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Reports
Report-1 Chair's Report
Presenter: Mike Hernandez

Consent Agenda
C-1

Minutes - September 17, 2014

Presenter: Cindy Hogue

Action Agenda
A-1

Request for Open-Enrollment Public Charter School Amendment:
Northwest Arkansas Classical Academy
The State Board of Education approved the application for Northwest Arkansas Classical Academy on
November 1, 2012. The charter is approved to serve students in grades K-12 with a maximum enrollment of
685. Representatives of Northwest Arkansas Classical Academy are appearing before the Charter
Authorizing Panel to request an amendment to the current charter.
Presenter: Cindy Hogue

A-2

Request for Open-Enrollment Public Charter School Amendment: KIPP
Delta Public Schools
The State Board of Education approved the application for KIPP Delta Public Schools on March 11, 2002.
The charter is approved to serve students in grades K-12 with a maximum enrollment of
1500. Representatives of KIPP Public Schools are appearing before the Charter Authorizing Panel to
request an amendment to the current charter. A Letter of opposition has been received from the Forrest City
School District.
Presenter: Cindy Hogue

A-3

Hearing of Open-Enrollment Public Charter School Application: Arkansas
Connections Academy, Bentonville, Arkansas
Arkansas Connections Academy is a proposed open-enrollment public charter school to be located within
the Bentonville School District and virtually serve students across the state of Arkansas. The sponsoring
entity is Arkansas Connections Academy, Inc. Students in grades K-12 will be served with a maximum
enrollment of 3000. The applicant has notified affected districts of this proposed public charter school. The
applicant is requesting to be granted an open-enrollment charter from the Charter Authorizing Panel. A
letter of opposition has been received from the Arkansas Association of Educational Administrators.
ADE staff reviewed the application and concerns were shared with the applicant for response. The
application, the ADE evaluation, and the applicant’s response are included for review.
Presenter: Cindy Hogue

A-4

Hearing of Open-Enrollment Public Charter School Application: Capitol City
Lighthouse Charter School, North Little Rock, Arkansas
Capitol City Lighthouse Charter School is a proposed open-enrollment public charter school to be located
within the North Little Rock School District. The sponsoring entity is Lighthouse Academies of Central
Arkansas, Inc. Students in grades K-12 will be served with a maximum enrollment of 750. The applicant
has notified affected districts of this proposed public charter school. The applicant is requesting to be
granted an open-enrollment charter from the Charter Authorizing Panel.
ADE staff reviewed the application and concerns were shared with the applicant for response. The
application, the ADE evaluation, and the applicant’s response are included for review.
Presenter: Cindy Hogue

A-5

Hearing of Open-Enrollment Public Charter School Application: Haas Hall
Academy, Bentonville, Arkansas
Haas Hall Academy is a proposed open-enrollment public charter school to be located within the Bentonville
School District. The sponsoring entity is The Academy, Inc. Students in grades 7-12 will be served with a
maximum enrollment of 500. The applicant has notified affected districts of this proposed public charter
school. The applicant is requesting to be granted an open-enrollment charter from the Charter Authorizing
Panel.
ADE staff reviewed the application and concerns were shared with the applicant for response. The
application, the ADE evaluation, and the applicant’s response are included for review.
Presenter: Cindy Hogue
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Amendment Request

Northwest Arkansas Classical Academy
Bentonville, Arkansas
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CHARTER AMENDMENT REQUEST FORM
Charter Name Northwest Arkansas Classical Academy
LEA Number 0442700/0442702

Type of Amendment Requested:
✖ Other:

Northwest Arkansas Classical Academy ("NWACA") seeks a waiver of Rule 9.03.4 of the ADE Rules
Governing Standards for Accreditation of Arkansas Public School Districts to the extent that the rule
requires courses to be taught annually totaling 38 units of credit. Instead, NWACA, which currently
serves Grades K-9, seeks permission to phase in course offerings until such a time as the school
serves Grade 12, at which time all 38 units of credit will be offered.

Charter Leader

Charles Cook

Email address

ccook@responsiveed.com

Phone number

972.316.3663
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2014-2015

Application Approved
November 1, 2012

Northwest Arkansas Classical Academy
Bentonville, Arkansas
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2012-2013 Application Cycle

Review
Council
Overview

Northwest Arkansas Classical Academy
Bentonville, Arkansas
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2012-2013 Application Cycle

ADE
Evaluation and
Applicant
Responses

Northwest Arkansas Classical Academy
Bentonville, Arkansas
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Arkansas Department of Education
Charter School Application Evaluation Instrument
The following instrument will be used to evaluate applications submitted to the Arkansas Department of Education
(“ADE”) for the establishment of new open-enrollment public charter schools. This instrument is only intended to
provide clarity, transparency and consistency in the charter school application review process.
The ADE will use the following instrument only to evaluate the quality of an open-enrollment
public charter school application against the criteria stated herein. For each of the application
requirements, the criteria define the characteristics and elements of a response that meet the
standard for charter approval. The following definitions will guide the rating of each information
requirement:
Meets the Standard:

The response reflects a thorough understanding of key issues
and demonstrates capacity to open and operate a quality
charter school. It addresses the topic with specific and
accurate information that shows thorough preparation and
presents a clear, realistic picture of how the school expects to
operate.

Partially Meets the Standard:

The response addresses most of the criteria, but response
lacks meaningful detail and requires important additional
information.

Does Not Meet the Standard:

The response lacks meaningful detail, demonstrates lack of
preparation, or otherwise raises substantial concerns about
the applicant’s understanding of the issue in concept and/or
ability to meet the requirement in practice.
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Arkansas Department of Education
Open-Enrollment Public Charter School Application
Evaluation
EVALUATION RUBRIC
WITH RESPONSES
Name of Proposed School: NORTHWEST ARKANSAS CLASSICAL ACADEMY

Eligible entity status:
Public institution of higher education
Private nonsectarian institution of higher education
Governmental entity
Nonsectarian organization exempt from taxes under Section 501(c) (3)
Status of 501(c) (3) Application: Pending

Part 1: PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent,
outlining a general description of the proposed charter school.
Evaluation Criteria:
A response that meets the standard will guarantee that:
 A Letter of Intent was filed with ADE on time and included all necessary information.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference
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Part 2: REQUIRED INFORMATION

STANDARDS 1 and 2 OF APPLICATION: PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an openenrollment charter school, to assess support for the school’s establishment. Applicants are asked
both to document the logistics of the hearing and to include a narrative of the hearing results.
Evaluation Criteria:
A response that meets the standard will present:
 A thorough description of the results of the public hearing;
 A thorough description and evidence of public support exhibited at the hearing;
 Documentation of required notices published to garner public attention to the hearing;
 Documentation of required notices of the public hearing to superintendents and school board
members in contiguous school districts; and
 Copies of any documents or presentations distributed at the public meeting.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference
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STANDARD 3 OF APPLICATION: GOVERNING STRUCTURE

The Governing Structure section should explain how the school will be governed. It should present
a clear picture of the school’s governance processes and composition, what responsibilities various
groups and people will have and how those groups will relate to one another.
Evaluation Criteria:
A response that meets the standard will present:
 Documentation of proper legal structure of the governing board and sponsoring entity;
 A comprehensive description of the planned relationship between the governing board of
the school and governing board of the sponsoring entity;
 A clear description of the governing board’s roles and responsibilities;
 Adequate policies and procedures for board operation, including board composition,
member term length, and member selection;
 A clear, sensible delineation of roles and responsibilities in relation to governance and school
management; and
 A reasonable plan for involving parents, staff, students and community in the decisionmaking of the school.
.

Does Not Meet the Standard

Partially Meets the Standard
X

Meets the Standard

Strengths

Reference

Concerns and Additional Questions

Reference

Explain which governing board is referenced in C as B
states that there will be a governing board of the school
and a governing board of the sponsoring entity.

Pages 7-8

Provide the roles and responsibilities for the board that is
not discussed in C.

Page 8

D states that the board will function according to existing
ResponsiveEd bylaws. Since ResponsiveEd will be
managing the operations, and bylaws were not included,
describe each of the following for both the sponsoring
entity board and the school board: Board composition;
and Board selection process.
Page 9
State which board members are being discussed in the
section titled Board Members.
Page 10-11
Explain if the Community Advisory Committee is the same
as the school board.
Page 11-12
Confirm that the board referenced under the section titled
Transition to Arkansas Board is the governing board of
the sponsoring entity.
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Explain which governing board is referenced in C as B states that there will be a
governing board of the school and a governing board of the sponsoring entity (pgs. 7 – 8)
Response
For the sake of clarity, in this document all references to the sponsoring entity,
Responsive Education Solutions of Arkansas, will be referred to as “ResponsiveEd.” All
references to the non-profit education management organization located in Lewisville,
Texas, Responsive Education Solutions, will be referred to as “ResponsiveEd of Texas.”
To clarify, the governing board of the sponsoring entity will also serve as the governing
board for the school. As such, the governing board of the sponsoring entity,
ResponsiveEd, and the governing board for the school will be one and the same.
Therefore, the roles and responsibilities as outlined in section C on page 8, and the
“Board Members” section of page 9, will be that of the sole governing board.
Concerns and Additional Questions
Provide the roles and responsibilities for the board that is not discussed in C (pg. 8).
Response
The governing board of the sponsoring entity and the governing board for the school
will be one and the same. Therefore, the roles and responsibilities as outlined in
section C as powers and duties on page 8 will be that of the sole governing board.
Concerns and Additional Questions
D states that the board will function according to existing ResponsiveEd bylaws. Since
ResponsiveEd will be managing the operations, and bylaws were not included, describe
each of the following for both the sponsoring entity board and the school board: Board
composition; and Board selection process.
Response
A copy of the entity bylaws has been included for your review. A minimum of five
members will serve on the board which will be comprised of Arkansas residents and local
school community representatives. The current Board of Directors will solicit
applications from qualified candidates who are interested in promoting the interests of
the organization through service on the board before the State Board of Education in
November or December of 2012. Subject to Article 3.03 of the Bylaws, new board
members will be selected from a pool of qualified candidates by the remaining Directors.
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Concerns and Additional Questions
State which board members are being discussed in the section titled Board Members
(pg. 9).
Response
The board referenced on page 9 is the governing board of the sponsoring entity and the
local school board as they are one and the same.
Concerns and Additional Questions
Explain if the Community Advisory Committee is the same as the school board
(pgs. 10-11).
Response
The Community Advisory Committee, referenced on page 10 and 11, is not the same as
the school board. The Community Advisory Committee is similar to a Parent Teacher
Association or Parent Teacher Organization as it will provide a medium through which
parents can become more involved in the education of their children. Although the
Community Advisory Committee will hold no official governing authority, it will be a
source of information for school based decision making initiatives.
Concerns and Additional Questions
Confirm that the board referenced under the section titled Transition to Arkansas Board
is the governing board of the sponsoring entity (pgs. 11 - 12).
Response
To clarify, the governing board of the sponsoring entity will also serve as the governing
board for the school. As such, the governing board of the sponsoring entity and the
governing board for the school will be one and the same.
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STANDARD 4 OF APPLICATION: MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do, for whom
and to what degree.
Evaluation Criteria:
A response that meets the standard will present:
 A mission statement that is manageable and measurable.
Does Not Meet the Standard

Partially Meets the Standard
X

Meets the Standard

Strengths

Reference

Concerns and Additional Questions

Reference

Explain the measurability of the mission statement

Response
To clarify the mission statement of Northwest Arkansas Classical Academy mentioned on
page 12, the primary mission of ResponsiveEd of Arkansas is to provide hope for students
through an encouraging, innovative learning environment where they are academically
successful and develop into lifetime learners. Northwest Arkansas Classical Academy
staff will strive to inspire and implement measurable academic performance standards.
Each student will be expected to meet high standards of academic performance by
demonstrating the knowledge and skills required for college and career readiness.
Northwest Arkansas Classical Academy understands that in order to succeed in this
mission, a combined effort of community leaders, parents, students, and staff must be
cultivated.
The Northwest Arkansas Classical Academy is committed to meeting their mission
statement as evidenced by the measurable performance goals listed under Standard 7
which are directly tied to the components of the mission statement. Successfully
meeting these measurable six goals, designed to address the components of our
mission statement, will provide the evidence of our success in actualizing our mission.
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STANDARD 5 OF APPLICATION: EDUCATIONAL NEED
The Educational Need section should indicate how the school intends to offer a viable educational
option for students in Arkansas. Along with the mission statement, this section outlines the basic
rationale for the new school.
Evaluation Criteria:
A response that meets the standard will present:
 A description of educational need that presents a clear option for students, and
 Valid and reliable data that substantiates the educational need for the school.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference

15

STANDARD 6 OF APPLICATION: EDUCATIONAL PROGRAM

The Educational Program section should describe the educational foundation of the school and the
teaching and learning strategies that will be employed.
Evaluation Criteria:
A response that meets the standard will present:
 A clear description of the proposed educational program, including but not limited to the
foundational educational philosophy and curricular and instructional strategies to be employed;
 A specific rationale for how the charter school will enhance or expand the educational options
currently available to the school’s target student population; and
 A clear organization of the school in terms of both lengths of school day and year that meets
minimum state requirements.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference

Explain parent monitoring.

Page 17

Response
Parent Monitoring, as referenced on page 17 in the Interventions section, refers to
actions taken by parents to monitor the academic progress of their children through
activities such as reviewing report cards, progress reports and ensuring the
completion of homework.
It’s important for parents to keep up with how their children are doing in school.
Talking with children about what they learned in school, their favorite subjects, and
upcoming tests or projects are simple ways of monitoring. Monitoring sleep habits,
organizational skills, vision and hearing to make sure students are prepared for school
are beneficial for optimal student performance.

16

STANDARD 7 OF APPLICATION: ACADEMIC ACHIEVEMENT GOALS

The Academic Achievement Goals section should define the performance expectations for students
and the school as whole.
Evaluation Criteria:
A response that meets the standard will present:
 Specific goals in:
o Reading;
o Reading Comprehension;
o Mathematics; and
o Mathematic Reasoning;
 Goals that are clear, measurable and data-driven;
 Goals on improving student achievement; and
 Valid and reliable assessment tools for measuring each of the defined goals.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference

In Goal #5, define the term “effective growth.”

Page 21

Response
Northwest Arkansas Classical Academy, as referenced on page 21, defines effective
growth as evidence of increasing growth of skills as documented by the completion of
skill proficiencies by meeting the benchmarking standards established for each skill
proficiency area.
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STANDARD 8 OF APPLICATION: CURRICULUM DEVELOPMENT
AND ALIGNMENT
The Curriculum Development and Alignment section should define the process by which the design
team developed (or chose) the curricular program of the school, and illustrate alignment with
Arkansas Curriculum Frameworks and Common Core Standards.
Evaluation Criteria:
A response that meets the standard of a curricular development and alignment program will present:
 Evidence that the curriculum aligns with, or a sound and rational plan and timeline for
aligning the curriculum with, the Arkansas Department of Education’s content standards,
benchmarks and performance standards.
 Evidence that the Applicant is prepared to implement the requirements and timeframe of
the Common Core Standards.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference

Clarify if there is an intention to deviate from the
minimum curriculum requirements of the standards for
accreditation for grades K-12.

Page 57

Response
There is no intention to deviate from the minimum curriculum requirements of the
standards for accreditation for grades K -12.
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STANDARD 9 OF APPLICATION: GEOGRAPHICAL SERVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within the
current public education system.
Evaluation Criteria:
A response that meets the standard will present:
 The specific geographical area served by the charter school; and
 Information on the school districts within the geographical area that may be affected
(including data on the expected number of students to transfer to the charter school).
Does Not Meet the Standard

Partially Meets the Standard
X

Meets the Standard

Strengths

Reference

Concerns and Additional Questions

Reference

Provide information regarding districts within the
geographical area.

Response
Northwest Arkansas Classical Academy will serve the geographical area of
Bentonville, Arkansas, in Benton County. Northwest Arkansas Classical Academy will
utilize an innovative approach to education based on a Classical Liberal Arts and
Sciences curriculum. It is expected that up to 445 students in grades kindergarten to
eight in year one, and 685 students from grades kindergarten to twelve within five
years will come from the Bentonville School District, Decatur School District, Gentry
School District, Gravette School District, Pea Ridge School District, Rogers School
District and Siloam Springs School District. According to the 2011-2012 enrollment
information housed on the Department of Education Data Center’s website, the
Bentonville School District contained 14,123 students; the Decatur School District
contained 491 students; the Gentry School District contained 1,384 students; the
Gravette School District contained 1,768 students; the Pea Ridge School District
contained 1,695 students, the Rogers School District contained 14,145 students, and
the Siloam Springs School District contained 3,922 students.
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STANDARD 10 OF APPLICATION: ANNUAL PROGRESS REPORTS
The Annual Progress Reports section should define how the academic progress of individual
students and the school as a whole will be measured, analyzed and reported.

Evaluation Criteria:
A response that meets the standard will present:
 A clear and conceptually sound plan for documenting and reporting student performance
data;
 A timeline for data compilation and completion of an annual report to parents, the
community and the State Board of Education that outlines the school’s progress; and
 A plan for dissemination of the annual report to appropriate stakeholders.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference

STANDARD 11 OF APPLICATION: ENROLLMENT CRITERIA AND
PROCEDURES

The Enrollment Criteria and Procedures section should describe how the school will attract and
enroll its student body, including any criteria for admission and enrollment. Applicants must also
provide assurances for a random lottery selection process.
Evaluation Criteria:
A response that meets the standard will present:
 A student recruitment plan that will provide equal opportunity for all parents and students to
learn about and apply to the school;
 An enrollment and admissions process that is open, fair and in accordance with applicable
law; and
 A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference
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STANDARD 12 OF APPLICATION: STAFFING PLAN

The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional standards that all employees will be
held to.

Evaluation Criteria:
A response that meets the standard will present:
 A job description for the school director and other key personnel, including but not limited
to an operations director, board members, teachers, etc.;
 An outline of the professional qualifications required for administrators, teachers,
counselors, etc.; and
 A staffing plan that clearly outlines both the types and numbers of positions to be filled at
the school and salary scales for such positions.
Does Not Meet the Standard

Partially Meets the Standard
X

Meets the Standard

Strengths

Reference

Concerns and Additional Questions

Reference

Because the applicant has not requested waiver of the
statutes and rules requiring licensure of superintendents,
the superintendent must be properly licensed. The
statute and rule requiring licensure are Ark. Code Ann. §
6-13-109 (“School superintendent”) and Standard 15.01 of
the Standards for Accreditation. The superintendent will
also be subject to the mentoring program required by Ark.
Code Ann. § 6-17-427 and ADE Rules Governing the
Superintendent Mentoring Program.

Explain which board will be the ultimate governing body
for the school.

Page 25
Page 34

Provide the qualifications of the Superintendent
Provide the job descriptions and qualifications for Chief
Financial Officer and Chief Operating Officer.

Concerns and Additional Questions
Because the applicant has not requested waiver of the statutes and rules requiring
licensure of superintendents, the superintendent must be properly licensed. The
statute and rule requiring licensure are Ark. Code Ann. § 6-13-109 (“School
superintendent”) and Standard 15.01 of the Standards for Accreditation. The
superintendent will also be subject to the mentoring program required by Ark. Code
Ann. § 6-17-427 and ADE Rules Governing the Superintendent Mentoring Program.
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Response
In order to give us the opportunity to attract the best school superintendent to work
in our unique school environment, we wish to request this waiver from the licensure
requirement for our superintendent position.
Ark. Code Ann. § 6-13-109 and Section 15.01 of the ADE Rules Governing the Standards
for Accreditation (both concerning the licensure of school superintendents) and Ark.
Code Ann. § 6-17-427 and ADE Rules Governing the Superintendent Mentoring Program
(concerning required mentoring of first-year superintendents).
Concerns and Additional Questions
Explain which board will be the ultimate governing body for the school (pg. 25)
Response
The governing board of the school and the sponsoring entity (ResponsiveEd of
Arkansas) board will be one and the same.
Concerns and Additional Questions
Provide the qualifications of the Superintendent (pgs. 34).
Response
Please see attached job descriptions for qualifications of Superintendent.
Concerns and Additional Questions
Provide the job descriptions and qualifications for Chief Financial Officer and Chief
Operating Officer
Response
Please see attached job descriptions for Chief Financial Officer and Chief
Operating Officer qualifications.
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STANDARD 13 OF APPLICATION: BUSINESS AND BUDGETING PLAN
The Business & Budgeting Plan section should describe how the charter school will organize its
business office and manage its fiscal responsibilities.

Evaluation Criteria:
A response that meets the standard will present:
 An appropriate plan for how the school will manage procurement activities;
 A description of the personnel required to carry out business duties, including the requisite
qualifications of any proposed personnel;
 A realistic timeline and process by which the governance structure will review and adopt an
annual budget; and
 A balanced two-year budget estimate that accurately reflects the revenue currently available to
the school and expenditures for program implementation, and does not rely on one-time grants
or other funds that are not presently guaranteed.
Does Not Meet the Standard

Partially Meets the Standard
X

Meets the Standard

Strengths

Reference

The applicant references that a budget will be developed prior
to June 30 and approval by the Board by June 30, and submitted
to The Arkansas Department of Education by September 1. This
meets the requirement that this task be completed by required
date of September 30.

Pg. 35

The applicant states that a procurement process will be
adopted which complies with the Arkansas state Procurement
Law.

Concerns and Additional Questions

Reference

The applicant provided salary schedules, but one cannot
determine how a salary would be calculated because only
ranges are listed. Please clarify.

Pgs. 67

The applicant has included revenue that is not guaranteed
under other sources.
Applicant should clarify amounts budgeted for purchased
services under administration as well as which positions are
included in the 3.5 that make up the salary amount.

Pgs. 59 & 63

Applicant should clarify what makes up $12,700 budgeted
administrative travel.

Pg. 59

Applicant should clarify what positions are included under
Special Education.

Pg. 60

Applicant should clarify why positions were not budgeted for
ALE and if a position is budgeted for providing ELL services to
Pg. 42 & 43
students according to information submitted.
It should be noted that if the Superintendent will be acting as
Business Manager (p. 9), the Superintendent must meet the
qualifications set forth in ADE Rules Governing Minimum
Qualifications for General Business Managers unless waived.
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Concerns and Additional Questions
The applicant provided salary schedules, but one cannot determine how a salary
would be calculated because only ranges are listed. Please clarify (pg. 67).
Response
Salaries will be determined based on years of experience and qualifications. Please
see attached, proposed salary schedule as an example of how salaries would be
calculated.
Concerns and Additional Questions
The applicant has included revenue that is not guaranteed under other sources.
Response
Please see attached revised budget to clarify the issue regarding included
revenue that is not guaranteed. All federal funds have been removed.
Concerns and Additional Questions
Applicant should clarify amounts budgeted for purchased services under
administration as well as which positions are included in the 3.5 that make up the
salary amount. Pgs. 59 & 63
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Response
Purchased services under administration includes an administrative fee of 15%
of state revenues to cover the cost of central office services for finance, business
manager functions, marketing, information technology, curriculum development,
human resources, facilities, special education oversight, training, and any other
administrative needs of the school. An additional $5,000 is included for legal and
board related costs. Positions for the 3.5 that make up the salary amounts include
1/3 of Regional Director $30,000, Director/Principal $50,000, Secretary
$30,000, 1/2 Curriculum Specialist $20,617.
Concerns and Additional Questions
Applicant should clarify what makes up $12,700 budgeted administrative travel. Pg. 59
Response
To clarify, $12,700 budgeted administrative travel is for Employee travel
subsistence - $750, staff development - $4,700, marketing - $5,000, and
miscellaneous - $2,250. Most notable travel would be for the purposes of
business manager training.
Concerns and Additional Questions
Applicant should clarify what positions are included under Special Education. Pg. 60
Response
As referenced on page 60, 4 positions are included under Special Education. Those
positions are 2 Special Ed teachers - $112,122 and 2 Special Ed aides -$42,453.
Concerns and Additional Questions
Applicant should clarify why positions were not budgeted for ALE and if a position
is budgeted for providing ELL services to students according to information
submitted (pgs.42 – 43).
Response
To clarify why positions were not budgeted for ALE, ResponsiveEd’s approach to
student education is made possible by a small-school environment and our innovative
approaches to instruction, which leads students to become lifelong learners, and allows
us to provide an inclusive, focused and quality education environment for all students
within our usual educational program, thus obviating the need to provide a separate
non-inclusive learning environment. Northwest Arkansas Classical Academy will seek a
waiver of the requirements of Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18-503(a)(1)(C)(i),
and 6-48-101 et seq.; Standard 19.03 of the ADE Rules Governing the Standards for
Accreditation for Arkansas School Districts and Public School Districts; and Section
4.00 of the ADE Rules Governing the Distribution of Student Special Needs Funding (all
concerning the provision of Alternative Learning Environments). Additionally, a position
is budgeted for providing ELL services.
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Concerns and Additional Questions
It should be noted that if the Superintendent will be acting as Business Manager (p.
9), the Superintendent must meet the qualifications set forth in ADE Rules Governing
Minimum Qualifications for General Business Managers unless waived.
Response
For clarification, the Superintendent will oversee all school operations. However, the
duties of the Business Manager will be performed by one of ResponsiveEd of Texas’s
Certified Public Accountants (CPA). Northwest Arkansas Classical Academy will
contract with ResponsiveEd of Texas to provide these services. A waiver is requested
for the ADE Rules Governing Minimum Qualifications for General Business Managers.
While we are seeking a waiver for flexibility, the individual assigned the duties of the
Business Manager will receive all the training and support in Arkansas law and
procedures necessary to perform the functions. The individual assigned will complete
the minimum 5 Certified Arkansas School Business Official (CASBO) courses per year
and the 10 required courses and 5 elective courses within 3 years plus any other
mandated or necessary training to ensure compliance with Arkansas laws and
standards.
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STANDARD 14 OF APPLICATION: FINANCIAL AND PROGRAMMATIC
AUDIT PLAN
The Financial and Programmatic Audit Plan section should provide the procedure and timeline by
which an annual audit should be conducted. This section should also include an outline for the
information that will need to be reported to ADE and the community.
Evaluation Criteria:
A response that meets the standard will present:
 A sound plan for annually auditing school’s financial and programmatic operations.
If the Application names an accountant other than the Division of Legislative Audit to perform
the first-year audit, the named accountant meets the requirements of Act 993 of 2011 and is not
listed on any ineligibility list maintained by ADE or the Division of Legislative Audit
Does Not Meet the Standard Partially Meets the Standard
Meets the Standard
X
Strengths

Reference

The applicant has requested a waiver that the Annual
audit be conducted by Thomas & Thomas, LLP instead of
The Division of Legislative Audit.

Pg. 37

Concerns and Additional Questions

Reference

STANDARD 15 OF APPLICATION: ARKANSAS PUBLIC SCHOOL
COMPUTER NETWORK ASSURANCES

The Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state finance
and educational data reporting system.
Evaluation Criteria:
A response that meets the standard will present:
 Assurance that the charter school will participate in APSCN and will comply with all state
statutory requirements regarding the APSCN finance and educational data reporting system.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference
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STANDARD 16 OF APPLICATION: FACILITIES

The Facilities section should provide an understanding of the school’s anticipated facilities
needs and how the school plans to meet those needs.
Evaluation Criteria:
A response that meets the standard will present:
 An informed understanding of the facility needs of the school over the term of its charter.
 A realistic plan for securing a facility that is appropriate and adequate for the school’s
program and targeted population.
 Evidence that the school understands the costs of securing and improving a facility and has
access to the necessary resources to fund the facility plan.
 A sound plan for continued operation, maintenance and repair of the facility.
For schools that will be using district-owned facilities, a response that meets the standard will
present:
 Documentation that the school district and school are in agreement over the use of the
facility and its equipment.
For schools that will NOT be using district-owned facilities, a response that meets the standard will
present:
 Documentation that the property owner and school are in agreement over the use of the
facility and its equipment;
 A statement of the facilities’ compliance with applicable codes; and
 A detailed outline of any relationships between the property owner and:
o members of the local board of the public school district where the charter school
will be located;
o the employees of the public school district where the charter school will be located;
o the sponsor of the charter school; and
o employees, directors and/or administrators of the charter school.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference

Facilities Review Report
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STANDARD 17 OF APPLICATION: CONFLICTS OF INTEREST

The Conflicts of Interest section should identify any potential conflicts of interest among the
individuals involved with the proposed charter school and detail how conflicts will be addressed.
Evaluation Criteria:
A response that meets the standard will present full disclosure of any potential conflicts of interest
and detail how conflicts will be addressed.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference
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STANDARD 18 OF APPLICATION: STUDENT SERVICES

The Student Services section should describe how the school will address services for its student
body.
Evaluation Criteria:
A response that meets the standard will present, unless a waiver is being sought:
 A guidance program that will serve all students;
 A health services program that will serve all students;
 A plan for a media center for use by all students;
 A transportation plan that will serve all eligible students;
 Sound plans for educating special education students that reflect the full range of programs
and services required to provide such students with a high quality education;
 An alternative education plan for eligible students, including those determined to be at-risk,
or those that are bilingual or have limited English proficiency;
 Plans for offering access to one or more approved Alternative Learning Environments; and
 Plans for a gifted and talented program for eligible students.
Does Not Meet the Standard

Partially Meets the Standard
X

Meets the Standard

Strengths

Reference

Concerns and Additional Questions

Reference

The Applicant should clarify whether it intends to offer
students an Alternative Learning Environment (ALE) as
required by Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18503(a)(1)(C)(i), and 6-48-101 et seq.; Standard 19.03 of the
Standards for Accreditation; and Section 4.00 of ADE
Rules Governing Student Special Needs Funding.
Clarify that the state requirements for Special Education
will be adhered to.

Page 40

Address how the charter will make plans for offering
access to one or more approved Alternative Learning
Environments.

Page 43

Page 43
Explain the statement, “For both At-Risk and Limited
English Proficient students the learning gap is being
closed.”
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Concerns and Additional Questions
The Applicant should clarify whether it intends to offer students an Alternative Learning
Environment (ALE) as required by Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18503(a)(1)(C)(i), and 6-48-101 et seq.; Standard 19.03 of the Standards for Accreditation;
and Section 4.00 of ADE Rules Governing Student Special Needs Funding.
Response
ResponsiveEd wishes to clarify its application under this Standard to request a
waiver of the requirements of Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18503(a)(1)(C)(i), and 6-48-101 et seq.; Standard 19.03 of the ADE Rules Governing the
Standards for Accreditation for Arkansas School Districts and Public School
Districts; and Section 4.00 of the ADE Rules Governing the
Distribution of Student Special Needs Funding (all concerning the provision of
Alternative Learning Environments).
Concerns and Additional Questions
Clarify that the state requirements for Special Education will be adhered to (pg. 40).
Response
Arkansas Special Education state requirements, as referenced on page 40, will be
followed.
Concerns and Additional Questions
Address how the charter will make plans for offering access to one or more approved
Alternative Learning Environments (pg.43).
Response
As currently stated in our application, ResponsiveEd’s individualized approach to
student education is made possible by a small-school environment; our innovative, nontypical approaches to the instruction of this population, which leads these students to
become lifelong learners allows us to provide an inclusive, focused and quality
education environment for all students within our usual educational program, thus
obviating the need to provide a separate non- inclusive learning environment.
Concerns and Additional Questions
Explain the statement, “For both At-Risk and Limited English Proficient students
the learning gap is being closed (pg. 43).”
Response
The unique instructional program design of the Northwest Arkansas Classical
Academy will address the learning needs of both At-Risk and Limited English
Proficient students as evidenced by narrowing of the learning gap over the duration
of the school year.
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STANDARD 19 OF APPLICATION: FOOD SERVICES

This section should describe how the school will address food services for its student body.
Evaluation Criteria:
A response that meets the standard will present:
 A food service plan that will serve all eligible students.
 A management plan that reflects a clear understanding of federal law and requirements if the
proposed charter school intends to participate in the National School Lunch program.
Does Not Meet the Standard

Partially Meets the Standard
X

Meets the Standard

Strengths

Reference

Concerns and Additional Questions

Reference

Clarify the method of procurement as to assure open and
free competition.
Clarify that USDA meal pattern will be adhered to.
Address the concern of Child Nutrition staff regarding
issue of ratio of potential students to staff.
Clarify the anticipated % of Free and Reduced Meal
students.

Concerns and Additional Questions
Clarify the method of procurement as to assure open and free competition.
Response
Northwest Arkansas Classical Academy assures that in any agreement that requires
bidding, either by state or federal law, Northwest Arkansas Classical Academy will
use open and free competition. Northwest Arkansas Classical Academy will
contract with a food service vendor to provide child nutrition services for the
charter school. In selecting that vendor, there will be a request for proposal
process. A vendor will be selected from the eligible proposals received by the
charter school.
Concerns and Additional Questions
Clarify that USDA meal pattern will be adhered to.
Response
Northwest Arkansas Classical Academy will utilize a food service contracted vendor
to provide nutritious meals for all charter students. Northwest Arkansas Classical
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Academy will fully comply with all state and federal regulations regarding meal
patterns and meal services. With regard to the contract for vendor services for food
services, Northwest Arkansas Classical Academy shall comply with all applicable
state and federal regulations.
Concerns and Additional Questions
Address the concern of Child Nutrition staff regarding issue of ratio of potential
students to staff.
Response
Northwest Arkansas Classical Academy will comply with the recommended staff to
pupil ratio for child nutrition programs (1staff member to serve 100 students).
Concerns and Additional Questions
Clarify the anticipated % of Free and Reduced Meal students.
Response
The anticipated free and reduced percentage for Bentonville is 28%.
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STANDARD 20 OF APPLICATION: PARENTAL INVOLVEMENT
The Parental Involvement section should describe how parents or guardians of enrolled students
will make a positive impact on the school and its educational program.
Evaluation Criteria:
A response that meets the standard will present:
 A plan for involving parents and guardians in the school’s education programs; and
 A proposal that involves the parents of students, employees and the broader community in
carrying out the terms of the charter.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Strengths

Reference

Concerns and Additional Questions

Reference
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STANDARD 21 OF APPLICATION: WAIVERS
The Waivers section should describe any waiver from local or state law which the charter is seeking.
Evaluation Criteria:
A response that meets the standard will present:
 A rationale for each and every waiver request; and
 A justification of how the waiver requests relate to the school’s educational program.
Does Not Meet the Standard

Partially Meets the Standard

Meets the Standard
X

Legal Comments

1. Requested Waivers
a. Ark. Code Ann. § 6-10-106 (“Uniform dates for beginning and end of school
year”). This waiver is not necessary to accommodate the Applicant’s
planned adherence to the Bentonville School District school calendar. The
Applicant should clarify why waiver is necessary.
b. Ark. Code Ann. § 6-15-902(a) (“Grading scale – Exemptions – Special
education classes”): The past practice of the State Board has been to
grant this waiver only as to non-core (i.e., elective) courses when the
request is made in a new charter school application. The State Board has
in the past granted waiver as to core courses only after a charter school
has established itself and demonstrated a substantial need for the waiver.
In addition, waiver may be granted only to the extent that the proposed
grading scale is more rigorous than the scale provided by statute. Finally,
to effectuate this waiver, the Applicant must also request waiver of ADE
Rules Governing Uniform Grading Scales.
c. Ark. Code Ann. §§ 6-15-1004 (“Qualified teachers in every public school
classroom”), 6-17-309 (“Certification to teach grade or subject matter –
Exceptions – Waiver”), 6-17-401 et seq. (“Teacher license requirement”), 617-902 (“Definitions”), & 6-17-919 (“Warrants void without valid certificate
and contract”):
i.

To effectuate this waiver, the Applicant must also
request waiver of Standard 15.03 of the Standards for
Accreditation, ADE Rules Governing Waivers for Substitute
Teachers, and ADE Rules Governing Parental Notification of
an Assignment of a Non- Licensed Teacher. If no waiver is
sought of these rules, the applicant’s teachers may be
required to be licensed.
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ii. The ADE Rules Governing the Arkansas Comprehensive Testing
Assessment and Accountability Program, Sections 5.02.4 and
5.03.2, requires that standardized assessments be administered
according to procedures established by the ADE. The ADE’s
procedures require that certified teachers administer the
standardized assessments. Violations of such procedures are
subject to sanctions by the State Board pursuant to Ark. Code
Ann. § 6-15-438.
ii.

All teachers and school personnel must submit to the
criminal background and central registry checks required by
law.

iv. Waiver of Ark. Code Ann. § 6-17-401 et seq. shall not be
construed as a waiver of the Code of Ethics for Arkansas
Educators.
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Concerns and Additional Questions (copy and paste from rubric document)
1. Requested Waivers
a. Ark. Code Ann. § 6-10-106 (“Uniform dates for beginning and end of school year”).
This waiver is not necessary to accommodate the Applicant’s planned adherence to
the Bentonville School District school calendar. The Applicant should clarify why
waiver is necessary.
b. Ark. Code Ann. § 6-15-902(a) (“Grading scale – Exemptions – Special education
classes”): The past practice of the State Board has been to grant this waiver only as
to non-core (i.e., elective) courses when the request is made in a new charter school
application. The State Board has in the past granted waiver as to core courses only
after a charter school has established itself and demonstrated a substantial need for
the waiver. In addition, waiver may be granted only to the extent that the proposed
grading scale is more rigorous than the scale provided by statute. Finally, to
effectuate this waiver, the Applicant must also request waiver of ADE Rules Governing
Uniform Grading Scales.
c. Ark. Code Ann. §§ 6-15-1004 (“Qualified teachers in every public school classroom”),
6-17-309 (“Certification to teach grade or subject matter – Exceptions – Waiver”), 617-401 et seq. (“Teacher license requirement”), 6-17-902 (“Definitions”), & 6-17-919
(“Warrants void without valid certificate and contract”):
i. To effectuate this waiver, the Applicant must also request waiver of Standard
15.03 of the Standards for Accreditation, ADE Rules Governing Waivers for Substitute
Teachers, and ADE Rules Governing Parental Notification of an Assignment of a NonLicensed Teacher. If no waiver is sought of these rules, the applicant’s teachers may
be required to be licensed.
ii. The ADE Rules Governing the Arkansas Comprehensive Testing Assessment and
Accountability Program, Sections 5.02.4 and 5.03.2, requires that standardized
assessments be administered according to procedures established by the ADE. The
ADE’s procedures require that certified teachers administer the standardized
assessments. Violations of such procedures are subject to sanctions by the State
Board pursuant to Ark. Code Ann. § 6-15-438.
iii. All teachers and school personnel must submit to the criminal background and
central registry checks required by law.
iv. Waiver of Ark. Code Ann. § 6-17-401 et seq. shall not be construed as a waiver of
the Code of Ethics for Arkansas Educators.
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Response
Northwest Arkansas Classical Academy would like to add the following clarifying
points to the current application:
1.

a.

Ark. Code Ann. § 6-10-106 (School Year Dates) – ResponsiveEd
wishes to maintain this waiver request so that it will have
maximum flexibility in accommodating its educational program in
future years, when it may not always choose to follow the
Bentonville School District calendar.
b.
Ark. Code Ann. § 6-15-902(a) (Grading Scale) – It is this
applicant’s understanding that this waiver request is routinely
requested by applicants in their initial charter applications,
and that it is routinely granted by the State Board of
Education.
The application would especially like to point out that its proposed
grading scale is more rigorous than the scale found in Ark. Code
Ann. § 6-15-902. Specifically, there is no “D” grade in the proposed
scale and the grade “F” will be assigned for grades below 70 (the
normal “D” range is 60-69%).
To fully effectuate this waiver, additionally, the applicant
requests a waiver of the ADE Rules Governing Uniform
Ark. Code Ann. §§ 6-15-1004 (Qualified Teachers in Every Public
c.
Grading Scales.
School Classroom), 6-17-309 (Certification to Teach Grade or
Subject Matter – Exception – Waiver), 6-17-401 et seq., (Teacher
Licensure Requirement),
6-17-902 (Definitions), and 6-17-919 (Warrants Void Without Valid
Certificate and Contract):
ResponsiveEd wishes to clarify and fully effectuate its waiver
request in this area and waive: (1) Section 15.03 of the ADE Rules
Governing the Standards for Accreditation; (2) the ADE Rules
Governing Waivers of Substitute Teachers; and (3) the ADE Rules
Governing Parental Notification of an Assignment of a NonLicensed Teacher.
2. Waivers Not Requested
a. In order to give us the maximum flexibility possible in attracting the best school
superintendent to work in our unique school environment, we wish to request
this waiver from the licensure requirement for our superintendent position:
Arkansas Code Ann. § 6-13-109 and Section 15.01 of the ADE Rules Governing
the Standards for Accreditation (both concerning the licensure of school
superintendents) and Ark. Code Ann. § 6-17-427 and ADE Rules Governing the
Superintendent Mentoring Program (concerning required mentoring of first-year
superintendents).
b. As Northwest Arkansas Classical Academy will contract with ResponsiveEd of
Texas to provide the services of Business Manager, ResponsiveEd wishes to
clarify its application under this Standard by requesting a waiver of Ark. Code
Ann. § 6-15-2302
and the ADE Rules Governing Minimum Qualifications for General Business
Managers.
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c. ResponsiveEd wishes to clarify its application under this Standard to request a
waiver of the requirements of Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18503(a)(1)(C)(i), and 6-48-101 et seq.; Standard 19.03 of the ADE Rules Governing
the Standards for
Accreditation for Arkansas School Districts and Public School Districts; and
Section 4.00 of the ADE Rules Governing the Distribution of Student Special
Needs Funding (all concerning the provision of Alternative Learning
Environments).
As currently stated in our application, ResponsiveEd’s approach to student
education is made possible by a small-school environment and our innovative,
non-typical approaches to the instruction which leads these students to become
lifelong learners and allows us to provide an inclusive, focused and quality
education environment for all students within our usual educational program,
thus obviating the need to provide a separate non-inclusive learning environment.
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STANDARD 22 OF APPLICATION: DESEGREGATION ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding of applicable
statutory and regulatory obligations to create and maintain a unitary system of desegregated public
schools.
Evaluation Criteria:
A response that meets the standard will present:
 Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated public
schools; and
 An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Legal Comments

Reference

Applicant responded within the context of this standard.
A complete desegregation analysis will be presented to
the State Board of Education.

Concerns and Additional Questions

Reference

ADDITIONAL COMMENTS:
Attachments:
Additional and/or clarifying information is needed as follows:
Include the superintendent, the chief financial officer, the chief operating officer,
and the regional director on the proposed salary schedule.
Correct the number of instructional minutes as provided on Page 56.
Concerns and Additional Questions
Include the superintendent, the chief financial officer, the chief operating officer, and
the regional director on the proposed salary schedule.
Response
Services for the positions of superintendent, chief financial officer, and chief operating
officer will be provided through the administrative services provided by ResponsiveEd
of Texas. Contracted amounts will be based on a percentage of total state revenues
and not the specific salary amounts for either position. Salary budgeted for the
Regional Director position will be a percentage (approximately 1/3) of the total salary.
The Regional Director position will not be a contracted position. Please see attached
revised salary schedule.
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Concerns and Additional Questions
Correct the number of instructional minutes as provided on Page 56.
Response
Please see attached, revised schedule.
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2012-2013 Application Cycle

Application
Summary
and
Application

Northwest Arkansas Classical Academy
Bentonville, Arkansas
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NORTHWEST ARKANSAS CLASSICAL ACADEMY
Name of the proposed charter school:

Northwest Arkansas
Classical Academy

Grade level(s):

K-12

Student enrollment cap:

460

Name of the sponsoring entity:

Responsive Education Solutions
of Arkansas

Address:

5121 Southwest Runway Drive
Bentonville, AR 72712

Waivers Requested from Title 6 of the Arkansas Code Annotated (Education Code)
6-10-106
6-13-601 et seq.
6-13-1303
6-13-1401 et seq.
6-14-101 et seq.
6-15-1004
6-16-105
6-16-106
6-17-114
6-17-117
6-17-203
6-17-301
6-17-302
6-17-309
6-17, Subchapter 4
6-17-802
6-17-902
6-17-908
6-17-919
6-17-1301 et seq.
6-17-1302
6-17-1501 et seq.
6-17-1701 et seq.
6-17-2201 et seq.
6-17-2301 et seq.
6-17-2401 et seq.
6-18-1001 et seq.
Chapter 19
6-21-117
6-42, Subchapter 1
6-20-2208(c)(6)

School year dates
District Boards of Directors Generally
Implementation policies
District Formation, Consolidation, and Annexation
School Elections
Qualified teachers in every public school classroom
United States flag
Arkansas state flag
Daily planning period
Noninstructional duties
Committees on personnel policies—Members
Employment of certified personnel
Principals—Responsibilities
Certification to teach grade or subject matter—Exemptions—Waivers
Certification Generally
Yearly contracts—Agriculture teacher
Definition (definition of a teacher as licensed)
Teachers’ salary fund—Authorized disbursements
Warrants void without valid certification and contract
School Employees’ Minimum Sick Leave Law
Definitions (as teachers are excluded from the definition of
school employee)
Teacher Fair Dismissal Act
Public School Employee Fair Hearing Act
Classified School Employee Minimum Salary Act
Classified School Employee Personnel Policy Law
Teacher Compensation Program of 2003
Public School Student Services Act
Transportation
Leased academic facilities
General Provisions (gifted and talented)
Monitoring of expenditures (gifted and talented)
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Northwest Arkansas Classical Academy, Page 2

Waivers Requested from Arkansas Department of Education Rules Governing Standards for
Accreditation of Arkansas Public Schools and Districts
16.01
18

Guidance and Counseling
Gifted and Talented Education
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Documents

Northwest Arkansas Classical Academy
Bentonville, Arkansas
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2014-2015

Current List of Approved
Waivers

Northwest Arkansas Classical Academy
Bentonville, Arkansas
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NORTHWEST ARKANSAS CLASSICAL ACADEMY
AN OPEN-ENROLLMENT CHARTER SCHOOL
APPROVED BY THE STATE BOARD OF EDUCATION TO OPEN FOR THE 2013-2104 SCHOOL YEAR
WAIVERS
District LEA:
City:
Opening Date:
Grades Approved:
CAP:

04-42-700
Bentonville
Fall 2013
K-12
685

Elementary School LEA:
Middle School LEA:
High School LEA:
Expiration Date:
Grades Served 2014-15:

04-42-701
04-42-702
04-42-703
06/30/2018
K-9

Waivers from Title 6 of the Arkansas Code Annotated (Education Code)
6-10-106
School year dates
6-13-109
School superintendent
6-13-601 et seq.
District Boards of Directors Generally
6-13-619
Requiring board members to be physically present at board meetings
6-13-1303
Implementation policies
6-13-1401 et seq.
District Formation, Consolidation, and Annexation
6-14-101 et seq.
School Elections
6-15-902(a)
Pertaining to the grading scale
6-15-1004
Qualified teachers in every public school classroom
6-15-1005(b)(5)
Pertaining to alternative learning environments
6-15-2302
General business manager—Responsibilities—Minimum qualifications
6-16-105
United States flag
6-16-106
Arkansas state flag
6-17-111
Duty-free lunch periods
6-17-114
Daily planning period
6-17-117
Noninstructional duties
6-17-201
Requirements—Written personnel policies—Teacher salary schedule
6-17-201 et seq.
Personnel Policies
6-17-211
Use of personal leave when administrator or school employee is absent from campus
6-17-203
Committees on personnel policies—Members
6-17-301
Employment of certified personnel
6-17-302
Principals—Responsibilities
6-17-309
Certification to teach grade or subject matter—Exceptions—Waivers
6-17, Subchapter 4
Certification Generally
6-17-802
Yearly contracts—Agriculture teacher
6-17-902
Definition (definition of a teacher as licensed)
6-17-908
Teachers’ salary fund—Authorized disbursements
6-17-919
Warrants void without valid certification and contract
6-17-1201 et seq.
Teachers’ Minimum Sick Leave Law
6-17-1301 et seq.
School Employees’ Minimum Sick Leave Law
6-17-1501 et seq.
Teacher Fair Dismissal Act
6-17-1701 et seq.
Public School Employee Fair Hearing Act
6-17-2201 et seq.
Classified School Employee Minimum Salary Act
6-17-2301 et seq.
Classified School Employee Personnel Policy Law
6-17-2401 et seq.
Teacher Compensation Program of 2003
6-18-503(a)(1)(C)(i)
Pertaining to alternative learning environments
6-18-706
School Nurses
6-18-1001 et seq.
Public School Student Services Act
Chapter 19
Transportation
6-20-2208(c)(6)
Monitoring of expenditures (gifted and talented)
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6-21-303
6-21-117
6-25-101 et seq.
6-48-101 et seq.
6-42, Subchapter 1

Rules (the requirement to reimburse teachers for personal expenditures for
classroom supplies)
Leased academic facilities
Public School Library and Media Technology Act
Definitions (alternative learning environments)
General Provisions (gifted and talented)

Waivers from Arkansas Department of Education Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
15.01
School District Superintendent
15.02
Principals
15.03
Licensure and Renewal
16
Support Services
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments
19.04
Requirement to provide summer school and adult education programs
21
Auxiliary Services
Waivers from Other Rules:
• ADE Rules Governing Waivers for Substitute Teachers
• ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to Teach a
Class for More than Thirty (30) Consecutive Days and for Granting Waivers
• ADE Rules Governing Uniform Grading Scales for Public Secondary Schools and for Optional Use in
Public Elementary Schools
• ADE Rules Governing the Superintendent Mentoring Program
• ADE Rules Governing Minimum Qualifications for General Business Managers
• Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding and the
Determination of Allowable Expenditures of those Funds (Pertaining to alternative learning
environments)
• ADE Rules Governing Public School Student Services
• ADE Rules for Gifted and Talented Program Approval Standards
• ADE Rules Governing Educator Licensure
• ADE Rules Governing School Board Zones and Rezoning
• ADE Rules Governing School Election Expense Reimbursement
• Sections 4-8 of ADE Rules Governing Personnel Policies, Salary Schedules, and Documents Posted
to District Websites

Regardless of any waivers granted, every charter school must always abide by the following
requirements:
•

•
•

All standardized assessments required by the state must be administered solely by licensed
personnel, as required by ADE Rules Governing the Arkansas Comprehensive Testing Assessment
and Accountability Program, Sections 5.02.4 and 5.03.2. Violations of ADE assessment procedures
are subject to sanctions by the State Board, including without limitation sanctions pursuant to Ark.
Code Ann. §§ 6-15-438 and 6-23-105.
All teachers and school personnel, whether licensed or unlicensed, must submit to the criminal
background and central registry checks required by law.
Any teacher, whether licensed or unlicensed, who teaches a core academic subject area must meet
the requirements of the ADE Rules Governing Highly Qualified Teachers Pursuant to the No Child
Left Behind Act of 2001. Core academic subject areas are defined by federal law to include English
Language Arts, Reading, Mathematics, Science, Foreign Languages, Social Studies, Music, and Art.
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2014-2015

Amendment Request

KIPP Delta Public Schools
Helena/West Helena and Blytheville, Arkansas

415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

September 9, 2014
Jeremy Lasiter
General Counsel
Arkansas Department of Education
4 Capitol Mall, Room 404-A
Little Rock, AR 72201
Re:

Conversion of KIPP Forrest City Open-Enrollment Charter Application
to a Request for a License

Dear Mr. Lasiter:
I am sending this letter to you and the Charter School Office to request that
the open-enrollment charter application previously submitted for KIPP
Forrest City be converted into a request for a license to operate a KIPP school
in Forrest City. I would ask that information previously submitted to the
Department by KIPP for the application request be utilized, if relevant, in the
consideration of this license request.
KIPP believes that it fulfills the requirements of Ark. Code Ann. §6-23304(d)(1) and (d)(2) in order to be granted a license by the Authorizer.
Specifically, KIPP has:
1. Demonstrated academic success as defined by the State Board for all public
schools (supporting documentation on this point is attached); and
2. Has never:
 Been subject to any disciplinary actions by the Authorizer;
 Been classified as in academic or fiscal distress; and
 Had its open-enrollment public charter school placed on charter
school probation or suspended or revoked under Ark. Code Ann. §623-105.

KIPP also asks that the attached waiver requests for the Forrest City, Helena
and Blytheville schools be granted by the Authorizer and added to the list of
waivers currently held by the Helena and Blytheville schools.
Please contact me if you have questions concerning this request, or if I may
be of assistance in any way.
KIPP DELTA
COMMUNITIES
HELENA-WEST
HELENA
BLYTHEVILLE

KIPP DELTA PUBLIC SCHOOLS | 2

Thank you for your consideration.
Sincerely,

Scott Shirey
Executive Director

KIPP Forrest City College Preparatory
School Amendment Request

September 9, 2013

415 Ohio Street Helena AR 72342

T: 870.753.9035 F: 870.753.9444

KIPPDELTA.OR
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Introduction
KIPP Delta intends to apply for a license to allow its existing charter to operate in Forrest
City.
KIPP Delta Public Schools seeks to add a new campus with grades 5-8 over the next four
years in Forrest City, Arkansas. (one grade level per year). Consequently, we propose to
serve grades 5-8 in Forrest City with a proposed cap of 400 students by the 2018-2019
school year – 100 students per grade level. While KIPP Delta requests a cap of 100
students per grade level for the KIPP Forrest City campus, we anticipate an enrollment of
approximately 85 students per grade level.
Outlined within this document is the general description of the request, sections which
higlight the educational need for the expansion, and language on how we will measure
our success at the additional grade levels.

Grade Levels
Served

2015-2016
100, 5

415 Ohio Street Helena AR 72342

2016-2017
200, 5-6

2017-2018
300, 5-7
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KIPPDELTA.OR

3

General Description
The mission of KIPP Forrest City College Preparatory School is to empower our students
with the knowledge, skills, and character traits that will enable them to succeed in the
nation’s finest high schools and colleges and to live a life of value, joy, and integrity.
KIPP Forrest City College Preparatory School is a middle school of grades 5-8 that will
offer a traditionally underserved population a strong academic program designed to
prepare students to succeed in top high schools and colleges across the nation. KIPP
Forrest City will be an open-enrollment school, selecting students on a lottery system not
based on background or prior test scores. The school plans to serve low-income
populations who have been underserved by other schools. The five pillars of KIPP will be
essential to our success. They are High Expectations, Choice and Commitment, More
Time, Power to Lead, and Focus on Results. The KIPP philosophy does not suggest that
all children can learn, but rather states that all children will learn. Students will not only
spend more time at school, but will spend more time on-task and with quality instruction.
Students will be held to high standards in the core subjects of reading, writing,
mathematics, social studies, and science. In addition, students will meet or exceed
minimum requirements for art, music, career orientation, technology, and physical
education classes. KIPP Forrest City will supplement the academic focus with a culture
that supports character development, encouraging students to possess integrity and
demonstrate responsibility for themselves and others. The school year will culminate with
a year-end, weeklong trip, during which students visit historical sites, national landmarks,
explore the outdoors, and most importantly experience college campuses. The intensive
academics, character building and enrichment activities, and the trips are all designed to
put students on the path to top colleges and universities.

Governing Structure
KIPP Forrest City College Preparatory School will fall under the governance of the KIPP
Delta Regional Board of Directors. The Regional Board of Directors will incorporate
local representation from Forrest City into the Board to ensure the community has
substantive access to KIPP Delta’s Board. Furthermore, Board meetings will rotate
location to further ensure that all communities it serves will be treated equitably.
The founders and Board members of KIPP Delta will also serve in the same capacity for
KIPP Forrest City College Preparatory School. Please see the attached Prior Charter
Involvement Template for more information on KIPP Delta. The following individuals
will play a major role in the founding of KIPP Forrest City:
•

Scott Shirey, Executive Director
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•
•
•
•
•
•
•
•
•
•
•
•

Marcus Nelson, School Director,
Matt Colburn, Chief Operating Officer
Luke Van De Walle, Chief Academic Officer
Randy Zook, Board Chair
Chalk Mitchell, Board Member
Ron Nurnberg, Board Member
Cathy Cunningham, Board Member
Don Frieson, Board Member
Darrin Williams, Board Member
Joseph K. Wood, Board Member
Baxter Sharp, Board Member
Robin Houseworth, Board Member

Please note that KIPP Delta has a waiver from the now repealed statute Ark. Code Ann.
§6-13-601 et seq. that provides us the flexibility to have Board members who reside out
of state. We now plan on applying for a waiver from Ark. Code Ann. §6-13-616 to ensure
consistency in this area.
Roles & Responsibilities
The KIPP Delta Board will be responsible for the following activities:
• Evaluation: The board will conduct an annual performance review of the
Executive Director based on test results, financial reports, and feedback from
other members of the management team. The Board has final decision-making
authority on the hiring and firing of the Executive Director.
• Fiscal Oversight: The Finance committee of the board will meet monthly to
review school and central office financials. The committee chair will make
monthly reports to the full KIPP Delta board to ensure good fiscal management.
• Region-wide fundraising: Board members will personally contribute to the cluster
and will connect KIPP Delta to other individuals, corporations and foundations
that can provide financial support. The fundraising committee will meet monthly
to plan special events, review donor prospect research, and execute the cluster
fundraising strategy.
• Decision-Making: Board members will engage in strategic decisions affecting
regions and schools.
• Progress Towards Goals: Board members will ensure that the school adheres to the
goals outlined in this licensure application, as well as state guidelines and other
KIPP Delta Public School policies.
Board Composition & Structure
• The KIPP Delta Board will consist of approximately ten to fifteen members who
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will be selected according to KIPP Delta’s by-laws to staggered three-year terms.
Nominations will occur according to the KIPP Delta By-Laws.
• Every effort will be made to fill slots with members from local communities.
Members will primarily be recruited from within Arkansas to fill the remaining
slots. It is vitally important that new members are well connected and can assist
KIPP Delta in a variety of ways during this expansion period.
• The executive level of the Board will include a Chair, Vice Chair, Secretary, and
Disbursing Officer.
• Board members will each belong to a standing committee of three to four members
that will meet monthly. Standing committees will include Finance, Governance &
Nominating, and Development. The full board will meet quarterly, at which time
committee chairs will report on the status of their committee’s activities.
KIPP Delta nominates and selects new Board members according to its By-Laws. Current
By-Laws require a nomination from an existing Board member and a majority vote from
the full Board.
Administrators
The School Director’s primary responsibility is to ensure that the school is reaching its
goals and moving towards its mission with the support of the KIPP Delta Central Office.
Although the School Director will have some autonomy to make decisions, he will report
directly to the Chief Academic Officer and Executive Director of KIPP Delta Public
Schools who will be responsible for supporting, evaluating, and monitoring the school's
progress.
While the School Director will have the responsibility of monitoring the school’s daily
operations to make sure things are running smoothly, the majority of his time should be
spent as an academic leader. The School Director will be responsible for implementing
and or modifying curricula designed to achieve the school’s academic goals. The School
Director will also be responsible for hiring and firing of staff and has final decisionmaking authority over student discipline. The School Director must provide ample
opportunities for professional development for his faculty and staff. Finally and most
importantly, it is the responsibility of the School Director to teach and work with the
students. The School Director should be instrumental in teaching the school’s culture to
not only the teachers but the students as well. It is this connection with the students that
is crucial to the School Director’s ability to run an effective school. The School Director
for Forrest City College Preparatory School has already been selected through the
competitive KIPP Fisher Fellowship process. Marcus Nelson, a ten-year veteran of our
schools, was selected for the program in Spring 2014 and will undergo intensive training
and residency during the 2014-2015 school year.
Faculty
The primary responsibility of the teacher is to ensure that all students are meeting their
academic goals. This can only be accomplished by focusing on student achievement
through quality instruction. Teachers are expected to maximize learning in the classroom
415 Ohio Street Helena AR 72342
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through good lesson planning and implementation along with effective discipline.
Special education staff will be hired to meet the needs of students requiring special
services. All teachers will report to the School Director. All teachers will be highly
qualified or be placed on a path to meet highly qualified requirements soon after starting
at KIPP Forrest City.
In addition, KIPP Forrest City may involve teachers in the decision-making processes of
the school in the following ways:
• Involvement in the review of Smart Core curriculum policy and implementation of
the Common Core State Standards.
• Presence at an annual public meeting in which the school holds discussions on
policies, programs, and goals.
• Involvement in the planning, review, and improvement of the school’s parental
involvement policy in an organized, ongoing, and timely way.
• Involvement in the joint development of any school wide program plan in an
organized, ongoing, and timely way.
Parents
KIPP Forrest City College Preparatory School operates under the premise that the
teachers, parents, and students must work together as partners to provide the environment
necessary for quality education. Parents are a vital part of this partnership and the
Commitment to Excellence Form outlines the ways in which the school expects and
needs the parents to support the educational mission of the school. These commitments
for parental support include helping with homework each night, reading with their child
each night, ensuring that homework is complete each night, assisting their child in
contacting the teacher if there is a problem or a question on an assignment, providing a
quiet place with light for their child to study at home, and being available to meet with
the teachers at home or at school if the need arises. The parents, like the teachers, must
hold high expectations for their child. Parents will be encouraged to help with and
participate in special activities at KIPP Forrest City and a parent association to help with
fundraising and events will be formed.
In addition, KIPP Forrest City College Preparatory School may involve parents in the
decision-making processes of the school in the following ways:
• Involvement in the review of Smart Core curriculum policy and implementation of
the Common Core State Standards.
• Presence at an annual public meeting in which the school holds discussions on
policies, programs and goals.
• Involvement in the planning, review, and improvement of the school’s parental
involvement policy in an organized, ongoing, and timely way.
• Involvement in the joint development of any school wide program plan in an
organized, ongoing, and timely way. Parents will also be provided with surveys to
evaluate their satisfaction with the program.
415 Ohio Street Helena AR 72342
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Students
Students at KIPP Forrest City College Preparatory School will work with parents and
faculty to ensure an environment for quality education. Students are a vital part of this
partnership and the Commitment to Excellence Form outlines the ways in which the
school expects and needs the students to support the educational mission of the school.
In addition, KIPP Forrest City may involve students in the decision-making processes of
the school in the following ways:
• Involvement in the review of the Smart Core curriculum policy and implementation
of the Common Core State Standards.
• Presence at an annual public meeting in which the school holds discussions on
policies, programs, and goals.
Community
KIPP Forrest City College Preparatory School realizes the importance the community
plays in the development of the school. Besides the membership of the Board of
Directors, community members can participate in the school through advisory capacities,
formal and informal.
Forrest City residents have already shown their commitment to ensuring that KIPP
Forrest City College Preparatory School is a success. They will continue to include
support such as ongoing fundraising/resource development, volunteer involvement for
facility development, and recruitment efforts. With the support of the community, the
school will be able to develop and implement programs that take advantage of
educational opportunities outside the traditional classroom.
In addition, KIPP Forrest City may include community members in decision-making
processes of the school in the following ways:
• Presence at an annual public meeting in which the school holds discussions on
policies, programs and goals.
• Informal advising to the School Director as well as to the Board of Directors.
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Educational Need
Please find in Attachment G the Forrest City School District’s final 2013 ESEA Report.
The biggest challenge Forrest City faces is to improve the quality of K-12 education in
the community. Unfortunately, the Forrest City School District has not yet shown an
ability to produce the educational, leadership, and workforce outcomes that will enable
the students to reverse the trend of decline and succeed in their life’s path. The district’s
high school had a college remediation rate of 82% compared to 43% for the state as
indicated by statistics available on the ADE Data Center. Most Forrest City/St. Francis
County high school graduates are unprepared to succeed at the college level. Only 11%
of all St. Francis County residents age 25 or older have a bachelor’s degree as indicated
by recent Census data.
The poor educational outcomes of the Forrest City School District, and the lack of local
alternatives have led many parents to take extreme measures to give their children their
best chance of educational success. Several families (a total of 48 students) send their
children to our campuses in Helena – over a sixty minute bus ride away. Still many more
families simply never move to the area in the first place because of the poor school
system and still others move away. For local industries, it is an extremely common—and
frustrating—occurrence to lose promising potential employees because they do not want
to send their children to Forrest City schools. In short, there is a strong demand in the
community for improved educational options.
Most St. Francis County high school graduates are unprepared to succeed at the college
level. Several schools in the county have been placed on academic distress by the
Arkansas Department of Education. Both the Hughes School District and the PalestineWheatley School District - also in St. Francis County - have TAGG performance rates
below that of KIPP Delta. One in ten St. Francis County residents age 25 or older hold a
bachelor’s degree. Our aim is to not only increase the number of college-ready graduates,
but also support our alumni once they are enrolled in college.
At the heart of our work is the belief that income, race, and zip code should not determine
educational outcome. Despite the fact that one in ten low-income students graduate from
college, our long-term aspirational goal is to have 75% of our students graduate from
college within six years of completing high school.
KIPP Forrest City’s entire team will be dedicated to doing whatever it takes to help
students be successful in high school, college and life. The school will have a longer
school day and students will also attend school 2-3 weeks in the summer. Students will
frequently stay after school and are able to contact their teachers by phone at night for
help with homework. For their hard work, students may earn the privilege of participating
in extracurricular activities and end of the year field lessons, and the schools frequently
reward student performance with special events and field lessons.
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KIPP also has a longstanding motto — “Work hard. Be nice.” Since our founding, we
have demonstrated that this is not just a tagline. The development of character has been
as important to us as the teaching of rigorous academic skills. Today we are especially
focused on seven highly predictive strengths: zest, grit, self-control, optimism, gratitude,
social intelligence, and curiosity.
Our KIPP Through College team is focused on moving students to and through college.
The KIPP Through College team will encourage students starting at eighth grade to
explore college options early, guiding students and families through the admissions &
financial aid process and advocating to eliminate barriers to college matriculation and
graduation. Last year, thirty-nine graduates at KIPP Delta Collegiate High School earned
$2.3 million in scholarships. Currently, nearly 80% of KIPP Delta alumni are persisting
in college.

415 Ohio Street Helena AR 72342

T: 870.753.9035 F: 870.753.9444

KIPPDELTA.OR

10

Performance Goals

Based on the fact that there will be major transitions in the state and national assessment
process during our charter renewal timeline, KIPP Forrest City requests the ability to
reexamine and adjust our project performance goals based on any new requirements and
outcomes produced by the new assessment system.
As approved during KIPP Delta’s renewal hearing before the State Board of Education in
March 2013, during the first five school years of KIPP Forrest City’s upcoming
contractual period, the performance goals for each of our campuses are above. Again,
these goals may need to be realigned and restated as new testing mechanisms are put into
place.
KIPP Delta believes that attainment of the goals stated above will demonstrate that
students are progressing towards proficiency in math and literacy while also meeting
individual growth targets based on their starting levels. We believe that these academic
successes will help students become college-ready and therefore increase the number of
college graduates hailing from St. Francis County and beyond.
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Educational Program
KIPP Forrest City College Preparatory School will open its doors to approximately 85
fifth graders in July 2015, and will evolve into a school with a cap of 400 students in
grades five through eight within four years. The school will add one grade level each
year of eighty-five students until it reaches its maximum capacity. This incremental and
deliberate growth pattern will be essential to the school’s success. KIPP Forrest City will
not choose the best students in the community to achieve success; in fact, incoming 5th
graders will be admitted regardless of their test scores. The only admission requirement
for the school is the students’ and their parents’ willingness to sign and uphold the KIPP
Delta Commitment to Excellence Form, which the teachers must sign as well (similar to
the sample KIPP Delta Commitment to Excellence in Attachment A). This commitment
specifies that the students, parents, and teachers will do whatever it takes to support the
education of the student.
The school will provide St. Francis County’s youth a choice in academic programs by
offering an accelerated instructional curriculum. The students will have the opportunity
to demonstrate mastery of all Arkansas state standards for their current grade level and
show proficiency in many concepts and skills of the succeeding grade levels due to the
school’s extended time (8:00 AM – 4:00 PM Monday – Friday enrichment one Saturday
per month, and 2-3 weeks during the summer). Students will exceed the state minimum
of 178 days and the planned instructional time will exceed an average of six hours per
day and thirty hours per week. A sample calendar and 5th grade schedule can be found in
Attachment B.
Students in 5th grade will learn or review subject matter they may not have fully
mastered in elementary school. Once proficient and on grade-level, these students will
spend the next three years preparing for and taking courses suited for young high school
pupils. Students will have the opportunity to take rigorous courses such as those on the
Pre-AP level.
KIPP Forrest City will focus on teaching fundamental reading, writing, and mathematics
skills every day. Students will receive nearly eight hours of mathematics instruction and
nearly eight hours of English language arts instruction (including both reading and
writing) each week. The proposed 5th grade mathematics course will not only provide
the children with a solid foundation in arithmetic, but will prepare them for their
upcoming journey into algebra and higher mathematics. The 6th grade mathematics
course will serve as the essential bridge between basic arithmetic and algebra. Students of
KIPP Forrest City will then have the option of taking Algebra I in 7th grade and
Geometry in 8th grade, or Pre-Algebra in 7th grade and Algebra in 8th grade. The
English language arts curriculum will be just as intensive. Classroom instruction will
focus on the attainment of reading, writing, speaking, listening, and comprehension skills.
Students will be able to write in different formats including narratives, expository essays,
persuasive essays, research papers, and poetry. By the 8th grade, students will be reading
high-quality literature and discussing themes in their writing of pieces such as critical
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literary essays.
In the advanced integrated science curriculum, students will simultaneously learn content
knowledge and science process skills. Students will spend at least 20% of instructional
time in science class doing hands-on laboratory work. Social studies will incorporate on
four different strands: geography, economics, civics, and history. Students will explore
these four strands through the study of world history and culture, United States history,
and Arkansas history and heritage.
Beyond the core subjects, students will also participate in physical education, music and
art courses. In physical education, students will learn how to take care of their bodies and
learn the basics of physical fitness. In addition, students will learn basic rules and skills
for various sports, such as soccer, basketball, and volleyball. In music classes, students
will learn how to read music and will participate in group singing performances. In art,
students will learn the basics of style and composition and will create many pieces in a
variety of mediums. 7th and 8th graders will take career and technology classes, which
will better prepare them for skills they need to succeed in modern society.
KIPP Forrest City, in addition to focusing on academic skills, will place a strong
emphasis on character building. Each week will include multiple opportunities for
school-wide, or grade-level team building. Students will also have the opportunity to
present student-run productions or performances, and participate in student competitions
(such as a spelling or geography bee). Students will have more opportunity for character
building through the Saturday enrichment program, where they will participate in
athletics, dance, art, music and other such activities. Students may also have the
opportunity to help their community though volunteer service programs and activities.
Armed with both academic and character skills, students of KIPP Forrest City will
recognize an outstanding education as the instrument to achieve personal success. The
mission is not easily accomplished; the students of KIPP Forrest City will soon learn that
there are no shortcuts to realize these goals. Therefore, not only will KIPP Forrest City
students score higher on district, state, and national tests than students from neighboring
areas, but the school also envisions witnessing its initial class of students, in its entirety,
enter competitive universities throughout the country in the year 2023.
We believe that, in addition to using educationally sound teaching strategies, more time is
required to accomplish KIPP Forrest City’s ambitious goals. The school’s students will
be in school from 8:00 a.m. through 4:00 p.m. Monday through Friday. The sample 5th
grade schedule attached in Attachment B lays out the instructional time for each day.
Students will receive nearly eight hours of mathematics instruction, nearly eight hours of
English language arts instruction, six hours of social studies, and six hours of science
instruction every week. An average week’s schedule may also include physical
education and enrichment activities such as art, music, technology, and career. Additional
time will be spent on team and character building activities such as student presentations,
spelling or geography bees, guest speakers, plays, concerts, and other activities. We
believe bringing the student body together once every week is critical to maintaining a
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supportive family environment at our school. Students are also expected to complete
nearly two hours of homework for every day school is in session.
It is crucial that not only students use their time effectively but teachers do as well.
Teachers are expected to meet prior to the school year for a minimum of two weeks to
plan for the school year. Teachers will use this time to design their goals, objectives, and
curriculum for the upcoming school year. The teachers will work on these designs
horizontally within their grade level and, after year one, vertically across grade levels. It
is also a time when teachers and administrators will work together to design the most
efficient and effective policies, practices, procedures, and schedules for the school. KIPP
Forrest City teachers will meet in teams each week, when teachers will work together to
refine, share, and develop effective teaching strategies. There will be continuous vertical
and horizontal curriculum planning to ensure consistency between the grade levels and
cross-curricular development in each grade. The team planning sessions will also be
supplemented with periodic after school planning periods.
In addition to the intensive academic week, KIPP Forrest City students will also be able
to earn Saturday field lessons. During this time, students will participate in activities or
visit area college campuses. Saturdays may also provide an opportunity for students to
become involved in their own community through volunteer efforts and programs. These
experiences will provide students an opportunity to work with professionals in the field
and to practice the social and critical thinking skills learned in the classroom during the
weekdays.
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Curriculum Alignment
Each year, KIPP Forrest City College Preparatory School will review its curriculum to
ensure that it aligns to Arkansas curriculum frameworks and Common Core State
Standards. KIPP Forrest City will carefully correlate its curriculum objectives to the
Common Core Standards in addition to designing a model that will enable students to
reach the goals previously listed. It will use the PARCC assessments to ensure the
alignment of curriculum. In order to administer the PARCC assessments, KIPP Delta will
procure end-user devices and bandwidth that meet system requirements.
KIPP Forrest City’s focus is not to change what the state of Arkansas feel are the
appropriate academic outcomes, but rather, to ensure that all students master or exceed all
the skills and content under the Common Core State Standards. Teachers and the School
Director will work with the KIPP Delta region to determine the curricula that will match
student's needs, be aligned with Common Core State Standards, and prepare students for
college. Incoming student needs and performance levels will determine the weight that
teachers will place on different elements of the curriculum.
KIPP Forrest City is not committed to only one “best” approach; the school believes in
creating an environment where teachers are allowed the flexibility to use varied strategies
and methods to achieve results. Strategies that may be employed include:
• Direct whole-class instruction
• Indirect whole-class instruction
• Instruction incorporating various learning modalities
• Instruction adapted to multiple intelligences
• Teacher-directed small group instruction
• One-on-one teacher instruction
• Cooperative learning
• Inquiry-based learning
• Peer tutoring
• Computer activities
• Educational and motivational field lessons
• Phonetic-based instruction
• Balanced literary instruction
• Project-based learning
• Discovery learning
• Call and response
• Role-playing
The school year for KIPP Forrest City will generally follow the local school district
calendar, with exception of the Saturday enrichment classes and a three-week summer
program. Children will meet or exceed state requirements of being in school 178 days
per year. See the attached calendar in Attachment C. The summer school session will
provide KIPP Forrest City students, parents, and teachers with a head start in preparing
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for the upcoming academic year. During this time, those groups will become acquainted
with the procedures and expectations demanded throughout the year. Students will also
be immersed in the school’s culture. After assessing each student’s individual strengths
and areas for growth, teachers will emphasize the basics of reading, writing, mathematics,
science, and social studies. The summer session will also be a time when the process of
team building begins. Students will be introduced to the concepts, challenges, strengths,
and rewards of working as a team.
The Chief Academic Officer, given his responsibility in supporting School Directors in
the areas of curriculum and instruction, will be responsible for the curriculum alignment
process on an annual basis.
KIPP Forrest City will review each curriculum area annually to address the continued
relevancy, adequacy, and cost effectiveness of individual courses and instructional
programs and to ensure each curriculum area is aligned with the current curriculum
frameworks, course content standards approved by the State Board of Education, and
student performance expectations at each grade level. Each school’s administration shall
implement a monitoring process to ensure that the instructional content of each course
offered is consistent with the content standards and curriculum frameworks approved by
the State Board of Education.
In addition to the requirements listed above, KIPP Delta’s administration shall work with
staff as may be appropriate to ensure a successful transition to the implementation of the
Common Core State Standards.
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Geographic Area
Forrest City, Arkansas is in St. Francis County and is the county seat. Like many
Arkansas Delta communities, St. Francis County faces many economic and social
challenges, including high poverty and child poverty rates, low education levels, and
population decline. As of the previous Census, 33.4% of the population was below the
poverty line and only 11% of residents 25 or older held a bachelor’s degree. According to
Census data, the county's population has declined nearly every decade since 1950.
Despite these challenges, St. Francis County has many strengths and positive trends to
build upon. The area retains access to an economic base due to its proximity to Interstate
40. Leaders and residents in Forrest City emphasize the importance of a strong
workforce. This supports a widespread agreement that a central strategy for community
revitalization is to promote a strong workforce, which in turn will help keep these
industries in the area and attract new businesses. Forrest City is the home of East
Arkansas Community College, a two-year post-secondary institution offering associate
level degrees. EACC offers programs to train students for jobs available in local
industries. Leaders and residents in the Forrest City area emphasize the importance of a
strong workforce, which will help keep industries in the area and attract new ones. In
general, residents feel a significant amount of pride and connection to their community
and they want to continue robust economic development.
The school systems that may be affected by KIPP Forrest City include the following:
•
•
•
•
•
•
•

Forrest City School District
Lee County School District
Hughes School District
Palestine-Wheatley School District
Brinkley School District
Wynne School District
Earle School District

According to the 2013-2014 enrollment information housed on the Department of
Education Data Center’s website, there were 2,942 students enrolled in the Forrest City
School District, 881 students enrolled in the Lee County School District, 354 students
enrolled in the Hughes School District, 652 students enrolled in the Palestine-Wheatley
School District, 529 students enrolled in the Brinkley School District, 2,731 students
enrolled in the Wynne School District, and 611 students enrolled in the Earle School
District. Each district has free or reduced lunch student populations of 60% or greater. At
its five (5) year maximum enrollment of 400 students, it is estimated that 250 students
would come to KIPP Forrest City from the Forrest City School District, up to 100
students from the Lee County School District, and up to 10 students each from the
Hughes, Palestine-Wheatley, Brinkley, Wynne and Earle School Districts.
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Student Services
The KIPP Delta region will provide Counseling and guidance services beyond the
capabilities of the faculty and staff of the school. KIPP Delta will either contract with a
properly licensed counseling professional or use the current counselors who work in the
region until the time when the school can employ its own counselor.
Health services shall be provided to meet the needs of all students of the school as needed
on by having the school nurse located in Helena split her time between Helena and
Forrest City. The school will develop, before opening, complete health services and
health emergency policies and procedures. The school will trains its office managements
and special education staff to administer over the counter medication. We will contract
with a local nurse to provide on-call assistance when needed. KIPP Forrest City will hire
a full-time nurse once at the appropriate scale.
KIPP Forrest City will train its office management and special education staff to
administer over the counter medication when the part-time nurse is not on campus. KIPP
Delta’s current full-time nurses will conduct the training. The school will contract with a
local nurse to provide on-call assistance when needed and will hire a full-time nurse once
at the appropriate scale.
It is the intent of the school to use the facilities and collections of the local public library
system until such time as the school can develop a library and media center of its own.
The school will also provide ample books within classrooms for students. KIPP Delta
currently has partnerships with the libraries in Helena and Blytheville and we are hopeful
to obtain one in Forrest City as well.
The school realizes the importance of adhering to all aspects of IDEA regarding students
with special needs. The school will employ a certified special education instructor and
will comply with all federal and state regulations concerning IDEA, 504, and IEP
implementation. Additionally, KIPP Delta in Helena currently offers OT, PT, and speech
therapy services and we would ensure these services are also available to students in
Forrest City. Last year, KIPP Delta had a population of 8% with special needs. The
school gladly accepts the responsibility of educating children with special needs.
The school will provide transportation to students who attend the school. KIPP Delta
currently owns a fleet of buses and transports over 1,000 miles per day. KIPP Delta has a
regional Transportation Director who will oversee the school's transportation and will
plan on purchasing an additional bus for the school.
KIPP Forrest City is committed to serving all of its students in any way possible.
Therefore, we are interested in finding best practices to serve students who are not
succeeding in the traditional education system. We will offer innovative, non-traditional
practices to serve these populations, and aid in the prevention of them dropping out of
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school. However, given the small size of the school, KIPP Forrest City will not offer a
separate alternative education program.
KIPP Delta will support its schools in giving them quarterly retention reports to
determine, on a student-by-student basis, the best way to support student’s individual
needs. This will be done by using a combination of historical mobility data and academic
performance data for the NWEA MAP Test. The school will document the most effective
retention tools and ensure that ownership over interventions with students needing
additional support is established and managed at the school level.
KIPP Delta shall utilize the special needs funding it receives for identified English
Language Learners on activities, and materials listed in the ADE Rules Governing the
Distribution of Student Special Needs Funding and the Determination of Allowable
Expenditure of These Funds. ELL students will be identified through its student
registration system, which asks for each student’s primary language at home. If an
answer other than English is provided, an additional Home Language Survey will be
administered to determine whether the student is in need of ELL services.
KIPP Delta will enlist the support of its national partner organization, the KIPP
Foundation, in determining the best approach for ELL students. This could include a
combination of additional resources in the student’s home language, implementing a dual
language program, and employing a translator to help communicate with the student and
their family. KIPP Delta would rely heavily on best practices already being used by other
KIPP schools with high ELL populations.
The school believes that all children hold gifts and talents, unique and precious. All
students will be challenged to meet their intellectual ability within the instructional
program; therefore the school will not offer a formal, separate gifted and talented
program. KIPP Delta will offer differentiated instruction to meet students at their level.
High academic achievers will earn enrichment opportunities within their classes. In this
way, certain students will receive the acceleration opportunities that would normally be
afforded to them in a Gifted and Talented Program.
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Annual Report
KIPP Forrest City College Preparatory School will regularly assess the academic
progress of its students, including participation in state testing programs, and share
information with parents and the surrounding community through progress reports, phone
calls, meetings, emails, and other reports.
Each summer and early fall, the school will compile performance data from the previous
year. The school will publish an annual report with this performance data to the public by
November 15 in a newspaper with general circulation in the community. In addition, the
Board of Directors will hold a public meeting by November 15 to review and discuss the
annual report and progress towards goals and accreditation. Finally, the school shall
publish in a newspaper the school performance report as required by state law.
KIPP Delta has also made its annual report available on its website and will direct
parents, community members, and supporters alike to view it in order to receive KIPP
Forrest City’s most up-to-date performance results.

