA DISTRICT REPORT
FAYETTEVILLE SCHOOL DISTRICT
Superintendent: PAUL HEWITT
LEA:
7203000
Enrollment: 9652

Attendance:
Poverty Rate:

95.45
39.44

Address: 1000 W. STONE ST.
FAYETTEVILLE, AR 72701
Phone: (479) 444-3000

Percent Tested: Source and Use of Enrollment
For percent tested and school/district performance calculations, student enrollment files were downloaded from eSchool via
TRIAND to establish the students expected to test. These files were downloaded April 29, 2016.
When students' test and enrollment records were matched by school and student state identifier, the demographic values from the
enrollment files were used in ESEA calculations.
When a student had a test record, but a matching enrollment record was not found, the demographic values from the student's test
record were used in ESEA calculations.
When a student had an enrollment record that did not match a test record, the demographic values from the student's enrollment
record were used in ESEA percent tested calculations.

District Performance
The district performance results in this report include students who completed a full academic year (not highly mobile) and
completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations. All
grades are included in the district performance for each subject.

Average State Performance
The average state performance statistics listed in this report include students who completed a full academic year (not highly mobile)
and completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations.
All grades are included in the state averages for each subject.

The school performance results in this report include students who completed a full academic year (not
highly mobile) and completed a regular or an alternate assessment.

Report created on: 11/14/2016
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BADGER ACADEMY
RENEWAL SUMMARY
DECEMBER 2016
Sponsoring Entity

Beebe School District

Address

1201 W Center Street
Beebe, AR 72012

Grades Served

7-12

Enrollment

37

Maximum Enrollment

170

Number of Years Requested

5

Mission Statement
The mission of Badger Academy is to provide an alternative setting to accommodate the
students of Beebe Public Schools through instructional and social intervention that can
be accomplished with an attitude of commitment and acceptance for attaining future
success in educational endeavors and in the workforce.
2015-2016 Accreditation Status
Accredited
Financial Information
Fiscal Year

Grades Served

2015

7-12

Average Daily
Membership
22.80

2,422,868

Categorical
Funds Balance
78,719

2016

7-12

25.88

2,571,668

10,835

2017 YTD

7-12

-

1,679,684

41,950

Legal Balance

2017 Budget: 2,469,862

Remaining Concerns
None

18

BADGER ACADEMY
CURRENT DATA
Maximum Enrollment
Approved Grade Levels
Grades Served 2016-2017

170
7-12
7-12

2016-2017 Enrollment by Race
Two or More Races
Asian
Black
Hispanic
Native American/Native Alaskan
Native Hawaiian/Pacific Islander
White
Total

2016-2017 Enrollment by Grade
7th Grade
5
8th Grade
4
9th Grade
7
10th Grade
6
11th Grade
9
12th Grade
6

0
0
4
1
0
0
32
37

2015-2016 Student Status Counts
0
Migrant
0
LEP
0
Gifted & Talented
3
Special Education
1
Title I
Source: School Cycle 4 Report

ADA
ADM
%

2015-2016 Attendance Rate
Q1
Q2
Q3
20.43
21.41
25.88
25.14
25.54
31.00
83.48%
81.26%
83.83%

Q4
29.09
32.78
88.74%

BACKGROUND
Authorized
Contract Expiration

March 12, 2007
June 30, 2017

Renewal Request
Charter renewed for five years
Amendment approved to increase enrollment from 70 to 170
Amendment approved to waive the following:
6-16-102
Standards for Accreditation:
9.03.4
9.03.4.9
10.01.4
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May 14, 2012

10.02.5
14.03
24.05
24.06
24.17
March 10, 2016

Board Appearance
Appeal of academic distress designation

Amendment Request Considered and APPROVED
April 20, 2016
Relocate from 401 W. Center to main campus at 1201 W. Center
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UPDATED 11.8.16
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Arkansas Department of Education
District Conversion Public Charter School
Renewal Application Rubric
Name of School: Badger Academy

CONTACT INFORMATION
Applicants are requested to provide complete contact information.
Evaluation Criteria:
A response that is fully responsive will include the following:
 The names of the sponsoring entity and charter school;
 The LEA number;
 Complete contact information for the school principal/director and board chair;
 The number of years requested for renewal, that does not exceed 20; and
 Date of the governing board’s approval of the renewal application.
Fully Responsive

SECTION 1: COMPOSITION OF THE CHARTER SCHOOL’S GOVERNING BOARD
AND RELATIONSHIPS TO OTHERS
Part A: Composition of Governing Board
Applicants are requested to describe the charter school’s governance structure.
Evaluation Criteria:
A response that is fully responsive will include:
 A description of the charter school’s governance structure;
 An explanation of the selection process for charter board members;
 An explanation of the authority of the board; and
 An explanation of the responsibilities of the board.
Fully Responsive

Part B: Disclosure Information
Applicants are requested to disclose any potential conflicts of interest affecting members of the governing board and
employees.
Evaluation Criteria:
A response that is fully responsive will include:
 An itemization of each non-employment contract or lease of the charter school in which any of the charter’s
administrators, board members, or the family members of administrators or board members have or had a
financial interest; and
 An itemization of each family relationship between each member of the charter school’s governing board, other
board members, and the employees of the charter school.
Fully Responsive

District Conversion Public Charter Renewal Application Rubric
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SECTION 2: SCHOOL MISSION AND PERFORMANCE GOALS
Part A: School Mission
Applicants are requested to evaluate the progress toward maintaining the charter’s current mission and provide a
revised mission, if needed.
Evaluation Criteria:
A response that is fully responsive will include:
 A narrative description of the charter’s progress toward maintaining the mission; and
 A revised mission, if needed.
Fully Responsive

Part B: Current Performance Goals
Applicants are requested to evaluate the progress toward achieving each of the charter’s current performance goals
and provide supporting documentation that demonstrates the progress.
Evaluation Criteria:
A response that is fully responsive will include:
 A narrative description of the charter’s progress toward achieving each goal; and
 Supporting data that documents the charter’s progress in achieving each goal.
Fully Responsive
Comments and Additional Questions: Provide the numbers of GED’s and diplomas awarded separately.
Applicant Response:

Year
2011-2012
2012-2013
2013-2014
2014-2015
2015-2016

Students
6
9
5
3
6

Increase Graduation
Percentage
6 of 6 = 100%
8 of 9 = 89%
3 of 5 = 60%
3 of 3 = 100%
6 of 6 = 100%

Graduating or GED
6 Graduating / 0 GED
8 Graduating / 1 GED
3 Graduating / 1 GED
3 Graduating / 0 GED
6 Graduating / 0 GED

Part C: New Performance Goals
Applicants are required to confirm their understanding that achieving all goals and/or objectives set by the state,
during the period of renewal, is expected and to develop other student academic achievement performance goals for
the renewal contract period.
Evaluation Criteria:
A response that is fully responsive will include:
 A confirmation that the charter is expected to achieve all goals and/or objectives set by the state; and
 For other student academic performance goals o Measureable student academic performance goals;
o The specific tool that will be used to measure academic performance for each goal;
o The level of performance that will demonstrate success; and
o The timeframe for achieving each goal.
Fully Responsive

District Conversion Public Charter Renewal Application Rubric
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Comments and Additional Questions: Explain how the milestone percentages for Goal 2 were determined and why
those goals are appropriately rigorous.
Applicant Response: The milestone percentages for Goal 2 were determined by a review of Beebe High School
graduation rate trend data. The 2016 ESEA School Report was the primary document used during the review. The
Three Year Average performance Graduation Rate for Beebe High School was 85.44% for All Students. The committee
felt the starting point of 85% was a very rigorous goal for students within the ALE setting.

SECTION 3: WAIVERS
Applicants are requested to review the current waivers approved for the charter and to identify any changes
requested in the charter’s waivers from Title 6 of Arkansas Code Annotated, State Board of Education Rules and
Regulations, and/or the Standards for Accreditation.
Part A: New Waiver Requests
Applicants are requested to identify any additional law and rule that the authorizer is requested to waive. Evaluation
Criteria:
A response that is fully responsive will include:
 A list of each law and rule that the charter would like to have waived; and
 A rationale for each waiver request or a statement saying that no new waivers are requested.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments.
Part B: Waivers to Be Rescinded
Applicants are requested to identify any waiver that is no longer needed.
Evaluation Criteria:
A response that is fully responsive will include:
 An itemized list of each current waiver the charter would like to have rescinded; and
 A rationale for each request or a statement saying that the charter wishes to maintain all currently
approved waivers.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments.

SECTION 4: REQUESTED AMENDMENTS
Applicants are requested to identify and explain amendment requests.
Evaluation Criteria:
A response that is fully responsive will include:
 A list of any requested charter amendments or a statement that no amendments are being requested;
 A rationale for each amendment requested; and
 A budget, showing that the charter will be financially viable, if there is an amendment request to change grade
levels, the enrollment cap, the location of a campus, and/or an additional campus.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments.
District Conversion Public Charter Renewal Application Rubric
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SECTION 5: DESEGREGATION ANALYSIS
Applicants are requested to describe the current and potential impact of the charter on the efforts of affected public
school district(s) to comply with court orders and statutory obligations to create and maintain a unitary system of
desegregated public schools
Evaluation Criteria:
A response that is fully responsive will include:
 Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated public schools; and
 An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Fully Responsive

Partially Responsive

Not Responsive

Comments and Additional Questions: Provide a desegregation analysis.
Applicant Response:
Desegregation Analysis
On October 1, 2016, the enrollment for the Beebe Public School District was 3,259 students. The total minority
student population of (6.93%) consists of (3.68%) African American; (0.52%) Asian, (0.52%) American Indian,
(0.10%) Pacific Islander and (2.12%) Two or More Races.
Presently, there are four African American students, one Two or More Races and twenty-five White students
enrolled in the Badger Academy Alternative Learning Environment. Out of the thirty students, one (3.33%) is
identified as G/T, four (13.33%) as special education, and one (3.3%) homeless. In addition, out of the thirty total,
twenty (66.66%) are on free and reduced lunches. District-wide, our total for free and reduced lunches is 52%. All
students who attend Badger Academy possess at least two factors for being at risk for failure.
The Beebe School District and the Badger Academy Conversion Charter School adheres to guidelines established
for student School Choice transfers according to statutory obligations to create and maintain a unitary system of
desegregated public schools. For the 2016-17 school year, Beebe Schools received a total of 65 student transfer
requests to attend or leave the district, with 61 white, 3 American Indian, and 1 listed as 2 or more races.
The Badger Academy Conversion Charter School should have little effect on the racial composition of the Beebe
School District, or other surrounding districts, in regard to a unitary system of desegregated schools.
See Legal Comments.

District Conversion Public Charter Renewal Application Rubric
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Badger Academy District Conversion Renewal
Red=Waivers not previously requested, need additional discussion, or have remaining issues
Green=Waivers previously granted, no remaining issues
Yellow=No new requests
Information provided by Applicant is in italics.

Badger Academy
2017 District Conversion Renewal Application

REQUEST TYPE
New Waivers

TOPIC

LAW / RULE / STANDARD

ISSUES?

None
Rescinded Waivers
ALE Funding

Section 4 of the ADE Rules
Governing the Distribution of
Student Special Needs Funding

Amended Waivers
None

Waivers To Be Rescinded
Section 4 of the ADE Rules Governing the Distribution of Special Needs Funding
Legal Comments: Applicant is designed to provide an alternative learning environment. Please
provide information on why a waiver of this entire rule section is needed, as the rule is specific
to ALE. Additional information may include, but is not limited to, how this waiver has been
utilized in the past, how it is helping to achieve the stated program description and goals, and
what impact not having this waiver would have on the school. Also, Applicant should review
this section to see if only portions of the section are needed as a waiver.
Applicant Response: The wavier of this entire rule section is no longer needed. We would like
to resend this existing wavier.
Remaining Legal Issues: None

Desegregation Analysis
Section 4.04.4 of the ADE Rules Governing Public Charter Schools requires a public
charter school or applicant to provide to the Department of Education a desegregation
analysis carefully reviewing the potential impact of a renewal application on the efforts of a
public school district or districts to comply with court orders and statutory obligations to
create and maintain a unitary system of desegregated public schools.


Please provide a desegregation analysis, as one was not included in the renewal
application.

Page 1
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Badger Academy District Conversion Renewal
Red=Waivers not previously requested, need additional discussion, or have remaining issues
Green=Waivers previously granted, no remaining issues
Yellow=No new requests
Information provided by Applicant is in italics.

Applicant Response:
Desegregation Analysis
On October 1, 2016, the enrollment for the Beebe Public School District was 3,259 students.
The total minority student population of (6.93%) consists of (3.68%) African American;
(0.52%) Asian, (0.52%) American Indian, (0.10%) Pacific Islander and (2.12%) Two or
More Races.
Presently, there are four African American students, one Two or More Races and twentyfive White students enrolled in the Badger Academy Alternative Learning
Environment. Out of the thirty students, one (3.33%) is identified as G/T, four (13.33%) as
special education, and one (3.3%) homeless. In addition, out of the thirty total, twenty
(66.66%) are on free and reduced lunches. District-wide, our total for free and reduced
lunches is 52%. All students who attend Badger Academy possess at least two factors for
being at risk for failure.
The Beebe School District and the Badger Academy Conversion Charter School adheres to
guidelines established for student School Choice transfers according to statutory obligations
to create and maintain a unitary system of desegregated public schools. For the 2016-17
school year, Beebe Schools received a total of 65 student transfer requests to attend or leave
the district, with 61 white, 3 American Indian, and 1 listed as 2 or more races.
The Badger Academy Conversion Charter School should have little effect on the racial
composition of the Beebe School District, or other surrounding districts, in regard to a unitary
system of desegregated schools.
Remaining Legal Issues: None

Page 2
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MEMO
DATE:

December 2, 2016

TO:

Charter Authorizing Panel

FROM:

ADE Staff

SUBJECT: Desegregation Analysis of Beebe Badger Academy

I. INTRODUCTION
On March 12, 2007, the State Board of Education (State Board) approved the application of
Beebe School District to operate the Badger Academy. The district conversion school is
currently approved to serve 170 students in grades 7-12. The school now requests that the
Charter Authorizing Panel renew its charter for five (5) years.
II. STATUTORY REQUIREMENTS
Although Ark. Code Ann. § 6-23-106 requires the Authorizer to carefully analyze the impact
of any charter school on the efforts of public school districts to achieve and maintain unitary
systems, it does not require the Authorizer to conduct an analysis of charter renewal or proposed
amendments to an existing charter. However, Ark. Code Ann. § 6-23-106(c) states that the
Authorizer “shall not approve any … act or any combination of acts that hampers, delays, or in
any manner negatively affects the desegregation efforts of a public school district or public
school districts in this state.”
III. INFORMATION SUBMITTED BY THE APPLICANT
A desegregation analysis submitted by the charter school is attached as Exhibit “A”.
IV. ANALYSIS FROM THE DEPARTMENT
“Desegregation” is the process by which a school district eliminates, to the extent practicable, the
lingering negative effects or “vestiges” of prior de jure (caused by official action) racial
discrimination. The goal of a desegregation case with regard to assignment of students to schools is to
“achieve a system of determining admission to the public schools on a non-racial basis.” Pasadena
City Board of Education v. Spangler, 427 U.S. 424, 435 (1976) (quoting Brown v. Board of
Education, 349 U.S. 294, 300-301 (1955)). ADE is unaware of any active desegregation orders
affecting the Beebe School District.
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V. CONCLUSION
As stated above, Arkansas law does not allow the authorizer to approve any public charter
school that “hampers, delays, or in any manner negatively affects the desegregation efforts” of a
public school district. Ark. Code Ann. § 6-23-106(c). The Supreme Court noted in Missouri v.
Jenkins, 515 U.S. 70, 115 (1995):
[I]n order to find unconstitutional segregation, we require that plaintiffs
"prove all of the essential elements of de jure segregation -- that is, stated
simply, a current condition of segregation resulting from intentional state
action directed specifically to the [allegedly segregated] schools." Keyes
v. School Dist. No. 1, 413 U.S. 189, 205-206 (1973) (emphasis added).
"[T]he differentiating factor between de jure segregation and so-called de
facto segregation . . . is purpose or intent to segregate." Id., at 208
(emphasis in original).
It is difficult to conclude, from data currently available, that renewal of the district conversion
charter school is motivated by an impermissible intent to segregate schools. The ADE is unaware of
any active desegregation orders which could be impacted by the proposed charter school. However,
the authorizer should carefully examine the district conversion charter school renewal in an attempt
to determine whether there are legitimate, non-racially motivated reasons for the school’s existence.
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Desegregation Analysis
On October 1, 2016, the enrollment for the Beebe Public School District was 3,259
students. The total minority student population of (6.93%) consists of
(3.68%) African American; (0.52%) Asian, (0.52%) American Indian, (0.10%)
Pacific Islander and (2.12%) Two or More Races.
Presently, there are four African American students, one Two or More Races and
twenty-five White students enrolled in the Badger Academy Alternative Learning
Environment. Out of the thirty students, one (3.33%) is identified as G/T, four
(13.33%) as special education, and one (3.3%) homeless. In addition, out of the
thirty total, twenty (66.66%) are on free and reduced lunches. District-wide, our total
for free and reduced lunches is 52%. All students who attend Badger Academy
possess at least two factors for being at risk for failure.
The Beebe School District and the Badger Academy Conversion Charter School
adheres to guidelines established for student School Choice transfers according to
statutory obligations to create and maintain a unitary system of desegregated public
schools. For the 2016-17 school year, Beebe Schools received a total of 65 student
transfer requests to attend or leave the district, with 61 white, 3 American Indian,
and 1 listed as 2 or more races.
The Badger Academy Conversion Charter School should have little effect on the racial
composition of the Beebe School District, or other surrounding districts, in regard to a
unitary system of desegregated schools.
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District Conversion Public Charter School
Renewal Application
Deadline for Submission: 4:00 PM on September 29, 2016

Charter School: Badger Academy

Arkansas Department of Education
Charter School Office
Four Capitol Mall
Little Rock, AR 72201
501.683.5313
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Contact Information
Sponsoring Entity:

Beebe

Name of Charter School:

Badger Academy

School LEA #

7302703

Name of
Principal/Director:
Mailing Address:
Phone Number:
Fax Number:
E-mail address:

Mr. Keith Madden
1201 W. Center St., Beebe, AR 72012
501-882-5463
501-882-8413
keith.madden@badger.k12.ar.us

Name of Superintendent:
Mailing Address:
Phone Number:
Fax Number:
E-mail address:

Dr. Belinda Shook
1201 W. Center St., Beebe, AR 72012
501-882-5463
501-882-5465
belinda.shook@badger.k12.ar.us