415 Ohio Street Helena AR 72342

T: 870.753.9035 F: 870.753.9444

KIPPDELTA.OR

20

Enrollment and Recruitment
Admission to KIPP Forrest City College Preparatory School will be a cooperative
decision between students, parents, and teachers. Students and parents must choose to
enroll in the school instead of remaining at the district public school. The school
encourages and motivates the students and their families to view an intense academic
commitment as their key to the future. Students, parents, and teachers will be expected to
sign KIPP Forrest City’s Commitment to Excellence Form. This document addresses the
areas of attendance, homework, behavior, and academics. In accordance with all federal
laws, no student will be denied admission to the school based on race, ethnicity, national
origin, gender, or disability.
KIPP Forrest City may allow preference for children of the founding members of the
school (not to exceed 10% of the total number of students in the open-enrollment public
charter school) and siblings of students currently enrolled in the school. Students will be
able to withdraw from the school at any point in time and return to their local district
public school or any other school to which they can gain admission. Upon notification of
student withdrawal, KIPP Forrest City will ensure that the appropriate local school
district receive pertinent student records.
KIPP Forrest City will take the following steps to ensure that the school’s population will
reflect the student population of the local district:
•
•
•
•
•
•

Post flyers and notices in local supermarkets, churches, community centers,
and apartment complexes
Visit local organizations in each neighborhood
Visit and explain to prospective students and their families the purpose of the
school
Conduct parental information sessions to elaborate on the commitment
involved with attending KIPP Forrest City
Canvass neighborhoods to further reach interested families
Purchase billboard space and radio advertisements in the community

KIPP Forrest City will initially serve students in grade 5. New students will be admitted
each year into grade 5 without regard to prior measures of achievement or aptitude,
athletic ability, disability, handicapping condition, ethnicity, race, creed, gender, national
origin, religion, or ancestry.
KIPP Forrest City staff and parents will accept applications until a lottery held in the first
week of April. During this point, interested families will be able to meet with KIPP
Forrest City staff and review the expectations of the school. In year one, the school will
admit no pupils until the period has ended. In year two and each following year, the
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school will admit no pupils, with the exception of siblings, until the period has ended. If
the number of students applying is fewer than the maximum allowed in this licensure
application, the school will accept all applicants and may accept applications and enroll
additional students until the maximum number is admitted.
If the number of applicants to the school exceeds capacity, the school will use a random
lottery to select students until the maximum number is admitted. The total number of
students admitted to the school will not exceed 400 without formally amending this
licensure application.
The above procedures will also be followed to fill vacant seats in grades 6, 7, and 8, if
seats become available, in accordance with the above enrollment numbers.
Formal marketing of the school to prospective incoming students will occur throughout
the year. When possible and where necessary, marketing efforts will be bilingual. The
school will also seek support from local non-profit organizations that operate within the
community.
Per Arkansas Code Annotated 6-23-306(14)(C), children of founding members of the
school and siblings of enrolled students will receive enrollment preferences.
If more eligible students apply for a first-time admission than KIPP Forrest City is able to
accept, the school will use a random, anonymous student selection lottery that is not open
to the public.
KIPP Delta performs a closed lottery primarily because it knows the seriousness of the
event to all participants. We know that a lottery can bring joy to some families and
despair to others who do not have their child selected. In order to avoid a public
spectacle, KIPP Delta elects to perform its annual lottery at its offices. While the lottery
will not be broadly advertised, KIPP Delta will invite some witnesses to attend, who may
include Board members, city officials, and parent representatives. It is our intent that
inviting these individuals will help ensure the transparency and fairness of our lottery
process.
If there are still more applications for admission than the school is able to accept after the
completion of the random, anonymous student lottery, then the school shall place the
applicants on a waiting list for admission. Each grade level will establish a waitlist for
students beyond its cap and families will be notified of spots for their children as they
become open.
Applications for enrollment are collected year-round through the application form on our
district’s website. Applications for the upcoming school year are not accepted until after
January 1st of that year. For example, students must wait until January 1, 2015 to apply
for the ’15-’16 school year.
The process of enrolling new students begins after the completion of the lottery, which
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will be held the first week in April. After the lottery, the students at the top of the waiting
list who have a seat available are contacted to schedule a commitment to excellence
meeting after which their information is collected and entered into our student
information systems. Student enrollment continues through the start of the school year
until all available seats have been filled.
Students are classified within their grade-specific lottery pools and identified as a sibling
of currently enrolled student or child of a founding staff member. During the lottery, each
student is assigned a random lottery number. After the lottery number assignment has
occurred, students are ordered within their respective classifications according to their
lottery number with siblings of current students and found children of founding staff
members receiving the first spots, and all remaining students receiving the positions after
that. After the lottery has occurred, new applicants are placed at the end of the waitlist on
a first-come first-served basis.
The school will post these lottery procedures on the KIPP Delta website to ensure the
process is transparent to the public.
KIPP Forrest City will explore as many avenues of outreach as possible to guarantee
equitable exposure. The staff will publicize the school in Forrest City and surrounding
communities in the following ways:
• Home visits in local school areas
• Referrals from other KIPP students and families
• Neighborhood flyers
• Speak at church and prayer meetings
• Speak at civic organizations
• Speak at community based organizations
• Local newspaper and community association newsletter advertisements
• Teacher referrals from other campuses
• Local radio and television advertisements
In compliance with federal law, the school’s marketing efforts will be equitable to all
populations within the area, regardless of race, disability, ethnicity, and gender.
KIPP Forrest City will comply with state and federal laws and regulations otherwise
applicable to public schools with respect to civil rights and individuals with disabilities.
KIPP Forrest City will not discriminate among potential employees, employees, or pupils
in violation of any state or federal law.
KIPP Forrest City will be nonsectarian in its programs, admissions policies, and
employment practices. The school will not be supported by or affiliated with any religion
or religious organization or institution.
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Job Descriptions of Key Personnel
School Director
The School Director of KIPP Forrest City shall be degreed and shall demonstrate
exceptional leadership abilities. While not requiring administrative certifications (see
requested waivers below), the KIPP Delta senior leadership team will look only for the
most highly qualified individual to serve in this capacity. The School Director will report
directly to the Chief Academic Officer and Executive Director of KIPP Delta Public
Schools.
The KIPP Forrest City School Director’s primary responsibility is to ensure that the
school is reaching its goals and moving towards its mission under the guidance of the
KIPP Delta Executive Direction and Board of Directors. The School Director will have
the responsibility of managing the school’s daily operations, but will have oversight from
the Executive Director. The School Director will allocate his time in four major areas:
academic leader, faculty and staff manager, community liaison, and business leader.
The primary area of responsibility is academic leadership. The School Director will be
responsible for creating or determining curricula designed to meet the mission of the
school. The School Director must provide ample opportunities for professional
development for his faculty and staff. Finally and most importantly, it is the
responsibility of the School Director to teach and work with the students. The School
Director should be instrumental in teaching the school’s culture to not only the teachers
but the students as well. It is this connection with the students that is crucial to the
School Director’s ability to run an effective school.
The School Director’s next major responsibility will be the management of her faculty
and staff. The School Director will be responsible for hiring people who have the ability,
work ethic, drive, and cultural fit to fulfill the school’s goals and overarching mission.
The School Director, with the support of others, will be responsible for training and
providing necessary support to the faculty and staff.
As community liaison, the School Director will help communicate the vision and mission
of the school to the outside world. The School Director must ensure that there are
positive and open lines of communication between herself, the community, and the
district. The School Director, in order to garner the support and trust of others, will
consistently and accurately report school results, both good and bad. The School
Director must also encourage and provide opportunities for exchanging and sharing
information between the school, community, and district.
The School Director will work with the KIPP Delta Finance Director and Chief
Operating Officer on the business operations of the school. The School Director, with the
help of the Finance Director, will present the school’s budget and all other financial
reports and statements to the Board of Directors. It is the responsibility of the School
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Director and the Finance Director to ensure that the school is financially stable and
fiscally responsible.
Key Qualities:
• A strong team leader
• Works hard and is dedicated
• Constantly strives for excellence
• Has a passion for teaching children
• Believes that all children can and will learn
• Curious and hungry for knowledge
• Constantly reflecting and improving
• Possesses a high degree of integrity
• A strong ability to teach
• Knowledgeable in all subject matters
• Knowledgeable in budgets and finances
• Effective communicator
• High degree of responsibility
The School Director will be paid based on years of experience. KIPP Forrest City is
requesting a waiver on certified staff salary schedules.
Teachers
While the school will not require teacher certification for classroom teachers (see
requested waivers) it is the intent of the school to employ only degreed teachers with
exceptional qualities in training, experience and teaching ability. All teachers will have a
bachelor’s degree and meet content knowledge requirements if they teach core subjects.
In addition, all teachers and school personnel will submit to the criminal background
check. All teachers who are required to be will be highly qualified.
The primary responsibility of the teacher is to ensure that all students are meeting or are
on target to meet the goals and therefore the mission established by the school. This can
only be accomplished by focusing on student achievement through quality instruction.
Teachers are expected to maximize learning in the classroom through good lesson
planning and implementation along with effective discipline. Teachers may be required
to submit weekly lesson plans to the School Director in advance and approach her with
any concerns or questions. Teachers will also develop Academic Improvement Plans for
students who do not score Proficient on state exams to ensure that all students develop
proficiency.
In order to maximize the effectiveness of classroom instruction and the school year at
large, a substantial amount of time must be spent planning. Teachers at KIPP Forrest
City will spend nearly one month planning and working together to improve the school
while the students are on summer vacation. This time will consist of planning such as
curriculum writing, professional development, and team bonding strategies. This
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planning work will not cease when the students arrive at school. Teachers will be given
planning time each day and must also meet weekly as a group to discuss ways of
increasing student achievement.
Teachers are responsible for continually maintaining high expectations for expectations
and providing opportunities for the students to thrive not only academically, but socially
and physically as well. Teachers are responsible for monitoring students during
breakfast, homeroom, and independent study times. They are also responsible for
helping plan, attend, and participate in the Saturday enrichment programs. Teachers are
expected to show their support to students constantly, by being available by phone, by
providing extra help, and consistently contacting parents.
Key Qualities:
• Works well in and contributes to teams
• Works hard and is dedicated
• Constantly strives for excellence
• Has a passion for teaching children
• Believes that all children can and will learn
• Curious and hungry for knowledge
• Constantly reflecting and improving
• Possesses a high degree of integrity
• A strong ability to teach
• Knowledgeable in a particular subject matter
• Effective communicator
• Responsible
All Special Education staff will be certified Special Education teachers.
A sample salary schedule for teachers is found in Attachment D.
Office Manager
The Office Manager of KIPP Forrest City will have the primary responsibility of running
the school’s business and financial operations. These responsibilities consist of:
• Reconciling local accounts
• Submitting purchase orders
• Managing petty cash
• Tracking attendance
• Ordering school supplies and materials
• Managing the school’s inventories
• Dispersing school publications
• Working with KIPP Delta Operations team and School Director on facility and vendor
relations
• Working with KIPP Finance Director and School Director on fiscal management
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Beyond working with students and parents, the Office Manager will work closely with
the School Director in community relations. The Office Manager will help present
fiduciary information to the Board of Directors. The Office Manager will work with
Data Analyst from KIPP Delta Public Schools in the dissemination of mandatory test and
school results to both the state and the community. The Office Manager will help the
School Director serve as a community and district liaison. Often, the Office Manager
will be a representative of the school when the School Director is unavailable.
Key Qualities:
• Works well in and contributes to teams
• Works hard and is dedicated
• Constantly strives for excellence
• Has a passion for teaching children
• Believes that all children can and will learn
• Curious and hungry for knowledge
• Constantly reflecting and improving
• Possesses a high degree of integrity
• Knowledgeable in finances and budgets
• Effective communicator
• Highly organized and efficient
• Responsible
School Nurse
The School Nurse will be expected to utilize the American Nurse's Association Nursing
Process to promote and improve student health. Duties will include, but are not limited
to, administering medication to students as necessary, attending to students' health and
wellness needs during the school day, administering school-wide hearing and vision
screening, and maintaining a database of accurate and well-organized student medical
records.
Counselor
The Counselor will work with teachers and leaders to identify our students and families
most in need of additional services, and s/he will then lead a collaborative effort to plan
for and provide the necessary support. In this effort, the Counselor will directly provide
individual and group counseling to students and their families, while also working to link
families with long-term counseling solutions and external support organizations.
Additionally, the Counselor will partner with teachers and leaders to create and
implement a plan that provides differentiated support for selected students during the
course of their normal school schedule.
During the 2015-2016 school year, KIPP Forrest City will have one School Director, one
Office Manager, one special education teacher, and three classroom teachers.
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Executive Director
The Executive Director is the administrative head of all divisions and departments. He
shall provide the leadership necessary to develop and maintain the best possible
educational programs and services. He shall supervise, either directly or indirectly, all
employees and shall report to the Board of Directors. Specific responsibilities include:
•
•

•
•
•
•
•

•

•

•
•
•
•
•
•
•

Attend and participate in all meetings of the Board and its committees, except
when his or her own employment or salary is under consideration.
Prepare and submit to the Board recommendations relative to all matters requiring
Board action, placing before the Board such necessary and helpful facts,
information and reports as are needed to insure the making of informed decisions.
Develop an organizational plan for the school’s administrative personnel.
Report to the Board such matters as deemed necessary to the understanding and
proper management of the school, or as the Board may request.
Maintain a set of written policies and procedures for the guidance of the school
and advise the Board on the need for new and/or revised policies.
Interpret for the staff and cause to be implemented all Board policies and all
federal and state laws relevant to public education.
Submit to the Board a clear and detailed explanation of any proposed procedure
that would involve either departure from established policy or the expenditure of
substantial sums.
Assume responsibility for the overall financial planning and for preparation of the
annual budget recommendation, and submit it to the Board for review and
approval.
Establish and maintain efficient procedures and effective controls for all
expenditures of school funds in accordance with the adopted budget, subject to
direction and approval of the Board.
Define educational needs and formulate policies and plans for recommendation to
the Board.
Secure and recommend for employment the best-qualified and most competent
personnel.
Assign, transfer, and define the duties of all personnel, and report such action to
the Board for information and record.
Temporarily suspend or place on probation, as provided by law, any employee for
just cause, and report such action to the Board.
Recommend to the Board for final action the promotion, salary changes,
demotion, or dismissal or any employee.
Summon employees to attend such regular and special meetings as are necessary
to carry out the educational program of the school.
Serve as the contact for all communication with the Board from all school
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•

•

•

•

employees.
Delegate at own discretion to school personnel the exercise of any duties and
authority with the knowledge that such does not relieve the superintendent of final
responsibility for the action taken under such delegation.
Accepts responsibility for the general efficiency of the school, for the
development of the school staff, and for the educational growth and welfare of the
students.
Make decisions, rules and give such instructions to school employees, as may be
necessary to make the policies and regulations of the Board effective in the
management of the school, and in all matters not covered by these regulations, to
act in his or her discretion if action is necessary, but to report such action to the
Board for its information and approval.
Additional responsibilities as may be contained in the approved charter
application of the School.

Chief Academic Officer
Reporting to the Executive Director, the Chief Academic Officer is responsible for
promoting and sustaining a culture of high academic and social expectations at all
KIPP Delta schools with a bottom line responsibility for ensuring that KIPP standards
of excellence are maintained across all schools in the region. The CAO is the point
person for school leaders around instruction and culture, supervising them and
supporting them in the areas of curriculum and instruction, school culture, staff
management, professional development, assessment, data, and accountability.
Specific responsibilities include:
•
•
•
•
•
•

Develop and lead school leaders and leadership teams in their roles as
instructional leaders, and site managers.
Determine and implement the region’s academic priorities.
Provide leadership and support on adopting research-proven theories of effective
instructional practice that is standards-based.
Support school leaders on creating coherency in instructional practice/routines
within schools.
Provide leadership and support on adopting research-proven effective school
culture practices.
Support school leaders on creating coherency in culture and routines within the
school.

No portion of the Executive Director and Chief Academic Officer salaries shall be paid
out of the KIPP Forrest City budget for the first two years. Instead, these salaries will be
out of our existing regional budget. During the 2014-2015 school year, the Executive
Director will earn a salary of $128,750 and the Chief Academic Officer will earn a salary
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of $90,100. Typically, all KIPP Delta employees earn a three percent salary increase
annually.
Please find in Attachments J – M complete job descriptions for KIPP Delta’s Chief
Academic Officer, School Counselor, School Nurse, and School Director positions.
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Business Office Operations
KIPP Forrest City College Preparatory School will work with KIPP Delta Public Schools
to ensure that it is in compliance with all financial regulations and acceptable operating
practices. KIPP Forrest City intends to reduce unnecessary inefficiencies and minimize
the potential for unethical behavior by using a regulatory system, not a creative one. All
transactions will involve multiple players and steps, where each individual stays within
their area of responsibility. It is the responsibility of the School Director and KIPP Delta
Finance Director to plan a budget that is financially stable and allocates the appropriate
resources to run an effective school. The Board of Directors will approve the budget
before it is implemented. Most transactions will then begin with a faculty requisition.
The Office Manager must check the finances and the School Director must approve the
acquisition. (A procurement process may be necessary for significant items.) The Office
Manager will then order the supplies with the necessary purchase order. The School
Director will sign the checks, and a co-signature will be required for checks over
$10,000. All financial transactions will be recorded and reflected in reports to the board.
Procurement activities will be based on the fiscal policies within the KIPP Delta Policy
Manual. All purchase requests will be submitted within a system that requires
documentation of the purchase as well as its purpose. The School Director will have the
authority to review these purchase requests and approve them within the system. Any
checks will be run through the KIPP Delta Finance office and ultimately approved by the
KIPP Delta Executive Director and Chief Operating Officer.
The School Director and Office Manager will work with the KIPP Delta regional finance
team to develop a proposed budget in April of the fiscal year. Following review by the
KIPP Delta Board of Directors, the school will submit a final budget in July for approval.
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Budget and Audit
Please find in Attachment I a completed salary schedule and budget template for KIPP
Forrest City.
At least 85 students need to attend our school for the proposed staffing, curriculum, and
facilities plan to be viable.
This enrollment estimate was calculated based on KIPP Delta’s existing middle school
model and our anticipated costs for opening a new school in Forrest City. KIPP Delta’s
Chief Operating Officer, who has successfully managed the operations of all KIPP Delta
schools and who has an extensive operations background, and the Director of Finance, a
seasoned project manager with over 8 years of experience managing federal, state, and
local funds for school entities.
KIPP Delta has developed a scalable but practical budget. KIPP Delta would first seek to
enroll a minimum of 90 students creating an immediate buffer against the effect of
normal attrition. This is why budgeted enrollment has been set at 85 students instead of
90. While having fewer students than anticipated would create financial pressure,
immediate cost savings could be realized by scaling back the volume of supplies and
materials ordered for general instruction. KIPP Forrest City also is able to tap into the
resource of the KIPP Delta region of additional support. Another additional option would
be to reduce or revise the general education staffing model to be in alignment with the
number of students the school is serving.
Even if KIPP Forrest City enrolls fewer students than planned, it will still open in the fall
of 2015, pending approval. Fewer students enrolled will mean that we re-visit our budget
model and make cuts in the number of teaching personnel as well as other areas. This
could also mean adjusting our lease so that we are located in a smaller space.
While the staffing model, mode of instruction, class and school schedule may adjust to
accommodate a less than anticipated enrollment, the quality and plans for educational
programming would not. KIPP Delta has a strong and successful history with opening
charter schools and will draw from these experiences to ensure that the Forrest City
school remains open and able to offer students a meaningful education.
KIPP Delta holds a $500,000 line of credit with Southern Bancorp and could also
supplement financial shortcomings by making a regional loan to KIPP Forrest City for
urgent and unexpected expenses.
KIPP Delta Public Schools will complete an annual audit of financial and programmatic
operations, of which KIPP Forrest City College Preparatory will be a part. KIPP Delta
contracts with an auditing firm to complete this audit. The auditing firms meets the
requirements of Arkansas Department of Education Rules Governing Publicly Funded
Educational Institution Audit Requirements and is not listed on any ineligibility list
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maintained by the Arkansas Department of Education of Legislative Audit.
KIPP Delta’s accounting firm contact information is as follows:
Hudson, Cisne & Co. LLP
11412 Huron Lane
Little Rock, AR 72211
501-221-1000
KIPP Delta recognizes and confirms that a separate audit is required for each charter,
even if the charters have the same sponsoring entity and/or board.
KIPP Delta’s annual audit will be covered by its school management fee, which shall not
apply to KIPP Forrest City in its first two years.
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Facilities
KIPP Forrest City’s facility will be located on 1402 Eldrige in Forrest City, Arkansas, a
former building owned by Arkansas Concrete. The facility is approximately 20,000
square feet and the school will pay at a maximum $80,000 per year to lease the building.
The building is an open warehouse that sits on approximately four acres of land with
ample room for outdoor play space and room to accommodate ten classrooms with a
multipurpose area. The building is one story with the exception of office space located in
an upstairs area that will not be public space. The office space will meet the needs for our
office and staff personnel.
Please find in Attachment E a draft floor plan of the proposed facility.
KIPP Delta is currently working with Cromwell Architects based in Jonesboro, Arkansas
to perform a needs assessment of improvements that need to be made to ensure it is in
compliance with all regulations. Once this list is made, KIPP Delta will utilize its Finance
and Development teams to determine funding options to ensure the building is ready by
Fall 2015.
An assessment by Cromwell Architects revealed the building to be in good shape with
some deficiencies including: lack of insulation at the roof, lack of backflow preventer on
the sprinkler system, and the necessity to repair the existing slab in selected areas.
The proposed building does not have difficult barriers to overcome. A visual inspection
of the accessible route from the parking lot to the entrance is confirmed to be compliant.
Accessible parking spaces will need to be clearly identified with striping and signage.
The floor surface within the building is not ready for general use and does currently
create an inconvenient pathway for persons with disabilities. Cromwell Architects has
recommended that the floor slab be topped and leveled. This, along with all other
building components that do not currently meet ADA guidelines, will be corrected within
the scope of renovation.
The building has adequate facilities. The architects said that the main concern is the
alterations to the building that will be required by seismic code. According to the seismic
code, the building will have to be brought up to the requirements of new construction
because we are changing the occupancy to a higher risk category (a school). Many
windows will also need to be added and doors added or relocated.
Our architects have confidence that these improvements are possible and will require
moderate investment in building alterations.
The Office Manager and School Director will work with the KIPP Delta region to
procure a custodial contract or hire a part-time custodian in the start-up years. The KIPP
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Delta regional operations team will support any maintenance issue beyond their scope.
KIPP Delta Public Schools will finance or fundraise facility debt expenditures in years
one and two, thus keeping debt expenditures off of the school’s cash flow.
KIPP Delta has a strong history of writing facilities grants. Furthermore, KIPP Delta has
an agreement with Arvest Bank to obtain up to $10 million in facility financing. We also
plan on utilizing start-up grants that should be available under federal legislation to spend
on facility improvements.
Please also find in Attachment F confirmation that that the identified facility is in the
appropriate zone to be a school building. Also, there are no alcohol sales within 1,000
feet of the premises.
KIPP Delta recognizes and confirms that a change in the location of KIPP Forrest City’s
facility would require an amendment request approved by the authorizer.
KIPP Forrest City does not currently anticipate any federal grants for facility
improvements. However, KIPP Delta will continue to seek private funding to support the
development of KIPP Forrest City’s facilities.
KIPP Delta understands and confirms that the Charter School Program federal planning
and implementation grant is not available for construction or facility improvements and is
not available for a license under an existing charter.
Please find in Attachment H the signed facilities utilization agreement for KIPP Delta to
lease the facility from Arkansas Concrete.
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Conlicts of Interest
There are no known potential conflicts of interest among the individuals involved with
the proposed charter school. If a conflict is identified, the individual with the conflict may
be requested to abstain from any decision-making process involving the conflict.
In the event a Board member is employed by a corporation or business or has a secondary
interest in a corporation or business which furnishes goods or services to the School, the
Board member shall declare his or her potential conflict of interest, and shall refrain from
debating and voting upon the contract in question as recommended by Arkansas law.
It is not the intent of KIPP Delta to prevent the school from contracting with corporations
or businesses because a Board member is an employee of the firm. KIPP Delta’s policy is
to prevent placing a Board member in a position where their duties to the school and to
the member’s employment (or other indirect interest) might conflict, and to avoid
appearances of impropriety even though none may exist.
All aspects of KIPP Delta’s conflict of interest policy shall be applicable to the Executive
Director, as well as the members of the Board of Directors.
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Food Services
KIPP Forrest City will work with the KIPP Delta region to procure a local vendor and to
meet USDA requirements while providing services for all students, until we are able to
build our own kitchen (inclusive of students who have dietary needs, students will special
needs, and students who are free, paid, and reduced). The school will participate in the
National School Lunch program.
KIPP Delta has a strong child nutrition program, led by a Child Nutrition Director who
ensured all of its schools passed a food service audit during the 2013-2014 school year.
KIPP Delta confirms that its Forrest City school will meet the USDA and Arkansas
Nutrition standards.
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Parental Involvement
KIPP Forrest City College Preparatory School operates under the premise that the
teachers, parents, and students must work together as partners to provide the environment
necessary for quality education. Parents are a vital part of this partnership, and the
Commitment to Excellence Form outlines the ways in which the school expects and
needs the parents to support the educational mission of the school.
KIPP Forrest City College Preparatory School will also have a school-parent compact
that
1. Describes the school’s responsibility to provide high quality curriculum and enables
Title I children to meet Arkansas’s academic achievement standards.
2. Describes how parents will be responsible for supporting their children’s learning, such
as monitoring attendance, homework completion, television watching, volunteering in
their child’s classroom, participating in decisions relating to their child’s education and
positive use of extracurricular time; and
3. Addresses the importance of establishing ongoing, good communication between
teachers and parents through
• Annual parent-teacher conferences to discuss individual student progress discussing the
child’s achievement.
• Frequent progress reports to families on student academic progress.
• Reasonable access to staff and opportunities to volunteer, observe and participate in
classroom activities.
KIPP Forrest City will also develop a parent engagement plan that includes a separate
action addressing each component for parental involvement required by Arkansas Act
307. The following components, as required by ACSIP, will be captured in the plan:
• Informational Packets
• Parent Involvement Meetings
• Volunteer Resource Book
• School’s process for resolving parental concerns in handbook
• Seminars to inform the parents about how to be involved in decisions course selection,
career planning, and preparation for postsecondary opportunities
• Enable formation of PTA/PTO
• Parent Facilitator
KIPP Delta Public Schools will annually evaluate the effectiveness of the Parent
Involvement Policy and parent involvement activities. The evaluation should determine
whether
• The academic quality of the school has improved;
• Parent participation has increased; and
• Barriers exist that hinder greater participation by parents.
KIPP Delta surveyed all parents during the 2013-2014 school year. 90% of respondents
stated they were satisfied or very satisfied with KIPP Delta. KIPP Forrest City will use
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the same surveys to ensure parental voices and concerns are being met as we continue to
strive for high parental satisfaction.
The evaluation may be conducted through a written survey, a telephone survey or in
person. KIPP Delta Public Schools will document and summarize the evaluation findings
and how the information will be used to improve the parent involvement program.
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Requested Waivers
KIPP Forrest City requests the same waivers currently possessed by KIPP Delta Public
Schools for its Blytheville and Helena campuses. In addition, the proposed campus in
Forrest City as well as the Blytheville and Helena campuses request the additional
waivers found in the attached charter amendment requests document.

415 Ohio Street Helena AR 72342

T: 870.753.9035 F: 870.753.9444

KIPPDELTA.OR

41

Impact on Desegregation
KIPP Forrest City College Preparatory School will comply with all applicable federal and
state statutory and regulatory requirements regarding the creation and maintenance of
desegregated public schools.
KIPP Forrest City is aware that the Forrest City School District has claimed an exemption
from the Public School Choice Act of 2013, codified at Ark. Code Ann. §6-18-1901 et
seq., based upon the case of McKissik et al. v. Forrest City School District et al., U.S.
District Court-Eastern District of Arkansas, Eastern Division, Case Number Civil No. H69-C-42. KIPP Forrest City is not aware of any other active or pending desegregation
cases or court orders applicable to the other affected school districts (Lee County,
Hughes, Palestine-Wheatley, Brinkley, Wynne, and Earle).
After a careful review of the potential impact of KIPP Forrest City on the efforts of the
Forrest City, Lee County, Hughes, Palestine-Wheatley, Brinkley, Wynne, and Earle
School Districts to comply with court orders and statutory obligations to create and
maintain a unitary system of desegregated public schools, the applicant believes that
KIPP Forrest City should have no negative impact on the ability or efforts of the local
districts to comply with any existing court orders or statutory obligations to create and
maintain a unitary system of desegregated public schools. The KIPP Forrest City charter
application cannot be determined to hamper, delay, or in any way negatively affect the
desegregation of the local districts.
KIPP Forrest City will comply with all federal and state laws concerning enrollment in a
public school and in particular those laws specific to enrollment in a public charter
school. This application provides that in the event there is an oversubscription of students
to attend KIPP Forrest City, the school will comply with Ark. Code Ann. §6-23306(14)(B) and apply a random anonymous student lottery.
KIPP Forrest City realizes it cannot exclude any student that may wish to attend KIPP
Forrest City due to race, gender, ethnicity, or any other prohibited reason. No conclusion
can be inferred or drawn against KIPP Forrest City that there exists any intent to create or
establish a public school, by way of this application, or in practice, that has a purpose or
intent to create a racially segregated public school or likewise impact other public
schools.
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Ongoing Support
The KIPP Delta regional office will provide ongoing support to the School Director of
KIPP Forrest City College Preparatory School. The regional office will conduct a
quarterly school review in which it provides feedback to the School Director on what is
going well and the areas for improvement. The regional Development Team will be
committed to fundraising money for the school to ensure it remains financially viable.
The regional human resources team will engage in ongoing recruitment to ensure the
school has the talent it needs to meet the academic needs of students. As the school
grows, the regional office will serve as thought partners to the School Director in
determining the best strategies to utilize to meet the school’s goals. The School Director
will sit on the KIPP Delta Regional Leadership Team and will have the ability to
advocate for programs and practices that benefit KIPP Forrest City College Preparatory
School.
KIPP Delta is entering its thirteenth year and has a track record of success. Our schools
have consistently outperformed local school districts, achieving accolades such as being
named a blue ribbon school in 2008 and being named as the number two high school in
the state by U.S. News and World Report. Each year, we have increased the number of
students we have served across our schools. What started as 65 fifth graders in 2002 is
now over 1,300 students in Helena and Blytheville serving students in Pre-K - 12. KIPP
Forrest City will rely on the support and expertise of the same individuals who helped
garner success for the other KIPP Delta schools.

6-23-304 (D) Documentation
KIPP Delta has a history of academic success as can be referenced in the highlights of the
past five years listed below.
Past five year highlights and academic information is listed below.
•
•
•

•

DCHS was named the #2 high school in Arkansas by U.S. News and World
Reports in 2014 and 2011.
DCHS was named the #4 high school in Arkansas by U.S. News and World
Reports in 2013 and 2012.
In the 2013-2014 school year, KIPP Delta Public Schools was one of two districts
in Arkansas to receive the Arkansas Public School Resource Center MAP growth
award for performance in 2012 -2013 school year.
79% of KIPP Delta graduates are currently persisting in college or enrolled in the
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•

military (as of 09/10/2014).
Since 2011, KIPP Delta graduates have received 5.2m in scholarships.

KIPP Delta Public Schools have not been subject to any disciplinary action nor been
classified to be in academic or fiscal distress. KIPP Delta Collegiate High School did
receive probationary status in 2012 after a transcript review revealed some students were
missing a fine art or health credit required by the Smart Core Curriculum graduation
requirements. DCHS has instituted a graduation audit to ensure this does not happen
again in the future. No KIPP Delta Public Schools have received further disciplinary
action or probationary status.
Each school within the KIPP Delta Public School District have been designated as a
Needs Improvement School by the Arkansas Department of Education. However, KIPP
Delta students outperformed the Arkansas average in 48 percent of tested areas, the
Helena-West Helena school district in 100 percent of tested areas, and the Blytheville
school district in 93 percent of tested areas during the past school year. While each
school met and exceeded performance targets in literacy in 2012-2013, math scores at
each school were slightly lower than the growth targets. As a result, KIPP Delta was
designated as a Needs Improvement School in 2013-2014. Designations for the 20142015 school year have not yet been released.
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KIPP Delta Helena Campuses
Year 8 (2009-2010): Over 80% of eleventh graders will score at least a 19 on the ACT.
Over 90% of eleventh graders will score proficient or advanced on the End of Course
Literacy Exam.
•

22% of our eleventh graders scored at least a 19 on the ACT. 80% of our eleventh
graders scored proficient or advanced on the End of Course Literacy Exam.
Unfortunately, we had over-emphasized our instructional efforts on the first
graduating class to the detriment of our second graduating class. A substantial
emphasis was placed on ACT and graduation preparation for the first class, which
resulted in less focus within these areas for subsequent classes. We have learned
valuable lessons from this and are in ongoing efforts to make improvements for
subsequent classes. Additionally, our first graduating class did not have any
special education students, whereas the year eight graduating class had three
special education students, thereby impacting results. We are proud to test 100%
of our special education students on the ACT.

Year 8: 100% of the Class of 2010 will gain admission into a college.
•

100% of the Class of 2010 gained admission into a college.

Year 9: Over 85% of eighth graders will score proficient or advanced on the state
Benchmark exam in both mathematics and literacy.
•

42% of our eighth graders scored proficient or advanced in mathematics and 79%
scored proficient or advanced on literacy. The decline in the mathematics results
can be explained by the replacement of a high-performing math teacher with a
second-year teacher in their first year of teaching mathematics. Our previous math
teacher who had achieved solid results moved into leadership and we lacked the
proper oversight to achieve desired results.

Year 9: Over 85% of eleventh graders will score at least a 19 on the ACT. Over 90% of
eleventh graders will score proficient or advanced on the End of Course Literacy Exam.
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•

46% of our eleventh graders scored at least a 19 on the ACT. 65% of our eleventh
graders scored proficient or advanced on the End of Course Literacy Exam. We
recognize we need to do more backwards planning on ACT preparation, thus
explaining the lack of achievement relative to our stated goals. While we have
typically done well on the End of Course Exams, we recognize that achievement
on these tests are not necessarily predictive of performance on the ACT.

Year 9: 100% of the Class of 2011 will gain admission into a college.
•

100% of the Class of 2011 gained admission into a college.

Year 10: Over 85% of eighth graders will score proficient or advanced on the state
Benchmark exam in both mathematics and literacy.
•

61% of our eighth graders scored proficient or advanced in mathematics and 81%
scored proficient or advanced in literacy.

Year 10: Over 85% of eleventh graders will score at least a 19 on the ACT. Over 90% of
eleventh graders will score proficient or advanced on the End of Course Literacy Exam.
•

66% of our eleventh graders scored at least a 19 on the ACT. 93% of our eleventh
graders scored proficient or advanced on the End of Course Literacy Exam.

Year 10: 100% of the Class of 2012 will gain admission into a college.
•

100% of the Class of 2012 gained admission into a college.

Year 11: Over 85% of eighth graders will score proficient or advanced on the state
Benchmark exam in both mathematics and literacy.
•

50% of eight graders score proficent or advanced in mathematics and 85% scored
proficent or advaned in literacy.

Year 11: Class of 2013 will average a score of 19 on the ACT. Over 90% of eleventh
graders will score proficient or advanced on the End of Course Literacy Exam.
•

Class of 2013 average score on ACT is 20.7.
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•

74% of eleventh graders scored proficent or advanced on the End of Course
Literacy Exam.

Year 11: 100% of the Class of 2013 will gain admission into a college.
•

98% of the Class of 2013 gained admission into a college.

Year 12: Over 85% of eighth graders will score proficient or advanced on the state
Benchmark exam in both mathematics and literacy.
•

59% of eight graders score proficient or advanced in mathematics and 86% scored
proficient or advanced in literacy.

Year 12: Class of 2013 will average a score of 19 on the ACT. Over 90% of eleventh
graders will score proficient or advanced on the End of Course Literacy Exam.
•

•

Class of 2014 average score on ACT is 20.5.

90% of eleventh graders scored proficient or advanced on the End of Course
Literacy Exam.

Year 12: 100% of the Class of 2014 will gain admission into college.
•

98% of the Class of 2014 gained admission into a college.

KIPP Delta Blytheville Campus
Year 1: 80% of fifth graders will score proficient or advanced on the ACTAAP literacy
exam.
•

74% of our fifth graders scored proficient or advanced on the ACTAAP literacy
exam. We did not hit our goal in this area because we were overconfident in our
abilities with primarily first- year teachers. However, despite this, we significantly
outperformed the Blytheville School District in this area (74% to 30%).

Year 1: Students will score, on average, at the 55th percentile in reading comprehension.
•

Our fifth graders scored at the 58th percentile in reading comprehension on the
Spring administration of the NWEA MAP Test.

Year 1: 80% of fifth graders will score proficient or advanced on the ACTAAP
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mathematics exam.
•

78% of our fifth graders scored proficient or advanced on the ACTAAP
mathematics exam. We outperformed the Blytheville School District in this area
(78% to 58%).

Year 1: Students will score, on average, at the 55th percentile in mathematics reasoning.
•

Our fifth graders scored at the 58th percentile in mathematics reasoning on the
Spring administration of the NWEA MAP Test.

Year 2: 85% of sixth graders will score proficient or advanced on the ACTAAP literacy
exam.
•

73% of our sixth graders scored proficient or advanced on the ACTAAP literacy
exam. We outperformed the Blytheville School District in this area (73% to 48%).

Year 2: Students will score, on average at the 65th percentile in reading comprehension.
•

Our sixth graders scored at the 49th percentile in reading comprehension on the
Spring administration of the NWEA MAP Test. Our fifth graders scored at the
38th percentile in reading comprehension on the Spring administration of the
NWEA MAP Test. Again, an overreliance on first year teachers led to the
relatively lower scores than we had anticipated.

Year 2: 85% of sixth graders will score proficient or advanced on the ACTAAP
mathematics exam.
•

82% of our sixth graders scored proficient or advanced on the ACTAAP
mathematics exam. We outperformed the Blytheville School District in this area
(82% to 52%).

Year 2: Students will score, on average, at the 65th percentile in mathematics reasoning.
•

Our sixth graders scored at the 63rd percentile in mathematics reasoning on the
Spring administration of the NWEA MAP Test. Our fifth graders scored at the
45th percentile in mathematics reasoning on the Spring administration of the
NWEA MAP Test.

Year 3: 95% of seventh graders will score proficient or advanced on the ACTAAP
literacy exam.
•

90% of seventh graders score proficient or advanced on ACTAAP literacy exam.
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Year 3: 95% of seventh graders will score proficient or advanced on the ACTAAP
mathematics exam.
•

78% of seventh graders scored proficient or advanced on ACTAAP mathematics
exam.

Year 4: 95% of eight graders will score proficient or advanced on the ACTAAP literacy
exam.
•

87% of eight graders score proficient or advanced on the ACTAAP literacy exam.

Year 4: 95% of eight graders will score proficient or advanced on the ACTAAP
mathematics exam.
•

65% of eight graders score proficient or advanced on the ACTAAP mathematics
exam.

(For further information see Attachment N)
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415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

COMMITMENT TO EXCELLENCE
Teachers’ Commitment
We fully commit to KIPP DCPS in the following ways:
• We will arrive at DCPS every day by 7:45 A.M. (Monday through Friday).
• We will remain at DCPS through dismissal Monday-Friday and through 6:15 p.m. on
Wednesday Professional Development.
• We will come to DCPS on appropriate Saturdays for earned Field Lessons each month.
• We will teach at DCPS during Summer School.
• We will always teach in the best way we know how, we will do whatever it takes for our
students to learn, and work together for our school to be successful.
• We will always make ourselves available to students, families, and any concerns they might
have.
• We will always protect the safety, interests, and rights of all individuals in the classroom.
Failure to adhere to these commitments can lead to our removal from KIPP.
____________________________________
SIGNATURE

________________________________
DATE

Parents’ / Guardians’ Commitment
We fully commit to KIPP DCPS in the following ways:
• We will make sure our child arrives at DCPS every day by 8:00 A.M. (Monday through
Friday) or boards a bus at the scheduled time.
• We will make arrangements so our child can remain at DCPS until 4:00 P.M. (Monday
through Friday).
• We will make arrangements for our child to come to DCPS on appropriate Saturdays for
earned Field Lessons each month.
• We will ensure that our child attends the entirety of DCPS Summer School.
• We will always help our child in the best way we know how, and we will do whatever it takes
for him/her to learn. This also means that we will check our child’s homework every night,
sign their agenda, paychecks, progress reports, and other required documents, let him/her call
the teacher if there is a problem with the homework, and try to read with him/her every night.
• We will always make ourselves available to our children, the school, and any concerns they
might have. This also means that if our child is going to miss school, we will notify the
teacher as soon as possible, and we will read carefully all the papers that the school sends
home to us.
• We will make sure our child follows all of the procedures and policies in the DCPS
Handbook.
• We understand that our child must follow DCPS rules so as to protect the safety, interests,
and rights of all individuals in the classroom. We, not the school, are responsible for the
behavior and actions of our child.
Failure to adhere to these commitments can cause my child to lose various KIPP privileges.
____________________________________
________________________________
SIGNATURE
DATE

KIPP DELTA PUBLIC SCHOOLS | 2

Student’s Commitment
I fully commit to KIPP DCPS in the following ways:
• I will arrive at DCPS every day by 8:00 A.M. (Monday through Friday) or board a KIPP bus
at the correct time.
• I will remain at DCPS until 4:00 P.M. (Monday through Friday).
• I will come to DCPS on appropriate Saturdays for earned Field Lessons.
• I will attend the entirety of DCPS during summer school.
• I will always work, think, and behave in the best way I know how, and I will do whatever it
takes for me and my fellow students to learn. This also means that I complete all my
homework every night; I will call my teachers if I have a problem with the homework or a
problem coming to school, and I will raise my hand and ask questions in class if I do not
understand something.
• I will always make myself available to parents, teachers, and any concerns they might have.
If I make a mistake, this means I will tell the truth to my teachers and accept responsibility
for my actions.
• I will always behave so as to protect the safety, interests, and rights of all individuals in the
classroom. This also means that I will always listen to all my DCPS teammates and give
everyone my respect.
• I will follow and adhere to all of the procedures and policies in the DCPS Handbook.
• I am responsible for my own behavior, and I will follow the teachers’ directions.
Failure to adhere to these commitments can cause me to lose various KIPP privileges.
____________________________________
________________________________
SIGNATURE
DATE

415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

KIPP Forrest City College Preparatory School
th
Sample 5 Grade Schedule
Monday, Tuesday, Wednesday, and Thursday
5th
7:45-8:00

MW

MW

MW

8:00-9:15

G. Reading

G. Reading

G. Reading

9:15-10:45

Literacy/SS

Science

Math

10:45-12:15

Math

Literacy/SS

Science

12:15-12:35

Lunch

12:35-1:00
1:00-2:30

Specials
(Art/Music/P.E.)

Recess/Detention
Specials
(Art/Music/P.E.)

Specials
(Art/Music/P.E.)

2:30-4:00

Science

Math

Literacy/SS

Friday
5th
7:45-8:00

MW

MW

MW

8:00-9:15

G. Reading

G. Reading

G. Reading

9:15-10:45

Literacy/SS

Science

Math

10:45-12:15

Math

Literacy/SS

Science

12:15-12:35

Lunch

12:35-1:00

Recess/Detention

1:00-2:30

Specials
(Art/Music/P.E.)

Specials
(Art/Music/P.E.)

Specials
(Art/Music/P.E.)

2:30-4:00

Culture Building

Culture Building

Culture Building

2015-2016

KIPP Delta

Family Calendar
July 2015
S

M

T

August 2015
W

T

F

S

1

2

3

4

S

M

T

September 2015
W

T

F

S

S

M

1

July 2014

T

W

T

F

S

1

2

3

4

5

13-24: Summer School

August 2014
5: First Day of School

5

6

7

8

9

10

11

2

3

4

5

6

7

8

6

7

8

9

10

11

12

12

13

14

15

16

17

18

9

10

11

12

13

14

15

13

14

15

16

17

18

19

7: Labor Day

19

20

21

22

23

24

25

16

17

18

19

20

21

22

20

21

22

23

24

25

26

October 2014

26

27

28

29

30

31

23

24

25

26

27

28

29

27

28

29

30

30

31

October 2015
S

M

T

W

November 2014
December 2014

December 2015

T

F

S

S

M

T

W

T

F

S

1

2

3

1

2

3

4

5

6

7

S

M

Dec 21-Jan 3: Winter Holiday
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T

F
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3

4

5

4

5

6

7
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9
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8

9
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6

7

8

9
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12

11

12
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14

15
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17

15

16

17

18

19
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21

13

14

15

16

17

18

19

18

19

20

21

22

23

24

22

23

24

25

26

27

28

20

21

22

23

24

25

26

25

26

27

28

29

30

31

29

30

27

28

29

30

31

S

M

T

W

February 2016
T

F

S

1

2

S

March 2016

M

T

W

T

F

S

1

2

3

4

5

6

S

M

January 2015

T

W

T

F

S

1

2

3

4

5

Dec 21- Jan 3: Winter Holiday
14: Report Card Night
18: Martin Luther King Day

February 2015

3

4

5

6

7

8

9

7

8

9

10

11

12

13

6

7

8

9

10

11

12

10

11

12

13

14

15

16

14

15

16

17

18

19

20

13

14

15

16

17

18

19

17

18

19

20

21

22

23

21

22

23

24

25

26

27

20

21

22

23

24

25

26

24

25

26

27

28

29

30

28

29

27

28

29

30

31

31

15: Presidents’ Day

March 2015
14-18: PARCC PBA Testing
17: Report Card Night
21-25: Spring Break

April 2015

April 2016
S

22: Report Card Night
23-27: Thanksgiving

November 2015

January 2016

September 2014

M

T

May 2016
W

T

12-13: Benchmark Science 5th-7th
26-27: EOC Bio

June 2016

F

S

S

M

T

W

T

F

S

1

2

1

2

3

4

5

6

7

S

M

T

W

T

F

S

May 2015

1

2

3

4

3

4

5

6

7

8

9

8

9

10

11

12

13

14

5

6

7

8

9

10

11

10

11

12

13

14

15

16

15

16

17

18

19

20

21

12

13

14

15

16

17

18

2-6: PARCC EOY Testing
17: Last day for Seniors
20: Last day of School/Graduation
May 31-June 3: EOY Trips TBD

17

18

19

20

21

22

23

22

23

24

25

26

27

28

19

20

21

22

23

24

25

June 2015

24

25

26

27

28

29

30

29

30

31

26

27

28

29

30

May 31-June 3: EOY Trips TBD
June 6 -July 1: Full-year employee
work days

Color Key
Summer School

Progress Reports (Full School Day)

Testing (TBD)

#

End of Quarter (Full School Day)

Field Lesson

Report Card Night (Early Dismissal)

Holiday

Staff Development (No School)

School-Year Employees Off
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Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

KIPP	
  Delta	
  Public	
  Schools	
  
2015-‐2016	
  School	
  Year	
  Salary	
  Schedule	
  
	
  
	
  

	
  
	
  
	
  	
  	
  	
  	
  	
  	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  

	
  
	
  
	
  

Step	
  
1	
  
2	
  
3	
  
4	
  
5	
  
6	
  
7	
  
8	
  
9	
  
10	
  
11	
  
12	
  
13	
  
14	
  
15	
  
16	
  
17	
  
18	
  
MAX	
  

Teacher	
  Salary	
  Schedule	
  
Years	
  of	
  
Bachelor’s	
  
	
  
previous	
  
Degree	
  
experience	
  
0	
  
	
  $36,246	
  	
  
1	
  
	
  $37,276	
  	
  
2	
  
	
  $41,000	
  	
  
3	
  
	
  $42,230	
  	
  
4	
  
	
  $43,497	
  	
  
5	
  
	
  $44,802	
  	
  
6	
  
	
  $46,146	
  	
  
7	
  
	
  $47,530	
  	
  
8	
  
	
  $48,956	
  	
  
9	
  
	
  $50,425	
  	
  
10	
  
	
  $51,938	
  	
  
11	
  
	
  $53,496	
  	
  
12	
  
	
  $55,101	
  	
  
13	
  
	
  $56,754	
  	
  
14	
  
	
  $58,456	
  	
  
15	
  
	
  $60,210	
  	
  
16	
  
	
  $62,016	
  	
  
17	
  
	
  $63,877	
  	
  
18	
  or	
  more	
  
	
  $65,793	
  	
  

Master’s	
  
Degree	
  
	
  $39,017	
  	
  
	
  $40,047	
  	
  
	
  $44,058	
  	
  
	
  $45,380	
  	
  
	
  $46,741	
  	
  
	
  $48,143	
  	
  
	
  $49,588	
  	
  
	
  $51,075	
  	
  
	
  $52,608	
  	
  
	
  $54,186	
  	
  
	
  $55,811	
  	
  
	
  $57,486	
  	
  
	
  $59,210	
  	
  
	
  $60,987	
  	
  
	
  $62,816	
  	
  
	
  $64,701	
  	
  
	
  $66,642	
  	
  
	
  $68,641	
  	
  
	
  $70,700	
  	
  

*	
  Once	
  a	
  teacher	
  reaches	
  step	
  19,	
  salary	
  for	
  that	
  particular	
  role	
  is	
  capped	
  according	
  to	
  the	
  schedule	
  set	
  above.	
  

	
  
	
  
Teachers	
  who	
  are	
  Managing	
  Grade-‐Level	
  Chairs	
  shall	
  receive	
  a	
  $3,000	
  stipend	
  for	
  the	
  term	
  
of	
  the	
  additional	
  responsibilities	
  in	
  addition	
  to	
  compensation	
  according	
  to	
  the	
  schedule.	
  	
  
Once	
  no	
  longer	
  a	
  managing	
  grade-‐level	
  chair,	
  they	
  will	
  return	
  to	
  the	
  normal	
  salary	
  schedule.	
  
	
  
Teachers	
  and	
  Instructional	
  Assistants	
  are	
  defined	
  as	
  “School-‐Year	
  Employees.”	
  All	
  teachers	
  
and	
  instructional	
  assistants	
  work	
  on	
  regularly	
  scheduled	
  school	
  days,	
  field	
  lesson	
  
Saturdays,	
  end-‐of-‐year	
  field	
  lessons	
  as	
  determined	
  by	
  school,	
  and	
  all	
  professional	
  
development	
  days	
  as	
  outlined	
  on	
  the	
  board-‐approved	
  calendar.	
  
	
  
School-‐year	
  employees	
  are	
  required	
  to	
  work	
  224	
  days	
  in	
  our	
  2014-‐2015	
  school	
  year.	
  
Year-‐round	
  employees	
  are	
  required	
  to	
  work	
  244	
  days	
  from	
  July	
  1,	
  2014-‐	
  June	
  30,	
  2015.	
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Position	
  Title	
  

Type	
  

Method	
  

Rate/Range	
  
Minimum	
  

Rate/Range	
  
MAX*	
  

Region-‐wide	
  non-‐teacher	
  salary	
  schedule	
  
Executive	
  Director	
  
Year-‐Round	
  
Annual	
  Salary	
  
$100,000	
  
$135,000	
  
Chief-‐level	
  
Year-‐Round	
  
Annual	
  Salary	
  
$75,000	
  
$110,000	
  
Region-‐wide	
  Department	
  Director	
  
Year-‐Round	
  
Annual	
  Salary	
  
$50,000	
  
$80,000	
  
Region-‐wide	
  Department	
  Manager	
  	
  
Year-‐Round	
  
Annual	
  Salary	
  
$36,000	
  
$60,000	
  
Region-‐wide	
  Department	
  Associate	
  
Year-‐Round	
  
Annual	
  Salary	
  
$36,000	
  
$45,000	
  
or	
  Coordinator	
  
Region-‐wide	
  Department	
  Assistant	
  
Year-‐Round	
  
Annual	
  Salary	
  
$30,000	
  
$42,000	
  
Instructional	
  Coach/Academic	
  
Year-‐	
  Round	
  
Annual	
  Salary	
  
$45,000	
  
$60,000	
  
Specialist	
  (Region	
  or	
  school)	
  
Executive	
  Assistant	
  
Year-‐Round	
  
Annual	
  Salary	
  
$36,000	
  
$50,000	
  
KIPP	
  Through	
  College	
  	
  
Year-‐Round	
  
Annual	
  Salary	
  
$35,000	
  
$50,000	
  
Non-‐Director	
  Level	
  Staff	
  
Community-‐wide	
  non-‐teacher	
  salary	
  schedule	
  
Community-‐wide	
  	
  
Year-‐Round	
  
Annual	
  Salary	
  
$45,000	
  
$65,000	
  
Department/Program	
  Director	
  
Community-‐wide	
  
Year-‐Round	
  
Annual	
  Salary	
  
$36,000	
  
$50,000	
  
Department/Program	
  Manager	
  
Community-‐wide	
  Department/	
  
Year-‐Round	
  
Annual	
  Salary	
  
$34,000	
  
$45,000	
  
Program	
  Coordinator	
  or	
  Associate	
  
Community-‐wide	
  
Year-‐Round	
  
Annual	
  Salary	
  
$24,000	
  
$40,000	
  
Department/Program	
  Assistant	
  
School-‐wide	
  non-‐teacher	
  salary	
  schedule	
  
School	
  Director	
  
Year-‐	
  Round	
  
Annual	
  Salary	
  
$70,000	
  
$90,000	
  
Assistant	
  Principal	
  
Year-‐	
  Round	
  
Annual	
  Salary	
  
$55,000	
  
$70,000	
  
School	
  Health	
  and	
  	
  
Role-‐Dependent	
   Annual	
  Salary	
  
$35,000	
  
$50,000	
  
Wellness	
  Staff	
  
School-‐wide	
  	
  
Role-‐Dependent	
  	
   Annual	
  Salary	
  
$34,000	
  
$55,000	
  
Department/Program	
  Director	
  
School-‐wide	
  	
  
Role-‐Dependent	
   Annual	
  Salary	
  
$30,000	
  
$50,000	
  
Department/Program	
  Manager	
  
School-‐wide	
  Department/	
  
Role-‐Dependent	
   Annual	
  Salary	
  
$27,000	
  
$45,000	
  
Program	
  Coordinator	
  or	
  Associate	
  
School-‐level	
  Program	
  Assistant	
  
Role-‐Dependent	
   Annual	
  Salary	
  
$21,000	
  
$30,000	
  
School-‐site	
  Instructional	
  Assistant	
  
School-‐Year	
  
Annual	
  Salary	
  
$24,000	
  
$30,000	
  
Food	
  Service	
  Staff	
  
School-‐Year	
  
Annual	
  Salary	
  
$15,000	
  
$25,000	
  
Facility	
  Caretaker	
  Staff	
  
Role-‐Dependent	
  
Hourly	
  
$10	
  
$15	
  
Bus	
  Drivers	
  
School-‐Year	
  
Hourly	
  
$12	
  
$17	
  
Substitute	
  Teachers	
  
As-‐needed	
  
Hourly	
  
$10	
  
$15	
  
Student	
  Worker	
  
As-‐needed	
  
Hourly	
  
Minimum	
  Wage	
  
*Once	
  an	
  employee	
  reaches	
  the	
  salary	
  range	
  “MAX”	
  for	
  a	
  certain	
  role,	
  no	
  further	
  	
  
salary	
  increases	
  are	
  incurred	
  in	
  accordance	
  with	
  the	
  scales	
  above.	
  

City of Forrest City
Mayor Larry S. Bryant

July 18, 2014

RE: Zoning usage for 1402 Eldridge Road
To Whom It May Concern:
Zoning for the above address is zone M-l (Light Industrial District) also meets the same permit
uses for C-3 (Neighborhood Shopping) which include business and trade schools, and private
school.
If you should have any questions, you may contact our office at 870-633-1315.
Sincerely,

Connie Muqtasid,
Code Enforcement

P.O.Box 1074 Forrest City, Arkansas 72336-1074

Phone (870)633-1315

Fax(870)261-1424

District:FORREST CITY SCHOOL DISTRICT
School:FORREST CITY SCHOOL DISTRICT
LEA:6201000
Address:625 IRVING STREET
FORREST CITY, AR 72335
Phone:870-633-1485
OVERALL SCHOOL STATUS:

NEEDS IMPROVEMENT

PERCENT TESTED STATUS:

ACHIEVING

Superintendent:JOYE HUGHES
Principal:
Grades:K-12
Enrollment:2974
Attendance (3 QTR AVG):95.45
Poverty Rate:100.00

PERCENT TESTED

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY
# Expected
1574
1574
# Expected
1297
22
244
1574
11
209

# Attempted
1564
1564
# Attempted
1288
22
243
1564
11
206

Percentage
99.36
99.36
Percentage
99.31
100.00
99.59
99.36
100.00
98.56

# Attempted
1722
1722
# Attempted
1404
28
264
1722
13
220

MATHEMATICS
# Expected
1734
1734
# Expected
1415
28
265
1734
13
225

Percentage
99.31
99.31
Percentage
99.22
100.00
99.62
99.31
100.00
97.78

STUDENT PERFORMANCE -- LITERACY
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- LITERACY
GROWTH PERFORMANCE -- LITERACY
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
738
1499
49.23
55.72
91.00
519
1003
51.74
61.07
93.00
738
1499
49.23
55.72
91.00
519
1003
51.74
61.07
93.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
2305
4629
49.79
55.72
91.00
1732
3171
54.62
61.07
93.00
2162
4450
48.58
55.72
91.00
1625
3043
53.40
61.07
93.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
569
1240
45.89
53.23
417
848
49.17
59.50
11
18
61.11
65.68
8
11
72.73
67.95
152
230
66.09
67.90
91
139
65.47
68.08
738
1499
49.23
55.72
519
1003
51.74
61.07
4
10
40.00
33.33
40.48
26
197
13.20
26.74
16
119
13.45
26.69

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

STUDENT PERFORMANCE -- MATHEMATICS
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- MATHEMATICS
GROWTH PERFORMANCE -- MATHEMATICS
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
826
1635
50.52
60.26
92.00
346
1003
34.50
49.45
81.00
826
1635
50.52
60.38
92.00
346
1003
34.50
49.45
81.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
2781
5238
53.09
60.26
92.00
1233
3172
38.87
49.45
81.00
2608
5004
52.12
60.38
92.00
1146
3044
37.65
49.45
81.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
642
1341
47.87
57.08
269
848
31.72
45.66
15
23
65.22
73.68
5
11
45.45
61.54
155
248
62.50
75.69
71
139
51.08
66.31
826
1635
50.52
60.36
346
1003
34.50
49.45
5
12
41.67
44.44
52.38
56
210
26.67
39.79
17
119
14.29
28.58

GRADUATION RATE STATUS:

NEEDS IMPROVEMENT

MATHEMATICS STATUS:

2012 SCHOOL GRADUATION RATE

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities
Report created on October 31, 2013 - 3:00PM

# Actual Graduates
190
130
# Actual Graduates
600
536
# Actual Graduates
158

2012 SCHOOL GRADUATION RATE
# Expected Graduates
Percentage
250
76.00
184
70.65
# Expected Graduates
Percentage
756
79.37
683
78.48
# Expected Graduates
Percentage
207
76.33

29
122

40
175

72.50
69.71

2012 AMO
90TH PCTL
92.80
94.00
93.06
94.00
2012 AMO
90TH PCTL
92.80
94.00
93.06
94.00
2012 AMO
93.17
100.00
91.08
93.06

26

35

74.29

88.09

**** FINAL REPORT - REDACTED ****

2015-2016
Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
List Positions

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

1

School Director

1

Office Manager

1

$75,000.00
$35,000.00

1

2

Line#

1

2016-2017
Salary

$77,250.00
$38,110.00

3
4
5
6
7

Subtotal:

8

25%
Fringe Benefits (rate used ______)

$110,000.00
$27,500.00

$115,360.00
$28,840.00

9

Total Administration:

$137,500.00

$144,200.00

Regular Classroom Instruction:
10

Teachers

11

Aides

12

Subtotal:

13

25%
Teacher Fringe Benefits (rate used ______)

14

Aide Fringe Benefits (rate used ______)

15

Total Regular Classroom Instruction:

Special Education:

2015-2016
No. FTEs

3

2016-2017
No. FTEs

$37,276.00

7

$37,276.00

$111,828.00

$260,932.00

$27,957.00

$65,233.00

$139,785.00

$326,165.00

2015-2016
No. FTEs

2016-2017
No. FTEs

$40,047.00

1

$44,058.00

16

Teachers

1

17

Aides

0

18

Subtotal:

$40,047.00

$44,058.00

19

25%
Teacher Fringe Benefits (rate used ______)

$10,011.75

$11,014.50

20

Aide Fringe Benefits (rate used ______)

$0.00

$0.00

$50,058.75

$55,072.50

21

Total Special Education:

Gifted and Talented Program:

0

2015-2016
No. FTEs

2016-2017
No. FTEs

22

Teachers

0

0

23

Aides

0

0

24

Subtotal:

25

Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)

27

Total Gifted and Talented Program:

$0.00
$0.00
$0.00

$0.00
$0.00
$0.00

$0.00

$0.00
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Alternative Education Program/
Alternative Learning Environments:

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

Teachers

0

0

29

Aides

0

0

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

28

33

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
List Positions
34

Do not anticipate this being a need,

35

but services could be supported by the

36

KIPP Delta Region.