5 Years
Number of Years Requested for Renewal (1-5) _______________
Renewal Application Approval Date by the School/Entity Board(s) _________________
9/12/16
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Section 1 – Composition of the Charter School’s Governing Board
and Relationships to Others
Part A: Composition of Governing Board
Describe the governance structure of the charter, including an explanation of the board member selection
process and the authority and responsibilities of the charter board.
By the authority of Article 14 of the Arkansas Constitution, the General Assembly has provided that locally elected school
boards will be responsible for the lawful operation and maintenance of its local schools.
The Beebe School Board is a five-member board, with each member elected to a five-year term. School Board positions are all
at-large positions.
The Board has a broad range of powers and duties. In matters such as personnel discipline, expulsions, and student
suspensions initiated by the superintendent, the Board serves as a finder of fact, not unlike a jury. For this reason, the board
should not be involved in, or, to the extent practicable, informed of the facts or allegations of such matters prior to a board
hearing or those disciplinary matters in which the Board could become involved.
It is the policy of the Beebe School Board that its actions will be taken with due regard for its legal responsibilities and in the
belief that its actions shall be in the best interests of its students and the District as a whole.
The Beebe School Board of Education, operating in accordance with State and Federal laws, assumes its responsibilities for
the operation of Beebe School District. The board shall concern itself primarily with the broad questions of policy as it
exercises its legislative and judicial duties. The administrative functions of the District are delegated to the Superintendent who
shall be responsible for the effective administration and supervision of the District.
Some of the duties of the Board include:
1. Performing the specific duties imposed upon the Board by the statutes in developing and adopting policies to effect the
vision, mission and directions of the District;
2. Understanding and abiding by the proper role of the Board of Directors through study and by obtaining the necessary
training professional development;
3. Electing and employing a Superintendent and giving him/her the support needed to be able to effectively implement the
Board’s policies;
4. Conducting formal and informal evaluations of the Superintendent annually or no less often than prior to any contract
extension;
5. Employing, upon recommendation of the administrative staff and by written contract, the staff necessary for the proper
conduct of the schools;
6. Approving the selection of curriculum and seeing that all courses for study and educational content prescribed by the State
Board or by law for all grades of schools are offered and taught;
7. Reviewing, adopting, and publishing the District’s budget for the ensuing year;
8. Being responsible for providing sufficient facilities, grounds, and property and ensuring they are managed and maintained
for the benefit of the district;
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9. Monitoring District finances and receiving, reviewing, and approving each annual financial audit;
10. Understanding and overseeing District finances to ensure alignment with the District’s academic and facility needs and
goals;
11. Involving the members of the community in the district’s decisions to the fullest extent practicable;
12. Striving to assure that all students are challenged and are given an equal educational opportunity;
13. Requiring and evaluating the reports of the Superintendent concerning the progress of the financial status
of the schools;
14. Assisting in presenting to the public the needs and progress of the educational system.
15. Cooperating with other educational agencies in the continued improvement of the structure of Beebe
School District;
16. Refraining, as an individual member, from commanding the services of any school employee;
17. Accepting the will of the majority vote in all cases and give wholehearted support to the resulting policy;
18. Visiting schools and classrooms when students are present no less than annually;
19. Setting an annual salary schedule; and
20. Being fiscally responsible to the District’s patrons and maintaining the millage rate necessary to support the
District’s budget.
The Beebe School Board meets the second Monday of each month for regular meetings. Special meetings are sometimes
called when needed.
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Part B: Disclosure Information
Identify any contract, lease, or employment agreement in which the charter is or has been a party, and in
which any charter administrator, board member, or an administrator’s or board member’s family member
has or had a financial interest.
N/A

Relationship Disclosures
In the first column, provide the name and contact information of each board member and/or
administrator. In the second column, provide the name and position (e.g., financial officer, teacher,
custodian) of any other board member, charter employee, or management company employee who
has a relationship with the board member/administrator or state NONE. Describe the relationship
in the third column (e.g., spouse, parent, sibling).

Charter School
Board Member’s/
Administrator’s Name and
Contact Information
Brenda McKown
205 3rd Street
McRae, AR 72102
501-726-0085
bmckown@catlaw.com
Clay Goff
220 Pruitt Lane
Beebe, AR 72012
501-882-9234
Clay.goff@fsbank.com
Harold Davis
121 Hebel Lane
McRae, AR 72102
501-726-4502
Dreams4you@sbcglobal.net
Janet Hines
151 Old School House Road
Beebe, AR 72012
501-882-3805
janet@jaxsteel.com
Kathy Pillow-Price
100 Brandi Lane
Beebe, AR 72012
501-239-1984
kpillowprice@gmail.com

Name and Title of
Individual Related to
Board Member
N/A

N/A

N/A

N/A

N/A
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Relationship

Section 2 – School Mission and Performance Goals
Part A: Current School Mission
The charter school’s mission, as approved by the authorizer, is provided. Describe the charter’s progress
in maintaining this mission. If the mission is not being maintained, provide a revised mission.

Current Mission: The mission of Badger Academy is to provide an alternative setting to accommodate
the students of Beebe Public Schools through instructional and social intervention that can be
accomplished with an attitude of commitment and acceptance for attaining future success in educational
endeavors and in the workforce.
When Badger Academy was first approved, its goal was to offer an alternative setting to provide
instructional and social interventions. Being in Badger Academy allows students who need an alternative
setting to be more successful in future educational and career goals. The Academy currently serves grades
7-12. This also reflects the mission of the conversion charter school. As the school has evolved, over
this contractual period, we have identified more students who are at risk of dropping out of school before
completing their diploma. This information is based on their academic decline in the regular education
setting. Before enrolling in Badger Academy, these students had lost confidence in their ability to be
successful in completing scheduled classes within the regular scheduled time frame. They had also given
up on the option of remaining successful at the rate the information was being taught. These students were
losing their self-esteem and dropping out of school due to their lack of success and sense of self-worth.
Second Chance is a program through which Badger Academy offers evening classes and has progressed
and expanded to support students representing a variety of at-risk groups. This has become a vital for our
school. The projected admission into this school is to increase in the coming years. Badger Academy has
become a vital element of our school. It provides an avenue where students who, given their current
circumstances, might never complete their graduation requirements. One particular population of students
who were unable to continue their education due to their circumstances were able to return in the evening
program and complete the credits they lacked to receive their diplomas. Over the past four years 27
students have completed their graduation requirements.
Badger Academy encompasses 7-12 grades. Students in seventh and eighth grades alone have increased
in number so they can receive earlier intervention and not give up on themselves so easily. Due to the
number of students the academy has expanded credit offerings, which allow students to complete multiple
courses in the same subject areas and remain on track to return to the mainstream school population and
eventually graduate. We only have a few students now who are unable to transition back to their regular
classes and can only have success remaining in the charter school setting, which the school can
accommodate.
In the first few years of the school’s inception, a .12 FTE counseling position was provided to address
students’ social, emotional, and academic needs. As the faculty and staff realized the number of students
who qualified for an alternative setting, it was evident that a need for more counseling time was needed.
The counseling position is now split between the 7-12 ALE students at the High School level and the
ALE students at the Elementary Level, making it necessary to share a counseling position at each
location. The counseling position is now .50 FTE at each location. The High School is .50 FTE for
approximately 25-30 students. This increased time will provide more opportunities for daily contact with
students and will provide the counselor the opportunity to provide services for those who need help in
resolving conflicts and other challenges they may encounter in school. In addition, after moving Badger
Academy to the main campus through a charter amendment in 2016, students have access to three other
counselors located in the same building.
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The original intent of the conversion school was to offer high school course credits through distance
learning, which included Arkansas Virtual High School. Badger Academy began working with Virtual
Arkansas three years ago. The students use zoom technology to connect with their instructors for realtime feedback; we also have highly qualified teachers who rotate and help when the students need handson assistance with concepts they are unclear on. Next, it was discovered, with the virtual classes the
students who entered later in the semester had to begin the course in progress. This meant that many of
the students were starting out behind in their virtual classes. Since utilizing both Virtual Arkansas and our
highly qualified staff, we can offer instruction with small groups of students in all subject areas. Our
teachers can differentiate instruction according to the individual student. Another advantage is that the
staff can provide pacing that allows students to be successful as they progress through their courses.
Also, students can practice and receive feedback using Edulastic.
To accentuate high yield instructional strategies we have incorporated technology into the instructional
day. Students are actively engaged in learning due to the access to various technology devices we are able
to use. Some of these devices used include; computers, smart boards, Promethean boards, TI-84
calculators, and iPods. The students are more engaged and can access needed information quickly with
these tools. The other positive is the students are able to develop real-world skills by using this type of
interactive technology.
The new location of Badger Academy within the main campus allows teacher’s to work with the media
specialists in the traditional school to establish more time when students can visit the library, work and
checking out books. The technology at the Academy, along with access to the main library creates an
atmosphere for successful research and learning for our at risk students.
The role of the parents at Badger Academy helps a great deal in the student’s success at school. Parental
communication is a key component in the success of the students maintaining a grade that allows them to
graduate in a timely manner. The Academy uses Remind 101 and Twitter to let the parents know current
events and what is currently happening, as far as grades, their child, and the activities of the school. The
school also uses Twitter for information the parents need to support the instruction students are receiving.
The director, counselor, and teachers help parents understand the importance of collaborating so they can
maintain the path for graduating on time. School messenger and a parent calling system keeps parents
informed regarding special functions or any school schedule changes, however the Remind is a quicker
and more efficient means to get the information to the parents if the other systems fail.
Badger Academy is included as a priority in the Beebe School District’s Arkansas Comprehensive School
Improvement Plan (ACSIP). Arkansas Department of Education (ADE) school improvement specialists
directed the school to place the plan within the District’s when the conversion charter school began.
Badger Academy now has a stand-alone plan along with the district’s plan. Prior to the 2009-2010 school
year the Academy did not have enough students to require an Adequate Yearly Progress status; however
since that time the Academy has been designated as an Extremely Small School due to changes in school
reporting requirements and our increasing numbers. Unfortunately, the new requirements have had a
negative impact on our conversion charter school. The majority of students attending Badger Academy
are identified as highly mobile, therefore only a few students have determined the AYP status for the
school. Due to the change in the legislatures determination of what a conversion charter stand-alone
represents, and the inclusion of an Alternative Learning Environment, Badger Academy is no longer in
whole school improvement. The AYP status does not reflect the number of students who remained in
school or graduated because of the Badger Academy Conversion Charter School.
The Dropout rate for Badger Academy was 13.79% for 2012-2013, 17.86% for 2013-2014, and 16.00%
for the 2015-2016 school year. The Graduation rate is currently at 50% graduating or getting their GED.
The October enrollment for the 2012-2013 school year is at 29, 2013-2014 is at 28, and the 2014-2015 is
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at 25. Our attendance rate over the past four years is at 81.4% with a total of 82 students enrolled between
2012 and 2015. All of our students, with few exceptions, have advanced to the next level.
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Part B: Current Performance Goals
Each of the charter’s performance goals, as approved by the authorizer, is listed. Describe the charter’s progress in achieving each goal and provide
supporting
Goals
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Goal
1. Dropout Prevention – Graduation or
getting a GED will continue to be a goal
for the student population who attend
Badger Academy/ ALE. These students are
identified through a referral, committee,
and recommendation process. Any student
who is placed in the ALE through this
process is at risk of dropping out. Students
are placed, according to risk factors, with
the goal of removing any barriers the
student may experience in the traditional
school setting.
2. Increase Graduation Rate - Graduation
will be a goal for all students who attend
Badger Academy. Students are identified
through a referral and committee process.
An annual review and graduation rate will
be calculated for all students who attend
Badger Academy at any point in time.

Assessment
Instrument
For
Measuring
Performance
Graduation
statistics

Graduation
rate statistics

Performance
Level that
Demonstrates
Achievement
The measurable
goal will be a
decrease in the
Academy’s
dropout rate on
the report card.

The measurable
goal will be an
increase in the
Academy’s
graduation rate
on the AYP
report.

When
Attainment
of Goal will
be Assessed
Annually

Annually

9

Met
Goals
Yes or
No
Year 1

Year 2

Year 3

Year 4

Year 5

20112012

20122013

20132014

20142015

20152016

22.2%

17.1%

20.6%

20.0%

8.3%

20112012

20122013

20132014

20142015

20152016

100%

89%

60%

100%

100%

Yes

Yes

3. College and Career Readiness - Badger
Academy has an increased focus on, not
only getting the students through
graduation, but also preparing them for life
after high school. Students will take the
workforce readiness course and then be
required to take a minimum of three
courses requiring hands-on, practical
application. The end-of-course Career and
Technical exam scores will be used to
measure improvement toward this goal.
Students who are able to include it in their
schedules will take the Career and
Technical Internship course.

Career and
Technical
courses Endof-course
exams
ACT exam

The measurable
goals will be
increases in the
Academy’s
ACT scores and
End-of-Course
Career and
Technical
scores.

Annually
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20112012

20122013

20132014

20142015

20152016

35%

77%

72%

68%

NA

Yes

Goal 1: Dropout Prevention
A list of all 7-12 grade students attending Badger Academy at any point in time over the contractual time
period was compiled. Data were collected on the students to identify the individuals’ entry/withdrawal
status in APSCN. The data provided information on each student’s success in regard to continuing
educational opportunities as well as completing graduation. According to the data collected, there were
182 students in grades 7-12 attending Badger Academy during the contractual time period (2011-2016).
Of the 182 students, 150 were identified graduating, receiving their GED, moving to another Arkansas
school district, moving out of state, or enrolling in home school to continue their educational
opportunities. The remaining 32 students were scheduled to either graduate or continue their education in
the Beebe School District, but were counted as dropping at some point in their education.
Total Students
2011-2012
2012 - 2013
2013-2014
2014-2015
2015-2016

36
41
34
35
36

Remained in
School/Graduated/GED
28
34
27
28
33

Dropped Out
8
7
7
7
3

Percentage
Dropped
22.2%
17.1%
20.6%
20.0%
8.3%

Goal 2: Increase Graduation Rate
Graduation will continue to be a goal for all students who attend Badger Academy and are eligible due to
their individual circumstances. Students are identified through a referral and committee process. An
annual review and graduation rate will be calculated for all students who attend Badger Academy. At any
point in time our students will be tracked and statistics will be kept to determine the graduation rate.
These numbers will be used to calculate the total of students graduating who have been students at Badger
Academy. The measurable goal will be an increase in the students who attend Badger Academy’s
graduation rate on the AYP report.
Year
2011-2012
2012-2013
2013-2014
2014-2015
2015-2016

Students
6
9
5
3
6

Increase Graduation
Percentage
6 of 6 = 100%
8 of 9 = 89%
3 of 5 = 60%
3 of 3 = 100%
6 of 6 = 100%

Graduating or GED
6
8
5
3
6

Goal 3: College and Career Readiness
Over the past couple of years there have been many changes in testing statewide. This has caused scores
fluctuate for our students. Having said that, the newer goal for Badger Academy to increase focus on, not
only getting the students through graduation, but also preparing them for life after high school, is going to
be a continuous goal. Students took the workforce readiness course and then were required to take a
minimum of three courses requiring hands-on, practical application. The end-of-course Career and
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Technical exam scores were used to measure improvement toward this goal. Students who were able to
include it in their schedules took the Career and Technical Internship course.
Year
2011
2012
2013
2014
2015

EOC CT Exam
26
17
13
19
None

Proficient
9
13
18
28
None

Percentage Proficient
35%
77%
72%
68%
None
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Narrative on Academic Performance Test Data
Badger Academy is designated as an “Extremely Small School” due to a population of approximately 25
to 30 students per year. Generally, 11-13 students are involved in testing at the junior high level.
Additionally, the student test scores for each of the grades 7-12 reflect an even smaller number that is
included in AYP calculations, normally two or three students in each grade level, due to the highly mobile
status of the students. There are years when some grade levels have no test results due to the previous
mentioned status of the students in that designated grade, or there are grade levels with no students
identified. There are no test results for those grades due to the students not being identified for
placement at Badger Academy. Some students are not identified until near the end of the first nine weeks
of school, which makes them highly mobile and not eligible to count for the Academy’s test scores. On
the PARCC test there were a total of 24 students tested. 24 did not meet the mark, 17 partially met the
mark, 3 approached the mark, 1 met the mark, and 0 exceeded the mark.

Grade 7
2011-2012 No students were tested in 2011 and only one student was tested in 2012, that student scored
advanced in math and proficient in ELA.

2012-2013 two students tested of the 2, both scored basic in math, 1 scored basic and 1 scored
proficient in ELA.
2013-2014 No students given tests in
2014-2015 School year the students were given the PARCC test. This was the only year this test was
given. Of the 5 students tested in Math 3 did not meet the benchmark, 2 partially met the benchmark, 0
approached, 0 met, and 0 exceeded the benchmark score. ELA was also tested. Of the 5 students 3 did not
meet the mark, 2 partially met, 0 approached, 0 met, and 0 exceeded the benchmark.
2015-2016 the ACT-Aspire was given, this test measures Math, Science, English, Reading, Writing,
ELA, and STEM to two students attending the Academy of the two students, 0% met the all four
performance goals as per the state preliminary data.
Grade 8
2011-2012 one student scored below basic on the Benchmark exam and 1 scored proficient.
2012-2013 one student scored below basic on the Benchmark exam and 2 students scored basic in math.
Two students scored basic on the ELA Benchmark and 1 scored proficient.
2013-2014
2014-2015 School year the students were given the PARCC test. This was the only year this test was
given. Of the 10 students who to the Math 4 did not meet the mark, 4 partially met the mark, 1
approached the mark, 1 met the mark and 0 exceeded. In ELA, of the 10 students tested 5 did not meet the
mark, 4 partially met the mark 1 approached the mark, 0 met the mark and 0 Exceeded the mark. PARCC
also tested Algebra 1. Of the 2 students 0 did not meet the mark, 1 partially met the mark, 1 approached
the mark, 0 met the mark and 0 exceeded the mark.
2015-2016 the ACT-Aspire was given, this test measures Math, Science, English, Reading, Writing,
ELA, and STEM, eight students attending the Academy took this test, of the eight students, 0% of the
students met all four performance goals as per the state preliminary data.
Grade 9
2011-2012
2012-2013
2014-2015 School year the students were given the PARCC test. This was the only year this test was
given. ELA was tested out of the 4 students tested 2 did not meet the mark, 2 partially met the mark, 0
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approached the mark, and 0 exceeded the mark. Geometry was also tested, of the 4 students 2 did not
meet the mark, 2 partially met the mark, 0 approached the mark, and 0 exceeded.
2015-2016 the ACT-Aspire was given to 10 students attending the Academy of the 10 students, 30% met
the English readiness Benchmark, with 10% Exceeding, 20% met the ELA readiness Benchmark, 10 %
met the writing readiness Benchmark, 30% met the Reading readiness Benchmark, Stem readiness was
reported RV, and 0% met the all four performance goals as per the state preliminary data.
Grade 10
2011-2012
2012 -2013
2014-2015 School year the students were given the PARCC test. This was the only year this test was
given. Of the 5 students who took the ELA 5 did not meet the mark, 0 partially met the mark, 0
approached the mark, 0 met the mark, and 0 exceeded.
2015-2016 the ACT-Aspire was given, this test measures Math, Science, English, Reading, Writing,
ELA, and STEM four students attending the Academy took the test, of the four students, 0% met the
English readiness Benchmark, 0% met the ELA readiness Benchmark, 0 % met the writing readiness
Benchmark, 0% met the Reading readiness Benchmark, Stem readiness was reported as >10.
Grade 11
2011-2012 Two students scored basic in Literacy and 2 scored proficient. One student scored below basic
in Geometry
2012 -2013 One student scored proficient in Literacy. One student took the algebra test and scored basic,
one too Geometry and scored basic.
2013 -2014 Two students scored basic in Literacy. No students took the Algebra. Three took the
Geometry test and scored a basic.
2014 -2015 Eleventh grade students enrolled in the academy did not take the ACTAAP that year. No
score is given
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Part C: New Performance Goals

Goal

45

1. Dropout Prevention - Dropout
prevention will continue to be a goal for the
student population who attend Badger
Academy/ ALE. These students are
identified through a referral, committee,
and recommendation process. Any student
who is placed in the ALE through this
process is at risk of dropping out. Students
are placed, according to risk factors, with
the goal of removing any barriers the
student may experience in the traditional
school setting.
2. Increase Graduation Rate - Graduation
will be a goal for all students who attend
Badger Academy. Students are identified
through a referral and committee process.
An annual review and graduation rate will
be calculated for all students who attend
Badger Academy at any point in time.