2016-2017
Salary

$0.00
$0.00
$0.00

$0.00

$0.00

$0.00

$0.00
$0.00

2015-2016
No. FTEs

2016-2017
No. FTEs

0

0

37
38
39

Subtotal:

40

Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions
42

Supported by KIPP Delta Region

$0.00
$0.00
$0.00

$0.00
$0.00
$0.00

2015-2016
No. FTEs

2016-2017
No. FTEs

0

0

43
44
45
46
47
48
49

Subtotal:

$0.00

$0.00

Fringe Benefits (rate used ______)

$0.00

$0.00

Total Guidance Services:

$0.00

$0.00

Health Services:
List Positions
50

School Nurse

51

Also supported by KIPP Delta Region

2015-2016
No. FTEs

0.25

2016-2017
No. FTEs

$40,000.00

0.5

$40,000.00

52
53
54
55

Subtotal:

56

25%
Fringe Benefits (rate used ______)

$10,000.00
$2,500.00

57

Total Health Services:

$12,500.00

$20,000.00
$5,000.00
$25,000.00
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Media Services:
List Positions
58

Waiver

2015-2016
No. FTEs

2015-2016
Salary

0

2016-2017
No. FTEs

2016-2017
Salary

0

59
60
61
62
63

Subtotal:

64

Fringe Benefits (rate used ______)

$0.00
$0.00

$0.00
$0.00

65

Total Media Services:

$0.00

$0.00

Fiscal Services:
List Positions
66

Supported by KIPP Delta Region

2015-2016
No. FTEs

2016-2017
No. FTEs

0

0

67
68
69
70
71

Subtotal:

72

Fringe Benefits (rate used ______)

$0.00
$0.00

73

Total Fiscal Services:

$0.00

Maintenance and Operation:
List Positions
74

Custodian

2015-2016
No. FTEs

0.6

$0.00
$0.00
$0.00

2016-2017
No. FTEs

$20,000.00

1

$20,600.00

75
76
77
78
79

Subtotal:

80

Fringe Benefits (rate used ______)

81

Total Maintenance and Operation:

Pupil Transportation:
List Positions
82

Bus Drivers

$12,000.00

$20,600.00

$0.00

$0.00

$12,000.00

$20,600.00

2015-2016
No. FTEs

2

2016-2017
No. FTEs

$13,200.00

3

$13,596.00

83
84
85
86
87

Subtotal:

88

25%
Fringe Benefits (rate used ______)

89

Total Pupil Transportation:

$26,400.00

$40,788.00

$6,600.00

$10,197.00

$33,000.00

$50,985.00
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Food Services:
List Positions
90

Food Service Associate

2015-2016
No. FTEs

1

2015-2016
Salary

$17,000.00

2016-2017
No. FTEs

2016-2017
Salary

1

$17,510.00

91
92
93
94
95

Subtotal:

96

25%
Fringe Benefits (rate used ______)

97

Total Food Services:

Data Processing:
List Positions
98

Covered through Management Fee

$17,000.00

$17,510.00

$4,250.00

$4,377.50

$21,250.00

$21,887.50

2015-2016
No. FTEs

2016-2017
No. FTEs

0

0

99
100
101
102
103

Subtotal:

$0.00

$0.00

104

Fringe Benefits (rate used ______)

$0.00

$0.00

105

Total Data Processing:

$0.00

$0.00

Substitute Personnel:
106

2016-2017
No. FTEs

Number of Certified Substitutes _______

107

Number of Classified Substitutes _______

108

Subtotal:

109

Certified Fringe Benefits (rate used ______)

110

Classified Fringe Benefits (rate used ______)

111

Total Substitute Personnel:

112

2015-2016
No. FTEs

TOTAL EXPENDITURES FOR SALARIES:

$406,093.75

$643,910.00

Page 4 of 11

Public Charter School Application
Estimated Budget Template
REVENUES
State Public Charter School Aid:
Line#

2015-2016 Amount:

2015-2016

1

No. of Students

85

x $6,521.00 State Foundation Funding

2

No. of Students

85

x

3

No. of Students

75

x $1,033.00 eligible rate* NSL Funding

4

No. of Students

$26.67

x

Professional Development

2016-2017 Amount:

$554,285.00
$2,266.95
$77,475.00

Other: Explain Below

5

2016-2017
6

No. of Students

170

x $6,521.00 State Foundation Funding

7

No. of Students

170

x

8

No. of Students

150

9

No. of Students

x $1,033.00 eligible rate* NSL Funding
Other: Explain Below
x

$26.67

$1,108,570.00
$4,533.90
$154,950.00

Professional Development

10

Total State Charter School Aid:

11

$634,026.95

$1,268,053.90

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)
Other (Specifically Describe)

15
16

17

Walton Family Foundation Start-up

$250,000.00

Total Other Sources of Revenues:

$250,000.00

TOTAL REVENUES:

$884,026.95

$1,268,053.90

2015-2016 Amount:

2016-2017 Amount:

$137,500.00

$144,200.00

$5,000.00
$6,000.00

$5,000.00
$3,000.00

$3,000.00
$5,000.00
$1,000.00

$3,000.00
$5,000.00
$1,000.00

$157,500.00

$161,200.00

EXPENDITURES
Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

20

V - AD 2

21

V - AD 3

22

V - AD 4

23

V - AD 5

24

Supplies and Materials

25

Equipment
Other (List Below)

26

Travel

27

Staff Development

28

Miscellaneous

29
30
31

Total Administration:
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Regular Classroom Instruction:

2015-2016 Amount:

2016-2017 Amount:

Salaries and Benefits

$139,785.00

$326,165.00

$12,000.00
$18,000.00

$24,000.00
$18,000.00

$12,750.00
$5,600.00
$3,000.00
$1,500.00
$9,000.00

$25,500.00
$5,600.00
$6,000.00
$3,000.00
$21,000.00

$201,635.00

$429,265.00

$50,058.75

$55,072.50

$3,000.00
$3,000.00
$3,000.00

$6,000.00
$6,000.00
$6,000.00

$5,000.00
$3,000.00

$7,000.00
$6,000.00

$67,058.75

$86,072.50

$0.00

$0.00

$0.00

$0.00

32

Purchased Services - List Vendors Below
33

V - CI 1

34

V - CI 2

35

V - CI 3

36

V - CI 4

37

V - CI 5

38

Supplies and Materials

39

Equipment

40

Textbooks ($150/student)

41

Reading Materials ($70/student)

42

Testing Materials ($38/student)

43

Parental Involvement

44

Professional Development/Travel ($3K/staff)

45

Total Regular Classroom Instruction:

Other (List Below)

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

Speech Language Pathologist

48

V - SE 2

Occupational Therapy

49

V - SE 3

Physical Therapy

50

V - SE 4

51

V - SE 5

52

Supplies and Materials

53

Equipment
Other (List Below)

54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

Purchased Services - List Vendors Below
61

V - GT1

62

V - GT2

63
64
65

V - GT3
V - GT4
V - GT5

66

Supplies and Materials

67

Equipment
Other (List Below)

68
69
70
71
72
73

Total Gifted and Talented Program:
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Alternative Education Program/ Alternative Learning
Environments:
Salaries and Benefits

74

2015-2016 Amount:

2016-2017 Amount:

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

Purchased Services - List Vendors Below
75

V - ALE1

76

V - ALE2

77
78
79

V - ALE3
V - ALE4
V - ALE5

80

Supplies and Materials

81

Equipment
Other (List Below)

82
83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1
V - ELL2
V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100

Total English Language Learner Program:

101

Guidance Services:
Salaries and Benefits

102

Purchased Services - List Vendors Below
103

V - GS1

Waiver

V - GS2

Contract with Community Provider

$5,000.00

$5,000.00

108

Supplies and Materials

$2,000.00

$4,000.00

109

Equipment

$7,000.00

$9,000.00

104
105
106
107

V - GS3
V - GS4
V - GS5

Other (List Below)
110
111
112
113
114
115

Total Guidance Services:
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Health Services:
Salaries and Benefits

116

2015-2016 Amount:

2016-2017 Amount:

$12,500.00

$25,000.00

Purchased Services - List Vendors Below
117

V - HS1

Waiver

118

V - HS2

Contract with Community Provider

$4,000.00

$6,000.00

119

V - HS3

120

V - HS4

121

V - HS5

122

Supplies and Materials

$1,000.00

$2,000.00

123

Equipment

$17,500.00

$33,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$5,565.52

$11,132.84

$5,565.52

$11,132.84

Other (List Below)
124
125
126
127
128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

132

V - MS2

133

V - MS3

134

V - MS4

135

V - MS5

Waiver

136

Supplies and Materials

137

Equipment
Other (List Below)

138
139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below
145
146
147
148
149

V - FS1

KIPP Foundation Fee (1%-Gen. Purpose + PD)

V - FS2

Supported by KIPP Delta Region Years 1 & 2

V - FS3
V - FS4
V - FS5

150

Supplies and Materials

151

Equipment
Other (List Below)

152
153
154
155
156
157

Total Fiscal Services:
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Maintenance and Operation:
Salaries and Benefits

158

2015-2016 Amount:

2016-2017 Amount:

$12,000.00

$20,600.00

$7,000.00
$13,500.00
$28,000.00

$15,000.00
$27,000.00
$28,000.00

$3,000.00

$8,000.00

$63,500.00

$98,600.00

$33,000.00

$50,985.00

$15,000.00
$25,000.00

$30,000.00
$30,000.00

$73,000.00

$110,985.00

$21,250.00

$21,887.50

$6,000.00

$12,000.00

$50,000.00
$40,000.00

$100,000.00
$15,000.00

$117,250.00

$148,887.50

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

160

V - MO2

Repairs & Maintenance

161

V - MO3

Utilities

162

V - MO4

Insurance

163

V - MO5

164

Supplies and Materials

165

Equipment
Other (List Below)

166
167
168
169
170

Total Maintenance and Operation:

171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

178

Supplies and Materials

179

Equipment
Other (List Below)

180
181
182
183
184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187
188
189
190
191

V - FD1
V - FD2
V - FD3
V - FD4
V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194
195
196
197
198
199

Total Food Services:
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Data Processing:
Salaries and Benefits

200

2015-2016 Amount:

2016-2017 Amount:

$0.00

$0.00

$0.00

$0.00

$80,000.00

$80,000.00

$29,750.00
$10,000.00

$29,750.00
$7,000.00

$8,000.00
$2,000.00

$8,000.00
$2,000.00

$129,750.00

$126,750.00

Purchased Services - List Vendors Below
201
202
203
204
205

V - DP1

Supported by KIPP Delta Region Years 1 & 2

V - DP2
V - DP3
V - DP4
V - DP5

206

Supplies and Materials

207

Equipment
Other (List Below)

208
209
210
211
212

Total Data Processing:

213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

216

V - SB2

217

V - SB3

218

V - SB4

219

V - SB5

220

Total Substitute Personnel:

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222

Classroom Furniture ($350/student)

223

Office Furniture

224
225
226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:
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Debt Expenditures:
List Debts Below
232

2015-2016 Amount:

2016-2017 Amount:

$839,759.27

$1,214,892.84

$44,267.68

$53,161.06

(See narrative)

233
234

Total Debts:

Other Expenditures:
List Other Expenditures Below
235
236
237
238
239
240
241

TOTAL EXPENDITURES:

242

Net Revenue over Expenditures:

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.
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415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

School Counselor
About KIPP Delta Public Schools:
Founded in 2002, KIPP Delta Public Schools is a growing network of free, open-enrollment, public charter
schools offering a choice to families and a college-preparatory education to children in the Arkansas Delta. It
currently serves more than 1,200 students across five schools in Helena and Blytheville, Arkansas. By
2016, KIPP Delta expects to have launched two additional schools. The KIPP Delta team believes that "All
of us WILL learn," and that through hard work, high expectations, and more time in the classroom with
dedicated teachers, each of its students will be prepared for success in college & life. By providing
outstanding educators and a strong culture of achievement, KIPP Delta Public Schools is helping all
students climb the mountain to and through college.
The Arkansas Delta region has one of the state’s lowest high school graduation rates and the fewest college
graduates. KIPP Delta plans to reverse this trend by doubling the number of college-ready graduates in the
Delta, and is proving what’s possible as evidenced by an 83% college or military persistence rate for its first
five classes of graduating seniors.
Position Overview:
At KIPP Delta, we believe it is important that our school communities are able to empathize and adjust to
meet the academic and emotional needs of all our students. Accordingly, KIPP Delta seeks a talented,
committed Counselor to lead our school-wide effort to better support our students and families most in need
of additional services.
The Counselor will work with teachers and leaders to identify our students and families most in need of
additional services, and s/he will then lead a collaborative effort to plan for and provide the necessary
support. In this effort, the Counselor will directly provide individual and group counseling to students and
their families, while also working to link families with long-term counseling solutions and external support
organizations. Additionally, the Counselor will partner with teachers and leaders to create and implement a
plan that provides differentiated support for selected students during the course of their normal school
schedule.
The Counselor will report directly to the School Director.
Duties and Responsibilities:
Identify and select the students and families most in need of additional support services:
Communicate regularly with teachers and leaders to learn their perspective regarding which students and
families are most in need of additional support services
Use data (including attendance records, discipline reports, student grades, etc.) to help determine which
students and families are most in need of additional support services
Respond eagerly and willingly to the direction provided by the School Leader as it pertains to which students
and families are most in need of additional support services
Provide support services directly to students and their families:
Provide individual and group counseling to students and their families on an as needed basis, which will
include both scheduling home visits and meeting with students and their families outside of normal school
hours
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Work to develop awareness of and partnerships with various long-term counseling solutions and external
support organizations in order to effectively link students and families with additional support services
Lead the collaborative effort to create and implement plans that provide differentiated support for selected
students throughout the school day:
Partner with teachers and leaders to create individualized plans to support students throughout their school
day, which will include planning to track key behaviors, reward progress, and intervene when adequate
progress is not happening
Support teachers and leaders as they work to follow established plans, providing feedback when the
established plan has not been followed
Effectively communicate plans to students, families, teachers, and leaders in order to ensure continuity and
clarity around established plans
Focus support services towards clear outcomes that will contribute to the school-wide effort to ensure all
students learn, grow, and achieve transformative life outcomes:
Establish clear, measurable, and meaningful goals for each student and family receiving support
Track progress towards these goals and regularly report on this progress to relevant stakeholders
Continually adjust both goals and services to ensure that each student is on a path towards a college
education and a life of value, joy, and integrity
Candidate Profile:
A Counselor candidate must possess:
A Bachelor’s degree
Experience working with children in a school, camp, or child-care setting
Humility
Self-Awareness
The ability to receive and act upon adjusting feedback
Unwavering belief in and passion for the mission of KIPP Delta Public Schools
A commitment to continually developing the character strengths of grit, zest, optimism, self-control, social
intelligence, gratitude, and curiosity in all students and one’s self
A Counselor candidate will ideally possess:
A Bachelor’s or Master’s degree in Social Work, School Counseling, Child Psychology, or a related field
Experience working as a school-based Social Worker, Counselor, or Teacher
A state-issued license to practice Social Work or Counseling
To Apply:
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We are committed to hiring a diverse and multicultural team and encourage applications from traditionally
under-represented backgrounds. Please visit our website at http://www.kippdelta.org. A resume is required.
As an equal opportunity employer, KIPP Delta does not discriminate on the basis of race, color, religion
(creed), gender, age, national origin (ancestry), disability, marital status, sexual orientation, military status, or
any other basis made unlawful by applicable federal, state, or local laws or regulations.
KIPP Delta's salary schedule is available on our website, under "State Required Information."

415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

School Nurse
About KIPP Delta Public Schools:
Founded in 2002, KIPP Delta Public Schools is a growing network of free, open-enrollment, public charter
schools offering a choice to families and a college-preparatory education to children in the Arkansas Delta. It
currently serves more than 1,200 students across five schools in Helena and Blytheville, Arkansas. By
2016, KIPP Delta expects to have launched two additional schools. The KIPP Delta team believes that "All
of us WILL learn," and that through hard work, high expectations, and more time in the classroom with
dedicated teachers, each of its students will be prepared for success in college & life. By providing
outstanding educators and a strong culture of achievement, KIPP Delta Public Schools is helping all
students climb the mountain to and through college.
The Arkansas Delta region has one of the state’s lowest high school graduation rates and the fewest college
graduates. KIPP Delta plans to reverse this trend by doubling the number of college-ready graduates in the
Delta, and is proving what’s possible as evidenced by an 83% college or military persistence rate for its first
five classes of graduating seniors.
Position Overview:
The School Nurse is a key member with KIPP Delta Public Schools. This position will report to the Director
of Operations and is responsible for supporting KDPS's efforts in ensuring that every KIPPster has their
health and wellness needs met as they climb the mountain to and through college.
The School Nurse will be expected to utilize the American Nurse's Association Nursing Process to promote
and improve student health. Duties will include, but are not limited to, administering medication to students
as necessary, attending to students' health and wellness needs during the school day, administering schoolwide hearing and vision screening, and maintaining a database of accurate and well-organized student
medical records. The School Nurse will also train on-site staff in the distribution of medication to students in
the case of his or her absence.
Skills/Requirements:
An ideal candidate for KIPP Blytheville's School Nurse will:
Possess a strong commitment to improving the health and wellness of all students.
Be registered by the state of Arkansas to practice Nursing.
Possess a valid, unencumbered Arkansas LPN or RN license.
Be certified to perform CPR.
Possess at least two years of nursing experience, ideally in a school setting.
Experience working with children in a school, camp, or child-care setting
Humility
Self-Awareness
The ability to receive and act upon adjusting feedback
Unwavering belief in and passion for the mission of KIPP Delta Public Schools
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A commitment to continually developing the character strengths of grit, zest, optimism, self-control, social
intelligence, gratitude, and curiosity in all students and one’s self
To Apply:
We are committed to hiring a diverse and multicultural team and encourage applications from traditionally
under-represented backgrounds. Please visit our website at http://www.kippdelta.org. A resume is required.
Salary is commensurate with experience.
As an equal opportunity employer, KIPP Delta does not discriminate on the basis of race, color, religion
(creed), gender, age, national origin (ancestry), disability, marital status, sexual orientation, military status, or
any other basis made unlawful by applicable federal, state, or local laws or regulations.

415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

School Director
About KIPP Delta Public Schools:
Founded in 2002, KIPP Delta Public Schools is a growing network of free, openenrollment, public charter schools offering a choice to families and a collegepreparatory education to children in the Arkansas Delta. It currently serves more
than 1,200 students across five schools in Helena and Blytheville, Arkansas. By
2016, KIPP Delta expects to have launched two additional schools. The KIPP Delta
team believes that "All of us WILL learn," and that through hard work, high
expectations, and more time in the classroom with dedicated teachers, each of its
students will be prepared for success in college & life. By providing outstanding
educators and a strong culture of achievement, KIPP Delta Public Schools is helping
all students climb the mountain to and through college.

The Arkansas Delta region has one of the state’s lowest high school graduation rates
and the fewest college graduates. KIPP Delta plans to reverse this trend by doubling
the number of college-ready graduates in the Delta, and is proving what’s possible
as evidenced by an 83% college or military persistence rate for its first five classes
of graduating seniors.
Position Overview:

At KIPP Delta, we believe excellent educational leadership means students learn,
grow, and achieve transformative life outcomes. We are currently seeking a
passionate, committed School Director with the beliefs and character that will
sustain him or her in the work of providing our students with an excellent
education.

The School Director is responsible for setting a compelling and powerful vision for
student achievement and inspiring others to implement the school’s vision through
effective leadership and management of the school’s students and staff. The School
Director’s leadership will result in an instructional program and school
environment that prepares every student for success in college and in life. The
School Director reports to the Chief Academic Officer of KIPP Delta Public Schools.
Responsibilities:

The School Director leads, manages and oversees all functions of the school,
including but not limited to the following duties:
Provide instructional leadership for the school by:
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•
•
•
•
•

•

Setting and articulating an instructional vision and maintaining school-wide
focus on high standards of student achievement
Developing long and short term plans for individual teachers to address
deficits and build on strengths of teaching strategies
Creating and managing process for analyzing data to increase student
achievement
Modeling excellence in teaching and leading
Monitoring progress of all students, sharing ownership of all student results,
and ensuring that a continuous improvement processes address school-wide
and individual student achievement
Ensuring ongoing communication with student families, regional leadership,
and the board regarding academic progress

Steward human resources at the school site, including:
•
•
•
•
•

Creating an effective team of people jointly responsible for the attainment of
school goals and committed to achieving excellence
Developing and executing against a succession plan for school leadership
personnel, including self
Ensuring proper hiring and termination procedures
Providing for adequate supervision, training and evaluation of all staff and
volunteers
Adhering to and enforcing KIPP HR policies and state/federal employment
laws

Manage financial and operational functions at school site, including:
•
•
•

Setting and maintaining a budget that ensures fiscal solvency
Planning and executing against budget plan that includes all staffing and
facilities considerations
Ensuring compliance with restrictions, regulatory, and reporting
requirements

Develop an effective school community, including:
•
•
•
•
•

Leading teachers in developing a mission and values-aligned culture
Ensuring a safe and orderly environment
Managing student recruitment and enrollment process
Investing parents and community members as critical partners in school
advancement
The School Director must also lead the long term strategic planning for the
school and work in collaboration with KIPP Delta’s Executive Director and
board of directors to set and achieve organizational goals.
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Skills & Qualifications:
•
•

•

•
•
•
•
•
•
•

Bachelor’s Degree (required)
A minimum of 3-5 years teaching with demonstrated exemplary student
results in a low income school that serves underrepresented minority, first
generation college-going students
At least two years of leadership with demonstrated exemplary student
results in a low income school that serves underrepresented minority, first
generation college-going students
Clear understanding of culturally responsive pedagogy and leadership
Results in managing instructional and non-instructional personnel
Ability to evaluate instructional programs and teaching effectiveness
Excellent communication, public relations, and interpersonal skills
Ability to exercise excellent judgment in decision‐making
Experience in the selection, training, and supervision of personnel
Cursory knowledge of the laws, rules, procedures, and programs specifically
related to the operation of charter schools

Excellent Candidates Will Demonstrate the Following Competencies:
•

•

•

•

•

•
•

Student‐focused: Experience working effectively with, building strong
relationships with and prioritizing the needs of low income, underserved
minority students.
Organizational and people leadership: Understand what makes schools
succeed/fail, able to build strong classroom and school culture, drive
classroom and school change, build strong relationships, and influence/lead
others.
Instructional leadership: Strong teacher and leader, with history of results,
able to analyze instruction and help others improve their instruction.
Instructional leader must have a strong commitment to equity and social
justice.
People‐oriented: Give and gain respect, show empathy, work effectively in
teams, professional, and social situations. Able to work with a large group of
diverse constituents.
Self‐aware: Aware of own strengths and weaknesses, work relentlessly to
improve upon weaknesses, be open to feedback, able to take blame for
failures, show balance in confidence vs. humility, and behave professionally.
Adaptable: Manage uncertainty; demonstrate resilience, resolve, and
flexibility in face of change.
Critical thinker and decision‐maker: Analyze information and organize
thinking to solve problems and make decisions that are aligned with an
extraordinary goal.
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•
•
•

Communication: Speak and write effectively. Speak articulately. Inspire
through communication.
Personal organization: Prioritize and multi‐task effectively. Punctual,
prepared, detail‐oriented.
Inspirational leadership: Demonstrate KIPP character strengths of zest,
grit, self-control, optimism, social intelligence, generosity, and curiosity;
vision for/experience with getting kids to college; willingness to challenge
tradition; and a whatever-it-takes passion for our KIPPsters, their families
and our amazing staff.

Compensation and Benefits:

Salary is very competitive and commensurate with experience. The compensation
package includes optional health and other auxiliary benefits, as well as a
retirement match at 14% of the current salary.
To Apply:

We are committed to hiring a diverse and multicultural leadership team and
encourage applications from traditionally under-represented backgrounds. Please
visit our website at http://www.kippdelta.org. A cover letter is required.

As an equal opportunity employer, KIPP Delta does not discriminate on the basis of
race, color, religion (creed), gender, age, national origin (ancestry), disability,
marital status, sexual orientation, military status, or any other basis made unlawful
by applicable federal, state, or local laws or regulations.
KIPP Delta's salary schedule is available on our website, under "State Required
Information."

Year
2012814
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32
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22
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18
18
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Tied&State Tied&State
District
97%
16
48%
97%
17
55%
95%
7
32%
100%
4
22%

2014-2015 Application Cycle

Materials Submitted in
Opposition

KIPP Delta Public Schools
Helena/West Helena and Blytheville, Arkansas

2014-2015 Application Cycle

KIPP Delta Public School
Renewal Application
Approved March 11, 2013

KIPP Delta Public Schools
Helena/West Helena and Blytheville, Arkansas

2012-2013 Renewal Cycle

Overview

KIPP Delta Public Schools
Helena, Arkansas

KIPP DELTA COLLEGE PREPARATORY ACADEMY
CHARTER REVIEW COUNCIL SUMMARY MARCH 2013
KIPP: Delta, Inc
210 Cherry Street, Helena, Arkansas 72342
1200 Bynum Road, Blytheville, Arkansas 72315
Grades Served
K-12
Enrollment
1,161 (2012-2013)
Maximum Enrollment
1,550 (1,100 in Helena and 450 in Blytheville)
Number of Years in Operation
10 (began in 2002-200)
Number of Years Requested
10
Academic Performance Summary:
From 2012 Arkansas School ESEA Accountability Reports
District
Achieving District
District Attendance Rate
95.77%
KIPP Delta Elementary Literacy Academy (Helena, K-4) Achieving School
Attendance Rate
95.16%
KIPP Delta College Prep (Helena, 5-8)
Achieving School
Attendance Rate
96.17%
KIPP Delta Collegiate High School (Helena 9-12)
Achieving School
Attendance Rate
95.53%
KIPP Blytheville College Prep (5-8)
Needs Improvement School (Math)
Campus Attendance Rate
96.54%
Financial Summary:
From documents as submitted in the Arkansas Public School Computer Network (APSCN)
All Funds
Fiscal Year 2011 Actual Balance
$2,116,594.21
Fiscal Year 2012 Actual Balance
$1,995,028.12
Fiscal Year 2013 Projected Balance
$2,243,023.73
2011 Financial Audit
Title I (federal funding)
Issues with transportation costs
Periodic time certifications not prepared for all employees who worked on the
federal program
No supporting documentation to substantiate travel advances
Prior year (2010) finding was corrected
Review Council Findings
Strengths of Application
1. The students are achieving academically.
2. The charter has a positive fund balance.
3. Students are being accepted into postsecondary schools.
4. A staff person is assigned to follow-up with each student who leaves KIPP.
5. Many who stop teaching remain with KIPP in other roles.
6. A full-time registrar will be hired.
Concern
KIPP Blytheville (5-8) is a "Needs Improvement School" due to math, but strategies are in place
for improving student performance.
The Charter Review Council can support renewal of the open-enrollment charter school for a
period up to 10 years and the charter amendments to add third grade to the Blytheville campus,
increasing the enrollment cap by 90 students.

KIPP Delta
Demographics and Students Who Leave Before Completing
Students Attending Charter Schools from 2007-2008 to 2011-2012 (Combined Population)

Charter LEA
5440701

School Name

Transfers
Transfer %
Out

Other
Charter

Traditional
Public

Out-ofState

Private
School

Home
School

Unknown

KIPP Elementary Helena

346

87

25.1%

59

15

Free/Reduced Lunch

323

79

24.5%

54

13

12

Two or More Races
African American
Hispanic
White/Caucasian

4
319
9
14

0
78
4
5

0.0%
24.5%
44.4%
35.7%

55

12
2
1

11
1

1
24

1
1

100.0%
4.2%

KIPP College Prep Helena

734

255

34.7%

4

208

5

2

36

Free/Reduced Lunch

660

228

34.5%

4

186

5

2

31

Two or More Races
Asian
African American
Hispanic
White/Caucasian

2
1
696
6
29

1
0
235
1
18

50.0%
0.0%
33.8%
16.7%
62.1%

33

9

27.3%

LEP
Special Ed
5440702

Students

Special Ed

4

1

1

12

1
1

1
4

193
1
14
9

5

2

31
4

5440703

KIPP Collegiate High Helena

156

74

47.4%

54

2

1

17

Free/Reduced Lunch

128

60

46.9%

47

2

1

10

Asian
African American
Hispanic
White/Caucasian

2
146
1
7

1
68
0
5

50.0%
46.6%
0.0%
71.4%

1
51

2

1

14

7

1

14.3%

1

157

51

32.5%

29

5

17

Free/Reduced Lunch

127

41

32.3%

22

5

14

Two or More Races
Asian
African American
Hispanic
White/Caucasian

4
7
125
7
14

0
1
39
4
7

0.0%
14.3%
31.2%
57.1%
50.0%

3
2

1
13
2
1

10

1

10.0%

Special Ed
5440705

KIPP Blytheville

Special Ed

2

3

23
6

1

Teacher Attrition Rates

District
LEA
5440700

District Name
KIPP DELTA PUBLIC SCHOOLS

Variance
12-13
vs
11-12

12-13
Teacher
Counts

Attrition
Rate
12 -13

Variance
11-12
vs
10-11

11-12
Teacher
Counts

Attrition
Rate
11-12

Variance
10-11
vs
09-10

10-11
Teacher
Counts

Attrition
Rate
10-11

43

72

60%

28

56

50%

16

41

39%

KIPP DELTA COLLEGE PREPARATORY ACADEMY
RENEWAL SUMMARY
MARCH 2013
Sponsoring Entity

KIPP: Delta, Inc

Addresses

210 Cherry Street, Helena, Arkansas 72342
1200 Bynum Road, Blytheville, Arkansas 72315

Grades Served

K-12

Enrollment

1,161 (2012-2013)

Maximum Enrollment

1,470 (1,100 in Helena and 360 in Blytheville)

Number of Years Requested 10
From 2012 Arkansas School ESEA Accountability Reports
District
Achieving District
District Attendance Rate
95.77%
KIPP Delta Elementary Literacy Academy (Helena, K-4) Achieving School
Attendance Rate
95.16%
KIPP Delta College Prep (Helena, 5-8)
Achieving School
Attendance Rate
96.17%
KIPP Delta Collegiate High School (Helena 9-12)
Achieving School
Attendance Rate
95.53%
KIPP Blytheville College Prep (5-8)
Needs Improvement School (Math)
Campus Attendance Rate
96.54%
Special Education Monitoring Letter
February 4, 2010 Letter –
Commended for being in substantial compliance with state and
federal special education regulations
2011-2012 Accreditation Statuses
LEA
KIPP Delta Elementary Literacy Academy
KIPP Delta College Prep
KIPP Delta Collegiate High School
KIPP Blytheville College Prep

Accredited
Accredited
Accredited
Accredited
Accredited

Arkansas Comprehensive School Improvement Plans (ACSIP)
2012-2013 Budget Substantially Approved
Annual Equity Compliance Report
Submitted the 2012-2013 report

1 of 4

Financial documents as submitted in the Arkansas Public School Computer Network
(APSCN)
All Funds
Fiscal Year 2011 Actual Balance
$2,116,594.21
Fiscal Year 2012 Actual Balance
$1,995,028.12
Fiscal Year 2013 Projected Balance
$2,243,023.73
2011 Financial Audit
Title I (federal funding)
Issues with transportation costs
Periodic time certifications not prepared for all employees who worked on the
federal program
No supporting documentation to substantiate travel advances
Prior year (2010) finding was corrected
Additional Waivers Requested
From Title 6 of the Arkansas Code Annotated (Education Code)
6-13-109
School superintendent
6-15-1005(b)(5)
Pertaining to alternative learning environments
6-15-1603
Establishment of local task forces on closing the achievement gap
6-13-601 et seq.
District Boards of Directors Generally
6-17-201(c)(2)
Pertaining to teacher compensation
6-17-427
Superintendent license—Superintendent mentoring program required
6-17-2203
Minimum salary
6-17-309
Certification to teach grade or subject matter—Exceptions—Waivers
6-18-503(a)(1)(C)(i) Pertaining to alternative learning environments
6-18-1001 et seq.
Public School Student Services Act
6-20-2208(c)(6)
Monitoring of expenditures (gifted and talented)
6-25-103
Library media services program defined
6-25-104
Library media specialist—Qualifications
6-42-101 et seq.
General Provisions (gifted and talented)
6-48-101 et seq.
Definitions (alternative learning environments)
From Arkansas Department of Education Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
19.03
Pertaining to alternative learning environments
16.01
Guidance and Counseling for KIPP Helena in addition to KIPP Blytheville
From Other Rules
 ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to
Teach a Class for More than Thirty (30) Consecutive Days and for Granting Waivers
 ADE Rules Governing School District Requirements for Personnel Policies, Salary
Schedules, Minimum Salaries, and Documents Posted to District Websites (pertaining to
salary schedules and personnel policies)
 ADE Rules Governing the Superintendent Mentoring Program
 Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)

2 of 4

Amendments Requested
 Add third grade at Blytheville campus
 Increase enrollment at Blytheville by 90 (450 to 540 for Blytheville; 1,470 to 1,560 for entire
charter)
Currently Approved Waivers from Title 6 of the Arkansas Code Annotated (Education Code)
6-10-106
School year dates
6-13-619(a)(1)
Monthly board meetings
6-15-902(a)
Grading scale—Exemptions—Special education (applies only to non-core
classes)
6-15-1004
Qualified teachers in every public school classroom (each teacher in a core
area must have bachelor’s degree and meet content knowledge
requirements)
6-17-111
Duty-free lunch periods
6-17-114
Daily planning period
6-17-203
Committees on personnel policies—Members
6-17-302
Public school principals—Qualifications and responsibilities
6-17-401
Teacher’s licensure requirement (each teacher in a core area must have
bachelor’s degree and meet content knowledge requirements)
6-17-418
Teacher certification—Arkansas history requirement
6-17-902
Definition of a teacher (each teacher in a core area must have bachelor’s
degree and meet content knowledge requirements)
6-17-919
Warrants void without valid certification and contract (the only requirement
which would be waived is the ability to pay a teacher’s salary only upon the
filing of a teacher’s certificate with the county clerk’s office, if the requirement
of a teacher’s certificate is waived for such teacher)
6-17-1501 et seq.
Teacher Fair Dismissal Act
6-17-1701 et seq.
Public School Employee Fair Hearing Act
6-17-2403
Minimum teacher compensation schedule
6-18-508
Alternative learning environments
Currently Approved Waiver from Arkansas Department of Education Rules Governing
Standards for Accreditation of Arkansas Public Schools and Districts
9.03
Grades 5-8
9.03.3.11
Arkansas history
10.01.2
185-day teacher/administrator contracts
10.02
Class Size and Teaching Load
10.02.4
Student/teacher ratio for grades 4-6
10.02.5
Student/teacher ratio for grades 7-12
15
Personnel
15.01
School District Superintendent
15.02
Principals
15.03
Licensure and Renewal (each teacher in a core area must have bachelor’s
degree and meet content knowledge requirements)
16.0
Support Services
16.01.3
Counselor/student ratio of 1/450
16.02
Media Services
18
Gifted and Talented Education

3 of 4

KIPP Blytheville specifically
10.01.2
190-day teacher/administrator contracts
16.01
Guidance and Counseling
Currently Approved Waivers from Other Rules:
 ADE Rules Governing Uniform Grading Scales for Public Secondary Schools and for
Optional Use in Public Elementary Schools (applies only to non-core classes)
 Certified staff salary schedule
 Gifted and Talented Program Approval Standards
 Teacher Education and Licensure
 Waivers of Minimum Salaries of Certified Personnel
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2012 Arkansas School ESEA Accountability Report (11/15/12)
District: KIPP DELTA PUBLIC SCHOOLS

Superintendent: SCOTT SHIREY

School: KIPP: BLYTHEVILLE COLLEGE PREP

Principal: MAISIE WRIGHT

LEA: 5440705

Grades: 05 - 08

Address: 1007 SOUTH FRANKLIN STREET

Enrollment: 119

BLYTHEVILLE, AR 72315

Attendance Rate: 96.54% (3 QTR AVG)

Phone: 870-780-6333

Poverty Rate: 79.83%
Needs Improvement School
Achieving School Percent Tested
# Expected Literacy

All Students

Literacy

109

Targeted Achievement Gap Group
ESEA Subgroups

88
Literacy

Math

109

YES

# Expected Literacy

African Americans

# Expected Math
YES

YES

88

YES

# Expected Math

Math

87

YES

87

YES

Hispanic

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

87

YES

87

YES

English Learners

n < 10

n < 10

n < 10

n < 10

Students with Disabilities

n < 10

n < 10

n < 10

n < 10

Economically Disadvantaged

Achieving School in Literacy
# Attempted

Percentage

2012 AMO # Applicable

2012 Performance
All Students
Targeted Achievement Gap Group

Percentage

2012 AMO

2012 Growth

105

80.95

76.23

102

84.31

89.42

86

81.40

76.17

83

83.13

88.54

Three Year Performance

Three Year Growth

All Students

159

78.62

76.23

154

85.71

89.42

Targeted Achievement Gap Group

136

78.68

76.17

131

84.73

88.54

ESEA Subgroups
African Americans

2012 Performance

2012 Growth

86

82.56

76.55

83

84.34

88.82

Hispanic

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Economically Disadvantaged

85

81.18

75.68

82

82.93

88.29

English Learners

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Students with Disabilities

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Percentage

2012 AMO

Needs Improvement School in Math
# Attempted

Percentage

2012 AMO # Applicable

2012 Performance
All Students
Targeted Achievement Gap Group

2012 Growth

105

76.19

79.63

102

70.59

75.32

86

73.26

81.67

83

68.67

77.08

Three Year Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African Americans

Three Year Growth

159

76.73

79.63

154

136

75.74

81.67

131

2012 Performance

71.43

75.32

70.99

77.08

2012 Growth

86

74.42

80.81

83

67.47

77.64

Hispanic

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

85

72.94

81.29

82

68.29

76.60

English Learners

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Students with Disabilities

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Economically Disadvantaged
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2012 Arkansas School ESEA Accountability Report (11/15/12)
District: KIPP DELTA PUBLIC SCHOOLS

Superintendent: SCOTT SHIREY

School: KIPP:DELTA COLLEGE PREP SCHOOL

Principal: MARCUS NELSON

LEA: 5440702

Grades: 05 - 08

Address: 514 MISSOURI STREET

Enrollment: 279

HELENA, AR 72342

Attendance Rate: 96.17% (3 QTR AVG)

Phone: 870-753-9444

Poverty Rate: 90.68%
Achieving School
Achieving School Percent Tested
# Expected Literacy

All Students

Literacy

280

Targeted Achievement Gap Group
ESEA Subgroups

252
Literacy

Math

355

YES

# Expected Literacy

African Americans

# Expected Math
YES

YES

319

YES

# Expected Math

Math

271

YES

342

YES

Hispanic

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

252

YES

319

YES

n < 10

n < 10

n < 10

n < 10

14

YES

15

YES

Economically Disadvantaged
English Learners
Students with Disabilities

Achieving School in Literacy
# Attempted

Percentage

2012 AMO # Applicable

2012 Performance
All Students
Targeted Achievement Gap Group

Percentage

2012 AMO

2012 Growth

261

77.78

74.06

256

78.13

76.74

235

75.74

71.72

231

76.62

76.33

Three Year Performance

Three Year Growth

All Students

718

74.79

74.06

697

77.19

76.74

Targeted Achievement Gap Group

644

72.98

71.72

626

76.36

76.33

ESEA Subgroups
African Americans

2012 Performance

2012 Growth

253

77.47

73.62

249

77.91

76.96

Hispanic

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Economically Disadvantaged
English Learners
Students with Disabilities

235

75.74

71.72

231

76.62

76.33

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

13

0.00

8.33

13

0.00

21.43

Percentage

2012 AMO

Achieving School in Math
# Attempted

Percentage

2012 AMO # Applicable

2012 Performance

2012 Growth

All Students

332

67.77

65.96

255

52.94

63.33

Targeted Achievement Gap Group

298

65.10

63.26

230

50.00

61.22

Three Year Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African Americans

Three Year Growth

943

69.14

65.96

695

843

66.79

63.26

624

2012 Performance

61.73

63.33

59.46

61.22

2012 Growth

320

66.88

64.95

248

52.42

62.22

Hispanic

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

298

65.10

63.26

230

50.00

61.22

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

14

0.00

38.89

13

0.00

34.52

Economically Disadvantaged
English Learners
Students with Disabilities
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2012 Arkansas School ESEA Accountability Report (11/15/12)
District: KIPP DELTA PUBLIC SCHOOLS

Superintendent: SCOTT SHIREY

School: KIPP:DELTA COLLEGIATE HIGH SCH

Principal: TODD DIXON

LEA: 5440703

Grades: 09 - 12

Address: 320 MISSOURI STREET

Enrollment: 206

HELENA, AR 72342

Attendance Rate: 95.53% (3 QTR AVG)

Phone: 870-338-8138

Poverty Rate: 87.86%
Achieving School
Achieving School Percent Tested
# Expected Literacy

All Students

Literacy

43

Targeted Achievement Gap Group
ESEA Subgroups

33
Literacy

Math

37

YES

# Expected Literacy

African Americans

# Expected Math
YES

YES

34

YES

# Expected Math

Math

39

YES

36

YES

Hispanic

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

32

YES

33

YES

English Learners

n < 10

n < 10

n < 10

n < 10

Students with Disabilities

n < 10

n < 10

n < 10

n < 10

Economically Disadvantaged

Graduation Status: Not Applicable
# Expected Graduates

Percentage

2011 AMO

2011 Graduation Rate
All Students

29

Targeted Achievement Gap Group

24

89.66

100.00

87.50

100.00

Two Year Graduation Rate
All Students

52

94.23

100.00

Targeted Achievement Gap Group

45

93.33

100.00

ESEA Subgroups

2011 Graduation Rate

African Americans

28

92.86

100.00

Hispanic

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

Economically Disadvantaged

24

87.50

100.00

English Learners

n < 10

n < 10

n < 10

Students with Disabilities

n < 10

n < 10

n < 10

Achieving School in Literacy
Achieving School in Math
# Attempted

Percentage

2012 AMO # Attempted

2012 Literacy

Percentage

2012 AMO

2012 Math

All Students

42

92.86

67.00

35

91.43

80.14

Targeted Achievement Gap Group

33

90.91

66.23

32

90.63

78.43

Three Year Literacy

Three Year Math

All Students

97

81.44

67.00

158

82.28

80.14

Targeted Achievement Gap Group

78

79.49

66.23

132

81.06

78.43

ESEA Subgroups
African Americans

2012 Literacy

2012 Math

38

92.11

65.63

34

91.18

80.70

Hispanic

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Economically Disadvantaged

32

90.63

66.23

31

90.32

78.43

English Learners

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Students with Disabilities

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10
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2012 Arkansas School ESEA Accountability Report (11/15/12)
District: KIPP DELTA PUBLIC SCHOOLS

Superintendent: SCOTT SHIREY

School: KIPP DELTA ELEM LITERACY ACAD

Principal: AMANDA JOHNSON

LEA: 5440701

Grades: K - 04

Address: 215 CHERRY STREET

Enrollment: 258

HELENA, AR 72342

Attendance Rate: 95.16% (3 QTR AVG)

Phone: 870-753-9800

Poverty Rate: 93.41%
Achieving School
Achieving School Percent Tested
# Expected Literacy

All Students

Literacy

69

Targeted Achievement Gap Group
ESEA Subgroups

69
Literacy

Math

69

YES

# Expected Literacy

African Americans

# Expected Math
YES

YES

69

YES

# Expected Math

Math

65

YES

65

YES

Hispanic

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

69

YES

69

YES

English Learners

n < 10

n < 10

n < 10

n < 10

Students with Disabilities

n < 10

n < 10

n < 10

n < 10

Economically Disadvantaged

Achieving School in Literacy
Achieving School in Math
# Attempted

Percentage

2012 AMO # Attempted

2012 Literacy

Percentage

2012 AMO

2012 Math

All Students

65

75.38

73.86

65

90.77

70.06

Targeted Achievement Gap Group

65

75.38

72.18

65

90.77

68.22

All Students

65

75.38

73.86

65

75.38

72.18

65

Three Year Literacy
Targeted Achievement Gap Group

65

ESEA Subgroups
African Americans

Three Year Math

2012 Literacy

90.77

70.06

90.77

68.22

2012 Math

62

75.81

73.38

62

91.94

69.28

Hispanic

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

White

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

65

75.38

72.07

65

90.77

68.13

English Learners

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Students with Disabilities

n < 10

n < 10

n < 10

n < 10

n < 10

n < 10

Economically Disadvantaged

Page 1/1

Kipp Delta Charter School

All Funds
FY 11 Actual

Beginning Balance
2,694,600.35

Revenue
11,031,203.11

Expenditures
11,609,209.25

Balance
6/30/2011
2,116,594.21

Expenditures
20,762,338.78

Balance
6/30/2012
1,995,028.12

Expenditures
15,554,162.99

Projected
Balance
6/30/2013
2,243,023.73

Expenditures
12,669,988.77

Balance
as of
6/30/2013
2,350,494.48

FY 12 Actual

Beginning Balance
2,116,594.21

Revenue
20,640,772.69

FY13 Budget

Beginning Balance
1,995,028.12

Revenue
15,802,158.60

FY 13 as of January 22, 2013

Beginning Balance
1,995,028.12

Source: APSCN Documents

Revenue
13,025,455.13

Financial Accountability Reporting
January 23, 2013

Arkansas Department of Education
Kipp Delta Charter
Review Revenue

All Funds
Actual
2010-11
as of 06/30/11
Revenue:
15100
16110
16120
16220
17110
17120
17200
17210
19200
19800
19900
31700
32250
32256
32310
32361
32381
32415
32520
32710
45110
45119
45129
45145
45510
45520
45540
45561
45613
45621
45808
45910
45913
45925
45977
51900
51999
52200
52201
52600
52900

Interest on Investments
3,299.73
School Lunch Program
21,749.42
School Breakfast Program
1,022.20
Adult
11,716.20
Athletics
12,040.08
Other sch Sponsored Event
19,811.90
Sales
19,763.53
Sch Spnsrd-pictures, etc.
78.88
Private Contributions
1,299,797.97
Refunds of Prior Yr Expen
9,541.08
Misc Rev FR Local Sources
4,662.81
Charter School Funding
3,829,845.00
Quality Enhance Induct PR
17,376.72
Professional Dev. ACT 59
21,557.00
Hand Child-Supv/Extend YR
2,618.66
Gifted and Talented Ap
350.00
National School Lunch
522,883.00
Secondary Workforce Cntrs
15,166.42
Matching (State)
2,283.83
AR Better Chance (ABC) Gran
0.00
ESEA CH1 COMP
748,200.35
Title I, Part A-ARRA
220,943.64
Title I, EJF, ARRA
128,528.01
Charter Sch Funding
253,752.94
SL 4 Lunches-\Type A
269,341.14
SL 11 Lunch-Free/Reduced
142,880.12
Snack REIM
75,651.44
Regular Commodities
15,699.78
IDEA VIB Pass Through
72,631.16
IDEA-ARRA
47,720.74
EETT Grant
38,031.52
Medicare Catastrophic Cov
4,544.59
ARMAC Medicaid ADM Claim
25,851.54
Title II-A
9,246.00
Title VI-B State
0.00
MISC Nonrevenue Sources
653,947.00
Audit Adjust- PY Errors
22,237.00
Trans from Operating Fund
2,451,326.16
Transfer from 2000
0.00
Trans From Federal Grants
11,211.30
23,894.25
Indirect Cost Reimburse
Total Revenue
11,031,203.11

Actual 2011-12 Actual
2011-12
compared to
Actual
as of 06/30/12 2010-11 Actual As of 01/23/2013
3,268.40
27,772.81
0.00
13,187.25
4,931.00
9,575.57
20,609.75
17,109.81
1,863,070.19
25,651.70
26,000.16
5,280,645.00
1,200.00
34,582.00
3,625.00
650.00
779,240.00
24,374.76
3,106.37
0.00
865,045.97
116,639.50
0.00
0.00
352,224.27
192,181.29
106,004.80
16,394.00
131,066.00
6,840.86
70,555.00
6,911.16
16,523.28
10,794.54
0.00
2,685,856.04
0.00
1,706,295.16
6,218,841.05
0.00
0.00
20,640,772.69

(31.33)
6,023.39
(1,022.20)
1,471.05
(7,109.08)
(10,236.33)
846.22
17,030.93
563,272.22
16,110.62
21,337.35
1,450,800.00
(16,176.72)
13,025.00
1,006.34
300.00
256,357.00
9,208.34
822.54
0.00
116,845.62
(104,304.14)
(128,528.01)
(253,752.94)
82,883.13
49,301.17
30,353.36
694.22
58,434.84
(40,879.88)
32,523.48
2,366.57
(9,328.26)
1,548.54
0.00
2,031,909.04
(22,237.00)
(745,031.00)
6,218,841.05
(11,211.30)
(23,894.25)
9,609,569.58

2012-13
Annual
Budget

2,232.25
0.00
16,820.63
15,328.24
0.00
15,328.22
4,504.20
15,328.21
0.00
4,749.33
3,011.50
12,100.34
20,592.70
28,950.00
0.00
12,100.33
1,811,497.09
2,469,136.23
17,683.32
0.00
18,673.90
0.00
4,241,704.00
7,257,186.00
0.00
0.00
50,246.00
47,478.00
0.00
0.00
700.00
0.00
171,650.00
1,052,110.50
0.00
0.00
4,027.34
15,328.20
67,263.20
97,200.00
622,117.14
1,458,216.90
0.00
0.00
0.00
0.00
0.00
0.00
254,496.36
502,638.00
132,722.46
285,646.00
72,756.84
147,576.00
0.00
0.00
80,099.92
105,544.00
0.00
0.00
0.00
0.00
0.00
8,630.05
11,971.85
8,630.05
19,194.61
0.00
16,531.17
0.00
240,111.29
0.00
0.00
0.00
1,155,236.55
2,242,954.00
3,989,610.81
0.00
0.00
0.00
0.00
0.00
13,025,455.13 15,802,158.60

2012-13
Budget
Balance

2012-13
% of Budget
Expended

(2,232.25)
(1,492.39)
15,328.22
10,824.01
4,749.33
9,088.84
8,357.30
12,100.33
657,639.14
(17,683.32)
(18,673.90)
3,015,482.00
0.00
(2,768.00)
0.00
(700.00)
880,460.50
0.00
11,300.86
29,936.80
836,099.76
0.00
0.00
0.00
248,141.64
152,923.54
74,819.16
0.00
25,444.08
0.00
0.00
8,630.05
(3,341.80)
(19,194.61)
(16,531.17)
(240,111.29)
0.00
1,087,717.45
(3,989,610.81)
0.00
0.00
2,776,703.47

0.00%
109.74%
0.00%
29.39%
0.00%
24.89%
71.13%
0.00%
73.37%
0.00%
0.00%
58.45%
0.00%
105.83%
0.00%
0.00%
16.31%
0.00%
26.27%
69.20%
42.66%
0.00%
0.00%
0.00%
50.63%
46.46%
49.30%
0.00%
75.89%
0.00%
0.00%
0.00%
138.72%
0.00%
0.00%
0.00%
0.00%
51.51%
0.00%
0.00%
0.00%
82.43%

All transfers included
Revenue not up, new transfer (52201) causes to appear as increase

Data Source: APSCN documents

Financial Accountability Reporting
January 22nd, 2013

Arkansas Department of Education
Kipp Delta Charter
Review Expenditures

ALL FUNDS

Expenditures
61000-52999

Salaries & Benefits

Other:
63210
63211
63212
63230
63310
63311
63320
63322
63323
63410
63431
63440
63450
63460
63461
63462
63490
63590
63900
64110
64230
64240
64310
64311
64320
64321
64410
64420
64430
64500
64510
65110
65210
65250
65290
65310
65311
65312
65320
65321
65322
65330
65400
65401
65403
65500
65501
65810
65820
65821
65822
65850
65860
65861
65862
65870
65871
65872
65880
65881
65882
65883
65884
65885
65886
65887
65890
65891
65892
65893
65900

Instructional
Instruc- field lesson
Instruct- Stud Events
Consulting- Educational
Prof Dev- Certified
Prof Dev- Cert Other
Prof Development Classified
Prof Dev - KTC
Prof Dev - Fundraising
Pupil Services
Financial Audits
Legal
Medical
Information Technonogy
IT- Student Support
IT- Staff Support
Other Professional Svcs
Other Technical Services
Matching (State)
Water/Sewer
Custodial
Lawn Care/Grounds Maint
Repairs & Maintenance
Bus repairs & Maint
Techn Repairs & Maint.
Copier Repair & Maint
Land & Building Lease
Rental of Equip & vehicle
Rental - Computers/Equip.
Construction Services
Construction Consulting
Another Lea In State
Property Insurance
Accident Ins For Students
Other Insurance
Telephone
Telephone-Staff
Telephone- School
Postage
Postage - Fundraising
Postage - KTC
Networking/Internet Svcs
Advertising.Recruitment
Advertising- Students
All Other Emp Expenses
Printing & Binding
Printing & Binding -Dev
Travel- Cert (required)
Travel- Class (required)
Travel - Class - KTC
Travel - Class - Fundraising
Travel- Cert out of st
Travel- Class out of st
Travel - Out of State KTC
Travel - Out of State Fundraisin
Travel - non employee (REQ)
Travel- non emp athletic
Travel - non emp - KTC
Meals- Travel/Conference
Meals- Stud Events
Meals- Staff
Meals- Stud Trips
Meals- Athletics
Meals- Trainging/Develpm
Meals - KTC
Meals - Fundraiser
Lodging
Lodging- Students
Lodging - KTC
Lodging - Fundraising
Misc Purc Svs

Actual
2010-11
as of 06/30/11

Actual
2011-12
as of 06/30/12

2011-12 Actual
compared to
2010-11 Actual

4,349,025.32

5,451,817.59

1,102,792.27

25,648.16
51,856.01
0.00
15,218.63
102,525.74
63,681.72
14,844.63
0.00
0.00
24,488.80
25,900.00
5,500.00
2,088.93
87,593.82
0.00
0.00
11,793.63
43,157.17
9,360.66
14,118.77
132,655.08
12,587.60
68,763.82
6,703.85
8,490.90
29,607.94
34,832.50
0.00
21,373.16
567,671.31
0.00
118,252.80
57,466.57
4,565.00
1,017.70
19,466.93
0.00
0.00
10,728.73
0.00
0.00
1,836.59
27,237.89
5,127.95
0.00
0.00
27,038.19
2,914.31
25,771.98
0.00
0.00
39,833.64
16,806.32
0.00
0.00
63,744.93
48,158.94
0.00
25,470.15
4,077.77
11,014.42
23,174.87
709.52
0.00
0.00
0.00
40,031.14
39,188.17
0.00
0.00
846.85

39,033.20
49,478.66
0.00
0.00
91,770.04
101,794.90
38,297.71
0.00
0.00
26,112.06
32,000.00
5,310.34
4,055.65
180,265.32
5,965.30
4,336.74
11,459.97
0.00
99,501.37
19,130.71
150,955.74
9,198.50
92,107.63
55,133.67
24,857.81
36,602.94
36,563.00
98.71
19,866.31
2,789,215.27
0.00
79,695.36
108,944.70
6,127.00
122.90
8,118.53
21,383.43
1,078.33
10,991.27
0.00
0.00
401.84
28,227.58
2,599.25
0.00
6.00
18,024.26
5,885.47
30,386.47
0.00
0.00
38,920.15
12,221.98
0.00
0.00
68,446.00
28,640.29
0.00
15,409.82
9,880.44
6,108.32
29,423.60
559.75
2,169.20
0.00
0.00
48,638.49
53,156.99
0.00
0.00
0.00

13,385.04
(2,377.35)
0.00
(15,218.63)
(10,755.70)
38,113.18
23,453.08
0.00
0.00
1,623.26
6,100.00
(189.66)
1,966.72
92,671.50
5,965.30
4,336.74
(333.66)
(43,157.17)
90,140.71
5,011.94
18,300.66
(3,389.10)
23,343.81
48,429.82
16,366.91
6,995.00
1,730.50
98.71
(1,506.85)
2,221,543.96
0.00
(38,557.44)
51,478.13
1,562.00
0.00
(11,348.40)
21,383.43
1,078.33
262.54
0.00
0.00
(1,434.75)
989.69
(2,528.70)
0.00
6.00
(9,013.93)
2,971.16
4,614.49
0.00
0.00
(913.49)
(4,584.34)
0.00
0.00
4,701.07
(19,518.65)
0.00
(10,060.33)
5,802.67
(4,906.10)
6,248.73
(149.77)
2,169.20
0.00
0.00
8,607.35
13,968.82
0.00
0.00
(846.85)

Actual as of
01/23/13

2012-13
Annual
Budget

4,381,466.33

8,104,647.35

9,208.39
10,332.88
8,605.00
0.00
50,264.80
212,740.00
4,159.20
2,460.12
25.00
6,668.88
30,000.00
3,501.50
0.00
112,719.36
4,199.85
2,766.96
18,449.03
0.00
28,197.69
15,124.52
133,387.45
10,198.00
64,177.19
5,118.62
24,328.57
19,305.67
13,427.50
481.52
12,140.02
6,272.57
22,790.00
51,711.38
85,636.77
0.00
87.80
3,190.90
75,632.17
7,383.66
7,162.13
2,277.50
0.00
153.65
20,208.70
1,500.92
1,905.78
537.97
7,019.45
9,458.82
16,177.06
2,323.29
5,260.93
24,054.37
4,791.68
3,404.76
813.30
12.00
26,318.29
2,137.93
15,082.54
2,829.13
4,902.31
2,730.21
1,287.36
3,294.96
856.59
1,479.18
26,498.79
1,160.70
1,522.77
1,915.04
0.00

0.00
34,200.00
58,887.00
21,000.00
40,735.40
180,000.00
15,532.40
5,000.00
2,500.00
16,000.00
32,031.83
15,915.00
8,000.00
124,000.00
0.00
0.00
32,030.85
0.00
31,529.00
31,500.00
198,093.00
37,524.00
118,289.00
77,916.67
20,000.00
28,907.00
32,632.00
0.00
28,907.00
17,429.60
0.00
0.00
98,190.00
6,000.00
0.00
12,372.00
40,000.00
10,000.00
5,000.00
1,000.00
200.00
1,250.00
26,562.00
21,000.00
0.00
0.00
5,000.00
25,128.92
14,903.32
7,681.50
3,750.00
25,128.92
14,903.32
7,681.50
3,750.00
34,200.00
31,166.67
37,000.00
36,095.08
8,495.00
7,346.00
34,200.00
0.00
37,876.40
2,000.00
3,750.00
36,696.08
34,200.00
0.00
3,750.00
0.00

2012-13
Budget
Balance
3,723,181.02

(9,208.39)
23,867.12
50,282.00
21,000.00
(9,529.40)
(32,740.00)
11,373.20
2,539.88
2,475.00
9,331.12
2,031.83
12,413.50
8,000.00
11,280.64
(4,199.85)
(2,766.96)
13,581.82
0.00
3,331.31
16,375.48
64,705.55
27,326.00
54,111.81
72,798.05
(4,328.57)
9,601.33
19,204.50
(481.52)
16,766.98
11,157.03
(22,790.00)
(51,711.38)
12,553.23
6,000.00
(87.80)
9,181.10
(35,632.17)
2,616.34
(2,162.13)
(1,277.50)
200.00
1,096.35
6,353.30
19,499.08
(1,905.78)
(537.97)
(2,019.45)
15,670.10
(1,273.74)
5,358.21
(1,510.93)
1,074.55
10,111.64
4,276.74
2,936.70
34,188.00
4,848.38
34,862.07
21,012.54
5,665.87
2,443.69
31,469.79
(1,287.36)
34,581.44
1,143.41
2,270.82
10,197.29
33,039.30
(1,522.77)
1,834.96
0.00

2012-13
% of Budget
Expended
54.06%

0.00%
30.21%
14.61%
0.00%
123.39%
118.19%
26.78%
49.20%
1.00%
41.68%
93.66%
22.00%
0.00%
90.90%
0.00%
0.00%
57.60%
0.00%
89.43%
48.01%
67.34%
27.18%
54.25%
6.57%
121.64%
66.79%
41.15%
0.00%
42.00%
35.99%
0.00%
0.00%
87.22%
0.00%
0.00%
25.79%
189.08%
73.84%
143.24%
227.75%
0.00%
12.29%
76.08%
7.15%
0.00%
0.00%
140.39%
37.64%
108.55%
30.25%
140.29%
95.72%
32.15%
44.32%
21.69%
0.04%
84.44%
5.78%
41.79%
33.30%
66.73%
7.98%
0.00%
8.70%
42.83%
39.44%
72.21%
3.39%
0.00%
51.07%
0.00%

Data Sources: APSCN documents
Financial Accountability Reporting
January 23, 2013

Arkansas Department of Education
Kipp Delta Charter
Review Expenditures

Expenditures

as of 06/30/11

as of 06/30/12

2010-11 Actual

01/23/13

Budget

Balance

61000-52999

Salaries & Benefits

4,349,025.32

5,451,817.59

1,102,792.27

4,381,466.33

8,104,647.35

65901
65902
65903
65904
65905
65906
65907
65908
65909
66100
66101
66102
66103
66104
66105
66106
66107
66108
66109
66110
66111
66112
66113
66120
66140
66150
66151
66160
66161
66162
66170
66171
66180
66210
66220
66260
66300
66410
66415
66420
66510
66520
66527
66900
66901
66999
67100
67330
67331
67340
67350
68100
68102
68103
68104
68300
68400
68820
68830
69100
69310
69321
69320
69360
69400
Total Other Exp.

Misc Purc Svs- Students
Misc Purc Svs- PD
Misc Purc Svs- Facility
Fire/ Security
Misc Purc Svs- Music
Board Purch Svcs
Contractual Svcs- Dev
Purch svcs Athletics
Bckgnd Checks/ Drug screen
Gen Supplies
General Supplies- Students
Gen Supplies- PD
Gen supplies- Stud Events
Gen Supplies Stud Trips
Gen Supplies- Copier
Gen- Supplies- Staff
Equip Under 1000
Gen Supplies- Office Dec
Educ Public Subscriptions
Uniforms
Uniforms- Athletics
Uniforms- Food Svc
Uniforms- Band/Choir
Health Supplies
Assessment/Testing
Office Supplies
Office/Misc Supp-Dev/Fun
Classroom Supplies
Classroom Supplies- sped
Classroom Supplies - KTC
Clean/Facitliy Supplies
Cleaning supplies - food
Bus Supplies
Natural Gas
Electricity
Gasoline/Diesel
Food
Textbooks
Instructional Aides
Library Books
Software
Other
Tech Equip Under 1000
Other Supply- Athletics
Other Supply- Band/Choir
Equipment under $1000
Land & Improvments
Furniture & Fixtures
Furniture & Fixtures - Food svc
Equip Tech Software
Technology Software
Dues and Fees
dues and fees- athletics
Dues and Fees- Dev/fundr
Dues and fees - Prof dev
Interest
Indirect Cost
Improvement Tax
Property Tax
Redemption of Principal
To Salary Fund
Transfer to 2001
To Operating Fund
To Federal Grants Fund
Program Funding Return

1,079.88
1,002.00
53,439.12
11,836.76
0.00
548.35
0.00
11,215.00
5,330.55
686.22
46,881.63
16,895.00
16,903.59
1,183.41
6,629.88
4,499.38
7,680.98
680.05
0.00
40,604.55
10,331.54
0.00
0.00
526.02
25,355.35
32,931.76
0.00
99,560.90
0.00
0.00
17,440.66
0.00
24,793.99
18,333.94
96,313.04
16,099.48
287,166.85
98,377.22
906.60
89,401.18
36,344.28
1,654.10
41,916.58
7,845.68
2,254.11
0.00
20,261.00
94,663.53
0.00
244,405.46
42,182.68
37,287.50
1,428.60
9,071.64
920.00
249,194.86
23,894.25
1,197.06
0.00
943,487.07
1,319,744.63
0.00
1,131,581.53
11,211.30
59.00
7,260,183.93

17,742.03
1,550.12
69,238.05
446.84
7,947.94
2,040.20
11,154.38
10,859.55
7,021.78
0.00
10,919.93
10,221.04
17,853.56
7,586.92
1,258.05
11,910.95
10,329.14
3,565.52
873.95
37,622.03
6,073.40
1,581.82
2,182.82
1,488.25
62,339.27
43,184.50
0.00
99,877.80
8,762.74
0.00
25,930.87
6,661.19
56,737.30
22,714.77
101,533.91
128,487.38
401,289.75
164,073.56
12,390.00
17,756.15
28,628.88
19,949.76
96,674.93
14,039.47
25,089.88
615.65
436,142.60
131,395.05
7,857.87
137,619.51
5,716.60
52,786.20
1,335.00
8,535.97
32.00
262,904.71
0.00
0.00
187.29
193,987.18
1,706,295.16
6,218,841.05
0.00
0.00
0.00
15,310,521.19

16,662.15
548.12
15,798.93
(11,389.92)
7,947.94
1,491.85
11,154.38
(355.45)
1,691.23
(686.22)
(35,961.70)
(6,673.96)
949.97
6,403.51
(5,371.83)
7,411.57
2,648.16
2,885.47
873.95
(2,982.52)
(4,258.14)
1,581.82
2,182.82
962.23
36,983.92
10,252.74
0.00
316.90
8,762.74
0.00
8,490.21
6,661.19
31,943.31
4,380.83
5,220.87
112,387.90
114,122.90
65,696.34
11,483.40
(71,645.03)
(7,715.40)
18,295.66
54,758.35
6,193.79
22,835.77
615.65
415,881.60
36,731.52
7,857.87
(106,785.95)
(36,466.08)
15,498.70
(93.60)
(535.67)
(888.00)
13,709.85
(23,894.25)
(1,197.06)
187.29
(749,499.89)
386,550.53
6,218,841.05
(1,131,581.53)
(11,211.30)
(59.00)
8,050,337.26

6,955.50
4,698.50
66,202.79
0.00
3,035.76
533.80
34,447.51
12,753.00
8,270.36
0.00
257.78
5,775.45
3,096.18
0.00
545.81
22,634.88
25,120.89
1,387.45
0.00
43,701.68
5,210.60
864.00
2,429.93
964.74
39,560.82
40,411.77
1,986.59
52,562.67
1,742.42
925.82
4,560.68
707.21
20,868.64
6,286.28
75,838.64
83,263.13
356,012.86
86,187.48
230,349.81
24,820.82
1,825.00
9,436.25
24,186.01
5,550.06
17,945.28
225.16
0.00
41,281.87
41,746.69
74,933.41
13,265.61
6,262.81
3,607.60
1,410.95
0.00
201,258.09
0.00
0.00
0.00
171,996.96
1,155,236.55
3,989,610.81
0.00
0.00
0.00
8,288,522.44

8,494.00
1,538.50
25,785.40
21,086.90
95,755.00
29,552.21
6,000.00
6,000.00
0.00
(3,035.76)
7,447.50
6,913.70
48,000.00
13,552.49
8,000.00
(4,753.00)
0.00
(8,270.36)
0.00
0.00
0.00
(257.78)
37,876.40
32,100.95
8,492.00
5,395.82
34,200.00
34,200.00
0.00
(545.81)
7,345.00
(15,289.88)
14,349.00
(10,771.89)
0.00
(1,387.45)
0.00
0.00
34,999.00
(8,702.68)
1,500.00
(3,710.60)
1,100.00
236.00
0.00
(2,429.93)
0.00
(964.74)
52,841.00
13,280.18
53,406.00
12,994.23
8,250.00
6,263.41
95,010.00
42,447.33
19,700.00
17,957.58
5,550.00
4,624.18
6,439.32
11,000.00
4,100.00
3,392.79
77,916.66
57,048.02
44,944.00
38,657.72
123,413.00
47,574.36
132,000.00
48,736.87
633,913.00
277,900.14
118,508.00
32,320.52
261,828.00
31,478.19
45,000.00
20,179.18
0.00
(1,825.00)
21,330.00
11,893.75
152,065.10
127,879.09
22,350.00
16,799.94
16,506.00
(1,439.28)
0.00
(225.16)
0.00
0.00
61,115.10
19,833.23
51,000.00
9,253.31
86,115.10
11,181.69
68,615.10
55,349.49
32,031.82
25,769.01
6,150.00
2,542.40
0.00
(1,410.95)
0.00
0.00
346,925.00
145,666.91
0.00
0.00
0.00
0.00
0.00
0.00
470,799.00
298,802.04
2,242,954.00 1,087,717.45
0.00 (3,989,610.81)
0.00
0.00
0.00
0.00
0.00
0.00
7,449,515.64
(839,006.80)

11,609,209.25

20,762,338.78

9,153,129.53

12,669,988.77

15,554,162.99

0.00
0.00
0.00

88,340.55
330,637.28
188,979.45

88,340.55
330,637.28
188,979.45

63,511.13
192,967.53
126,826.72

0.00
305,087.00
343,035.00

Total Expenditures

67900
67901
67902

Depreciation vehicles
Depreciation Building
Depreciation Furn/Fixtures

3,723,181.02

2,884,174.22

(63,511.13)
112,119.47
216,208.28

Expended
54.06%
81.89%
18.22%
69.14%
0.00%
0.00%
7.17%
71.77%
159.41%
0.00%
0.00%
0.00%
15.25%
36.46%
0.00%
0.00%
308.17%
175.07%
0.00%
0.00%
124.87%
347.37%
78.55%
0.00%
0.00%
74.87%
75.67%
24.08%
55.32%
8.84%
16.68%
41.46%
17.25%
26.78%
13.99%
61.45%
63.08%
56.16%
72.73%
87.98%
55.16%
0.00%
44.24%
15.91%
24.83%
108.72%
0.00%
0.00%
67.55%
81.86%
87.02%
19.33%
19.55%
58.66%
0.00%
0.00%
58.01%
0.00%
0.00%
0.00%
36.53%
51.51%
0.00%
0.00%
0.00%
0.00%
111.26%
81.46%

0.00%
63.25%
36.97%

Data Sources: APSCN documents
Financial Accountability Reporting
January 23, 2013

Kipp Delta Charter School

Funds 1, 2, 4
FY 11 Actual

Beginning Balance
2,483,240.84

Revenue
8,717,157.11

Expenditures
9,486,952.39

Balance
6/30/2011
1,713,445.56

Expenditures
15,561,606.15

Balance
6/30/2012
1,756,975.26

Expenditures
12,956,539.40

Projected
Balance
6/30/2013
2,019,651.26

Expenditures
11,075,144.14

Balance
as of
6/30/2013
2,212,501.44

FY 12 Actual

Beginning Balance
1,713,445.56

Revenue
15,605,135.85

FY13 Budget

Beginning Balance
1,756,975.26

Revenue
13,219,215.40

FY13 as of January 22, 2013

Beginning Balance
1,756,975.26

Source: APSCN Documents

Revenue
11,530,670.32

Financial Accountability Reporting
January 23, 2013

Arkansas Department of Education
Kipp Delta
Charter
Review Revenue

Funds 1,2,4
Actual
2010-11
as of 06/30/11
Revenue:
15100
17120
17200
17210
19200
19800
19900
31700
32250
32256
32310
32361
32381
32415
32710
51900
51999
52200
52201
52900

Interest on Investments
Other sch Sponsored Event
Sales
Sch Spnsrd-pictures, etc.
Private Contributions
Refunds of Prior Yr Expen
Misc Rev FR Local Sources
Charter School Funding
Quality Enhance Induct PR
Professional Dev. ACT 59
Hand Child-Supv/Extend YR
Gifted and Talented Ap
National School Lunch
Secondary Workforce Cntrs
AR Better Chance (ABC) Gran
MISC Nonrevenue Sources
Audit Adjust- PY Errors
Trans from Operating Fund
Transfer from 2000
Indirect Cost Reimburse
Total Revenue

3,299.73
19,811.90
19,763.53
78.88
1,298,797.97
9,541.08
4,662.81
3,829,845.00
17,376.72
21,557.00
2,618.66
350.00
522,883.00
15,166.42
0.00
453,947.00
22,237.00
2,451,326.16
0.00
23,894.25
8,717,157.11

Actual 2011-12 Actual
2011-12
compared to
Actual
as of 06/30/12 2010-11 Actual As of 01/23/2013
3,268.40
4,675.87
20,609.75
17,109.81
1,459,973.19
25,651.70
24,394.16
5,280,645.00
1,200.00
34,582.00
3,625.00
650.00
779,240.00
24,374.76
0.00
0.00
0.00
1,706,295.16
6,218,841.05
0.00
15,605,135.85

(31.33)
(15,136.03)
846.22
17,030.93
161,175.22
16,110.62
19,731.35
1,450,800.00
(16,176.72)
13,025.00
1,006.34
300.00
256,357.00
9,208.34
0.00
(453,947.00)
(22,237.00)
(745,031.00)
6,218,841.05
(23,894.25)
6,887,978.74

2,232.25
723.50
20,592.70
0.00
1,801,497.09
17,683.32
11,530.90
4,241,704.00
0.00
50,246.00
0.00
700.00
171,650.00
0.00
67,263.20
0.00
0.00
1,155,236.55
3,989,610.81
0.00
11,530,670.32

2012-13
Annual
Budget
0.00
12,100.34
28,950.00
12,100.33
2,469,136.23
0.00
0.00
7,257,186.00
0.00
47,478.00
0.00
0.00
1,052,110.50
0.00
97,200.00
0.00
0.00
2,242,954.00
0.00
0.00
13,219,215.40

2012-13
Budget
Balance

2012-13
% of Budget
Expended

(2,232.25)
11,376.84
8,357.30
12,100.33
667,639.14
(17,683.32)
(11,530.90)
3,015,482.00
0.00
(2,768.00)
0.00
(700.00)
880,460.50
0.00
29,936.80
0.00
0.00
1,087,717.45
(3,989,610.81)
0.00
1,688,545.08

0.00%
5.98%
71.13%
0.00%
72.96%
0.00%
0.00%
58.45%
0.00%
0.00%
0.00%
0.00%
16.31%
0.00%
69.20%
0.00%
0.00%
51.51%
0.00%
0.00%
87.23%

All transfers included
Revenue not up, new transfer (52201) causes to appear as increase

Data Source: APSCN documents

Financial Accountability Reporting
January 23, 2013

Arkansas Department of Education
Kipp Delta Charter
Review Expenditures

ALL FUNDS
Actual
2010-11
as of 06/30/11

Expenditures
61000-52999

Salaries & Benefits

Other:
63210
63211
63212
63230
63310
63311
63320
63322
63323
63410
63431
63440
63450
63460
63461
63462
63490
63590
63900
64110
64230
64240
64310
64311
64320
64321
64410
64420
64430
64500
64510
65110
65210
65250
65290
65310
65311
65312
65320
65321
65322
65330
65400
65401
65403
65500
65501
65810
65820
65821
65822
65850
65860
65861
65862
65870
65871
65872
65880
65881
65882
65883
65884
65885
65886
65887
65890
65891
65892
65893
65900
65901

Instructional
Instruc- field lesson
Instruct- Stud Events
Consulting- Educational
Prof Dev- Certified
Prof Dev- Cert Other
Prof Development Classified
Prof Dev - KTC
Prof Dev - Fundraising
Pupil Services
Financial Audits
Legal
Medical
Information Technology
IT- Student Support
IT- Staff Support
Other Professional Svcs
Other Technical Services
Other Purc Prof/Tech Svs
Water/Sewer
Custodial
Lawn Care/Grounds Maint
Repairs & Maintenance
Bus repairs & Maint
Techn Repairs & Maint.
Copier Repair & Maint
Land & Building Lease
Rental of Equip & vehicle
Rental - Computers/Equip.
Construction Services
Construction Consulting
Another Lea In State
Property Insurance
Accident Ins For Students
Other Insurance
Telephone
Telephone-Staff
Telephone- School
Postage
Postage - Fundraising
Postage - KTC
Networking/Internet Svcs
Advertising.Recruitment
Advertising- Students
All Other Emp Expenses
Printing & Binding
Printing & Binding -Dev
Travel- Cert (required)
Travel- Class (required)
Travel - Class - KTC
Travel - Class - Fundraising
Travel- Cert out of st
Travel- Class out of st
Travel - Out of State KTC
Travel - Out of State Fundraisin
Travel - non employee (REQ)
Travel- non emp athletic
Travel - non emp - KTC
Meals- Travel/Conference
Meals- Stud Events
Meals- Staff
Meals- Stud Trips
Meals- Athletics
Meals- Trainging/Develpm
Meals - KTC
Meals - Fundraiser
Lodging
Lodging- Students
Lodging - KTC
Lodging - Fundraising
Misc Purc Svs
Misc Purc Svs- Students

Actual 2011-12 Actual
2011-12
compared to
as of 06/30/12 2010-11 Actual

3,641,289.94

4,634,191.59

25,648.16
51,856.01
0.00
6,333.13
37,689.08
0.00
3,099.63
0.00
0.00
6,120.00
25,900.00
5,500.00
2,088.93
39,198.13
0.00
0.00
8,423.26
24,603.33
6,850.00
12,718.77
132,655.08
12,587.60
65,063.90
6,703.85
4,882.90
29,607.94
34,832.50
0.00
21,373.16
395,525.59
0.00
96,880.80
57,466.57
4,565.00
1,017.70
19,466.93
0.00
0.00
10,728.73
0.00
0.00
1,836.59
21,176.43
5,085.10
0.00
0.00
27,038.19
836.64
24,759.78
0.00
0.00
18,333.43
14,787.92
0.00
0.00
63,744.93
47,231.27
0.00
19,332.59
4,077.77
11,014.42
23,174.87
482.65
0.00
0.00
0.00
19,004.40
39,188.17
0.00
0.00
846.85
1,079.88

38,393.20
49,478.66
0.00
0.00
7,747.10
20,367.71
0.00
0.00
0.00
10,454.54
32,000.00
5,310.34
1,087.39
114,787.02
5,965.30
4,336.74
11,308.39
0.00
64,632.55
17,467.09
150,955.74
9,198.50
84,952.92
55,133.67
24,040.61
34,859.35
36,563.00
98.71
19,030.43
100,469.98
0.00
79,695.36
108,944.70
6,127.00
122.90
8,118.53
21,383.43
1,078.33
10,991.27
0.00
0.00
401.84
24,852.37
2,383.93
0.00
6.00
18,024.26
4,175.95
30,020.17
0.00
0.00
4,266.43
12,221.98
0.00
0.00
68,446.00
28,457.14
0.00
6,670.71
9,880.44
6,108.32
29,423.60
532.07
1,562.91
0.00
0.00
17,936.82
53,156.99
0.00
0.00
0.00
17,742.03

992,901.65

12,745.04
(2,377.35)
0.00
(6,333.13)
(29,941.98)
20,367.71
(3,099.63)
0.00
0.00
4,334.54
6,100.00
(189.66)
(1,001.54)
75,588.89
5,965.30
4,336.74
2,885.13
(24,603.33)
57,782.55
4,748.32
18,300.66
(3,389.10)
19,889.02
48,429.82
19,157.71
5,251.41
1,730.50
98.71
(2,342.73)
(295,055.61)
0.00
(17,185.44)
51,478.13
1,562.00
0.00
(11,348.40)
21,383.43
1,078.33
262.54
0.00
0.00
(1,434.75)
3,675.94
(2,701.17)
0.00
6.00
(9,013.93)
3,339.31
5,260.39
0.00
0.00
(14,067.00)
(2,565.94)
0.00
0.00
4,701.07
(18,774.13)
0.00
(12,661.88)
5,802.67
(4,906.10)
6,248.73
49.42
1,562.91
0.00
0.00
(1,067.58)
13,968.82
0.00
0.00
(846.85)
16,662.15

Actual as of
01/23/13

2012-13
Annual
Budget

3,666,921.74

6,985,545.43

9,208.39
10,332.88
8,605.00
0.00
38,838.00
0.00
4,159.20
2,460.12
25.00
6,100.08
30,000.00
3,501.50
0.00
109,724.69
4,199.85
2,766.96
18,449.03
0.00
28,197.69
13,584.10
133,387.45
10,198.00
61,319.39
5,118.62
24,328.57
19,305.67
13,427.50
481.52
12,140.02
1,600.00
0.00
51,711.38
85,636.77
0.00
87.80
3,190.90
75,632.17
7,383.66
7,162.13
2,277.50
0.00
153.65
19,122.10
631.25
1,905.78
537.97
7,019.45
4,481.05
16,177.06
2,323.29
5,260.93
14,417.52
4,638.28
3,404.76
813.30
12.00
26,318.29
2,137.93
6,404.56
2,829.13
4,902.31
2,730.21
1,287.36
3,294.96
856.59
1,479.18
18,169.87
1,160.70
1,522.77
1,915.04
0.00
6,955.50

0.00
34,200.00
58,887.00
3,000.00
8,390.40
0.00
5,532.40
5,000.00
2,500.00
13,400.00
32,031.83
15,915.00
8,000.00
124,000.00
0.00
0.00
32,030.85
0.00
31,529.00
28,700.00
198,093.00
37,524.00
116,559.00
77,916.67
20,000.00
24,341.00
32,632.00
0.00
24,341.00
17,429.60
0.00
0.00
98,190.00
6,000.00
0.00
12,372.00
40,000.00
10,000.00
5,000.00
1,000.00
200.00
1,250.00
22,864.00
15,000.00
0.00
0.00
5,000.00
14,753.67
14,903.32
7,681.50
3,750.00
14,753.67
14,903.32
7,681.50
3,750.00
34,200.00
0.00
37,000.00
25,719.83
8,495.00
7,346.00
34,200.00
0.00
5,531.40
2,000.00
3,750.00
26,320.83
34,200.00
0.00
3,750.00
0.00
8,494.00

2012-13
Budget
Balance
3,318,623.69

(9,208.39)
23,867.12
50,282.00
3,000.00
(30,447.60)
0.00
1,373.20
2,539.88
2,475.00
7,299.92
2,031.83
12,413.50
8,000.00
14,275.31
(4,199.85)
(2,766.96)
13,581.82
0.00
3,331.31
15,115.90
64,705.55
27,326.00
55,239.61
72,798.05
(4,328.57)
5,035.33
19,204.50
(481.52)
12,200.98
15,829.60
0.00
(51,711.38)
12,553.23
6,000.00
(87.80)
9,181.10
(35,632.17)
2,616.34
(2,162.13)
(1,277.50)
200.00
1,096.35
3,741.90
14,368.75
(1,905.78)
(537.97)
(2,019.45)
10,272.62
(1,273.74)
5,358.21
(1,510.93)
336.15
10,265.04
4,276.74
2,936.70
34,188.00
(26,318.29)
34,862.07
19,315.27
5,665.87
2,443.69
31,469.79
(1,287.36)
2,236.44
1,143.41
2,270.82
8,150.96
33,039.30
(1,522.77)
1,834.96
0.00
1,538.50

2012-13
% of Budget
Expended
52.49%

0.00%
30.21%
14.61%
0.00%
462.89%
0.00%
75.18%
49.20%
1.00%
45.52%
93.66%
22.00%
0.00%
88.49%
0.00%
0.00%
57.60%
0.00%
89.43%
47.33%
67.34%
27.18%
52.61%
6.57%
121.64%
79.31%
41.15%
0.00%
49.87%
9.18%
0.00%
0.00%
87.22%
0.00%
0.00%
25.79%
189.08%
73.84%
143.24%
227.75%
0.00%
12.29%
83.63%
4.21%
0.00%
0.00%
140.39%
30.37%
108.55%
30.25%
140.29%
97.72%
31.12%
44.32%
21.69%
0.04%
0.00%
5.78%
24.90%
33.30%
66.73%
7.98%
0.00%
59.57%
42.83%
39.44%
69.03%
3.39%
0.00%
51.07%
0.00%
81.89%

Data Sources: APSCN documents
Financial Accountability Reporting
January 23, 2013

Arkansas Department of Education
Kipp Delta Charter
Review Expenditures

Expenditures

as of 06/30/11

as of 06/30/12

61000-52999

Salaries & Benefits

3,641,289.94

4,634,191.59

65902
65903
65904
65905
65906
65907
65908
65909
66100
66101
66102
66103
66104
66105
66106
66107
66108
66109
66110
66111
66112
66113
66120
66140
66150
66151
66160
66161
66162
66170
66171
66180
66210
66220
66260
66300
66410
66415
66420
66510
66520
66527
66900
66901
66999
67100
67330
67331
67340
67350
67900
67901
67902
68100
68102
68103
68104
68300
68400
68820
68830
69100
69310
69321
69320
69360
69400
Total Other Exp.