Assessment
Instrument
For
Measuring
Performance

Performance
Level that
Demonstrates
Achievement

When
Attainment
of Goal will
be Assessed

Graduation
Rate statistics

The
measurable
goal will be a
increase in the
District's
Graduation/G
ED rate on the
School’s
report card.

Annually

Graduation
rate statistics

Annually
The
measurable
goal will be an
increase in the
District's
graduation rate
on the AYP
report.
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Year 1
Following
Renewal

Year 2
Following
Renewal

Year 3
Following
Renewal

Year 4
Following
Renewal

Year 5
Following
Renewal

2016-2017

2017-2018

2018-2019

2019-2020

2020-2021

82% or
more of the
students
will stay in
school.

84% or
more of the
students
enrolled
will stay in
school.

86% or
more of the
students
enrolled
will stay in
school.

88% or
more of the
students
enrolled
will stay in
school.

90% or
more of the
students
enrolled
will stay in
school.

2016-2017

2017-2018

2018-2019

2019-2020

2020-2021

85% or
more of the
students
will
graduate.

85.6% or
more of the
students
will
graduate.

85.8% or
more of the
students
will
graduate.

86% or
more of the
students
will
graduate.

86.3% or
more of the
students
will
graduate.

3. . College and Career Readiness - A
continuing goal for Badger Academy is an
increased focus on, not only getting the
students through to graduation, but
preparing them for life after high school.
Students will take the workforce readiness
course and then be required to take a
minimum of three courses requiring handson, practical application. The end-ofcourse Career and Technical exam scores
will be used to measure improvement
toward this goal. Students who are able to
include it in their schedules will take the
Career and Technical Internship course.

Career and
Technical
courses Endof-course
exams
ACT exam

The
measurable
goals will be
increases in
the District's
ACT scores
and End-ofCourse Career
and Technical
scores.

Annually

2016-2017

2017-2018

2018-2019

2019-2020

2020-2021

63% of our
students
will have
met
proficiency
in all four
areas of the
Career and
Tech.

66% of our
students
will have
met
proficiency
in all four
areas of the
Career and
Tech.

69% of our
students
will have
met
proficiency
in all four
areas of the
Career and
Tech.

72% of our
students
will have
met
proficiency
in all four
areas of the
Career and
Tech.

75% of our
students
will have
met
proficiency
in all four
areas of the
Career and
Tech.

15.5% of
our students
will have
met all four
readiness
benchmarks
on the ACT

15.7% of
our students
will have
met all four
readiness
benchmarks
on the ACT

15.8% of
our students
will have
met all four
readiness
benchmarks
on the ACT

16% of our
students
will have
met all four
readiness
benchmarks
on the ACT

15% of our
students
will have
met all four
readiness
benchmarks
on the ACT
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Section 3 – Waivers
Review the following list of statutes and rules that have been waived for the charter school:
Waivers from Title 6 of the Arkansas Code Annotated (Education Code)
6-15-1004
Qualified teachers in every public school classroom
6-16-102
School day hours
6-17-309
Certification to teach grade or subject matter—Exceptions—Waivers
6-17-401
Teacher licensure requirement
6-17-902
Definition (definition of a teacher as licensed)
6-17-919
Warrants void without valid certification and contract (the ability to pay a
teacher’s salary only upon filing of a teacher’s certificate with the county
clerk’s office, if the requirement of a teacher’s certificate is waived for
such teacher)
6-18-211
Students in grades nine through twelve—Mandatory Attendance
6-25-101 et seq.
Public School Library and Media Technology Act
Waivers from ADE Rules Governing Standards for Accreditation
9.03.4
Grades 9-12 (courses to be taught, requiring the 38 units of credit)
9.03.4.9
Health and Safety Education and Physical Education (to count 8th grade
physical education for high school credit with approval request made an
approved by ADE as outlined in 9.03.3.12 of the Standards for
Accreditation)
10.01.4
Planned instructional time
10.02.5
Requiring that teachers in Grades 7-12 not be assigned more than 150
students and classes should not exceed 30 students except for exceptional
cases or courses that lend themselves to large group instruction
14.03
Unit of credit and clock hours for a unit of credit
15.03
Licensure and Renewal
16.02
Media Services
24.05
Requiring a school or district to be placed in probationary status for high
school classes which meet less than 120 clock hours
24.06
Requiring a school or district to be placed in probationary status for an
instruction day that is less than six hours per day or 30 hours each week
24.17
Requiring a school or district to be placed in probationary status for
failing to teach required courses
Waivers from Other Rules:
 ADE Rules Governing Waivers for Substitute Teachers
 ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to
Teach a Class for More than Thirty (30) Consecutive Days and for Granting Waivers
 4.02.1.4 of the ADE Rules Governing the Distribution of Student Special Needs Funding and the
Determination of Allowable Expenditures of those Funds (Requiring a 15:1 ratio to allow funding
for alternative learning environments)
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Part A: New Waiver Requests
Complete the waiver request form to include each additional law and rule from Title VI of Arkansas Code
Annotated, State Board of Education Rules and Regulations, including the Standards for Accreditation that
the charter would like the authorizer to waive. A rationale is required for each new waiver request.
If no new waivers are requested, state this.
None requested

Part B: Waivers to Be Rescinded
List each waiver granted by the authorizer that the charter would like to have rescinded. If no waivers are
listed, the charter may be required to adhere to all waivers listed on both the original and renewal charter
documentation.
If the charter wishes to maintain all currently approved waivers, state this.
Respond below in 11 point Times New Roman font. Contact staff in the Charter Schools Office if this
response needs to be longer than 5 pages.

Section 4 – Requested Amendments
List any amendment requests and provide a rationale for each (i.e., changes to grade levels, enrollment cap,
location, educational plan).
A budget to show that the charter will be financially viable must accompany any amendment request to
change grade levels, the enrollment cap, relocate, and/or add a campus. The budget must document
expected revenue to be generated and/or expenses to be incurred if the amendment request is approved.
A request to add or change a location must be accompanied by a Facilities Utilization Agreement.
If no charter amendments are requested, state this.
No charter amendments are being requested. An amendment was done in the spring of 2016.

Section 5 –Desegregation Analysis
Describe the impact, both current and potential, of the public charter school on the efforts of affected
public school district(s) to comply with court orders and statutory obligations to create and maintain a
unitary system of desegregated public schools.
Since this is a conversion charter school, within a public school, no desegregation analysis is necessary.

18
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2016 ESEA DISTRICT REPORT
BEEBE SCHOOL DISTRICT
Superintendent: BELINDA SHOOK
LEA:
7302000
Enrollment: 3280

Attendance:
Poverty Rate:

OVERALL DISTRICT STATUS:

Address: 1201 W. CENTER ST.
BEEBE, AR 72012
Phone: (501) 882-5463

93.55
50.24

2014 NEEDS IMPROVEMENT

PERCENT TESTED
PERCENT TESTED STATUS:

ACHIEVING
ELA
ESEA Flexibility Indicators
# Attempted # Expected
All Students
2037
2042
Targeted Achievement Gap Group
1152
1156
ESEA Subgroups
# Attempted # Expected
African American
76
76
Hispanic
87
87
White
1810
1815
Economically Disadvantaged
1063
1067
English Language Learners
22
22
Students with Disabilities
272
274

Percentage
99.76
99.65
Percentage
100.00
100.00
99.72
99.63
100.00
99.27

# Attempted
2032
1147
# Attempted
75
88
1805
1060
23
266

MATHEMATICS
# Expected
Percentage
2036
99.80
1150
99.74
# Expected
Percentage
75
100.00
88
100.00
1809
99.78
1063
99.72
23
100.00
268
99.25

2016 STUDENT PERFORMANCE -- ENGLISH LANGUAGE ARTS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
925
382
# Achieved
25
33
832
370
7
31

# Tested
1910
1049
# Tested
68
79
1705
966
21
250

Percentage
48.43
36.42
Percentage
36.76
41.77
48.80
38.30
33.33
12.40

State Average % Achieved
47.87
36.87
State Average % Achieved
27.81
41.05
55.31
37.65
30.15
12.35

2016 STUDENT PERFORMANCE -- MATHEMATICS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
895
384
# Achieved
18
33
810
364
7
49

# Tested
1905
1044
# Tested
67
79
1701
963
21
244

Percentage
46.98
36.78
Percentage
26.87
41.77
47.62
37.80
33.33
20.08

State Average % Achieved
43.35
34.25
State Average % Achieved
23.53
38.01
50.35
34.76
31.69
12.35

2015 SCHOOL GRADUATION RATE
ESEA Flexibility Indicators
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
193
237
81.43
85.71
Targeted Achievement Gap Group
69
94
73.40
82.59
Three Year Average Performance # Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
590
700
84.29
85.87
Targeted Achievement Gap Group
221
283
78.09
82.01
ESEA Subgroups
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
African American
n < 10
n < 10
n < 10
78.66
Hispanic
n < 10
n < 10
n < 10
85.43
White
174
216
80.56
88.13
Economically Disadvantaged
54
78
69.23
82.42
English Language Learners
n < 10
n < 10
n < 10
86.45
Students with Disabilities
20
27
74.07
82.56
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2016 ESEA DISTRICT REPORT
BEEBE SCHOOL DISTRICT
Superintendent: BELINDA SHOOK
LEA:
7302000
Enrollment: 3280

Attendance:
Poverty Rate:

93.55
50.24

Address: 1201 W. CENTER ST.
BEEBE, AR 72012
Phone: (501) 882-5463

Percent Tested: Source and Use of Enrollment
For percent tested and school/district performance calculations, student enrollment files were downloaded from eSchool via
TRIAND to establish the students expected to test. These files were downloaded April 29, 2016.
When students' test and enrollment records were matched by school and student state identifier, the demographic values from the
enrollment files were used in ESEA calculations.
When a student had a test record, but a matching enrollment record was not found, the demographic values from the student's test
record were used in ESEA calculations.
When a student had an enrollment record that did not match a test record, the demographic values from the student's enrollment
record were used in ESEA percent tested calculations.

District Performance
The district performance results in this report include students who completed a full academic year (not highly mobile) and
completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations. All
grades are included in the district performance for each subject.

Average State Performance
The average state performance statistics listed in this report include students who completed a full academic year (not highly mobile)
and completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations.
All grades are included in the state averages for each subject.

The school performance results in this report include students who completed a full academic year (not
highly mobile) and completed a regular or an alternate assessment.

Report created on: 11/14/2016
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2016 ESEA SCHOOL REPORT
BADGER ACADEMY
District: BEEBE SCHOOL DISTRICT
Superintendent: BELINDA SHOOK
Grades: 7 - 12
Enrollment: 26

LEA: 7302703
Address: 1201 W CENTER ST
BEEBE, AR 72012
Phone: (501) 882 - 5463

Principal: KEITH MADDEN
Attendance:
81.16
Poverty Rate: 61.54

OVERALL SCHOOL STATUS:

2014 NEEDS IMPROVEMENT

PERCENT TESTED
PERCENT TESTED STATUS:

NEEDS IMPROVEMENT
ELA
ESEA Flexibility Indicators
# Attempted # Expected
All Students
24
26
Targeted Achievement Gap Group
15
16
ESEA Subgroups
# Attempted # Expected
African American
4
4
Hispanic
White
18
20
Economically Disadvantaged
15
16
English Language Learners
Students with Disabilities
3
3

MATHEMATICS
# Expected
Percentage
26
92.31
16
93.75
# Expected
Percentage
4
100.00

Percentage
92.31
93.75
Percentage
100.00

# Attempted
24
15
# Attempted
4

90.00
93.75

18
15

20
16

90.00
93.75

100.00

3

3

100.00

2016 STUDENT PERFORMANCE -- ENGLISH LANGUAGE ARTS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
3
2
# Achieved
0
0
3
2
0
0

# Tested
17
11
# Tested
2
0
14
11
0
1

Percentage
17.65
18.18
Percentage
0.00
21.43
18.18
0.00

State Average % Achieved
47.86
36.86
State Average % Achieved
27.81
41.05
55.29
37.64
30.15
12.35

2016 STUDENT PERFORMANCE -- MATHEMATICS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
1
0
# Achieved
0
0
1
0
0
0

# Tested
17
11
# Tested
2
0
14
11
0
1

Percentage
5.88
0.00
Percentage
0.00
7.14
0.00
0.00

State Average % Achieved
43.35
34.25
State Average % Achieved
23.53
38.01
50.35
34.76
31.69
15.38

2015 SCHOOL GRADUATION RATE
ESEA Flexibility Indicators
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
3
6
50.00
85.71
Targeted Achievement Gap Group
1
3
33.33
82.59
Three Year Average Performance # Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
9
20
45.00
85.87
Targeted Achievement Gap Group
2
8
25.00
82.01
ESEA Subgroups
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
African American
0
0
0.00
78.66
Hispanic
0
0
0.00
85.43
White
3
6
50.00
88.13
Economically Disadvantaged
1
3
33.33
82.42
English Language Learners
0
0
0.00
86.45
Students with Disabilities
0
0
0.00
82.56
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2016 ESEA SCHOOL REPORT
BADGER ACADEMY
District: BEEBE SCHOOL DISTRICT
Superintendent: BELINDA SHOOK
Grades: 7 - 12
Enrollment: 26

Principal: KEITH MADDEN
Attendance:
81.16
Poverty Rate: 61.54

LEA: 7302703
Address: 1201 W CENTER ST
BEEBE, AR 72012
Phone: (501) 882 - 5463

Percent Tested: Source and Use of Enrollment
For percent tested and school/district performance calculations, student enrollment files were downloaded from eSchool via
TRIAND to establish the students expected to test. These files were downloaded April 29, 2016.
When students' test and enrollment records were matched by school and student state identifier, the demographic values from the
enrollment files were used in ESEA calculations.
When a student had a test record, but a matching enrollment record was not found, the demographic values from the student's test
record were used in ESEA calculations.
When a student had an enrollment record that did not match a test record, the demographic values from the student's enrollment
record were used in ESEA percent tested calculations.

School Performance
The school performance results in this report include students who completed a full academic year (not highly mobile) and
completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations. All
grades are included in the school performance for each subject.

Average State Performance
The average state performance statistics listed in this report include students who completed a full academic year (not highly mobile)
and completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations.
All grades are included in the state averages for each subject.

The school performance results in this report include students who completed a full academic year (not
highly mobile) and completed a regular or an alternate assessment.

Report created on: 11/03/2016
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CABOT ACADEMIC CENTER OF EXCELLENCE
RENEWAL SUMMARY
DECEMBER 2016
Sponsoring Entity

Cabot School District

Address

21 Funtastic Drive
Cabot, AR 72023

Grades Served

7-12

Enrollment

228

Maximum Enrollment

500

Number of Years Requested

5

Mission Statement
The mission of Cabot Academic Center of Excellence (ACE) is to increase the
achievement of every student by providing anywhere, anytime learning whether in a
traditional or non-traditional educational setting.
2015-2016 Accreditation Status
Accredited
Financial Information
Fiscal Year

Grades Served

2015

7-12

Average Daily
Membership
241

7,549,704

Categorical
Funds Balance
306,525

2016

7-12

234.37

7,668,779

328,867

2017 YTD

7-12

-

2,732,544

1,004,680

Legal Balance

2017 Budget: 7,618,784

Remaining Concerns
Section 2, Part C, New Goals: The suggested individual student growth goal seems
to lack rigor.
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CABOT ACADEMIC CENTER OF EXCELLENCE
CURRENT DATA
Maximum Enrollment
Approved Grade Levels
Grades Served 2016-2017

500
7-12
7-12

2016-2017 Enrollment by Race
Two or More Races
Asian
Black
Hispanic
Native American/Native Alaskan
Native Hawaiian/Pacific Islander
White
Total

2016-2017 Enrollment by Grade
7th Grade
12
7
8th Grade
9th Grade
20
10th Grade
49
11th Grade
68
12th Grade
72

2
2
5
14
1
0
204
228

2015-2016 Student Status Counts
0
Migrant
3
LEP
8
Gifted & Talented
32
Special Education
1
Title I
Source: School Cycle 4 Report

ADA
ADM
%

2015-2016 Attendance Rate
Q1
Q2
Q3
215.95
221.58
234.37
216.88
223.09
237.61
99.57%
99.32%
98.64%

Q4
246.34
250.88
98.19%

BACKGROUND
Authorized
Contract Expiration

March 8, 2004
June 30, 2017

Renewal Request
Charter renewed for five years

May 14, 2007

Amendment Request Considered and APPROVED
Relocation

December 14, 2009

Renewal Request
Charter renewed for five years
Amendment approved to increase enrollment cap to 500

April 9, 2012

57

Amendment Request Considered and APPROVED
Add a campus
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April 16, 2014

UPDATED 11.8.16
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Arkansas Department of Education
District Conversion Public Charter School
Renewal Application Rubric
Name of School: Cabot Academic Center of Excellence

CONTACT INFORMATION
Applicants are requested to provide complete contact information.
Evaluation Criteria:
A response that is fully responsive will include the following:
 The names of the sponsoring entity and charter school;
 The LEA number;
 Complete contact information for the school principal/director and board chair;
 The number of years requested for renewal, that does not exceed 20; and
 Date of the governing board’s approval of the renewal application.
Fully Responsive
Comments and Additional Questions:
 Provide board approval date.
 Provide the name of the Principal and the Director of the program.
Applicant Response:
 Renewal Application Approval Date by the School/Entity Board: November 17, 2016
 Name of Principal/Director: Michele Evans

SECTION 1: COMPOSITION OF THE CHARTER SCHOOL’S GOVERNING BOARD
AND RELATIONSHIPS TO OTHERS
Part A: Composition of Governing Board
Applicants are requested to describe the charter school’s governance structure.
Evaluation Criteria:
A response that is fully responsive will include:
 A description of the charter school’s governance structure;
 An explanation of the selection process for charter board members;
 An explanation of the authority of the board; and
 An explanation of the responsibilities of the board.
Fully Responsive
Comments and Additional Questions: Provide an explanation of the school board’s authority and responsibilities.