Misc Purc Svs- PD
Misc Purc Svs- Facility
Fire/ Security
Misc Purc Svs- Music
Board Purch Svcs
Contractual Svcs- Dev
Purch svcs Athletics
Bckgnd Checks/ Drug screen
Gen Supplies
General Supplies- Students
Gen Supplies- PD
Gen supplies- Stud Events
Gen Supplies Stud Trips
Gen Supplies- Copier
Gen- Supplies- Staff
Equip Under 1000
Gen Supplies- Office Dec
Educ Public Subscriptions
Uniforms
Uniforms- Athletics
Uniforms- Food Svc
Uniforms- Band/Choir
Health Supplies
Assessment/Testing
Office Supplies
Office/Misc Supp-Dev/Fun
Classroom Supplies
Classroom Supplies- sped
Classroom Supplies - KTC
Clean/Facitliy Supplies
Cleaning supplies - food
Bus Supplies
Natural Gas
Electricity
Gasoline/Diesel
Food
Textbooks
Instructional Aides
Library Books
Software
Other
Tech Equip Under 1000
Other Supply- Athletics
Other Supply- Band/Choir
Equipment under $1000
Land & Improvments
Furniture & Fixtures
Furniture & Fixtures - Food svc
Equip Tech Software
Technology Software
Depreciation vehicles
Depreciation Building
Depreciation Furn/Fixtures
Dues and Fees
dues and fees- athletics
Dues and Fees- Dev/fundr
Dues and fees - Prof dev
Interest
Indirect Cost
Improvement Tax
Property Tax
Redemption of Principal
To Salary Fund
Transfer to 2001
To Operating Fund
To Federal Grants Fund
Program Funding Return

852.00
44,597.51
10,291.01
0.00
548.35
0.00
11,215.00
5,330.55
523.27
39,060.77
2,286.23
10,579.36
1,183.41
6,629.88
4,499.38
6,433.96
680.05
0.00
40,604.55
3,714.19
0.00
0.00
526.02
8,951.78
32,931.76
0.00
37,942.50
0.00
0.00
15,012.39
0.00
24,793.99
15,950.08
92,513.07
16,099.48
9,645.60
37,115.27
0.00
5,004.55
0.00
1,654.10
6,496.25
3,606.05
1,666.50
0.00
20,261.00
20,001.25
0.00
87,012.60
33,506.89
0.00
0.00
0.00
37,287.50
980.00
9,071.64
920.00
249,194.86
0.00
1,197.06
0.00
943,487.07
1,319,744.63
0.00
1,131,581.53
0.00
59.00
5,845,662.45

1,550.12
58,788.90
446.84
7,947.94
2,040.20
11,154.38
10,859.55
7,021.78
0.00
10,442.95
2,115.92
17,760.56
7,586.92
1,258.05
11,910.95
7,230.10
3,565.52
99.95
37,622.03
6,073.40
0.00
2,182.82
1,488.25
9,432.04
40,416.09
0.00
35,479.56
163.35
0.00
25,930.87
0.00
56,737.30
19,667.76
92,878.66
128,487.38
6,998.71
142,071.70
11,890.00
1,635.16
0.00
3,928.96
28,516.89
6,882.22
19,324.61
615.65
0.00
93,562.14
0.00
72,061.80
5,716.60
0.00
0.00
0.00
52,786.20
930.00
8,535.97
32.00
262,904.71
0.00
0.00
187.29
193,987.18
1,706,295.16
6,218,841.05
0.00
0.00
0.00
10,927,414.56

Total Expenditures

9,486,952.39

15,561,606.15

2010-11 Actual
992,901.65

01/23/13

Budget

Balance

3,666,921.74

6,985,545.43

698.12
14,191.39
(9,844.17)
7,947.94
1,491.85
11,154.38
(355.45)
1,691.23
(523.27)
(28,617.82)
(170.31)
7,181.20
6,403.51
(5,371.83)
7,411.57
796.14
2,885.47
99.95
(2,982.52)
2,359.21
0.00
2,182.82
962.23
480.26
7,484.33
0.00
(2,462.94)
163.35
0.00
10,918.48
0.00
31,943.31
3,717.68
365.59
112,387.90
(2,646.89)
104,956.43
11,890.00
(3,369.39)
0.00
2,274.86
22,020.64
3,276.17
17,658.11
615.65
(20,261.00)
73,560.89
0.00
(14,950.80)
(27,790.29)
0.00
0.00
0.00
15,498.70
(50.00)
(535.67)
(888.00)
13,709.85
0.00
(1,197.06)
187.29
(749,499.89)
386,550.53
6,218,841.05
(1,131,581.53)
0.00
(59.00)
5,081,752.11

4,562.50
57,330.52
0.00
3,035.76
533.80
23,972.27
12,753.00
8,270.36
0.00
257.78
5,190.38
3,096.18
0.00
545.81
22,634.88
17,523.66
1,387.45
0.00
43,701.68
0.00
0.00
2,429.93
964.74
24,219.47
36,564.16
1,986.59
46,717.01
0.00
925.82
4,560.68
0.00
20,868.64
3,863.98
70,481.81
83,263.13
0.00
86,187.48
222,428.01
1,902.18
0.00
9,032.11
6,259.54
3,298.86
9,934.21
225.16
0.00
14,979.68
0.00
42,988.60
13,265.61
0.00
0.00
0.00
6,262.81
2,898.47
1,410.95
0.00
201,258.09
0.00
0.00
0.00
171,996.96
1,155,236.55
3,989,610.81
0.00
0.00
0.00
7,408,222.40

3,440.40
(1,122.10)
94,225.00
36,894.48
6,000.00
6,000.00
0.00
(3,035.76)
7,447.50
6,913.70
48,000.00
24,027.73
8,000.00
(4,753.00)
0.00
(8,270.36)
0.00
0.00
0.00
(257.78)
5,531.40
341.02
8,492.00
5,395.82
34,200.00
34,200.00
0.00
(545.81)
7,345.00
(15,289.88)
14,349.00
(3,174.66)
0.00
(1,387.45)
0.00
0.00
34,999.00
(8,702.68)
0.00
0.00
0.00
0.00
0.00
(2,429.93)
0.00
(964.74)
2,211.00
(22,008.47)
43,410.00
6,845.84
8,250.00
6,263.41
29,800.00
(16,917.01)
16,100.00
16,100.00
5,550.00
4,624.18
11,000.00
6,439.32
0.00
0.00
77,916.66
57,048.02
40,444.00
36,580.02
119,663.00
49,181.19
132,000.00
48,736.87
0.00
0.00
118,508.00
32,320.52
259,828.00
37,399.99
500.00
(1,402.18)
0.00
0.00
21,330.00
12,297.89
105,221.60
98,962.06
0.00
(3,298.86)
13,695.00
3,760.79
0.00
(225.16)
0.00
0.00
39,271.60
24,291.92
0.00
0.00
39,271.60
(3,717.00)
39,271.60
26,005.99
0.00
0.00
0.00
0.00
0.00
0.00
32,031.82
25,769.01
1,000.00
(1,898.47)
0.00
(1,410.95)
0.00
0.00
346,925.00
145,666.91
0.00
0.00
0.00
0.00
0.00
0.00
470,799.00
298,802.04
2,242,954.00 1,087,717.45
0.00 (3,989,610.81)
0.00
0.00
0.00
0.00
0.00
0.00
5,970,993.97 (1,437,228.43)

6,074,653.76

11,075,144.14

12,956,539.40

3,318,623.69

1,881,395.26

Expended
52.49%
132.62%
60.84%
0.00%
0.00%
7.17%
49.94%
159.41%
0.00%
0.00%
0.00%
93.83%
36.46%
0.00%
0.00%
308.17%
122.12%
0.00%
0.00%
124.87%
0.00%
0.00%
0.00%
0.00%
1095.41%
84.23%
24.08%
156.77%
0.00%
16.68%
41.46%
0.00%
26.78%
9.55%
58.90%
63.08%
0.00%
72.73%
85.61%
380.44%
0.00%
42.34%
5.95%
0.00%
72.54%
0.00%
0.00%
38.14%
0.00%
109.46%
33.78%
0.00%
0.00%
0.00%
19.55%
289.85%
0.00%
0.00%
58.01%
0.00%
0.00%
0.00%
36.53%
51.51%
0.00%
0.00%
0.00%
0.00%
124.07%
85.48%

Data Sources: APSCN documents
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2012-2013 Renewal Cycle

ADE
Review and
Applicant
Responses

KIPP Delta Public Schools
Helena, Arkansas

Arkansas Department of Education
Open-Enrollment Public Charter School
Renewal Application Evaluation Framework
Name of School: KIPP

DELTA PUBLIC SCHOOLS

DOCUMENTATION FROM THE GOVERNING BOARD OF THE SPONSORING ENTITY
Applicant provides documentation that the governing board has voted to approve this application for renewal.
Evaluation Criteria:
A response that is fully responsive will include:
 Minutes (may be draft minutes) of the public meeting where the vote was taken by the governing board of the
sponsoring entity to seek renewal; and
 A resolution signed and dated by all board members who voted in favor of submitting the renewal application.
Fully Responsive

X

Partially Responsive

Comments and Additional Questions

Non-Responsive

Reference

CONTACT INFORMATION

Applicants are requested to provide complete contact information.
Evaluation Criteria:
A response that is fully responsive will include Attachment 1- Contact Information Form with the following:
 The names of the sponsoring entity and charter school;
 Complete contact information for the school principal/director and board chair;
 The dated signature of the board chair;
 The number of years requested for renewal ,that does not exceed 20; and
 Date of the school’s governing board’s approval of the renewal application.
Fully Responsive

X

Comments and Additional Questions

Partially Responsive

Non-Responsive

Reference

2012 Open Enrollment Renewal Evaluation Framework

SECTION I: GENERAL DESCRIPTION OF THE CHARTER SCHOOL’S PROGRESS

Applicants are requested to provide a narrative about the successes of the charter during the current contractual
period.
Evaluation Criteria:
A response that is fully responsive will include:
 A comprehensive narrative that identifies and describes the successes of the charter school during the current
contractual period.
Fully Responsive

Partially Responsive

X

Non-Responsive

Comments and Additional Questions
Pre-K should be noted as supplemental services not part of the charter
with the State Board of Education. Verify that enrollment numbers
reflect K-12 only.

Reference

Response
As of January 29, 2013, our enrollment number for K-12 stands at 1,117
students (350 students at KIPP Delta Elementary Literacy Academy, 316
students at KIPP Delta College Preparatory School, 223 students at KIPP
Delta Collegiate High School, and 228 students at KIPP Blytheville College
Preparatory School).

SECTION II, PART A: COMPOSITION OF GOVERNING BOARD
Applicants are requested to describe the charter school’s governance structure.
Evaluation Criteria:
A response that is fully responsive will include:
 A description of the charter school’s governance structure;
 An explanation of the selection process for charter school board members;
 An explanation of the authority of the charter school board; and
 An explanation of the responsibilities of the charter school board.
Fully Responsive

X

Comments and Additional Questions

Partially Responsive

Non-Responsive

Reference
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SECTION II, PARTS B AND C: DISCLOSURES
Applicants are requested to disclose any potential conflicts of interest affecting administrators and members of the
charter school’s governing board.
Evaluation Criteria:
A response that is fully responsive will include:
 An itemization of each non-employment contract or lease of the charter school in which any of the charter’s
administrators, board members, or the family members of administrators or board members have or had a
financial interest; and
 Attachment 2 – Relationship Disclosure Form which includes an itemization of each family relationship
between any member of the charter school’s governing board and the employees of the charter school.
Fully Responsive

Partially Responsive

Non-Responsive

X

Comments and Additional Questions
Attach Relationship Disclosure Form – Attachment 2

Response

Reference

Relationship Disclosure Form – ATTACHMENT 2

Charter School
Board Member’s Name and Contact
Information
Randy Zook
501-372-2222
rzook@arkansasstatechamber.com

No

Ron Nurnberg
662-402-2203
ron.nurnberg@teachforamerica.org

No

Related to
Employee(s)?
(“No” or
describe.)

Note: KIPP Delta
hires teachers
from Teach For
America

Employee Job Title

CEO, Arkansas State
Chamber of
Commerce
Executive Director,
Teach For America
– Mississippi Delta
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Cathy Cunningham
870-816-1152
cathy.cunningham@southernpartners.org

No

Community
Development
Coordinator,
Southern
Bancorp

Sam Commella
870-762-2100
sam.commella@nucor.com

No

Vice President,
Nucor Steel

Brent Black
870 246-1009
bblack@summitbankdirect.com

No

CFO, Summit
Bank

Chalk Mitchell
870-817-0377
chaulkmitchell@sbcglobal.net

No

City Attorney,
Helena-West
Helena, AR

2012 Open Enrollment Renewal Evaluation Framework

SECTION III, PART A: CURRENT PERFORMANCE GOALS
Applicants are requested to list each of the charter’s current student academic performance goals and provide
supporting documentation, including relevant assessment data, with a narrative description of the charter’s progress
in achieving each goal.
Evaluation Criteria:
A response that is fully responsive will include:
 An itemization of each and every current student academic performance goal;
 Supporting data that documents the charter’s progress in achieving each goal; and
 A narrative description of the charter’s progress in achieving each goal.
Fully Responsive

Partially Responsive

X

Non-Responsive

Comments and Additional Questions
Explain what was done to improve student performance when goals
were not met.

Reference

Response
Please find below amended narrative on current performance goals. For your convenience, he
additions are italicized.
KIPP Delta Helena Campuses
Year 7: Over 80% of eighth graders will score proficient or advanced on the state Benchmark exam
in both mathematics and literacy.
73% of our eighth graders scored proficient or advanced in mathematics and 80% scored proficient or
advanced in literacy.
In response to not meeting the mathematics goal, we implemented a rigorous curriculum called Saxon
Math, a curriculum which incrementally introduces new concepts each day with a focus on practicing
these concepts thoroughly before moving forward. The concepts are then spiraled and revisited
throughout the year allowing students to achieve mastery. In order to train teachers, we brought in a
consultant with the organization to disseminate best practices on executing the curriculum.
Year 7: Over 80% of eleventh graders will score at least a 19 on the ACT. Over 90% of eleventh
graders will score proficient or advanced on the End of Course Literacy Exam.
83% of our eleventh graders scored at least a 19 on the ACT. 91% of our eleventh graders scored
proficient or advanced on the End of Course Literacy Exam.
Year 8: Over 80% of eighth graders will score proficient or advanced on the state Benchmark exam
in both mathematics and literacy.
65% of our eighth graders scored proficient or advanced in mathematics and 89% scored proficient or
advanced in literacy.
In response to not achieving our mathematics goal, we continued our implementation of the Saxon Math
curriculum and used Microsoft Sharepoint services to help teachers track Saxon test data. Teachers
would then be able to use the tracked data to discover those areas and frameworks in which students
were the weakest and plan instruction accordingly.
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Year 8: Over 80% of eleventh graders will score at least a 19 on the ACT. Over 90% of eleventh
graders will score proficient or advanced on the End of Course Literacy Exam.
22% of our eleventh graders scored at least a 19 on the ACT. 80% of our eleventh graders scored
proficient or advanced on the End of Course Literacy Exam. Unfortunately, we had over-emphasized our
instructional efforts on the first graduating class to the detriment of our second graduating class. A
substantial emphasis was placed on ACT and graduation preparation for the first class, which resulted in
less focus within these areas for subsequent classes. We have learned valuable lessons from this and are in
ongoing efforts to make improvements for subsequent classes. Additionally, our first graduating class did
not have any special education students, whereas the year eight graduating class had three special
education students, thereby impacting results. We are proud to test 100% of our special education
students on the ACT.
In response to not meeting our ACT goal, we brought in a consultant from Princeton Review to help
coach teachers and students on best practices for preparing for the exam. In response to not meeting our
End of Course Literacy Exam goal, we brought in a part-time veteran teacher to help remediate the
lowest scoring students.
Year 8: 100% of the Class of 2010 will gain admission into a college.
100% of the Class of 2010 gained admission into a college.
Year 9: Over 85% of eighth graders will score proficient or advanced on the state Benchmark exam
in both mathematics and literacy.
42% of our eighth graders scored proficient or advanced in mathematics and 79% scored proficient or
advanced on literacy. The decline in the mathematics results can be explained by the replacement of a
high-performing math teacher with a second-year teacher in their first year of teaching mathematics. Our
previous math teacher who had achieved solid results moved into leadership and we lacked the proper
oversight to achieve desired results.
In response to not meeting our mathematics goal, we implemented a performance management system in
which teachers met with their instructional coaches on a weekly basis to review student learning
outcomes. Such meetings are key in helping to identify the lowest performing students early in the school
year, so as to implement the proper strategies for remediation and tutoring. In response to not meeting
our literacy goals, we implemented a new reading enrichment class at our middle school in which each
teacher taught reading every day for forty-five minutes in the morning. Such groups are differentiated by
ability level and allow teachers to meet students at their appropriate reading instructional level.
Year 9: Over 85% of eleventh graders will score at least a 19 on the ACT. Over 90% of eleventh
graders will score proficient or advanced on the End of Course Literacy Exam.
46% of our eleventh graders scored at least a 19 on the ACT. 65% of our eleventh graders scored
proficient or advanced on the End of Course Literacy Exam. We recognize we need to do more
backwards planning on ACT preparation, thus explaining the lack of achievement relative to our stated
goals. While we have typically done well on the End of Course Exams, we recognize that achievement on
these tests are not necessarily predictive of performance on the ACT.
In response to not meeting our ACT goal, we began holding weekend ACT preparatory classes with
students and also implemented a greater amount of ACT-aligned instruction within our core classes. In
response to not meeting our End of Course Literacy Exam goal, we provided the lowest scoring students
a second reading class to remediate their skills in preparation for the exam.
Year 9: 100% of the Class of 2011 will gain admission into a college.
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100% of the Class of 2011 gained admission into a college.
Year 10: Over 85% of eighth graders will score proficient or advanced on the state Benchmark
exam in both mathematics and literacy.
61% of our eighth graders scored proficient or advanced in mathematics and 81% scored proficient or
advanced in literacy.
In response to not meeting our mathematics goal, we continued our implementation of the Saxon Math
curriculum and increase professional development options for these teachers by providing a greater
amount of trainings and coaching from the publisher. In response to not meeting the literacy goal, we
brought in a reading consultant to help teachers focus on the foundations of reading. The consultant
assisted teachers in targeting the lowest performing readers, who particularly needed increased
instruction in the phonics of reading.
Year 10: Over 85% of eleventh graders will score at least a 19 on the ACT. Over 90% of eleventh
graders will score proficient or advanced on the End of Course Literacy Exam.
66% of our eleventh graders scored at least a 19 on the ACT. 93% of our eleventh graders scored
proficient or advanced on the End of Course Literacy Exam.
In response to not meeting our ACT goal, we began preparing students for ACT-aligned material at an
earlier age by administering the Explore Exam for students in the 9th grade. Such efforts will ensure that
students are assessed for key areas of growth earlier, allowing teachers adjust ACT preparation efforts
accordingly.
Year 10: 100% of the Class of 2012 will gain admission into a college.
100% of the Class of 2012 gained admission into a college.
Year 11: Over 85% of eighth graders will score proficient or advanced on the state Benchmark
exam in both mathematics and literacy.
We have not yet taken the state Benchmark exam for the 2012-2013 school year.
Year 11: Over 85% of eleventh graders will score at least a 19 on the ACT. Over 90% of eleventh
graders will score proficient or advanced on the End of Course Literacy Exam.
Thus far, 31% of our eleventh graders have scored at least a 19 on the ACT, although we expect this
number to increase by the end of the year due to comprehensive preparation programs we have
established for our junior class. We have not yet taken the End of Course Literacy Exam for the 20122013 school year.
Year 11: 100% of the Class of 2013 will gain admission into a college.
Our expected college admission rate for the Class of 2013 is 95%.
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KIPP Delta Blytheville Campus
Year 1: 80% of fifth graders will score proficient or advanced on the ACTAAP literacy exam.
74% of our fifth graders scored proficient or advanced on the ACTAAP literacy exam. We did not meet
our goal in this area because we were overconfident in our abilities with primarily first-year teachers.
However, despite this, we significantly outperformed the Blytheville School District in this area (74% to
30%).
In response to not meeting our literacy goal, the school hired a staff member to focus on reading
intervention strategies. Additionally, the school restructured its schedule to provide more reading
instruction and implemented new curriculums like Shurley English and Reading Plus in order to hit both
the grammar and reading strands within literacy.
Year 1: Students will score, on average, at the 55th percentile in reading comprehension.
Our fifth graders scored at the 58th percentile in reading comprehension on the Spring administration of
the NWEA MAP Test.
Year 1: 80% of fifth graders will score proficient or advanced on the ACTAAP mathematics exam.
78% of our fifth graders scored proficient or advanced on the ACTAAP mathematics exam. We
outperformed the Blytheville School District in this area (78% to 58%).
In response to not meeting our mathematics goal, we implemented a greater array of blended curriculum
materials in order to help differentiate instruction for students at a lower ability level.
Year 1: Students will score, on average, at the 55th percentile in mathematics reasoning.
Our fifth graders scored at the 58th percentile in mathematics reasoning on the Spring administration of
the NWEA MAP Test.
Year 2: 85% of sixth graders will score proficient or advanced on the ACTAAP literacy exam.
73% of our sixth graders scored proficient or advanced on the ACTAAP literacy exam. We outperformed
the Blytheville School District in this area (73% to 48%).
In response to not meeting our literacy goal, we implemented a new curriculum called Read 180 designed
to ensure students are reading and being assessed on leveled books. Additionally, reading classes were
reduced in size and classes increased in length.
Year 2: Students will score, on average at the 65th percentile in reading comprehension.
Our sixth graders scored at the 49th percentile in reading comprehension on the Spring administration of
the NWEA MAP Test. Our fifth graders scored at the 38th percentile in reading comprehension on the
Spring administration of the NWEA MAP Test. Again, an overreliance on first year teachers led to the
relatively lower scores than we had anticipated.
Please see above for interventions in response to not meeting our literacy goal in Year 2.
Year 2: 85% of sixth graders will score proficient or advanced on the ACTAAP mathematics exam.
82% of our sixth graders scored proficient or advanced on the ACTAAP mathematics exam. We
outperformed the Blytheville School District in this area (82% to 52%).
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In response to not meeting our mathematics goal, math classes were reduced in size to approximately
fifteen students per classes. Additionally, teachers continued their implementation of the Saxon Math
curriculum with an emphasis on greater alignment to ACTAAP assessment items. This includes a
particular focus on open response release items.
Year 2: Students will score, on average, at the 65th percentile in mathematics reasoning.
Our sixth graders scored at the 63rd percentile in mathematics reasoning on the Spring administration of
the NWEA MAP Test. Our fifth graders scored at the 45th percentile in mathematics reasoning on the
Spring administration of the NWEA MAP Test.
Please see above for interventions in response to not meeting our mathematics goal in Year 2.
Year 3: 95% of seventh graders will score proficient or advanced on the ACTAAP literacy exam.
We have not yet taken the ACTAAP literacy exam for the 2012-2013 school year.
Year 3: Students will score, on average, at the 75th percentile in reading comprehension.
This goal cannot yet be evaluated given that we have not yet taken the Spring administration of the
reading comprehension portion of the NWEA MAP Test.
Year 3: 95% of seventh graders will score proficient or advanced on the ACTAAP mathematics
exam.
We have not yet taken the ACTAAP mathematics exam for the 2012-2013 school year.
Year 3: Students will score, on average, at the 75th percentile in mathematics reasoning.
This goal cannot yet be evaluated given that we have not yet taken the Spring administration of the
mathematics reasoning portion of the NWEA MAP Test.
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SECTION III, PART B: NEW PERFORMANCE GOALS
Applicants are requested to list new student academic achievement performance goals that the charter wishes to add
during the renewal contract period and to document the ways in which the charter will measure its progress toward
achieving each goal.
Evaluation Criteria:
A response that is fully responsive will include:
 Measureable student academic performance goals;
 The specific tool that will be used to measure academic performance for each goal;
 The level of performance that will demonstrate success; and
 The timeframe for achieving each goal.
Fully Responsive

Partially Responsive

X

Non-Responsive

Comments and Additional Questions
Clarify math goal that 60% of all 8th graders will score proficient or
advanced on the Algebra I – EOC.

Reference

Explain why the performance goals on NWEA MAP remain the same
(60% meeting growth target) rather than increasing each year.
Provide goals for entire requested renewal period (10 years).
Provide separate performance goals based on the assessments to be
used.
Any future desired changes to goals must be requested from SBE
through the amendment process.
Provide a copy of the ESEA Flexibility report and summary of growth
toward meeting AMO’s through 2017 as provided to you by NORMES.

Response




The math goal pertaining to Algebra I – EOC indicates 60% of all 8th graders will have
scored proficient or advanced on this exam. The language here is significant because
some of our advanced mathematics students take Algebra I and its EOC exam in 7th
grade. Students who do not score proficient or advanced on Algebra I by the time they
exit 8th grade are provided increased remediation and tutoring.
The NWEA MAP Assessment goal remains the same each year given that it already
represents a high bar for our students to reach. The NWEA assessment is different from
the Benchmark Exams in that we are measuring the percentage of students meeting
their individual growth goals rather than measuring the level of proficiency in the
aggregate. Growth targets for our students are higher than what they typically are at
most schools. The national norm for percentage of students achieving their growth
target is 50%. For those students who do not meet their growth target, we implement
targeted tutoring and remediation, particularly within the stands of the subject area
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revealed to be the weakest for the student. Given this, we feel the requested NWEA
MAP Assessment goal is appropriate and should not be amended.
Please find below revised goals for our requested renewal period:

KIPP Delta Helena and Blytheville Campuses
Based on the fact that there will be major transitions in the state and national assessment process during
our charter renewal timeline, KIPP Delta Public Schools requests the ability to reexamine and adjust our
project performance goals based on any new requirements and outcomes produced by the new assessment
system. In instances such as this, KIPP Delta will request an amendment from the State Board of
Education in order to change its goals.
Please find below our proposed performance goals for each of our campuses for the upcoming renewal
period. Again, these goals may need to be realigned and restated as new testing mechanisms are put into
place and KIPP Delta would request an amendment to our charter in these instances.



2013-2014:
o Mathematics- Achieve annual measurable growth (AMO) for students as
demonstrated by state testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
as indicated on the benchmark and end of course exams and
demonstrate proficiency at the school’s AMO.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve annual measurable growth (AMO) for students as
demonstrated by state testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy as
indicated on the benchmark and end of course exams and demonstrate
proficiency at the school’s AMO.
 Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
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One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.

2014-2015:
o Mathematics- Achieve annual measurable growth (AMO) for students as
demonstrated by state testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
as indicated on the benchmark and end of course exams and
demonstrate proficiency at the school’s AMO.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve annual measurable growth (AMO) for students as
demonstrated by state testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy as
indicated on the benchmark and end of course exams and demonstrate
proficiency at the school’s AMO.
 Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
 KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.
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2015-2016:
o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
by outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy by
outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
 KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.
2016-2017:
o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
by outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.
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Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy by
outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
 KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.
2017-2018:
o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
by outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy by
outperforming the state average on the state-approved assessment.
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Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
 KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.
2018-2019:
o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
by outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy by
outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
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One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.

2019-2020:
o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
by outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy by
outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
 KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.
2020-2021:
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o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
by outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy by
outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
 KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.
2021-2022:
o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
by outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.

2012 Open Enrollment Renewal Evaluation Framework





Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy by
outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
 KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.
2022-2023:
o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in mathematics
by outperforming the state average on the state-approved assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics and
over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient or
advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing. NWEA MAP testing will also be used to generate
individual student growth data. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy by
outperforming the state average on the state-approved assessment.
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Students in K-9 will take the NWEA MAP assessment in literacy and over
60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the students
at KIPP Delta. Each of the following sub objectives will be considered as
indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced Placement
Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors will be
accepted into a post-secondary educational institution or enter the
military.
 KIPP Delta Collegiate High School alumni will outperform the national sixyear graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state and/or
national average on the ACT Exam.
KIPP Delta recognizes that NWEA MAP testing is not a tool used to measure a school’s
Academic Measureable Objective status and have clarified that this will be a separate
tool used to measure student growth within the goals listed above.
KIPP Delta recognizes that any future changes to our academic performance goals must
be requested from the State Board of Education through an amendment process.
Please find attached a copy of the ESEA Flexibility report and summary of growth
toward meeting AMO’s through 2017 as provided to KIPP Delta by NORMES.
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SECTION IV, PART A: NARRATIVE ON ACADEMIC PERFORMANCE TEST DATA
Applicants are requested to review the testing data summary furnished by the ADE and describe the ways in which
the data support the charter’s current academic goals.
Evaluation Criteria:
A response that is fully responsive will include:
 Attachment 3 - 2008-2012 testing data summary provided by ADE staff; and
 A narrative describing the ways in which the testing data support the charter’s current
academic goals.
Fully Responsive

X

Partially Responsive

Comments and Additional Questions

Non-Responsive

Reference

SECTION IV, PART B: ADDITIONAL ASSESSMENTS (IF APPLICABLE)
Applicants are requested to provide other data used by the charter to measure academic performance and to describe
the ways in which the data supports the charter’s current academic goals.
Evaluation Criteria:
A response that is fully responsive will include the following:
 Attachment 3-A which includes the specific data, other than data on file at the ADE, used by the charter to
measure student academic performance during the current contractual period or a statement that no additional
data were used; and
 A narrative description of the ways in which the data support the charter’s academic goals that were approved
by the State Board.
Fully Responsive

X

Partially Responsive

Non-Responsive

Comments and Additional Questions

Reference

SECTION V: FINANCE
Applicants are requested to list and discuss corrective actions for any findings in the financial audit reports prepared
during the current contractual period.
Evaluation Criteria:
A response that is fully responsive will include the following:
 Each finding from the financial audit reports or statement that there were no findings;
 A statement for each finding to indicate if it had been noted in prior year audits;
 Corrective actions take to rectify each issue; and
 The date by which each issue was or will be corrected.
Fully Responsive

X

Comments and Additional Questions

Partially Responsive

Non-Responsive

Reference
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SECTION VI, PARTS A AND B: WAIVERS
Applicants are requested to review the current waivers approved for the charter and to identify any changes
requested in the charter’s waivers from Title 6 of Arkansas Code Annotated, State Board of Education Rules and
Regulations, and/or the Standards for Accreditation.
Evaluation Criteria:
A response that is fully responsive will include:
 Attachment 4 which is a list of current waivers approved for the charter by the State Board and provided by
ADE staff;
 A list of each new waiver requested with a rationale for each or a statement saying that no new waivers are
requested; and
 An itemized list of each current waiver the charter would like to have rescinded with a rationale for each request
or a statement saying that the charter wishes to maintain all currently approved waivers.
Fully Responsive

Partially Responsive

X

Non-Responsive

Comments and Additional Questions
Legal Comments

Reference

These comments are supplemental to prior legal comments given for past
renewals or approvals.
1.

Waivers Not Requested:
a.

b.

c.

d.

e.

The Charter School currently has a waiver for teacher licensure. In
order to properly effectuate this waiver, the Charter School should
also request a waiver for Ark. Code Ann. § 6-7-309; ADE Rules
Governing Parental Notification of an Assignment of a Non-Licensed
Teacher and ADE Rules Governing Waivers for Substitute Teachers.
The Charter School currently has a waiver for minimum salaries and
personnel policies. In order to effectuate this waiver, the Charter
School should also request waivers of Ark. Code Ann. §§ 6-17201(c)(2), 6-17-2203, and the ADE Rules Governing School District
Requirements for Personnel Policies, Salary Schedules, Minimum
Salaries, and Documents Posted to District Websites.
The Charter School currently has a waiver for superintendent
licensing and qualifications. In order to effectuate this waiver, the
Charter School should also request waivers of Ark. Code Ann. §§ 613-109, 6-17-427, and the ADE Rules Governing the School
Superintendent Mentoring Program.
The Charter School currently has a waiver for alternative learning
environments. In order to effectuate the waiver, the Charter School
should request waivers of Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18503(a)(1)(C)(i), and 6-48-101 et seq., Standard for Accreditation
19.03, and Section 4.00 of ADE Rules Governing the Distribution of
Student Special Needs Funds
The Charter School currently has a waiver for gifted and talented
education. In order to effectuate the waiver, the applicant should
request waivers of Ark. Code Ann. § 6-42-101 et seq. and § 6-202208(c)(6).
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The Charter School currently has a waiver for media services. In
order to effectuate this waiver, the Charter School should request a
waiver of Ark. Code Ann.§§ 6-25-103 and 6-25-104.
2. Waivers Requested
a. The Charter Schools asks for waiver of Ark. Code Ann. § 6-16-103
and sections 9.03.1.2, 9.03.4.10, and 24.17 of the Standards for
Accreditation for the purpose of waiving the requirement that the
school both offer and teach nine units of career and technical
education courses each year. In order to accomplish this purpose,
waivers of § 6-16-103 and section 24.17 are not necessary;
therefore, no waiver of these will be granted unless the applicant
articulates a compelling justification for waiver. In addition,
although the State Board does have the authority to waive sections
9.03.1.2 and 9.03.4.10 of the Standards for Accreditation, the State
Board does not have the authority to waive rules promulgated by
any other agency. The Charter School may want to contact the
Arkansas Department of Career Education to determine if any
waiver of ADCE's rules will be necessary to fully implement this
waiver request.
f.

Response













In clarification of the waiver KIPP Delta Public Schools holds for teacher licensure, and to
fully effectuate the waiver, KIPP Delta Public Schools requests waivers of Ark. Code Ann.
§ 6-7-309; ADE Rules Governing Parental Notification of an Assignment of a NonLicensed Teacher, and ADE Rules Governing Waivers for Substitute Teachers.
In clarification of the waiver KIPP Delta Public Schools holds for minimum salaries and
personnel policies, and to fully effectuate the waiver, KIPP Delta Public Schools requests
waivers of Ark. Code Ann. §§ 6-17-201(c)(2), 6-17-2203, and the ADE Rules Governing
School District Requirements for Personnel Policies, Salary Schedules, Minimum Salaries,
and Documents Posted to District Websites.
In clarification of the waiver KIPP Delta Public Schools holds for superintendent licensing
and qualifications, and to fully effectuate the waiver, KIPP Delta Public Schools requests
waivers of Ark. Code Ann. §§ 6-13-109, 6-17-427, and the ADE Rules Governing the
School Superintendent Mentoring Program.
In clarification of the waiver KIPP Delta Public Schools holds for alternative learning
environments, and to fully effectuate the waiver, KIPP Delta Public Schools requests
waivers of Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18-503(a)(1)(C)(i), and 6-48-101 et seq.,
Standard for Accreditation 19.03, and Section 4.00 of ADE Rules Governing the
Distribution of Student Special Needs Funds.
In clarification of the waiver KIPP Delta Public Schools holds for gifted and talented
education, and to fully effectuate the waiver, KIPP Delta Public School requests waivers
of Ark. Code Ann. §§ 6-42-101 et seq. and 6-20-2208( c) (6).
In clarification of the waiver KIPP Delta Public Schools holds for media services, and to
fully effectuate the waiver, KIPP Delta Public Schools requests a waiver of Ark. Code
Ann. §§ 6-25-103 and 6-25-104.
In light of the ADE comments, KIPP Delta Public Schools will withdraw its waiver
requests from the provisions of Ark. Code Ann. §6-16-103 and Section 24.17 of the ADE
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Rules Governing Standards for Accreditation of Arkansas Public Schools and School
Districts. KIPP Delta Public Schools will contact the Arkansas Department of Career
Education (ADCE) to determine if any waiver of ADCE’s Rules will be necessary to fully
implement this waiver request, and shall promptly advise the ADE of any comments and
determinations made by the ADCE.
SECTION VII: REQUESTED AMENDMENTS
Applicants are requested to identify amendment requests.
Evaluation Criteria:
A response that is fully responsive will include:
 A list of any requested charter amendments or a statement that no amendments are being requested; and
 A rationale for each amendment requested.
Fully Responsive

X

Comments and Additional Questions

Partially Responsive

Non-Responsive

Reference
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2012-2013 Renewal Cycle

Application

KIPP Delta Public Schools
Helena, Arkansas

Open-Enrollment Public Charter School
Renewal Application
Deadline for Submission: January 18, 2013

Charter School:

KIPP Delta Public Schools

Date Submitted:
Date Approved:

Arkansas Department of Education
Charter School Office
Four Capitol Mall, Room 304-B
Little Rock, AR 72201
501.683.5313
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415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

Date:
Time:
Location:

KIPP Delta, Inc.
Minutes of the Board of Director’s Meeting

January 14, 2013
3:00 pm
Arkansas State Chamber of Commerce
Little Rock, AR

Attendance: Cathy Cunningham, Ron Nurnberg, Randy Zook, Ernest Cunningham, Scott
Shirey, Matt Colburn, Luke VanDeWalle, Carissa Godwin in attendance. Chalk Mitchell joined
via conference call. Chintan Desai took minutes.
I.

II.

III.

IV.

Board Chair Report
A. Randy Zook called the meeting to order at 3:01 pm. He announced the
resignation of Franklin McLarty from the KIPP Delta Board of Directors.
Executive Director Report
A. Scott Shirey gave a presentation on the state of KIPP Delta against the
Six Essential Questions.

Consent Agenda
A. October Board Meeting Minutes
i. Cathy Cunningham motioned for the approval of the October
Board minutes. Approved unanimously.
B. Policy Manual Revision
i. Ron Nurnberg motioned for approval of a policy manual revision
which explicitly states maximum and minimum penalties in the
student discipline section. Approved unanimously.

Committee Reports
A. Finance Committee
i. Anika Baltimore gave the Finance Committee Report.
B. Development Committee
i. Carissa Godwin gave the Development Committee Report.
C. Governance and Nominating Committee
i. Luke VanDeWalle and Scott Shirey gave the Governance and
Nominating Committee Report
ii. Chalk Mitchell motioned to approve a revised version of the KIPP
Delta By-Laws. Approved unanimously.
D. Legislative Committee
i. Ernest Cunningham gave the Legislative Committee Report.
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V.

VI.

VII.

Action Items
A. Charter Renewal
i. Enrollment Cap
1. Board discussion led to the conclusion that an increase in
the enrollment cap would not be sought at the current
time.
ii. Renewal Cycle (5, 10, 20)
1. Ron Nurnberg motioned to approve KIPP Delta’s request
for a 10-year charter renewal from the State Board of
Education. Approved unanimously.
iii. Blytheville Expansion
1. Cathy Cunningham motioned to approve KIPP Delta’s
request to add a third grade at the Blytheville campus.
Approved unanimously.
iv. Other
B. Security Wall
i. Chalk Mitchell motioned for the approval of constructing a
security wall at the KIPP Delta Gymnasium at an expense of
approximately $9,000. Approved unanimously.

Discussion/Presentations
A. Graduation Rates
i. Board discussion led to the conclusion that while a district-wide
goal surrounding 4-year graduation should remain in place, it can
be understood if that goal is not met on a yearly basis due to
extenuating circumstances.
B. Plan for ADE/HWH
i. An update was given on the status of discussions with the
Arkansas Department of Education. It was reported that Scott
Shirey will have a meeting with Arkansas Department of
Education Commissioner Tom Kimbrell on Thursday, January
17th.
C. Legislative Funding Plan
i. Facility Funding
ii. Helena Facilities
1. Ernest Cunningham gave an update on the status of
pending legislation concerning facilities funding.

Closing
A. There being no further business, Randy Zook motioned for adjournment.
Board meeting adjourned at 6:20 pm.
3

Randy Zook, Board President

_____________________________________________________________
Scott Shirey, Executive Director

_____________________________________________________________
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415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

KIPP Delta Charter Renewal Application
Section I – General Description of the Charter School’s Progress
Please provide a narrative about the successes of the charter during the current contractual
period.

In 2002, KIPP Delta College Preparatory School opened its doors to 65 fifth graders in
Helena-West Helena, Arkansas. Now, eleven years later, we reflect with pride on our
accomplishments and growth. We operate four schools in Helena and Blytheville, Arkansas,
serving a total of over 1,100 students in grades Pre-K through 12. Part of our mission is to
create and support schools that empower students from traditionally underserved
communities. In this respect, we are meeting our goal—approximately 90% of our students
qualify for free or reduced lunch. In the coming years, we are excited to continue our
growth trajectory in order to serve more students and communities throughout the Delta.

During the course of our journey, we have been humbled to accept several distinctions in
recognition of our work. In 2008, KIPP Delta College Preparatory School was one of only
three schools in Arkansas to be named a Blue Ribbon School by the U.S. Department of
Education. 2012 marked the year our high school was named the number two high school in
the state by U.S. News and World Report and was recognized as one of five exemplary
schools by the state’s Department of Education for its academic achievement.

Our focus on pushing students to and through college is what we feel sets us apart from
other traditional public schools. 100% of our first three graduating classes have been
accepted by a college or university and nearly 90% are persisting in a 2 or 4-year college or
university or in the armed forces. As we expand, it is our hope and goal to continue this
trend of achievement.
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Section II – Composition of the Charter School’s Governing Board and Relationships
School Employees
Part A: Composition of Governing Board
Describe the governance structure of the charter, including an explanation of
the board member selection process and the authority and responsibilities of
the charter board.

KIPP Delta Public schools falls under the governance of the KIPP Delta Board of Directors.
The composition of the Board of Directors draws heavily from local representation to
ensure the communities we represent have substantive access to KIPP Delta’s Board.
Furthermore, Board meetings may rotate location and/or make use of video conferencing to
further ensure that all communities it serves will be treated equally.
Roles & Responsibilities:

The KIPP Delta Board is responsible for the following activities:
•

•

•

•
•

Evaluation: The Board conducts an annual performance review of the Executive
Director based on test results, financial reports, and feedback from other members
of the management team.

Fiscal oversight: The Finance Committee of the Board meets monthly to review
school financials. The committee chair makes quarterly reports to the full KIPP Delta
Board to ensure sound fiscal management.

Region-wide fundraising: Board members personally contribute to the cluster and
connect KIPP Delta to other individuals, corporations and foundations that can
provide financial support. The Development Committee meets monthly to plan
special events, review donor prospect research, and execute the regional
fundraising strategy.
Decision-making: Board members engage in strategic decisions affecting regions
and schools.

Progress toward goals: Board members ensure that the school adheres to the goals
outlined in this charter, as well as state guidelines and other KIPP Delta Public
School policies

Board Composition & Structure:
•

•

The KIPP Delta Board consists of members selected according to KIPP Delta’s ByLaws and serve at the pleasure of the Board.

Every effort will be made to fill slots on the Board with members from local
communities. Beyond this, members will primarily be recruited from within
Arkansas to fill any slots not represented by local communities. It is vitally
important that new members are well connected and can assist KIPP Delta in a
variety of ways during this expansion period.
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•
•

The executive level of the Board includes a Chair, Vice Chair, Secretary, and
Disbursing Officer.

Board members each belong to standing committees that will meet monthly.
Standing committees will include Finance, Governance and Nominating,
Development, and Legislative. The full Board meets quarterly, at which time
committee chairs will report on the status of their committee’s activities.

Part B: Disclosure Information
Identify any contract or lease (other than an employment contract), in which the
charter is or has been a party, and in which any charter administrator, board
member, or an administrator or board member’s family member has or had a
financial interest.

N/A

Part C: Relationship Disclosure
On the Relationship Disclosure Form – Attachment 2, on page 6, provide the name
of each board member and indicate if he/she is related to any school employee(s).
Describe the relationship (e.g., spouse, parent, sibling) and employees’ job titles,
where applicable.

Please see Attachment 2.

Section III – Performance Goals
Part A: Current Performance Goals
List each of the charter’s current student academic performance goals as approved
by the State Board and provide supporting documentation, including relevant
assessment data, with a narrative description of the charter’s progress in achieving
each goal.

Please see Attachment 5 for complete summary data on our current performance goals.
KIPP Delta Helena Campuses

Year 7: Over 80% of eighth graders will score proficient or advanced on the state
Benchmark exam in both mathematics and literacy.

73% of our eighth graders scored proficient or advanced in mathematics and 80% scored
proficient or advanced in literacy.
Year 7: Over 80% of eleventh graders will score at least a 19 on the ACT. Over 90% of
eleventh graders will score proficient or advanced on the End of Course Literacy Exam.
83% of our eleventh graders scored at least a 19 on the ACT. 91% of our eleventh graders
scored proficient or advanced on the End of Course Literacy Exam.
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Year 8: Over 80% of eighth graders will score proficient or advanced on the state
Benchmark exam in both mathematics and literacy.

65% of our eighth graders scored proficient or advanced in mathematics and 89% scored
proficient or advanced in literacy.
Year 8: Over 80% of eleventh graders will score at least a 19 on the ACT. Over 90% of
eleventh graders will score proficient or advanced on the End of Course Literacy Exam.

22% of our eleventh graders scored at least a 19 on the ACT. 80% of our eleventh graders
scored proficient or advanced on the End of Course Literacy Exam. Unfortunately, we had
over-emphasized our instructional efforts on the first graduating class to the detriment of our
second graduating class. A substantial emphasis was placed on ACT and graduation
preparation for the first class, which resulted in less focus within these areas for subsequent
classes. We have learned valuable lessons from this and are in ongoing efforts to make
improvements for subsequent classes. Additionally, our first graduating class did not have any
special education students, whereas the year eight graduating class had three special
education students, thereby impacting results. We are proud to test 100% of our special
education students on the ACT.
Year 8: 100% of the Class of 2010 will gain admission into a college.

100% of the Class of 2010 gained admission into a college.

Year 9: Over 85% of eighth graders will score proficient or advanced on the state
Benchmark exam in both mathematics and literacy.

42% of our eighth graders scored proficient or advanced in mathematics and 79% scored
proficient or advanced on literacy. The decline in the mathematics results can be explained by
the replacement of a high-performing math teacher with a second-year teacher in their first
year of teaching mathematics. Our previous math teacher who had achieved solid results
moved into leadership and we lacked the proper oversight to achieve desired results.
Year 9: Over 85% of eleventh graders will score at least a 19 on the ACT. Over 90% of
eleventh graders will score proficient or advanced on the End of Course Literacy Exam.

46% of our eleventh graders scored at least a 19 on the ACT. 65% of our eleventh graders
scored proficient or advanced on the End of Course Literacy Exam. We recognize we need to do
more backwards planning on ACT preparation, thus explaining the lack of achievement
relative to our stated goals. While we have typically done well on the End of Course Exams, we
recognize that achievement on these tests are not necessarily predictive of performance on the
ACT.
Year 9: 100% of the Class of 2011 will gain admission into a college.
100% of the Class of 2011 gained admission into a college.
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Year 10: Over 85% of eighth graders will score proficient or advanced on the state
Benchmark exam in both mathematics and literacy.

61% of our eighth graders scored proficient or advanced in mathematics and 81% scored
proficient or advanced in literacy.
Year 10: Over 85% of eleventh graders will score at least a 19 on the ACT. Over 90% of
eleventh graders will score proficient or advanced on the End of Course Literacy Exam.
66% of our eleventh graders scored at least a 19 on the ACT. 93% of our eleventh graders
scored proficient or advanced on the End of Course Literacy Exam.
Year 10: 100% of the Class of 2012 will gain admission into a college.
100% of the Class of 2012 gained admission into a college.

Year 11: Over 85% of eighth graders will score proficient or advanced on the state
Benchmark exam in both mathematics and literacy.

We have not yet taken the state Benchmark exam for the 2012-2013 school year.

Year 11: Over 85% of eleventh graders will score at least a 19 on the ACT. Over 90% of
eleventh graders will score proficient or advanced on the End of Course Literacy Exam.

Thus far, 31% of our eleventh graders have scored at least a 19 on the ACT, although we
expect this number to increase by the end of the year due to comprehensive preparation
programs we have established for our junior class. We have not yet taken the End of Course
Literacy Exam for the 2012-2013 school year.
Year 11: 100% of the Class of 2013 will gain admission into a college.
Our expected college admission rate for the Class of 2013 is 95%.
KIPP Delta Blytheville Campus

Year 1: 80% of fifth graders will score proficient or advanced on the ACTAAP literacy exam.

74% of our fifth graders scored proficient or advanced on the ACTAAP literacy exam. We did
not hit our goal in this area because we were overconfident in our abilities with primarily firstyear teachers. However, despite this, we significantly outperformed the Blytheville School
District in this area (74% to 30%).
Year 1: Students will score, on average, at the 55th percentile in reading comprehension.
Our fifth graders scored at the 58th percentile in reading comprehension on the Spring
administration of the NWEA MAP Test.
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Year 1: 80% of fifth graders will score proficient or advanced on the ACTAAP mathematics
exam.

78% of our fifth graders scored proficient or advanced on the ACTAAP mathematics exam. We
outperformed the Blytheville School District in this area (78% to 58%).
Year 1: Students will score, on average, at the 55th percentile in mathematics reasoning.
Our fifth graders scored at the 58th percentile in mathematics reasoning on the Spring
administration of the NWEA MAP Test.

Year 2: 85% of sixth graders will score proficient or advanced on the ACTAAP literacy exam.

73% of our sixth graders scored proficient or advanced on the ACTAAP literacy exam. We
outperformed the Blytheville School District in this area (73% to 48%).

Year 2: Students will score, on average at the 65th percentile in reading comprehension.

Our sixth graders scored at the 49th percentile in reading comprehension on the Spring
administration of the NWEA MAP Test. Our fifth graders scored at the 38th percentile in
reading comprehension on the Spring administration of the NWEA MAP Test. Again, an
overreliance on first year teachers led to the relatively lower scores than we had anticipated.
Year 2: 85% of sixth graders will score proficient or advanced on the ACTAAP mathematics
exam.

82% of our sixth graders scored proficient or advanced on the ACTAAP mathematics exam. We
outperformed the Blytheville School District in this area (82% to 52%).
Year 2: Students will score, on average, at the 65th percentile in mathematics reasoning.
Our sixth graders scored at the 63rd percentile in mathematics reasoning on the Spring
administration of the NWEA MAP Test. Our fifth graders scored at the 45th percentile in
mathematics reasoning on the Spring administration of the NWEA MAP Test.

Year 3: 95% of seventh graders will score proficient or advanced on the ACTAAP literacy
exam.
We have not yet taken the ACTAAP literacy exam for the 2012-2013 school year.

Year 3: Students will score, on average, at the 75th percentile in reading comprehension.

This goal cannot yet be evaluated given that we have not yet taken the Spring administration
of the reading comprehension portion of the NWEA MAP Test.
Year 3: 95% of seventh graders will score proficient or advanced on the ACTAAP
mathematics exam.
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We have not yet taken the ACTAAP mathematics exam for the 2012-2013 school year.
Year 3: Students will score, on average, at the 75th percentile in mathematics reasoning.

This goal cannot yet be evaluated given that we have not yet taken the Spring administration
of the mathematics reasoning portion of the NWEA MAP Test.
Part B: New Performance Goals
List student academic performance goals that the school would like to add to its
charter for use during the renewal contract period. For each goal, include the
following:
•
•
•

The tool to be used to measure the academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.

KIPP Delta Helena and Blytheville Campuses

Based on the fact that there will be major transitions in the state and national assessment
process during our charter renewal timeline, KIPP Delta Public Schools requests the ability
to reexamine and adjust our project performance goals based on any new requirements and
outcomes produced by the new assessment system.

During the first three school years of our upcoming contractual period, our proposed
performance goals for each of our campuses are as follows. Again, these goals may need to
be realigned and restated as new testing mechanisms are put into place.
•

2013-2014:
o Mathematics- Achieve annual measurable growth (AMO) for students as
demonstrated by state testing and NWEA MAP testing. Each of the following
sub objectives will be considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in
mathematics as indicated on the benchmark and end of course
exams and demonstrate proficiency at the school’s AMO.
 Students in K-9 will take the NWEA MAP assessment in mathematics
and over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient
or advanced on the Algebra I exam.
o Literacy- Achieve annual measurable growth (AMO) for students as
demonstrated by state testing and NWEA MAP testing. Each of the following
sub objectives will be considered as indicators for meeting this goal:
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Each of our schools will increase academic achievement in literacy as
indicated on the benchmark and end of course exams and
demonstrate proficiency at the school’s AMO.
 Students in K-9 will take the NWEA MAP assessment in literacy and
over 60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the
students at KIPP Delta. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced
Placement Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors
will be accepted into a post-secondary educational institution or
enter the military.
 KIPP Delta Collegiate High School alumni will outperform the
national six-year graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state
and/or national average on the ACT Exam.
2014-2015:
o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing and NWEA MAP testing. Each of the following sub
objectives will be considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in
mathematics by outperforming the state average on the PARCC
Assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics
and over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient
or advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing and NWEA MAP testing. Each of the following sub
objectives will be considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy
by outperforming the state average on the PARCC Assessment.
 Students in K-9 will take the NWEA MAP assessment in literacy and
over 60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the
students at KIPP Delta. Each of the following sub objectives will be
considered as indicators for meeting this goal:


•
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•

KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced
Placement Exam from the previous year.
One-hundred percent of KIPP Delta Collegiate High School seniors
will be accepted into a post-secondary educational institution or
enter the military.
KIPP Delta Collegiate High School alumni will outperform the
national six-year graduation rate.
KIPP Delta Collegiate High school juniors will outperform the state
and/or national average on the ACT Exam.

2015-2016:
o Mathematics- Achieve academic growth for students as demonstrated by
state/national testing and NWEA MAP testing. Each of the following sub
objectives will be considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in
mathematics by outperforming the state average on the PARCC
Assessment.
 Students in K-9 will take the NWEA MAP assessment in mathematics
and over 60% of students will meet their growth target.
 Sixty percent of all exiting eighth graders will have scored proficient
or advanced on the Algebra I exam.
o Literacy- Achieve academic growth for students as demonstrated by
state/national testing and NWEA MAP testing. Each of the following sub
objectives will be considered as indicators for meeting this goal:
 Each of our schools will increase academic achievement in literacy
by outperforming the state average on the PARCC Assessment.
 Students in K-9 will take the NWEA MAP assessment in literacy and
over 60% of students will meet their growth target.
o College Preparation- Achieve an increase in college preparation for the
students at KIPP Delta. Each of the following sub objectives will be
considered as indicators for meeting this goal:
 KIPP Delta Collegiate High School will increase the number of exiting
seniors who have scored a three (3) or higher on an Advanced
Placement Exam from the previous year.
 One-hundred percent of KIPP Delta Collegiate High School seniors
will be accepted into a post-secondary educational institution or
enter the military.
 KIPP Delta Collegiate High School alumni will outperform the
national six-year graduation rate.
 KIPP Delta Collegiate High school juniors will outperform the state
and/or national average on the ACT Exam.
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Section IV – Test Data
Review the testing data summary, 2009-2012, as furnished by Arkansas Department of
Education (ADE) and include it as Attachment 3.

Part A: Narrative on Academic Performance Test Data
Describe the ways in which the testing data support the charter’s current academic
goals that were approved by the State Board as part of the charter.

Over the past five years, KIPP Delta has focused relentlessly on the achievement of
our students. Strategies we use include after-school tutoring, an infusion of the arts within
our classrooms, and an emphasis on utilizing curriculums which are informed by state
standards. Although our schools have had its peaks and valleys, the trends over time have
been overwhelmingly positive. We have consistently outperformed the local school district
on Benchmark and End-of-Course Exams by pushing a greater percentage of our students to
the proficient/advanced level. We have not always hit all of our performance goal targets
due to the re-assignment of successful teachers into leadership and an overreliance on firstyear teachers. We have also at time been overconfident in our abilities to achieve results
based on the achievement of previous classes. For example, in years subsequent to 20082009, over-preparation of that year’s junior class were detrimental to the achievement of
subsequent classes’ ACT results since we had spent a relative lack of time preparing these
classes for the exam. Despite these instances of falling short of our stated goals, we do feel
that our relative achievement compared to the local school district is significant and
indicative that our presence in Helena-West Helena is making a tangible and substantial
difference.
In particular, it is significant to note that within the subpopulation of economically
disadvantaged students, we outperformed the local school district in nearly 100% of
applicable areas. This data supports the notion that our efforts are effecting positive change
in the lives of underserved and economically disadvantaged students.

Part B: Additional Assessments
Provide/attach other data, if any, used to measure student academic performance at
the charter as Attachment 3-A and describe the ways in which the data provided in
Part B support the charter’s current academic goals that were approved by the State
Board.

Please see Attachment 3-A for a historical summary report on the NWEA MAP
Assessments we use as an additional assessment for grades K-9 in the areas of mathematics,
reading, language, and science. Students take three (3) test administrations per year: one in
the Fall, Winter, and Spring.

The NWEA MAP Assessments provide detailed, actionable data about where each
child is on their unique learning path. NWEA assessments are used to measure student
progress or growth in various core academic subjects. NWEA tests are important to
teachers because they keep track of progress and growth in basic skills. They let teachers
know where a student’s strengths are and if help is needed in any specific areas. Teachers
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use this information to help them guide instruction in the classroom. Based on our historical
results, it is clear that we not only have propelled the majority of our students toward their
expected grade level academic achievement, but also pushed a significant percentage of our
students toward meeting their individual growth targets.
Section V – Finance

Review the charter’s annual financial audit reports prepared during the current
contractual period. List each finding by year, and for each finding, address the following:
•
•
•

Whether the finding had been noted in any prior year audits;
The corrective actions taken to rectify the issue; and
The date by which the issue was or will be corrected.

2007-2008 Audit:
• Inability to prepare complete financial statements: The school’s financial statements
do not account for accounts payables and accounts receivables
o Had not been noted in previous year’s audit
o Please see 2008-2009 Audit below for corrective actions and resolution
• Segregation of Duties: Review concluded there were deficiencies in segregation of
duties pertaining to cash disbursements
o Had not been noted in previous year’s audit
o Please see 2008-2009 Audit below for corrective actions and resolution

2008-2009 Audit:
• Inability to prepare complete financial statements: The school’s financial statements
do not account for accounts payables and accounts receivables
o Had been noted in previous year’s audit
o Implemented a policy that accounting personnel review collections received
and disbursements made during the first months of the new fiscal year to
determine whether the related revenues or expenditures should be accrued
into the previous year’s activity
o Accounts receivable and accounts payable were properly accounted for by
June 30, 2010
• Segregation of Duties: Review concluded there were deficiencies in segregation of
duties pertaining to cash disbursements
o Had been noted in previous year’s audit
o Segregated duties relating to cash disbursements
o Executive Director limited APSCN administration rights and additional
controls were established to properly segregate duties pertaining to cash
disbursements by June 30, 2010
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2009-2010 Audit:
• Net assets and interfund transfers: The school’s financial statements do not properly
account for net assets and interfund transfers
o Had not been noted in previous year’s audits
o Interfund activity accounted for using due to and due from accounts,
reconciled beginning net assets to the prior year ending
o School properly accounted for net assets and interfund activity in current
year financial statements by June 30, 2011
2010-2011 Audit:
• Non-compliance with allowable costs/cost principles: Transportation costs should
only be allocated to the federal program for allowable travel and correct rate per
mile should be used in the allocation
o Had not been noted in previous year’s audits
o The school did not allocate any transportation costs to the federal program
in the following year’s financial statements; therefore, there was no lack of
compliance.
o Finding corrected by June 30, 2012
• Non-compliance with allowable costs/cost principles: Periodic time certifications
were not prepared for all employees who worked on the federal programs
o Had not been noted in previous year’s audits
o The school monitored the completion of the periodic time certifications for
all applicable employees
o Time certifications were properly completed for applicable employees by
June 30,2012
• Non-compliance with allowable costs/cost principles: Employees who received a
travel advance did not provide supporting documentation to substantiate how the
funds were spent by the employee.
o Had not been noted in previous year’s audits
o The school did not issue travel advances in the subsequent year
o Finding corrected by June 30, 2012
2011-2012 Audit:
• No findings reported
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Section VI – Waivers
Review the charter’s approved waivers from Title 6 of Arkansas Code Annotated,
State Board of Education Rules and Regulations, and/or the Standards for Accreditation, as
furnished by Arkansas Department of Education (ADE) and include it as Attachment 4 to the
renewal application.

•

Part A: New Waivers
List each additional waiver from Title VI of Arkansas Code Annotated, State Board of
Education Rules and Regulations, and/or the Standards for Accreditation that the
charter would like to add for the approved renewal contract. Provide the rationale
for each new waiver request.
Ark. Code Ann. § 6-18-1001 et seq.; Section 16.01 of the ADE Rules Governing the
Standards for Accreditation of Arkansas Public Schools and School Districts, and the
ADE Rules Governing Public School Student Services (concerning guidance and
counseling services).
We request this waiver for all of the schools within the KIPP Helena campus. The
KIPP Blytheville campus already possesses these waivers, and we wish to make the
Helena and Blytheville campuses consistent in this area.

•

The granting of this waiver would not mean that the KIPP Helena campuses would
not provide guidance and counseling services to its students, but would afford it the
flexibility to do so without the use of separate, full-time staff.
Ark. Code Ann. § 6-13-601 et seq. (School District Boards of Directors Generally).

KIPP wishes to be exempted from this portion of the Education Code to the extent
that its provisions relating to board size, qualifications, residency within a particular
school district, elections, duties, powers, terms, meeting time and locations, and
vacancies are: (a) generally not applicable in the open-enrollment public charter
school context; and/or (b) otherwise outlined in KIPP’s Bylaws.

•

Our partnership with the KIPP Foundation and other national organizations such as
the Charter School Growth Fund may necessitate flexibility in selecting Board
members who may not reside in Arkansas.
Ark. Code Ann. § 6-16-103 (Course of Student – Generally) and Sections 9.03.1.2,
9.03.4.10 and 24.17 of the ADE Rules Governing the Standards for Accreditation of
Arkansas Public Schools and School Districts (concerning provision of the 38 units
of credit in Grades 9-12).
KIPP requests a waiver from the above-cited Education Code statute and ADE
Standards Rules, and offers the following in support of the request:
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KIPP is specifically requesting a waiver of nine (9) of the required thirty-eight (38)
units that must be offered and taught in Grades 9-12. The nine (9) units are the
Career and Technical Education courses representing three (3) occupational areas.
The Career and Technical Education courses are not part of the twenty-two (22)
units required for graduation.

Currently, KIPP fulfills this requirement by teaching PC Diagnostics (494400),
Introduction to Manufacturing (494970), Human Behaviors and Disorders
(495320), and Medical Terminology (495360) through our partnership with Phillips
Community College, and Office Education Work Based (492620), Orientation to
Teaching (493240), and Orientation to Teaching II (493290) through faculty
members on our own campus. It has been our experience that offering Career and
Technical Education classes to our entire high school student population does not
really support the mission of our college preparatory mission; and imposes a
significant and logistical burden upon the school.
•

We are asking for the ability to offer the Career and Technical Education courses
only to those students who request them.
Ark. Code Ann. §6-15-1603 (Educational Task Force)

As a college preparatory charter program, we feel the intent of the educational task
force is already served through our work with multiple organizations which
routinely discuss strategies to reduce the achievement gap. These organizations
include our school’s PTO organizations, our Board of Directors, local committees,
and the KIPP Foundation. Consequently, we feel the existence of the educational
task force is redundant.
Part B: Waivers to Be Rescinded
List each waiver granted by the State Board that the charter would like to have
rescinded. If no waivers are listed, the charter may be required to adhere to all
waivers listed on both the original and renewal charter documentation.

KIPP Delta Public Schools wishes to maintain all currently approved waivers for the
upcoming contractual period.
Section VII – Requested Amendments

List any amendment requests and provide a rationale for each (i.e., changes to grade
levels, enrollment cap, location, educational plan).