Applicant Response:
 The Cabot Public Schools’ Board of Education, operating in accordance with State and Federal laws,
assumes its responsibilities for the operation of Cabot Public Schools. The board shall concern itself
primarily with the broad questions of policy as it exercises its legislative and judicial duties. The
administrative functions of the District are delegated to the Superintendent who shall be responsible
for the effective administration and supervision of the District.
 Some of the duties of the Board include:
1. Developing and adopting policies to effect the vision, mission, and direction of the district;
2. Understanding and abiding by the proper role of the Board of Directors through study and by
District Conversion Public Charter Renewal Application Rubric
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obtaining the necessary training professional development;
3. Electing and employing a Superintendent and giving him/her the support needed to be able to
effectively implement the Board’s policies;
4. Conducting formal and informal evaluations of the Superintendent annually or no less often than
prior to any contract extension;
5. Employing, upon recommendation of the administrative staff and by written contract, the staff
necessary for the proper conduct of the schools;
6. Approving the selection of curriculum and seeing that all courses for study and educational
content prescribed by the State Board or by law for all grades of schools are offered and taught;
7. Reviewing, adopting, and publishing the district’s budget for the ensuing year;
8. Being responsible for providing sufficient facilities, grounds, and property and ensuring they are
managed and maintained for the benefit of the district;
9. Monitoring district finances and receiving, reviewing, and approving each annual financial audit;
10. Understanding and overseeing District finances to ensure alignment with the District’s academic
and facility needs and goals;
11. Visiting schools and classrooms when students are present no less than annually;
12. Setting an annual salary schedule;
13. Being fiscally responsible to the district’s patrons and maintaining the millage rate necessary to
support the district’s budget;
14. Involving the members of the community in the district’s decisions to the fullest extent
practicable;
15. Striving to assure that all students are challenged and are given an equitable educational
opportunity

Part B: Disclosure Information
Applicants are requested to disclose any potential conflicts of interest affecting members of the governing board and
employees.
Evaluation Criteria:
A response that is fully responsive will include:
 An itemization of each non-employment contract or lease of the charter school in which any of the charter’s
administrators, board members, or the family members of administrators or board members have or had a
financial interest; and
 An itemization of each family relationship between each member of the charter school’s governing board, other
board members, and the employees of the charter school.
Fully Responsive

SECTION 2: SCHOOL MISSION AND PERFORMANCE GOALS
Part A: School Mission
Applicants are requested to evaluate the progress toward maintaining the charter’s current mission and provide a
revised mission, if needed.
Evaluation Criteria:
A response that is fully responsive will include:
 A narrative description of the charter’s progress toward maintaining the mission; and
 A revised mission, if needed.
Fully Responsive

District Conversion Public Charter Renewal Application Rubric
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Comments and Additional Questions: Confirm that students participating in courses at ACE North are enrolled in
Cabot ACE or at other schools in the district.
Applicant Response: Yes, students at ACE-North are enrolled in Cabot ACE (LEA #4304703). ACE-North is our
satellite campus which allows students to participate easily in electives on the traditional campuses. Through ACE they
are able to take a combination of digital courses and traditional courses in our blended learning environment. The
majority of their instructional day is in the ACE-North setting.

Part B: Current Performance Goals
Applicants are requested to evaluate the progress toward achieving each of the charter’s current performance goals
and provide supporting documentation that demonstrates the progress.
Evaluation Criteria:
A response that is fully responsive will include:
 A narrative description of the charter’s progress toward achieving each goal; and
 Supporting data that documents the charter’s progress in achieving each goal.
Fully Responsive

Part C: New Performance Goals
Applicants are required to confirm their understanding that achieving all goals and/or objectives set by the state,
during the period of renewal, is expected and to develop other student academic achievement performance goals for
the renewal contract period.
Evaluation Criteria:
A response that is fully responsive will include:
 A confirmation that the charter is expected to achieve all goals and/or objectives set by the state; and
 For other student academic performance goals o Measureable student academic performance goals;
o The specific tool that will be used to measure academic performance for each goal;
o The level of performance that will demonstrate success; and
o The timeframe for achieving each goal.
Fully Responsive
Comments and Additional Questions:
 Given the nature of the program and the students it seeks to serve, explain why individual student growth is not
addressed in any of the goals.
 Explain if any instructional strategies will be altered to address and improve achievement.
 Explain the discrepancy between the number of students enrolled and the number of students tested.
Applicant Response:
 Individual Student Growth:
As part of ACE’s mission, personalization and flexibility are key components of the educational experience that our
students receive. Each family sits down with a teacher to create a student’s individualized learning plan (ILP). When
creating the ILP, the student’s interest, academic achievement levels, and professional aspiration are taken into account.
This allows for the most personalized educational plan possible.
We could easily add the goal that “ACE students will develop an individualized learning plan to support college and
career readiness plus keep them on track to earn their high school diploma.”
 Instructional Strategies:
We are focusing on the results of our interim assessments in order to improve our achievement scores on the ACTAspire. Also, we are doing focus groups along with intensive remediation based on students ILPs. Modifications to our
curriculum have been a priority to align with the ACT-Aspire Performance Level Descriptors and our state standards.
 Discrepancy in number tested:
During the academic school year, ACE operates as an “anytime, anywhere” learning environment. This flexible schedule
District Conversion Public Charter Renewal Application Rubric
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works well for our at-risk population but can create difficulty for students on the state-mandated testing days. On these
testing days, students are required to be present on campus and this attendance can conflict with other obligations such as
work and family.
On the 2015 ESEA Accountability Report, ACE did not meet the 95% tested criteria. Reported testing rates were as
follows:
ELA All Students % tested – 94.74
ELA TAGG %tested – 94.34
Mathematics All Students % tested – 85.57 Mathematics TAGG % tested – 90.91
After increasing efforts to educate students about the importance of their participation in the state assessments, ACE did
show improvement on the 2016 ESEA Accountability Report:
ELA All Students % tested – 96.30
ELA TAGG % tested – 97.14
Mathematics All Students % tested – 95.37 Mathematics TAGG % tested – 95.71
While we met the state expectation of testing 95%, we realize that every students’ performance is important and will
continue efforts to improve student participation in state assessments.
(Attached: Corrected 2016 ESEA School Report)
Remaining Concern: The suggested individual student growth goal seems to lack rigor.

SECTION 3: WAIVERS
Applicants are requested to review the current waivers approved for the charter and to identify any changes
requested in the charter’s waivers from Title 6 of Arkansas Code Annotated, State Board of Education Rules and
Regulations, and/or the Standards for Accreditation.
Part A: New Waiver Requests
Applicants are requested to identify any additional law and rule that the authorizer is requested to waive.
Evaluation Criteria:
A response that is fully responsive will include:
 A list of each law and rule that the charter would like to have waived; and
 A rationale for each waiver request or a statement saying that no new waivers are requested.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments:

Part B: Waivers to Be Rescinded
Applicants are requested to identify any waiver that is no longer needed.
Evaluation Criteria:
A response that is fully responsive will include:
 An itemized list of each current waiver the charter would like to have rescinded; and
 A rationale for each request or a statement saying that the charter wishes to maintain all currently
approved waivers.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments:

District Conversion Public Charter Renewal Application Rubric
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SECTION 4: REQUESTED AMENDMENTS
Applicants are requested to identify and explain amendment requests.
Evaluation Criteria:
A response that is fully responsive will include:
 A list of any requested charter amendments or a statement that no amendments are being requested;
 A rationale for each amendment requested; and
 A budget, showing that the charter will be financially viable, if there is an amendment request to change grade
levels, the enrollment cap, the location of a campus, and/or an additional campus.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments:

SECTION 5: DESEGREGATION ANALYSIS
Applicants are requested to describe the current and potential impact of the charter on the efforts of affected public
school district(s) to comply with court orders and statutory obligations to create and maintain a unitary system of
desegregated public schools
Evaluation Criteria:
A response that is fully responsive will include:
 Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated public schools; and
 An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments:

District Conversion Public Charter Renewal Application Rubric
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Cabot Academic Center of Excellence District Conversion Renewal
Red=Waivers not previously requested, need additional discussion, or have remaining issues
Green=Waivers previously granted, no remaining issues
Yellow=No new requests
Information provided by Applicant is in italics.

Cabot Academic Center of Excellence
2017 District Conversion Renewal Application
REQUEST TYPE
New Waivers

TOPIC

LAW / RULE / STANDARD

ISSUES?

None
Rescinded Waivers
None
Amended Waivers
Class Size &
Teacher Load

Amend waiver of Section 10.02 to
10.02.5

Legal Comments Regarding Existing Waivers
Section 10.01 of the Standards for Accreditation


Please provide additional information on how this waiver is being utilized and how it
helps the school to achieve its program description and goals. Also, please confirm
whether the planned instructional day averages six (6) hours per day or (30) hours per
week.

Applicant Response: ACE is a year-round school which is based on mastery learning. Hours at ACE
are from 8:00 to 3:15 Monday through Friday. However, we offer our students the opportunity to utilize
a flexible schedule whereby they may attend class on campus less than six hours per day or 30 hours per
week. Our students may access the web-based digital curriculum from any internet location. Therefore,
we hope to continue with this waiver.
Remaining Legal Issues: None

Section 10.02 of the Standards for Accreditation


Please confirm the grades served and the maximum class sizes being utilized. Is a waiver
of the entire 10.02 needed or is only a subsection needed for Applicant to achieve its
goals?

Applicant Response: We only need subsection 10.02.5 dealing with grades 7-12.
We serve grades 7-12. We follow the ALE guidelines of 18 to 1.
Remaining Legal Issues: No remaining issues. Waiver amended to 10.02.5.

Page 1
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MEMO
DATE:

December 2, 2016

TO:

Charter Authorizing Panel

FROM:

ADE Staff

SUBJECT: Desegregation Analysis of Cabot Academic Center of Excellence

I. INTRODUCTION
On March 8, 2004, the State Board of Education (State Board) approved the application of
Cabot School District to operate the Cabot Academic Center of Excellence. The district
conversion school is currently approved to serve 500 students in grades 7-12. The school now
requests that the Charter Authorizing Panel renew its charter for five (5) years.
II. STATUTORY REQUIREMENTS
Although Ark. Code Ann. § 6-23-106 requires the Authorizer to carefully analyze the impact
of any charter school on the efforts of public school districts to achieve and maintain unitary
systems, it does not require the Authorizer to conduct an analysis of charter renewal or proposed
amendments to an existing charter. However, Ark. Code Ann. § 6-23-106(c) states that the
Authorizer “shall not approve any … act or any combination of acts that hampers, delays, or in
any manner negatively affects the desegregation efforts of a public school district or public
school districts in this state.”
III. INFORMATION SUBMITTED BY THE APPLICANT
A desegregation analysis submitted by the charter school is attached as Exhibit “A”.
IV. ANALYSIS FROM THE DEPARTMENT
“Desegregation” is the process by which a school district eliminates, to the extent practicable, the
lingering negative effects or “vestiges” of prior de jure (caused by official action) racial
discrimination. The goal of a desegregation case with regard to assignment of students to schools is to
“achieve a system of determining admission to the public schools on a non-racial basis.” Pasadena
City Board of Education v. Spangler, 427 U.S. 424, 435 (1976) (quoting Brown v. Board of
Education, 349 U.S. 294, 300-301 (1955)). ADE is unaware of any active desegregation orders
affecting the Cabot School District.
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V. CONCLUSION
As stated above, Arkansas law does not allow the authorizer to approve any public charter
school that “hampers, delays, or in any manner negatively affects the desegregation efforts” of a
public school district. Ark. Code Ann. § 6-23-106(c). The Supreme Court noted in Missouri v.
Jenkins, 515 U.S. 70, 115 (1995):
[I]n order to find unconstitutional segregation, we require that plaintiffs
"prove all of the essential elements of de jure segregation -- that is, stated
simply, a current condition of segregation resulting from intentional state
action directed specifically to the [allegedly segregated] schools." Keyes
v. School Dist. No. 1, 413 U.S. 189, 205-206 (1973) (emphasis added).
"[T]he differentiating factor between de jure segregation and so-called de
facto segregation . . . is purpose or intent to segregate." Id., at 208
(emphasis in original).
It is difficult to conclude, from data currently available, that renewal of the district conversion
charter school is motivated by an impermissible intent to segregate schools. The ADE is unaware of
any active desegregation orders which could be impacted by the proposed charter school. However,
the authorizer should carefully examine the district conversion charter school renewal in an attempt
to determine whether there are legitimate, non-racially motivated reasons for the school’s existence.
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2016 ESEA SCHOOL REPORT
ACADEMIC CENTER FOR EXCELLENCE
District: CABOT SCHOOL DISTRICT
Superintendent: WILLIAM THURMAN
Grades: 7 - 12
Enrollment: 229
OVERALL SCHOOL STATUS:

LEA: 4304703
Address: 21 FUNTASTIC DRIVE
CABOT, AR 72023
Phone: (501) 743 - 3520

Principal: GWYN EVANS
Attendance:
97.17
Poverty Rate: 37.55
2015 NEEDS IMPROVEMENT FOCUS

PERCENT TESTED
PERCENT TESTED STATUS:

ACHIEVING
ELA
ESEA Flexibility Indicators
# Attempted # Expected
All Students
104
108
Targeted Achievement Gap Group
68
70
ESEA Subgroups
# Attempted # Expected
African American
n < 10
n < 10
Hispanic
n < 10
n < 10
White
93
97
Economically Disadvantaged
63
65
English Language Learners
n < 10
n < 10
Students with Disabilities
20
20

Percentage
96.30
97.14
Percentage
n < 10
n < 10
95.88
96.92
n < 10
100.00

# Attempted
103
67
# Attempted
n < 10
n < 10
93
62
n < 10
20

MATHEMATICS
# Expected
Percentage
108
95.37
70
95.71
# Expected
Percentage
n < 10
n < 10
n < 10
n < 10
97
95.88
65
95.38
n < 10
n < 10
20
100.00

2016 STUDENT PERFORMANCE -- ENGLISH LANGUAGE ARTS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
11
5
# Achieved
n < 10
n < 10
10
5
n < 10
n < 10

# Tested
27
17
# Tested
n < 10
n < 10
25
15
n < 10
n < 10

Percentage
40.74
29.41
Percentage
n < 10
n < 10
40.00
33.33
n < 10
n < 10

State Average % Achieved
47.87
36.87
State Average % Achieved
27.81
41.05
55.31
37.65
30.15
12.35

2016 STUDENT PERFORMANCE -- MATHEMATICS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
1
0
# Achieved
n < 10
n < 10
1
0
n < 10
n < 10

# Tested
27
17
# Tested
n < 10
n < 10
25
15
n < 10
n < 10

Percentage
3.70
0.00
Percentage
n < 10
n < 10
4.00
0.00
n < 10
n < 10

State Average % Achieved
43.35
34.25
State Average % Achieved
23.53
38.01
50.35
34.76
31.69
15.38

2015 SCHOOL GRADUATION RATE
ESEA Flexibility Indicators
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
78
132
59.09
85.71
Targeted Achievement Gap Group
30
57
52.63
82.59
Three Year Average Performance # Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
129
242
53.31
85.87
Targeted Achievement Gap Group
54
120
45.00
82.01
ESEA Subgroups
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
African American
n < 10
n < 10
n < 10
78.66
Hispanic
n < 10
n < 10
n < 10
85.43
White
73
124
58.87
88.13
Economically Disadvantaged
23
48
47.92
82.42
English Language Learners
n < 10
n < 10
n < 10
86.45
Students with Disabilities
8
14
57.14
82.56
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2016 ESEA SCHOOL REPORT
ACADEMIC CENTER FOR EXCELLENCE
District: CABOT SCHOOL DISTRICT
Superintendent: WILLIAM THURMAN
Grades: 7 - 12
Enrollment: 229

Principal: GWYN EVANS
Attendance:
97.17
Poverty Rate: 37.55

LEA: 4304703
Address: 21 FUNTASTIC DRIVE
CABOT, AR 72023
Phone: (501) 743 - 3520

Percent Tested: Source and Use of Enrollment
For percent tested and school/district performance calculations, student enrollment files were downloaded from eSchool via
TRIAND to establish the students expected to test. These files were downloaded April 29, 2016.
When students' test and enrollment records were matched by school and student state identifier, the demographic values from the
enrollment files were used in ESEA calculations.
When a student had a test record, but a matching enrollment record was not found, the demographic values from the student's test
record were used in ESEA calculations.
When a student had an enrollment record that did not match a test record, the demographic values from the student's enrollment
record were used in ESEA percent tested calculations.

School Performance
The school performance results in this report include students who completed a full academic year (not highly mobile) and
completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations. All
grades are included in the school performance for each subject.

Average State Performance
The average state performance statistics listed in this report include students who completed a full academic year (not highly mobile)
and completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations.
All grades are included in the state averages for each subject.

The school performance results in this report include students who completed a full academic year (not
highly mobile) and completed a regular or an alternate assessment.

Report created on: 11/14/2016
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CROSS COUNTY ELEMENTARY
RENEWAL SUMMARY
DECEMBER 2016
Sponsoring Entity

Cross County School District

Address

2622 Hwy 42
Cherry Valley, AR 72324

Grades Served

K-6

Enrollment

323

Maximum Enrollment

500

Number of Years Requested

5

Mission Statement
The mission of Cross County Elementary is to prepare students that are proficient in
requisite academic content areas and that are deeply versed in 21st century skills, are
strong critical thinkers, and excellent problem solvers based on the Project Based
Learning Rubrics (SWLOs).
2015-2016 Accreditation Status
Cited, Rule 15.03.3 (SPED Teacher ALP and Principal ALP)
Financial Information
Fiscal Year

Grades Served

2015

K-6

Average Daily
Membership
306.95

2016

K-6

303.78

2017 YTD

K-6

-

Legal Balance

Categorical
Funds Balance

2,416,635

102,770

2,626,970

61,962

2,203,595
(349)
2017 Budget: 2,710,773

Remaining Concerns
Section 2, Part C, New Goals: The achievement threshold for Goals 1, 2, and 3
states that “50% of grade levels will maintain or exceed the state average of student
performance on the state mandated assessment” and seems to lack rigor.
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CROSS COUNTY ELEMENTARY
CURRENT DATA
Maximum Enrollment
Approved Grade Levels
Grades Served 2016-2017

500
K-6
K-6

2016-2017 Enrollment by Race
Two or More Races
Asian
Black
Hispanic
Native American/Native Alaskan
Native Hawaiian/Pacific Islander
White
Total

2016-2017 Enrollment by Grade
Kindergarden
49
1st Grade
44
2nd Grade
40
3rd Grade
50
4th Grade
48
5th Grade
50
6th Grade
41

0
0
16
13
0
0
294
323

2015-2016 Student Status Counts
Migrant
21
0
LEP
14
Gifted & Talented
45
Special Education
343
Title I
Source: School Cycle 4 Report

ADA
ADM
%

2015-2016 Attendance Rate
Q1
Q2
Q3
313.45
313.17
303.78
337.75
340.80
333.72
92.81%
91.89%
91.03%

Q4
303.72
335.93
90.41%

BACKGROUND
Authorized
Contract Expiration

January 9, 2012
June 30, 2017

October 8, 2012
Amendment Request Considered and APPROVED
Waiver of Standards for Accreditation 10.02, 10.02.2, 10.02.3, 10.02.4
January 15, 2014
Amendment Request Considered and APPROVED
Amendment of goals to align with the testing indicators used by the district

92

UPDATED 11.8.16
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Arkansas Department of Education
District Conversion Public Charter School
Renewal Application Rubric
Name of School: Cross County Elementary Technology Academy

CONTACT INFORMATION
Applicants are requested to provide complete contact information.
Evaluation Criteria:
A response that is fully responsive will include the following:
 The names of the sponsoring entity and charter school;
 The LEA number;
 Complete contact information for the school principal/director and board chair;
 The number of years requested for renewal, that does not exceed 20; and
 Date of the governing board’s approval of the renewal application.
Fully Responsive

SECTION 1: COMPOSITION OF THE CHARTER SCHOOL’S GOVERNING BOARD
AND RELATIONSHIPS TO OTHERS
Part A: Composition of Governing Board
Applicants are requested to describe the charter school’s governance structure.
Evaluation Criteria:
A response that is fully responsive will include:
 A description of the charter school’s governance structure;
 An explanation of the selection process for charter board members;
 An explanation of the authority of the board; and
 An explanation of the responsibilities of the board.
Fully Responsive
Comments and Additional Questions: Provide an explanation of the school board’s authority and responsibilities.
Applicant Response: The Cross County School Board is governed by the Arkansas School Board Association. Board
members receive annual training through the state board of education and attend the annual school board conference
each year. The board is committed to following the rules and regulations established by the state school board. The local
school board’s primary function is to look out for the students and execute education at the local level. The local school
board is accessible to the public. They incorporate the community’s views and best interest when making decisions. The
school board is responsible for overseeing the district’s budget to ensure that the students get the best education possible
for their tax dollars.

Part B: Disclosure Information
Applicants are requested to disclose any potential conflicts of interest affecting members of the governing board and
employees.
Evaluation Criteria:
A response that is fully responsive will include:
 An itemization of each non-employment contract or lease of the charter school in which any of the charter’s
administrators, board members, or the family members of administrators or board members have or had a
financial interest; and
District Conversion Public Charter Renewal Application Rubric
XXx
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 An itemization of each family relationship between each member of the charter school’s governing board, other
board members, and the employees of the charter school.
Fully Responsive

SECTION 2: SCHOOL MISSION AND PERFORMANCE GOALS
Part A: School Mission
Applicants are requested to evaluate the progress toward maintaining the charter’s current mission and provide a
revised mission, if needed.
Evaluation Criteria:
A response that is fully responsive will include:
 A narrative description of the charter’s progress toward maintaining the mission; and
 A revised mission, if needed.
Fully Responsive
Comments and Additional Questions: Explain how the TAP program contributes to the school mission.
Applicant Response: In order to achieve our mission, it is imperative to have highly effective instruction in every
classroom. Our mission states that we want to prepare students to be strong critical thinkers and excellent problem
solvers while learning 21st century skills. At the core of our mission it is the goal of producing independent thinkers who
are prepared to succeed in modern society. The TAP rubric is perfectly aligned to such outcomes, as it is designed to
foster instruction that builds problem-solving and critical thinking skills. The use of the TAP system for teacher
effectiveness and student growth enables our school to provide the best instruction to all students. While using the TAP
rubric as an observation tool, many areas are assessed. The further a teacher progresses toward exemplary on the TAP
rubric, instruction becomes more student driven and teacher facilitated which aligns perfectly with project/problembased learning. The TAP rubric also includes a thinking indicator that promotes instruction of four types of critical
thinking. The sole purpose is to teach students how to be independent thinkers so that can problem solve on their own.

Part B: Current Performance Goals
Applicants are requested to evaluate the progress toward achieving each of the charter’s current performance goals
and provide supporting documentation that demonstrates the progress.
Evaluation Criteria:
A response that is fully responsive will include:
 A narrative description of the charter’s progress toward achieving each goal; and
 Supporting data that documents the charter’s progress in achieving each goal.
Fully Responsive

Part C: New Performance Goals
Applicants are required to confirm their understanding that achieving all goals and/or objectives set by the state,
during the period of renewal, is expected and to develop other student academic achievement performance goals for
the renewal contract period.
Evaluation Criteria:
A response that is fully responsive will include:
 A confirmation that the charter is expected to achieve all goals and/or objectives set by the state; and
 For other student academic performance goals o Measureable student academic performance goals;
o The specific tool that will be used to measure academic performance for each goal;
XXx

District Conversion Public Charter Renewal Application Rubric
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o
o

The level of performance that will demonstrate success; and
The timeframe for achieving each goal.

Fully Responsive
Comments and Additional Questions:
 Provide the TAP rubric.
 Explain why “50% of grade levels will maintain or exceed the state average of student performance on the state
mandated assessment” was chosen as the achievement threshold for Goals 1, 2, and 3.
Applicant Response:
 As we crafted these goals, we kept in mind a trajectory of growth. Using the state averages made sense as a
guiding point. In order for our goals to be attainable, we felt 50% was a great place to start. For example, the
current state average performance for 2016 was 43.35% in math. We want to show cumulative growth at grade
levels normed at 50% to indicate a progression of improvement for 5 years.
 The TAP Rubric will be attached separately.
Remaining Concern: The achievement threshold for Goals 1, 2, and 3 states that “50% of grade levels will maintain or
exceed the state average of student performance on the state mandated assessment” and seems to lack rigor.

SECTION 3: WAIVERS
Applicants are requested to review the current waivers approved for the charter and to identify any changes
requested in the charter’s waivers from Title 6 of Arkansas Code Annotated, State Board of Education Rules and
Regulations, and/or the Standards for Accreditation.
Part A: New Waiver Requests
Applicants are requested to identify any additional law and rule that the authorizer is requested to waive.
Evaluation Criteria:
A response that is fully responsive will include:
 A list of each law and rule that the charter would like to have waived; and
 A rationale for each waiver request or a statement saying that no new waivers are requested.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments.

Part B: Waivers to Be Rescinded
Applicants are requested to identify any waiver that is no longer needed.
Evaluation Criteria:
A response that is fully responsive will include:
 An itemized list of each current waiver the charter would like to have rescinded; and
 A rationale for each request or a statement saying that the charter wishes to maintain all currently
approved waivers.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments.

XXx

District Conversion Public Charter Renewal Application Rubric
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SECTION 4: REQUESTED AMENDMENTS
Applicants are requested to identify and explain amendment requests.
Evaluation Criteria:
A response that is fully responsive will include:
 A list of any requested charter amendments or a statement that no amendments are being requested;
 A rationale for each amendment requested; and
 A budget, showing that the charter will be financially viable, if there is an amendment request to change grade
levels, the enrollment cap, the location of a campus, and/or an additional campus.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments.

SECTION 5: DESEGREGATION ANALYSIS
Applicants are requested to describe the current and potential impact of the charter on the efforts of affected public
school district(s) to comply with court orders and statutory obligations to create and maintain a unitary system of
desegregated public schools
Evaluation Criteria:
A response that is fully responsive will include:
 Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated public schools; and
 An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Fully Responsive

Partially Responsive

Not Responsive

See Legal Comments.

XXx

District Conversion Public Charter Renewal Application Rubric
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Cross County Elementary Technology Academy Renewal
Red=Waivers not previously requested, need additional discussion, or have remaining issues
Green=Waivers previously granted, no remaining issues
Yellow=No new requests
Information provided by Applicant is in italics.

Cross County Elementary Technology Academy
2017 District Conversion Renewal Application
REQUEST TYPE
New Waivers

TOPIC

LAW / RULE / STANDARD

None
Rescinded Waivers
None
Amended Waivers
None

Page 1
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ISSUES?

MEMO
DATE:

December 2, 2016

TO:

Charter Authorizing Panel

FROM:

ADE Staff

SUBJECT: Desegregation Analysis of Cross County Elementary Technology Academy

I. INTRODUCTION
On January 9, 2012, the State Board of Education (State Board) approved the application of
Cross County School District to operate the Cross County Elementary. The district conversion
school is currently approved to serve 500 students in grades K-6. The school now requests that
the Charter Authorizing Panel renew its charter for five (5) years.
II. STATUTORY REQUIREMENTS
Although Ark. Code Ann. § 6-23-106 requires the Authorizer to carefully analyze the impact
of any charter school on the efforts of public school districts to achieve and maintain unitary
systems, it does not require the Authorizer to conduct an analysis of charter renewal or proposed
amendments to an existing charter. However, Ark. Code Ann. § 6-23-106(c) states that the
Authorizer “shall not approve any … act or any combination of acts that hampers, delays, or in
any manner negatively affects the desegregation efforts of a public school district or public
school districts in this state.”
III. INFORMATION SUBMITTED BY THE APPLICANT
A desegregation analysis submitted by the charter school is attached as Exhibit “A”.
IV. ANALYSIS FROM THE DEPARTMENT
“Desegregation” is the process by which a school district eliminates, to the extent practicable, the
lingering negative effects or “vestiges” of prior de jure (caused by official action) racial
discrimination. The goal of a desegregation case with regard to assignment of students to schools is to
“achieve a system of determining admission to the public schools on a non-racial basis.” Pasadena
City Board of Education v. Spangler, 427 U.S. 424, 435 (1976) (quoting Brown v. Board of
Education, 349 U.S. 294, 300-301 (1955)). ADE is unaware of any active desegregation orders
affecting the Cross County School District.
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V. CONCLUSION
As stated above, Arkansas law does not allow the authorizer to approve any public charter
school that “hampers, delays, or in any manner negatively affects the desegregation efforts” of a
public school district. Ark. Code Ann. § 6-23-106(c). The Supreme Court noted in Missouri v.
Jenkins, 515 U.S. 70, 115 (1995):
[I]n order to find unconstitutional segregation, we require that plaintiffs
"prove all of the essential elements of de jure segregation -- that is, stated
simply, a current condition of segregation resulting from intentional state
action directed specifically to the [allegedly segregated] schools." Keyes
v. School Dist. No. 1, 413 U.S. 189, 205-206 (1973) (emphasis added).
"[T]he differentiating factor between de jure segregation and so-called de
facto segregation . . . is purpose or intent to segregate." Id., at 208
(emphasis in original).
It is difficult to conclude, from data currently available, that renewal of the district conversion
charter school is motivated by an impermissible intent to segregate schools. The ADE is unaware of
any active desegregation orders which could be impacted by the proposed charter school. However,
the authorizer should carefully examine the district conversion charter school renewal in an attempt
to determine whether there are legitimate, non-racially motivated reasons for the school’s existence.
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Section 5 –Desegregation Analysis
Describe the impact, both current and potential, of the public charter school on the efforts of
affected public school district(s) to comply with court orders and statutory obligations to
create and maintain a unitary system of desegregated public schools.

Pursuant to Ark. Code Ann. §6-23-106, the Cross County School District has
carefully reviewed the impact that the renewal of Cross County Elementary Technology
Academy’s (CCETA) conversion charter would have upon the efforts of Cross County
School District and any other school district to create and maintain a unitary system of
desegregated public schools. The renewal of CCETA’s conversion charter will have no
effect on any Arkansas public school districts’ efforts to comply with court orders and
statutory obligations to create and maintain a unitary system of desegregated public
schools. The Cross County School District is not under any federal desegregation order or
court-ordered desegregation plan, and neither are any of our surrounding districts.
Nothing in the operation of the CCETA will not hamper, delay, or in any manner
negatively affect the desegregation efforts of any public school district or public school
districts in this state.
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District Conversion Public Charter School
Renewal Application
Deadline for Submission: 4:00 PM on September 29, 2016

Charter School: Cross County Elementary Technology Academy

Arkansas Department of Education
Charter School Office
Four Capitol Mall
Little Rock, AR 72201
501.683.5313

102

Contact Information
Sponsoring Entity:

Cross County School District

Name of Charter School:

Cross County Elementary Technology
Academy

School LEA #

1901701

Name of
Principal/Director:
Mailing Address:
Phone Number:
Fax Number:
E-mail address:

Mindy Searcy
21 CR 215, Cherry Valley, AR 72324
870 588 3338
870 588 4454
mindy.searcy@crosscountyschools.com

Name of Board Chairman:
Mailing Address:
Phone Number:
Fax Number:
E-mail address:

Joan Ball
P.O. Box 118, Cherry Valley, AR 72324
870 588 4206
joan.ball@crosscountyschools.com

Number of Years Requested for Renewal (1-5) ______5_________
Renewal Application Approval Date by the School/Entity Board(s) 9-19-2016

Section 1 – Composition of the Charter School’s Governing
Board and Relationships to Others
Part A: Composition of Governing Board
Describe the governance structure of the charter, including an explanation of the board
member selection process and the authority and responsibilities of the charter board.
Respond below in 11 point Times New Roman font. This response can be no longer than 5
pages.
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Cross County is a District Conversion Charter that has a seven member governing board one from
each of the seven school board zones established before the charter was established. Each board
member is elected by the constituents living in their respective zone. Members are elected in a
public election to a five-year term. The school follows a “staggered” election schedule so only
one to two zones open yearly. The board operates as all public schools under the same policies,
procedures, and recommended guidelines set forth by the Arkansas School Board Association.
The board’s authority and responsibilities are no different than any other public school.

Part B: Disclosure Information
Identify any contract, lease, or employment agreement in which the charter is or has been a
party, and in which any charter administrator, board member, or an administrator’s or board
member’s family member has or had a financial interest.
Respond below in 11 point Times New Roman font. This response can be no longer than 3
pages.
Because the governing board and staff adheres strictly to the disclosure rules of all public schools,
the District ensures all these rules are followed. The District does employ a teacher who is a
board member’s sister. She was employed with the District before charter status and is assigned
to the elementary building. She is a fully licensed teacher, recommended for employment by a
hiring committee that does not include board members.

Complete the table on the following page.
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Relationship Disclosures
In the first column, provide the name and contact information of each board member
and/or administrator. In the second column, provide the name and position (e.g.,
financial officer, teacher, custodian) of any other board member, charter employee, or
management company employee who has a relationship with the board
member/administrator or state NONE. Describe the relationship in the third column
(e.g., spouse, parent, sibling).

Charter School
Board Member’s/
Administrator’s Name and
Contact Information

Name and Title of
Individual Related to
Board Member

Joan Ball, Brd President
870 588 4206

None

Craig Walker, Brd Secretary
870 208 4421

None

Shane Bell, Brd, V. Pres
870 588 1402

None

Richard Imboden, Brd Mbr
870 926 3154

None

James Matlock, Brd Mbr
870 208 8414

None

Steve Stricklin, Brd Mbr
870 588 1688
Dennis Stevenson, Brd Mbr
870 588 6162

None

Carolyn Wilson, Supt.
870 588 3338

None

Melinda Hogan,
Teacher
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Relationship

Sister

Section 2 – School Mission and Performance Goals
Part A: Current School Mission
The charter school’s mission, as approved by the authorizer, is provided. Describe the
charter’s progress in maintaining this mission. If the mission is not being maintained,
provide a revised mission.
Respond below in 11 point Times New Roman font. This response can be no longer than 3
pages.
Previously, the mission of Cross County Elementary is to prepare students that are
proficient in requisite academic content areas and that are deeply versed in 21st century skills, are
strong critical thinkers, and excellent problem solvers based on the Project Based Learning
Rubrics (SWLOs). CCETA’s mission is directly linked to the District’s mission. This linkage
provides the optimal learning experience for all students preparing them to demonstrate real
world readiness.
The mission of Cross County School District is to educate the whole child by preparing
them to be lifelong learners and responsible citizens in a global society. In order to succeed in a
rapidly changing world, all students will be able to:
• Think analytically;
• Solve problems creatively;
• Utilize technology appropriately;
• Collaborate effectively; and
• Communicate articulately
School representatives and stakeholders both agree these are the skills students need to be
successful in the globalized world. In an effort to provide the best opportunity for students to
excel in applying these skills, the school chose to adopt school-wide learning outcomes and
adopted the Teacher Advancement Program (TAP) model.
School-Wide Learning Outcomes
Cross County Elementary has adopted school-wide learning outcomes (SWLO) that are
assessed in all classes:
Ɣ
Ɣ
Ɣ
Ɣ

Written communication (K-6);
Oral communication (K-6);
Problem Solving (K-6); and
Collaboration (4-6)

The school and other stakeholders developed a mission statement for the school district
that shows the parallels between the SWLOs and what stakeholders deemed as important skills
for students in the mission. Every teacher assesses SWLOs through the context of their content to
foster the development of real-world skills to lay a foundation that promotes success at our New
Tech High School.
TAP and Cluster Meetings (PLC)
In 2010, CCSD was awarded the TIF (Teacher Incentive Fund) grant. This grant allowed
us to implement the TAP (Teacher Advancement Program) System. Through this model, CCSD
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received a waiver from the ADE to use the TAP evaluation system. The district’s administration,
master teachers, and mentor teachers have all received extensive training to become evaluators.
Each year, evaluators are required to pass a test to recertify. In order to ensure that all teachers
develop an in-depth understanding of the TAP instructional rubric, all teachers attend weekly
cluster meetings. The first cluster cycle focuses on understanding and implementing best
practices by honing in on what each indicator from the TAP rubric looks and sounds like in a
classroom. The following cluster cycles consist of teachers learning how to implement the
strategies that have been field tested to strengthen identified student weaknesses. The meetings
begin by looking for trends in student data from the week before and using that data to help drive
teacher instruction for the approaching week. Most of the cluster time is spent developing ways
for the strategy to seamlessly be implemented into their own curriculum. Master and mentor
teachers model and label the indicators when facilitating cluster, as well as in the classroom when
providing follow-up support to teachers.
Support is determined during each cluster meeting. Just like a teacher would provide
differentiated support to their students depending on what their individual needs might be, master
and mentor teachers provide differentiated support for teachers to meet their individual needs in
order to grow them as teachers. Throughout the year, teachers have the support of master and
mentor teachers to make suggestions, model, co-teach, observe, and plan. Each teacher is
observed three times throughout the year. After each observation, teachers are given a
reinforcement area that they are strongly encouraged to continue and a refinement area to work
on. All teachers reflect weekly on their teaching practices by keeping an on-going individual
growth plan. Implementing this model, has allowed for personal growth for each teacher, which
results in student achievement gains.

Part B: Current Performance Goals
Each of the charter’s performance goals, as approved by the authorizer, is listed. Describe
the charter’s progress in achieving each goal and provide supporting documentation that
demonstrates the progress. If a goal was not reached, explain why it was not reached and the
actions being taken so that students can achieve the goal.
REDACT ALL STUDENT IDENTIFIABLE INFORMATION.
Cross County Elementary Technology Academy (CCETA) has seen a variety of
successes since the implementation of the school’s charter. Our school’s vision is “to provide all
students with the experiences and opportunities necessary to succeed in a rapidly changing world.
As we continue to grow toward our vision, we have found that innovation is key to ensuring that
all students find success at CCETA and beyond. A major emphasis in our original charter
application was the desire to prepare students with the 21st Century Skills needed to succeed,
including technology proficiency. CCETA has been recognized as an Apple Exemplary School
for three Apple recognition cycles. We implemented project-based learning, utilizing student led
learning stations where their learning is assessed using the school’s school wide learning
outcomes which follows the New Tech model. Another area of emphasis was teacher
effectiveness. With that in mind, CCETA implemented the Teacher Advancement Program
(TAP). In March of 2014, CCETA was awarded the TAP Ambassador Award. This recognized
CCETA for its efforts to represent the principles of TAP, which include student achievement and
teacher performance. Additionally, in March of 2015, the Cross County School District, was
awarded the TAP Award of Distinction which recognizes CCSD for its dedication and
commitment to student achievement. All the successes mentioned previously originate from this
mindset. These awards were given because of the commitment that the district has shown to
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implement this initiative while working together to restructure systems and culture in support of
building highly effective instructional teams.
A foundation of our school’s growth is the use of value-added data. Value-added uses
annual achievement test scores as the pretest and posttest to measure an entire year’s learning.
Multiple years of pretest scores for each student are used wherever possible in order to obtain a
more precise picture of the student’s learning trajectory. Value-added assessment applies
sophisticated statistical methods, rather than simply subtracting scores, in order to incorporate
multiple years of test data. The essence of value-added assessment is simply to use gains or
growth in student achievement to measure the instructional performance of teachers and schools.
The school-wide score is a composite of all the tested grades and subjects in the school. A
school that achieves a year of academic growth as compared to other schools with similar
students receives a score of “3.” CCETA scored a value added of a “3” during the academic
years of 11-12 and 12-13. There was a drop in value added to a “2” in 13-14, however, the value
added score for 14-15 rebounded to a “4”. This increase occurred the year that our students took
the PARCC Exam. We credit this increase with our dedication to technology, our district’s
mission of preparing our students with 21st century skills, and the implementation of our TAP
instructional strategies. The value added reports along with standardized test data drives the
ongoing applied professional growth (weekly cluster group meetings), which occurs during the
regular school day. Cluster group meetings allow teachers to examine student data together,
engage in collaborative planning, and learn instructional strategies to increase student
achievement.