KIPP Delta Public Schools wishes to add a third grade to our Blytheville College
Preparatory School Campus, school building LEA number 54-40-705, given our
eventual plans to expand the school to serve students in K-12. This new grade would
add 90 students to our enrollment cap, thereby necessitating an increase from 450 to
540 students.
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Section VIII – Attachments
3. Testing Data Summary
a. Additional Assessment Data
4. Waiver Document
5. Current Performance Goals Summary Data
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415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

Attachment 3: Testing Data Summary
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KIPP Delta Elem. Literacy Academy (Grades 3‐4)
State‐Mandated Assessment Scores, 2009‐2012
Below Basic

Basic

Benchmark/Literacy ‐ Combined Population
KIPP Elementary Helena
0
2009
Helena/West Helena SD
395
KIPP Elementary Helena
0
2010
Helena/West Helena SD
386
KIPP Elementary Helena
0
2011
Helena/West Helena SD
405
KIPP Elementary Helena
69
2012
Helena/West Helena SD
333

‐‐
14.4%
‐‐
12.2%
‐‐
9.1%
10.1%
9.0%

‐‐
27.3%
‐‐
26.7%
‐‐
23.7%
14.5%
17.7%

‐‐
37.2%
‐‐
38.3%
‐‐
38.3%
26.1%
35.1%

‐‐
21.0%
‐‐
22.8%
‐‐
28.9%
49.3%
38.1%

‐‐
58.2%
‐‐
61.1%
‐‐
67.2%
75.4%
73.3%

Benchmark/Literacy ‐ Econ. Disadvantaged
KIPP Elementary Helena
0
2009
Helena/West Helena SD
395
KIPP Elementary Helena
0
2010
Helena/West Helena SD
386
KIPP Elementary Helena
0
2011
Helena/West Helena SD
405
KIPP Elementary Helena
69
2012
Helena/West Helena SD
327

‐‐
14.4%
‐‐
12.2%
‐‐
9.1%
10.1%
9.2%

‐‐
27.3%
‐‐
26.7%
‐‐
23.7%
14.5%
17.7%

‐‐
37.2%
‐‐
38.3%
‐‐
38.3%
26.1%
35.5%

‐‐
21.0%
‐‐
22.8%
‐‐
28.9%
49.3%
37.6%

‐‐
58.2%
‐‐
61.1%
‐‐
67.2%
75.4%
73.1%

Benchmark/Math ‐ Combined Population
KIPP Elementary Helena
0
2009
Helena/West Helena SD
395
KIPP Elementary Helena
0
2010
Helena/West Helena SD
386
KIPP Elementary Helena
0
2011
Helena/West Helena SD
405
KIPP Elementary Helena
69
2012
Helena/West Helena SD
333

‐‐
10.9%
‐‐
11.9%
‐‐
8.4%
0.0%
12.3%

‐‐
22.8%
‐‐
24.1%
‐‐
20.2%
10.1%
23.7%

‐‐
38.5%
‐‐
30.8%
‐‐
36.3%
36.2%
36.0%

‐‐
27.8%
‐‐
33.2%
‐‐
35.1%
53.6%
27.9%

‐‐
66.3%
‐‐
64.0%
‐‐
71.4%
89.9%
64.0%

Benchmark/Math ‐ Econ. Disadvantaged
KIPP Elementary Helena
2009
Helena/West Helena SD
KIPP Elementary Helena
2010
Helena/West Helena SD
KIPP Elementary Helena
2011
Helena/West Helena SD
KIPP Elementary Helena
2012
Helena/West Helena SD

‐‐
10.9%
‐‐
11.9%
‐‐
8.4%
0.0%
12.2%

‐‐
22.8%
‐‐
24.1%
‐‐
20.2%
10.1%
24.2%

‐‐
38.5%
‐‐
30.8%
‐‐
36.3%
36.2%
36.7%

‐‐
27.8%
‐‐
33.2%
‐‐
35.1%
53.6%
26.9%

‐‐
66.3%
‐‐
64.0%
‐‐
71.4%
89.9%
63.6%

Year

Description

# Tested

0
395
0
386
0
405
69
327

1 of 2

Proficient Advanced Prof + Adv
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KIPP Delta Elem. Literacy Academy (Grades 3‐4)
State‐Mandated Assessment Scores, 2009‐2012
Data above reflects the number of students tested and the percentage scoring in each proficiency category, combined across the
grade levels indicated, for all students and for economically‐disadvantaged students. Comparison numbers are for all students
and economically‐disadvantaged students in the same grade levels for the resident public school district. Data assembled and
furnished by the Arkansas Research Center, http://arc.arkansas.gov/.
Augmented Benchmark Examinations for math and literacy are administered in grades three (3) through eight (8). In grades five
(5) and seven (7), the exam also includes a science portion. State‐mandated assessments in grades nine (9) through twelve (12)
include End‐of‐Course examinations in Algebra I, Biology, and Geometry, and the Grade 11 Literacy Examination.
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KIPP Delta College Prep (Grades 5‐8)
State‐Mandated Assessment Scores, 2009‐2012
Below Basic

Basic

Benchmark/Literacy ‐ Combined Population
KIPP College Prep
225
2009
Helena/West Helena SD
625
KIPP College Prep
244
2010
Helena/West Helena SD
561
KIPP College Prep
238
2011
Helena/West Helena SD
642
KIPP College Prep
280
2012
Helena/West Helena SD
542

2.7%
13.0%
0.4%
8.9%
0.8%
7.3%
2.9%
6.5%

27.1%
40.8%
25.0%
33.3%
26.9%
36.4%
20.4%
33.2%

48.0%
37.1%
44.3%
43.3%
42.9%
45.6%
50.4%
43.9%

22.2%
9.1%
30.3%
14.4%
29.4%
10.6%
26.4%
16.4%

70.2%
46.2%
74.6%
57.8%
72.3%
56.2%
76.8%
60.3%

Benchmark/Literacy ‐ Econ. Disadvantaged
KIPP College Prep
201
2009
Helena/West Helena SD
625
KIPP College Prep
220
2010
Helena/West Helena SD
561
KIPP College Prep
214
2011
Helena/West Helena SD
642
KIPP College Prep
252
2012
Helena/West Helena SD
529

3.0%
13.0%
0.5%
8.9%
0.9%
7.3%
3.2%
6.6%

27.9%
40.8%
25.9%
33.3%
29.0%
36.4%
21.8%
34.0%

47.3%
37.1%
44.5%
43.3%
41.6%
45.6%
49.6%
43.5%

21.9%
9.1%
29.1%
14.4%
28.5%
10.6%
25.4%
15.9%

69.2%
46.2%
73.6%
57.8%
70.1%
56.2%
75.0%
59.4%

Benchmark/Math ‐ Combined Population
KIPP College Prep
225
2009
Helena/West Helena SD
625
KIPP College Prep
244
2010
Helena/West Helena SD
561
KIPP College Prep
238
2011
Helena/West Helena SD
642
KIPP College Prep
280
2012
Helena/West Helena SD
542

7.1%
31.2%
11.1%
29.6%
16.0%
27.9%
14.3%
26.9%

17.8%
21.1%
18.0%
20.9%
21.0%
26.5%
25.7%
26.9%

35.1%
31.8%
43.4%
33.2%
39.5%
32.4%
37.9%
31.7%

40.0%
15.8%
27.5%
16.4%
23.5%
13.2%
22.1%
14.4%

75.1%
47.7%
70.9%
49.6%
63.0%
45.6%
60.0%
46.1%

Benchmark/Math ‐ Econ. Disadvantaged
KIPP College Prep
2009
Helena/West Helena SD
KIPP College Prep
2010
Helena/West Helena SD
KIPP College Prep
2011
Helena/West Helena SD
KIPP College Prep
2012
Helena/West Helena SD

7.5%
31.2%
12.3%
29.6%
16.8%
27.9%
15.9%
27.4%

18.4%
21.1%
18.6%
20.9%
22.4%
26.5%
27.4%
27.4%

36.3%
31.8%
44.1%
33.2%
39.3%
32.4%
36.9%
32.1%

37.8%
15.8%
25.0%
16.4%
21.5%
13.2%
19.8%
13.0%

74.1%
47.7%
69.1%
49.6%
60.7%
45.6%
56.7%
45.2%

Year

Description

# Tested

201
625
220
561
214
642
252
529
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KIPP Delta College Prep (Grades 5‐8)
State‐Mandated Assessment Scores, 2009‐2012
Below Basic

Basic

Benchmark/Science (Grades 5 & 7 Only) ‐ Combined Population
KIPP College Prep
119
16.8%
2011
Helena/West Helena SD
320
36.3%
KIPP College Prep
144
21.5%
2012
Helena/West Helena SD
266
47.7%

42.9%
39.7%
38.9%
41.4%

35.3%
21.3%
33.3%
10.5%

5.0%
2.8%
6.3%
0.4%

40.3%
24.1%
39.6%
10.9%

Benchmark/Science (Grades 5 & 7 Only) ‐ Econ. Disadvantaged
KIPP College Prep
106
18.9%
2011
Helena/West Helena SD
320
36.3%
KIPP College Prep
129
24.0%
2012
Helena/West Helena SD
261
48.7%

42.5%
39.7%
39.5%
41.4%

34.0%
21.3%
31.0%
9.6%

4.7%
2.8%
5.4%
0.4%

38.7%
24.1%
36.4%
10.0%

EOC Algebra ‐ Combined Population
KIPP College Prep
2009
Helena/West Helena SD
KIPP College Prep
2010
Helena/West Helena SD
KIPP College Prep
2011
Helena/West Helena SD
KIPP College Prep
2012
Helena/West Helena SD

0.0%
0.0%
0.0%
0.0%
6.9%
0.0%
0.0%
6.7%

8.8%
5.9%
14.1%
0.0%
43.1%
0.0%
8.2%
0.0%

50.0%
58.8%
57.8%
28.6%
44.8%
72.7%
47.5%
33.3%

41.2%
35.3%
28.1%
71.4%
5.2%
27.3%
44.3%
60.0%

91.2%
94.1%
85.9%
100.0%
50.0%
100.0%
91.8%
93.3%

0.0%
0.0%
0.0%
0.0%
7.8%
0.0%
0.0%
7.7%

8.1%
5.9%
15.5%
0.0%
47.1%
0.0%
9.1%
0.0%

48.4%
58.8%
58.6%
28.6%
41.2%
72.7%
47.3%
38.5%

43.5%
35.3%
25.9%
71.4%
3.9%
27.3%
43.6%
53.8%

91.9%
94.1%
84.5%
100.0%
45.1%
100.0%
90.9%
92.3%

Year

Description

# Tested

68
17
64
14
65
11
61
15

EOC Algebra ‐ Econ. Disadvantaged Population
KIPP College Prep
62
2009
Helena/West Helena SD
17
KIPP College Prep
58
2010
Helena/West Helena SD
14
KIPP College Prep
58
2011
Helena/West Helena SD
11
KIPP College Prep
55
2012
Helena/West Helena SD
13

2 of 3

Proficient Advanced Prof + Adv

26

KIPP Delta College Prep (Grades 5‐8)
State‐Mandated Assessment Scores, 2009‐2012
Year

Description

EOC Geometry ‐ Combined Population
KIPP College Prep
2009
Helena/West Helena SD
KIPP College Prep
2010
Helena/West Helena SD
KIPP College Prep
2011
Helena/West Helena SD
KIPP College Prep
2012
Helena/West Helena SD

# Tested

Below Basic

Basic

0
0
22
0
10
0
11
0

‐‐
‐‐
0.0%
‐‐
0.0%
‐‐
0.0%
‐‐

‐‐
‐‐
0.0%
‐‐
10.0%
‐‐
27.3%
‐‐

‐‐
‐‐
72.7%
‐‐
20.0%
‐‐
27.3%
‐‐

‐‐
‐‐
27.3%
‐‐
70.0%
‐‐
45.5%
‐‐

‐‐
‐‐
100.0%
‐‐
90.0%
‐‐
72.7%
‐‐

‐‐
‐‐
0.0%
‐‐
‐‐
‐‐
‐‐
‐‐

‐‐
‐‐
0.0%
‐‐
‐‐
‐‐
‐‐
‐‐

‐‐
‐‐
78.9%
‐‐
‐‐
‐‐
‐‐
‐‐

‐‐
‐‐
21.1%
‐‐
‐‐
‐‐
‐‐
‐‐

‐‐
‐‐
100.0%
‐‐
‐‐
‐‐
‐‐
‐‐

EOC Geometry ‐ Econ. Disadvantaged Population
KIPP College Prep
0
2009
Helena/West Helena SD
0
KIPP College Prep
19
2010
Helena/West Helena SD
0
KIPP College Prep
0
2011
Helena/West Helena SD
0
KIPP College Prep
0
2012
Helena/West Helena SD
0

Proficient Advanced Prof + Adv

Data above reflects the number of students tested and the percentage scoring in each proficiency category, combined across the
grade levels indicated, for all students and for economically‐disadvantaged students. Comparison numbers are for all students
and economically‐disadvantaged students in the same grade levels for the resident public school district. Data assembled and
furnished by the Arkansas Research Center, http://arc.arkansas.gov/.
Augmented Benchmark Examinations for math and literacy are administered in grades three (3) through eight (8). In grades five
(5) and seven (7), the exam also includes a science portion. State‐mandated assessments in grades nine (9) through twelve (12)
include End‐of‐Course examinations in Algebra I, Biology, and Geometry, and the Grade 11 Literacy Examination.
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KIPP Delta Collegiate High (Grades 9‐12)
State‐Mandated Assessment Scores, 2009‐2012
# Tested

Below Basic

Basic

11
137
10
125
0
122
0
117

0.0%
25.5%
10.0%
20.8%
‐‐
16.5%
‐‐
30.8%

9.1%
46.0%
40.0%
37.6%
‐‐
38.5%
‐‐
35.9%

63.6%
25.5%
50.0%
32.8%
‐‐
32.1%
‐‐
27.4%

27.3%
2.9%
0.0%
8.8%
‐‐
12.8%
‐‐
6.0%

90.9%
28.5%
50.0%
41.6%
‐‐
45.0%
‐‐
33.3%

EOC Algebra ‐ Econ. Disadvantaged Population
KIPP Collegiate High
0
2009
Helena/West Helena SD
136
KIPP Collegiate High
0
2010
Helena/West Helena SD
125
KIPP Collegiate High
0
2011
Helena/West Helena SD
122
KIPP Collegiate High
0
2012
Helena/West Helena SD
113

‐‐
25.0%
‐‐
20.8%
‐‐
16.5%
‐‐
31.9%

‐‐
46.3%
‐‐
37.6%
‐‐
38.5%
‐‐
37.2%

‐‐
25.7%
‐‐
32.8%
‐‐
32.1%
‐‐
24.8%

‐‐
2.9%
‐‐
8.8%
‐‐
12.8%
‐‐
6.2%

‐‐
28.7%
‐‐
41.6%
‐‐
45.0%
‐‐
31.0%

EOC Geometry ‐ Combined Population
KIPP Collegiate High
2009
Helena/West Helena SD
KIPP Collegiate High
2010
Helena/West Helena SD
KIPP Collegiate High
2011
Helena/West Helena SD
KIPP Collegiate High
2012
Helena/West Helena SD

0.0%
16.4%
0.0%
22.2%
1.8%
16.1%
0.0%
26.5%

3.6%
62.0%
13.7%
31.1%
21.4%
37.1%
7.1%
35.0%

53.6%
16.4%
47.1%
38.5%
57.1%
36.3%
64.3%
29.9%

42.9%
5.3%
39.2%
8.1%
19.6%
10.5%
28.6%
8.5%

96.4%
21.6%
86.3%
46.7%
76.8%
46.8%
92.9%
38.5%

0.0%
16.4%
0.0%
22.2%
2.1%
15.4%
0.0%
27.2%

4.2%
62.0%
13.2%
31.1%
22.9%
37.4%
8.0%
36.0%

58.3%
16.4%
47.4%
38.5%
54.2%
36.6%
64.0%
28.9%

37.5%
5.3%
39.5%
8.1%
20.8%
10.6%
28.0%
7.9%

95.8%
21.6%
86.8%
46.7%
75.0%
47.2%
92.0%
36.8%

Year

Description

EOC Algebra ‐ Combined Population
KIPP Collegiate High
2009
Helena/West Helena SD
KIPP Collegiate High
2010
Helena/West Helena SD
KIPP Collegiate High
2011
Helena/West Helena SD
KIPP Collegiate High
2012
Helena/West Helena SD

28
171
51
135
58
134
28
117

EOC Geometry ‐ Econ. Disadvantaged Population
KIPP Collegiate High
24
2009
Helena/West Helena SD
171
KIPP Collegiate High
38
2010
Helena/West Helena SD
135
KIPP Collegiate High
49
2011
Helena/West Helena SD
133
KIPP Collegiate High
25
2012
Helena/West Helena SD
114
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KIPP Delta Collegiate High (Grades 9‐12)
State‐Mandated Assessment Scores, 2009‐2012
Below Basic

Basic

0.0%
14.3%
0.0%
18.2%
12.0%
15.5%
0.0%
14.9%

8.7%
58.6%
20.0%
45.3%
24.0%
49.0%
7.3%
50.4%

91.3%
25.6%
80.0%
33.8%
40.0%
29.7%
70.7%
29.8%

0.0%
1.5%
0.0%
2.7%
24.0%
5.8%
22.0%
5.0%

91.3%
27.1%
80.0%
36.5%
64.0%
35.5%
92.7%
34.7%

Grade 11 Literacy ‐ Econ. Disadvantaged Population
KIPP Collegiate High
21
2009
Helena/West Helena SD
131
KIPP Collegiate High
26
2010
Helena/West Helena SD
144
KIPP Collegiate High
19
2011
Helena/West Helena SD
160
KIPP Collegiate High
31
2012
Helena/West Helena SD
106

0.0%
14.3%
0.0%
18.2%
15.8%
15.5%
0.0%
16.0%

9.5%
58.6%
23.1%
45.3%
21.1%
49.0%
9.7%
51.9%

90.5%
25.6%
76.9%
33.8%
47.4%
29.7%
74.2%
28.3%

0.0%
1.5%
0.0%
2.7%
15.8%
5.8%
16.1%
3.8%

90.5%
27.1%
76.9%
36.5%
63.2%
35.5%
90.3%
32.1%

EOC Biology ‐ Combined Population
KIPP Collegiate High
2011
Helena/West Helena SD
KIPP Collegiate High
2012
Helena/West Helena SD

60
149
64
106

5.0%
36.9%
9.4%
53.8%

50.0%
36.2%
56.3%
34.9%

45.0%
17.0%
29.7%
7.5%

0.0%
9.9%
4.7%
3.8%

45.0%
27.0%
34.4%
11.3%

EOC Biology ‐ Econ. Disadvantaged
KIPP Collegiate High
2011
Helena/West Helena SD
KIPP Collegiate High
2012
Helena/West Helena SD

54
149
59
98

5.9%
36.9%
10.2%
55.1%

49.0%
36.2%
55.9%
35.7%

45.1%
17.0%
32.2%
6.1%

0.0%
9.9%
1.7%
3.1%

45.1%
27.0%
33.9%
9.2%

Year

Description

# Tested

Grade 11 Literacy ‐ Combined Population
KIPP Collegiate High
2009
Helena/West Helena SD
KIPP Collegiate High
2010
Helena/West Helena SD
KIPP Collegiate High
2011
Helena/West Helena SD
KIPP Collegiate High
2012
Helena/West Helena SD

23
131
30
144
25
160
41
121

Proficient Advanced Prof + Adv

Data above reflects the number of students tested and the percentage scoring in each proficiency category, combined across the
grade levels indicated, for all students and for economically‐disadvantaged students. Comparison numbers are for all students
and economically‐disadvantaged students in the same grade levels for the resident public school district. Data assembled and
furnished by the Arkansas Research Center, http://arc.arkansas.gov/.
Augmented Benchmark Examinations for math and literacy are administered in grades three (3) through eight (8). In grades five
(5) and seven (7), the exam also includes a science portion. State‐mandated assessments in grades nine (9) through twelve (12)
include End‐of‐Course examinations in Algebra I, Biology, and Geometry, and the Grade 11 Literacy Examination.
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KIPP Blytheville College Prep (Grades 5‐6)
State‐Mandated Assessment Scores, 2009‐2012
Below Basic

Basic

Benchmark/Literacy ‐ Combined Population
KIPP Blytheville
55
2011
Blytheville School District
413
KIPP Blytheville
109
2012
Blytheville School District
357

0.0%
9.0%
4.6%
6.4%

25.5%
48.2%
14.7%
35.0%

45.5%
32.4%
47.7%
42.6%

29.1%
10.4%
33.0%
16.0%

74.5%
42.9%
80.7%
58.5%

Benchmark/Literacy ‐ Econ. Disadvantaged
KIPP Blytheville
50
2011
Blytheville School District
413
KIPP Blytheville
87
2012
Blytheville School District
357

0.0%
9.0%
5.7%
6.4%

26.0%
48.2%
13.8%
35.0%

48.0%
32.4%
50.6%
42.6%

26.0%
10.4%
29.9%
16.0%

74.0%
42.9%
80.5%
58.5%

Benchmark/Math ‐ Combined Population
KIPP Blytheville
55
2011
Blytheville School District
413
KIPP Blytheville
109
2012
Blytheville School District
357

7.3%
16.7%
11.0%
19.3%

14.5%
26.4%
13.8%
25.5%

49.1%
37.8%
38.5%
35.6%

29.1%
19.1%
36.7%
19.6%

78.2%
56.9%
75.2%
55.2%

Benchmark/Math ‐ Econ. Disadvantaged
KIPP Blytheville
2011
Blytheville School District
KIPP Blytheville
2012
Blytheville School District

6.0%
16.7%
11.5%
19.3%

14.0%
26.4%
14.9%
25.5%

54.0%
37.8%
40.2%
35.6%

26.0%
19.1%
33.3%
19.6%

80.0%
56.9%
73.6%
55.2%

Benchmark/Science (Grades 5 & 7 Only) ‐ Combined Population
KIPP Blytheville
55
1.9%
2011
Blytheville School District
196
27.6%
KIPP Blytheville
49
2.0%
2012
Blytheville School District
199
22.6%

22.2%
43.4%
42.9%
34.2%

63.0%
26.5%
40.8%
36.7%

13.0%
2.6%
14.3%
6.5%

75.9%
29.1%
55.1%
43.2%

Benchmark/Science (Grades 5 & 7 Only) ‐ Econ. Disadvantaged
KIPP Blytheville
50
2.0%
2011
Blytheville School District
195
27.7%
KIPP Blytheville
37
2.7%
2012
Blytheville School District
199
22.6%

22.4%
43.1%
43.2%
34.2%

65.3%
26.7%
40.5%
36.7%

10.2%
2.6%
13.5%
6.5%

75.5%
29.2%
54.1%
43.2%

Year

Description

# Tested

50
413
87
357

Proficient Advanced Prof + Adv

Data above reflects the number of students tested and the percentage scoring in each proficiency category, combined across the
grade levels indicated, for all students and for economically‐disadvantaged students. Comparison numbers are for all students
and economically‐disadvantaged students in the same grade levels for the resident public school district. Data assembled and
furnished by the Arkansas Research Center, http://arc.arkansas.gov/.
Augmented Benchmark Examinations for math and literacy are administered in grades three (3) through eight (8). In grades five
(5) and seven (7), the exam also includes a science portion. State‐mandated assessments in grades nine (9) through twelve (12)
include End‐of‐Course examinations in Algebra I, Biology, and Geometry, and the Grade 11 Literacy Examination.
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Year
'08-'09
'09-'10
'10-'11
'11-'12
'08-'09
'09-'10
'10-'11
'11-'12
'08-'09
'09-'10
'10-'11
'11-'12
'09-'10
'10-'11
'11-'12
'09-'10
'10-'11
'11-'12

Subject
Mathematics
Mathematics
Mathematics
Mathematics
Reading
Reading
Reading
Reading
Language
Language
Language
Language
Science
Science
Science
Concepts
Concepts
Concepts

Growth
Period

Student
Count

FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS
FTS

227
309
473
642
224
306
473
641
227
227
326
514
227
325
514
228
325
516

% Meeting
Expected
Growth
45%
64%
70%
71%
38%
59%
58%
59%
52%
67%
64%
61%
66%
70%
60%
65%
68%
56%

Average
Years of
Growth
0.80
1.50
1.66
1.63
0.24
1.25
1.26
1.08
1.01
1.77
1.31
1.32
1.71
2.20
1.71
1.68
2.20
1.44

Average
%ile
Change
-3.1
5.3
8.6
9.1
-5.2
2.4
3.3
1.5
-0.8
6.6
5.1
4.8
8.1
11.0
7.9
7.0
8.5
5.5
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KIPP Blytheville College Preparatory Academy
Open-Enrollment Public Charter School
District LEA: 54-40-700
City: Blytheville
Opening Date: Fall 2010

School LEA: 54-40-705
CAP for 2010-2011: 90
CAP for 2011-2012: 180

November 2009

Approval Date: Amended 2012
Grades Approved: 4-8
Add 90 per year
CAP: 450

Expiration Date: 6/30/2013
Grades Served 2012-13: 4-7
Enrollment 2011-12: 109

Waivers from Title 6 of A.C.A.
6-10-106 Uniform dates for beginning and end of school
year
6-13-619(a)(1) Monthly Board Meetings
6-15-902 Grading scale - Exemptions -Special
education classes
** 6-15-1004 Qualified teachers in every public school
classroom
* 6-16-124 Arkansas history - Required social studies
course
6-17-111 Duty-free lunch period
6-17-114 Daily planning period
6-17-203 Committee for each school district. (Personnel
Policy Committee)
6-17-302 Public school principals - Qualifications and
responsibilities
** 6-17-401 Teacher's license requirement
6-17-418 Teacher certification - Arkansas history
requirement
** 6-17-902 Definition of a teacher
** 6-17-919 Warrants void without valid certificate and
contract
6-17-1501 through 6-17-1510 Subchapter 15 Teacher
Fair Dismissal
6-17-1701 through 6-17-1705 Subchapter 17 Public
School Employee Fair Hearing Act
6-18-508 Alternative learning environment

Waivers from Standards for Accreditation
9.03
9.03.3.11
10.01.2
10.02
15.0
15.01
15.02
** 15.03
16.0
16.01
16.02
18.0

Grades 5-8
Arkansas history
190 day teacher/administrator
contracts
Class Size and Teaching Load
PERSONNEL
School District Superintendent
Principals
Licensure and Renewal
SUPPORT SERVICES
Guidance and Counseling
Media Services
GIFTED AND TALENTED
EDUCATION

Comments:
* Waiver cannot be granted
** Waiver granted with exceptions, please see attached
legal comments for details

Waivers from SBE Rules and Regulations
Certified Staff Salary Schedule
Gifted & Talented Program Approval Standards
**Teacher Education And Licensure
Waivers of Minimum Salaries for Certified

34

Open-Enrollment License Application
KIPP Blytheville College Preparatory School
Legal Comments

1.)

Waivers
a.)

Ark. Code Ann. § 6-15-1004, 6-17-401 and 6-17-902 and Section 15.03 of the Department’s
Rules Governing Standards for Accreditation for Public School Districts:
• The State Board may (but is not required) to waive the teacher certification
requirement. However, the Board may not waive the requirements that charter school
teachers have a bachelor’s degree and meet content knowledge requirements if they
teach core subjects.
• No waiver shall be granted to any Arkansas Statutes nor Department Rules governing
requirements for highly qualified teachers.
• The ADE Rule Governing the Arkansas Comprehensive Testing, Assessment and
Accountability Program, Sections 5.02.4 and 5.03.2, requires that standardized
assessments to be administered according to procedures established by the ADE. The
ADE’s procedures require that certified teachers administer the standardized
assessments. Violations of such procedures are subject to sanctions by the State Board
pursuant to Ark. Code Ann. § 6-15-438.
• All teachers and school personnel must submit to the criminal background checks.

b.)

Ark. Code Ann. § 6-17-919 (“Warrants void without valid certificate and contract”):
Under Ark. Code Ann. § 6-17-919, the only requirement which would be waived is the ability
to pay a teacher’s salary only upon the filing of a teacher’s certificate with the county clerk’s
office, if the requirement of a teacher’s certificate is waived for such teacher.

c.)

2.)

Ark. Code Ann. § 6-15-902 and ADE Rules Governing Uniform Grading Scale: The Applicant
wishes to use the grading scales described by the § 6-15-902, but requests “to remain as
flexible as possible in this area.” If a waiver is granted here, it should only apply to non-core
(i.e., elective) courses.

Any facilities used by the Applicant will have to be inspected by the Division of Public School Academic
Facilities and Transportation prior to any State Board of Education action on the application. All facilities
must meet the requirements of the Americans with Disabilities Act and the Individuals with Disabilities
Education Act. The site must also be selected and reviewed before State Board action to ensure both
adequacy for the proposed faculties as well as compliance with health, safety, building and zoning laws.
3.)

A final review of all Lease Agreements for Charter School facilities will be
performed by the ADE before Board action on the application is taken.

35

KIPP Delta College Preparatory Academy
Open-Enrollment Public Charter School
District LEA: 54-40-700
City: Helena
Opening Date: 2002

Elementary School LEA: 54-40-701
Middle School LEA: 54-40-702
High School LEA: 54-40-703

3/12/02

Approval Date: Renewed 3/10/08
Grades Approved: K-12
CAP: 1,100

Expiration Date: 6/30/2013
Grades Served 2012-13: K-12
Enrollment 2011-12: 735

Waivers from Title 6 of A.C.A.
6-10-106 Uniform dates for beginning and end of school
year
6-13-619(a)(1) Monthly Board Meetings
6-15-902 Grading scale - Exemptions -Special
education classes – Core Courses
** 6-15-1004 Qualified teachers in every public school
classroom
* 6-16-124 Arkansas history - Required social studies
course
6-17-111 Duty-free lunch period
6-17-114 Daily Planning Period
6-17-203 Committee for each school district. (Personnel
Policy Committee)
6-17-302 Public school principals - Qualifications and
responsibilities
** 6-17-401 Teacher's license requirement
6-17-418 Teacher certification - Arkansas history
requirement
** 6-17-902 Definition of a teacher
* 6-17-920 Examination of teachers' contracts- Effect
6-17-1501 through 6-17-1510 Subchapter 15 Teacher
Fair Dismissal
6-17-1702 through 6-17-1705 Subchapter 17 Public
School Employee Fair Hearing Act
6-18-508 Alternative learning environment
*24-7-708 Conditions subjecting annuities to limitations

Waivers from Standards for Accreditation
9.03
* 9.03.3.4
9.03.3.11
10.01.2
10.02
10.02.4
10.02.5
15.0
15.01
15.02
** 15.03
16.0
16.01.3
16.02
18.0

Grades 5-8
Social studies
Arkansas history
185 day teacher/administrator
contracts
Class Size and Teaching Load
grades 4-6
grades 7-12
PERSONNEL
School District Superintendent
Principals
Licensure and Renewal
SUPPORT SERVICES
Counselor-student ratio of 1:450
Media Services
GIFTED AND TALENTED
EDUCATION

Comments:
* Waiver cannot be granted
** Waiver granted with exceptions, please see attached
legal comments for details

Waivers from SBE Rules and Regulations
Uniform Grading Scale
Certified Staff Salary Schedule
* Expenditure Requirements by Arkansas
School
Gifted & Talented Program Approval Standards
** Minimum Schoolhouse Construction
Teacher Education And Licensure
Waivers of Earnings Limitations Under the
Teacher Retirement System
Waivers of Minimum Salaries for Certified
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Open-Enrollment Renewal Application
KIPP Delta College Preparatory
Legal Comments
1.

p.6, Application: “Siblings of students who attend KIPP Delta College Preparatory School and
children of school employees will be given first priority to attend the school.”
Section 17 of Act 736 of the 2007 Regular Session of the 86th General Assembly amended Ark.
Code Ann. § 6-23-306 to only permit the following preferences:
(ii) However, an open-enrollment public charter school may allow a preference for:
(a)(1) Children of the founding members of the eligible entity.
(2) The number of enrollment preferences granted to children of founding members shall
not exceed ten percent (10%) of the total number of students in the open-enrollment public
charter school; and
(b) Siblings of students currently enrolled in the school.

2.)

Waivers:
(a) Original Waivers Requested:
1.

2.

3.

Ark. Code Ann. § 6-15-902 and ADE Rules Governing Uniform Grading
Scale: The Applicant wishes to use the grading scales described by the § 6-15902, but requests “to remain as flexible as possible in this area.” If a waiver is
granted here, it should only apply to non-core (i.e., elective) courses.
Ark. Code Ann. § 6-15-1004, 6-17-401 and 6-17-902 and Section 15.03 of the
Department’s Rules Governing Standards for Accreditation for Public School
Districts:
• The State Board may (but is not required) to waive the teacher certification
requirement. However, the Board may not waive the requirements that
charter school teachers have a bachelor’s degree and meet content knowledge
requirements if they teach core subjects.
• No waiver shall be granted to any Arkansas Statutes nor Department Rules
governing requirements for highly qualified teachers.
• The ADE Rule Governing the Arkansas Comprehensive Testing, Assessment
and Accountability Program, Sections 5.02.4 and 5.03.2, requires that
standardized assessments to be administered according to procedures
established by the ADE. The ADE’s procedures require that certified
teachers administer the standardized assessments. Violations of such
procedures are subject to sanctions by the State Board pursuant to Ark. Code
Ann. § 6-15-438.
• All teachers and school personnel must submit to the criminal background
checks.
Ark. Code Ann. § 6-16-124 (requirements to teach Arkansas History): This
statute is also reflected in the Standards for Accreditation Rules, Sections
9.03.3.4 and 9.03.4.7. A waiver from this statute cannot be granted to the extent
that it affects high school graduation requirements, public school accountability
and compliance with providing the thirty-eight (38) units of credit. See Ark.
Code Ann. § 6-23-401(b).

37

4.

5.

6.

7.

8.

9.

Ark. Code Ann. § 6-17-919 (“Warrants void without valid certificate and
contract”): Under Ark. Code Ann. § 6-17-919, the only requirement which would
be waived is the ability to pay a teacher’s salary only upon filing of a teacher’s
certificate with the county clerk’s office, if the requirement of a teacher’s
certificate is waived for such teacher. WAIVER REQEST REMOVED BY KIPP
DELTA JULY 2010 AMENDMENT.
Ark. Code Ann. § 6-17-920 (“Examination of teacher’s contracts”): This section
is not capable of being waived by the Board as the duties imposed by this Code
Section are upon the county clerk and not upon KIPP Delta College Preparatory
School.
Rules Governing Expenditure Requirements for Public Schools: These ADE
Rules are premised upon Arkansas statutes which are specifically applicable to
charter schools as well as school districts and, thus, neither the Rules nor the
underlying statutes are capable of being waived.
ADE Rules Governing Minimum Schoolhouse Construction: These Rules no
longer exist, construction standards are now handled by the Division of Public
School Academic Facilities and Transportation.
Compliance with Ark. Code Ann. § 6-20-1401, 6-20-1406 and 6-20-1407 will be
necessary.
The Applicants facilities must comply with all requirements for accessibility in
accordance with the Americans with Disabilities Act and the Individuals with
Disabilities Education Act. Additionally, local building officials will need to
verify the appropriateness of the facilities’ use according to any applicable
zoning ordinances, as well as other applicable local and state regulations,
ADE Rules Governing Waivers of Earning Limitations under the Teacher
Retirement System: As the Code Section upon which these Rules are based (Ark.
Code Ann. § 24-7-708) falls outside of Title 6 of the Arkansas Code (i.e., Ark.
Code Ann. § 6-1-101 et seq.), it may not be possible to grant this award per Ark.
Code Ann. § 6-23-103(1).
ADE Rules Governing Standards for Accreditation, Sections 9.03.3.9 and
9.03.4.9 “Career and Technical Education,” and 9.03.4.5 “Fine Arts”: Such
Waivers cannot be granted to the extent they affect high school graduation
requirements, public school accountability and compliance with providing the
thirty-eight (38) units of credit. See Ark. Code Ann. § 6-23-401(b).
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415 Ohio Street
Helena-West Helena
Arkansas, 72342
Phone: 870.753.9035
Fax: 870.753.9440
www.kippdelta.org

Attachment 5: Current Performance Goals
Summary
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8th Grade Proficient/Advanced Levels
100%

80%

Proficient/Advanced
Literacy

89%

90%

Proficient/Advanced
Math

80%

81%

79%

73%

70%

65%

61%

60%
50%

42%

40%
30%
20%
10%
0%
Year 7

Year 8

Year 9

Year 10
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Juniors Scoring > 19 on ACT
100%
90%

83%

80%
70%

66%

60%
50%

46%

40%
31%

30%

22%

20%
10%
0%
Year 7

Year 8

Year 9

Year 10

Year 11
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Proficient/Advanced EOC Literacy Exam
100%
90%

93%

91%

80%

80%

79%

Year 8

Year 9

70%
60%
50%
40%
30%
20%
10%
0%
Year 7

Year 10
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Blytheville Class of 2018 Proficient/Advanced Levels
100%

Proficient/Advanced
Literacy

90%
80%

Proficient/Advanced
Math

82%

78%

74%

73%

70%
60%
50%
40%
30%
20%
10%
0%
Year 1

Year 2
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2012-2013 Renewal Cycle

Additional
Documents

KIPP Delta Public Schools
Helena, Arkansas

DESEGREGATION ANALYSIS
KIPP DELTA PUBLIC SCHOOLS
This Desegregation Analysis is in support of the open-enrollment public charter school
renewal application of KIPP Delta Public Schools in Mississippi (“KIPP-Blytheville”) and Phillips
(“KIPP-Helena”) Counties. To the extent that Ark. Code Ann. §6-23-106 applies to renewal of an
open-enrollment public charter school,1 subsection (a) requires the applicant, the local school
district in which the charter school is located, and the State Board of Education to “review the
potential impact of an application for a public charter school district or public school districts to
comply with court orders and statutory obligations to create and maintain a unitary system of
desegregated public schools.” Subsection (b) requires the State Board to “attempt to measure
the likely impact of a proposed public charter school on the efforts of public school districts to
achieve and maintain a unitary system.” Subsection (c) provides that the State Board “shall not
approve any public charter school…that hampers, delays, or in any manner negatively affects
the desegregation efforts of a public school district or public school districts in this state.”
The State Board made the determination required by §106 in 2002 upon granting the
initial application of KIPP-Helena, and its renewal in 2008, and the license for KIPP-Blytheville in
2009. No person or school district appealed those determinations. Renewal of the charter of
KIPP Delta Public Schools will not affect any public school district in Arkansas with respect to
compliance with any court orders or statutory desegregation obligations, or efforts to
desegregate or to maintain unitary status.
Current Desegregation Analysis
The enrollment of KIPP Delta Public Schools, as reflected in the records of the Arkansas
Department of Education Data Center as of October 2012, is 1,161 students, including 1,077
African-American students. As reflected in the records of the Arkansas Department of
Education Data Center as of October 2012, the six (6) school districts in Mississippi County had
a total student population of 8,035, with 3,815 Caucasian students and 3,790 African-American
students. As reflected in the records of the Arkansas Department of Education Data Center as
of October 2012, the three (3) school districts in Phillips County had a total student population
of 2,937, with 2,239 African-American students and 624 Caucasian students.
In addition, KIPP Delta Public Schools is an open-enrollment public charter school and
therefore must admit all applicants who apply, unless there are more applicants than spaces, in
1

According to its terms, Ark. Code Ann. §6-23-106 applies only to “applicants for a public
charter school.” Under the statute, “‘Application’ means the proposal for obtaining…openenrollment public charter school status…” Ark. Code Ann. §6-23-103(1). A renewal is not an
application as defined in this statute. Accordingly, Ark. Code Ann. §6-23-106 does not apply to
a renewal of an open-enrollment public charter school. KIPP Delta Public Schools submits this
Desegregation Analysis without waiver or prejudice to its position that the analysis is not
permitted or required in its charter-renewal application.
Page 1 of 2

which case KIPP Delta Public Schools must fill spaces according to a random, anonymous
lottery. Therefore, KIPP Delta Public Schools cannot predict its future student demographics.
Because all public school districts in Arkansas from which KIPP Delta Public Schools
draws students are unitary in student assignment or are otherwise not under any court orders
to desegregate, the renewal of its charter can have no negative effect on the desegregation
efforts of any public school district in this state.2

2

Regardless of whether Ark. Code Ann. §6-23-106 can apply to a renewal application of an
open-enrollment public charter school, there is no permission granted under state law for the
State Board to consider the cumulative effect of more than one open-enrollment public charter
school. The analysis of § 106 is limited to the applicant alone.
Page 2 of 2

2014-2015

2013 ESEA Information

KIPP Delta Public Schools
Helena/West Helena and Blytheville, Arkansas

District:KIPP DELTA PUBLIC SCHOOLS
School:KIPP DELTA PUBLIC SCHOOLS
LEA:5440700
Address:415 OHIO STREET
HELENA, AR 72342
Phone:870-753-9035
OVERALL SCHOOL STATUS:

NEEDS IMPROVEMENT

PERCENT TESTED STATUS:

ACHIEVING

Superintendent:SCOTT SHIREY
Principal:
Grades:K-12
Enrollment:1161
Attendance (3 QTR AVG):96.18
Poverty Rate:85.87

PERCENT TESTED

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

MATHEMATICS STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Attempted
695
602
# Attempted
635
11
33
599

LITERACY
# Expected
701
608
# Expected
640
11
34
605

Percentage
99.14
99.01
Percentage
99.22
100.00
97.06
99.01

# Attempted
787
682
# Attempted
722
12
34
678

MATHEMATICS
# Expected
804
698
# Expected
737
12
36
694

Percentage
97.89
97.71
Percentage
97.96
100.00
94.44
97.69

47

47

100.00

46

47

97.87

STUDENT PERFORMANCE -- LITERACY
ACHIEVING
STATUS PERFORMANCE -- LITERACY
GROWTH PERFORMANCE -- LITERACY
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
516
653
79.02
76.23
91.00
380
487
78.03
81.19
93.00
437
564
77.48
74.71
91.00
325
420
77.38
80.80
93.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
1101
1418
77.64
76.23
91.00
865
1102
78.49
81.19
93.00
944
1241
76.07
74.71
91.00
748
964
77.59
80.80
93.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
465
595
78.15
75.80
342
443
77.20
80.90
9
10
90.00
72.23
83.33
28
32
87.50
88.09
22
24
91.67
72.23
435
561
77.54
74.61
323
417
77.46
80.72
12

44

27.27

25.93

11

31

35.48

42.31

STUDENT PERFORMANCE -- MATHEMATICS
ACHIEVING
STATUS PERFORMANCE -- MATHEMATICS
GROWTH PERFORMANCE -- MATHEMATICS
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
545
741
73.55
72.78
92.00
293
487
60.16
68.88
81.00
457
640
71.41
71.11
92.00
242
420
57.62
67.75
81.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
1208
1674
72.16
72.78
92.00
661
1101
60.04
68.88
81.00
1031
1471
70.09
71.11
92.00
555
963
57.63
67.75
81.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
490
674
72.70
72.08
265
443
59.82
68.06
8
11
72.73
89.58
83.33
23
33
69.70
64.28
14
24
58.33
58.33
455
636
71.54
71.03
241
417
57.79
67.62
14

43

32.56

46.97

7

31

22.58

42.31

2012 SCHOOL GRADUATION RATE
GRADUATION RATE STATUS:

NEEDS IMPROVEMENT

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities
Report created on October 31, 2013 - 3:00PM

# Actual Graduates
23
19
# Actual Graduates
72
61
# Actual Graduates
22

19

2012 SCHOOL GRADUATION RATE
# Expected Graduates
Percentage
24
95.83
20
95.00
# Expected Graduates
Percentage
77
93.51
66
92.42
# Expected Graduates
Percentage
23
95.65

20

95.00

2012 AMO
90TH PCTL
96.53
94.00
96.21
94.00
2012 AMO
90TH PCTL
96.53
94.00
96.21
94.00
2012 AMO
96.21
100.00
96.21
100.00

**** FINAL REPORT - REDACTED ****

District:BLYTHEVILLE SCHOOL DISTRICT
School:BLYTHEVILLE SCHOOL DISTRICT
LEA:4702000
Address:PO Box 1169
Blytheville, AR 72316
Phone:870-762-2053
OVERALL SCHOOL STATUS:

NEEDS IMPROVEMENT

PERCENT TESTED STATUS:

ACHIEVING

Superintendent:RICHARD ATWILL
Principal:
Grades:K-12
Enrollment:2593
Attendance (3 QTR AVG):95.78
Poverty Rate:99.96

PERCENT TESTED

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY
# Expected
1275
1273
# Expected
988
41
243
1273
30
166

# Attempted
1259
1257
# Attempted
977
39
240
1257
30
161

Percentage
98.75
98.74
Percentage
98.89
95.12
98.77
98.74
100.00
96.99

# Attempted
1360
1354
# Attempted
1060
46
249
1353
34
181

MATHEMATICS
# Expected
1387
1381
# Expected
1080
49
253
1380
35
186

Percentage
98.05
98.04
Percentage
98.15
93.88
98.42
98.04
97.14
97.31

STUDENT PERFORMANCE -- LITERACY
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- LITERACY
GROWTH PERFORMANCE -- LITERACY
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
617
1158
53.28
57.22
91.00
440
754
58.36
61.14
93.00
617
1158
53.28
57.30
91.00
440
754
58.36
61.11
93.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
2082
3957
52.62
57.22
91.00
1543
2651
58.20
61.14
93.00
2080
3951
52.64
57.30
91.00
1542
2650
58.19
61.11
93.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
440
903
48.73
52.63
329
591
55.67
58.12
18
34
52.94
75.00
11
17
64.71
73.68
158
219
72.15
74.67
99
144
68.75
73.83
617
1158
53.28
57.30
440
754
58.36
61.11
12
26
46.15
52.38
7
12
58.33
52.38
25
153
16.34
25.49
23
96
23.96
28.48

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

STUDENT PERFORMANCE -- MATHEMATICS
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- MATHEMATICS
GROWTH PERFORMANCE -- MATHEMATICS
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
612
1249
49.00
64.83
92.00
296
754
39.26
59.27
81.00
612
1249
49.00
64.88
92.00
296
754
39.26
59.23
81.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
2307
4206
54.85
64.83
92.00
1229
2652
46.34
59.27
81.00
2305
4201
54.87
64.88
92.00
1228
2651
46.32
59.23
81.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
425
986
43.10
60.81
212
591
35.87
56.18
26
42
61.90
88.89
6
17
35.29
82.46
159
230
69.13
79.03
77
144
53.47
70.44
612
1249
49.00
64.88
296
754
39.26
59.23
16
29
55.17
79.17
3
12
25.00
70.24
32
172
18.60
36.19
12
96
12.50
27.08

GRADUATION RATE STATUS:

NEEDS IMPROVEMENT

MATHEMATICS STATUS:

2012 SCHOOL GRADUATION RATE

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities
Report created on October 31, 2013 - 3:00PM

# Actual Graduates
155
154
# Actual Graduates
459
455
# Actual Graduates
126

2012 SCHOOL GRADUATION RATE
# Expected Graduates
Percentage
215
72.09
212
72.64
# Expected Graduates
Percentage
667
68.82
648
70.22
# Expected Graduates
Percentage
175
72.00

29
154

36
212

80.56
72.64

18

30

60.00

**** FINAL REPORT - REDACTED ****

2012 AMO
90TH PCTL
72.23
94.00
74.03
94.00
2012 AMO
90TH PCTL
72.23
94.00
74.03
94.00
2012 AMO
72.53
83.33
69.91
74.18
100.00
55.43

District:HELENA/ W.HELENA SCHOOL DIST.
School:HELENA/ W.HELENA SCHOOL DIST.
LEA:5403000
Address:305 VALLEY DRIVE
HELENA, AR 72342
Phone:870-338-4425
OVERALL SCHOOL STATUS:

NEEDS IMPROVEMENT

PERCENT TESTED STATUS:

ACHIEVING

Superintendent:SUZANNE MCCOMMON
Principal:
Grades:K-12
Enrollment:1654
Attendance (3 QTR AVG):96.21
Poverty Rate:92.74

PERCENT TESTED

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

MATHEMATICS STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

# Attempted
867
840
# Attempted
821

LITERACY
# Expected
882
854
# Expected
835

Percentage
98.30
98.36
Percentage
98.32

# Attempted
1026
988
# Attempted
973

MATHEMATICS
# Expected
1044
1005
# Expected
990

Percentage
98.28
98.31
Percentage
98.28

37
839

38
852

97.37
98.47

42
988

43
1004

97.67
98.41

97

103

94.17

106

112

94.64

STUDENT PERFORMANCE -- LITERACY
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- LITERACY
GROWTH PERFORMANCE -- LITERACY
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
445
794
56.05
64.44
91.00
309
542
57.01
67.72
93.00
426
772
55.18
64.44
91.00
298
529
56.33
67.72
93.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
1688
2894
58.33
64.44
91.00
1217
1966
61.90
67.72
93.00
1644
2839
57.91
64.44
91.00
1193
1937
61.59
67.72
93.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
421
752
55.98
63.81
292
517
56.48
67.22
58.33
16.67
18
33
54.55
79.17
14
20
70.00
83.33
426
771
55.25
64.44
298
529
56.33
67.72
14

95

14.74

29.20

9

57

15.79

28.86

STUDENT PERFORMANCE -- MATHEMATICS
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- MATHEMATICS
GROWTH PERFORMANCE -- MATHEMATICS
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
427
925
46.16
62.38
92.00
173
542
31.92
53.19
81.00
406
895
45.36
62.42
92.00
164
529
31.00
53.19
81.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
1657
3251
50.97
62.38
92.00
773
1966
39.32
53.19
81.00
1614
3195
50.52
62.42
92.00
753
1937
38.87
53.19
81.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
398
874
45.54
61.79
165
517
31.91
52.91
100.00
16.67
19
37
51.35
71.54
6
20
30.00
62.50
406
895
45.36
62.42
164
529
31.00
53.19
22

102

21.57

35.90

3

57

5.26

26.83

2012 SCHOOL GRADUATION RATE
GRADUATION RATE STATUS:

ACHIEVING

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities
Report created on October 31, 2013 - 3:00PM

# Actual Graduates
131
113
# Actual Graduates
414
391
# Actual Graduates
128

2012 SCHOOL GRADUATION RATE
# Expected Graduates
Percentage
182
71.98
162
69.75
# Expected Graduates
Percentage
648
63.89
618
63.27
# Expected Graduates
Percentage
177
72.32

112

161

69.57

2012 AMO
90TH PCTL
64.49
94.00
64.50
94.00
2012 AMO
90TH PCTL
64.49
94.00
64.50
94.00
2012 AMO
64.78
58.33
58.33
64.50

20

27

74.07

58.33

**** FINAL REPORT - REDACTED ****

District:FORREST CITY SCHOOL DISTRICT
School:FORREST CITY SCHOOL DISTRICT
LEA:6201000
Address:625 IRVING STREET
FORREST CITY, AR 72335
Phone:870-633-1485
OVERALL SCHOOL STATUS:

NEEDS IMPROVEMENT

PERCENT TESTED STATUS:

ACHIEVING

Superintendent:JOYE HUGHES
Principal:
Grades:K-12
Enrollment:2974
Attendance (3 QTR AVG):95.45
Poverty Rate:100.00

PERCENT TESTED

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY
# Expected
1574
1574
# Expected
1297
22
244
1574
11
209

# Attempted
1564
1564
# Attempted
1288
22
243
1564
11
206

Percentage
99.36
99.36
Percentage
99.31
100.00
99.59
99.36
100.00
98.56

# Attempted
1722
1722
# Attempted
1404
28
264
1722
13
220

MATHEMATICS
# Expected
1734
1734
# Expected
1415
28
265
1734
13
225

Percentage
99.31
99.31
Percentage
99.22
100.00
99.62
99.31
100.00
97.78

STUDENT PERFORMANCE -- LITERACY
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- LITERACY
GROWTH PERFORMANCE -- LITERACY
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
738
1499
49.23
55.72
91.00
519
1003
51.74
61.07
93.00
738
1499
49.23
55.72
91.00
519
1003
51.74
61.07
93.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
2305
4629
49.79
55.72
91.00
1732
3171
54.62
61.07
93.00
2162
4450
48.58
55.72
91.00
1625
3043
53.40
61.07
93.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
569
1240
45.89
53.23
417
848
49.17
59.50
11
18
61.11
65.68
8
11
72.73
67.95
152
230
66.09
67.90
91
139
65.47
68.08
738
1499
49.23
55.72
519
1003
51.74
61.07
4
10
40.00
33.33
40.48
26
197
13.20
26.74
16
119
13.45
26.69

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

STUDENT PERFORMANCE -- MATHEMATICS
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- MATHEMATICS
GROWTH PERFORMANCE -- MATHEMATICS
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
826
1635
50.52
60.26
92.00
346
1003
34.50
49.45
81.00
826
1635
50.52
60.38
92.00
346
1003
34.50
49.45
81.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
2781
5238
53.09
60.26
92.00
1233
3172
38.87
49.45
81.00
2608
5004
52.12
60.38
92.00
1146
3044
37.65
49.45
81.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
642
1341
47.87
57.08
269
848
31.72
45.66
15
23
65.22
73.68
5
11
45.45
61.54
155
248
62.50
75.69
71
139
51.08
66.31
826
1635
50.52
60.36
346
1003
34.50
49.45
5
12
41.67
44.44
52.38
56
210
26.67
39.79
17
119
14.29
28.58

GRADUATION RATE STATUS:

NEEDS IMPROVEMENT

MATHEMATICS STATUS:

2012 SCHOOL GRADUATION RATE

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities
Report created on October 31, 2013 - 3:00PM

# Actual Graduates
190
130
# Actual Graduates
600
536
# Actual Graduates
158

2012 SCHOOL GRADUATION RATE
# Expected Graduates
Percentage
250
76.00
184
70.65
# Expected Graduates
Percentage
756
79.37
683
78.48
# Expected Graduates
Percentage
207
76.33

29
122

40
175

72.50
69.71

2012 AMO
90TH PCTL
92.80
94.00
93.06
94.00
2012 AMO
90TH PCTL
92.80
94.00
93.06
94.00
2012 AMO
93.17
100.00
91.08
93.06

26

35

74.29

88.09
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2014-2015

Current List of Approved
Waivers

KIPP Delta Public Schools
Helena/West Helena and Blytheville, Arkansas

KIPP DELTA COLLEGE PUBLIC SCHOOLS
AN OPEN-ENROLLMENT CHARTER SCHOOL
WAIVERS

District LEA: 54-40-700
City: Helena, Blytheville
Opening Date: Fall 2010
Grades Approved: K-12
CAP: 1,910

Elementary School LEA:
Middle School LEA:
High School LEA:
Blytheville LEA:
Expiration Date:
Grades Served 2013-14:

54-40-701
54-40-702
54-40-703
54-40-705
6/30/2023
K-12

Waivers from Title 6 of the Arkansas Code Annotated (Education Code)
6-10-106
School year dates
6-13-109
School superintendent
6-13-635
School board review and approval of salary increases
6-13-601 et seq.
District Boards of Directors Generally
6-13-619(a)(1)
Monthly board meetings
6-13-619(c)(1)(A)
Requiring board members’ physical presence at meetings in order to be counted for
purposes of quorum or a vote
6-15-902(a)
Grading scale—Exemptions—Special education (applies only to non-core classes)
6-15-902(c)(2)
Requiring quality points for Advanced Placement courses be contingent upon teacher
AP training documentation
6-15-1004
Qualified teachers in every public school classroom (each teacher in a core area
must have bachelor’s degree and meet content knowledge requirements)
6-15-1005(b)(5)
Pertaining to alternative learning environments
6-15-1603
Establishment of local task forces on closing the achievement gap
6-17-111
Duty-free lunch periods
6-17-114
Daily planning period
6-17-201(c)(2)
Pertaining to teacher compensation
6-17-203
Committees on personnel policies—Members
6-17-302
Public school principals—Qualifications and responsibilities
6-17-309
Certification to teach grade or subject matter—Exceptions—Waivers
6-17-401
Teacher’s licensure requirement (each teacher in a core area must have bachelor’s
degree and meet content knowledge requirements)
6-17-418
Teacher certification—Arkansas history requirement
6-17-427
Superintendent license—Superintendent mentoring program required
6-17-902
Definition of a teacher (each teacher in a core area must have bachelor’s degree and
meet content knowledge requirements)
6-17-919
Warrants void without valid certification and contract (the only requirement which
would be waived is the ability to pay a teacher’s salary only upon the filing of a
teacher’s certificate with the county clerk’s office, if the requirement of a teacher’s
certificate is waived for such teacher)
6-17-1301 et seq.
School Employees' Minimum Sick Leave Law
6-17-1501 et seq.
Teacher Fair Dismissal Act
6-17-1701 et seq.
Public School Employee Fair Hearing Act
6-17-2205
Paid breaks for certain classified employees
6-17-2203
Minimum salary
6-17-2403
Minimum teacher compensation schedule
6-18-503(a)(1)(C)(i)
Pertaining to alternative learning environments
6-18-508
Alternative learning environments
6-18-1001 et seq.
Public School Student Services Act
6-20-2208(c)(6)
Monitoring of expenditures (gifted and talented)
6-25-103
Library media services program defined
6-25-104
Library media specialist—Qualifications
6-42-101 et seq.
General Provisions (gifted and talented)
6-48-101 et seq.
Definitions (alternative learning environments)

Revised 02/14/14

Waivers from Arkansas Department of Education Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
9.03
Grades 5-8
9.03.3.11
Arkansas history
10.01.2
185-day teacher/administrator contracts
10.02
Class Size and Teaching Load
10.02.4
Student/teacher ratio for grades 4-6
10.02.5
Student/teacher ratio for grades 7-12
15
Personnel
15.01
School District Superintendent
15.02
Principals
15.03
Licensure and Renewal (each teacher in a core area must have bachelor’s degree
and meet content knowledge requirements)
16.0
Support Services
16.01.3
Counselor/student ratio of 1/450
16.02
Media Services
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments
Waivers from Other Rules:
• ADE Rules Governing Uniform Grading Scales for Public Secondary Schools and for Optional Use in
Public Elementary Schools (applies only to non-core classes)
• Certified staff salary schedule
• Gifted and Talented Program Approval Standards
• Teacher Education and Licensure
• Waivers of Minimum Salaries of Certified Personnel
• ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to Teach a
Class for More than Thirty (30) Consecutive Days and for Granting Waivers
• ADE Rules Governing School District Requirements for Personnel Policies, Salary Schedules,
Minimum Salaries, and Documents Posted to District Websites (pertaining to salary schedules and
personnel policies)
• ADE Rules Governing the Superintendent Mentoring Program
• Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding and the
Determination of Allowable Expenditures of those Funds (Pertaining to alternative learning
environments)
• Section 4 of the ADE Rules for Advanced Placement and International Baccalaureate Diploma
Incentive Program
• Section 4.03(c)(i) of the ADE Rules Governing Uniform Grading Scales for Public Secondary Schools
and for Optional Use in Public Elementary Schools
Regardless of any waivers granted, every charter school must always abide by the following
requirements:
• All standardized assessments required by the state must be administered solely by licensed
personnel, as required by ADE Rules Governing the Arkansas Comprehensive Testing Assessment
and Accountability Program, Sections 5.02.4 and 5.03.2. Violations of ADE assessment procedures
are subject to sanctions by the State Board, including without limitation sanctions pursuant to Ark.
Code Ann. §§ 6-15-438 and 6-23-105.
• All teachers and school personnel, whether licensed or unlicensed, must submit to the criminal
background and central registry checks required by law.
• Any teacher, whether licensed or unlicensed, who teaches a core academic subject area must meet
the requirements of the ADE Rules Governing Highly Qualified Teachers Pursuant to the No Child
Left Behind Act of 2001. Core academic subject areas are defined by federal law to include English
Language Arts, Reading, Mathematics, Science, Foreign Languages, Social Studies, Music, and Art.
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2014-‐09-‐14	
  
Arkansas	
  Department	
  of	
  Education	
  
Four	
  Capitol	
  Mall	
  
Little	
  Rock,	
  AR	
  72201	
  
	
  
Dear	
  Authorizing	
  Panel,	
  
	
  
Please	
  see	
  the	
  attached	
  document	
  from	
  the	
  2013	
  Mathematica	
  Policy	
  Research	
  study,	
  in	
  which	
  
KIPP	
  Delta	
  was	
  included	
  (Tuttle,	
  Gill,	
  Gleason,	
  Knechtel,	
  Nichols-‐Barrer,	
  Resch.	
  KIPP	
  Middle	
  
Schools:	
  Impacts	
  on	
  Achievement	
  and	
  Other	
  Outcomes.	
  February	
  27,	
  2013.	
  Page	
  xvi).	
  This	
  study	
  
is	
  presented	
  in	
  response	
  to	
  the	
  opposition	
  letter	
  from	
  the	
  Forrest	
  City	
  School	
  District,	
  which	
  
opposed	
  KIPP	
  Delta	
  opening	
  a	
  charter	
  school	
  in	
  Forrest	
  City.	
  	
  
	
  
The	
  Mathematica	
  Policy	
  Research	
  began	
  a	
  multi-‐year	
  study	
  of	
  KIPP	
  middle	
  schools	
  in	
  2008.	
  In	
  
2013,	
  Huffington	
  Post	
  and	
  Education	
  Week	
  wrote	
  articles	
  about	
  the	
  Mathematica	
  Policy	
  
Research	
  study	
  of	
  “KIPP	
  Middle	
  Schools:	
  Impacts	
  on	
  Achievements	
  and	
  Other	
  Outcomes”.	
  The	
  
Huffington	
  Post	
  states:	
  	
  
	
  
“The	
  study,	
  conducted	
  by	
  independent	
  research	
  firm	
  Mathematica,	
  is	
  the	
  most	
  rigorous	
  research	
  
showing	
  that	
  the	
  Knowledge	
  Is	
  Power	
  Program,	
  an	
  acclaimed	
  national	
  chain	
  of	
  charter	
  schools,	
  
provides	
  a	
  significant	
  learning	
  boost	
  to	
  middle	
  school	
  students	
  in	
  multiple	
  subjects.”	
  (Resmovits,	
  
J.	
  Mathematica	
  2013	
  Study:	
  KIPP	
  Charter	
  School	
  Students	
  Outperform	
  Public	
  School	
  Peers.	
  
Huffington	
  Post.	
  September	
  29,	
  2014.)	
  
	
  
Please	
  see	
  the	
  following	
  excerpts	
  from	
  the	
  attached	
  Mathematica	
  Policy	
  Research	
  study	
  to	
  
directly	
  address	
  the	
  concerns	
  of	
  the	
  Forrest	
  City	
  School	
  District.	
  	
  
	
  
“Data	
  on	
  student	
  characteristics	
  provided	
  little	
  evidence	
  that	
  KIPP	
  “creams”	
  or	
  selectively	
  enrolls	
  
higher-‐performing	
  students…	
  For	
  most	
  identifiable	
  characteristics,	
  the	
  students	
  entering	
  KIPP	
  
schools	
  look	
  much	
  like	
  other	
  students	
  in	
  their	
  neighborhoods:	
  low-‐achieving,	
  low-‐income,	
  and	
  
non-‐white.”	
  (KIPP	
  Middle	
  Schools:	
  Impacts	
  on	
  Achievements	
  and	
  Other	
  Outcomes.	
  Page	
  xiii)	
  
	
  
“We	
  found	
  that	
  rates	
  of	
  attrition	
  from	
  KIPP	
  schools	
  were	
  significantly	
  lower	
  than	
  the	
  rates	
  of	
  
attrition	
  from	
  district	
  schools	
  among	
  black	
  students,	
  black	
  male	
  students,	
  Hispanic	
  students,	
  and	
  
students	
  eligible	
  for	
  free	
  or	
  reduced	
  price	
  meals.	
  (KIPP	
  Middle	
  Schools:	
  Impacts	
  on	
  Achievements	
  
and	
  Other	
  Outcomes.	
  Page	
  21)	
  
	
  
Thank	
  you	
  for	
  considering	
  this	
  information.	
  
	
  
Sincerely,	
  
	
  

	
  
Scott	
  Shirey	
  
Executive	
  Director	
  
KIPP	
  Delta	
  Public	
  Schools	
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EXECUTIVE SUMMARY
The Knowledge Is Power Program (KIPP) is a rapidly expanding network of public charter
schools whose mission is to improve the education of low-income children. As of the 2012–2013
school year, 125 KIPP schools are in operation in 20 different states and the District of Columbia
(DC). Ultimately, KIPP’s goal is to prepare students to enroll and succeed in college. Prior research
has suggested that KIPP schools have positive impacts on student achievement, but most of the
studies have included only a few KIPP schools or have had methodological limitations.
This is the second report of a national evaluation of KIPP middle schools being conducted by
Mathematica Policy Research. The evaluation uses experimental and quasi-experimental methods to
produce rigorous and comprehensive evidence on the effects of KIPP middle schools across the
country. The study’s first report, released in 2010, described strong positive achievement impacts in
math and reading for the 22 KIPP middle schools for which data were available at the time.
For this phase of the study, we nearly doubled the size of the sample, to 43 KIPP middle
schools, including all KIPP middle schools that were open at the start of the study in 2010 for which
we were able to acquire relevant data from local districts or states. This report estimates achievement
impacts for these 43 KIPP middle schools, and includes science and social studies in addition to
math and reading. This report also examines additional student outcomes beyond state test scores,
including student performance on a nationally norm-referenced test and survey-based measures of
student attitudes and behavior.
The average impact of KIPP on student achievement is positive, statistically significant,
and educationally substantial. KIPP impact estimates are consistently positive across the four
academic subjects examined, in each of the first four years after enrollment in a KIPP school, and
for all measurable student subgroups. A large majority of the individual KIPP schools in the study
show positive impacts on student achievement as measured by scores on state-mandated
assessments. KIPP produces similar positive impacts on the norm-referenced test, which includes
items assessing higher-order thinking. Estimated impacts on measures of student attitudes and
behavior are less frequently positive, but we found evidence that KIPP leads students to spend
significantly more time on homework, and that KIPP increases levels of student and parent
satisfaction with school. On the negative side, the findings suggest that enrollment in a KIPP school
leads to an increase in the likelihood that students report engaging in undesirable behavior such as
lying to or arguing with parents. We describe these findings in more detail in the pages below.
Who Attends KIPP, and How Do KIPP Students Proceed Through Middle School?
To examine the characteristics of the students who enter KIPP schools (typically in 5th grade)
we compared the 4th grade characteristics of future KIPP students and their elementary school
classmates; that is, non-KIPP students in the same districts attending the same elementary feeder
schools from which KIPP middle schools draw students. We also examined patterns of grade
repetition and early exit from KIPP schools, as compared with other middle schools nearby.
Data on student characteristics provided little evidence that KIPP “creams” or selectively
enrolls higher-performing students, though students entering KIPP are less likely to have received
special education services. For most identifiable characteristics, the students entering KIPP schools
look much like other students in their neighborhoods: low-achieving, low-income, and non-white.
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Nearly all KIPP students (96 percent) are either black or Hispanic, and more than four-fifths (83
percent) are from households with incomes low enough to be eligible for free or reduced-price
lunch (FRPL)—percentages that are higher than those of the KIPP students’ feeder schools (Figure
ES.1). The typical KIPP student scored at the 45th percentile within the district in reading and math
prior to entering KIPP, an achievement level significantly lower than the average in their own
elementary schools. In contrast, KIPP students are somewhat less likely than students at their feeder
schools to have received special education services (9 versus 13 percent) or be classified as having
limited English proficiency (LEP, 10 versus 15 percent) when they were in elementary school.
Figure ES.1. Student Baseline Characteristics: KIPP vs. Feeder Schools
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All differences are statistically significant at the 0.05 level, two-tailed test.

On average, students do not leave KIPP schools at unusually high rates prior to middle school
completion. The proportion of entering students who transfer before 8th grade is identical at KIPP
and non-KIPP district schools (37 percent). However, KIPP schools are consistently more likely
than local district schools to have students repeat a grade.
How Does KIPP Affect Student Achievement?
We examined KIPP impacts on students’ performance on state assessments across four subject
areas—reading, math, science, and social studies. We also measured impacts on a nationally normreferenced test that incorporates items assessing higher-order thinking skills. Our primary method of
analysis was a matched comparison group design that produced impact estimates for 41 KIPP
schools. This design used propensity score matching techniques to identify a set of non-KIPP
district students who, based on their characteristics and achievement trajectories in elementary
school, closely resemble KIPP students. Using statistical controls for small remaining differences
between the groups, we then compared the achievement trajectories of the KIPP students and
comparison students on state assessments in each of the first four years after KIPP entry (typically
grades 5–8). Our estimates of KIPP’s impact reflect the effect of having ever enrolled at KIPP—
students who leave before completing 8th grade remain part of the KIPP “treatment group” after
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leaving, thereby ensuring that we do not artificially inflate KIPP’s estimated impact by focusing only
on students who persist at KIPP for four years.
We also used a lottery-based design as an alternative, experimental method of estimating
impacts for a subset of 13 KIPP schools (including 2 schools not included in the matched
comparison sample of 41 schools). We compared a treatment group of students offered admission
to a KIPP school on the basis of receiving a winning draw in the school’s randomized admissions
lottery with a control group of students who applied to the school and participated in the lottery but
who did not receive a winning draw. The lottery design uses random assignment to form treatment
and control groups, making it essentially a randomized experiment—the gold standard for
estimating impacts. The design guarantees that the treatment group of students is similar to the
comparison group on all key characteristics, including baseline test scores and demographics, as well
as items that we cannot measure such as motivation and parental support.
Despite the rigor of the lottery design, we cannot use it as our primary approach because most
schools do not have enough lottery participants to support the design. Fortunately, the matched
comparison design produces estimates of KIPP’s achievement impacts that are not significantly
different from the experimental estimates. When we apply the matching approach to the same
students and schools included in a lottery-based analysis, we find that the impact estimates produced
by the two methods are very similar, with no statistically significant differences. The success of the
matching approach in replicating the lottery-based results provides more confidence in the results
produced by the matching approach with the full set of 41 KIPP schools.
The 41 schools in the matched study comprise a majority of all KIPP middle schools in a
majority of the states served by KIPP (Figure ES.2) as of the 2009–2010 school year. At that point,
there were 53 KIPP middle schools in operation across 20 states and DC. Another 10 middle
schools operated by KIPP had closed or lost their KIPP affiliation by 2010. Of these 63 middle
schools operating in 2009–2010 or earlier, we included all KIPP schools (38 operating, 3 closed)
located in states and/or school districts that could provide at least three consecutive years of
complete, longitudinally linked student-level data for both traditional public and charter schools. For
each school in the matching sample, we were able to calculate impacts for between 2 and 10 cohorts
per school, with outcomes observed between the 2001-2002 school year and the 2010–2011 school
year. These 41 schools are similar to the full population of KIPP middle schools on a variety of
operational dimensions and student characteristics, suggesting the possibility of generalizing the
matched comparison estimates to the full population of KIPP schools.
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Figure ES.2. Location of KIPP Schools in the Study

KIPP states in study
Other KIPP states

Our impact estimates suggest four key results related to how KIPP affects student achievement:
Key finding 1: KIPP middle schools have positive and statistically significant impacts on
student achievement across all years and all subject areas examined.
The estimated effects of KIPP on student achievement are consistently positive. In each of the
four years after KIPP entry, KIPP has a statistically significant positive impact on students’
performance on state assessments in both reading and math, based on the matched comparison
group design (Figure ES.3). The impacts for student subgroups are similar to the average overall
impact among all KIPP students. This is true on average across KIPP and for most of the 41 KIPP
schools in the matched comparison analysis.
KIPP schools also positively affect student achievement in science and social studies. We
measured these impacts in whatever grade states administered tests in these subjects (typically 8th
grade). The estimated impacts of KIPP are positive and statistically significant in both science and
social studies, and the magnitudes of these effects are similar to the estimated impacts in math and
reading after three to four years.
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Figure ES.3. KIPP Estimated Impacts on Student Achievement
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All impacts are statistically significant at the 0.05 level, two-tailed test.

Key finding 2: The magnitude of KIPP’s achievement impacts is substantial.
Across the KIPP schools in the analysis sample, average impacts in all subjects are large enough
to be educationally meaningful. Three years after enrollment, the estimated impact in math is 0.36
standard deviations, equivalent to moving a student from the 44th to 58th percentile of the district’s
distribution (Figure ES.4). This impact estimate suggests that the average KIPP middle school
produces approximately 11 months of additional learning growth in math for its students after three
years (Bloom et al. 2008). The size of the math impact produced by KIPP schools after three years is
equivalent to about 40 percent of the local black-white test score gap.
The average impact of KIPP after three years in reading (0.21 standard deviations) is somewhat
smaller than that for math—equivalent to moving a student from the 46th to 55th percentile.
Compared to national norms, this estimated reading impact represents approximately eight months
of additional learning growth (Bloom et al. 2008). The three-year reading impact is equivalent to
about 26 percent of the local black-white test score gap in reading.
KIPP’s impact in science after three to four years (0.33 standard deviations) is equivalent to
moving a student from the 36th to 49th percentile, representing approximately 14 months of
additional learning growth. KIPP’s impact in social studies after three to four years (0.25 standard
deviations) is equivalent to moving a student from the 39th to 49th percentile, representing about 11
months of extra learning growth in social studies. KIPP’s science and social studies impacts are
equivalent to about a third of the local black-white test score gap in these subjects.
Evidence on the magnitudes of estimated impacts of other charter school management
organizations (CMOs) suggests that KIPP is among the highest-performing charter networks in the
country (Furgeson et al. 2012).
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Figure ES.4. KIPP Estimated Impacts on Student Achievement in Percentiles, by Subject
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For math and reading, the figure shows the impact of KIPP on the scores of tests taken three years
after enrollment in a KIPP school; for science and social studies, the figure show the impact on scores
of tests taken three years after enrollment for some student cohorts and four years after enrollment for
other student cohorts. The blue bar represents the mean percentile rank of KIPP students in the
relevant analysis sample, relative to local jurisdictions. The beige bar represents this observed mean
rank minus the average KIPP impact estimate in each subject. In all four subjects, the difference in
percentiles represents an impact that is statistically significant at the 0.05 level, two-tailed test.

Key finding 3: The matched comparison design produces estimates of KIPP’s achievement
impacts similar to estimates of the same impacts based on an experimental, lottery-based
design.
A possible criticism of the matched comparison group design is that we can never be
completely certain that we are accounting for unmeasured factors that lead some students to enroll
in KIPP schools. It is possible, for example, that students who apply to KIPP differ from other
students in their elementary schools with regard to educational motivation. If this characteristic is
not captured in prior test scores or other variables in our data set, this omitted student characteristic
could lead to bias in our estimates of the KIPP achievement effect. Fortunately, for a subset of
schools, we are able to implement a lottery-based design that does not suffer from this limitation.
In the subset of schools in the lottery-based analysis, the estimated impacts of KIPP on student
achievement in math and reading are similar to the estimates from the matched comparison design.
As mentioned above, this is true when we used the exact same sample of KIPP students and
carefully replicated the lottery-based estimates using the matched comparison approach. This is also
true when we compared the lottery-based estimates to the original matched comparison group
design estimates for those schools, which are based on a larger number of cohorts and students than
the lottery-based estimates. In other words, the analysis revealed no evidence of bias in KIPP’s
estimated achievement impacts based on a matched comparison group design when compared with
those based on an experimental, lottery-based design for the subset of KIPP schools for which both
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designs are possible. This finding supports our use of the matched comparison group design for
generating achievement impact estimates for the broader set of KIPP schools.
Key finding 4: In the lottery sample, average KIPP impacts on a nationally normed, lowstakes test that includes items assessing higher-order thinking skills were similar to impacts
on high-stakes state tests.
In the KIPP schools included in the lottery-based analysis, we administered a low-stakes,
nationally norm-referenced assessment (the TerraNova, which included constructed response items
in the reading component) to test the robustness of the results found on state assessments. The
magnitude of the estimated impacts of these KIPP schools on the study-administered test was
consistent with the positive point estimates found on the state assessments. However, because a
smaller sample of students took the TerraNova, statistical power is limited and the reading estimate
does not achieve statistical significance. The math estimate is statistically significant.
This finding is important for two reasons. First, because the test results did not have
consequences for students, teachers, or schools, the TerraNova results suggest that the positive
impacts of KIPP are not a result of “teaching to the test” on state assessments. Second, TerraNova
results taken alongside the positive impacts in science and social studies suggest that KIPP is doing
more academically than simply improving students’ basic skills in reading and math.
How Does KIPP Affect Student Behavior and Attitudes?
In addition to affecting students’ academic achievement, KIPP may influence student behaviors
and attitudes related to long-term academic success. For KIPP schools in the lottery sample, we
used the experimental design to estimate impacts on various measures of student behavior and
attitudes. Notable findings from this analysis include:
• Students enrolled at KIPP spend an additional 35 to 53 minutes on homework per night

than they would have in a non-KIPP school, completing an average of more than two
hours of homework per night (according to student and parent self-reports) as a result.

• KIPP has no statistically significant effect on a variety of measures of student attitudes

that may be related to long-run academic success. The estimated KIPP impacts on
indices of student-reported self-control, academic self-concept, school engagement,
effort/persistence in school, and educational aspirations are not statistically significant.

• KIPP has no statistically significant effect on several measures of student behavior,

including self-reported illegal activities, an index of good behavior, and parent reports of
behavior problems. However, KIPP has a negative estimated effect on a studentreported measure of undesirable behavior, with KIPP students more likely to report
behaviors such as losing their temper, arguing or lying to their parents, or giving their
teachers a hard time.

• Winning an admissions lottery to KIPP has a positive effect on students’ and parents’
satisfaction with school. In addition, the parents of KIPP students are less likely to
report that their child’s school is too easy.
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Are the Characteristics of KIPP Schools Associated with Impacts?
While most KIPP schools have significant positive impacts on student achievement, some
KIPP schools have more positive impacts than others. This raises the question of whether there are
particular characteristics of some schools that make them more successful. Ultimately, we would like
to understand the conditions under which KIPP schools are most likely to promote the academic
achievement of their students so that successful practices and conditions can be replicated.
The factors that drive the success of KIPP schools could not easily be determined in our
analysis. Few of the school characteristics we examined are strongly correlated with the estimated
impacts of the KIPP schools in the study sample. For example, class size, teacher experience and
professional development opportunities are not associated with impacts. The lack of significant
correlations between these school characteristics and impacts may be explained, in part, by the
limited sample size of 38 schools for which impact estimates and school characteristics were
available, affecting our ability to detect small to moderately-sized relationships.
Nonetheless, we identified two factors related to the strength of KIPP schools’ impacts on
student achievement. One is the approach of the KIPP school toward student behavior and school
culture. KIPP’s impact on student achievement is larger in schools where principals report a more
comprehensive school-wide behavior system. This finding is consistent with the findings of several
other recent studies of charter schools (Angrist et al. 2011; Dobbie and Fryer, 2011; Furgeson et al.
2012). Under comprehensive school-wide behavior systems, schools have clearly defined and
consistently enforced rewards for good behavior and consequences for negative behavior.
Second, the length of the school day and how time is used are also significantly associated with
impacts. All KIPP schools have longer-than-normal school days (with an average KIPP school day
of more than nine hours), but some have longer days than others. Overall, average impacts on
student achievement are smaller in KIPP schools with a particularly extended school day. This
counterintuitive relationship appears to be driven by the fact that, in these schools, the additional
time tends to be spent in non-core academic activities. In contrast, average impacts on student
achievement are larger in KIPP schools in which relatively more time is spent on core academic
activities.
It is difficult to isolate the elements that create a successful KIPP school. This may be because
KIPP’s approach aims to integrate multiple strategies in concert—which is why KIPP believes that
no single factor is responsible for creating a high functioning KIPP school. Nonetheless, the
variance in impacts achieved by KIPP schools suggests that there may be operational differences
among the schools. More research is needed to identify exactly what makes each school more or less
successful than its peers. In future work evaluating the KIPP network’s effort to “scale up,” we will
address this and other key questions in more detail. We will calculate impacts for additional KIPP
schools and generate separate impacts by school year (not only by number of years a student is
enrolled), giving us a larger sample for analyzing factors that can be correlated to KIPP impacts and
the opportunity to observe how the impacts of individual KIPP schools change over time. In
addition, this work will enable us to estimate the effectiveness of newer KIPP schools, including
elementary and high schools. Finally, as the network matures, researchers will be able to calculate
longer-term impacts on students, assessing KIPP’s progress towards its goals of seeing more
students to and through college.
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I. INTRODUCTION
KIPP is a rapidly expanding network of public charter schools whose mission is to improve the
educational opportunities available to low-income families. Ultimately, the goal of KIPP is to
prepare students to succeed in college and life. The achievement levels of KIPP students, as
measured by state and national norm-referenced test scores, are often substantially higher than those
of other low-income, minority students. Indeed, the promise seen in KIPP schools, as well as other
charter school networks that use a similar approach, has helped place charter schools at the center of
the national dialogue around education reform and public schooling.
This is the second report of a national evaluation of KIPP middle schools, which aims to
provide the most rigorous and comprehensive evidence on the achievement effects of KIPP middle
schools across the country. We focus on middle schools because they serve the grades originally
targeted by the KIPP model, and represent the majority of schools within the network. The study’s
first report, released in 2010 by Mathematica Policy Research, described strong positive achievement
impacts in the 22 KIPP middle schools for which data were available at the time. The current report
estimates achievement impacts for twice as many KIPP middle schools; includes impact estimates
for science and social studies as well as math and reading; examines additional student outcomes
beyond state test scores; provides survey data describing the experiences of KIPP students; and
attempts to examine whether particular operational features are characteristic of the highestperforming KIPP schools.
A. KIPP Network of Schools
KIPP schools seek to engage students and parents in the educational process, expand the time
and effort students devote to their studies, reinforce students’ social competencies and positive
behaviors, and dramatically improve their academic achievement. KIPP describes its approach as
resting on “Five Pillars,” publically available on its website:
• High expectations for all students to reach high academic achievement, regardless of
students’ backgrounds
• Choice and commitment on the part of students, parents, and faculty to a public,
college preparatory education as well as the time and effort required to reach success
• More time spent learning, both in academics and extra-curricular activities, each day,
week, and year
• Power to lead for school principals, who are given the freedom to make budgeting,
personnel, and other decisions, in exchange for heightened accountability for student
results
• Focus on results by regularly assessing student learning and sharing results to drive
continuous improvement and accountability
KIPP was founded in 1994 by Mike Feinberg and Dave Levin, two teachers who had recently
completed placements with Teach For America. KIPP began with the launch of a fifth-grade public
school program in Houston, Texas. In 1995, Feinberg remained in Houston to lead KIPP Academy
Middle School and Levin moved to New York City to establish the second KIPP Academy. In 2000,
1
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the KIPP Foundation was established by the two educators in partnership with Doris and Don
Fisher, founders of Gap Inc., to support the expansion of the KIPP network. The KIPP Foundation
selects and trains school leaders, seeks to identify ways schools can be improved, and provides
services to the KIPP network, including legal, real estate, technology, finance, professional
development, operations, and communications support.
With the support of the KIPP Foundation, the network has grown dramatically. As of the
2012–13 school year, 125 KIPP public charter schools operate in 20 states and the District of
Columbia. From 1994 to 2004, KIPP focused on middle schools only, with all KIPP schools
enrolling students in grades 5–8. KIPP now offers instruction at all grade levels: the network
includes 37 elementary schools, 70 middle schools, and 18 high schools. Collectively, these schools
currently enroll more than 41,000 students. 1 This makes the KIPP network about the same size as
the St. Paul, Minnesota or Corpus Christi, Texas school districts. KIPP schools are locally governed,
so that the KIPP network is actually comprised of 31 autonomous regional organizations and singlesite schools. KIPP Regions encompass a specific metropolitan or geographic area and provide
targeted support to their schools on leadership practices, human resources, business operations,
technology, and development.
B. Findings from Prior Research
Previous studies of KIPP schools have used methods of varying rigor, typically involving only
small numbers of schools, but they have consistently found positive effects of KIPP attendance on
student achievement. 2 One criticism of early studies was that researchers did not fully control for the
possibility that KIPP might be selectively enrolling higher achieving students, so that positive results
are not explained by what KIPP schools do, but which students they enroll. Recently, more rigorous
studies in specific geographical areas have provided further evidence that KIPP is having positive
effects on the students it serves. In 2008, SRI International published an analysis of student impacts
at three San Francisco Bay Area KIPP schools. The authors compared KIPP students at these
schools to a matched set of students at traditional public schools. For the three Bay Area schools,
the authors found large and statistically significant impacts for both math and reading (with effect
sizes ranging from 0.16 to 0.68 standard deviations in reading, and 0.19 to 0.88 standard deviations
in math) for students in the first year after enrolling in KIPP middle schools (Woodworth et al.
2008). In the first study of a KIPP school to use randomized admissions lotteries to form treatment
and control groups, Angrist et al. (2012) studied the KIPP Academy in Lynn, Massachusetts.
Comparing the test scores of admission lottery winners to students who were not initially offered
admission, the authors found that a year of KIPP Lynn attendance had a large, statistically
significant impact in mathematics (0.35 standard deviations) and a smaller, significant impact in
language arts (0.12 standard deviations). A study of charter-school management organizations that
included some KIPP schools (Furgeson et al. 2012), using a matched comparison group design,
found that KIPP’s middle schools in Washington, DC, were producing substantially larger
achievement gains than were comparison schools nearby.
In Mathematica’s 2010 study of 22 KIPP middle schools that served as a pilot of the quasiexperimental methods used in this report, we used a matched comparison group design to estimate
impacts on achievement (Tuttle et al. 2010). One year after students enrolled, we found that on
1 See

http://www.kipp.org/schools (accessed January 14, 2013).