Goals as stated in the prior application:
Describe the charter’s progress toward achieving each goal by completing the table below,
responding to the prompts, and providing supporting documentation that demonstrates the
progress, as appropriate.
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1. The number
of students
labeled as basic
and below basic
will decrease
every year for
the next five
years.

Goal

Assessment Performance
When
Instrument
Level that
Attainment
For
Demonstrates
of Goal
Measuring
Achievement
will be
Performance
Assessed
Annually
ITBS/
Decrease in
ACTAAP
the number of
students
labeled as
basic and
below basic

3rd
Bas:
7
Bel: 9

3rd
Bas: 7
Bel: 1

6th
Bas:
10
Bel: 2

5th
Bas: 8
Bel:
17

6th
Bas:
15
Bel: 2

5th
Bas:
12
Bel: 0

4
Bas:
8
Bel: 0

2nd
Bas:
13

2nd
Bas:
14

th

1st
Bas:
19

1st
Bas:
22

4th
Bas: 4
Bel: 2

Lit.

6th
Bas:13
Bel: 6

5th
Bas: 8
Bel: 7

4th
Bas: 7
Bel: 9

3rd
Bas: 1
Bel: 4

2nd
Bas:20

1st
Bas:16

Math

6th
Bas:16
Bel: 3

5th
Bas: 7
Bel: 1

4th
Bas: 9
Bel: 2

3rd
Bas: 5
Bel: 3

2nd
Bas:35

1st
Bas: 8

Lit.

2013-2014
ACTAAP/
IOWA

2012-2013
ACTAAP/
IOWA
Math

Year 2

Year 1

6th
1: 7
2: 11
3: 18

5th
1: 12
2: 15
3: 15

4th
1: 9
2: 16
3: 18

3rd
1: 7
2: 10
3: 17

2nd
Bas:
23

1st
Bas:
20

Math

6th
1: 7
2: 18
3: 14

5th
1: 11
2: 14
3: 14

4th
1: 7
2: 9
3: 10

3rd
1: 6
2: 18
3: 9

2nd
Bas:
25

1st
Bas:
18

Lit.

2014-2015
PARCC/
IOWA

Year 3

6th
C: 4
N:15

5th
C: 4
N: 11

4th
C: 4
N: 17

3rd
C: 9
N: 10

2nd
Bas:
10

1st
Bas:
14

Math

6th
C/N:
24

5th
C/N:
16

4th
C/N:
27

3rd
C/N:
24

2nd
Bas:
16

1st
Bas:
20

Lit.

2015-2016
ACT/IOWA

Year 4
2016-2017
ACT/IOWA

Year 5

ys

See
narrative
in the next
section.

N

N

N

N

Y

Y

s rrrr

Met
Goals
Yes or
No

110

3. There will be
1.5 years of
growth on MAP
testing (grades
K-2) for each
individual
student each
year, regardless
of proficiency
(Reading,
Language
Usage, and
Math).

2. Cross County
Elementary
School Reading,
Reading
Comprehension,
Mathematics,
and Mathematic
Reasoning will
increase to meet
AYP and
individual
student growth
goals each year
for the first five
years.

MAP

ACTAAP,
TLI

1.5 years
growth for
each student
each year

Meet AYP
and student
growth goals
annually

Annually

Annually

NA

Literacy
73.71% (met
AMO)

Math
201267.63%
201371.43%
(increase)

Strategy:
“Fantastic
Five” and
“Amazing
Eight”

NA
ON JANUARY
25, 2014, THE
CHARTER
AUTHORIZING
PANEL VOTED
TO APPROVE
THE
AMENDMENT
OF THIS
GOAL.

Literacy
25.00% (met
AMO)

Math
19.19 (met
AMO)

Math
70.49%
Literacy
75.41% (met
AMO)

Strategy:
“Fraction
Sense”

Strategy:
“Constructed
Response”

NA

Literacy
49.17%
(exceeded
state average

Math
60.77%
(exceeded
state
average)

Strategy:
“Amazing
Eight” and
“Justifying”

NA

Strategy:
“Plan and
Write”

NA

2016Yes

2015Yes

2014Partially

2013Partially
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4. All classes
will have 80%
mastery by the
end of the
school year on
each SLE as
measured by the
TLI
assessments.

TLI

80% mastery
annually

Annually

Lowest 3
SLEs in each
grade level
after each
TLI planned
and
implemented
remediation.
Lowest 3 SLEs
in each grade
level after each
TLI planned
and
implemented
remediation.

Lowest 3
CCSS
standards in
each grade
after each
TLI level
planned and
implemented
remediation.
Lowest 3
TLI No longer No
CCSS
available
standards in
each grade
level after
each TLI
planned and
implemented
remediation.

1. The number of students labeled as basic and below basic will decrease every year
for the next five years.
Respond below in 11 point Times New Roman font. Indicate if supporting
documentation demonstrating the progress is attached. This response can be no
longer than 1 page, excluding the supporting documentation.

We realize the data in the tables are
not all positive and we are
implementing “interventions” to help
address the deficits. These efforts are
detailed below. The implementation
of data driven developed instructional
strategies, field tested through our
TAP program, target deficit areas and
have yielded many positive results
since 2012. And while we are now
benefiting from the fruits of our labor,
we are committed to increasing our
performance in all areas. We will
continue to actively incorporate
research-based programs and strategies to push our student achievement in both
mathematics and literacy. Some of these items can be found described below. Since
both goals are interconnected, the following response will address both goals. The
2015 ESEA Report does indicate positive growth in both areas. Individual student
progress and success is just as important as overall performance. We put many
mechanisms in place to track all instructional processes to address individual growth
including:
1. Value-added scores to break down student growth further;
2. Field testing to identify student growth and progress toward school-wide instructional
strategies;
3. School-wide instructional strategies that track weekly progress of high, medium, and low
work (quantitative and qualitative) for all students;
4. Data walls to track each student based on a set baseline to indicate achievement using
standardized testing, interim assessments and pre and post-test data;
5. Mindplay, Reading Plus, for an example, are added computer aided platforms used to
track all students;
6. ACT Aspire interim assessments which can predict student performance on end of year
summative assessment; and
7. Purchased the MyMath curriculum in 2012, in order to provide all teachers with a
researched-based program.
*The green highlighted number of students in the Goals Chart indicates a decrease of the number
of students who were basic or below basic.
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2. Cross County Elementary School Reading, Reading Comprehension,
Mathematics, and Mathematical Reasoning will increase to meet AYP and
individual student growth goals each year for the first five years.
Respond below in 11 point Times New Roman font. Indicate if supporting
documentation demonstrating the progress is attached. This response can be no
longer than 1 page, excluding the supporting documentation.
The leadership team, made up of mentor teachers, master teachers, and the principal,
researches and implements school-wide strategies to address deficit areas and track that data
weekly since we adopted the TAP model in 2011. Once a deficit is identified, the leadership team
researches strategies that will help address these areas of need. These strategies are field tested on
a group of students and adjustments are made to meet the needs of our students. Both
quantitative and qualitative data is collected to track the progress of the field-tested students. (See
Appendix Section 7) Once the strategy has proven to show improvements, it is then rolled out for
the entire staff to implement. The strategies and data are presented in weekly cluster meetings
(PLC) as part of student and staff support and are implemented across all content areas and used
by all teachers.
To raise student achievement during 2012-2013 school year, the leadership team decided
that a math strategy would make the most impact since we did not meet the AMO of 75.8% in
math the previous school year. The leadership team selected two strategies to implement. Both
strategies were field-tested. The results of the strategy are included in the chart above. The first
strategy was “The Fantastic Five” a simple five step problem-solving process to dissect word
problems to determine how to encounter and solve various types of problems. Next, “The
Amazing Eight” strategy was implemented. This strategy focused on teaching our students a
variety of eight strategies to use in order to solve word problems, such as, drawing pictures,
making charts, and looking for patterns. An emphasis of the strategy was for our students to be
proficient at selecting appropriate strategies to accurately solve word problems. Both strategies
were adopted from Math Word Problems Made Easy by Bob Krech. The results of the 2013
ACTAAP showed that in math, we improved our percentage in math from 67.63% to 71.43%.
Although we did not meet the AMO, we did make an increase and we have close to three fourths
of our students who are proficient. K-2 teachers implemented a school-wide strategy weekly
focusing on writing based on IOWA test results. The “POW Strategy”, based on research from
Powerful Writing Strategies for All Students by Karen R. Harris, involved students being able to
pick ideas, organize notes, and write and say more.
During the 2013-2014 school year, the leadership team determined after disaggregating
test data, that our students were low in answering constructed response questions by responding
to texts. It was decided that we would implement a “Constructed Response” strategy based on
Marzano’s Strategies that Work and Webb’s Depth of Knowledge in grades 3-6. The constructed
response questions were clearly written so that you can identify four parts of the question to
answer for both literacy and math. The first step in the strategy was teaching our students to label
the prompt with 1, 2, 3, and 4 to identify the four things that had to be included in a constructed
response answer. Next, our students had to be able to identify if the question was a Right There
Question or a Think and Search Question to determine if only evidence from the text was needed
or if background knowledge was necessary to use to make an accurate inference to answer the
question correctly. In math, students identified the 4 tasks that they needed to complete to
accurately answer the questions without leaving out any parts. As students answered the question,
they had to refer back to the points that they labeled to determine if they completed the entire
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question after each response. The results of the 2014 ACTAAP showed that in Literacy, we
improved from 73.71% to 75.41%. Iowa Test of Basic Skills for grades K-2 indicated reading
comprehension as the biggest area of concern. After giving a pre-test, the standards needing the
most attention were asking and answering questions, visualizing, inferring, and summarizing. The
“AVIS” strategy was developed using information from Reading with Meaning by Debbie Miller
and Teaching for Deep Comprehension by Linda J. Dorn and Carla Soffos.
During the 2014-2015 school year, the leadership team selected a math strategy based on
practical application. Looking at results from a school-wide math pre-test, applying fraction sense
was an area the whole school struggled with. A research-based strategy (3-6) based on Marilyn
Burns series: Teaching Arithmetic and Beyond Pizzas and Pies by Meghan Shaughnessy was
designed in an effort to address more real-world application, and being able to understand
fraction sense as a skill spanning multiple content areas, including real life scenarios. K-2 focused
on place value in an effort to address math foundations also using Burns’ research. When
comparing test scores from 2014, math was 70.49% proficient, missing the targeted AMO of
80.24% for that year. After implementing the strategy, Cross County Elementary Technology
Academy met its AMO for 2015, exceeding the AMO by 7.1 percentage points. Keep in mind,
students took ACTAAP benchmark in 2014, and PARCC in 2015. As we researched strategies,
the leadership team kept in mind that PARCC and Common Core were more application and realworld based.
In the 2015-2016 school year, a pretest with open response style math problem
revealed problem solving was an area of concern. The fact that we also had several new teachers,
influenced us to again choose “The Amazing Eight Strategy” for problem solving. An additional
cycle was added using the “Justify It! Strategy” was included this year, as well, in order to
accommodate the changing standardized testing format. The Act Aspire increases the rigor
needed in student responses and requires students to justify their answers and provide evidence to
support their responses. Based on the 2016 ESEA school report, the state has not set target
AMO’s yet. Therefore, analysis is not complete at this time. We do know that we exceeded the
state average in all areas. In math, the state average for all students was 43.35%. CCETA had a
percentage of 60.77%. In Literacy, the state average was 47.86% while the school scored 49.17%.
When thinking of K-2 students, reading foundations is always important for all areas of learning.
The leadership team identified inferring as the strategy and skill focus for all K-2 students.
Research from Reading with Meaning by Debbie Miller and Teaching for Deep Comprehension
by Linda J. Dorn and Carla Soffos was used to build the week-by-week focus. After addressing
and fine-tuning classroom instruction since 2011, along with, implementing weekly reading
strategies, K-2 data indicated growth in reading. In 2015, data indicated 38% of 1st grade were
proficient or advanced on IOWA. In 2016, 59% were proficient. 2nd grade grew from 36% in
2015 to 64% in 2016.
Analysis of the 2016 standardized test (ACT Aspire) identified Literacy as the
school’s main focus, specifically the area of writing. To address this area of academic need, we
are implementing the Plan and Write Strategy based on research from Powerful Writing
Strategies for All Students by Karen R. Harris.

3.

There will be 1.5 years of growth on MAP testing (grades K-2) for each individual
student each year, regardless of proficiency (Reading, Language Usage, and Math).
Respond below in 11 point Times New Roman font. Indicate if supporting
documentation demonstrating the progress is attached. This response can be no
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longer than 1 page, excluding the supporting documentation.
During the 2013-2014 school year, Cross County Elementary Technology Academy
requested an amendment to remove this goal from the charter. On January 15, 2014, the
Charter Authorizing Panel voted to approve the amendment to the goals.

4. All classes will have 80% mastery by the end of the school year on each SLE as
measured by the TLI assessments.
Respond below in 11 point Times New Roman font. Indicate if supporting
documentation demonstrating the progress is attached. This response can be no
longer than 1 page, excluding the supporting documentation.
After reflecting on this goal for the past five years, we have determined this goal has been
particularly difficult to attain. The goal was written with previous AYP goals in mind of
achieving 100% proficiency by the year 2014. At that time, it seemed reasonable to write the goal
with 80% proficiency not knowing of the changes in testing and standards. While we had high
expectations, the goal was not realistic, especially when compared to actual test data and other
student outcomes. We were more focused on the “true” proficiency aligned to the ACTAAP and
Arkansas curriculum standards. In an effort to track progress and growth, instead of just
proficiency, we utilized a process that included completion of a strengths and weakness chart
(included in the appendix). Each teacher completed this chart after each interim assessment and
developed a plan in collaboration with the administrator to address the three lowest skills or
standards. Grade level meeting are also required to further discuss how to implement strategies in
the classroom to improve student achievement in the identified areas. Pacing guides are
developed annually using the previous year’s academic weaknesses and then strategically
distributing the weakest skills to better meet the needs of students. (See Appendix Section 8)

Part C: New Performance Goals
Confirm the understanding that, during the term of the charter renewal, the charter is
expected to meet all goals and/or objectives set by the state.
List performance goals for the period of time requested for renewal. Be sure to include, at a
minimum, goals for literacy, mathematics, and science, as appropriate for the grade levels
served at the charter. For each goal, include the following:
x
x
x

The tool to be used to measure academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.
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Goal
1. In ELA 50% of
grade levels will
maintain or exceed
the state average
of student
performance on
the state mandated
assessment and/ or
decrease the
number of
students who do
not meet the
benchmark for
each grade level as
determined by the
DIBELS
assessment.

Goals

Assessment
Instrument
For
Measuring
Performance
State
Mandated
Test and
DIBELS
Performance
Level that
Demonstrates
Achievement
State Average
for state
testing and at
or above
benchmark on
DIBELS

When
Attainment
of Goal will
be Assessed
Will assess
annually
but
attainment
will be met
by 2022
Year 2
Following
Renewal
Analysis of
past DIBEL
performance
compared to
this year

Year 3
Following
Renewal
40% of
grade levels
will meet or
exceed the
state average
over the
three year
average of
the charter

Respond below in 11 point Times New Roman font. This response can be no longer than 2 pages.

Year 4
Following
Renewal
45% of
grade levels
will meet or
exceed the
state average
over the four
year average
of the
charter

Year 5
Following
Renewal
50% of
grade levels
will meet or
exceed the
state average
over the five
year average
of the
charter
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3. In Science 50%
of grade levels will
maintain or exceed
the state average
of student
performance on
the state mandated
assessment.

2. In math 50% of
grade levels will
maintain or
exceed the state
average of student
performance on
the state
mandated
assessment and/ or
70% of students
will show growth
on the Grade
Equivalence (GE)
indicator as
determined by
STAR Math.

State
Mandated
Test

State
Mandated
Test and
STAR Math

State Average
for state
testing

State Average
for state
testing and the
GE indicator
from STAR
Math

Will assess
annually
but
attainment
will be met
by 2022

Will assess
annually
but
attainment
will be met
by 2022

Analysis of
past STAR
Math
performance
compared to
this year

40% of
grade levels
will meet or
exceed the
state average
over the
three year
average of
the charter

40% of
grade levels
will meet or
exceed the
state average
over the
three year
average of
the charter

45% of
grade levels
will meet or
exceed the
state average
over the four
year average
of the
charter

45% of
grade levels
will meet or
exceed the
state average
over the four
year average
of the
charter

50% of
grade levels
will meet or
exceed the
state average
over the five
year average
of the
charter

50% of
grade levels
will meet or
exceed the
state average
over the five
year average
of the
charter
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4. Based on 201516 annual CODE
Data (Teacher
Observation
Portal) teachers
will increase from
65% proficiency
in the area of
Problem Solving
to 80%
proficiency.

TAP Rubric

Level 3

Will assess
annually
but
attainment
will be met
by 2022

71% of
teachers will
obtain a
proficiency
level of 3 or
higher

75% of
teachers will
obtain a
proficiency
level of 3 or
higher

80% of
teachers will
obtain a
proficiency
level of 3 or
higher

Section 3 – Waivers
Review the following list of statutes and rules that have been waived for the charter school:
Waivers from Title 6 of the Arkansas Code Annotated (Education Code)
6-10-106
School year dates
6-17-111
Duty-free lunch periods
6-17-309
Certification to teach grade or subject matter—Exceptions—Waivers
6-17-401
Teacher licensure requirement
6-25-103(b)(1)
Requiring a minimum amount of time for the librarian to
spend as an information specialist
Waivers from ADE Rules Governing Standards for Accreditation of Arkansas Public
Schools and Districts
10.02.2
Requiring kindergarten classes have no more than 20
students for 1 teacher or 22 students with a half-time aide
10.02.3
Requiring an average student/teacher ratio for grades 1-3 of
no more than 23 students per and no more than 25 students
per teacher in any classroom
10.02.4
Requiring an average student/teacher ratio for grades 4-6 of
no more than 25 students per and no more than 28 students
per teacher in any classroom
15.03 Licensure and Renewal
18
Gifted and Talented Education
Waivers from Other Rules:
x ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed
Teacher to Teach a Class for More than Thirty (30) Consecutive Days and for
Granting Waivers

Part A: New Waiver Requests
Complete the waiver request form to include each additional law and rule from Title VI of
Arkansas Code Annotated, State Board of Education Rules and Regulations, including the
Standards for Accreditation that the charter would like the authorizer to waive. A rationale is
required for each new waiver request.
If no new waivers are requested, state this.
Respond below in 11 point Times New Roman font.
Cross County Elementary Technology Academy is not adding any new waivers at this time.

Part B: Waivers to Be Rescinded
List each waiver granted by the authorizer that the charter would like to have rescinded. If no
waivers are listed, the charter may be required to adhere to all waivers listed on both the
original and renewal charter documentation.
If the charter wishes to maintain all currently approved waivers, state this.
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Respond below in 11 point Times New Roman font. Contact staff in the Charter Schools
Office if this response needs to be longer than 5 pages.
Cross County Elementary Technology Academy wishes to maintain all currently approved
waivers.

Section 4 – Requested Amendments
List any amendment requests and provide a rationale for each (i.e., changes to grade levels,
enrollment cap, location, educational plan).
A budget to show that the charter will be financially viable must accompany any
amendment request to change grade levels, the enrollment cap, relocate, and/or add a
campus. The budget must document expected revenue to be generated and/or expenses to be
incurred if the amendment request is approved.
A request to add or change a location must be accompanied by a Facilities Utilization
Agreement.
If no charter amendments are requested, state this.
Respond below in 11 point Times New Roman font. Contact staff in the Charter Schools
Office if this response needs to be longer than 5 pages, excluding any budget pages.
At this time, no charter amendments are requested.

Section 5 –Desegregation Analysis
Describe the impact, both current and potential, of the public charter school on the efforts of
affected public school district(s) to comply with court orders and statutory obligations to
create and maintain a unitary system of desegregated public schools.
Respond below in 11 point Times New Roman font.
Pursuant to Ark. Code Ann. §6-23-106, the Cross County School District has carefully
reviewed the impact that the renewal of Cross County Elementary Technology Academy’s
(CCETA) conversion charter would have upon the efforts of Cross County School District and
any other school district to create and maintain a unitary system of desegregated public schools.
The renewal of CCETA’s conversion charter will have no effect on any Arkansas public school
districts’ efforts to comply with court orders and statutory obligations to create and maintain a
unitary system of desegregated public schools. The Cross County School District is not under any
federal desegregation order or court-ordered desegregation plan, and neither are any of our
surrounding districts. Nothing in the operation of the CCETA will not hamper, delay, or in any
manner negatively affect the desegregation efforts of any public school district or public school
districts in this state.
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2016 ESEA DISTRICT REPORT
CROSS COUNTY SCHOOL DISTRICT
Superintendent: M WILSON
LEA:
1901000
Enrollment: 626

Attendance:
Poverty Rate:

OVERALL DISTRICT STATUS:

Address: 21 CR 215
CHERRY VALLEY, AR 72324
Phone: (870) 588-3338

91.68
73.48

2014 NEEDS IMPROVEMENT

PERCENT TESTED
PERCENT TESTED STATUS:

ACHIEVING
ELA
ESEA Flexibility Indicators
# Attempted # Expected
All Students
381
384
Targeted Achievement Gap Group
289
292
ESEA Subgroups
# Attempted # Expected
African American
27
27
Hispanic
n < 10
n < 10
White
347
350
Economically Disadvantaged
280
283
English Language Learners
n < 10
n < 10
Students with Disabilities
47
47

Percentage
99.22
98.97
Percentage
100.00
n < 10
99.14
98.94
n < 10
100.00

# Attempted
381
289
# Attempted
27
n < 10
347
280
n < 10
47

MATHEMATICS
# Expected
Percentage
384
99.22
292
98.97
# Expected
Percentage
27
100.00
n < 10
n < 10
350
99.14
283
98.94
n < 10
n < 10
47
100.00

2016 STUDENT PERFORMANCE -- ENGLISH LANGUAGE ARTS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
174
118
# Achieved
11
n < 10
160
117
n < 10
3

# Tested
361
274
# Tested
26
n < 10
328
265
n < 10
47

Percentage
48.20
43.07
Percentage
42.31
n < 10
48.78
44.15
n < 10
6.38

State Average % Achieved
47.87
36.87
State Average % Achieved
27.81
41.05
55.31
37.65
30.15
12.35

2016 STUDENT PERFORMANCE -- MATHEMATICS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
166
110
# Achieved
8
n < 10
154
107
n < 10
5

# Tested
361
274
# Tested
26
n < 10
328
265
n < 10
47

Percentage
45.98
40.15
Percentage
30.77
n < 10
46.95
40.38
n < 10
10.64

State Average % Achieved
43.35
34.25
State Average % Achieved
23.53
38.01
50.35
34.76
31.69
12.35

2015 SCHOOL GRADUATION RATE
ESEA Flexibility Indicators
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
39
47
82.98
85.71
Targeted Achievement Gap Group
28
35
80.00
82.59
Three Year Average Performance # Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
All Students
119
147
80.95
85.87
Targeted Achievement Gap Group
83
108
76.85
82.01
ESEA Subgroups
# Actual Graduates # Expected Graduates Percentage 2015 State Average Percentage
African American
n < 10
n < 10
n < 10
78.66
Hispanic
n < 10
n < 10
n < 10
85.43
White
36
43
83.72
88.13
Economically Disadvantaged
27
34
79.41
82.42
English Language Learners
n < 10
n < 10
n < 10
86.45
Students with Disabilities
n < 10
n < 10
n < 10
82.56
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2016 ESEA DISTRICT REPORT
CROSS COUNTY SCHOOL DISTRICT
Superintendent: M WILSON
LEA:
1901000
Enrollment: 626

Attendance:
Poverty Rate:

91.68
73.48

Address: 21 CR 215
CHERRY VALLEY, AR 72324
Phone: (870) 588-3338

Percent Tested: Source and Use of Enrollment
For percent tested and school/district performance calculations, student enrollment files were downloaded from eSchool via
TRIAND to establish the students expected to test. These files were downloaded April 29, 2016.
When students' test and enrollment records were matched by school and student state identifier, the demographic values from the
enrollment files were used in ESEA calculations.
When a student had a test record, but a matching enrollment record was not found, the demographic values from the student's test
record were used in ESEA calculations.
When a student had an enrollment record that did not match a test record, the demographic values from the student's enrollment
record were used in ESEA percent tested calculations.

District Performance
The district performance results in this report include students who completed a full academic year (not highly mobile) and
completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations. All
grades are included in the district performance for each subject.

Average State Performance
The average state performance statistics listed in this report include students who completed a full academic year (not highly mobile)
and completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations.
All grades are included in the state averages for each subject.

The school performance results in this report include students who completed a full academic year (not
highly mobile) and completed a regular or an alternate assessment.

Report created on: 11/14/2016
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2016 ESEA SCHOOL REPORT
CROSS COUNTY ELE TECH ACADEMY
District: CROSS COUNTY SCHOOL DISTRICT
Superintendent: M WILSON
Grades: K - 6
Enrollment: 343
OVERALL SCHOOL STATUS:

LEA: 1901701
Address: 2622 HWY 42
CHERRY VALLEY, AR 72324
Phone: (870) 588 - 3337

Principal: MINDY SEARCY
Attendance:
91.91
Poverty Rate: 74.05
2014 NEEDS IMPROVEMENT

PERCENT TESTED
PERCENT TESTED STATUS:

ACHIEVING
ELA
ESEA Flexibility Indicators
# Attempted # Expected
All Students
191
194
Targeted Achievement Gap Group
146
149
ESEA Subgroups
# Attempted # Expected
African American
13
13
Hispanic
3
3
White
175
178
Economically Disadvantaged
139
142
English Language Learners
Students with Disabilities
25
25

Percentage
98.45
97.99
Percentage
100.00
100.00
98.31
97.89

# Attempted
191
146
# Attempted
13
3
175
139

100.00

25

MATHEMATICS
# Expected
Percentage
194
98.45
149
97.99
# Expected
Percentage
13
100.00
3
100.00
178
98.31
142
97.89
25

100.00

2016 STUDENT PERFORMANCE -- ENGLISH LANGUAGE ARTS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
89
60
# Achieved
7
1
81
59
0
2

# Tested
181
140
# Tested
12
3
166
133
0
25

Percentage
49.17
42.86
Percentage
58.33
33.33
48.80
44.36
8.00

State Average % Achieved
47.86
36.86
State Average % Achieved
27.81
41.05
55.29
37.64
30.15
12.35

2016 STUDENT PERFORMANCE -- MATHEMATICS
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Achieved
110
78
# Achieved
7
2
101
75
0
5

# Tested
181
140
# Tested
12
3
166
133
0
25
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Percentage
60.77
55.71
Percentage
58.33
66.67
60.84
56.39
20.00

State Average % Achieved
43.35
34.25
State Average % Achieved
23.53
38.01
50.35
34.76
31.69
15.38

2016 ESEA SCHOOL REPORT
CROSS COUNTY ELE TECH ACADEMY
District: CROSS COUNTY SCHOOL DISTRICT
Superintendent: M WILSON
Grades: K - 6
Enrollment: 343

Principal: MINDY SEARCY
Attendance:
91.91
Poverty Rate: 74.05

LEA: 1901701
Address: 2622 HWY 42
CHERRY VALLEY, AR 72324
Phone: (870) 588 - 3337

Percent Tested: Source and Use of Enrollment
For percent tested and school/district performance calculations, student enrollment files were downloaded from eSchool via
TRIAND to establish the students expected to test. These files were downloaded April 29, 2016.
When students' test and enrollment records were matched by school and student state identifier, the demographic values from the
enrollment files were used in ESEA calculations.
When a student had a test record, but a matching enrollment record was not found, the demographic values from the student's test
record were used in ESEA calculations.
When a student had an enrollment record that did not match a test record, the demographic values from the student's enrollment
record were used in ESEA percent tested calculations.

School Performance
The school performance results in this report include students who completed a full academic year (not highly mobile) and
completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations. All
grades are included in the school performance for each subject.

Average State Performance
The average state performance statistics listed in this report include students who completed a full academic year (not highly mobile)
and completed a regular or alternate assessment. Students who were considered highly mobile were excluded from the calculations.
All grades are included in the state averages for each subject.

The school performance results in this report include students who completed a full academic year (not
highly mobile) and completed a regular or an alternate assessment.

Report created on: 11/03/2016
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2014-2015 School Rating Report
School Letter
Grade

D

1901701 - CROSS COUNTY ELE TECH ACADEMY
1901000 - CROSS COUNTY SCHOOL DISTRICT
Grade Range: K - 6
Enrollment
Econ. Disadvantaged
Proficient/Advanced ELA
Proficient/Advanced Math

Superintendent: M WILSON
School Statistics
331
75.23%
25.00%
19.19%

Principal: STEPHEN PRINCE
District Statistics
State Statistics
616
476083
73.70%
61.83%
28.07%
33.9%
13.74%
24.59%

198 Points Earned

How did we get this grade?

Weighted Performance
Score: 58.5

The 2015 A - F School Rating
formula includes up to four
components: Weighted
Performance Score, Growth
Score, Four-Year Adjusted
Cohort Graduation Rate
(where applicable) and Gap
Adjustments (where
applicable). In addition to
these components, schools
may earn Challenge Points
that are added to schools'
overall score when applicable.

School Value-Added
Growth: 79.31

Measures Affecting School Grade
Weighted performance score lowered this
school's score.
Lower than expected average growth value
decreased this school's score.
Achievement Gap adjustment lowered this
school's score. (Gap Adjustment = -6)

Statewide School Rating Distribution
This school's grade is better
than 1.82% of schools in the state
Last year's letter grade: B (245 points earned)

291

What do the chart colors in "How did we get this grade" section mean?
Blue = score contributed (approximate) value of A to overall school rating.
Green = score contributed (approximate) value of B to overall school rating.
Yellow = score contributed (approximate) value of C to overall school rating.
Orange = score contributed (approximate) value of D to overall school rating.
Red = score contributed (approximate) value lower than D to overall school rating.

What are challenge points?
The challenge points are calculated separately for math and ELA. The points are based on the difference between expected current year
school performance considering the school's level of challenge and the actual current year school performance. If the difference is positive
the school outperformed expectations and earns Challenge Points.
- Schools receive 3 Challenge Points for math and/or ELA if the school has a positive difference that is in the top quartile among all
schools.
- Schools receive 2 Challenge Points for math and/or ELA if the school has a positive difference that is in the third quartile among all
schools.
Challenge points provide schools with an opportunity to earn extra points for outperforming expectations.

School Value-Added Growth Score (VAS)
The school growth score is based on a value-added growth model. Student growth scores describe the change in a student's achievement
over time and whether the student performed as well as expected based on how the student performed in earlier years. Using a student's
score history helps separate the effects of non-school related factors on the student's change in achievement so that the student's growth
expectation is more precise. The student's predicted score for 2015 is subtracted from his/her actual score in 2015 to generate the value
added growth score. If the student has a VAS of zero (Actual - Predicted = 0), the student's score met expected performance. If the
student has a VAS greater than zero, they exceeded expectations.
What does the school growth score tell us?
- On average, did the students' change in performance meet the growth expectation?
- By how much did the actual growth differ from the expected growth?
School VAS scores in math and ELA are averaged to produce a value that describes the average student growth for the school across
both subjects and transformed to fit on the uniform grade scale.
School Growth Score = (school Value-Added Score*35) + 80.85
Minimum School Growth Score = 70
Average School Growth Score = 80.85
Maximum School Growth Score = 95
Thus, for this transition year, only schools with less than expected average growth values score a C value for this component.
For details please refer to Appendix A of the Rules Governing the Public School Rating System.
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2014-2015 School Letter Grade Detail Report
1901701 - CROSS COUNTY ELE TECH ACADEMY

School Letter Grade

D
198 Points Earned

1901000 - CROSS COUNTY SCHOOL DISTRICT
Grade Range: K - 6

Superintendent: M WILSON

Principal: STEPHEN PRINCE

School Statistics
331
75.23%
25.00%
19.19%

Enrollment
Econ. Disadvantaged
Proficient/Advanced ELA
Proficient/Advanced Math

District Statistics
616
73.70%
28.07%
13.74%

State Statistics
476083
61.83%
33.9%
24.59%

Letter Grade Component Scores
Component One: Weighted Performance
Performance Level
and Multiplier
Did Not Meet
Partially Met
Approaching Grade Level
Met Grade Level
Exceeded Grade Level
Totals

ELA - Students

Math - Students

32
56
41
39
4

34
49
56
32
1

Total Points

ELA + Math - Students

0
52.5
72.75
71
5
201.25
Weighted Performance Points Earned = (201.25/344)*100 = 58.5

66
105
97
71
5
344

Component Two: School Value-Added Growth
School Growth Score = (School Value-Added Score * 35) + 80.85 = 79.31
Growth Details
ELA
Math
Weighted Avg of ELA + Math
Value-Added Growth Score
-0.0241
-0.064
-0.0441

Component Four: Gap Adjustment
Achievement Gap (Literacy and Math)
Non-TAGG Proficiency 45.45
TAGG Proficiency
14.06
Rate:
Rate:
Gap Size:
31.39
Adjustment:
-6
Largest Gap
Large Gap
Gap Adjustment
-6
-3
Achievement Gap
30.64% or greater
24.43-30.63%
Range
Graduation Gap
16.21% or greater
10.75-16.20%
Range

Average Gap
0
19.79-24.42%

Small Gap
+3
14.88-19.78%

Smallest Gap
+6
Less than 14.88%

6.90-10.74%

3.66-6.89%

Less than 3.66%

Challenge Points Earned
ELA Challenge Point:

0

Math Challenge point:

0

Schools earn extra points for current year performance when the performance of students in the school exceeds the expected performance
considering schools' level of challenge. See page two for explanation.

Overall School Score
Schools without Graduation Rate Overall school Score = (1.5)(Weighted Performance + Gap Adjustment) + (1.5)(Growth Score) +
(Challenge Points in Math &or ELA)
Score for This School

(1.5)(58.5 + -6) + (1.5)(79.31) + (0) = 198

Point Ranges for Grades
A: 270 to 300
B: 240 to 269
C: 210 to 239
Overall School Scores are rounded to the nearest whole number.
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D: 180 to 209

F: less than 180

2014-2015 School Letter Grade Detail Report
ELA Possible Challenge Points--Outperforming Expectations Based on Poverty

Math Possible Challenge Points--Outperforming Expectations Based on Poverty

Your school is indicated by a green or red square.
Green indicates above expected performance given level of challenge.
Red indicates at or below expected performance given level of challenge.
The solid line indicates expected performance given poverty level of school.
The blue line separates quartile 4 (top 25%) and quartile 3 (next 25%).
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Teaching Skills, Knowledge, and Responsibilities
Performance Standards Overview

INSTRUCTION

THE LEARNING ENVIRONMENT

Standards and Objectives*
Motivating Students*
3. Presenting Instructional Content*
4. Lesson Structure and Pacing*
5. Activities and Materials*
6. Questioning*
7. Academic Feedback*
8. Grouping Students*
9. Teacher Content Knowledge*
10. Teacher Knowledge of Students*
11. Thinking*
12. Problem Solving*
1.

1.

2.

2.

DESIGNING AND PLANNING INSTRUCTION

1.
2.
3.

3.
4.

Expectations*
Managing Student Behavior*
Environment*
Respectful Culture*

RESPONSIBILITIES

Instructional Plans
Student Work
Assessment

1.
2.
3.
4.
5.
6.
7.

Staff Development**
Instructional Supervision**
Mentoring**
Community Involvement**
School Responsibilities**
Growing and Developing
Professionally
Reflecting on Teaching

* Indicates criteria that are evaluated during classroom observations.
** Indicates criteria that are only applied to master and mentor teachers.

National Institute for Excellence in Teaching. Do not duplicate without permission.
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17

18

National Institute for Excellence in Teaching. Do not duplicate without permission.
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All lessons start promptly.
The lesson’s structure is coherent, with a
beginning, middle, end, and time for reflection.
Pacing is brisk and provides many opportunities
for individual students who progress at different
learning rates.
Routines for distributing materials are seamless.
No instructional time is lost during transitions.

The teacher sometimes organizes the content so
that it is personally meaningful and relevant to
students.
The teacher sometimes develops learning
experiences where inquiry, curiosity, and exploration
are valued.
The teacher sometimes reinforces and rewards
effort.

Most learning objectives and state content
standards are communicated.
Sub-objectives are mostly aligned to the lesson’s
major objective.
Learning objectives are connected to what students
have previously learned.
Expectations for student performance are clear.
State standards are displayed.
There is evidence that most students demonstrate
mastery of the objective.

•
•

•

•
•

Most lessons start promptly.
The lesson’s structure is coherent, with a beginning,
middle, and end.
Pacing is appropriate and sometimes provides
opportunities for students who progress at different
learning rates.
Routines for distributing materials are efficient.
Little instructional time is lost during transitions.

Presentation of content most of the time includes:
• visuals that establish the purpose of the lesson,
preview the organization of the lesson, and include
internal summaries of the lesson;
• examples, illustrations, analogies, and labels for
new concepts and ideas;
• modeling by the teacher to demonstrate his or her
performance expectations;
• concise communication;
• logical sequencing and segmenting;
• all essential information and;
• no irrelevant, confusing, or nonessential
information.

•

•

•

•
•
•

•

•

•

Proficient (3)*

* Performance definitions are provided at levels 5, 3, and 1. Raters can score performance at levels 2 or 4 based on their professional judgment.