2 For

a thorough review of evidence reported in earlier published studies of KIPP outcomes, see Henig (2008).
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average these KIPP schools generated statistically significant impacts of 0.26 standard deviations in
math and 0.09 standard deviations in reading. We found substantially larger cumulative impacts
three years after enrollment (0.42 standard deviations in math and 0.24 standard deviations in
reading), even when students who exited KIPP schools through attrition were kept in the treatment
group.
C. Research Questions
With the nationwide expansion of KIPP, the KIPP Foundation, its funders, and other
stakeholders are eager to rigorously assess the effectiveness of the program and determine which
school practices may be positively related to student outcomes. More specifically, this study
addresses six questions about KIPP middle schools across the country:
1. What are the effects of KIPP middle schools on the achievement of their students in
math, reading, science, and social studies, up to four years after entering KIPP?
2. How, if at all, do KIPP’s effects differ for particular subgroups of students?
3. Do KIPP’s effects depend on the particular tests used to measure achievement? In
other words, does KIPP affect performance not only on state tests of basic skills but
also on low-stakes assessments that include items capturing higher-order thinking skills?
4. Is there evidence that KIPP produces positive effects on higher-order thinking skills
beyond basic academic skills?
5. Is there evidence that KIPP affects nonacademic outcomes related to students’
engagement, attitudes, and behavior?
6. Are there particular characteristics that distinguish high-performing KIPP schools from
lower-performing KIPP schools?
The next chapter discusses the methods we use to measure the characteristics of KIPP schools
and estimate impacts. Chapter III describes the characteristics of KIPP schools and students.
Chapter IV presents estimates of the impacts of KIPP middle schools on student achievement in
reading, math, science, and social studies. Chapter V describes KIPP’s effects on other student
outcomes, including students’ attitudes and behavior. Chapter VI describes our analysis and findings
on relationships between the characteristics of KIPP schools and their achievement effects. Finally,
in Chapter VII, we summarize our findings and discuss areas for future research.
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II. STUDY DESIGN
A. Overview
The goal of this evaluation is to produce the best possible estimate of the average impact of
KIPP middle schools on their students’ outcomes, relative to outcomes of these same students had
they not been able to enroll in a KIPP school. Achieving this goal requires a design that has the
greatest possible causal rigor while also representing the largest possible sample of KIPP middle
schools.
Because students choose to attend KIPP schools by making an active decision to do so, it is
difficult to know whether their observed outcomes are attributable to the effects of the schools or to
the underlying characteristics of the students and their families. The best way to rule out the latter
explanation, which could lead to selection bias in estimates of charter school impacts, is to use an
experimental design in which a student’s opportunity to attend the school is determined by a
randomized admissions lottery.
However, not all KIPP schools are suitable for lottery-based analysis. Not all KIPP schools are
substantially oversubscribed, and even those that are may have particular admission rules and
priorities that preclude a lottery-based design. In addition, oversubscribed KIPP schools that are
eligible for a lottery-based design may differ in meaningful ways from the average KIPP school. If
the more oversubscribed schools also tend to be the most effective (for example), focusing only on
this subset of schools would lead us to overstate the effectiveness of the network. We compare the
schools in our lottery-based sample to all KIPP middle schools on measurable characteristics in the
next chapter to address this issue explicitly, but in general this suggests a need for a more
representative sample.
Our study estimates the impact of KIPP middle schools using a hybrid approach that takes
advantage of the best features of two distinct methods: (1) an experimental design using
randomization based on admissions lotteries at eligible KIPP schools; and (2) a matched comparison
group design that compares the outcomes of KIPP students to a group of students with similar
observable baseline characteristics at a large number of KIPP schools. The study’s lottery-based
impact estimates have high causal (internal) validity—that is, because each lottery was random, we
know that the differences between the outcomes of lottery winners and non-winners represent the
direct impact of receiving an admission offer to a KIPP middle school. However, because lottery
data are available only for a small number of KIPP schools, the lottery-based impact findings may
not fully represent the impact of KIPP middle schools operating across the country. The study’s
matched comparison group design can be implemented at a much larger number of KIPP schools
and thus has greater external validity.
Fortunately, we can use the lottery-based method to validate the matching approach. We do this
by conducting parallel lottery-based and matched comparison group analyses for a subset of KIPP
schools and students to examine whether matching methods can successfully replicate lottery-based
impact estimates. To the extent that they can, we have greater confidence in the causal validity of the
matched comparison group impact estimates as applied to the larger group of KIPP schools and
students.
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In this study, the matched comparison group analysis, which is based on data from a large
number of KIPP middle schools, provides our primary estimates of the impact of KIPP on state test
scores. Other student outcomes, however, are available only for students who participated in the
admissions lotteries and provided consent to participate in the study. We collected test and survey
data not available from districts or states to assess KIPP’s impacts on a nationally-normed test of
higher-order thinking skills and on the perceptions, attitudes, and behaviors of students and parents.
For those outcomes, we were limited to the lottery-based schools, and we used the lottery-based
approach to estimate impacts.
B. Defining the Sample
To provide context for the findings, this section describes the samples of KIPP schools and
students used in the analyses. Overall, we included 41 schools in the matching analysis, and 13
schools in the lottery-based analysis. Of these 13, 11 are also represented in the matching sample, so
there is considerable (but not perfect) overlap in the school samples across the methods.
1.

Sample for the Matched Comparison Group Analysis

A key goal for the matching analysis was to include as many schools as possible so that our
impacts would comprise a large portion of the KIPP network (Table II.1). Two criteria were used to
select KIPP middle schools for the analysis. First, all included schools had to be established in the
2009–10 school year or earlier to ensure that a minimum of two cohorts of students per school
would be observed by spring of 2011. 3 Second, the schools had to be located in jurisdictions (states
or school districts) that provided at least three consecutive years of complete, longitudinally linked
student-level data for both traditional public and charter schools. These data were needed to track
individual KIPP and non-KIPP students in the years prior to middle school enrollment, as well as
during the middle school. Throughout this report, we use the term “baseline year” to refer to the
school year that began one year prior to when a cohort of students first entered middle school at
KIPP; the term “pre-baseline year” refers to the point two years before middle school entry.

3 Throughout the matching analysis, a “cohort” is defined as the group of students who first enrolled in a KIPP
middle school at the beginning of a given school year.
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Table II.1. All KIPP Middle Schools Through 2009-10
KIPP
Lottery
Analysis
School

KIPP
Matched
Analysis
School

State

City

KIPP School (Year Opened)

AR

Helena

Delta College Prep (2002)

CA

Fresno

Fresno (2004)—closed

Los Angeles

Academy of Opportunity (2003)

X

X

Los Angeles College Prep (2003)

X

X

X
X

Oakland

Bridge Academy (2002)

X

Sacramento

Sacramento Prep (2003)—closed

San Diego

Adelante Prep (2003)

San Jose

Heartwood Academy (2004)

San Francisco

Bayview Academy (2003)

X

San Francisco Bay Academy (2003)

X

X
X
X

San Lorenzo

Summit Academy (2003)

CO

Denver

Sunshine Peak Academy (2002)

DC

Washington

DC KEY Academy (2001)

X
X
X

DC AIM Academy (2005)

Atlanta

X

X
X
X

WAYS Academy (2003)

LA

X
X

Strive Academy (2009)

IN

X

PATH (2002)—closed
Achieve Academy (2003)—closed

IL

X
X

DC WILL Academy (2006)
GA

KIPP
School Not
Studied

East Point

South Fulton Academy (2003)

X

Chicago

Ascend (2003)

X

Chicago Youth Village (2003)—closed

X

Gary

LEAD College Prep (2006)—closed

X

Indianapolis

Indianapolis College Prep (2004)

X

New Orleans

Believe College Prep (2006)

X

Central City Academy (2007)

X

MA

Lynn

Academy Lynn (2004)

MD

Annapolis

Harbor Academy (2005)—closed

X

Baltimore

Ujima Village (2002)

X

MN

Minneapolis

Stand (2008)

X

MO

Kansas City

Endeavor (2007)

X

NC

X

St. Louis

Inspire (2009)

Asheville

Asheville Youth Academy (2002)—closed

Charlotte

Academy Charlotte (2007)

Gaston

Gaston College Prep (2001)

X

X
X
X
X
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Table II.1 (continued)
KIPP
Lottery
Analysis
School

KIPP
Matched
Analysis
School

KIPP
School Not
Studied

State

City

KIPP School (Year Opened)

NJ

Camden

Freedom (2004)—closed

X

Newark

TEAM (2002)

X

RISE (2006)

X

Albany

Tech Valley (2005)

X

Buffalo

Sankofa (2003)—closed

X

New York City

Academy New York (1995)

NY

X

X

STAR College Preparatory (2003)

X

AMP Academy (2005)

X

Infinity Charter (2005)

X

OH

Columbus

Journey (2008)

OK

Oklahoma City

Reach College Preparatory (2002)

X

Tulsa

Tulsa College Prep (2005)

X

Philadelphia

Philadelphia Charter (2003)

X

West Philadelphia Prep (2009)

X

Memphis

Memphis Collegiate Middle (2002)

X

Nashville

Academy Nashville (2005)

Austin

Austin College Preparatory (2002)

PA

TN

TX

X

X
X

X
X

Arts & Letters (2009)
Dallas

TRUTH Academy (2003)

X

X

Houston

Academy Middle (1995)

X

X

San Antonio

3D Academy (2001)

X

Liberation College Prep (2006)

X

Spirit College Prep (2006)

X

Polaris Academy for Boys (2007)

X

Sharpstown College Prep (2007)

X

Intrepid Prep (2008)

X

Voyage Academy for Girls (2009)

X

Aspire Academy (2003)

X

X

Total Number of KIPP Middle Schools

63

13

41

20

Number of KIPP Middle Schools Open by
2009-10

53

13

38

13

Number of KIPP Middle Schools Closed by
2010

10

0

3
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As of the 2009–10 school year, there were 53 KIPP middle schools in operation across 20 states
and the District of Columbia. Another 10 middle schools operated by KIPP had closed or lost their
KIPP affiliation by 2010. 4 Of these 63 schools operating in 2009–10 or earlier, we were able to
include 41 KIPP schools (38 operating, 3 closed) in our matched comparison group analysis sample,
representing two-thirds of KIPP middle schools potentially eligible for the design. 5 The sample
includes all closed KIPP schools located in the jurisdictions that provided data; however, our sample
comprises a smaller proportion of KIPP schools that closed (30 percent) than operating KIPP
schools (72 percent). This could bias upward our estimates of the average KIPP impact providing
impacts are smaller in the closed schools. 6
For each of the 41 schools in the matching sample, we are able to calculate impacts for between
2 and 10 cohorts per school, with outcomes observed between the 2001–02 and 2010–11 school
years. See Appendix A for a detailed description of student cohorts included in the analysis versus all
those that ever entered each KIPP school in the study sample.
To select the student-level sample for the matched comparison group analysis, we identified
each student who attended a sample KIPP school in either 5th or 6th grade; these students
comprised the treatment group. Using a technique called propensity score matching, we then
selected from among all students in the same district a comparison group whose demographic
characteristics and baseline achievement matched those of the treatment group students. Specifically,
we used a propensity score matching procedure known as “nearest neighbor” matching to identify a
comparison student within the appropriate grade and year for each KIPP treatment student. 7
The resulting treatment and matched comparison sample included more than 30,000 students.
There are no statistically significant differences between baseline achievement scores of the
treatment group of KIPP students and those of the matched comparison group, nor any significant
differences on any demographic characteristics in our data. The average baseline z-score in reading
4 The KIPP Foundation has a licensing agreement with all KIPP schools, in which schools using the KIPP name
agree to abide by the central principles of KIPP, including academic excellence and financial sustainability. If a school is
unable to live up to these principles, whether because of internal circumstances or because of actions taken by the
school’s authorizer, then the school and KIPP can decide to part ways. The KIPP Foundation has the authority to
remove the KIPP name from a school, but the decision to close a school is made solely by the local board of directors.

Six new KIPP middle schools opened during the 2010–11 school year. We were able to include three of these,
plus two older schools, in regression-based estimates that did not use propensity score matching. Matching could not be
completed for these schools because outcome data was only available for a single cohort of students whose sample size
was insufficient for propensity score estimation. With this non-matching approach, we calculated impacts for 43 of 59
schools operating as of 2010–11 (73 percent), and 46 of 69 KIPP schools ever operating (67 percent). Results of this
analysis are presented in Appendix D.
5

6 To test the potential magnitude of this bias, we calculated average impacts separately for closed and open schools
in our sample and assigned those values to schools missing data. If we use these imputed school-specific impacts to
estimate KIPP-wide effects for all 63 KIPP schools (including 10 that were closed) that were theoretically eligible for
inclusion in the study, the KIPP-wide average impacts would be only slightly lower—by no more than 0.03 SD in
magnitude—during the first two years of operation.

We did not allow the same comparison student to be matched to more than one KIPP student in a given cohort
(this is known as matching without replacement). Within each jurisdiction, prior to matching, the pool of eligible
comparison students was restricted to those whose propensity scores fall within the range of those for KIPP students
(that is, we required there to be “common support” in the two groups before identifying comparison matches).
7
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for the treatment group was -0.100 versus -0.095 for the comparison group; in math, the average
baseline z-score was -0.135 for the treatment group versus -0.125 for the comparison group. The full
details of our propensity score matching and estimation procedures, and detailed tables of baseline
equivalence, are presented in Appendix A.
2.

Sample for Lottery Analysis

Selecting Schools. As with the matching analysis, we sought to maximize the number of
schools included in the lottery analysis. However, the criteria for inclusion in the lottery analysis
were more restrictive—to be eligible for the lottery sample, a KIPP school had to (1) be
oversubscribed—have more applicants than open seats—for 5th or 6th grade by their scheduled
lottery date; 8 (2) conduct a lottery to randomly select students for admissions offers and produce a
randomly-ordered waitlist of students not selected for admission via the lottery; (3) make subsequent
offers of admission to fill additional open seats following the randomly-ordered waitlist, and (4) not
exhaust the randomly-ordered waitlist of original lottery participants through the start of the school
year. Many KIPP schools ultimately have sizeable waitlists consisting of students who apply to the
school after the lottery date. However, these schools could not be included in the lottery analysis
simply based on the level of demand, because the design does not support the inclusion of students
who apply after the lottery (who may be different from students who apply in time to participate in
the lottery).
We recruited two sets of schools into the sample: those with students applying in spring 2008
for admission for the 2008–09 school year (cohort 1) and those with students applying in spring
2009 for admission for the 2009–10 school year (cohort 2). In the fall of 2007 and again in the fall of
2008, we spoke with staff at each operating KIPP middle school to gauge their expected amount of
oversubscription for the forthcoming year. In all schools that had conducted a lottery in the past, or
expected to do so in the spring of that school year, we worked with staff to track applicants in the
period leading up to the admissions lotteries, typically held between February and May. A member
of the study team personally attended each lottery to obtain an independently-verified copy of the
lottery results and waitlist and to document any stratification used. 9 Finally, throughout the summer
and fall, the study team was in regular contact with school staff to obtain updates on offers made to
students on the waitlist and to collect rosters.
At the end of the recruitment period for cohort 1, four schools maintained their eligibility for
the lottery-based study design. Nine additional schools were eligible for cohort 2, giving us a final
sample of 13 KIPP middle schools in the lottery sample (see Table II.1).

8 At the time of recruitment, all KIPP middle schools began with the 5th grade, the “normal” entry point for a
KIPP school. However, the combination of attrition and a relatively high rate of grade repetition in 5th grade (discussed
later in this chapter) resulted in a number of open slots to be filled at the 6th grade level in many KIPP schools.
Oversubscription also tended to be more extensive at the 6th grade level, perhaps due to the fact that this is a typical
transition grade to middle school in traditional public schools.

Depending on state legislation, charter schools may be allowed to employ stratification or preferences in their
admissions lottery to enable them to better target their intended population of students. In practice, in the KIPP lotteries
we observed, some schools stratified on the basis of geography (within school zones, zip codes, and/or districts) and
eligibility for free- or reduced-price lunch.
9
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Recruiting Students: Exemptions and Consent. All students who applied to 5th or 6th
grade at a participating KIPP school prior to the lottery during one of the study years were initially
eligible to be included in the sample, excluding students who applied after the lottery. We also
excluded students who were automatically admitted to the school without participating in the lottery,
typically those who had a sibling already enrolled in the school. The prevalence of these lottery
exemptions varied widely across schools, but on average, 36 percent of open slots were filled with
exempt students.
We obtained active parental consent for eligible applicants to participate in the study prior to
the schools’ admissions lotteries, which ensured that there was no systematic relationship between
the likelihood of consent for a given student and whether he or she was offered admission to the
school (and thus was in the treatment group) or not offered admission (and thus was in the control
group). The average consent rate among lottery participants was 75 percent and was statistically
equivalent for treatment and control students (74 percent and 76 percent, respectively). 10
Defining Treatment Status. We used the lottery and waitlist outcomes to assign students to
either the treatment or control group, as appropriate. Treatment status reflects whether or not
students’ participation in the lottery led them to have an opportunity to attend a KIPP school for
the full follow-up period. In particular, the treatment group includes any sample member who
received an offer of admission to KIPP for the current school year on the basis of her/his lottery
outcome. In most cases, students in the sample who were offered admission based on lottery
position (or the lottery position of a sibling who also applied to the school), and prior to a specified
cutoff date early in the school year, are included in the treatment group. The control group includes
all sample members who were never offered admission on the basis of lottery position or offered
admission after this date. Any students offered admission “out-of-order” and who would not
otherwise have been made an offer of admission by this date were considered admissions errors and
kept in the control group regardless of whether they ultimately attended the KIPP school. 11
If the lotteries were truly random, we would expect to see few statistically significant differences
between lottery winners and non-winners in the mean values of baseline (pre-lottery) student
characteristics. Appendix A presents an analysis of baseline equivalence on the characteristics that
are included as covariates in the impact analysis for the analytic sample of students with valid
outcomes. We found no statistically significant differences between lottery winners and non-winners
on baseline achievement, and few statistically significant differences on demographic characteristics.
In sum, this report includes impacts on outcomes for more than two-thirds of the KIPP
network operating as of the 2009–10 school year—40 of the 53 KIPP middle schools in 13 of 19
states with KIPP schools, and DC. In Chapter III, we describe the characteristics of KIPP schools
in the study and examine similarities and differences between these KIPP schools and those we were
not able to study (including those that opened in the 2010–11 and 2011–12 school years) and find
that, on most characteristics, the groups of schools are very similar.

10 Typically, schools with lower consent rates were those with less-formal application procedures that were less
conducive to incorporating consent material into the application process.
11

See Appendix A for more detail about defining treatment status and details of individual school lotteries.
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C. Data Used in the Study
1.

Data for the Matched Comparison Group Analysis

For the matched comparison group analysis, we used de-identified, longitudinally-linked
student-level data from jurisdictions (states or districts) hosting at least one KIPP school and able to
provide student-level records at the time of data collection. The variables from jurisdictions’
administrative data systems included: test scores in reading, mathematics, social studies, and science
(where middle school scores represent the primary outcome and elementary school scores a key
matching variable and baseline covariate); demographic characteristics, used for matching and as
baseline covariates; and schools attended and dates of enrollment, identifying students’ exposure to
KIPP. Within each jurisdiction, we requested data for all school years beginning with the year prior
to the KIPP middle school’s first year (to capture baseline data) through the 2010–11 school year.
We obtained data from districts for 22 of the 41 schools in the analysis; for the other 19 schools, we
obtained records from the state in which the school was located but limited our data to the district
(or districts) from which the KIPP school drew students.
2.

Data for the Lottery Analysis

Because the study’s smaller sample of lottery students provided active consent for participation,
we had the opportunity to collect data on other outcomes in addition to state test scores. For the
lottery sample, we drew on four sources of data we collected specifically for the study: (1) baseline
survey of applicants’ parents, (2) nationally-normed, study-administered test of higher-order thinking
skills (the TerraNova), (3) follow-up parent survey, and (4) student survey. In addition, we used
administrative records collected from states and districts. The data collection structure and schedule
are summarized in Table II.2. We dropped sites for specific analyses when we were unable to obtain
outcome data for most sample members (described in more detail below).
Table II.2. Schedule of Lottery Sample Data Collection Activities
Activity

Cohort 1

Cohort 2

Spring/summer 2008

Spring/summer 2009

Fall 2008
(covers 2007-08 SY)
Fall 2009
(covers 2008-09 SY)
Fall 2010
(covers 2009-10 SY)

Fall 2009
(covers 2008-09 SY)
Fall 2010
(covers 2009-10 SY)
Fall 2011
(covers 2010-11 SY)

Fall 2010

Fall 2011

Follow-Up Parent Survey (Year 2)

Spring 2010

Spring 2011

Follow-Up Student Survey (Year 2)

Spring 2010

Spring 2011

Baseline Parent Survey
Administrative Records
Baseline
First follow-up (Year 1)
Second follow-up (Year 2)
TerraNova test (Year 3)

Baseline Survey. Parents whose children applied for admission to KIPP schools participating
in the study were asked to complete a baseline survey, via hard copy or telephone. The survey
collected demographic and socioeconomic information from parents at the time of application, as
well as their reasons for applying to KIPP and information on other schools to which they were
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applying. The overall response rate was 82 percent—83 percent among lottery winners and 82
percent among non-winners.
Administrative Records. In coordination with data collection for the matching analysis,
records were collected from the states, districts, or schools attended by lottery participants to
measure student achievement based on state test scores. These records were obtained for the
baseline and pre-baseline years as well as the following two years. We were unable to collect test
score information from administrative records for a minimum of half of the sample for three
schools. Among members of the resulting analytic sample for state test score outcomes in 10
schools, we have valid administrative records data on test scores for 74 percent of sample members
in the first follow-up year (year 1) and 61 percent in the second follow-up year (year 2). In year 1, we
obtained valid scores for 78 percent of lottery winners and 72 percent of non-winners in both
reading and math. In year 2, we obtained valid scores for 70 percent of lottery winners and 56
percent of non-winners in both reading and math.
TerraNova. We administered a one-time standardized test for all lottery sample students in the
fall semester of the third follow-up year. For students promoted on time, the test was administered
in the fall of 7th grade (to lottery applicants for 5th grade) and the fall of 8th grade (to applicants for
6th grade). Students were administered the TerraNova 3, Reading Multiple Assessment and Math
Survey Exams, Level 17, Form G. There were four purposes in administering the assessment: (1)
measure important skills not fully captured by state assessments; (2) measure performance on a
nationally norm-referenced but low-stakes test that would not be influenced by “teaching to the
test;” (3) provide a consistent achievement outcome across sample schools, which are located in six
states; and (4) measure achievement for students who do not take a state assessment (such as those
attending private schools) or who take a different state assessment than other students in their
original cohort (such as those retained in grade). We were unable to administer tests to at least half
of both the treatment and control group at three schools. Among members of the resulting analytic
sample for TerraNova outcomes in 10 schools, nearly 70 percent completed the test, including 80
percent of the treatment group and 63 percent of the control group.
Follow-Up Surveys. We administered a short telephone survey to sample members and their
parents in spring of 2010 and 2011, during the second year of follow-up for each cohort. The
student interviews provided information on students’ behavior, both in and out of school, and their
attitudes about school. The parent interviews provided information on attitudes about their
children’s school, assessment of their children’s behavior, and reports on their involvement in their
children’s education and schools. The parent survey response rate was 72 percent—78 percent
among lottery winners and 67 percent among non-winners. The response rate on the student survey
was 64 percent—71 percent among lottery winners and 58 percent among non-winners. A more
detailed description of the outcomes derived from these surveys can be found in Appendix B.
In addition, we used two sources of school-level data to provide context for our analyses
(discussed in more detail in Chapter III). These sources, discussed below, provided information for
schools attended by students in the lottery sample as well as all KIPP middle schools operating as of
2010–11.
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Common Core of Data (CCD) and Private School Survey (PSS): Data from the National
Center for Education Statistics (NCES) were used to measure school-level characteristics. These
variables included school size, racial/ethnic distribution, and the proportion of students eligible for
free and reduced-price lunch.
Principal Survey. We conducted a web-based survey of KIPP middle school principals in
spring of 2011. Questions focused on various school features including instructional approaches,
operational factors, staff characteristics, and the makeup of the student body. We completed the
survey with 55 of 59 KIPP principals (93 percent).
D. Analytic Approach
1.

Propensity Score Matching

The validity of our matched comparison group design depends on the ability to eliminate or
minimize differences in key characteristics between students who enter KIPP and students in the
comparison group who remain in non-KIPP public schools. 12 Our approach achieved this in two
ways. First, we used student-level data that included a rich set of student characteristics and multiple
years of baseline (prior to KIPP entry) test scores. We used this information to identify a matched
comparison group of students who are similar to KIPP students in terms of observed demographic
characteristics and—most importantly—baseline test scores measured while they were in elementary
school. By matching on more than one year of baseline test score data, we accounted for
achievement levels at the time when students applied to KIPP schools as well as pre-KIPP trends in
student achievement. After we identified the matched comparison group, the second feature of our
approach estimated impacts using ordinary least squares (OLS) regressions that control for any
remaining baseline differences between KIPP students and comparison students. Specifically, the
impact estimates adjust for any differences between KIPP students and the matched comparison
group pertaining to demographic characteristics or students’ prior two years of math and reading
test scores.
The combination of propensity-score matching and OLS accounted for differences in observed
baseline characteristics and achievement scores between KIPP students and comparison students (in
other words, the differences associated with initial selection into KIPP schools). But it remains
possible that KIPP students and comparison students differ in unobserved ways that may affect later
test scores. There are several other threats to the validity of these impact estimates that we
addressed: students moving from KIPP middle schools to other district schools (attrition from
KIPP schools), students who are retained in grade, and attrition from the sample.
Attrition from KIPP Schools. The fact that some students depart KIPP schools and return to
non-KIPP schools in the surrounding district before the end of 8th grade could potentially
introduce selection bias if not appropriately handled. At both KIPP and district schools, students
who transfer before the end of middle school tend to be those who are not doing as well
academically as those who remain (Nichols-Barrer et al. 2012). In this way, an analysis that only
includes persistently enrolled KIPP students would tend to lead to a positive bias in the estimated
12 Specifically, to produce unbiased impact estimates the design must eliminate differences in student characteristics
that could explain academic achievement outcomes and thus be confounded with the treatment of KIPP attendance.
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impact of KIPP schools (that is, make KIPP impacts look more positive than they actually are). We
addressed this problem by permanently assigning to the treatment group any student who can be
found in the records as ever enrolling at KIPP in grades 5 or 6, regardless of whether the student
remained in a KIPP school or transferred elsewhere before the end of middle school. 13 In other
words, a student who enrolled at KIPP in 5th grade for the 2007–08 school year but left KIPP after
completing 6th grade in the 2008–09 school year is included in the treatment group for all four years
he or she appears in the data (from 2007–08 to 2010–11, inclusive). By including all students
observed attending a KIPP school, regardless of whether they stay through eighth grade, we avoided
the problem of overstating the effect of KIPP. Instead, this approach was likely to produce a
conservative estimate of KIPP’s full impact on students during the years they actually attended
KIPP schools. We also conducted an alternative analysis that attempts to estimate the full effect of
KIPP on currently enrolled students. Those results are reported in Appendix D.
Grade Repetition. KIPP schools retain students in grades 5 and 6 at a substantially higher rate
than do conventional public schools in their local districts (see Chapter III for a full discussion of
these findings). This produces a missing data problem for the matching-based analysis of state test
scores, as students who repeat a grade do not take the same tests as others in their original cohort.
Because KIPP students and comparison students are retained at different rates, our impact estimates
could also be biased if we simply excluded all of the retained students from the analysis since we
would be excluding a larger proportion of KIPP students. To address this, in the matching analysis
of math and reading scores we used information on students’ past performance to predict (impute)
their outcome scores in the years after retention. For more details on this procedure, as well as a
detailed discussion of alternate impact estimates we produced using several other approaches to
handle the scores of retained students, see Appendix D.
Analytic Sample Attrition. For a variety of reasons, some students may not have valid data in
the year when a given outcome was measured. For example, some students may transfer to a
jurisdiction outside of our data catchment area, while others may transfer to local private schools or
drop out of school altogether. In a small number of cases, students may simply have missing variable
values in a given year or subject. 14 We categorize these cases when students disappear from the
analytic sample as out-of-district transfers. If KIPP students transfer out-of-district at a different rate
than matched comparison students, it could undermine the validity of impact estimates. But in fact,
our matched comparison group did not exit the analytical sample at an appreciably different rate
than the study’s sample of KIPP students: over the four follow-up years we examined, the difference
in sample attrition rates for the two groups is approximately two percentage points

In some locations, our analysis may miss some students who exit very soon after arriving at KIPP. Some of the
schools included in our study have day-to-day enrollment records, but others are not so finely grained, creating the
possibility of losing students who transfer out before designated student count dates, after which they appear in our
administrative records data for surrounding schools.
13

14 For example, less than one percent of KIPP students with valid math scores had missing scores in reading one
year after entering KIPP.
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(see Appendix A). 15 Different analytic sample attrition might occur when students are missing one or
more baseline or pre-baseline test scores. To address this we imputed missing baseline data, ensuring
that all students with at least one recorded baseline test score remain in the sample. For a detailed
discussion of our imputation methods, including results from an alternative set of impact estimates
based on data that do not include imputed baseline test scores, see Appendix D.
As mentioned above, there were no significant differences between our matched comparison
group and the treatment group of KIPP students in our sample. If these characteristics fully capture
the relevant differences between these two groups (that is, there are no unmeasured differences
between the two groups that are directly related to tests during the follow-up period), the resulting
analyses will produce unbiased impact estimates for KIPP schools. Previous studies have suggested
that applying a combination of propensity-score matching and OLS, as we did here, can succeed in
replicating experimental impact estimates in certain contexts (Cook et al. 2008; Bifulco 2012;
Fortson et al. 2012; Furgeson et al. 2012). To test whether this is also the case for our sample, we
compared the matching results to those obtained from a lottery-based analysis for the sample of 8
schools for which it was possible to use both methods. Results of this exercise are presented in
Chapter IV.
2.

Lottery Analysis

For the subset of KIPP middle schools in which randomized lotteries created viable treatment
and control groups, we present two sets of impact estimates: (1) intent-to-treat (ITT) estimates that
rely on treatment status as defined by the random lotteries to estimate the impact of being offered
admission to a KIPP middle school and (2) treatment-on-the-treated (TOT) estimates that represent
the impact of attending a KIPP middle school.
Our benchmark experimental model is the ITT model, comparing outcomes for the
experimental treatment and control groups. We estimated the difference between these two groups
using a regression framework that controls for baseline characteristics of sample members. The
inclusion of baseline characteristics improves the statistical precision of impact estimates. The
baseline covariates include age, gender, race/ethnicity, free lunch status, individualized education
program (IEP) status, baseline and pre-baseline test scores, whether the student’s primary home
language is English, whether the household has only one adult, family income, and mother’s
education. The impact regression model also included indicators for school, grade, and cohort to
account for factors specific to a particular school, differences in the test across grade, and
differences across time. In contrast to the matching estimation strategy, a single regression model
was used for the lottery-based impact estimates, pooling data from all schools. The difference in
outcomes between lottery winners and non-winners is interpreted as the average impact of being
offered admission to an oversubscribed KIPP school that was included in the lottery analysis.

15 The KIPP and comparison group sample attrition rates would have been less comparable without matching. In
the jurisdiction-wide sample (prior to matching) there is a significant difference between the cumulative, out-of-district
attrition rate of KIPP students (15 percent) and the rate among students in comparison jurisdictions (19 percent).
Matching addressed this potential problem by identifying a comparison group with a sample attrition rate that is very
similar to that of KIPP students. An explanation of our attrition rate calculation method and descriptive attrition
findings can be found in Chapter III.
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When estimating the regression model we included weights to adjust for unequal probabilities
of selection into the treatment group. These probabilities arise for several reasons. Each school has a
different number of available seats and number of applicants, so students in schools with few seats
and many applicants would have a relatively low probability of winning the admission lottery. Some
schools stratify their lotteries based on characteristics like residential location, whether the student
has a sibling in the lottery, and gender, leading to differences in selection probabilities for students
with and without these characteristics.
We also imputed values for any missing baseline covariates to allow us to include more students
in the analysis. These students with imputed values are those who participated in the lottery and for
whom we have valid outcome data, but are missing some of the baseline characteristics. Our
imputation procedure is described in more detail in Appendix E.
Because families and students choose whether or not to attend KIPP after winning an
admissions lottery, and not all lottery winners ultimately attend KIPP, we cannot simply compare
outcomes of KIPP attendees and non-attendees to get an unbiased estimate of attending a KIPP
middle school. To generate TOT estimates of the impact of attending a KIPP middle school, we use
the outcome of the lottery for each student as an instrumental variable for KIPP attendance. In
other words, to obtain TOT estimates we calculated the difference between the outcomes of
treatment and control students, and adjusted them to reflect the difference between the proportion
of treatment and control students who enroll at KIPP. 16 The same covariates, weights and imputed
data are used in the TOT model as in the ITT model. More detail on this estimating strategy can be
found in Appendix E.

Control students may end up enrolling at KIPP if they are offered admission after the October cut-off date for
assignment to the treatment group (for example, during the second semester), if they apply and are offered admission for
the following school year, or in rare cases when they are offered admission out of order off the waitlist.
16
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III. SCHOOL AND STUDENT CHARACTERISTICS
In this chapter, we describe the characteristics of KIPP schools and their students. In particular,
we examine two issues—first, average student characteristics at KIPP schools relative to the district
schools these students might otherwise attend, assessing whether KIPP students differ notably from
students in nearby schools, and second, features and practices of all KIPP schools. In addition to
describing KIPP schools, we examine how the KIPP schools in our study samples (both for the
lottery and matched comparison analyses) compare to each other and to the full population of KIPP
schools. As described in Chapter II, the schools in the lottery and matched comparison analyses are
not random and may differ in key aspects from the full population of KIPP schools. This analysis
addresses how representative our study samples are relative to the universe of KIPP schools. This
will inform the appropriateness of using the matched comparison and lottery results to generalize to
the full population.
A. Who Enters KIPP?
To investigate whether KIPP schools attract a different type of student than other district
schools, we used student-level school records data to examine baseline characteristics of students
who later attended 46 KIPP schools compared to those at feeder district elementary schools 17 and
students in the district as a whole (Table III.1). 18 We focused our discussion in this chapter on the
comparisons with students at district feeder schools, since students at those schools constitute the
population from which KIPP students are most likely to be drawn. In all cases, we measured
relevant characteristics of students in the grade immediately preceding KIPP entry (typically 4th
grade), so that any differences in a school’s classification practices cannot affect the results. Thus,
poverty, special education, and English-language learner status are identified before students enter
KIPP schools. All noted differences are statistically significant. Key findings include:
• On average, KIPP schools serve student populations that have high
concentrations of black students relative to the elementary schools that feed
them. KIPP schools have a much higher proportion of black students (65 percent) than
feeder schools (46 percent). They have a slightly smaller proportion of Latino or
Hispanic students (31 percent) than do feeder schools (34 percent).
17 Because many KIPP schools are located within large urban school districts, the full-district comparison group
may include students from neighborhoods that are markedly different from the areas directly served by KIPP. For this
reason, we also analyze a more focused comparison group limited to the students who attended one of the subset of
district elementary schools (or “feeder” schools) attended by students who eventually enrolled in a KIPP middle school.
Our analysis of student characteristics (for both the full-district comparison group and the feeder school comparison
group) only used administrative records from grade 4, before any students enrolled in KIPP schools. In each district,
data on the comparison groups were limited to student cohorts that contained KIPP students (that is, each district’s
comparison data did not include observations from years prior to when the relevant KIPP school began accepting new
4th grade applicants).
18 The

sample of KIPP middle schools included in the descriptive analysis comprises the 41 schools included in the
matched comparison analysis, as well as five additional schools in the same jurisdictions with insufficient data to
calculate impacts. All cohorts that include a 4th grader who went on to attend a KIPP middle school are included in the
feeder school and district-wide comparison samples.
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Table III.1. Characteristics of Students Who Attend KIPP vs. Feeder vs. All District Schools
KIPP Students

Students at KIPP
Feeder Schools

Students at All
District Schools

Latino or Hispanic

0.31
N = 19,289

0.34**
N = 2,468,555

0.31
N = 5,768,865

Black

0.65
N = 19,289

0.46**
N = 2,468,555

0.41**
N = 5,768,865

Female

0.52
N = 19,289

0.49**
N = 2,468,555

0.49**
N = 5,768,865

Free- or reduced-price lunch

0.83
N = 15,556

0.75**
N = 2,007,857

0.70**
N = 3,398,487

Special education

0.09
N = 19,272

0.13**
N = 2,466,846

0.13**
N = 5,766,953

Limited English proficiency

0.10
N = 13,706

0.15**
N = 978,067

0.14**
N = 3,558,411

Baseline reading score
(mean z-score)

-0.11
N = 16,859

-0.05**
N = 1,959,083

0.03**
N = 4,937,348

Baseline math score
(mean z-score)

-0.14
N = 16,745

-0.05**
N = 1,970,565

0.03**
N = 5,043,050

Note:

Values are proportions unless otherwise indicated. Sample sizes in each cell represent the number of
students included in the calculation.

* Difference from KIPP students is statistically significant at the 0.05 level, two-tailed test.
** Difference from KIPP students is statistically significant at the 0.01 level, two-tailed test.

• The proportion of female students is slightly higher in KIPP schools than in the
elementary schools that feed them. KIPP schools are 52 percent female compared to
49 percent at feeder schools.
• KIPP schools have a higher proportion of low-income students but lower
proportions of special education students and students with limited English
proficiency, compared to feeder schools. We find that prior to KIPP entry, larger
proportions of KIPP students are eligible for FRPL (83 percent) than students at the
feeder elementary schools (75 percent). In contrast, prior to KIPP entry, a smaller
proportion of students at KIPP schools receive special education services (9 percent) or
are classified as having limited English proficiency (10 percent) relative to students at
KIPP feeder schools (13 percent and 15 percent, respectively).
• KIPP students have lower baseline math and reading achievement than students
at elementary schools that feed KIPP schools. On average, students entering KIPP
schools have lower scores than their peers at the feeder schools, by 0.09 standard
deviations in math and 0.06 standard deviations in reading.
Together, these results provide little evidence to support the claim that KIPP “creams” or
selectively enrolls higher-performing students. As mentioned above, students attracted to KIPP
differ somewhat from their peers at feeder district elementary schools. On some dimensions KIPP
students appear to be more disadvantaged than their peers; KIPP schools serve students that are
disproportionately eligible for FRPL and who have lower baseline scores in math and reading than
do the district and feeder elementary schools, for example. On other dimensions, these students
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might have an advantage—KIPP students are less likely to be receiving special education or be
classified as having limited English proficiency prior to enrolling in KIPP schools.
B. Are KIPP Students Promoted, and Do They Complete KIPP?
We also examined student enrollment patterns at KIPP schools regarding attrition and grade
repetition. Attrition from KIPP schools is an important potential pathway for student selection. If a
KIPP school does not retain a large portion of each entering student cohort, it is possible that lower
performing students may be those who exit at a higher rate, which could lead to positive peer effects
for the remaining students and would bias the estimated effects if they were based only on the
sample of students who remain. 19 Our analysis of attrition includes all KIPP students in our data
(including those who entered KIPP after grade 5), and adjusts for the fact that more recent student
cohorts are present in the data for a limited number of years after grade 5. 20 We find that the rate of
overall attrition from KIPP schools is approximately equivalent, on average, to the attrition rate
from district schools—37 percent over three years for both groups. 21
At a subset of the KIPP schools in our sample, we have also examined student mobility
patterns in greater depth. In a prior working paper (Nichols-Barrer et al. 2012), we analyzed KIPP
attrition rates among five different subgroups of students. We found that rates of attrition from
KIPP schools were significantly lower than the rates of attrition from district schools among black
students, black male students, Hispanic students, and students eligible for free or reduced price
meals. Among Hispanic males at these KIPP schools, the attrition rate was approximately equivalent
to the rate found at schools in local districts.

See Nichols-Barrer et al. (2012) for a detailed investigation of this issue. Both our lottery-based and matching
approaches prevent this potential bias from being a factor by retaining all students in the treatment group, even if they
leave (or, in the case of the lottery-based analysis, never attend) KIPP.
19

We defined attrition to include school transfers (either in-district or out-of-district) that occur during or
immediately after each grade served by KIPP. For a given grade level, the attrition rate is equal to the number of
transferring students divided by the total number of students who attended the school in that grade at the beginning of
the year. To measure the cumulative attrition rate between grades 5 and 8, we used these grade-specific attrition rates to
derive the cumulative probability that a given student will change schools before completing 8th grade. We considered
school-specific grade ranges and disregarded school transfers caused by a normal grade progression, such as a move
from an elementary school at the end of 5th grade to a middle school in 6th grade. Given KIPP’s unique grade span
(beginning in 5th grade and ending in 8th grade), comparing the cumulative attrition rates in this manner may overstate
the levels of attrition at KIPP relative to other district schools. While some proportion of non-KIPP students also attend
schools serving grades 5 through 8 inclusive (e.g., K-8 or K-12 schools), the majority attend an elementary school
through 5th grade and then a middle or secondary school the following year. For these students, our definition of
attrition does not allow for the possibility of attrition in the year the student completed 5th grade and moved on to 6th
grade in another school. In other words, disregarding the “forced” school transfers occurring over the grades covered by
our analyses may overlook attrition that would have otherwise occurred.
20

21 In addition, we deconstructed this attrition in two ways—within-district attrition, where “movers” leave a given
school to attend another school in the same district, and out-of-district attrition, where “leavers” exit a school to attend a
private or other school in a different district. We found that KIPP students have slightly higher rates of within-district
attrition than district schools (22 versus 18 percent) and lower rates of out-of-district attrition than the district as a whole
(15 versus 19 percent). Conversely, when we limit the comparison to middle schools most commonly attended by
students from KIPP feeder schools, we found that there are relatively fewer within-district movers and more out-ofdistrict leavers at KIPP (for more details, see Nichols-Barrer et al. 2012).
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Our prior working paper also examined the characteristics of students who leave KIPP and the
students who transfer into KIPP middle schools in later grades. We found that at both KIPP
schools and non-KIPP district schools the students who transfer out tend to be lower-performing
than their peers who stay. We also found that, while KIPP schools “backfill,” or admit a substantial
number of late entrants in grade 6, they admit fewer new students in grades 7 and 8 than do nearby
district schools. The late entrants at KIPP schools tend to have higher baseline achievement, are less
likely to be male, and are less likely to receive special education services than the rest of the KIPP
student body (Nichols-Barrer et al. 2012).
With respect to grade repetition, we found a systematic difference in the frequency with which
students repeat a grade at KIPP schools relative to district schools (Table III.2). This pattern is
especially evident in 5th and 6th grades, when KIPP’s grade repetition rates are much higher than
district rates. In grades 7 and 8, the differences between KIPP and other district schools are less
pronounced. At KIPP schools, about nine percent of students are retained in grade 5, compared
with only two percent at district schools. The proportion retained drops to four percent at KIPP
schools in grade 6, three percent in grade 7, and only one percent in grade 8; the proportion of
students being retained at district schools remains steady at two percent across all grades. In grade 8,
the proportion of students retained at KIPP schools is significantly lower than the percentage at
district schools. The higher rates of grade repetition may result from the KIPP instructional model,
which generally holds that students should be promoted to the next grade only after they have
demonstrated mastery of grade-specific material. Repeating a grade represents a different approach
to addressing the needs of underperforming students, which involves a dramatic expansion in
instructional time and resources.
Table III.2. KIPP and District Grade Repetition Rates, by Grade
KIPP

District

Grade 5

0.09
N = 19,718

0.02**
N = 5,671,207

Grade 6

0.04
N = 17,174

0.02**
N = 5,464,023

Grade 7

0.03
N = 12,712

0.02**
N = 4,910,753

Grade 8

0.01
N = 8,963

0.02**
N = 4,219,289

Notes:

Grade repetition represents the average proportion of each grade’s students who will be retained in the
same grade the following year. N = the number of students in the sample (grade repeaters plus nonrepeaters).

* Difference from KIPP students is statistically significant at the 0.05 level, two-tailed test.
** Difference from KIPP students is statistically significant at the 0.01 level, two-tailed test.

C. What Are the Characteristics of KIPP Schools?
More than a specific set of procedures and practices, KIPP describes itself as a model defined
by a core set of operating principles—Five Pillars—described in more detail in Chapter I. Within
this framework, individual KIPP principals have broad autonomy to set the direction of their
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schools. In this section, we describe the characteristics and practices these principals implement at
KIPP schools. We focus on three basic characteristics: 22
1. Operational characteristics. Key features of the way the schools operate, such as the
location and size of the schools and the amount of time students spend in school.
2. Academic climate and school climate. Nuanced aspects of the schools’ culture, such
as systems used to manage student behavior at the school and requirements students
and parents are asked to meet when students enroll.
3. Staff. Characteristics of the staff itself and staffing practices at KIPP schools.
We also examined how KIPP schools in our study samples (those for both lottery and matched
comparison analyses) and the KIPP schools not included in either study sample compare to the
universe of KIPP schools operating as of the 2009–10 school year.
The schools that formed the study samples for the lottery and matched comparison analyses
had to meet specific criteria to be included; as a result they differ from the full population of KIPP
schools in measurable ways. By design, to be eligible for the lottery sample, KIPP schools had to be
oversubscribed, meaning they had more applicants than available slots for students at the time of the
lottery. These schools constituted a minority of KIPP schools at the time of study intake. KIPP
schools in the matched comparison analysis had to meet two criteria: (1) be open as of the 2009–
2010 school year to ensure that a minimum of two cohorts of students per school would be
observed; and (2) be located in jurisdictions (states or school districts) that provided at least three
consecutive years of complete, longitudinally linked student-level data for traditional public and
charter schools. Comparisons of both these study samples to KIPP schools not included in the
study informed the external validity of study estimates; that is, the extent to which estimates from
the study are representative of the population of all KIPP schools in operation as of the 2009–10
school year.
In general, there are few differences between KIPP schools in the lottery and matched
comparison analyses and the full population of KIPP schools. KIPP schools are generally small and
urban, serve a population that is high-minority and high-poverty, and share many key practices such
as a lengthy school day and year. Though KIPP schools share many common features, schools in
the lottery sample differ from the full population of KIPP schools on some dimensions—notably,
lottery schools are a relatively older (in terms of years in operation), and therefore a more established
group than the full population of KIPP schools. The analyses do not imply that the lottery schools
are better or worse than the full population of KIPP schools, but there are enough differences that it
is probably not appropriate to generalize results of the lottery analysis to the full population of KIPP
schools. On the other hand, the KIPP schools in the matched comparison analysis are similar to the
full population of KIPP schools, suggesting the possibility of generalizing the matched comparison
estimates to the full population of KIPP schools. Any generalizations should be made with caution,

We also explored average student characteristics at KIPP schools at the school-level, since the estimates in
Section A above were at the student-level. The findings were similar to those in Section A and we found no differences
in average student characteristics across the different study groups. The details of these analyses are found in
Appendix C.
22
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however, as there may be unobserved differences between KIPP schools in the matched
comparison analysis and the full population of KIPP schools.
Below we describe the characteristics of KIPP schools, comparing the matched comparison and
lottery samples to the larger population of KIPP schools. All differences are in relation to the full
population of KIPP schools. Only differences that reach statistical significance are discussed, except
where noted. We were unable to collect comparable data on the full set of these characteristics at
neighboring schools. However, using the lottery sample, we can compare a limited number of
characteristics of KIPP schools to those of the non-KIPP schools attended by non-winners—in
other words, the schools KIPP students would have attended had they not enrolled in KIPP.
1.

Operational Characteristics of KIPP Schools

Operational characteristics of KIPP schools include school location, enrollment, average
student characteristics, amount of time students spend in school, and other operational features of
the school. Key findings are highlighted below, with details shown in Table III.3.
• KIPP schools are located primarily in urban areas. Of all KIPP schools, 89 percent
are located in large urban areas and 4 percent are in rural areas. The remaining 7 percent
are in smaller cities or larger suburbs.
• KIPP schools tend to be young. The average KIPP school was six years old in 2010.
KIPP schools included in the lottery analysis were about two years older, on average.
• KIPP schools are typically small. Average enrollment at KIPP schools is 314 students;
at schools in the lottery analysis, enrollment is higher (354 students). Since schools in the
lottery analysis also tend to be older (thus serving more grades), this difference is
expected. 23 In fact, the difference gets smaller when we looked at enrollment per grade—
about 80 students at the average KIPP school and 87 students at KIPP schools in the
lottery analysis. The remaining difference may reflect how lottery schools were selected
for the sample (to be eligible for the lottery sample, schools must be oversubscribed, and
therefore more likely to be at capacity). About four percent of students at KIPP schools
enroll mid-year, but less than one percent of students at KIPP lottery schools enroll midyear. This is also not surprising given the lottery study requirement that the number of
applicants exceed the number of available slots at the time of the lottery, which means
that the schools in the lottery analysis would be less likely to have open slots for midyear enrollment. At the average KIPP school, eight percent of students withdrew midyear, and the typical English/language arts and math class size is 28 students.

23 Enrollment differences may be related to the fact that KIPP schools in the lottery analysis are older, on average,
than the full population of KIPP middle schools. KIPP schools typically begin with a single grade (5th grade for KIPP
middle schools) and add a grade in each year of operation until they serve all planned grades (a “grown out” school). As
a result, KIPP schools in their first three years of operation generally serve fewer grades and may enroll fewer students
per grade as schools work to recruit students.
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Table III.3. Operational Characteristics of Study and All KIPP Schools

All KIPP
Schools
Located in Large Urban Area (Percentage)
Located in a Rural Area (Percentage)
Enrollment
Total enrollment (mean)
Enrollment per grade (mean)
Enrolled students who withdrew (mean percentage)
Enrolled students who enrolled mid-year (mean percentage)
ELA/math class size (number of students)
Student-teacher ratio
Average Student Characteristics (Mean Percentage)
Hispanic
White
Black
Receive free lunches
Receive reduced-price lunches
Have an IEP
Limited English proficiency
Time in School
School day length in hours (mean)
Hours per day spent in core classes (mean)
ELA (mean)
Math (mean)
Science (mean)
History (mean)
Hours per day spent outside of core classes (mean)
School year length in days (mean)
School requires students to attend Saturday school (percentage)
Number of days students attend Saturday school per month (mean)
Average daily attendance (mean)
Operational Factors
Age of school in 2010 (mean)
School receives school-wide Title I funding (percentage)
School serves as its own district (percentage)
School operates within KIPP regional structure (percentage)
Number of Schools in Sample with valid Data
Notes:

KIPP
Matched
Analysis
Schools

KIPP
Lottery
Analysis
Schools

88.5

91.9

76.9

3.8

5.4

0.0

314.1
80.4
8.4
3.9
27.8
15.7

320.1
81.3
8.8
2.3
27.6
15.9

353.5*
86.5*
4.4
0.8*
27.5
15.1

27.8
1.4
65.0
68.0
11.7
9.6
9.6

33.2
1.5
60.6
68.9
11.3
9.4
10.1

40.6
1.4
48.9
64.0
12.7
9.2
16.3

9.2
5.1
1.6
1.3
1.1
1.1
4.1
191.5
64.0
1.0
95.9

9.2
5.1
1.6
1.3
1.1
1.1
4.1
192.3
61.1
0.9
96.2

9.3
5.2
1.6
1.3
1.2
1.1
4.0
195.6
69.2
1.0
96.3

5.8
84.0
43.8
75.5

6.2
88.9
37.1
81.6

8.2**
100.0**
33.3
84.6

53

38

13

Data is current as of the 2010-2011 school year. Principal survey responses are supplemented with
information from the NCES CCD and 2010 KIPP School Report Card where necessary.

*Difference from all KIPP schools is statistically significant at the 0.05 level, two-tailed test.
**Difference from all KIPP schools is statistically significant at the 0.01 level, two-tailed test.
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• KIPP students spend considerable time in school. In keeping with KIPP’s “More
Time” pillar, students spend a large amount of time in school: on average more than
nine hours per day, 192 days per year. This includes one Saturday school day per month
at the average KIPP school. For comparison, public schools in the United States have an
average school day of 6.6 hours and 180 days in the school year (Snyder and Dillow
2012). Across all KIPP schools, students spend five hours a day in core subjects,
including about an hour and a half in English or language arts classes daily, and four
hours a day outside of core classes.
• KIPP schools serve a population of students that is largely minority and highpoverty. Nearly all students at KIPP schools are minorities: on average, students are 28
percent Hispanic and 65 percent black. Across all KIPP schools, more than two-thirds
of students are eligible for free lunch and another 12 percent are eligible for reducedprice lunch. 24
2.

Academic Programming and School Climate at KIPP Schools

We examined features of KIPP schools related to academic programming and school climate,
including the manner in which classes are organized at KIPP schools, the proportion of schools not
using a math textbook, and the prevalence of enrichment activities and limited-English
programming. We also measured behavior and behavior systems, enrollment requirements, and the
level of parent involvement. Some of these characteristics may be more consistent across KIPP
schools, stemming from core features of the KIPP model, whereas others may vary given the
autonomy of individual principals. Although these features are often challenging to measure, they
help to describe the nature of the schools’ approach. Key findings are highlighted below, with details
shown in Table III.4.
• There are some common programming features at KIPP schools. Almost threequarters (74 percent) of principals report that all core classes at KIPP schools include
students of mixed ability levels. Virtually all KIPP schools offer a music and/or art
program (96 percent), and almost half offer programming for students with limited
English proficiency (46 percent). Almost half of KIPP schools (46 percent) report using
no math text book in 7th grade, granting teachers and schools considerable flexibility
and responsibility to develop their own materials.

24 Note that these estimates are reported on a school-level, in contrast to student-level estimates comparing the
characteristics of students attending KIPP schools to those at district schools. The data for these comparisons is also
drawn primarily from survey results (in contrast to the student-level comparisons, which are based on school records
data). As a result, we observed small differences between the KIPP-only comparisons provided here and those in the
KIPP student-level descriptive analysis presented earlier in the chapter.
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Table III.4. Academic Programming and School Climate at Study and All KIPP Schools

All KIPP
Schools

KIPP Matched
Comparison
Analysis
Schools

KIPP
Lottery
Analysis
Schools

Method of Organizing Classes (Percentages)
All core classes have students with mixed ability levels (ELA or math)
Students loop through multiple grades with teacher
School uses interdisciplinary teaching
School uses paired/team teaching

74.0
25.5
21.7
36.7

77.8
17.1
17.1
30.6

83.3
8.3
25.0
33.3

Primary 7th grade math textbook is “no textbook”

45.5

41.9

55.6

Enrichment Programming Offered (Percentages)
Talented/gifted program for core subjects
Music and/or art program
Before- or after-school programming
Individual tutoring

5.9
96.0
72.3
75.0

5.4
94.6
74.3
72.2

0.0
92.3
91.7*
75.0

46.0

45.9

76.9**

97.4

100.0

3.3
0.5
10.7

3.3
0.4
10.0

3.6**
0.3
10.7

48.0
76.0

61.1**
77.8

53.8
76.9

3.1
2.1

3.1
2.2

3.2
2.3

86.0

83.8

92.3

51

37

Limited English Proficiency Programming Provided (Percentages)
Limited English proficiency instruction for students
Services for parents with limited English skills (interpreters or translations of
printed materials)
School Behavior (Means)
Index of use of school-wide behavior plana
Percentage of enrolled students expelled from school
Percentage of enrolled students suspended out-of-school

100.0

Participation Requirements (Percentages)
Parents make participation commitments (e.g., interview, orientation session,
commitment form)
Students must sign a responsibilities agreement
Parent involvement
Index of quality of parent/staff interactiona (mean)

Index of amount of parent involvement in school activities a, b (mean)
School provides parents weekly or daily notes about their child’s progress
(percentage)
Number of Schools in Sample with Valid Data
Notes:

13

Data are current as of the 2010-2011 school year.a Indices are measured on a scale of 1-4, with higher values
representing higher levels.b Index has an alpha smaller than 0.7, indicating low reliability. See Appendix B for
more information on how indices were created.

*Difference from all KIPP schools is statistically significant at the 0.05 level, two-tailed test.
**Difference from all KIPP schools is statistically significant at the 0.01 level, two-tailed test.

• School-wide behavior systems are typical at KIPP schools. In keeping with the
“High Expectations” pillar, which includes an emphasis on “formal and informal
rewards and consequences,” most principals agree that the three components of a
school-wide behavior system are in place at their school. They are: (1) behavioral
standards and discipline policies are established and enforced consistently across the
entire school; (2) the school has a school-wide behavior code that includes specific
positive rewards for students who consistently behave well; and (3) the school has a
school-wide behavior code that includes clear consequences for students who violate
rules. Agreement is measured on an index scaled from 1–4 based on the extent to which
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the school principal agrees that these policies are in place, with one indicating strong
disagreement and four indicating strong agreement. 25 Overall, KIPP schools have high
scores on this index, with a mean score of 3.3. Principals at schools in the lottery analysis
are particularly likely to strongly agree that their school has implemented these policies,
with a mean score of 3.6.
• Students at three quarters of KIPP schools and parents at about half are required
to make participation commitments before students enroll, as reported by
principals. The “Choice and Commitment” pillar emphasizes that students and parents
have a choice to enroll in a KIPP school and that everyone at the school (leaders,
teachers, students and parents) make a commitment to do their part to achieve success.
After the admissions lottery determines which students are to be offered admission (if
applicable), one way KIPP schools implement this principle is by asking parents and
students to sign commitment agreements during a home visit conducted by school staff.
Almost half of KIPP principals (48 percent) report that their schools have such
participation requirements for parents, and principals at more than three-quarters of
schools (76 percent) report that students must sign a responsibilities agreement.
Principals at KIPP schools in the matched comparison analysis are significantly more
likely to report these participation requirements for parents (61 percent) than principals
at all KIPP schools.
3.

Staff at KIPP Schools

Next, we examined policies related to staffing at KIPP schools and staff characteristics. Staff
members at KIPP schools, particularly principals, are given considerable autonomy to shape school
practices. We aimed to understand the characteristics of these staff and the challenges they face
related to staffing and operating KIPP schools, as these may influence school culture and
operations. Key findings are highlighted below, with details shown in Table III.5.
• Principals at KIPP schools have limited experience in that particular role;
teachers have a bit more experience, on average. Principals at KIPP schools have an
average of 2.5 years of experience as principals (in their current schools or previous
schools) and 7.1 years of teaching experience. For context, comparable public school
principals have an average of 7 years of principal experience (Battle 2009). 26 Meanwhile,
roughly half of teachers at the average KIPP school have 4 or more years of teaching
experience. Most KIPP teachers also meet state certification requirements (75 percent,
on average).

25

More information on how this and other indices were created is detailed in Appendix B.

26 Statistic is for principals serving student populations in which 75 percent or more of students were eligible for
free or reduced-price lunches.
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Table III.5. Staff at Study and All KIPP Schools

All KIPP
Schools

KIPP Matched
Comparison
Analysis
Schools

KIPP
Lottery
Analysis
Schools

Number of Full-Time Teachers (Mean)

20.6

20.8

23.8**

Staff Experience and Qualifications (Means)
Experience of principal
Number of years as principal
Number of years of teaching experience before becoming a principal
Teachers with more than four years of experience (percentage)
Teachers at school with full state certification (percentage)

2.5
7.1
50.3
74.9

2.7
6.7
51.3
74.0

2.6
9.1
61.1
68.9

Principal Time (Means)
Principal time on work-related activities (hours per week)
a
Index of frequency of principal time on problematic issues
a
Index of principal satisfaction

74.0
2.5
3.0

72.9
2.4
2.9

69.3*
2.2*
3.1

2.0

2.1

2.0

21.1

20.1

12.2**

50.0

51.4

23.1*

5.1

5.0

9.4

61.0
95.1
31.7

60.7
96.4
42.9*

Staff Turnover and Vacancies
Number of principals at the school in the past three years (mean)
Teacher turnover (teachers who left the school during the last school
year as percentage of full-time teachers)
Principal reports difficulty obtaining suitable replacements is a barrier to
dismissing poor-performing teachers (percentage)
Number of teacher vacancies on Oct. 1, 2010 (percentage of full-time
teachers)
Among Principals Reporting Difficulty Filling Vacancies,
Percentage Reporting Top Three Reasons
Applicants were not a good fit for school culture/goals
Applicants were not qualified
Vacancies were in a high-need or shortage area
Compensation
Midpoint of $ teacher salary range at school (mean)
School provides teacher incentive pay
In “hard-to-staff” locations (percentage)
In “hard-to-staff” subjects (percentage)
For excellence in teaching (percentage)
Teachers covered by collective bargaining (percentage)

66.7
100.0
22.2

58,114

57,581

62,550

17.6
18.0
51.0
7.8

18.9
19.4
48.6
5.4

23.1
23.1
53.8
7.7

Teacher Coaching (Means)
b, c
Index of intensity of new teacher coaching
b, c
Index of intensity of experienced teacher coaching

4.6
4.3

4.7
4.4

4.5
4.4

Number of Schools in Sample with Valid Data

53

Notes:

38

13

a

Data is current as of the 2010-2011 school year. Indices are measured on a scale of 1-4, with higher
b
values representing higher levels. Indices are measured on a scale of 1-5, with higher values
c
representing higher levels of intensity. Index has an alpha smaller than 0.7, indicating low reliability.
See Appendix B for more information on how indices were created.

*Difference from all KIPP schools is statistically significant at the 0.05 level, two-tailed test.
**Difference from all KIPP schools is statistically significant at the 0.01 level, two-tailed test.

• Principals at KIPP schools spend a substantial amount of time on the job. The
average KIPP principal reports spending 74 hours per week on work-related activities:
over 12 hours per day, six days per week. The amount of time principals report spending
on three problematic issues—complaints from parents, conflicts among teachers, and
individual teacher complaints—is measured using an index scaled from 1–4, with higher
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values of the index indicating that the principal spends more time dealing with
problematic issues in these categories. KIPP schools scored a 2.5 on average, indicating
principals typically spend at least an hour on each issue between one and five times in a
typical month. Principals at lottery schools spend less time on work-related activities (5
fewer hours per week), and also report spending less time on problematic issues. These
differences could be driven by principals at lottery schools implementing a more efficient
management approach, facing a more limited scope of challenges at the school, or both.
• On average, KIPP schools lost about a fifth of their teachers during the 2010–2011
school year (for any reason), and the large majority of principals reported
difficulty filling vacancies at their schools. Teacher turnover at KIPP schools was 21
percent during the 2010-2011 school year, but turnover was considerably lower at KIPP
schools in the lottery analysis (12 percent). 27 For comparison, a national estimate found
annual teacher turnover among all full-time teachers at public schools to be about 15
percent (Keigher, 2010). 28 Most principals (86 percent) reported that teacher vacancies
are difficult to fill. Among schools reporting difficulty filling vacancies, 95 percent cite
applicants being insufficiently qualified, 61 percent said applicants are not a good fit for
the school culture or goals, and 32 percent reported that vacancies were in a high-need
or shortage area. KIPP schools in the matched comparison analysis are significantly
more likely to report that vacancies are difficult to fill because they are in a high-need or
shortage area (43 percent). In keeping with the smaller proportion of vacancies facing
KIPP schools in the lottery analysis, these schools are also less likely to cite difficulty
finding suitable replacements as a barrier to dismissing poor-performing teachers.
4.

Characteristics of KIPP Schools Versus Neighboring Schools

While it is useful to understand the characteristics of KIPP schools on average, any impacts we
estimate should ultimately stem from differences in students’ school experiences at KIPP relative to
other schools. It is important to understand the nature and extent of these differences. For the
lottery sample, we explored a subset of the characteristics discussed above at the schools attended by
lottery winners versus those attended by non-winners. The schools attended by lottery winners—
most commonly the KIPP school to which the student applied—differed significantly on a range of
characteristics from those attended by non-winners, which are most often traditional public schools.
Most notably, lottery winners attend schools that are significantly smaller than those attended by
non-winners, and have significantly smaller proportions of white and Latino or Hispanic students.
Schools attended by lottery winners have a higher proportion of black students, on average, but this
difference is not statistically significant. For more detail on this analysis, see Appendix C.

Teacher turnover is measured as the number of teachers leaving the school (for performance-related or other
reasons) during or following the 2010–2011 school year, as a percentage of the total number of full time teachers at the
school.
27

The estimates are similar for teachers in both urban and non-urban schools. Note that this estimate is based on
data collected during the 2008-2009 school year and comparisons to the KIPP data (reflective of the 2010-2011 school
year) should be made with caution.
28
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IV. KIPP’S IMPACTS ON TEST SCORES
This chapter presents the impact of KIPP schools on student achievement tests, including state
assessments in math and reading, which are typically administered annually in the spring of the
school year. To combine impact estimates across schools in states with different tests, we
standardized these test scores by subject, grade, and year using information from the entire sample
of students in each KIPP district (or districts). In this way, each student’s score reflects his or her
performance relative to a local reference group taking the same exam. 29 In Section A below, we used
the study’s matching design to calculate KIPP’s achievement impacts across a nationwide sample of
41 middle schools. Section B presents lottery-based impact estimates for a smaller number of
schools and students, and confirms that (when applied to the same schools and students) impact
estimates based on matching produced the same conclusions as those based on randomized
admission lotteries. In Section C, we move beyond high-stakes state tests—exams that may have
consequences for students, teachers, or schools—and analyze a different measure of academic
achievement, presenting KIPP’s impact on students’ performance on the nationally-normed
TerraNova exam administered to students who participated in KIPP admission lotteries. This is a
low-stakes test unlikely to be affected by “teaching to the test,” and includes items assessing
students’ higher-order thinking skills. 30
A. How Does KIPP Affect Student Scores on State Assessments?
Tables IV.1 and IV.2 summarize the estimated impacts of 41 KIPP middle schools on students’
state test scores in four subjects, one to four years after students first enter KIPP, based on the
analysis using a matched comparison group. In reading and math, both of which are tested annually
in our data, we reported a separate impact estimate for each outcome year. Science and social studies
are not tested in all schools or every school year; for these two subjects, we analyzed impacts as
represented by the latest available middle school score in each jurisdiction. To obtain these results,
we used the study’s benchmark matching approach to estimate an impact for each of the KIPP
schools in our sample. Using these school-specific impact estimates, we then calculated the average
KIPP effect across the entire sample of KIPP middle schools. 31
As explained in Chapter II, we estimated KIPP impacts by comparing the results of KIPP
students to those of a matched comparison group (controlling for two years of prior achievement
29 Each student’s scores were converted to z-scores defined relative to the distribution of scores in the relevant
jurisdiction, grade, and year. Each z-score represents the number of standard deviations above or below the jurisdiction’s
mean test score in that subject, grade and year. For more information on this procedure, see Appendix D.
30 For example, according to information provided by the publisher (McGraw Hill), the reading component of the
TerraNova test includes constructed response items expected to take approximately 40 percent of test-takers time. To
achieve an advanced level on this component of the test, students must show that they can “recognize literary concepts
such as mood, draw conclusions from more challenging text, and make connections between writers’ experiences and
perspectives…. and provide full justification or support for their answers.”

To calculate the average impact, we assigned an equal weight to each KIPP school in the sample. We also
examined the sensitivity of the impact estimates to an alternative way of weighting KIPP schools (weighting by sample
size), and found that it made little difference. For more details regarding how the average KIPP impacts and standard
errors were obtained from school-level impacts, as well as results estimated with alternative weights, see Appendix D.
31
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and various other student characteristics), and addressed complications arising from student attrition
out of KIPP schools, grade repetition, and patterns of missing baseline data. As we report later in
this chapter, the causal validity of this matching approach is reinforced by its success in replicating
randomized lottery-based impact estimates in a subset of KIPP schools (and its success in
replicating randomized lottery-based impact estimates in several other studies).
As shown below, the average impacts of KIPP middle schools on student performance on state
assessments are positive, statistically significant, and educationally meaningful in all academic
subjects we analyzed. 32 These impact estimates suggest several key results for the 41 schools in the
matching sample, which are summarized below.
Key finding: The average impacts of KIPP middle schools on student achievement are
positive and statistically significant in all of the academic subjects we examined.
After one year, KIPP middle schools have statistically significant positive impacts of 0.15
standard deviations in math and 0.05 standard deviations in reading (Table IV.1). In each later
outcome year, we report the cumulative impact associated with being in the KIPP treatment group
regardless of whether these treatment group students remained enrolled in KIPP schools. After two
years the average estimated impact rises to 0.27 standard deviations in math and 0.14 standard
deviations in reading. Impacts in both subjects remain positive and statistically significant in the
third and fourth outcome years as well, although the sample of included schools is smaller than in
the earlier outcome years. 33 After three years since entry into KIPP, the average impact increases
further to 0.36 in math and 0.21 in reading. Impacts remain positive and significant four years after
entry into KIPP, with effect sizes of 0.31 in math and 0.22 in reading. Below we discuss how to
interpret the magnitude of these impacts.

32 The term “statistically significant” indicates that there is less than a five percent chance that the observed effect
in our sample occurred purely by chance. We use the term “educationally meaningful” to refer to impacts that are larger
than 0.12 standard deviations—equivalent to moving a student from the 45th to the 50th percentile in his or her district.
33 In years 3 and year 4, outcome samples do not include newer KIPP schools, which have not been operating long
enough to observe longer-term student outcomes. Specifically, the sample declines from 41 KIPP schools in the first
two outcome years to 38 schools in year 3. In year 4, there are 34 schools in the reading impact sample and 28 in the
math impact sample. Similarly, the most recent cohorts at all KIPP schools are not included in the year 3 and year 4
outcome samples.
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Table IV.1. Mean Test Score Effects in Mathematics and Reading, Benchmark Model
Outcome

Year 1

Year 2

Math impact

0.15**
(0.01)

0.27**
(0.01)

Number of KIPP schools
Reading impact
Number of KIPP schools
Note:

41

41

0.05**
(0.01)

0.14**
(0.01)

41

41

Year 3
0.36**
(0.01)
38
0.21**
(0.01)
38

Year 4
0.31**
(0.02)
28
0.22**
(0.01)
34

Regressions were performed separately for each KIPP middle school in the sample. Reported impacts
are an average of equally-weighted impact estimates from regressions of middle school math and
reading z-scores on indicator variables for the number of years after a student’s enrollment in a KIPP
middle school. After grade repetition, students were assigned the same z-score received in the last year
prior to retention. The sample consists of students who enter KIPP in grades 5 or 6 matched by
jurisdiction and cohort to students who never enroll in KIPP; propensity scores were generated
separately by KIPP school, using two years of baseline test scores and all available demographic
characteristics. Regression controls include two years of baseline z-scores in math and reading
(imputed if one baseline year was missing) as well as dummy variables for demographic characteristics,
grade, and cohort. Regressions use robust standard errors (in parentheses) and are clustered on
student identifiers.

* Statistically significant at the 0.05 level, two-tailed test.
** Statistically significant at the 0.01 level, two-tailed test.

Table IV.2 shows KIPP’s estimated impact on state tests in science (with a sample of 25
schools) and social studies (with a sample of 19 schools). 34 For each school, the outcome scores
were drawn from the highest middle school grade associated with the relevant exam (usually grade
8). 35 In these subjects, the KIPP schools in our sample have positive and statistically significant
impacts of 0.33 standard deviations in science and 0.25 standard deviations in social studies.

34

We did not receive data for these test subjects for 16 schools in science and 22 schools in social studies.

35 For these two subjects, we used the unadjusted scores of all students who repeated a grade during middle school
(i.e., the scores of grade repeaters were not imputed, as they were for math and reading outcomes), regardless of when
the test was taken. Thus, if a KIPP student was retained in grade 5 and took the science exam in grade 8, the analysis
uses that student’s grade 8 score recorded five years after enrolling in KIPP. In addition, we do not have baseline year
science or social studies scores for KIPP and comparison group students; we included baseline reading and math scores
as covariates in the model instead.
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Table IV.2. Mean Test Score Effects in Science and Social Studies, Benchmark Model

Outcome

Impact
0.33**
(0.02)

Science impact
Number of KIPP schools

25
0.25**
(0.02)

Social studies impact
Number of KIPP schools
Note:

19

Regressions were performed separately for each KIPP middle school in the sample. Reported impacts are
an average of equally-weighted impact estimates from regressions of middle school math and reading zscores on indicator variables for the number of years after a student’s enrollment in a KIPP middle school.
After grade repetition, students were assigned the same z-score received in the last year prior to retention.
The sample consists of students who enter KIPP in grades 5 or 6 matched by jurisdiction and cohort to
students who never enroll in KIPP; propensity scores were generated separately by KIPP school, using two
years of baseline test scores and all available demographic characteristics. Regression controls include two
years of baseline z-scores in math and reading (imputed if one baseline year was missing) as well as
dummy variables for demographic characteristics, grade, and cohort. Regressions use robust standard
errors (in parentheses) and are clustered on student identifiers.

* Statistically significant at the 0.05 level, two-tailed test.
** Statistically significant at the 0.01 level, two-tailed test.