•
•

•

•
•

Lesson
Structure and
Pacing

The teacher consistently organizes the content so
that it is personally meaningful and relevant to
students.
The teacher consistently develops learning
experiences where inquiry, curiosity, and
exploration are valued.
The teacher regularly reinforces and rewards effort.

All learning objectives and state content standards
are explicitly communicated.
Sub-objectives are aligned and logically sequenced
to the lesson’s major objective.
Learning objectives are: (a) consistently connected
to what students have previously learned, (b)
known from life experiences, and (c) integrated
with other disciplines.
Expectations for student performance are clear,
demanding, and high.
State standards are displayed and referenced
throughout the lesson.
There is evidence that most students demonstrate
mastery of the objective.

Presentation of content always includes:
visuals that establish the purpose of the lesson,
preview the organization of the lesson, and include
internal summaries of the lesson;
• examples, illustrations, analogies, and labels for
new concepts and ideas;
• modeling by the teacher to demonstrate his or her
performance expectations;
• concise communication;
• logical sequencing and segmenting;
• all essential information and;
• no irrelevant, confusing, or nonessential
information.

•

•

•

•

•

•

•

•

•

•

Presenting
Instructional
Content

Motivating
Students

Standards
and
Objectives

Exemplary (5)*

Instruction

The teacher rarely organizes the content so that it is
personally meaningful and relevant to students.
The teacher rarely develops learning experiences
where inquiry, curiosity, and exploration are valued.
The teacher rarely reinforces and rewards effort.

Few learning objectives and state content standards
are communicated.
Sub-objectives are inconsistently aligned to the
lesson’s major objective.
Learning objectives are rarely connected to what
students have previously learned.
Expectations for student performance are vague.
State standards are displayed.
There is evidence that few students demonstrate
mastery of the objective.

•
•

•

•
•

Lessons are not started promptly.
The lesson has a structure, but may be missing
closure or introductory elements.
Pacing is appropriate for less than half of the
students and rarely provides opportunities for
students who progress at different learning rates.
Routines for distributing materials are inefficient.
Considerable time is lost during transitions.

Presentation of content rarely includes:
visuals that establish the purpose of the lesson,
preview the organization of the lesson, and include
internal summaries of the lesson;
• examples, illustrations, analogies, and labels for
new concepts and ideas;
• modeling by the teacher to demonstrate his or her
performance expectations;
• concise communication;
• logical sequencing and segmenting;
• all essential information and;
• no irrelevant, confusing, or nonessential
information.

•

•

•

•

•
•
•

•

•

•

Unsatisfactory (1)*

National Institute for Excellence in Teaching. Do not duplicate without permission.
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Activities and materials include all of the following:
• support the lesson objectives;
• are challenging;
• sustain students’ attention;
• elicit a variety of thinking;
• provide time for reflection;
• are relevant to students’ lives;
• provide opportunities for student-to-student
interaction;
• induce student curiosity and suspense;
• provide students with choices;
• incorporate multimedia and technology and;
• incorporate resources beyond the school
curriculum texts (e.g., teacher-made materials,
manipulatives, resources from museums,
cultural centers, etc.).
• In addition, sometimes activities are game-like,
involve simulations, require creating products, and
demand self-direction and self-monitoring.

Teacher questions are varied and high quality, providing
a balanced mix of question types:
o knowledge and comprehension;
o application and analysis; and
o creation and evaluation.
• Questions are consistently purposeful and
coherent.
• A high frequency of questions is asked.
• Questions are consistently sequenced with
attention to the instructional goals.
• Questions regularly require active responses (e.g.,
whole class signaling, choral responses, written
and shared responses, or group and individual
answers).
• Wait time (3-5 seconds) is consistently provided.
• The teacher calls on volunteers and nonvolunteers,
and a balance of students based on ability and sex.
• Students generate questions that lead to further
inquiry and self-directed learning.

Activities and
Materials

Questioning

Exemplary (5)

Activities and materials include few of the following:
• support the lesson objectives;
• are challenging;
• sustain students’ attention;
• elicit a variety of thinking;
• provide time for reflection;
• are relevant to students’ lives;
• provide opportunities for student-to-student
interaction;
• induce student curiosity and suspense;
• provide students with choices;
• incorporate multimedia and technology and;
• incorporate resources beyond the school
curriculum texts (e.g., teacher-made materials,
manipulatives, resources from museums, etc.).

Teacher questions are inconsistent in quality and include
few question types:
o knowledge and comprehension;
o application and analysis; and
o creation and evaluation.
• Questions are random and lack coherence.
• A low frequency of questions is asked.
• Questions are rarely sequenced with attention to
the instructional goals.
• Questions rarely require active responses (e.g.,
whole class signaling, choral responses, or group
and individual answers).
• Wait time is inconsistently provided.
• The teacher mostly calls on volunteers and high
ability students.

Teacher questions are varied and high quality, providing
for some, but not all, question types:
o knowledge and comprehension;
o application and analysis; and
o creation and evaluation.
• Questions are usually purposeful and coherent.
• A moderate frequency of questions asked.
• Questions are sometimes sequenced with attention
to the instructional goals.
• Questions sometimes require active responses (e.g.,
whole class signaling, choral responses, or group
and individual answers).
• Wait time is sometimes provided.
• The teacher calls on volunteers and nonvolunteers,
and a balance of students based on ability and sex.

Unsatisfactory (1)

Activities and materials include most of the following:
• support the lesson objectives;
• are challenging;
• sustain students’ attention;
• elicit a variety of thinking;
• provide time for reflection;
• are relevant to students’ lives;
• provide opportunities for student-to-student
interaction;
• induce student curiosity and suspense;
• provide students with choices;
• incorporate multimedia and technology and;
• incorporate resources beyond the school
curriculum texts (e.g., teacher-made materials,
manipulatives, resources from museums,
cultural centers, etc.).

Proficient (3)

Instruction Continued

20
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Teacher
Knowledge of
Students

Teacher
Content
Knowledge

Grouping
Students

Academic
Feedback

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

Teacher practices display understanding of each
student’s anticipated learning difficulties.
Teacher practices regularly incorporate student
interests and cultural heritage.
Teacher regularly provides differentiated
instructional methods and content to ensure
children have the opportunity to master what is
being taught.

Teacher displays extensive content knowledge of
all the subjects she or he teaches.
Teacher regularly implements a variety of subjectspecific instructional strategies to enhance student
content knowledge.
The teacher regularly highlights key concepts and
ideas and uses them as bases to connect other
powerful ideas.
Limited content is taught in sufficient depth to
allow for the development of understanding.

The instructional grouping arrangements (either
whole class, small groups, pairs, or individual;
heterogeneous or homogeneous ability)
consistently maximize student understanding and
learning efficiency.
All students in groups know their roles,
responsibilities, and group work expectations.
All students participating in groups are held
accountable for group work and individual work.
Instructional group composition is varied (e.g.,
race, gender, ability, and age) to best accomplish
the goals of the lesson.
Instructional groups facilitate opportunities for
students to set goals, reflect on, and evaluate
their learning.

Oral and written feedback is consistently
academically focused, frequent, and high quality.
Feedback is frequently given during guided
practice and homework review.
The teacher circulates to prompt student thinking,
assess each student’s progress, and provide
individual feedback.
Feedback from students is regularly used to
monitor and adjust instruction.
Teacher engages students in giving specific and
high-quality feedback to one another.

Exemplary (5)

•

•

•

•

•

•

•

•

•

•

•

•

•

•

Teacher practices display understanding of some
students’ anticipated learning difficulties.
Teacher practices sometimes incorporate student
interests and cultural heritage.
Teacher sometimes provides differentiated
instructional methods and content to ensure
children have the opportunity to master what is
being taught.

Teacher displays accurate content knowledge of all
the subjects he or she teaches.
Teacher sometimes implements subject-specific
instructional strategies to enhance student content
knowledge.
The teacher sometimes highlights key concepts and
ideas and uses them as bases to connect other
powerful ideas.

The instructional grouping arrangements (either
whole class, small groups, pairs, or individual;
heterogeneous or homogeneous ability) adequately
enhance student understanding and learning
efficiency.
Most students in groups know their roles,
responsibilities, and group work expectations.
Most students participating in groups are held
accountable for group work and individual work.
Instructional group composition is varied (e.g.,
race, gender, ability, and age) to, most of the time,
accomplish the goals of the lesson.

Oral and written feedback is mostly academically
focused, frequent, and mostly high quality.
Feedback is sometimes given during guided practice
and homework review.
The teacher circulates during instructional activities
to support engagement and monitor student work.
Feedback from students is sometimes used to
monitor and adjust instruction.

Proficient (3)

Instruction Continued

•

•

•

•

•

•

•

•

•

•

•

•

•

•

Teacher practices demonstrate minimal knowledge
of students’ anticipated learning difficulties.
Teacher practices rarely incorporate student interests
or cultural heritage.
Teacher practices demonstrate little differentiation of
instructional methods or content.

Teacher displays under-developed content
knowledge in several subject areas.
Teacher rarely implements subject-specific
instructional strategies to enhance student content
knowledge.
Teacher does not understand key concepts and
ideas in the discipline and therefore presents
content in an unconnected way.

The instructional grouping arrangements (either
whole class, small groups, pairs, or individual;
heterogeneous or homogeneous ability) inhibit
student understanding and learning efficiency.
Few students in groups know their roles,
responsibilities, and group work expectations.
Few students participating in groups are held
accountable for group work and individual work.
Instructional group composition remains unchanged,
irrespective of the learning and instructional goals
of a lesson.

The quality and timeliness of feedback is
inconsistent.
Feedback is rarely given during guided practice and
homework review.
The teacher circulates during instructional activities,
but monitors mostly behavior.
Feedback from students is rarely used to monitor or
adjust instruction.

Unsatisfactory (1)
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Over the course of multiple observations, the teacher
consistently and thoroughly teaches all four types of
thinking:
• analytical thinking, where students analyze,
compare and contrast, and evaluate and
explain information;
• practical thinking, where students use, apply,
and implement what they learn in real-life
scenarios;
• creative thinking, where students create,
design, imagine, and suppose and;
• research-based thinking, where students
explore and review a variety of ideas, models,
and solutions to problems.
The teacher regularly provides opportunities where
students:
• generate a variety of ideas and alternatives;
• analyze problems from multiple perspectives
and viewpoints and;
• monitor their thinking to ensure that they
understand what they are learning, are
attending to critical information, and are
aware of the learning strategies that they are
using and why.

Over the course of multiple observations the teacher
implements activities that teach and reinforce 6 or more
of the following problem-solving types.
• Abstraction
• Categorization
• Drawing Conclusions/Justifying Solutions
• Predicting Outcomes
• Observing and Experimenting
• Improving Solutions
• Identifying Relevant/Irrelevant Information
• Generating Ideas
• Creating and Designing

Thinking

Problem
Solving

Exemplary (5)

Over the course of multiple observations the teacher
implements activities that teach and reinforce 4 or more
of the following problem-solving types.
• Abstraction
• Categorization
• Drawing Conclusions/Justifying Solution
• Predicting Outcomes
• Observing and Experimenting
• Improving Solutions
• Identifying Relevant/Irrelevant Information
• Generating Ideas
• Creating and Designing

Over the course of multiple observations, the teacher
consistently and thoroughly teaches two types of
thinking:
• analytical thinking, where students analyze,
compare and contrast, and evaluate and
explain information;
• practical thinking, where students use, apply,
and implement what they learn in real-life
scenarios;
• creative thinking, where students create,
design, imagine, and suppose and;
• research-based thinking, where students
explore and review a variety of ideas, models,
and solutions to problems.
The teacher sometimes provides opportunities where
students:
• generate a variety of ideas and alternatives
and;
• analyze problems from multiple perspectives
and viewpoints.

Proficient (3)

Instruction Continued

Over the course of multiple observations the teacher
implements less than 2 activities that teach the following
problem-solving types.
• Abstraction
• Categorization
• Drawing Conclusions/Justifying Solution
• Predicting Outcomes
• Observing and Experimenting
• Improving Solutions
• Identifying Relevant/Irrelevant Information
• Generating Ideas
• Creating and Designing

NOTE: If the teacher regularly and thoroughly teaches
one type of thinking, he or she shall receive a score of 2.

The teacher provides few opportunities where students:
• generate a variety of ideas and alternatives and;
• analyze problems from multiple perspectives and
viewpoints.

The teacher implements few learning experiences that
thoroughly teach any type of thinking.

Unsatisfactory (1)
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Assignments require students to:
• organize, interpret, analyze, synthesize, and
evaluate information rather than reproduce it;
• draw conclusions, make generalizations,
and produce arguments that are supported
through extended writing and;
• connect what they are learning to experiences,
observations, feelings, or situations significant
in their daily lives, both inside and outside of
school.

Assessment Plans:
are aligned with state content standards;
have clear measurement criteria;
measure student performance in more than three
ways (e.g., in the form of a project, experiment,
presentation, essay, short answer, or multiple
choice test;
• require extended written tasks;
• are portfolio-based with clear illustrations of
student progress toward state content standards
and;
• include descriptions of how assessment results will
be used to inform future instruction.

Student Work

Assessment

•
•
•

Instructional plans include:
measurable and explicit goals aligned to state
content standards;
• activities, materials, and assessments that:
o are aligned to state standards.
o are sequenced from basic to complex.
o build on prior student knowledge, are
relevant to students’ lives, and integrate other
disciplines.
o provide appropriate time for student work,
student reflection, and lesson and unit
closure;
• evidence that plan is appropriate for the age,
knowledge, and interests of all learners and;
• evidence that the plan provides regular
opportunities to accommodate individual student
needs.

•

Instructional
Plans

Exemplary (5)

Assessment Plans:
• are aligned with state content standards;
• have measurement criteria;
• measure student performance in more than two
ways (e.g., in the form of a project, experiment,
presentation, essay, short answer, or multiple
choice test);
• require written tasks and;
• include performance checks throughout the school
year.

Assignments require students to:
• interpret information rather than reproduce it;
• draw conclusions and support them through
writing and;
• connect what they are learning to prior
learning and some life experiences.

Instructional plans include:
• goals aligned to state content standards;
• activities, materials, and assessments that:
o are aligned to state standards.
o are sequenced from basic to complex.
o build on prior student knowledge.
o provide appropriate time for student work, and
lesson and unit closure;
• evidence that plan is appropriate for the age,
knowledge, and interests of most learners and;
• evidence that the plan provides some opportunities
to accommodate individual student needs.

Proficient (3)

Designing and Planning Instruction

Assessment Plans:
are rarely aligned with state content standards;
have ambiguous measurement criteria;
measure student performance in less than two
ways (e.g., in the form of a project, experiment,
presentation, essay, short answer, or multiple choice
test) and;
• include performance checks, although the purpose
of these checks is not clear.

•
•
•

Assignments require students to:
• mostly reproduce information;
• rarely draw conclusions and support them
through writing and;
• rarely connect what they are learning to prior
learning or life experiences.

Instructional plans include:
few goals aligned to state content standards;
activities, materials, and assessments that:
o are rarely aligned to state standards.
o are rarely logically sequenced.
o rarely build on prior student knowledge
o inconsistently provide time for student work,
and lesson and unit closure;
• little evidence that the plan is appropriate for the
age, knowledge, or interests of the learners and;
• little evidence that the plan provides some
opportunities to accommodate individual student
needs.

•
•

Unsatisfactory (1)
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Respectful
Culture

Environment

Managing
Student
Behavior

Expectations

Students are consistently well-behaved and on
task.
Teacher and students establish clear rules for
learning and behavior.
The teacher uses several techniques, such
as social approval, contingent activities, and
consequences to maintain appropriate student
behavior.
The teacher overlooks inconsequential behavior.
The teacher deals with students who have caused
disruptions rather than the entire class.
The teacher attends to disruptions quickly and
firmly.

Teacher sets high and demanding academic
expectations for every student.
Teacher encourages students to learn from
mistakes.
Teacher creates learning opportunities where all
students can experience success.
Students take initiative and follow through with
their own work.
Teacher optimizes instructional time, teaches more
material, and demands better performance from
every student.

•

•

•

•

Teacher-student interactions demonstrate caring
and respect for one another.
Students exhibit caring and respect for one
another.
Teacher seeks out and is receptive to the interests
and opinions of all students.
Positive relationships and interdependence
characterize the classroom.

The classroom
welcomes all members and guests.
is organized and understandable to all students.
supplies, equipment, and resources are easily and
readily accessible.
• displays student work that frequently changes.
• is arranged to promote individual and group
learning.

•
•
•

•

•
•

•

•

•

•

•

•

•

•

Exemplary (5)

Students are mostly well-behaved and on task,
some minor learning disruptions may occur.
Teacher establishes rules for learning and behavior.
The teacher uses some techniques, such as social
approval, contingent activities, and consequences
to maintain appropriate student behavior.
The teacher overlooks some inconsequential
behavior, but other times addresses it, stopping the
lesson.
The teacher deals with students who have caused
disruptions, yet sometimes he or she addresses the
entire class.

Teacher sets high and demanding academic
expectations for every student.
Teacher encourages students to learn from
mistakes.
Teacher creates learning opportunities where most
students can experience success.
Students complete their work according to teacher
expectations.

•

•

•

Teacher-student interactions are generally friendly,
but may reflect occasional inconsistencies,
favoritism, or disregard for students’ cultures.
Students exhibit respect for the teacher and are
generally polite to each other.
Teacher is sometimes receptive to the interests and
opinions of students.

The classroom
• welcomes most members and guests.
• is organized and understandable to most students.
• supplies, equipment, and resources are accessible.
• displays student work.
• is arranged to promote individual and group
learning.

•

•

•
•

•

•

•

•

•

Proficient (3)

The Learning Environment

Students are not well-behaved and are often off
task.
Teacher establishes few rules for learning and
behavior.
The teacher uses few techniques to maintain
appropriate student behavior.
The teacher cannot distinguish between
inconsequential behavior and inappropriate
behavior.
Disruptions frequently interrupt instruction.

Teacher expectations are not sufficiently high for
every student.
Teacher creates an environment where mistakes and
failure are not viewed as learning experiences.
Students demonstrate little or no pride in the
quality of their work.

•

•
•

•

Teacher-student interactions are sometimes
authoritarian, negative, or inappropriate.
Students exhibit disrespect for the teacher.
Student interaction is characterized by conflict,
sarcasm, or put-downs.
Teacher is not receptive to interests and opinions of
students.

The classroom
is somewhat cold and uninviting.
is not well organized and understandable to
students.
• supplies, equipment, and resources are difficult to
access.
• does not display student work.
• is not arranged to promote group learning.

•
•

•

•

•

•

•

•

•

•

Unsatisfactory (1)
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Project-based Learning
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K-3

305

●
●
●
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Written Communication
Oral Communication
Problem Solving
Content
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●
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Written Communication
Oral Communication
Problem Solving
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Teacher Support: TAP

307

Cluster/PLC Meetings
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School-wide Instructional Strategies
Math
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● Fractions
● Place Value
● Amazing Eight
● Fantastic Five

Research: Beyond Pizzas and Pies (Shaughnessy), Teaching Arithmetic (Burns)

School-wide Instructional Strategies
Literacy
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● Plan and Write
● AVIS
● Summarizing (SWBS)
● Comprehension
● Constructed Response

Research: Strategies that Work (Harvey),
The Comprehension Toolkit (Harvey)

Parent Involvement
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