A variety of alternative analyses (see Appendix D for details) produce results that likewise
suggest a pattern of consistently positive and large impacts at KIPP schools. For example, impacts
for both reading and math in all four outcome years remain significant and positive under a more
pessimistic set of assumptions about the outcome scores of students who repeat a grade. Similarly,
the results are also significant and positive when we drop all the students missing one or more prior
achievement scores.
Our benchmark matching impact estimates likely underestimate KIPP’s full impact on students
during the time they are enrolled in KIPP, because our approach retains students in the KIPP
treatment group even if they transfer from KIPP after only a year. 36 In Appendix D we show
alternative results that estimate the impact of KIPP for the years students are actually enrolled at
KIPP schools (that is, estimates that account for the fact that the treatment group in our main
matching analysis includes some students no longer enrolled at KIPP in later years). We did not
focus on these “enrolled student” estimates because they are likely to be biased for various reasons. 37
The true effect of KIPP schools on enrolled students is likely to be somewhat larger than our
benchmark estimate and may be somewhat less than the estimates in Appendix D.
Our analysis sample did not include students in the treatment group if they entered KIPP but left the school
during their first year, before they appear as KIPP students in our data files. In most districts, the data reflect students’
schools at the beginning of the school year. But in a smaller number of districts the data only identify students’ schools
at the time they take the state assessment; in these districts, students who leave KIPP schools prior to their first state
assessment would not be included in the treatment group.
36

37 These alternate estimates (in Appendix D) adjust the benchmark results by dividing the marginal KIPP impact in
each year by the percentage of students in the treatment group who remained enrolled at KIPP in that year. This
adjustment relies on the unlikely assumption that students experience no positive or negative KIPP effects after
departing KIPP.
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Key finding: The magnitude of KIPP’s achievement impacts is substantial.
For the full matching sample of 41 KIPP schools, the average impact three years after
enrollment is 0.36 standard deviations in math, which is equivalent to moving the KIPP students in
our sample from the 44th percentile to the 58th percentile (Figure IV.1). 38 Another way of
interpreting these impact estimates is to compare KIPP effect sizes to national norms regarding the
amount of student academic growth that takes place during middle school (Bloom et al. 2008).
Expressed this way, our impacts suggest that on average, KIPP middle schools produce
approximately 11 months of extra learning growth in math after three years. For comparison, in
study districts there is a gap of 0.90 standard deviations between the average math test scores of
black students and white students; students eligible for reduced-price school meals have math scores
that are an average of 0.77 standard deviations lower than other students. 39 In other words, the size
of the math impact produced by KIPP schools after three years is equivalent to about 40 percent of
the local black-white test score gap and 47 percent of the local achievement gap between higher and
lower income students.
The average impact of KIPP after three years in reading (0.21 standard deviations) is somewhat
smaller than that for math—equivalent to moving the KIPP students in our sample from the 46th to
the 55th percentile. This is consistent with a variety of other studies that have found reading scores
to be more difficult to move than math scores. 40 Compared to national norms, the estimated reading
impact after three years represents approximately eight months of additional learning growth
(Bloom et al. 2008). Black students in study districts have reading test scores that are 0.82 standard
deviations lower than the scores of white students; students eligible for free or reduced-price school
meals underperform other students by 0.72 standard deviations. Thus, after three years, the size of
the KIPP impact in reading is equivalent to 26 percent of the local black-white disparity in reading
scores, or 29 percent of the gap between higher and lower income students.
The impact estimates in science and social studies fall between those in math and reading. The
estimated impact in science (0.33 standard deviations) is equivalent to moving KIPP students from
the 36th to the 49th percentile, and the estimated impact in social studies (0.25 standard deviations)
is equivalent to moving students from the 39th to the 49th percentile. Compared to national norms,
KIPP’s estimated impacts represent an accumulation over four years of an extra 14 months of
learning growth in science and an extra 11 months of learning growth in social studies (Bloom et al.
2008). Expressed in terms of achievement gaps, KIPP’s estimated impacts are equivalent 34 percent
of the local black-white disparity in science and 28 percent of the disparity in social studies, or 39
38 On average, three years after enrolling in a KIPP school the students in our sample scored at the 58th percentile
for their jurisdiction in math. Our impact estimate in math (0.36 standard deviations) implies that these students would
have scored at the 44th percentile if they had never enrolled at KIPP. We performed an analogous calculation in reading,
science, and social studies and show the results in Figure IV.1

In math and reading, these benchmarks refer to the average difference in test scores in grades 6 and 7, for all
students in the school districts and cohorts that are eligible for the study’s matching analysis. In science and social
studies, the benchmarks refer to the average difference in grade 8 test scores, in the school districts with data on those
subjects.
39

40 This pattern of larger effect sizes in math than in reading is consistent many experimental studies of educational
interventions (Decker et al. 2004; Dobbie and Fryer 2009; Abdulkadiroglu et al. 2011; and Furgeson et al. 2012).
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percent of the gap between higher and lower income students in science and 31 percent of the gap
in social studies. 41
Figure IV.1. KIPP Estimated Impacts on Student Achievement in Percentiles, by Subject
80
Without KIPP

Percentile

With KIPP

58

60

55
44

49

46

49
39

40

36

20

0
Math After 3 years

Note:

Reading After 3 Years

Science After 3-4 Years

Social Studies After 3-4 Years

For math and reading, the figure shows the impact of KIPP on the scores of tests taken three years
after enrollment in a KIPP school; for science and social studies, the figure shows the impact on scores
of tests taken three years after enrollment for some student cohorts and four years after enrollment for
other student cohorts. The blue bar represents the mean percentile rank of KIPP students in the
relevant analysis sample, relative to the local jurisdictions. The beige bar represents this observed
mean rank minus the average KIPP impact estimate in each subject. In all four subjects, the difference
in percentiles represents an impact that is statistically significant at the 0.05 level, two-tailed test.

These effect sizes are consistent with findings on high-performing charter schools in other
studies. A lottery study of New York City charter schools estimated annual achievement impacts of
0.09 standard deviations in math and 0.06 standard deviations in reading (Hoxby et al. 2009). If
these schools accumulate such impacts annually over three years, the effects would amount to 0.27
standard deviations in math and 0.18 standard deviations in reading—less than KIPP schools are
producing in math and reading. KIPP impacts more closely resemble the results from studies of
Boston charter schools, where these middle schools are estimated to produce annual achievement
impacts of 0.18 in math and 0.09 in reading (Abdulkadiroglu et al. 2011); if these impacts were
sustained over three years, Boston charters would somewhat outperform the KIPP average in math
and reading. Evidence on the impacts of other charter-school management organizations (CMOs)
suggests that KIPP is among the highest-performing charter network in the country. In a national
quasi-experimental study of the impacts of 22 different CMOs, Furgeson et al. (2012) found that
after three years, the average CMO had an impact of 0.15 in math and 0.05 in reading (neither effect
Compared to white students in study districts, on average black students score 0.98 standard deviations lower in
science and 0.87 standard deviations lower in social studies in grade 8; students eligible for free or reduced-price school
meals underperform other students by 0.84 standard deviations in science and 0.77 standard deviations in social studies.
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was statistically significant). The average impacts of KIPP schools are therefore much larger than
those of most other CMOs in that study.
Key finding: Most KIPP middle schools have large positive impacts in multiple subjects.
One of KIPP’s underlying aims is to produce consistently positive results across its schools. To
shed light on whether KIPP is achieving this objective, we estimated impacts separately for each
KIPP middle school in the sample. 42 Taken individually, KIPP schools show a consistent pattern of
positive impact estimates in both reading and math, particularly in later outcome years. Figures IV.2
and IV.3 show the percentage of KIPP schools in each outcome year with math or reading impact
estimates that are positive, negative, or statistically insignificant. In math after two years, 29 schools
have significant positive impacts, two schools have significant negative impacts, and 10 schools have
impacts that are not statistically significant. In reading after two years, 25 schools have significant
positive impacts, two schools have significant negative impacts, and 14 schools have impacts that are
not statistically significant. After three years and after four years, none of the schools remaining in
the sample have significant negative impact estimates in either reading or math.
Figure IV.2. Percentage of KIPP Schools with Significant Effects in Math, by Year
Year 1
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Note:

Each bar represents the percentage of schools in the sample where the magnitude of the impact
estimate is positive versus negative in a given year. Dark-blue and beige bars indicate results that are
considered statistically significant at the 0.05 level, two-tailed test (where blue is positive and beige is
negative).

The sample size for each of the school-level impact estimates is largely determined by the number of student
cohorts in the sample for each school. The total sample size for each of the schools ranges from 95 to 787 KIPP
students; the standard error of the impact estimates for each school range from 0.02 to 0.15 standard deviations. In both
math and reading, the median standard error for these school-specific impact estimates is approximately 0.05. To adjust
for the different levels of precision in these estimates, we produced empirical Bayes shrinkage estimates of the schoolspecific impacts, following the approach described in Miller (1983). This adjustment moves less precise impact estimates
closer to the average KIPP impact in each test subject and outcome year. For a more detailed description of this
adjustment, see Appendix D.
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Figure IV.3. Percentage of KIPP Schools with Significant Effects in Reading, by Year
Year 1
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Note:

Each bar represents the percentage of schools in the sample where the magnitude of the impact
estimate is positive versus negative in a given year. Dark-blue and beige bars indicate results that are
considered statistically significant at the 0.05 level, two-tailed test (where blue is positive and beige is
negative).

To further illustrate the magnitude of cumulative reading and math effects at KIPP schools, we
also included two scatter plots that show estimated impacts in both subjects after two years (Figure
IV.4) and after three years (Figure IV.5). In these figures, each diamond represents a different KIPP
school, with color coding to indicate the sign and significance of each school’s reading and math
impact estimates. As shown in the figures, many individual KIPP schools produce impacts that are
substantially different from the average KIPP impact estimates reported in Table IV.1. For example,
after two years, we estimate that a third of KIPP schools are producing math impacts of 0.44
standard deviations or more and reading impacts of 0.22 standard deviations or more. On the other
hand, the bottom third of KIPP schools are producing math impacts of 0.09 standard deviations or
less (including eight schools with negative impact estimates) and reading impacts of 0.07 or less
(including 11 schools with negative results), though most of the negative estimates are not
statistically significant. A majority of KIPP schools in the matched comparison analysis (25 of 41)
have positive and statistically significant impact estimates in both subjects.
After three years, the distribution of impact estimates becomes more positive. A third of KIPP
schools produce three-year math impacts of 0.46 standard deviations or more and three-year reading
impacts of 0.30 standard deviations or more. At this point, the bottom third of KIPP schools
produce math impacts of 0.24 standard deviations or less (including two schools with negative
impact estimates, all of which are statistically insignificant) and reading impacts of 0.12 or less
(including six estimates that are negative but insignificant). Approximately two-thirds of the KIPP
schools in our sample have positive and statistically significant year 3 impact estimates in both
reading and math.
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There are three schools in our sample that are no longer affiliated with KIPP (these schools are
labeled with a black border in Figures IV.4 and IV.5). These schools show math and reading impact
estimates that are either negative and significant or indistinguishable from zero after two years. In
other words, the schools that lost their KIPP affiliations were producing lower-than-average impacts
while they were part of the KIPP network.
We find a similar pattern of school-level impact estimates in the sample of KIPP middle
schools with data on science and social studies exams (Figure IV.6). In science, 18 schools have
significant positive impacts and seven have insignificant impacts. In social studies, 12 schools have
significant positive impacts and seven have insignificant impacts. No schools in the sample had
significant negative impact estimates in either science or social studies.
Figure IV.4. Distribution of Reading and Math Impact Estimates After Two Years
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Each diamond represents the math and reading impact estimate for one KIPP school. Diamonds with a
black border represent schools that have lost their KIPP affiliation. Dark-blue and dark-red diamonds
indicate that impacts in both subjects are statistically significant at the 0.05 level, two-tailed test (blue is
positive, and red is negative). Light-blue and pink diamonds indicate that the impact in only one of the
two test subjects is statistically significant. Grey indicates that both impacts are statistically
indistinguishable from zero. The orange lines represent the average impacts across KIPP schools.

39

KIPP Middle Schools

Mathematica Policy Research

Figure IV.5. Distribution of Reading and Math Impact Estimates After Three Years
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Note:

Each diamond represents the math and reading impact estimate for one KIPP school. Diamonds with a
black border represent schools that have lost their KIPP affiliation. Dark-blue and dark-red diamonds
indicate that impacts in both subjects are statistically significant at the 0.05 level, two-tailed test (blue is
positive, and red is negative). Light blue and pink diamonds indicate that the impact in only one of the
two test subjects is statistically significant. Grey indicates that both impacts are statistically
indistinguishable from zero. The orange lines represent the average impacts across KIPP schools.

Figure IV.6. Percentage of KIPP Schools with Significant Effects in Science and Social Studies
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Note:

Each bar represents the percentage of schools in the sample where the magnitude of the impact
estimate is positive versus negative in a given year. Dark-blue and dark-red colors indicate result that
are considered statistically significant at the 0.05 level, two-tailed test (where blue is positive and red is
negative).

40

KIPP Middle Schools

Mathematica Policy Research

For most student subgroups of interest, the average KIPP impact is not appreciably
different from the overall average impact among all KIPP students. Using the matching
approach, we also tested whether there are statistically significant differences in KIPP’s impacts for
students with different characteristics. Specifically, we measured the difference between KIPP’s
average impact on math and reading achievement among members of a given subgroup as well as
those outside that subgroup. The average KIPP impact is statistically similar for nearly all the
characteristics we tested. KIPP’s math and reading impacts among males, black students, black
males, Hispanic males, students with limited English proficiency, and special education students are
not significantly different than KIPP’s impacts on other types of students. But KIPP impacts tend
to be significantly higher for Hispanics than non-Hispanics, although estimated impacts for each
group in math and reading are positive and statistically significant in nearly all years. 43 Estimated
impacts also are significantly higher for students with lower levels of prior reading achievement than
for students who were higher-achieving at baseline; nevertheless, the impacts are positive and
statistically significant in all years for both groups. A detailed discussion of these subgroup results
can be found in Appendix D.
B. Lottery-Based Estimates of KIPP’s Impacts on Student Achievement
For the subset of KIPP schools that met the participation criteria in the lottery analysis, we
calculated the impact of KIPP schools by comparing the test scores of admission lottery winners to
those of non-winners. As described in Chapter II, we produced two sets of lottery-based estimates
of KIPP impacts: intent-to-treat (ITT) and treatment-on-the-treated (TOT). The ITT analysis
yielded estimates of the effect of receiving a lottery-based offer of admission, while the TOT
analysis yielded estimates of the effect of actually attending a KIPP school after receiving a lottery
offer. As in the matching analysis, all test scores were standardized to allow for comparability across
schools. The lottery analysis pools students across KIPP schools because the samples are not large
enough to allow reliable lottery-based impact estimates for individual schools.
As discussed in Chapter II, lottery-based ITT analysis provides the estimates that have the
greatest causal rigor, though they are limited to a subset of KIPP middle schools. This lottery
analysis includes only 10 of the 41 KIPP middle schools in the sample for the matching analysis
presented earlier. However, the average matching-based impact estimates for these 10 schools after
two years (0.34 in math and 0.14 in reading) are similar to matching-based impacts for all 41-schools
(0.27 in math and 0.14 in reading). Thus, the lottery analysis examines a set of KIPP schools that
appears to be reasonably similar to the larger KIPP network.
Key finding: The average impact of an admissions offer to a KIPP middle school in the
lottery sample is positive and statistically significant on state test scores in math and
positive but not statistically significant in reading.
After one year, the average (ITT) impact of being offered admission to a KIPP middle school in
the lottery sample is 0.13 standard deviations on math scores; this increases to 0.24 standard
deviations in year 2 (Table IV.3). Both estimates are statistically significant. The impact on reading
43 The exception is year 1 impacts in reading, when impacts are positive but not statistically significant both for
Hispanics and non-Hispanics.
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scores is positive but not statistically significant (0.02 standard deviations in the first year and 0.10
standard deviations in the second year).
The TOT impacts, measuring the impact of attending a KIPP middle school, are larger in
magnitude than the ITT estimates and have the same pattern of statistical significance. Because the
TOT estimates measure the impact of attending a KIPP middle school, these estimates are more
directly comparable with the matching-based impact estimates presented in Section A above. In
both math and reading, the magnitude of the estimated impact increases from year 1 to year 2; this is
consistent with the pattern of results in the matching analysis. The TOT impact on math test scores
rises from 0.19 in year 1 to 0.36 in year 2. For reading, the TOT impacts are 0.03 in year 1 and 0.15
in year 2. While the TOT impacts in reading are not statistically significant, the sample sizes in the
lottery analysis (unlike the larger samples in the matching analysis) do not provide sufficient
statistical power to detect impacts of this magnitude.
Table IV.3. Impact Estimates on State Assessments for Subset of Oversubscribed KIPP Schools

Outcome (z-scores)

Impact of Admission Offer
(ITT)

Adjusted Impact of Attendance
(TOT)

Math Achievement
Year 1

0.11*
(0.05)

0.19*
(0.08)

Year 2

0.22**
(0.06)

0.36**
(0.10)

Year 1

0.02
(0.06)

0.03
(0.09)

Year 2

0.09
(0.07)

0.15
(0.11)

Reading Achievement

Number of Schools with Valid Data

10

Number of Students with Valid Data
Year 1

536

Year 2

441

Note:

All impacts in this table are based on regression models that pool all lottery schools and that control for
baseline covariates. Standard errors are in parentheses. The ITT and TOT models are described in
Appendix E.

* Difference between lottery winners and non-winners is statistically significant at the 0.05 level, two-tailed test.
** Difference between lottery winners and non-winners is statistically significant at the 0.01 level, two-tailed test.

Key finding: For this sample of oversubscribed KIPP schools, lottery impact estimates are
similar to impact estimates based on matching methods.
Our matching-based approach to estimating impacts for a large sample of KIPP schools could
be biased if there are unobserved differences between treatment students and matched comparison
students (such as student motivation or parent characteristics) that also affect academic results. To
test whether such bias exists, we examined whether matching-based impact estimates replicated the
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lottery-based impact estimates presented above. As mentioned above, one can compare the two sets
of estimates in a variety of ways, from a simplistic comparison of the overall matching-based impact
estimate with the overall lottery-based impact estimate to a careful comparison of the two sets of
estimates where each is based on the same carefully constructed common sample of KIPP schools
and students. While these approaches differ from one another, a consistent finding emerges that the
matched comparison group analysis and lottery-based analysis produce very similar estimates of the
impact of KIPP on student achievement.
Because the sample of schools and students in the matching analysis is much larger than the
lottery analysis sample, a simple comparison of the overall impact estimates derived from the two
approaches has the potential to be misleading. For example, the average matching-based impact
estimates for the 10 schools in the lottery analysis tend to be slightly higher in mathematics than the
matching-based impacts for the 31 schools that are not part of the lottery analysis (see Figures IV.7
and IV.8). A more careful way to compare the two approaches would be to examine estimates for
the same KIPP schools. For the 10 schools in the lottery analysis, the TOT impact estimates
correspond closely to matching-based impact estimates for the same set of schools. As shown
below, analyzing effects of these 10 schools using matching (including in the sample all admitted
KIPP students, regardless of whether they participated in a lottery) produces a set of impact
estimates in math and reading that consistently fall within 0.05 standard deviations of the lotterybased impact estimates. 44 Because the lottery-based impacts are likely to be unbiased, this lends
credibility to the matching methods we used in Section A for the larger sample of 41 KIPP schools.
Figure IV.7. Comparison of Lottery Impact Estimates and Matching Impact Estimates in Math
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The green bars represent TOT impact estimates from the lottery analysis of 10 KIPP schools. The beige
bars represent matching-based impact estimates for those same 10 schools. The blue bars represent
matching-based impacts for the remaining 31 schools not in the lottery analysis; some of these 31
schools had admission lotteries that were not eligible for the lottery analysis.

This matching analysis weights the 10 schools equally. Weighting the schools by lottery size (with school-level
weights that correspond to those used in the lottery analysis) changes each of the average matching impacts by 0.02
standard deviations or less, and the estimates remain within 0.05 standard deviations of the lottery-based impacts.
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Figure IV.8. Comparison of Lottery Impact Estimates and Matching Impact Estimates in Reading
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Note: The green bars represent TOT impact estimates from the lottery analysis of 10 KIPP schools. The beige bars
represent matching-based impact estimates for those same 10 schools. The blue bars represent matchingbased impacts for the remaining 31 schools not in the lottery analysis; some of these 31 schools had
admission lotteries that were not eligible for the lottery analysis.

But this simple comparison still includes a much larger sample of KIPP students in the
matching analysis than the sample in the lottery analysis. In particular, the matching estimates
include additional student cohorts that are not part of the study’s lottery sample. In addition, within
cohorts that are part of both the matching and lottery analysis samples, the lottery sample does not
include some students in the matching analysis sample, such as students who were admitted outside
of the lottery process because they had a sibling already attending the school. The most careful way
to test for bias in the matching approach is to use the same sample of treatment students to obtain
both matching and lottery-based impact estimates.
To carry out this comparison of estimates from the matching and lottery analyses, we first
determined the sample of schools in which we could estimate impacts using both designs. 45 We then
obtained (ITT) lottery impact estimates by comparing the state test scores of lottery winners to
those of non-winners in these schools. Separately, we used the study’s propensity score matching
method to compare the achievement of the same group of lottery winners to a matched comparison
group, selected from a pool of all other students in the same jurisdiction at each lottery school. 46 We
45 The sample for the validation exercise is smaller than the sample in the full lottery analysis of state test scores for
two reasons. First, two schools in the lottery analysis were excluded from the validation exercise because a large number
of control students lost the admission lottery but were admitted to KIPP subsequently from a waitlist. In this
circumstance, it is not possible for our matching approach to generate impacts that could be compared meaningfully to
the lottery estimates—while the control group from the lottery included some students who attended KIPP, the
comparison group in the matching design included only non-KIPP students. Second, the validation exercise required all
students to have at least one baseline or pre-baseline state test score, which further reduced the sample.
46 While the same treatment group is used in both analyses, the total sample size differs for the two approaches.
Our matching procedure selects one unique comparison student for each treatment student (matching to the nearest
neighbor), but the number of control students in the lottery analysis typically does not equal the number of treatment
students at each school. Student weights were standardized by setting the sum of control or comparison student weights
equal to the sum of treatment student weights at each school.
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found no evidence of bias in the study’s matching approach. For this subset of lottery schools, the
study’s matching method yields the same substantive conclusions as the lottery analysis: the two sets
of estimates are not statistically distinguishable from each other, and the differences are small
(matching estimates are 0.04 standard deviations lower than lottery estimates in math and 0.05
standard deviations higher in reading).
One caveat on this finding—due to the small samples used in this validation exercise, the
statistical power of a test of the difference between the lottery and matching impact estimates is
limited. In other words, the test is not likely to detect small differences in the estimates. But the
finding is consistent with other studies that have successfully replicated lottery-based charter-school
impact estimates using matching (Fortson et al. 2012; Furgeson et al. 2012). A detailed discussion of
this validation exercise and its results are in Appendix F.
C. How Does KIPP Affect Students’ Higher-Order Thinking Skills?
As discussed in Chapter II, we administered an additional test of math and reading (the
TerraNova) to the lottery sample after two years of KIPP treatment. This test differs from state tests
in several ways—in the TerraNova reading test, students’ scores capture their higher-order thinking
skills through the use of both selected and constructed (open-ended) response items. So if KIPP
affects only students’ basic skills, we would expect estimated impacts on TerraNova scores to be
closer to zero than the estimated impacts on state test scores. In addition, the TerraNova is a lowstakes nationally-normed test, implying that students’ performance has little or no consequences for
students, teachers, or schools. Thus, if KIPP impacts were the result of the teachers in KIPP schools
“teaching to the test,” one would expect much smaller impacts on TerraNova scores. Finally,
TerraNova scores allowed us to address two key analytical limitations of state test scores as measures
of student achievement. First, state tests differ from state to state and so may capture different skills
for different portions of the study sample; in contrast, the same TerraNova tests were administered
to all students in the lottery sample. Second, state test scores are missing for certain sample
members, including those who repeat a grade and those who leave the data catchment area or move
to a private school. We attempted to administer the TerraNova in reading and math to all students,
including those who were retained in grade or moved to a private school or different district,
although not all sample members completed the exam.
Key finding: In the lottery sample, average KIPP impacts on a test with items designed to
address higher-order thinking skills are similar to KIPP impacts on high-stakes state tests.
We found that impacts on the study-administered test are consistent with those on the state
assessments. The impact of winning a KIPP lottery on the TerraNova math test (two years after
KIPP entry), is 0.20 standard deviations and is statistically significant (Table IV.4). 47 The impact on
the TerraNova reading test is 0.08 standard deviations but is not statistically significant. These
estimates are similar in magnitude to the lottery impacts on state assessments presented in Table
IV.3. As with the state assessments, the TOT impacts are larger than ITT but the pattern of
statistical significance is the same.

47

This effect size is calculated relative to the national norms for the TerraNova test.

45

KIPP Middle Schools

Mathematica Policy Research

Table IV.4. Impact Estimates on the TerraNova Test Administered in the Fall of the Third Follow-Up Year

Outcome (Z-Scores)

Impact of Admission Offer
(ITT)

Adjusted Impact of Attendance
(TOT)

Math achievement

0.20**
(0.05)

0.35**
(0.09)

Reading achievement

0.08
(0.07)

0.12
(0.11)

Number of schools with valid data

10

Number of students with valid data

590

Note:

All impacts in this table are based on regression models that pool all lottery schools and that control for
baseline covariates. Standard errors are in parentheses. The ITT and TOT models are described in
Appendix E.

* Difference between lottery winners and non-winners is statistically significant at the 0.05 level, two-tailed test.
** Difference between lottery winners and non-winners is statistically significant at the 0.01 level, two-tailed test.
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V. IMPACTS ON STUDENT BEHAVIOR AND ATTITUDES
Recognizing that a student’s long-term success depends on more than test scores, KIPP aims to
improve student behavior and attitudes as well. To provide a richer picture of KIPP’s effects, we
complement our analysis of impacts on test score outcomes examined in Chapter IV with the first
estimates of KIPP’s impacts on key non-test outcomes. We used the lottery-based sample and
design to estimate the impact of KIPP on a number of outcomes using student and parent surveys
administered two years after the admissions lotteries. 48 These outcomes cover four domains:
1. Student engagement and effort in school
2. Educational aspirations and expectations
3. Student well-being and behavior
4. Satisfaction with and perceptions of school
Interpreting impacts on key aspects of behavior and attitudes is difficult when using multiple
separate survey items, so in many cases we created indices that summarize students’ or parents’
responses on related data items. For example, the index for feelings about school represents a
student’s average response on the extent to which they agree with 10 statements about aspects of
their school environment. Details on these outcomes are included in Appendix B. Paralleling the
presentation of lottery-based impacts on test scores, we reported both ITT and TOT impact
estimates for the sample of KIPP middle schools with valid lotteries.
A. How Does KIPP Affect Student Engagement and Effort in School?
The first set of survey outcomes covered student motivation and engagement. The outcomes
include an index of student extracurricular activities, student and parent reports of whether the
student has homework and how much time is spent daily on homework, and several indices that
measure student engagement with school. Impacts on these outcomes could suggest a mechanism
through which KIPP middle schools affect student academic achievement. For example, it may be
the case that students’ academic achievement is driven in part by the amount of academic work they
do outside of school. Thus, we present estimates of the impact of KIPP on the amount of
homework done by students. Alternatively, several outcomes reflect factors that may influence the
extent to which students are motivated and feel it is within their power to do well in school, which
may be captured by measures of students’ self-control, academic self-concept, school engagement,
and effort and persistence in school. The outcomes examined in this section could also be relevant
to preparing students for longer-term success.

48 These outcomes could not be measured for the larger sample used in the matched comparison design because
there was no way to administer surveys to the comparison groups.
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Key finding: KIPP schools produce positive and statistically significant impacts on the
amount of homework done on an average night, as reported by students and parents, but
have no impact on seven other measures of student engagement and effort.
Students offered admission to KIPP report that they spend 21 more minutes per night on
homework than students who do not receive offers (Table V.1). Parents of lottery winners report 32
minutes more per night than non-winners. The adjusted TOT estimates suggest that students who
actually enroll at KIPP spend an additional 35 to 53 minutes of homework per night compared to
those not enrolled in KIPP, giving them an average amount of homework of more than two hours
per night. KIPP students are in school for substantially more time each day and year, and their
homework load further adds to the extra time they spend in formal schooling activities relative to
students in non-KIPP schools. As discussed in Chapter III, KIPP schools have an average school
day of 8.8 hours and an average school year of 191.5 days. Most non-KIPP schools have shorter
school days and years. 49 We find no statistically significant impacts on other measures of student
engagement, including student-reported extracurricular activities, school engagement, self control,
student effort, and academic self-concept.
B. How Does KIPP Affect Educational Expectations and Aspirations?
The second domain involved student and parent reports of education goals and aspirations. The
specific outcomes include whether the student and parent expect the student to graduate from high
school on time, whether they aspire to college completion, whether they believe that the student is
very likely to complete college, and the frequency of discussions about college. These outcomes are
intended to reflect factors that may influence students’ motivation to achieve long-term success in
school.
Key finding: We found no statistically significant impacts of KIPP on students’ educational
aspirations.
There were no significant impacts on any of these measures (Table V.2). This may be because
very high proportions of students and parents in both groups already have high educational goals
and expectations. For example, 60 percent of lottery winners and 61 percent of non-winners believe
they are very likely to complete college (Table V.2) and another 40 percent of lottery winners and 38
percent of non-winners believe they are likely to complete college (not shown in table), implying that
all lottery winners and 99 percent of non-winners believe they are likely or very likely to complete
college. The high levels of educational aspirations shown in this table suggest that the norm for the
typical middle school student in our sample (in KIPP schools as well as other middle schools) is to
aspire to, and expect to achieve, high levels of educational attainment such that these measures are
likely not the best predictors of future academic success.

49 U.S. public schools average 6.6 hours in a school day and 180 days in a school year, as reported in the 2007-08
Schools and Staffing Survey (Snyder and Dillow 2012).
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Table V.1. Impacts on Student Motivation and Engagement
Adjusted
Impact of
Attendance
(TOT)

Mean,
Lottery
Winners

Mean,
NonWinners

Impact of
Admission
Offer (ITT)

2.95

2.84

0.11
(0.16)

0.18
(0.25)

0.96

0.96

0.00
(0.02)

-0.01
(0.03)

Minutes spent on homework on typical night, student
report (mean)

117.63

95.70

21.95**
(8.5)

35.01**
(12.8)

Minutes spent on homework on typical night, parent
report (mean)

118.31

86.17

32.14**
(4.6)

53.71**
(7.0)

0.94

0.93

0.01
(0.02)

0.02
(0.03)

Index of School Engagement (Mean)

3.64

3.64

0.00
(0.03)

0.01
(0.05)

Index of Self Control (Mean)

4.43

4.47

-0.04
(0.05)

-0.07
(0.09)

Index of Academic Self-Concept (Mean)

3.25

3.20

0.05
(0.03)

0.08
(0.05)

Index of Effort and Persistence in School (Mean)

3.46

3.51

-0.05
(0.03)

-0.07
(0.05)

Outcome
Count of Extracurricular Activities (Mean)
Homework
Student reports having homework on a typical night
(proportion)

Parent says student typically completes homework
(proportion)

Number of Schools with Valid Data

13

Number of Students with Valid Data
Student survey

754

Parent survey

812

Notes:

All impacts in this table are based on regression models that pool all lottery schools and that control for
baseline covariates. The means for non-winners are regression adjusted, controlling for the full set of
baseline covariates; means for lottery winners are computed by adding the impact estimate to the mean
for non-winners. The ITT and TOT models are described in Appendix E. Standard errors are shown in
parentheses. Details on the outcome measures are provided in Appendix B.

* Difference between lottery winners and non-winners is statistically significant at the 0.05 level, two-tailed test.
** Difference between lottery winners and non-winners is statistically significant at the 0.01 level, two-tailed test.
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Table V.2. Impacts on Education Goals and Aspirations

Mean,
Lottery
Winners

Mean,
NonWinners

0.97

0.96

0.97

0.96

0.94

0.97

Parent wishes student to complete college

0.99

0.99

Student believes very likely to complete college

0.60

0.61

Parent believes student very likely to complete college

0.69

0.68

0.79

0.77

0.92

0.92

0.96

0.96

Outcome
On-Time High School Graduation (Proportion)
Student expects to graduate HS on time
Parent expects student to graduate HS on time
College Completion (Proportion)
Student wishes to complete college

Discussions About College (Proportion)
Student reports having discussions about college at
school
Student reports having discussions about college at
home
Parent report of having discussions about college
Number of Schools with Valid Data

Impact of
Admission
Offer (ITT)

Adjusted
Impact of
Attendance
(TOT)

0.01
(0.01)
0.01
(0.01)

0.01
(0.02)
0.02
(0.02)

-0.02
(0.02)
0.00
(0.01)
-0.01
(0.04)
0.01
(0.04)

-0.04
(0.03)
0.01
(0.01)
-0.01
(0.07)
0.02
(0.07)

0.02
(0.02)
0.00
(0.01)
0.00
(0.02)

0.04
(0.06)
0.00
(0.04)
0.00
(0.03)

13

Number of Students with Valid Data
Student survey

746

Parent survey

838

Notes:

All impacts in this table were based on regression models that pool all lottery schools and control for
baseline covariates. The means for non-winners are regression adjusted, controlling for the full set of
baseline covariates; means for lottery winners are computed by adding the impact estimate to the mean
for non-winners. The ITT and TOT models are described in Appendix E. Standard errors are shown in
parentheses. Details on the outcome measures are provided in Appendix B.

* Difference between lottery winners and non-winners is statistically significant at the 0.05 level, two-tailed test.
** Difference between lottery winners and non-winners is statistically significant at the 0.01 level, two-tailed test.

C. How Does KIPP Affect Student Well-Being and Behavior?
The next set of outcomes address student and parent reports of student behavior, both within
and outside of school. Several of the outcomes relate to whether the student has been disciplined at
school, which may be a measure of either the student’s behavior or of discipline policies at the
school. Other measures include indices that draw from multiple questions about peer pressure, how
frequently students undertake specific good and bad behaviors, and the extent to which parents have
concerns about bad behavior.
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Key finding: We found two potentially negative impacts of KIPP schools on student
behavior. Students offered admission to KIPP report that they are more likely to engage in
undesirable behavior and to get into trouble in school. We found no impacts on eight other
measures of student behavior.
The offer of admission to KIPP is estimated to lead to an increase in student-reported
undesirable behavior by a statistically significant margin (Table V.3). The items included in this scale
measure how frequently (often, sometimes or never) students argue with or lie to their parents, give
their teachers a hard time, or lose their temper at home or school. Students are also less likely to
indicate they never get into trouble at school, a difference that can reflect either differences in actual
behavior between the two groups, or differences in the discipline policy or criteria for “getting into
trouble” in the schools attended by the two groups. For both of these measures, the estimated
impact of KIPP could reflect either true negative impacts on behavior or an effect on the likelihood
that students will honestly report, or “own up to,” negative behaviors. 50
We measured behavior in a number of other ways, creating indices based on student and parent
responses to questions about peer pressure, disciplinary incidents at school, illegal actions, parent
concerns about the student’s behavior, and measures of good behavior. We find no evidence that
KIPP affected any of these measures of student behavior.
D. How Does KIPP Affect Satisfaction and Perceptions of School?
The final set of outcomes comprises student and parent perceptions of the school. The
questions that formed the basis for these outcomes address student feelings about their teachers,
other students, and the school disciplinary environment; parent perceptions of the school; and a
measure of parental involvement.
Key finding: We found positive and statistically significant impacts on parent and student
feelings about the student’s school as well as parents’ perceptions of the school’s academic
difficulty.
Table V.4 presents impact estimates for student- and parent-reported measures of satisfaction
with the school. We find statistically significant impacts on the index of the student’s feelings about
school, the index of the parent’s satisfaction with school, whether the parent gives an overall rating
of excellent to the school, and the parent’s perception of the academic difficulty of the school.
Parents of lottery winners are significantly less likely to report that their child’s school is “too easy”
on a variety of dimensions, including homework and class materials.

Evidence from bullying interventions suggests that impacts on student self-reports of behavior do not line up
with impacts on parent- or school-reported behaviors for students who participated in school-wide interventions. One
explanation is that the intervention increases student awareness of behavior issues and increases their reporting of
negative behaviors even if no actual change in behavior occurs (see Smith et al. 2004; Swearer et al. 2010)
50

51

KIPP Middle Schools

Mathematica Policy Research

Table V.3. Impacts on Student Behavior

Mean,
Lottery
Winners

Mean,
NonWinners

Impact of
Admission
Offer (ITT)

Adjusted
Impact of
Attendance
(TOT)

1.04

1.05

-0.01
(0.02)

-0.01
(0.03)

Index of undesirable behavior

1.73

1.63

Index of illegal action

1.03

1.02

0.09*
(0.04)
0.01
(0.01)

0.15*
(0.07)
0.02
(0.02)

0.33

0.38

0.20

0.21

-0.04
(0.04)
-0.01
(0.03)

-0.07
(0.07)
-0.02
(0.02)

0.41

0.54

Index of good behavior, student report (mean)

2.32

2.31

Index of good behavior, parent report (mean)

a

2.37

2.42

Index indicating well-adjusted student (mean)

3.34

3.44

Index of Parental Concerns About Student (Mean)

1.37

1.34

-0.13**
(0.04)
0.01
(0.04)
-0.05
(0.04)
-0.01
(0.04)
0.03
(0.05)

-0.21**
(0.07)
0.01
(0.06)
-0.08
(0.07)
-0.02
(0.06)
0.05
(0.09)

Outcome
Index of Peer Pressure for Bad Behaviors (Mean)
Negative Behaviors (Mean)
a

Disciplinary Problems
Parent reported any school disciplinary problems
for student (proportion)
Index of parent-reported frequency of school
a
disciplinary actions for student (mean)
Positive Behaviors
Student never gets in trouble at school (proportion)
a

Number of Schools with Valid Data

13

Number of Students with Valid Data
Student survey

745

Parent survey

836

Notes:

All impacts in this table are based on regression models that pool all lottery schools and that control for
baseline covariates. The means for non-winners are regression adjusted, controlling for the full set of
baseline covariates; means for lottery winners are computed by adding the impact estimate to the mean
for non-winners. The ITT and TOT models are described in Appendix E. Standard errors are shown in
a
parentheses. Details on the outcome measures are provided in Appendix B. Index has an alpha
smaller than 0.7, indicating low reliability.

* Difference between lottery winners and non-winners is statistically significant at the 0.05 level, two-tailed test.
** Difference between lottery winners and non-winners is statistically significant at the 0.01 level, two-tailed test.
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Table V.4. Impacts on School Experiences and Satisfaction

Mean,
Lottery
Winners

Outcome

Mean,
NonWinners

Impact of
Admission
Offer (ITT)

Adjusted
Impact of
Attendance
(TOT)

Satisfaction
Index of student's feelings about school (mean)

3.44

3.35

0.09*
(0.03)

0.14*
(0.05)

Student likes school a lot (proportion)

0.55

0.58

-0.03
(0.04)

-0.05
(0.07)

Index of parental satisfaction with school (mean)

3.28

3.17

0.11*
(0.05)

0.18*
(0.08)

Parent rates school as excellent (proportion)

0.55

0.40

0.15**
(0.04)

0.24**
(0.07)

Index of Student Perceptions of Schoolmates (mean)

2.84

2.79

0.05
(0.04)

0.09
(0.07)

Index of Student Perceptions of Teachers (mean)

3.54

3.49

0.06
(0.04)

0.10
(0.06)

Index of school disciplinary environment (mean)

3.33

3.34

0.00
(0.04)

-0.01
(0.06)

Index of parental perceptions of problems in
student’s school (mean)

3.04

3.01

0.03
(0.09)

0.05
(0.14)

2.79

2.74

0.06
(0.03)

0.10
(0.05)

0.11

0.17

-0.06**
(0.02)

-0.11**
(0.04)

0.08

0.07

0.01
(0.02)

0.02
(0.03)

School Discipline

Index of Parental Involvement in Student’s Education
a
(Mean)
Academic Difficulty, Parent Report (Mean)
a

Index indicating school is too easy

a

Index indicating school is too difficult
Number of Schools with Valid Data

13

Number of Students with Valid Data
Student survey

754

Parent survey

848

Notes:

All impacts in this table are based on regression models that pool all lottery schools and that control for
baseline covariates. The means for non-winners are regression adjusted, controlling for the full set of
baseline covariates; means for lottery winners are computed by adding the impact estimate to the mean
for non-winners. The ITT and TOT models are described in Appendix E. Standard errors are shown in
a
parentheses. Index has an alpha smaller than 0.7, indicating low reliability. Details on the outcome
measures are provided in Appendix B.

* Difference between lottery winners and non-winners is statistically significant at the 0.05 level, two-tailed test.
** Difference between lottery winners and non-winners is statistically significant at the 0.01 level, two-tailed test.
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VI. ANALYSIS OF FACTORS ASSOCIATED WITH KIPP IMPACTS
On average, KIPP middle schools have a positive impact on students’ math and reading scores.
Although the average impact is positive, individual KIPP middle schools vary in their impacts on
student achievement and some schools are more successful than others. In this chapter, we explore
the source of that variation—whether specific characteristics of individual KIPP middle schools are
associated with their impacts on students.
A wide variety of school-level characteristics (factors) may be associated with the effectiveness
of KIPP school relative to neighboring non-KIPP schools. We limited the number of factors we
examined because increasing the number of factors raises the chances of spuriously (through
random chance alone) finding a significant relationship between them and the estimated impacts of
KIPP schools. Our analysis therefore focuses on a small set of factors meeting specific criteria. We
limited the analysis to factors with substantial variation in values across KIPP schools in the
sample—a factor that does not vary across schools could not possibly explain variation in school
impacts. Among factors meeting this criteria, we then investigated those that met at least one of the
following two conditions: (1) there is a theoretical or empirical reason to believe the factor might
influence school effectiveness (for instance, the factor was found to be important in previous
literature) or (2) the factor is within the control of the schools (for example, the amount of time in
school or use of Saturday school).
We used two approaches to examine the relationship between the characteristics of KIPP
schools and achievement impacts:
1. Simple bivariate associations between individual factors and impacts.
2. Associations between individual factors and impacts while controlling for other
factors. We examined a multivariate model in which the relationships between school
impact estimates and several factors potentially explaining these impacts were explored
simultaneously. We included variables in the multivariate analysis only if they had a
statistically significant relationship with impacts on either year 2 reading or math scores in
the bivariate analysis. This allowed us to examine whether the significant bivariate
associations persisted once we accounted for other school characteristics. We estimated
three alternative versions of this multivariate model that differ only with respect to the factor
included in the model to represent time in school. 51
For both approaches, we relied on matched comparison (rather than lottery-based) impact
estimates in order to maximize the number of schools that can be included and the precision of
impact estimates for each school.

51

The primary model included a factor measuring the overall average length of the school day. The alternative
versions examined instructional time on core academics during the school day (model 2) and time on non-core activities
during the school day (model 3). The core and non-core factors could not be included in the same specification because
they are have a high negative correlation with one another (r = -0.85).
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There is an important limitation of the bivariate analysis—since many factors are interrelated,
we cannot tell from the simple correlations which factors are most likely to drive the results. Thus,
we included the multivariate analysis to account for the potential interaction of any related factors.
Regardless of what we find, however, our investigation is exploratory in that neither method allows
strong causal inferences about what makes some KIPP schools more effective than others in
improving student achievement. These analyses are correlational, and there is always the possibility
that the causal factors are not included among our measures. Also, we may find some statistically
significant relationships by chance. Therefore, the results of our analysis can suggest several
hypotheses for further, more rigorous testing but cannot provide conclusive answers to questions
about the reasons for particular KIPP schools’ effectiveness.
A. Do KIPP Middle School Impacts Vary?
The first step in the analysis of factors related to impacts was to examine whether there was
sufficient variation in the estimated impacts of KIPP middle schools to permit a useful analysis of
characteristics explaining the variance. If all KIPP schools have similar impacts, there would be no
differences to explore. 52 We focused on the estimated year 2 reading and math impacts of KIPP
schools, since those reflect cumulative experiences of students in the largest number of schools. 53
Figures VI.1 and VI.2 show the estimated variation in school-specific impacts on year 2 reading
and math scores across the 38 currently-open KIPP schools included in the matching impact
analysis. Impacts on year 2 standardized reading scores were estimated to range from -0.23 to 0.48,
with a standard deviation of 0.18. One estimated reading impact was statistically significant and
negative, and 25 were statistically significant and positive. Impacts on year 2 standardized math
scores were estimated to range from -0.26 to 0.73, with a standard deviation of 0.26. One estimated
math impact was statistically significant and negative, and 29 were statistically significant and
positive. While we would expect some variation in impact estimates across schools due to chance, or
random sampling variability, the observed variation is much larger than expected because of chance
alone. A statistical test confirms that estimated KIPP matching impacts do vary significantly across
schools.

This analysis was based on school-specific impact estimates, adjusted to account for the different levels of
precision in these estimates using an empirical Bayes shrinkage adjustment. For a more detailed description of this
adjustment, see Appendix D.
52

It is likely that the results of this analysis would be similar if we had chosen impacts in a different year to be the
focus since school-level impacts are highly correlated across years. The correlation between year 1 and year 2 impacts is
.90 in reading and .87 in math, and the correlation between year 2 and year 3 impacts is 0.90 in reading and 0.89 in math.
53
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Figure VI.1. Distribution of School-Level Impact Estimates in Reading

Year 2 Reading Scores
1.0
0.8
0.6

z-score

0.4
0.2
0.0
-0.2
-0.4
-0.6
-0.8
-1.0
Note:

The dark-red and dark-blue bars indicate differences from the district population that are statistically
significant at the 0.05 level, two-tailed test.

Figure VI.2. Distribution of School-Level Impact Estimates in Math

Year 2 Math Scores
1.0
0.8
0.6

z-score

0.4
0.2
0.0
-0.2
-0.4
-0.6
-0.8
-1.0
Note:

The dark-red and dark-blue bars indicate differences from the district population that are statistically
significant at the 0.05 level, two-tailed test.
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Given the increasing role of KIPP regions in establishing local practices, identifying leaders, and
providing support to local KIPP schools, we examined whether schools in the same region are
producing similar impacts. Figures VI.3 and VI.4 show the variation in school-level reading and
math impacts, by region. 54 Within regions, impacts are less varied. The intra-class correlation
coefficient is 0.87 for year 2 math and 0.90 for year 2 reading; meaning that variation across regions
explains 87 percent of the total variation in year 2 school-level impacts in math and 90 percent of
the total variation in reading; the remaining 10 to 13 percent of variation is across schools within
regions. The data suggest that differences in the characteristics of regions, common to KIPP schools
within those regions, may help to explain much of the variation in the schools’ effectiveness. We do
not have sufficient sample size to fully explore the role KIPP regions play in this analysis, but these
findings suggest a more thorough investigation of how region-specific characteristics influence
impacts is needed.
Figure VI.3. Distribution of School-Level Impact Estimates in Reading (by Region)
0.8

Year 2 Reading Effect

0.6
0.4
0.2
0.0
-0.2
-0.4

Note:

The dark-red and dark-blue bars indicate differences from the district population that are statistically
significant at the 0.05 level, two-tailed test. Each yellow diamond shows the impact estimate for one
middle school managed by the KIPP Region whose average impact is represented by the associated
vertical bar. Each region displays estimates for at least two schools and no more than four to prevent
the identification of individual regions. Diamonds may overlap when estimates are very close to each
other.

54

Only regions where two or more middle schools have estimated matching impacts are included in the analysis.
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Figure VI.4. Distribution of School-Level Impact Estimates in Math (by Region)
0.8

Year 2 Math Effect

0.6
0.4
0.2
0.0
-0.2
-0.4

Note:

The dark-red and dark-blue bars indicate differences from the district population that are statistically
significant at the 0.05 level, two-tailed test. Each yellow diamond shows the impact estimate for one
middle school managed by the KIPP Region whose average impact is represented by the associated
vertical bar. Each region displays estimates for at least two schools and no more than four to prevent
the identification of individual regions. Diamonds may overlap when estimates are very close to each
other.

B. Factors of Interest
Next, we explored the relationship between school-level factors and estimated impacts. As
described above, a wide variety of school-level factors may be associated with KIPP schools’
effectiveness relative to neighboring non-KIPP schools. We focused our analysis on 14 factors of
interest (Table VI.1), which were sorted into four categories of characteristics that might influence
the effectiveness of KIPP schools:
• Student characteristics. We included these characteristics to address the concern that
the impacts of a given school might be driven by the characteristics of the students
attending the school rather than the practices of the school itself. Although theoretically
KIPP schools could influence the distribution of student characteristics through focused
or selective recruitment, these factors are largely outside the schools’ control.
Nevertheless, prior research has shown that charter schools serving lower-achieving
students have higher impacts, for example, so we examined this and other student
characteristics (Gleason et al. 2010).
• Operational characteristics. We also examined whether the logistics of the operation
of the school—such as the amount of time students spend in school—are related to
varying impacts.
• School climate. These factors are less straightforward to measure, but are designed to
capture some of the more nuanced aspects of a school’s culture and practices intended
to build that culture, such as the systems used to manage student behavior.
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Table VI.1. Factors Potentially Influencing Charter School Impacts
School Characteristic/Factor

Unit

Student Characteristics
a
Baseline achievement

Z-score
(KIPP/comparison difference)
Percentage point difference
(KIPP/comparison difference)

Student attrition percentage
Percentage of students identified for special education

Percentage point difference
(KIPP/comparison difference)

Operational Factors
Core class size

Typical class size in reading and math

Use of Saturday school

Number of Saturday school days in a typical month

Time in school
Length of the school day
Instructional time in core subjects

Hours per day
b

Hours per day

Time in non-core subjects

Hours per day

School Climate
School-wide behavior plan index

Z-score

Index of principal time on problematic issues

Z-score

Parent involvement index

Z-score

Principal satisfaction index

Z-score

Staff Factors
Teacher PD and mentoring indices
c
For new teachers
c
For experienced teachers

Z-score
Z-score

Teacher turnover

a
b
c

Proportion of teachers who left the school during or
following the 2010-2011 school year

Principal experience

Years of experience as principal (in any school)

Teacher experience

Proportion of teachers with more than four years of
experience

Baseline achievement is standardized within each jurisdiction, with a mean of 0 and a standard deviation of 1.
Core subjects include math, English/language arts, science, and history
Index has an alpha smaller than 0.7, indicating low reliability

• Staff characteristics. Finally, we examined the characteristics of the school staff, such
as experience or training. Staff at KIPP schools have considerable autonomy to set the
direction of the school and potentially influence its success.
The majority of these factors are defined by characteristics of the KIPP schools alone, but
those within the student characteristics domain reflect the differences between KIPP schools and
their district-wide comparison schools (noted as “KIPP/comparison difference” in the table). Some
factors are measured as indices and reported as z-scores; these are constructed from responses to
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survey items and scaled across the full sample of KIPP schools to have a mean of 0 and a standard
deviation of 1 (more detail on how these indices are constructed is provided in Appendix B).
C. What School-Level Factors Are Related to Impacts?
In Table VI.2, we summarize the results of the bivariate analyses, examining the relationships
between the characteristics of KIPP middle schools and matching impacts on year 2 reading and
math achievement. In Table VI.3, we summarize the multivariate analysis, controlling for other
factors that were significantly related to impacts in the bivariate analysis. In this analysis, we assess
statistical significance at the 0.10 level, rather than the 0.05 level that we use elsewhere. 55 Overall, the
selected factors explain relatively little of the variation in the estimated effectiveness of the KIPP
middle schools. While a few factors show statistically significant bivariate correlations, few
differences remain significant in multivariate models.
Key finding: We found limited evidence that KIPP schools with higher percentages of
students identified for special education relative to their district counterparts have higher
impacts in reading, but no evidence that other student characteristics are associated with
impacts.
We found limited evidence that student characteristics are associated with estimated impacts. In
the bivariate analysis, the proportion of students identified for special education is positively
correlated with year 2 impacts in reading only. KIPP charter schools with a higher proportion of
students identified for special education relative to the district had significantly more positive
impacts on year 2 reading. A 1 percentage point increase in the proportion of students identified for
special education relative to the district average is associated with a 0.02 standard deviation increase
in the estimated impact of KIPP on reading achievement (p-value = 0.097). This finding counters a
common criticism that KIPP achieves results by “creaming” higher-achieving and better behaved
students and serving fewer students identified for special education. However, this relationship is no
longer significant in any multivariate models controlling for other student, operational, climate, and
staff factors. This might indicate that the relationship between the proportion of students identified
for special education and KIPP’s estimated impact in reading is driven by another factor in the
model.

55 We used a higher critical value for determining statistical significance in this analysis for two reasons. First,
because the sample size of estimated school-level impacts is limited (with 38 school-level observations), the size of the
true relationship between factors and impacts would have to be very large for the analysis to detect it as significant at the
0.05 level, and not quite as large to be able to detect it as significant at the 0.10 level. Second, because the analysis is
exploratory, we were less concerned about concluding that a relationship is present when none exists in reality (type I
error) than concluding that there is no relationship present when one exists in reality (type II error).
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Table VI.2. Bivariate Relationships Between School Characteristics and KIPP School Impacts
School Characteristic/Factor

Year 2 Reading Score

Baseline Achievement
Student Attrition
Proportion of Students Identified for Special Education
Class Size
Use of Saturday School
Time in School
Length of school day
Instructional time in core subjects
Time in non-core subjects
School-Wide Behavior Plan Index
Parent Involvement
Principal Satisfaction
Index of Principal Time on Problematic Issues
Teacher PD and Mentoring
For new teachers
For experienced teachers
Teacher Turnover
Principal Experience
Teacher Experience
Note:

Year 2 Math Score

-0.16
(0.12)
0.00
(0.00)
0.02*
(0.01)
-0.01
(0.01)
0.02
(0.04)

-0.12
(0.15)
0.00
(0.00)
0.01
(0.01)
0.00
(0.02)
0.07
(0.05)

-0.13**
(0.06)
0.06
(0.05)
-0.08**
(0.03)
0.06**
(0.03)
0.02
(0.04)
0.03
(0.03)
-0.07***
(0.02)

-0.19**
(0.08)
0.12*
(0.06)
-0.13***
(0.04)
0.08*
(0.04)
0.04
(0.05)
0.04
(0.04)
-0.07
(0.05)

-0.03
(0.02)
0.00
(0.03)
-0.06
(0.23)
0.02**
(0.01)
-0.05
(0.11)

-0.04
(0.04)
-0.02
(0.04)
-0.14
(0.37)
0.02*
(0.01)
0.05
(0.17)

The estimates presented in the table are coefficient estimates from a regression of the estimated impact
on a single variable—the school characteristic/factor shown in the row. Each row represents a separate
regression estimate. Estimates are presented as z-scores. Robust standard errors are shown in the
parentheses.

* Coefficient is statistically different from 0 at the 0.10 level, two-tailed test.
** Coefficient is statistically different from 0 at the 0.05 level, two-tailed test.
*** Coefficient is statistically different from 0 at the 0.01 level, two-tailed test.
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Table VI.3. Multivariate Relationships Between School Characteristics and KIPP School Impacts
Year 2 Reading Score
School Characteristic/ Factor
Proportion of Students
Identified for Special Education
Time in School
Length of school day

Year 2 Math Score

Model 1

Model 2

Model 3

0.01
(0.01)

0.02
(0.01)

0.02
(0.01)

-0.11**
(0.05)

n.a.

n.a.
n.a.

Model 1
0.01
(0.02)

-0.18***
(0.05)

Model 3

0.02
(0.02)

0.02
(0.02)

n.a.

n.a.

Instructional time in core
subjects

n.a.

0.08*
(0.05)

Time in non-core subjects

n.a.

n.a.

-0.09**
(0.03)

n.a.

n.a.

Index of School-Wide Behavior
Plan

0.04
(0.02)

0.05
(0.03)

0.05*
(0.03)

0.07
(0.05)

0.10*
(0.05)

0.10*
(0.05)

Index of Principal Time on
Problematic Issues

-0.04*
(0.02)

-0.03
(0.02)

-0.02
(0.02)

-0.02
(0.04)

-0.01
(0.05)

0.01
(0.05)

Principal Experience

0.00
(0.01)

0.01
(0.01)

0.01
(0.01)

0.00
(0.01)

0.00
(0.01)

0.00
(0.01)

0.22

0.25

0.31

0.08

0.16

0.22

36

35

34

2

Adjusted R

Sample Size Used in the
Regression
Notes:

n.a.

Model 2

36

0.15**
(0.06)

35

n.a.
-0.15***
(0.04)

34

Robust standard errors are shown in the parentheses. The multivariate regressions include only those
school characteristics for which there is a statistically significant bivariate association with impacts on
either year 2 reading scores or year 2 math scores. Model 1 is the primary multivariate model; additional
specifications are included to explore the negative association between the length of the school day and
estimated impacts in reading and math.

* Coefficient is statistically different from 0 at the 0.10 level, two-tailed test.
** Coefficient is statistically different from 0 at the 0.05 level, two-tailed test.
*** Coefficient is statistically different from 0 at the 0.01 level, two-tailed test.
n.a. = not applicable.

Key finding: We found some evidence that schools with particularly extended days have
smaller impacts in reading and math, but the relationship seems to be driven by the amount
of time students spend outside core academic subjects. We found no evidence that other
operational characteristics are significantly related to impacts.
All KIPP schools have longer-than-normal school days (with an average KIPP school day of
more than nine hours), so we cannot compare the effect of KIPP’s extended school day to a school
day of normal length in this analysis. Some KIPP schools have longer days than others, however,
allowing us to examine whether KIPP schools with an especially long school day have larger or
smaller impacts than KIPP schools whose school day is extended by a more modest amount. We
found some evidence that, given an already-extended school day, the overall length of the school day
is negatively related to impacts in reading and math. In the bivariate analysis, a one hour increase in
the length of the school day is associated with a 0.13 standard deviation decrease in the impact of
KIPP on reading achievement (p-value = 0.036) and a 0.19 standard deviation decrease in KIPP’s
impact on math achievement (p-value = 0.020). This negative relationship persists in the primary
multivariate model where we control for other factors.
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To further explore this relationship, the measure of the length of the school day was broken
into two factors: instructional time in the core subjects of math, English or language arts, science,
and history (measured in hours) and time in non-core subjects or activities (the remainder of the
length of the school day). In this analysis, instructional time in core subjects is positively and
significantly related to impacts in math and time in non-core subjects is negatively and significantly
related to impacts in both math and reading. An hour increase in time in core subjects per day is
associated with a 0.12 standard deviation increase in the impact of KIPP on math achievement (pvalue = 0.062). In contrast, a one hour increase in time in non-core subjects is associated with a 0.13
standard deviation decrease in KIPP’s impact on math achievement (p-value = 0.006) and a 0.08
standard deviation decrease in reading achievement (p-value = 0.017). This suggests that the
negative relationship between the length of the school day and estimated impacts in reading and
math is being driven by time in non-core instruction, which is positively correlated with the overall
length of the school day. In contrast, the amount of time in core academic areas is not strongly
correlated with the overall length of the school day. In other words, in schools spending more time
in core areas, the total school day isn’t necessarily longer.
We then ran two additional models replacing length of the school day with instructional time in
core subjects (Model 2) or time in non-core subjects (Model 3). In the multivariate analysis, the
positive relationships between instructional time in core subjects and impacts and the negative
relationships between time in non-core subjects and impacts persisted, though they became slightly
smaller in magnitude. This provides more evidence that the negative relationships between the
length of the school day and impacts are driven by time in non-core subjects. However, these
relationships are not necessarily causal. As with all of the factor analysis, unobserved aspects of
KIPP schools or the counterfactual in comparison schools may be driving the results. In particular,
the relationships between the length of the school day and impacts disappear when we account for
regional fixed effects in an exploratory analysis. Thus, it is possible this factor is actually serving as a
proxy for other, unmeasured regional differences. No other operational characteristic we examined
was significantly associated with impacts in reading or math.
Key finding: We found some evidence that schools that emphasize school-wide approaches
to managing behavior have more positive impacts in reading and math. No other school
climate factors were significantly related to impacts.
In the bivariate analysis, a more comprehensive school-wide behavior system is positively
correlated with impacts in reading and math. School-wide behavior is an index measuring the degree
to which principals agree that: (1) behavior standards and discipline policies are established and
enforced consistently across the entire school; (2) the school has a behavior code that includes
positive rewards for students who consistently behave well; and (3) the school has a school-wide
behavior code that includes negative sanctions for students who violate rules. A 1 standard deviation
increase in a school’s score on the index is associated with a 0.06 standard deviation increase in
KIPP’s estimated impact in reading and a 0.08 standard deviation increase in KIPP’s estimated
impact in math. As a result, we included this factor in a multivariate analysis, simultaneously
controlling for principal time spent on problematic issues, proportion of students eligible for special
education, time spent in core and non-core subjects, and principal experience. The associations
between more positive scores on the school-wide behavior index and more positive estimated
impacts in reading and math are slightly smaller and do not quite reach significance in the main
multivariate model. However, in alternate specifications of the multivariate model, these
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relationships tend to remain significant; in other words, the relationship persists even when
controlling for other factors in the model.
Principal time on problematic issues is negatively related to impacts on reading in the bivariate
analysis. The index was constructed based on the frequency with which principals spend an hour or
more monthly resolving three problem issues: (1) complaints from parents, (2) conflicts among
teachers; and (3) individual teacher complaints. A one standard deviation increase in the amount of
time a principal spends dealing with problematic issues is associated with a .07 standard deviation
decrease in the estimated impact of KIPP on reading achievement. This relationship decreases in
magnitude, but remains marginally significant when we control for other factors in multivariate
model 1. However, in alternate versions of that model, this relationship is no longer significant.
Finally, we found no evidence that parent involvement or principal satisfaction are significantly
related to impacts in reading or math.
Key finding: We found limited evidence that schools with more experienced principals have
more positive impacts in reading and math. No other staff characteristics are significantly
related to impacts.
Finally, principal experience is positively correlated with impacts in reading and math in the
bivariate analysis. In this analysis, a one year increase in experience is associated with a 0.02 standard
deviation increase in KIPP’s impact on math achievement (p-value = 0.085) and a 0.02 standard
deviation increase in reading achievement (p-value = 0.017). However, as with most relationships
examined here, once we control for other factors, the magnitude of the correlation virtually
disappears and is no longer significant. Further, we found no evidence that other staff
characteristics, including professional development and mentoring for new and experienced
teachers, teacher turnover, or teacher experience are significantly related to student achievement.
Key finding: The measured factors explain little of the variation in the estimated
effectiveness of KIPP middle schools.
Few factors show statistically significant bivariate correlations with the estimated impacts of
KIPP schools, and only length of the school day remains significant when we control for other
characteristics simultaneously in our primary multivariate model. The comprehensive school-wide
behavior factor remains positively associated with impacts in only some model specifications
controlling for other factors, meaning that much of the variation in estimated impacts is not
explained by the factors we examined in this chapter. There are four possible explanations for this
result. First, given the small number of schools in our analysis, we may not have sufficient power to
detect relationships between factors and estimated impacts. Second, the differences we observed in
impacts might result from some other factor or set of factors not included in our data. For example,
given the limited variation in impacts across schools within regions, it could be that region-specific
characteristics or management practices explain much of the variation in estimated impacts. Richer
and more extensive measures of school operations might help to identify impactful factors. Third, it
could be that there is no single feature that explains the positive impacts of the most successful
KIPP schools on its own. Rather, higher KIPP impacts may be driven by a combination of features,
including some not captured in our data. Finally, it could be that characteristics of the schools
attended by the comparison group, which we are unable to measure for most variables at this time,
predominantly drive variation in impacts of KIPP schools. Future research, with more complete
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data on the characteristics and climate of the comparison schools, could examine how differences in
impacts relate to differences in the quality of comparison schools.
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VII. CONCLUSIONS AND AREAS FOR FUTURE RESEARCH
KIPP is a rapidly expanding network of public charter schools whose mission is to improve the
education of low-income children. This report summarizes the results of an evaluation of KIPP
using experimental and quasi-experimental methods to produce rigorous and comprehensive
evidence on the effects of KIPP middle schools across the country. We estimated the effects of
KIPP on student achievement based on state assessments for more than two-thirds of all KIPP
middle schools. We also examined the effects of KIPP on student outcomes beyond state test
scores, including student performance on a nationally norm-referenced test that includes measures
of higher-order thinking skills, and survey-based measures of student attitudes and behavior.
Data on student characteristics provide little evidence that KIPP “creams” or selectively enrolls
higher-performing students. Students entering KIPP are less likely to have received special education
services or be classified as having limited English proficiency. On most identifiable characteristics,
the students entering KIPP schools look much like those in their neighborhoods: low-achieving,
low-income, and non-white. The typical KIPP student scored at the 45th percentile within the
district in reading and math prior to entering KIPP, an achievement level that is also significantly
lower than the average in their own elementary schools.
We also examined the rate at which students leave their middle school prior to completing the
8th grade. On average, students leave KIPP schools prior to middle school completion at about the
same rate as students at other middle schools in the same districts. Many KIPP students take longer
to get to high school, however—KIPP students are more likely than those at local district schools to
repeat a grade.
Our impact estimates suggest four key results related to how KIPP affects student achievement:
Key finding 1: KIPP middle schools have positive and statistically significant impacts on
student achievement across all four academic subjects examined, in each of the first four
years after enrollment in a KIPP school, and for all student subgroups that were examined.
Key finding 2: The magnitude of KIPP’s achievement impacts is substantial.
Key finding 3: The matched comparison group design produced estimates of KIPP’s
achievement impacts similar to those of the same impacts based on an experimental,
lottery-based design.
Key finding 4: In the lottery sample, average KIPP impacts on a low-stakes test that
included items assessing higher-order thinking skills are similar to impacts on high-stakes
state tests.
In addition to potentially affecting student academic achievement, KIPP may also influence
student behaviors and attitudes related to long-term academic success. For KIPP schools in the
lottery sample, we use the experimental design to estimate impacts on various measures of student
behavior and attitudes. Notable findings from this analysis include:
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• Students enrolled at KIPP spend an additional 35 to 53 minutes on homework per night
than they would in a non-KIPP school, resulting in an average of more than two hours
per night of homework.
• KIPP has no statistically significant effect on a variety of measures of student attitudes
that may be related to long-run academic success. For example, the estimated KIPP
impacts on indices of student-reported self-control, academic self-concept, school
engagement, effort/persistence in school, and educational aspirations are not statistically
significant.
• KIPP has no statistically significant effect on several measures of student behavior,
including self-reported illegal activities, an index of good behavior, and parent reports of
behavior problems. However, KIPP has a negative estimated effect on a studentreported measure of undesirable behavior, with KIPP students more likely to report
behaviors such as losing their temper, arguing or lying to their parents, or having
conflicts with their teachers.
• Winning an admissions lottery to KIPP has a positive effect on students’ and parents’
satisfaction with school. In addition, the parents of KIPP students are less likely to
report that their child’s school is too easy.
The factors that drive the success of KIPP schools could not easily be determined in our
analysis. Few of the school characteristics we examined are strongly correlated with the estimated
impacts of the KIPP schools in the study sample. For example, class size, teacher experience, and
professional development opportunities are not associated with impacts. The lack of significant
correlations between these school characteristics and impacts may be explained, in part, by the
limited sample size of schools for which impact estimates and school characteristics were available,
affecting our ability to detect small to moderately-sized relationships.
Nonetheless, we identified two factors that are related to the strength of KIPP’s impacts on
student achievement. First, the size of KIPP’s positive impact on student achievement is larger in
schools where principals report a more comprehensive school-wide behavior system. Under these
systems, schools have clearly defined and consistently enforced rewards for good behavior and
consequences for negative behavior. Second, the length of the school day and how time is used are
also significantly associated with impacts. All KIPP schools have longer-than-normal school days,
but some have longer days than others. Overall, average impacts on student achievement are smaller
in KIPP schools with a particularly extended school day. This counterintuitive relationship appears
to be driven by the fact that, in these schools, the additional time tends to be spent in non-core
academic activities. In contrast, average impacts are larger in KIPP schools in which relatively more
time is spent on core academic activities.
Findings from this study raise three important questions related to KIPP schools and their
effects on students that are worthy of further research. The first question concerns the factors
driving KIPP’s substantial positive achievement impacts—which reflect the difference in
achievement among students at KIPP schools compared to those among similar students at nonKIPP schools. It would be useful to know what KIPP schools do differently from nearby non-KIPP
schools that might drive these impacts. One way we tried to better understand possible mechanisms
driving achievement effects was to estimate the KIPP impacts on other student outcomes that might
in turn lead to improved achievement. For example, we found positive impacts on the amount of
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time spent on homework, but few significant effects on measures of student behavior and attitudes.
Another analysis measured the correlation between various characteristics of KIPP schools and their
estimated impacts on student achievement. As described above, we found few characteristics
strongly related to impacts. However, these analyses were limited in some respects. For example, our
analysis of the correlations between KIPP school characteristics and impacts was based on a
relatively small sample of schools. Thus, additional research aimed at learning more about the
factors potentially driving positive KIPP achievement impacts, taking advantage of larger samples or
better data on characteristics of both KIPP and non-KIPP schools, would be fruitful.
A second set of questions about KIPP that should be the focus of future research involves
understanding whether the positive achievement effects can be maintained as the KIPP network
grows. As additional schools join the network within each region, including more elementary
schools and high schools, maintaining the key features of KIPP that lead to its positive impacts may
become more challenging. The opening of new KIPP schools within a community, particularly at
different levels, could result in a changing composition of students attending KIPP. In addition,
KIPP may face challenges in recruiting enough qualified and effective teachers and principals as the
total number of KIPP schools in a given geographic area increases. To shed light on whether the
KIPP model is scalable, it will be useful to investigate whether the new KIPP schools have similar
effects on student achievement as the ones in this study. This report begins to address this issue by
capturing the earlier stages of KIPP expansion, although the question of whether impacts will
remain positive as the KIPP network gets even larger remains open.
A third set of interesting future research questions surrounds the longer-term effects of KIPP.
While student achievement is an important outcome to study, longer-term outcomes such as
completing high school, entering and succeeding in college, and doing well in the labor market are
more central to the KIPP mission. Research on the effects on these longer-term outcomes will be
critically important for gaining a fuller picture of the KIPP network and its promise as model for
serving disadvantaged students.
In future work evaluating the KIPP network’s effort to “scale up,” we will address each of these
questions to some extent. We will calculate impacts for additional KIPP schools and generate
separate impacts by school year, giving us a larger sample for analyzing factors that can be correlated
to KIPP impacts and the opportunity to observe how the impacts of individual KIPP schools
change over time. In addition, this work will enable us to estimate the effectiveness of newer KIPP
schools, including elementary and high schools. Finally, as the network matures, researchers will be
able to calculate longer-term impacts on students, assessing KIPP’s progress towards its goals of
seeing more students to and through college.
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APPENDIX A
SAMPLE SELECTION AND BASELINE CHARACTERISTICS
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In this appendix, we provide detail on how we defined school and student samples for both the
propensity-score matching and lottery-based analyses. We also present evidence of baseline
equivalence between the resulting treatment and comparison groups.
A. Cohorts Included in Matched Comparison Group Analysis Sample
Listed in Table A.1 below are the 46 KIPP schools from which we collected at least one year of
student-level records and test score data. For each school, we show the number of 5th grade (entry)
cohorts that have ever been served by the school through the 2010–11 school year, along with the
number (and years) of cohorts included in our data. Overall, for these schools, we include 85
percent of all eligible cohorts in our analytic sample (252 of 296 possible cohorts at the 46 schools);
this coverage increases to 96 percent if we exclude the cohorts of students served by the first two
KIPP schools prior to the establishment of the network in 2001.
B. Propensity Score Matching Procedures
As described in Chapter III, our preferred quasi-experimental approach is a combination of
identifying a matched comparison group of students who are similar to KIPP students and then
applying an ordinary least squares (OLS) regression model to control for remaining differences. The
matching process was performed separately for each of the 41 KIPP middle schools in the sample.
This matching process, described in detail below, consisted of three steps: (1) determining the
covariates to be included in the matching model, and estimating the matching model; (2) calculating
propensity scores for sample members and selecting a matched comparison group based on these
scores being close to those of KIPP students in the sample; and (3) testing the balance of baseline
characteristics between our KIPP sample and matched comparison group.
For the first step, we separated the students in each district-level data set into cohorts—gradeby-year groups for each typical KIPP entry grade (5th and 6th) in each year observed in the data. For
each cohort of students at a given KIPP school, the pool of eligible comparison students was limited
to those in the same district and grade as the KIPP students the year before they first enrolled in a
KIPP middle school; comparison students were restricted to those never enrolled in KIPP at any
time during middle school. We then performed an iterative propensity score estimation procedure
on a combined data set of all cohorts. The dependent variable in this propensity score model is an
indicator of whether the student enrolled in a KIPP school in either grade 5 or grade 6. 56 Covariates
in the model were selected using an iterative process that identifies the baseline demographic
characteristics and test score variables, higher-order terms, and interaction terms that resulted in the
best fit of the logistic model. (See Table A.2 for an exhaustive list of potential covariates for
inclusion in each model.) At a minimum, we required the logistic model to include one year of
baseline test scores in both math and reading. The other covariates were iteratively included and

We did not distinguish between students who enrolled for part of middle school or for the entire duration of
middle school. We also did not distinguish between students who enrolled in a single KIPP school and those who
enrolled in multiple KIPP schools; before matching, all KIPP students in our data were grouped by the first recorded
KIPP school they attended in our data.
56
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Table A.1. Schools and Cohorts Included in QED Sample
State
AR
CA

CO
DC

GA

IN
LA
MA
NC

NY

OK
PA
TN
TX

Note:

KIPP School (Year Opened)
Delta College Prep (2002)
* Blytheville College Prep (2010)
Bridge Academy (2002)
Academy of Opportunity (2003)
Adelante Prep (2003)
Bayview Academy (2003)
LA College Prep (2003)
SF Bay Academy (2003)
Sunshine Peak Academy (2002)
DC KEY Academy (2001)
DC AIM Academy (2005)
DC WILL Academy (2006)
Achieve Academy (2003)—closed
WAYS Academy (2003)
Strive Academy (2009)
* Vision Academy (2010)
Indianapolis College Prep (2004)
LEAD College Prep (2006)—closed
Believe College Prep (2006)
Central City Academy (2007)
Academy Lynn (2004)
Gaston College Prep (2001)
Asheville Youth Academy (2002)—closed
* Academy Charlotte (2007)
Academy NY (1995)
STAR College Preparatory (2003)
AMP Academy (2005)
Infinity Charter (2005)
Reach College Preparatory (2002)
Tulsa College Prep (2005)
Philadelphia Charter (2003)
West Philadelphia Prep (2009)
Memphis Collegiate Middle (2002)
Academy Middle School (1995)
3D Academy (2001)
Austin College Preparatory (2002)
Aspire Academy (2003)
TRUTH Academy (2003)
Liberation College Prep (2006)
Spirit College Prep (2006)
Polaris Academy for Boys (2007)
Sharpstown College Prep (2007)
Intrepid Prep (2008)
* Arts & Letters (2009)
Voyage Academy for Girls (2009)
* Camino Academy (2010)

Total Number of KIPP Cohorts
Through 2010-11
9
1
9
8
8
8
8
8
9
10
6
5
3
8
2
1
7
5
5
4
7
10
4
4
16
8
6
6
9
6
8
2
9
16
10
9
8
8
5
5
4
4
3
2
2
1

Number of KIPP Cohorts in Data
(School Years)
7 (2004-05 to 2010-11)
1 (2010-11)
7 (2003-04 to 2009-10)
6 (2004-05 to 2009-10)
6 (2004-05 to 2009-10)
8 (2003-04 to 2010-11)
4 (2006-07 to 2009-10)
8 (2003-04 to 2010-11)
9 (2002-03 to 2010-11)
10 (2001-02 to 2010-11)
6 (2005-06 to 2010-11)
5 (2006-07 to 2010-11)
2 (2004-05 to 2005-06)
7 (2004-05 to 2010-11)
2 (2009-10 to 2010-11)
1 (2010-11)
7 (2004-05 to 2010-11)
5 (2006-07 to 2010-11)
4 (2006-07 to 2009-10)
3 (2007-08 to 2009-10)
7 (2004-05 to 2010-11)
9 (2001-02 to 2009-10)
4 (2002-03 to 2005-06)
1 (2007-08)
9 (2002-03 to 2010-11)
8 (2003-04 to 2010-11)
6 (2005-06 to 2010-11)
6 (2005-06 to 2010-11)
9 (2002-03 to 2010-11)
4 (2007-08 to 2010-11)
6 (2005-06 to 2010-11)
2 (2009-10 to 2010-11)
9 (2002-03 to 2010-11)
8 (2002-03 to 2009-10)
9 (2002-03 to 2010-11)
8 (2002-03 to 2009-10)
7 (2003-04 to 2009-10)
7 (2003-04 to 2009-10)
5 (2006-07 to 2010-11)
5 (2006-07 to 2010-11)
4 (2007-08 to 2010-11)
3 (2007-08 to 2009-10)
3 (2008-09 to 2010-11)
1 (2009-10)
2 (2009-10 to 2010-11)
1 (2010-11)

Schools with only one cohort of available data (*) are included in the regression-based estimates only. Data was
provided either by states or individual school districts. In each school year, all data files included the following
student-level variables: school of enrollment; indicators for gender, race/ethnicity, and special education status; and
test scores in reading and math. In CA, grade 8 math scores could not be analyzed because students do not all take
the same test. Middle school test scores in science were provided in CA, CO, GA, IN, LA, MA, OK, NC, TN, and TX.
Middle school test scores in history were provided in CA, GA, IN, LA, OK, TN, and TX. Most files also included
students’ free or reduced price lunch status (except in NY, PA, one district in OK, and two districts in CA) and limited
English proficiency status (except in TX and one district in OK).
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Table A.2. List of Potential Covariates for Inclusion in Propensity Score Model
Observed and imputed (when missing) math and reading baseline test scores from one year prior (always included)
Second and third order observed and imputed (when missing) values of math and reading baseline test scores from
one year prior
Observed and imputed (when missing) math and reading baseline test scores from two years prior
Observed (non-imputed) math and reading baseline test scores from two years prior
Set of math and reading imputation dummies indicating whether math and reading baseline test scores from one or
two years prior are imputed (see Appendix E)
Dummy variables indicating whether student repeated a grade one or two years prior
Demographic variables (gender, race/ethnicity, special education status, free or reduced price lunch status, and
limited English proficiency status, where available)
Interactions of baseline test scores from one year prior and all available demographic variables
Interactions of gender and race/ethnicity variables
Interactions of special education status and race/ethnicity variables
Interactions of free and reduced price lunch status and race/ethnicity variables
Interactions of limited English proficiency status and race/ethnicity variables

tested for whether they improved the fit of the logistic model. For this purpose only, we used a cutoff p-value of 0.20, instead of the traditional 0.05, to test for the significance of the covariates. If a
potential covariate had a p-value of 0.20 or lower, it was retained in the matching model; it was
dropped if its p-value exceeded 0.20.
Next, we calculated propensity scores for KIPP entry. For any given sample member, the
propensity score was based on the values for that individual of the variables included in the
propensity score model multiplied by the estimated coefficients from the model. We then performed
nearest neighbor matching (without replacement) of comparison group students to treatment group
students, separately by cohort. In other words, for each KIPP student, we identified the non-KIPP
district student whose propensity score was closest to that of the KIPP student. We then tested the
balance of the KIPP group and the matched comparison group by conducting a test of the
significance of differences between the two groups in their baseline test scores and other
demographic variables (race/ethnicity, gender, special education status, free and reduced price lunch
status, and limited English proficiency status). For the matched comparison group sample associated
with each KIPP school, we required the baseline test scores of treatment students and comparison
students to be balanced in both math and reading; we also required there to be no more than one
significant difference on any of the other demographic characteristics listed above. We consider a
covariate to be balanced when the means of this covariate for the comparison group are not
significantly different from the treatment group at the five percent level. 57 If the first round of
The What Works Clearinghouse standards require baseline test scores between treatment and control groups to
differ by no more than 0.25 of a standard deviation if used as control variables in estimating equations. As shown in
Table A.3, no baseline test scores in either subject differ by more than 0.25 of a standard deviation between treatment
and control groups.
57
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matching did not identify a comparison group meeting these criteria, we adjusted the propensity
score estimation model for that KIPP school, re-estimated a new set of propensity-scores, obtained
a new matched comparison group, and tested for balance between the treatment group and the new
matched comparison group. 58 These steps were iterated until we obtained a matched comparison
group that achieved balance with the treatment group according to our criteria.
We also tested whether the study’s impact estimates were sensitive to the procedure we used to
match comparison group students to KIPP students. We found that the impact estimates were not
dependent on whether matching was conducted with or without replacement, and the results also
remained consisted with a caliper-based matching approach. For more details on these sensitivity
tests, see Appendix D.
C. Baseline Equivalence: Matched Sample
As described above, we selected a single matched comparison group for each KIPP school in
the analysis. However, the analysis sample we used to estimate impacts on the key test score
outcomes varied from the original sample of KIPP and comparison group students to the extent
that the test score outcomes may have been missing for individual sample members. In the
following six tables, we provide evidence on the extent to which the baseline characteristics of KIPP
and matched comparison group students were balanced for the analysis samples used in estimating
impacts for each key test score outcome. For math and reading, the samples include all students with
at least one math or reading score in each year after KIPP entry (outcome years 1 to 4). Separately,
we also compare the baseline characteristics of the students in the science and history outcome
samples.
The matching process included all 5th and 6th grade student cohorts with at least one year of
outcome data. The analytic sample size decreases in subsequent outcome years for two main
reasons: first, more recent student cohorts had fewer years of available outcome data than earlier
cohorts, so fewer were included. Second, within a given cohort, we observed sample attrition at the
student level as students transfer out of the jurisdiction or otherwise drop out of the dataset. As a
result, impact estimates beyond the first year after KIPP entry do not include all treatment and
matched comparison students measured in Table A.3. The science and history outcome samples are
smaller for two reasons—fewer states administer these tests in middle school and the tests are
usually (but not always) administered in grade 8, so more recent cohorts that could not have taken
the tests are excluded. To investigate whether the treatment and comparison groups maintained
baseline equivalence, the following tables repeat the comparison of baseline scores and demographic
characteristics for the portion of the initial sample included in each year’s impact estimate. The
tables also include treatment and comparison sample sizes for each year, which demonstrate that the
rate of analytic sample attrition in the treatment group did not differ substantially from the sample
attrition rate in the matched comparison group.
As shown in Tables A.3–A.6, students included in the matched samples for the four years of
math and reading outcomes maintained baseline equivalence in prior math and reading scores. That
If balance was not achieved in the first round of matching for a given school, we adjusted the propensity score
model by removing the variable or interaction term with the least statistical significance (that is, the variable or
interaction term that was closest to our p-value cutoff of 0.20).
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is, in each of the four outcome years the mean baseline math and reading scores of KIPP students
are not significantly different from those of matched comparison students. Similarly, for the science
and history outcomes (Tables A.7 and A.8), the baseline reading scores of KIPP students are also
not significantly different from comparison group scores. However, for the science and social
studies outcomes there is a statistically significant difference in baseline math scores: the differences
between KIPP and the comparison group (-0.05 standard deviations in the science sample and -0.08
standard deviations in the history sample) are small in magnitude, and suggest that in these two
outcome samples the KIPP students slightly underperformed the matched comparison group during
the baseline period.
Table A.3. Balance Between KIPP Students and Matched Comparison Students in Year One

Baseline Characteristic

KIPP

Comparison

Difference

Number with Valid
Data

Math scores
(mean z-score)

-0.135

-0.125

-0.010
(0.011)

31,832

Reading scores
(mean z-score)

-0.100

-0.095

-0.006
(0.011)

31,832

Female

0.517

0.506

0.011
(0.006)

31,832

Black

0.664

0.664

0.000
(0.004)

31,832

Hispanic

0.300

0.297

0.003
(0.003)

31,832

Special education

0.083

0.085

-0.002
(0.003)

31,832

Limited English proficiency

0.099

0.102

-0.003
(0.003)

23,494

Free- or reduced-price lunch

0.774

0.774

0.000
(0.005)

29,746

Note:

Standard errors reported in parentheses. Total sample includes 15,916 KIPP students and 15,916
matched comparison students. Values are proportions unless otherwise indicated. Due to rounding, the
value reported in the “Difference” column may differ slightly from the difference between the values
reported in the “KIPP” and “Comparison” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.
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Table A.4. Balance Between KIPP Students and Matched Comparison Students in Year Two
Baseline Characteristic

Comparison

Math scores
(mean z-score)

-0.112

-0.096

-0.016
(0.014)

22,819

Reading scores
(mean z-score)

-0.078

-0.066

-0.012
(0.014)

22,819

Female

0.526

0.512

0.014
(0.008)

22,819

Black

0.669

0.662

0.007
(0.005)

22,819

Hispanic

0.297

0.299

-0.002
(0.004)

22,819

Special education

0.074

0.076

-0.002
(0.004)

22,819

Limited English proficiency

0.094

0.101

-0.007**
(0.003)

17,165

Free- or reduced-price lunch

0.812

0.814

-0.002
(0.005)

20,704

Note:

Difference

Number with Valid
Data

KIPP

Standard errors reported in parentheses. Total sample includes 11,607 KIPP students and 11,212 matched
comparison students. Values are proportions unless otherwise indicated. Due to rounding, the value reported
in the “Difference” column may differ slightly from the difference between the values reported in the “KIPP”
and “Comparison” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.

Table A.5. Balance Between KIPP Students and Matched Comparison Students in Year Three
Baseline Characteristic

Comparison

Math scores
(mean z-score)

-0.120

-0.095

-0.026
(0.017)

16,218

Reading scores
(mean z-score)

-0.082

-0.071

-0.012
(0.016)

16,218

Female

0.512

0.493

0.019*
(0.010)

16,218

Black

0.649

0.639

0.011
(0.005)

16,218

Hispanic

0.316

0.318

-0.002
(0.005)

16,218

Special education

0.072

0.072

0.000
(0.004)

16,218

Limited English proficiency

0.101

0.111

-0.108**
(0.004)

12,147

Free- or reduced-price lunch

0.780

0.780

0.000
(0.007)

15,299

Note:

Difference

Number with Valid
Data

KIPP

Standard errors reported in parentheses. Total sample includes 8,282 KIPP students and 7,936 matched
comparison students. Values are proportions unless otherwise indicated. Due to rounding, the value reported
in the “Difference” column may differ slightly from the difference between the values reported in the “KIPP”
and “Comparison” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.
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Table A.6. Balance Between KIPP Students and Matched Comparison Students in Year Four
Baseline Characteristic

KIPP

Comparison

Difference

Number with Valid
Data

Math scores
(mean z-score)

-0.220

-0.180

-0.041
(0.034)

8,262

Reading scores
(mean z-score)

-0.163

-0.124

-0.039
(0.035)

8,262

Female

0.500

0.523

-0.024
(0.020)

8,262

Black

0.698

0.687

0.011
(0.013)

8,262

Hispanic

0.271

0.283

-0.013
(0.013)

8,262

Special education

0.074

0.084

-0.010
(0.015)

8,262

Limited English proficiency

0.065

0.082

-0.017
(0.012)

5,426

Free- or reduced-price lunch

0.768

0.772

-0.004
(0.013)

8,028

Note:

Standard errors reported in parentheses. Total sample includes 4,299 KIPP students and 3,963 matched
comparison students. Values are proportions unless otherwise indicated. Due to rounding, the value reported
in the “Difference” column may differ slightly from the difference between the values reported in the “KIPP”
and “Comparison” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.

Table A.7. Balance Between KIPP Students and Matched Comparison Students with Science Scores
Baseline Characteristic

Number with Valid
Data

KIPP

Comparison

Difference

Math scores
(mean z-score)

-0.152

-0.105

-0.047*
(0.024)

8,699

Reading scores
(mean z-score)

-0.111

-0.073

-0.038
(0.027)

8,699

Female

0.519

0.490

0.029
(0.016)

8,699

Black

0.630

0.617

0.013
(0.011)

8,699

Hispanic

0.324

0.322

0.002
(0.007)

8,699

Special education

0.069

0.057

0.011*
(0.006)

8,699

Limited English proficiency

0.120

0.126

-0.006
(0.005)

5,971

Free- or reduced-price lunch

0.826

0.827

0.000
(0.010)

8,317

Note:

Standard errors reported in parentheses. Total sample includes 4,386 KIPP students and 4,313 matched
comparison students. Values are proportions unless otherwise indicated. Due to rounding, the value reported
in the “Difference” column may differ slightly from the difference between the values reported in the “KIPP”
and “Comparison” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.
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Table A.8. Balance Between KIPP Students and Matched Comparison Students with Social Studies Scores
Number with Valid
Data

Baseline Characteristic

KIPP

Comparison

Difference

Math scores
(mean z-score)

-0.191

-0.108

-0.083**
(0.029)

6,904

Reading scores
(mean z-score)

-0.126

-0.065

-0.061
(0.033)

6,904

Female

0.502

0.485

0.017
(0.018)

6,904

Black

0.667

0.649

0.018
(0.011)

6,904

Hispanic

0.298

0.315

-0.018*
(0.007)

6,904

Special education

0.059

0.062

-0.003
(0.006)

6,904

Limited English proficiency

0.110

0.119

-0.009
(0.007)

4,176

Free- or reduced-price lunch

0.829

0.831

-0.002
(0.010)

6,493

Note:

Standard errors reported in parentheses. Total sample includes 3,385 KIPP students and 3,519 matched
comparison students. Values are proportions unless otherwise indicated. Due to rounding, the value

reported in the “Difference” column may differ slightly from the difference between the values reported
in the “KIPP” and “Comparison” columns.
*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.

We also tested for equivalence on demographic characteristics and did not find any large
differences. The prevalence of specific demographic groups in the treatment and matched
comparison outcome samples never differs by more than 2 percentage points. For the first outcome
year in math and reading, there are no significant differences between the observed demographic
characteristics of KIPP students and the matched comparison group. For the sample with outcomes
in the second year, there is a small but statistically significant difference in the percentage of students
with limited English proficiency (0.7 percentage points). In the year three sample, there is a small,
significant difference in the percentage of female students (1.9 percentage points) and students with
limited English proficiency (1.1 percentage points), but in the fourth outcome year none of these
differences remain significant. For the science outcome sample, there is a small but significant
difference in the percentage of special education students (1.1 percentage points), and in the history
outcome sample there is a significant difference of 1.8 percentage points in the percentage of
Hispanic students. However, the science and history samples maintained baseline equivalence on all
other demographic characteristics tested.
D. Defining Treatment Status: Lottery Sample
Conceptually, the definition of treatment status in the lottery analysis is straightforward.
Students in the sample are defined as treatment group members if they are offered admission to a
KIPP school in the study on the basis of their draw in the school’s admissions lottery. In practice,
however, this definition is complicated by the fact that the schools make one set of admissions
offers at the time of the lottery, placing other lottery participants on a randomly ordered waiting list.
The schools then make additional admissions offers subsequent to the lottery by contacting students
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on the waiting list as additional seats in the school become available (for example, as some lottery
winners decline their admissions offers). In a few schools, this process of making subsequent
admissions offers continues well into the school year. This process raised a question as to whether
students offered admission from the waiting list, substantially after the beginning of the school year,
receive the “full treatment.”
The benchmark decision rule we used in determining treatment status involved selecting a
single offer date that would give students the ability to attend KIPP for most of that school year.
Offers made after this date were less likely to be considered by families who had made alternate
schooling arrangements with which the students may have become comfortable. Since many schools
stop making offers of admission after enrollment counts are submitted (typically in early October),
the offer date we employed across all sites is October 15 (in 2008 for cohort 1; in 2009 for cohort 2).
We used a slightly different definition of the treatment and control groups in three schools in
the sample (Lynn, WILL, and one of the lottery strata at Academy New York) that ultimately
exhausted waitlists. In these schools, even though everyone in the lottery was eventually offered
admission, there was a large difference in take-up rates—the rate at which students actually accepted
the offer of admission and attended KIPP—between those who initially won an offer of admission
at the time of the lottery and those who were offered admission later, off the waitlist. This allowed
us to implement an alternative experiment (AE) wherein treatment status is defined based on the
initial lottery outcome rather than post-lottery waitlist offers. In other words, treatment group
students at these sites consist of students whose parents provided consent, were included in the
lottery, and were offered admission at the time of the lottery on the basis of the lottery draw (that is,
they were initial lottery winners). Control group students in AE sites consist of students whose
parents provided consent, were included in the lottery, but were not offered admission at the time of
the lottery on the basis of the lottery draw (that is, they were initial lottery non-winners).
Across all schools, the average probability of winning the lottery for all students was 45 percent;
our treatment group also represents 45 percent of the consenting sample (535 out of 1,179
students). In Table A.9, we show the schools included in the lottery-based analysis, lottery details,
and the number of treatment and control students from each school.
For the analysis, we created sample weights that accounted for the actual probability that each
student was offered admission to a KIPP school (that is, the probability that they were assigned to
the treatment group). In some schools, this probability was calculated in a straightforward manner
by dividing the number of students in the treatment group by the total number of students in the
sample at that school. In other schools, however, the sample weights took into account that not all
lottery participants at a school had the same probability of being offered admission, either because
of lottery stratification or due to sibling rules. Lottery stratification occurred when a school, in
effect, held separate lotteries for separate groups of students. Sibling rules arose when a set of two
or more siblings participated in the same lottery at a given KIPP school. In some cases, the school
would automatically offer admission to one sibling if the other received a winning lottery draw, such
that these simultaneous sibling applicants would be twice as likely to be admitted.
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Table A.9. Lottery Detail for Schools Included in Lottery-Based Analysis

School
Academy Lynn

Academy Houston

Academy New York

# Lottery
Participants

Admission
Probability

Consent
Rate
(%)

#
Treatment

#
Control

#
Total

%
Treatment
Attended

State

Cohort

Grade

Date

MA

1

5

3/12/08

19

190

0.400

36.8

30

40

70

73.3

2

5

3/17/09

21

214

0.341

44.4

33

62

95

81.8

1

5

3/12/08

65

139

0.284

68.9

16

35

51

50.0

2

5

3/12/09

58

173

TX

NY

Academy of
Opportunity

CA

Aspire

2

5

4/7/09

16

0.214

86.1

30

119

149

83.3

101

a

0.789

79.1

70

15

85

30.4

a

0.345

75.9

4

18

22

100.0

5

4/30/09

24

29

2

6

4/30/09

0

90

0.300

67.8

13

48

61

53.8

TX

2

6

5/28/09

19

32

0.313

65.6

9

12

21

100.0

Austin College Prep

TX

2

6

2/17/09

2

64

0.359

89.1

11

46

57

54.5

KEY Academy

DC

2

6

4/1/09

0

67

0.358

49.3

16

17

33

68.8

L.A. Prep

CA

2

6

4/30/09

6

122

0.115

89.3

13

96

109

69.2

South Fulton Academy

GA

1

6

3/4/08

8

75

0.520

88.0

33

33

66

39.4

2

5

4/15/09

17

111

0.973

77.5

83

3

86

60.2

2

6

4/15/09

9

118

0.576

79.7

56

38

94

48.2

1

5

5/30/08

74

76

0.579

72.4

30

25

55

90.0

0.800

87.5

56

14

70

80.4

0.476

81.0

9

8

17

66.7

0.826

91.3

17

4

21

88.2

84

2

Summit Academy

TRUTH Academy

CA

TX

2

5

5/29/09

45

80

2

6

5/19/09

1

21

a

a

WAYS Academy

GA

2

6

4/16/09

5

23

WILL Academy

DC

2

6

4/1/09

0

23

0.348

73.9

6

11

17

100.0

389

1,683

0.450

70.1

535

644

1,179

63.9

Total
a

#
Exempt

The lottery at these schools were stratified, with different groups being randomized separately. The numbers here reflect only the single stratum at the school in
which some students were lottery winners who were offered admission and some were lottery non-winners who were not. Other strata at this school were
excluded because either all members of the stratum were lottery winners who were offered admission or all members were lottery non-winners who were not
offered admission.
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E. Baseline Equivalence: Lottery Sample
The following six tables compare baseline characteristics of the treatment and control samples
for the lottery-based analysis. The baseline characteristics for the baseline sample of all students in
our sample who participated in the lottery are presented in Table A.10. Next are baseline
characteristics for each of the analytic samples (that is, the samples of students who had valid data
for particular outcomes): year 1 state test scores (Table A.11), year 2 state test scores (Table A.12),
study-administered test (Table A.13), parent survey (Table A.14), and student survey (Table A.15).
For our key baseline measures—reading and math state test scores at baseline and prebaseline—we find no statistically significant differences between treatment and control groups in
any samples. Across the other 19 characteristics measured, there are no significant differences
between treatment and control groups for the state test score outcomes. For the other samples, just
a few differences reach statistical significance; for example, students in the treatment group are
significantly less likely than those in the control group to have mothers with less education than a
high school diploma in the four non-state test score samples (baseline, study-administered test, and
survey analysis samples).
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Table A.10. Baseline Equivalence for Lottery Sample (Baseline Sample)
Baseline Characteristic

Treatment

Control

Difference

Number with
Valid Data

Baseline reading score (z-score)

0.026

-0.029

0.055
(0.080)

610

Baseline math score (z-score)

0.048

-0.019

0.067
(0.087)

619

Pre-baseline reading score (z-score)

0.004

-0.106

553

-0.027

-0.057

Student is female

0.521

0.486

Age relative to cohort (in years)

0.047

0.008

Student is Hispanic

0.551

0.557

Student is white

0.028

0.032

Student is black

0.376

0.333

Student is other ethnicity

0.045

0.078

Student has IEP

0.106

0.130

Student received free or reduced-price lunch

0.833

0.778

0.110
(0.083)
0.030
(0.089)
0.035
(0.038)
0.039
(0.035)
-0.006
(0.026)
-0.004
(0.011)
0.043
(0.024)
-0.033*
(0.016)
-0.024
(0.026)
0.055
(0.029)

Primary language at home is English

0.536

0.516

Household has only one adult

0.266

0.236

Family income is less than $15k

0.191

0.202

Family income is $15k to $25k

0.230

0.234

Family income is $25k to $35k

0.213

0.200

Family income is $35k to $55k

0.219

0.188

Family income is greater than $55k

0.147

0.175

Mother has less than HS education

0.203

0.267

Mother has HS or GED education

0.299

0.240

Mother has some college education

0.203

0.255

Mother has at least a college education

0.295

0.238

Pre-baseline math score (z-score)

Note:

556
1170
1074
1094
1094
1094
1094
981
1020

0.020
(0.030)
0.030
(0.038)
-0.011
(0.029)
-0.004
(0.032)
0.013
(0.041)
0.031
(0.032)
-0.028
(0.036)
-0.064*
(0.027)
0.059
(0.033)
-0.052
(0.038)

1067

0.057
(0.039)

963

962
920
920
920
920
920
963
963
963

Standard errors reported in parentheses. All values in this table are based on non-imputed data and the
sample for which we have state tests outcome data. The difference between lottery winners and non-winners
is based on a regression of the baseline characteristic on treatment status and site indicators. The difference
is the coefficient on treatment status from that regression. The lottery non-winner mean is the unadjusted
mean for lottery non-winners. The lottery winner mean is the sum of the lottery non-winner mean and the
regression-adjusted difference between groups. Values are proportions unless otherwise indicated. Due to
rounding, the value reported in the “Difference” column may differ slightly from the difference between the
values reported in the “Treatment” and “Control” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.
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Table A.11. Baseline Equivalence for Lottery Sample (Analytic Sample: Year 1 State Test Scores)
Baseline Characteristic

Treatment

Control

Difference

Number with
Valid Data

Baseline reading score (z-score)

0.038

0.011

0.027
(0.086)

488

Baseline math score (z-score)

0.049

0.024

0.025
(0.092)

498

-0.019

-0.040

438

Pre-baseline math score (z-score)

0.009

0.010

Student is female

0.520

0.500

-0.004

-0.004

Student is Hispanic

0.641

0.659

Student is white

0.048

0.028

Student is black

0.283

0.254

Student is other ethnicity

0.028

0.059

Student has IEP

0.061

0.095

Student received free or reduced-price lunch

0.848

0.857

0.021
(0.090)
-0.001
(0.096)
0.020
(0.051)
-0.000
(0.047)
-0.018
(0.040)
0.020
(0.018)
0.029
(0.038)
-0.031
(0.019)
-0.034
(0.036)
-0.009
(0.032)

Primary language at home is English

0.486

0.413

499

Household has only one adult

0.253

0.217

Family income is less than $15k

0.187

0.248

Family income is $15k to $25k

0.223

0.270

Family income is $25k to $35k

0.269

0.223

Family income is $35k to $55k

0.192

0.165

Family income is greater than $55k

0.128

0.094

Mother has less than HS education

0.250

0.321

Mother has HS or GED education

0.348

0.300

Mother has some college education

0.195

0.220

0.073
(0.049)
0.036
(0.045)
-0.061
(0.046)
-0.047
(0.052)
0.046
(0.048)
0.027
(0.042)
0.034
(0.036)
-0.071
(0.044)
0.048
(0.051)
-0.025
(0.042)

Mother has at least a college education

0.207

0.160

Pre-baseline reading score (z-score)

Age relative to cohort (in years)

Note:

0.047
(0.045)

440
536
503
522
522
522
522
481
500

458
445
445
445
445
445
460
460
460
460

Standard errors reported in parentheses. All values in this table are based on non-imputed data and the
sample for which we have state tests outcome data. The difference between lottery winners and non-winners
is based on a regression of the baseline characteristic on treatment status and site indicators. The difference
is the coefficient on treatment status from that regression. The lottery non-winner mean is the unadjusted
mean for lottery non-winners. The lottery winner mean is the sum of the lottery non-winner mean and the
regression-adjusted difference between groups. Values are proportions unless otherwise indicated. Due to
rounding, the value reported in the “Difference” column may differ slightly from the difference between the
values reported in the “Treatment” and “Control” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.
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Table A.12. Baseline Equivalence for Lottery Sample (Analytic Sample: Year 2 State Test Scores)
Baseline Characteristic

Control

Baseline reading score (z-score)

0.055

0.011

0.044
(0.091)

389

Baseline math score (z-score)

0.034

0.010

0.024
(0.085)

399

Pre-baseline reading score (z-score)

-0.044

-0.066

343

Pre-baseline math score (z-score)

-0.021

-0.028

Student is female

0.525

0.494

Age relative to cohort (in years)

0.047

0.044

Student is Hispanic

0.556

0.582

Student is white

0.059

0.032

Student is black

0.342

0.321

Student is other ethnicity

0.042

0.064

Student has IEP

0.050

0.100

Student received free or reduced-price lunch

0.822

0.837

0.022
(0.097)
0.007
(0.094)
0.031
(0.054)
0.003
(0.054)
-0.026
(0.049)
0.027
(0.021)
0.021
(0.047)
-0.022
(0.024)
-0.050
(0.043)
-0.015
(0.035)

Primary language at home is English

0.523

0.433

406

Household has only one adult

0.296

0.242

Family income is less than $15k

0.176

0.198

Family income is $15k to $25k

0.217

0.266

Family income is $25k to $35k

0.274

0.261

Family income is $35k to $55k

0.177

0.169

Family income is greater than $55k

0.157

0.106

Mother has less than HS education

0.255

0.301

Mother has HS or GED education

0.300

0.296

Mother has some college education

0.200

0.208

0.090
(0.052)
0.054
(0.055)
-0.022
(0.050)
-0.049
(0.057)
0.013
(0.050)
0.008
(0.042)
0.051
(0.042)
-0.046
(0.046)
0.004
(0.054)
-0.008
(0.046)

Mother has at least a college education

0.245

0.194

Note:

Difference

Number with
Valid Data

Treatment

0.051
(0.053)

345
442
410
427
427
427
427
384
405

366
353
353
353
353
353
368
368
368
368

Standard errors reported in parentheses. All values in this table are based on non-imputed data and the
sample for which we have state tests outcome data. The difference between lottery winners and non-winners
is based on a regression of the baseline characteristic on treatment status and site indicators. The difference
is the coefficient on treatment status from that regression. The lottery non-winner mean is the unadjusted
mean for lottery non-winners. The lottery winner mean is the sum of the lottery non-winner mean and the
regression-adjusted difference between groups. Values are proportions unless otherwise indicated. Due to
rounding, the value reported in the “Difference” column may differ slightly from the difference between the
values reported in the “Treatment” and “Control” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.
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Table A.13. Baseline Equivalence for Lottery Sample (Analytic Sample: TerraNova Test)
Baseline Characteristic

Treatment

Control

Difference

Baseline reading score (z-score)

0.054

-0.048

Baseline math score (z-score)

0.110

0.050

Pre-baseline reading score (z-score)

0.073

-0.065

Pre-baseline math score (z-score)

0.059

-0.061

Student is female

0.563

0.481

Age relative to cohort (in years)

0.061

-0.047

Student is Hispanic

0.546

0.582

Student is white

0.028

0.026

Student is black

0.393

0.341

0.102
(0.101)
0.060
(0.110)
0.138
(0.108)
0.120
(0.111)
0.082
(0.050)
0.108*
(0.048)
-0.036
(0.033)
0.002
(0.013)
0.052
(0.032)

Student is other ethnicity

0.033

0.051

Student has IEP

0.106

0.128

Student received free or reduced-price lunch

0.843

0.815

Primary language at home is English

0.561

0.484

Household has only one adult

0.257

0.227

Family income is less than $15k

0.185

0.222

Family income is $15k to $25k

0.237

0.273

Family income is $25k to $35k

0.191

0.196

Family income is $35k to $55k

0.220

0.156

Family income is greater than $55k

0.167

0.153

Mother has less than HS education

0.184

0.292

Mother has HS or GED education

0.304

0.246

Mother has some college education

0.162

0.210

Mother has at least a college education

0.350

0.253

Note:

-0.018
(0.014)
-0.022
(0.034)
0.028
(0.036)
0.077*
(0.037)
0.030
(0.057)
-0.037
(0.039)
-0.036
(0.044)
-0.005
(0.057)
0.064
(0.037)
0.014
(0.049)
-0.108**
(0.036)
0.058
(0.042)
-0.048
(0.051)
0.097
(0.050)

Number with
Valid Data
356
361
328
330
590
552
579
579
579
579
527
547
573
520
502
502
502
502
502
518
518
518
518

Standard errors reported in parentheses. All values in this table are based on non-imputed data and the
sample for which we have state tests outcome data. The difference between lottery winners and non-winners
is based on a regression of the baseline characteristic on treatment status and site indicators. The difference
is the coefficient on treatment status from that regression. The lottery non-winner mean is the unadjusted
mean for lottery non-winners. The lottery winner mean is the sum of the lottery non-winner mean and the
regression-adjusted difference between groups. Values are proportions unless otherwise indicated. Due to
rounding, the value reported in the “Difference” column may differ slightly from the difference between the
values reported in the “Treatment” and “Control” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.
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Table A.14. Baseline Equivalence for Lottery Sample (Analytic Sample: Parent Survey)
Baseline Characteristic

Treatment

Control

Baseline reading score (z-score)

0.018

-0.017

Baseline math score (z-score)

0.052

0.023

Pre-baseline reading score (z-score)

-0.007

-0.073

Pre-baseline math score (z-score)

-0.018

-0.008

Student is female

0.547

0.464

Age relative to cohort (in years)

0.058

0.002

Student is Hispanic

0.539

0.569

Student is white

0.032

0.033

Student is black

0.383

0.326

Student is other ethnicity

0.046

0.073

Student has IEP

0.112

0.132

Student received free or reduced-price lunch

0.839

0.779

Primary language at home is English

0.539

0.496

Household has only one adult

0.249

0.212

Family income is less than $15k

0.186

0.204

Family income is $15k to $25k

0.246

0.243

Family income is $25k to $35k

0.216

0.188

Family income is $35k to $55k

0.201

0.188

Family income is greater than $55k

0.151

0.177

Mother has less than HS education

0.192

0.279

Mother has HS or GED education

0.307

0.236

Mother has some college education

0.198

0.239

Mother has at least a college education

0.304

0.247

Note:

Difference
0.035
(0.094)
0.029
(0.100)
0.066
(0.095)
-0.010
(0.103)
0.083
(0.043)
0.056
(0.040)
-0.030
(0.030)
-0.001
(0.013)
0.058*
(0.027)
-0.027
(0.018)
-0.020
(0.030)
0.060
(0.033)
0.043
(0.034)
0.037
(0.045)
-0.018
(0.029)
0.003
(0.037)
0.028
(0.048)
0.013
(0.034)
-0.026
(0.043)
-0.087**
(0.031)
0.071*
(0.035)
-0.041
(0.044)
0.057
(0.044)

Number with
Valid Data
448
457
413
414
848
797
845
845
845
845
749
771
845
740
712
712
712
712
712
742
742
742
742

Standard errors reported in parentheses. All values in this table are based on non-imputed data and the
sample for which we have state tests outcome data. The difference between lottery winners and non-winners
is based on a regression of the baseline characteristic on treatment status and site indicators. The difference
is the coefficient on treatment status from that regression. The lottery non-winner mean is the unadjusted
mean for lottery non-winners. The lottery winner mean is the sum of the lottery non-winner mean and the
regression-adjusted difference between groups. Values are proportions unless otherwise indicated. Due to
rounding, the value reported in the “Difference” column may differ slightly from the difference between the
values reported in the “Treatment” and “Control” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.
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Table A.15. Baseline Equivalence for Lottery Sample (Analytic Sample: Student Survey)
Baseline Characteristic

Treatment

Control

Baseline reading score (z-score)

0.016

-0.024

Baseline math score (z-score)

0.082

0.044

Pre-baseline reading score (z-score)

0.015

-0.044

-0.001

0.009

Student is female

0.567

0.480

Age relative to cohort (in years)

0.041

-0.003

Student is Hispanic

0.546

0.579

Student is white

0.035

0.037

Student is black

0.376

0.315

Student is other ethnicity

0.042

0.069

Student has IEP

0.117

0.127

Student received free or reduced-price lunch

0.844

0.784

Primary language at home is English

0.541

0.484

Household has only one adult

0.260

0.200

Family income is less than $15k

0.186

0.199

Family income is $15k to $25k

0.246

0.252

Family income is $25k to $35k

0.213

0.186

Family income is $35k to $55k

0.200

0.193

Family income is greater than $55k

0.156

0.171

Mother has less than HS education

0.186

0.284

Mother has HS or GED education

0.299

0.245

Mother has some college education

0.176

0.227

Mother has at least a college education

0.340

0.245

Pre-baseline math score (z-score)

Note:

Difference

Number with
Valid Data

0.040
(0.096)
0.038
(0.107)
0.059
(0.101)
-0.010
(0.110)
0.087
(0.044)
0.044
(0.041)
-0.033
(0.031)
-0.002
(0.015)
0.062*
(0.028)

409

-0.027
(0.017)
-0.010
(0.031)
0.060
(0.035)
0.057
(0.035)
0.060
(0.047)
-0.013
(0.031)
-0.006
(0.039)
0.027
(0.051)
0.007
(0.036)
-0.015
(0.045)

756

-0.098**
(0.034)
0.054
(0.037)
-0.051
(0.046)
0.095*
(0.044)

415
376
377
756
713
756
756
756

674
695
755
666
643
643
643
643
643
670
670
670
670

Standard errors reported in parentheses. All values in this table are based on non-imputed data and the
sample for which we have state tests outcome data. The difference between lottery winners and non-winners
is based on a regression of the baseline characteristic on treatment status and site indicators. The difference
is the coefficient on treatment status from that regression. The lottery non-winner mean is the unadjusted
mean for lottery non-winners. The lottery winner mean is the sum of the lottery non-winner mean and the
regression-adjusted difference between groups. Values are proportions unless otherwise indicated. Due to
rounding, the value reported in the “Difference” column may differ slightly from the difference between the
values reported in the “Treatment” and “Control” columns.

*Significantly different from zero at the 0.05 level, two-tailed test.
**Significantly different from zero at the 0.01 level, two-tailed test.
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Several of the measures in Chapters III, V, and VI of this report are derived from survey items.
Many of the outcomes are indices created by combining closely related survey items into a single
measure, reducing measurement error, and capturing the breadth of a construct. The indices and
their component items are listed in Table B.1 for principal survey items and Table B.2 for student
and parent survey items. Both tables also include survey outcomes or measures that are not indices,
but are derived from one or more survey items.
The process for creating the indices included a number of steps to maximize reliability and
reduce dimensionality. We first identified all items from the surveys that were conceptually related to
a specific construct. We used principal component analysis to confirm that the composite was
unidimensional, excluding items not related to the underlying construct. For the indices used in the
factors chapter, we then standardized the values for each item, such that the overall mean for all
KIPP schools had a value of 0 and a standard deviation of 1. 59 We did not standardize the indices
used for other chapters because the non-standardized versions were easier to meaningfully interpret.
We then computed the standardized Cronbach’s alpha, an estimate of the internal consistency or
reliability of an index, and dropped indices with alpha values suggesting low reliability. 60

Before standardizing the indices, we checked to confirm there was sufficient variation in the responses to justify
using them as a factor. In all cases, there was variation across respondents, but it was consolidated around a limited
interval within the full range of possible values for the indices. As a result, we standardized the indices to better capture
how the existing variation in the indices is associated with the variation in impacts.
59

Conventionally, indices with alpha values greater than 0.7 are considered reliable. Following Gleason et al.
(2010), we retained indices with alpha values somewhat lower than this threshold but indicate that these indices may
have low levels of reliability. Indices with values of alpha below 0.7 are noted in the chapter tables.
60
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Table B.1. Construction of Principal Survey Outcomes
Variable

Principal Survey Items Included

Scale/Definition

Total enrollment

A5. Around October 2010, how many students in grades K–12 were enrolled
in this school?

Number of students

Enrollment per grade

A2. Which grades are offered in this school? Select all that apply.

Total enrollment divided by the number of grades reported

Enrolled students who withdrew

A8. Please indicate the number of students who left this school between
October 1, 2012 and May 30, 2011. Please do not include students who
graduated in your count.

Number of students who left divided by total enrollment

Enrolled students who enrolled midyear

A9. Between October 1, 2010 and May 30, 2011, did any new students enroll
in this school?

Number of new students enrolled divided by total
enrollment (0 for schools reporting no new students)

(Conditional on reporting “Yes” to the previous question):
A10. Please indicate the number of new students who have enrolled in this
school.
ELA/math class size

B3. What is the typical number of students in a language arts class at this
school?

Mean number of students reported in language arts and
math classes

B5. What is the typical number of students in a math class at this school?
Student-teacher ratio

C1. As of October 1, 2010, how many teachers and long-term substitute
teachers held part-time and full-time positions at this school?

Total enrollment divided by number of full-time teachers

(a) Part-time
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(b) Full-time
School day length in hours

A11. How long is the school day for students in this school?

Number of hours

Hours per day spent in core classes

B7. During a typical full week of school, approximately how many minutes do
most 7th grade students spend on the following activities at this school?

Sum of hours spent in all four categories, converted to
hours per day

(a) English, reading, or language arts
(b) Arithmetic or math
(c) Social studies or history
(d) Science
Hours per day spent outside of core
classes

See items A11 and B7.

Difference between school day length and hours per day
spent in core classes

School year length in days

A14. How many days are in the school year for students in this school? If
applicable, please include Saturday school days in your count.

Number of days

School requires students to attend
Saturday school

A12. Does this school require students to attend Saturday school?

Proportion answering “yes”

Number of days students attend
Saturday school per month

(Conditional on reporting that the school requires students to attend Saturday
school):

Number of Saturdays required (0 for schools reporting that
Saturday school was not required)

A13. In a typical month, how many Saturdays does this school require
students to attend classes?

Table B.1 (continued)
Variable

Principal Survey Items Included

Scale/Definition

Average daily attendance

A15. For the 2010–2011 school year, what was the average daily attendance
(ADA) at this school?

Percent

School serves as its own district

F1. Does your school serve as its own district or is it part of the local school
district in which it is located?

Proportion answering that “school is its own district”

All core classes have students with
mixed ability levels (ELA or math)

B2. Which of the following best describes this school’s approach to providing
instruction in math and English/language arts to regular students? Do all,
some, or none of the classes in core subjects have students assigned into
classrooms of mixed ability levels?

Proportion answering “all classes have mixed ability levels”
for both English/language arts and math

(1) All classes have mixed ability levels
(2) Some classes have mixed ability levels
(3) No classes have mixed ability levels
(4) Not applicable, only one class per grade
Students loop through multiple grades
with teacher

B1. Is this school using the following methods to organize classes or student
groups?

Proportion reporting “student groups that remain with the
same teacher for two or more years (e.g., looping)”

(a) Traditional grades or academic discipline-based departments
(b) Grades subdivided into small groups, such as “houses,” “families,” or
“teams”
(c) Student groups that remain with the same teacher for two or more years
(e.g., looping)
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(d) Interdisciplinary teaching (when two or more teachers with different
academic specializations collaborate to teach an interdisciplinary program to
the same group of students)
(e) Paired or team teaching (when two or more teachers are in the same
class at the same time and are jointly responsible)
School uses interdisciplinary teaching

See item B1.

Proportion reporting ”interdisciplinary teaching”

School uses paired/team teaching

See item B1.

Proportion reporting “paired or team teaching”

Primary 7th grade math textbook is
“no textbook”

B8. Please indicate which of the following textbooks are used in any 7th
grade Math course at this school. Then, select the textbook that is used most
often.

Proportion answering “no textbook” for the textbook used
most often

Talented/gifted program for core
subjects

B15. Which of the following types of enrichment programming are offered at
your school?

Proportion indicating a “talented/gifted program for core
subjects” is offered

(a) Talented/gifted program for core subjects
(b) Talented/gifted program for other subjects
(c) Magnet program for the arts
(d) Magnet program for science and/or math
(e) Magnet program for general academics
(f) Other enrichment programming (specify)

Table B.1 (continued)
Variable

Principal Survey Items Included

Scale/Definition

Music and/or art program

B14. Which of the following programs or facilities are available to students in
your school?

Proportion indicating “a music program” or “an arts
program” is available

(a) Special programs for non-English speakers
(b) Individual tutors
(c) A computer lab
(d) A library
(e) A gym
(f) A cafeteria
(g) Child counselors
(h) A nurse’s office
(i) A music program
(j) A physical education program
(k) An after-school program
(l) Breakfasts prepared at the school
(m) Lunches prepared at the school
(n) A before-school program
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(o) An arts program
Before- or after-school programming

See item B14.

Proportion indicating “a before-school program” or “an after
school program” is available

Individual tutoring

See item B14.

Proportion indicating “individual tutors” are available

Limited English proficiency instruction
for students

B9. Does this school have instruction specifically designed to address the
needs of limited-English proficient students?

Proportion answering “yes”

Services for parents with limitedEnglish skills (interpreters or
translations of printed materials)

B13. Does this school provide the following services for any parents with
limited-English skills?

Proportion answering “yes” to either

(a) Interpreters for meetings or parent-teacher conferences
(b) Translations of printed materials, such as newsletters, school notices, or
school signs

Table B.1 (continued)
Variable

Principal Survey Items Included

Scale/Definition

Index of use of school-wide behavior
plan

E1. To what extent do you agree with the following statements?

Mean across items (a), (c), and (d) using the following
scale:

(a) Behavioral standards and discipline policies are established and enforced
consistently across the entire school
(b) Our school has a zero-tolerance policy for potentially dangerous
behaviors
(c) We have a school-wide behavior code that includes specific positive
rewards for students who consistently behave well

Strongly disagree (1)
Disagree (2)
Agree (3)
Strongly agree (4)

(d) We have a school-wide behavior code that includes specific negative
sanctions for students who violate the rules
(e) Instructional practices allow teachers to flexibly address the interests and
needs of individual students
(f) At this school, it is difficult to overcome the cultural barriers between
teachers and parents
(g) Staff at this school work hard to build trusting relationships with parents
E7. During the 2010–2011 school year, how many students were expelled
from this school, that is, removed or transferred for at least the remainder of
the school year? If none, enter “0.”

Number of students expelled divided by total enrollment

Percentage of enrolled students
suspended out-of-school

E8. Does your school have policies or practices in place under which
students can be suspended?

Number of students receiving out-of-school suspensions
(substituting 0 for those who reported “no” to the first
question) divided by total enrollment
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Percentage of enrolled students
expelled from school

(Conditional on reporting “Yes” to the previous question)
E9. During the 2010–2011 school year, what was the total number of (a) inschool suspensions and (b) out-of-school suspensions, and the number of
students who received each?
Parents make participation
commitments (e.g., interview,
orientation session, commitment form)

A16. Before new students enroll in this school, which of the following are
parents or students required to do?
(1) Students must take an achievement test for diagnostic purposes

Proportion answering “parents are required to meet certain
participation requirements, such as completing a personal
interview, attending an orientation, or signing a
commitment agreement”

(2) Students must meet some academic requirement, such as a minimum
score on an achievement test or minimum GPA, or demonstrate special
aptitude, skills, or talents (such as in music or the arts)
(3) Parents must submit recommendations from adults who know the student
(4) Parents are required to meet certain participation requirements, such as
completing a personal interview, attending an orientation, or signing a
commitment agreement
(5) Students must sign an agreement describing their responsibilities (for
example, related to their academic efforts or attendance in school)
(6) Other (please specify)
Students must sign a responsibilities
agreement

See item A16.

Proportion reporting this activity

Table B.1 (continued)
Variable

Principal Survey Items Included

Scale/Definition

Index of quality of parent/staff
interaction

See item E1.

Mean across items (f) and (g) using the following scale
[with scale reversed for item (f)]:
Strongly disagree (1)
Disagree (2)
Agree (3)
Strongly agree (4)

Index of amount of parent
involvement in school activities a

E5. During the 2010–2011 school year, what proportion of parents
participated in the following activities at your school?

Mean across items (a), (c), and (e) using the following
scale:

(a) Parents participated in instruction

None/not offered (1)

(b) Parents attended parent/teacher conferences

Few (2)

(c) Parents accompanied students on class trips

Some (3)

(d) Parents attended open houses or back-to-school nights

All (4)

(e) Parents attended education workshops
School provides parents weekly or
daily notes about their child’s
progress

E4. Does your school routinely provide any of the following to parents?
(a) Information about their child’s grades halfway through the grading period

Proportion answering “weekly or daily notes about their
child’s progress”

(b) Notification when their child is sent to the office for disruptive behavior
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(c) Weekly or daily notes about their child’s progress
(d) A newsletter about what’s going on in their child’s school or school
system
Number of full-time teachers

C1. As of October 1, 2010, how many teachers and long-term substitute
teachers held part-time and full-time positions at this school?

Number of full-time teachers

Number of years as principal

D2. Prior to this school year, how many years did you serve as the principal
of this school?

Sum of years as principal of this and other schools

D3. Prior to this school year, how many years did you serve as the principal
at any other school?
Number of years of teaching
experience before becoming a
principal

D4. Before becoming a principal, how many years of elementary or
secondary teaching experience did you have?

Number of years

Teachers with more than four years of
experience

C4. As of October 1, 2010, how many teachers in your school had the
following levels of elementary or secondary experience?

Sum of teachers with “four to nine years” and “ten or more
years” divided by sum of the number teachers reported for
all categories

(a) No prior experience
(b) One year
(c) Two or three years
(d) Four to nine years
(e) Ten or more years

Table B.1 (continued)
Variable

Principal Survey Items Included

Scale/Definition

Teachers at school with full state
certification

C2. As of October 1, 2010, of your school’s instructional staff, how many had
full state certification for the subjects and grade levels they taught in your
school?

Number with full state certification divided by total number
of full-time teachers

Principal time on work-related
activities

D7. How many hours do you spend on all school-related activities during a
typical full week at this school? Include hours spent during the school day,
before and after school, and on the weekends.

Hours per week

Index of frequency of principal time on
problematic issues

D9. How many times in a typical month do you spend at least an hour
resolving…

Mean across items (e), (f), and (g) using the following
scale:

(a) Financial or payroll issues

Never (1)

(b) Issues about facilities leases

1-2 times (2)

(c) Issues about buildings or grounds maintenance

3-5 times (3)

(d) Conflicts with school or district board

6 or more times (4)

(e) Complaints from parents
(f) Conflicts among teachers
(g) Individual teacher complaints
(h) Union grievances
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Table B.1 (continued)
Variable

Principal Survey Items Included

Scale/Definition

Index of principal satisfaction

D10. For the following statements, please select whether you strongly
disagree, disagree, agree or strongly agree.

Mean across items (a), (l), (m), (n), and (o) using the
following scale:

(a) Overall, I am satisfied with this school

Strongly disagree (1)

(b) I am proud to tell others that I work here

Disagree (2)

(c) My day to day work makes good use of my strengths

Agree (3)

(d) I have access to the tools I need to do my job

Strongly agree (4)

(e) Someone at work has given me positive feedback in the past week
(f) I plan to work at this school for at least three more years
(g) My school’s mission is important to me
(h) With hard work, all students at this school are capable of attending
college
(i) I participate in professional development that helps me improve in my job
(j) I am continuously developing my leadership skills
(k) I have the support from my leadership team that I need to manage the
demands of my role
(l) I find the length of the school day manageable
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(m) The school keeps its best teachers and staff
(n) I am happy with our current staff retention/turnover level
(o) I am fairly compensated for my work
Number of principals at the school in
the past three years

D5. Including yourself, how many principals has this school had over the last
three school years (since September 1, 2008)?

Number of principals

Teacher turnover

C10. Did the school dismiss any teachers for performance-related reasons
during or following the 2010–2011 school year?

Sum of number of teachers who left for performance
related and other reasons divided by number of full-time
teachers (0 for schools reporting they did not dismiss or
lose any teachers)

(Conditional on reporting “Yes” to the previous question):
C10a. How many teachers were dismissed for performance-related reasons
during or following the 2010–2011 school year?
C11. Did this school lose any teachers during or following the 2010–2011
school year for other reasons, including teachers moving to other schools,
jobs in other organizations, or leaving the labor force?
(Conditional on reporting “Yes” to the previous question):
C11a. Enter the number of teachers that left for other reasons.

Table B.1 (continued)
Variable

Principal Survey Items Included

Scale/Definition

Principal reports difficulty obtaining
suitable replacements is a barrier to
dismissing poor-performing teachers

C9a. Do you consider any of the following factors to be significant barriers to
dismissing poor-performing or incompetent teachers at this school?

Proportion reporting “difficulty in obtaining suitable
replacements” as a factor

(a) District personnel policies
(b) Length of time or amount of documentation required for termination
process
(c) Teacher tenure
(d) Teacher associations or unions
(e) Difficulty in obtaining suitable replacements
(f) Resistance from parents

Number of teacher vacancies on
October 1, 2010

C12. As of October 1, 2010, were there teaching vacancies in this school,
that is, teaching positions for which teachers were recruited and interviewed?

Number of vacancies divided by the number of full-time
teachers (0 for schools reporting no vacancies)

(Conditional on reporting “Yes” to the previous question):
C12a. Enter the number of vacancies.
Applicants were not a good fit for
school culture/goals

C13. In general, how easy or difficult is it to fill the vacancies in this school?
(Conditional on reporting “somewhat difficult” or “very difficult” for the
previous question):

Proportion reporting “applicants were not a good fit for
school culture/goals”
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C14. Thinking about the teacher vacancies that are difficult to fill, what are
the reasons for the difficulty?
(1) No applicants
(2) Applicants were not qualified
(3) Applicants were not a good fit for school culture/goals
(4) We made offers, but they were not accepted
(5) We were not able to offer a competitive compensation package
(6) Candidates had multiple other offers
(7) Vacancies were in a high need or shortage area
(8) Other (please specify)
Applicants were not qualified

See item C14.

Proportion reporting “applicants were not qualified”

Vacancies were in a high-need or
shortage area

See item C14.

Proportion reporting “vacancies were in a high-need or
shortage area”

Midpoint of $ teacher salary range at
school

C16. Currently, what is the range of yearly base salaries for full-time teachers
at this school?

Average of minimum and maximum

Table B.1 (continued)
Variable

Principal Survey Items Included

Scale/Definition

School provides teacher incentive pay
in “hard-to-staff” locations

C17. Does this school (or your district) currently use any pay incentives such
as cash bonuses, salary increases, or different steps on the salary schedule
to…

Proportion reporting “recruit or retain teachers in a less
desirable location”

(a) Reward teachers who have attained National Board for Professional
Teaching Standards certification
(b) Reward excellence in teaching
(c) Recruit or retain teachers to teach in a less desirable location
(d) Recruit or retain teachers to teach in fields of shortage
School provides teacher incentive pay
in “hard-to-staff” subjects

See item C17.

Proportion reporting “recruit or retain teachers in fields of
shortage”

School provides teacher incentive pay
for excellence in teaching

See item C17.

Proportion answering “reward excellence in teaching”

Teachers covered by collective
bargaining

C18. Are your school’s teachers covered by a collective bargaining
agreement?

Proportion answering “yes”

Index of intensity of new teacher
coaching

C5. On average, how many times per year do new teachers experience the
following at your school?

Mean across items (a) and (c) using the following scale:

(a) Observed by a master teacher or someone else who coaches teachers

Not at all (1)
Once (2)
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(b) Observed by a principal, administrator, or someone else who monitors
performance

2–3 times (3)

(c) Received feedback from someone who observed them teach

4–7 times (4)

(d) Provided with diagnostic test results for individual students to help them
determine which topics/skills to focus on

8 or more times (5)

(e) Participated in content-related professional development
(f) Asked to submit lesson plans to master teacher, department chair,
principal, or other administrator for review
Index of intensity of experienced
teacher coaching

C6. On average, how many times per year do experienced teachers
experience the following at your school?

Mean across items (a), (b), (c), and (d) using the following
scale:

(a) Observed by a master teacher or someone else who coaches teachers

Not at all (1)

(b) Observed by a principal, administrator, or someone else who monitors
performance

Once (2)

(c) Received feedback from someone who observed them teach
(d) Provided with diagnostic test results for individual students to help them
determine which topics/skills to focus on
(e) Participated in content-related professional development
(f) Asked to submit lesson plans to master teacher, department chair,
principal, or other administrator for review
Note:

The scales were re-oriented to be unidimensional in this table.

2–3 times (3)
4–7 times (4)
8 or more times (5)

Table B.2. Construction of Student and Parent Survey Outcomes
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Count of extracurricular activities

C4. During the 2010–11 school year, please tell me whether you (participate/participated) in
any of the following activities at school outside of your normal classes.

Sum across all items using the following
scale:

(a) Student government

Yes (1)

(b) Band, orchestra, chorus, or choir

No (0)

(c) School plays or musicals
(d) Organized sports or exercise
(e) A school yearbook, newspaper or magazine
(f) Community service activities
(g) Academic clubs, such as a math club, foreign language club, or an academic honor
society, like the National Junior Honor Society
(h) Other types of clubs, for example, an arts or crafts club, computer club, drama club, or
games club
(i) Tutoring
(j) Do you participate in any other activities at school that I have not already mentioned?
(SPECIFY)
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Student reports having homework
on a typical night

C5. On a typical school night, are you given homework? [student]

Proportion answering “yes”

Minutes spent on homework on
typical night, student report

C6. On a typical school night, how much time do you spend doing your homework? [student]

Minutes reported

B2. On an average night, about how much time does/did that homework take? [parent]

Minutes spent on homework on
typical night, parent report
Parent says student typically
completes homework

B3. How often does he/she complete all of the homework he/she is given? [parent]

Proportion answering “almost every day”

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Index of school engagement

C7. Now I’m going to read you some statements about school. For each, please tell me if you
do each “almost always,” “often,” “sometimes,” or “almost never.”

Mean across items (a), (b), (h), (i), (j), and
(k) using the following scale (scale reversed
for items j and k):

(a) Stick with a class assignment or task until it is done
(b) Put in your best effort on class assignments, projects, and homework
(c) Ask a teacher for help when you don’t understand an assignment
(d) Ask another student for help when you don’t understand an assignment
(e) Take part in class discussions or activities

Almost never (1)
Sometimes (2)
Often (3)
Almost always (4)

(f) Feel challenged in class
(g) Receive recognition or praise for doing good school work
(h) Learn from your mistakes at school
(i) Complete class assignments, projects, and homework on time
(j) Think of dropping out of school
(k) Try to stay home from school
Index of self control

C8. Last week in school/Thinking about a typical week during the 2010–11 school year, how
many days did you do each of the following things?
(a) Went to all of your classes prepared
(b) Remained calm even when things happened that could upset you
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(c) Paid attention in all of your classes
(d) Listened to other students speak without interrupting them
(e) Were polite to adults and other students
(f) Remembered and followed directions
(g) Controlled your temper
(h) Got to work right away rather than procrastinating

Mean number of days across all items

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Index of academic self-concept

B2. I’m going to read some more statements. For these, tell me how much you agree or
disagree with each. For each statement I read, please tell me if you “strongly agree,” “agree,”
“disagree,” or “strongly disagree.”

Mean across all items using the following
scale:

(a) You like to work with other students
(b) You learn things quickly in most school subjects
(c) Because reading is fun, you wouldn’t want to give it up

Strongly disagree (1)
Disagree (2)
Agree (3)
Strongly agree (4)

(d) You are good at most school subjects
(e) You learn most when you work with other students
(f) English/Language Arts is one of your best subjects
(g) You do your best work when you work with other students
(h) Math is one of your best subjects
(i) You like to help other people do well in group assignments
(j) You do well in tests in most school subjects
(k) It is helpful to put together everyone’s ideas when you work on a project
Index of effort and persistence in
school

B1. Now I’m going to read you some statements about your schoolwork. For each please tell
me if these things apply to you “almost always,” “often,” “sometimes,” or “almost never”?

Mean across all items using the following
scale:

(a) You’re certain you can understand even the most difficult material presented in textbooks
or other written material

Almost never (1)
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(b) You can learn something really difficult when you want to
(c) In school you work as hard as possible
(d) You’re certain you can understand even the most difficult material presented by the
teacher
(e) If you decide to not get any bad grades, you can really do it
(f) In school, you keep working even if the material is difficult
(g) You’re certain you can do an excellent job on assignments and tests
(h) You try to do your best to learn the knowledge and skills taught
(i) You work hard in school so you can get a good job
(j) If you want to learn something well, you can
(k) You’re certain you can master the material you are taught
(l) If you don’t understand something in your schoolwork, you try to find additional information
to help you learn
(m) You put forth your best effort in school

Sometimes (2)
Often (3)
Almost always (4)

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Student expects to graduate HS on
time

D1. As things stand now, do you think you will…

Proportion answering “graduate from high
school on time, in four years”

(1) Graduate from high school on time, in four years,
(2) Graduate from high school late, taking more than four years,
(3) Drop out of high school and complete the GED, or
(4) Not finish high school or the GED

Parent expects student to graduate
HS on time

E1. As things stand now, do you think he/she will…
(1) Graduate from high school on time, in four years,

Proportion answering “graduate from high
school on time, in four years”

(2) Graduate from high school late, taking more than four years,
(3) Drop out of high school and complete the GED, or
(4) Not finish high school or the GED
Student wishes to complete college

D2. How far would you like to get in school?
(1) High school graduate or GED,

Proportion answering “graduate from college
or a higher level of school”

(2) Vocational, trade, or business school, or
(3) Graduate from college or a higher level of school after graduating college?
Parent wishes student to complete
college

E2. How far would you like her/him to go in school?
(1) High school graduate or GED,

Proportion answering “graduate from college
or a higher level of school”
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(2) Vocational, trade, or business school, or
(3) Graduate from college or a higher level of school after graduating college?
Student believes very likely to
complete college

D3. How likely is it that you will get this far in school? Would you say it is…
(1) Very likely,

Among those answering “graduate from
college or a higher level of school,”
proportion answering ”very likely”

(2) Likely,
(3) Unlikely, or
(4) Very unlikely?
Parent believes student very likely
to complete college

E3. How likely is it that he/she will get this far in school? Would you say it is…
(1) Very likely,
(2) Likely,
(3) Unlikely, or
(4) Very unlikely?

Among those answering “graduate from
college or a higher level of school,”
proportion answering ”very likely”

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Student reports having discussions
about college at school

D6. During the 2010–11 school year, how often (have/did) you (discussed/discuss) going to
college with teachers or other school staff, such as a guidance counselor? Would you say…

Proportion answering “about once or twice”
or “more than twice”

(1) Never,
(2) About once or twice during the school year, or
(3) More than twice during the school year
Student reports having discussions
about college at home

D5. During the 2010–11 school year, how often (have/did) you (discussed/discuss) going to
college with a parent or guardian? Would you say…

Proportion answering “about once or twice”
or “more than twice”

(1) Never,
(2) About once or twice during the school year, or
(3) More than twice during the school year
Parent reports having discussions
about college

E5. During the 2010–11 school year, how often did you discuss college with him/her? Would
you say…

Proportion answering “about once or twice”
or “more than twice”)

(1) Never,
(2) About once or twice during the school year, or
(3) More than twice during the school year?
Index of peer pressure for bad
behaviors
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E2. During the 2010–11 school year, (do/did) your friends pressure you to do any of the
following things “often,” “sometimes, or “never”? Do your friends pressure you to:

Mean across all items using the following
scale:

(a) Skip class or school

Never (1)

(b) Drink alcohol

Sometimes (2)

(c) Smoke cigarettes

Often (3)

(d) Use marijuana or other drugs
(e) Commit a crime or do something violent

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Index of undesirable behavior

E1. During the 2010–11 school year, how often (do/did) you do each of the following things?

Mean across items (a), (c), (e), and (k) using
the following scale:

(a) Argue with your parents or guardians
(b) Smoke cigarettes
(c) Lie to your parents or guardians
(d) Take something from a store without paying for it

Never (1)
Sometimes (2)
Often (3)

(e) Give a teacher a hard time
(f) Drink alcohol
(g) Skip, or cut, classes during the school day
(h) Skip, or cut, the entire school day
(i) Use marijuana or other drugs
(j) Get in trouble at school
(k) Lose your temper at home or at school
(l) Get arrested or held by police
Index of illegal action

See item E1.

Mean across items (b), (d), (f), (g), and (i)
using the following scale:
Never (1)
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Sometimes (2)
Often (3)
Parent reported any school
disciplinary problems for student

F3. During the 2010–11 school year, how many times (has/was) (he/she) (been)…
(1) Sent out of class for disciplinary reasons

Proportion answering a nonzero response
for any of these items

(2) Suspended from school
(3) Expelled from school
Index of parent-reported frequency
of school disciplinary actions for
student

See item F3.

Mean across all items using the following
scale:
Not at all (0)
1-3 times (1)
4-6 times (2)
7-10 times (3)
More than 10 times (4)

Student never gets in trouble at
school

See item E1.

Proportion answering “never” to “get into
trouble at school”

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Index of good behavior, student
report

E3. During the 2010–11 school year, (do/did) you do each of the following things “often,”
“sometimes, or “never”?

Mean across all items using the following
scale:

(a) Help another student with school work

Never (1)

(b) Help people in your local community, for example, help a neighbor or do volunteer work

Sometimes (2)

(c) Read for fun

Often (3)

(d) Go to the library outside of school
(e) Help your parents or guardians with chores
Index of good behavior, parent
report

F5. During the 2010–11 school year, how often did (he/she) do the following things? Would
you say “often,” “sometimes, or “never”?

Mean across all items using the following
scale:

(a) Help you with chores or other tasks

Never (1)

(b) Help people in your local community, for example, help a neighbor or do volunteer work

Sometimes (2)

(c) Read for fun

Often (3)

(d) Go to the library outside of school
Index indicating well-adjusted
student

F1. Now I’m going to ask you some questions about (STUDENT’S NAME)’s behavior. For
each of the following statements, please tell me whether you “strongly agree,” “agree,”
“disagree,” or “strongly disagree.”
(a) (He/She) gets along with others
(b) (He/She) likes school
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(c) (He/She) works hard at school

Mean across all items using the following
scale:
Strongly disagree (1)
Disagree (2)
Agree (3)
Strongly agree (4)

(d) (He/She) is self-confident
(e) (He/She) is creative
(f) (He/She) is happy
(g) (He/She) respects adults
Index of parental concerns about
student

F2. For each of the following statements, please tell me if it is “not a problem,” “a small
problem,” “a medium problem,” or “a big problem” with (STUDENT NAME) in or out of school.

Mean across all items using the following
scale:

(a) Getting into trouble

Not a problem (1)

(b) Smoking, drinking alcohol or using drugs

A small problem (2)

(c) The friends (he/she) has chosen

A medium problem (3)

(d) (His/Her) academic achievement

A big problem (4)

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Index of student's feelings about
school

A1. I’m going to read you some statements on how you (feel/felt) about school (this school
year/last school year, for the 2009–2010 school year). For each statement, please tell me if
you “strongly agree,” “agree,” “disagree,” or “strongly disagree.”

Mean across all items using the following
scale:

(a) You have good friends at your school
(b) You are treated fairly at your school
(c) You are happy to be at your school

Strongly disagree (1)
Disagree (2)
Agree (3)
Strongly agree (4)

(d) You feel like you are part of the community in your school
(e) You feel safe in your school
(f) You are treated with respect at your school
(g) You know how you are doing in school
(h) You have the materials and equipment you need to do your school work right
(i) You get the chance to be independent at school
(j) You have opportunities to choose how you learn
Student likes school a lot

A5. In general, how much do you like the school you (currently attend/attended last year)?
Would you say…

Proportion answering “you like it a lot”

You don’t like it at all,
You think it is ok, or
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You like it a lot?
Index of parental satisfaction with
school

Parent rates school as excellent

D2. Please rate each of the following features of the school (he/she) (attends/attended) for
the 2010–11 school year as “excellent,” “good,” “fair,” or “poor.”

Mean across all items using the following
scale:

(a) Facilities, like the library, cafeteria, or the gym

Poor (1)

(b) Academics, the teachers and classes

Fair (2)

(c) Safety

Good (3)

(d) Discipline

Excellent (4)

D3. Overall, would you rate the school (he/she) (currently attends/attended) for the 2010–11
school year as…

Proportion answering “excellent”

Excellent,
Good,
Fair, or
Poor?

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Index of student perceptions of
schoolmates

A2. Please tell me how much you agree or disagree with these statements about the students
in your classes (this/last) year at school.

Mean across all items using the following
scale:

(a) Students usually complete their homework

Strongly disagree (1)

(b) Students get along well with the teachers

Disagree (2)

(c) Students are interested in learning

Agree (3)

(d) Students help one another

Strongly agree (4)

(e) Students are well behaved
Index of student perceptions of
teachers

A3. These next statements are about your teachers (this/last) year at school. Please tell me
whether you “strongly agree,” “agree,” “disagree,” or “strongly disagree” with each statement.

Mean across items (a), (b), (c), (d), (e), (g),
and (h) using the following scale:

(a) They are available for help

Strongly disagree (1)

(b) They listen to what you have to say

Disagree (2)

(c) They give corrections and suggestions for improvement

Agree (3)

(d) They care about students

Strongly agree (4)

(e) They encourage you to think about your future
(f) Their classes are challenging
(g) They make you feel like your school work is important
(h) You like your teachers
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Index of school disciplinary
environment

A4. For each of the following statements about the rules (this/last) year at your school, please
tell me whether you “strongly agree,” “agree,” “disagree,” or “strongly disagree.”

Mean across all items using the following
scale:

(a) Everyone knows what the school rules are

Strongly disagree (1)

(b) The school rules are fair

Disagree (2)

(c) The punishment for breaking school rules is the same no matter who you are

Agree (3)

(d) If a school rule is broken, students know what the punishment will be

Strongly agree (4)

(e) You follow the rules at school

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Index of parental perceptions of
problems in student’s school

D1. For each of the following issues, please tell me if you feel it (is/was) “not a problem,” “a
small problem,” “a medium problem,” or “a big problem”?

Mean across all items using the following
scale:

(a) Students destroying property

A big problem (1)

(b) Students being late for school

A medium problem (2)

(c) Students missing classes

A small problem (3)

(d) Fighting

Not a problem (4)

(e) Bullying
(f) Cheating
(g) Racial conflict
(h) Guns or other weapons at school
(i) Drugs or alcohol at school
Index of parental involvement in
student’s education

C1. In a typical month during the school year, how often (do/did) you or another family
member talk with (STUDENT NAME) about (his/her) experiences in school? Would you say

Mean across all items using the following
scale:

(1) Seldom or never

For C1 and C2a:

(2) Once or twice a month,

Seldom or never (1)
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(3) Once or twice a week, or

Once or twice a month (2)

(4) Almost every day

Once or twice a week (3)

C2a. In a typical month during the school year, how often (do/did) you or another family
member go over or help this child with (his/her) homework? Would you say…

Almost every day (4)

(1) Seldom or never
(2) Once or twice a month,
(3) Once or twice a week, or
(4) Almost every day
C3. During the 2010–11 school year, how many times (do/did) you or another adult family
member:
(a) Attend school activities?
(b) Contact the principal, teacher or other staff member at (his/her) school regarding (his/her)
academic performance?
(c) Volunteer at (his/her) school?

For C3:
Never (1)
Once or twice during the school year (2)
More than twice during the school year (3)

Table B.2 (continued)
Outcome/Category

Student and Parent Survey Items Included

Scale/Definition

Index indicating school is too easy

B4. Do you think the homework (is/was) too difficult, about right, or too easy for (STUDENT)?

Mean across all items using the following
scale:

(1) Too difficult
(2) About right
(3) Too easy

Too easy (1)
other responses (0)

B5a. Do you think the material covered in (his/her) math class (is/was) too difficult, about
right, or too easy for (STUDENT NAME)?
(1) Too difficult
(2) About right
(3) Too easy
B6a. Do you think the material covered in (his/her) English/language arts class (is/was) too
difficult, about right, or too easy for (STUDENT NAME)?
(1) Too difficult
(2) About right
(3) Too easy
Index indicating school is too difficult

See items B4, B5a, and B6a

Mean across all items using the following
scale:
Too difficult (1)
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other responses (0)
Note:

The student survey was administered to cohort 1 in 2009-2010 and cohort 2 in 2010-2011. For students in cohort 1, the directions referring to school year 2010-2011
referred to school year 2009-2010.

KIPP Middle Schools

Mathematica Policy Research

APPENDIX C
SCHOOLS ATTENDED BY LOTTERY WINNERS AND LOTTERY NON-WINNERS
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Since any impact measured in the lottery-based study should stem from differences in students’
school experiences, it is important to understand the nature and extent of those differences. In this
analysis, we explore the characteristics of schools attended by lottery winners and those attended by
lottery non-winners in the spring of the second follow-up year (2009-10 for cohort 1, and 2010-11
for cohort 2). The school characteristics are weighted by the number of students in the sample
attending the school. The data for these comparisons comes from the National Center for
Education Statistics’ Common Core of Data (CCD). We identified the school attended by students
from parent surveys administered in year 2, supplemented with school records data from the same
timeframe.
The schools attended by lottery winners—most commonly the KIPP school to which the
student applied—differed significantly on a range of characteristics from those attended by nonwinners (Table C.1). However, it is important to note that not all lottery winners actually attended a
KIPP school in the lottery sample; conversely, some non-winners did attend KIPP schools in the
lottery sample. By the spring of year 2, 63 percent of lottery winners were currently enrolled in KIPP
schools, and 11 percent of non-winners were attending a KIPP lottery school (72 percent of lottery
winners and 12 percent of non-winners had ever enrolled in a KIPP lottery school). Thus, any
differences in outcomes when KIPP lottery winners are compared to non-winners may understate
the effect of actually attending a KIPP school in the lottery sample; this also means that any
differences in the characteristics of the schools attended by lottery winners and non-winners
(described below) does not simply reflect differences between KIPP schools and nearby non-KIPP
schools.
Lottery winners attended smaller schools than non-winners. Lottery winners attended
schools with an average enrollment of 504 students, compared to 819 students in schools attended
by non-winners. Enrollment per grade (calculated by dividing total enrollment at the school by the
number of grades with students enrolled) was also smaller in lottery winners’ schools (139 compared
to 268), although student-teacher ratios were similar in both sets of schools.
Students at schools attended by lottery winners were less likely to be white or Hispanic;
both sets of schools are attended by students who are predominantly minority and lowincome. At schools attended by lottery winners, 35 percent of students are Hispanic, on average,
and 6 percent are white. In contrast, students at schools attended by lottery non-winners are 50
percent Hispanic and 10 percent white. The proportion of students who were black is statistically
similar in schools attended by lottery winners and non-winners. Both groups of schools have similar
percentages of students receiving free or reduced price lunch.
There are many important differences between the schools attended by lottery winners and
those attended by non-winners. Taken together, these findings suggest that students who were
offered admission to a KIPP school in the lottery sample had different school experiences than
those who entered the lotteries but did not receive an admission offer. These differences may help
explain any impacts associated with being offered admission to a KIPP school.
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Table C.1. Characteristics of Schools Attended by KIPP Lottery Winners and Non-Winners
Schools
Attended by
Lottery
Winners
Enrollment (Means)
Total enrollment
Enrollment per grade
Student-teacher ratio

Schools
Attended by
Lottery NonWinners

Difference
in Means

P-Value

503.8
139.0
17.6

819.4
267.8
16.3

-315.6
-128.8
1.3

0.000**
0.000**
0.389

71.6

12.0

59.6

0.000**

63.4
0.5
6.3
28.4
1.4

10.8
3.2
20.4
61.8
3.8

52.6
-2.7
-14.1
-33.3
-2.4

0.000**
0.222
0.001**
0.000**
0.043*

35.1
5.8
45.3
75.0

49.8
10.3
32.0
76.2

-14.7
-4.5
13.3
-1.2

0.036*
0.010*
0.141
0.704

School-Wide Title I (Percentage)

96.5

91.3

5.3

Number of Schools in Sample

429

500

School Type (Percentages)
Ever attended a KIPP School (lottery sample)
School type in year 2
KIPP school (lottery sample)
KIPP school (not in lottery sample)
Non-KIPP charter school
Traditional public school
Private school
Characteristics of Students at School (Mean
Percentage)
Hispanic
White
Black
Receive free- or reduced-price lunches

Note:

0.071

NCES data reflects the 2009-2010 school year.

*Difference between KIPP lottery winners and non-winners is statistically significant at the 0.05 level, two-tailed test.
**Difference between KIPP lottery winners and non-winners is statistically significant at the 0.01 level, two-tailed test.
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ANALYTIC METHODS FOR THE MATCHED COMPARISON GROUP ANALYSIS
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A. Impact Model and Covariates
To make the analysis of state test scores comparable across states and districts, all raw test
scores were converted to z-scores defined relative to the distribution of scores in each grade, year,
subject, and jurisdiction. That is, for each jurisdiction associated with a given KIPP school, we
calculated the difference between each student’s raw score and the mean score in that grade, year,
and subject, and then divided the difference by the standard deviation of raw scores in the
jurisdiction in that grade, year, and subject. Thus, each z-score reflects the number of standard
deviations above or below the mean for the relevant cohort and jurisdiction. 61
As explained in Appendix A, the first step in our matching-based impact estimation approach
was to obtain a matched comparison group with characteristics that resemble the study’s sample of
KIPP students. To obtain impact estimates using this matched sample, we estimated an ordinary
least squares (OLS) regression model that considered all math and reading test score data from
grades 5–8 to measure students’ outcome test scores and incorporated baseline (4th grade)
demographic controls including indicators for gender, race/ethnicity, free/reduced-price lunch
status, special education status, grade retention in a baseline year, and limited English proficiency
status; cohort (year by entry grade); outcome test grade level; and two years of baseline mathematics
and reading test scores (3rd and 4th grade for cohorts entering KIPP in grade 5; 4th and 5th grade
for cohorts entering KIPP in grade 6). See Table D.1 for a full list of these covariates. The basic
form of the model for each school is defined in equation D1:

where yit is the outcome test score for student i in school year t; α is the intercept term; Xi is a vector
of characteristics (demographic controls and two years of baseline test scores) of student i; T1it
through T4it are binary variables for treatment status in up to four years, 62 indicating whether student
i had first enrolled at KIPP one, two, three, or four years previously, as of school year t. For example
T3it would be equal to 1 for student i at time t if the student had first enrolled at KIPP at time (t-3),
regardless of whether the student was still enrolled at KIPP at time t; otherwise, T3 would be equal
to 0. εit is a random error term that reflects the influence of unobserved factors on the outcome; δ1,
δ2, δ3, δ4, and β are parameters or vectors of parameters to be estimated. As the estimated coefficient
on the set of treatment indicators, δn represents the cumulative impact of n years of KIPP treatment.
Robust standard errors were clustered at the student level since individual students could contribute
up to four observations to the analysis sample.
We used the model to separately estimate the impact of each KIPP middle school in the
sample. To calculate the average KIPP impact, the impact estimate for each KIPP school was given
an equal weight. The standard error of the mean impact across all KIPP middle schools in the

61 By definition, the distribution of student z-scores has a mean of 0 and standard deviation of 1 for each subject
(math, reading, science, and social studies) in each of the four outcome years examined in the matching analysis.

Due to a combination of data availability and the year when the KIPP school opened, at three KIPP schools
treatment students in the sample received no more than two years of KIPP treatment; at an additional four schools,
students received no more than three years of treatment.
62
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sample uses the pooled student-level variance of school-specific impact estimates for each outcome
sample.
Table D.1. List of Covariates Included in OLS Model
Included Covariate
Math baseline test score from 1 year prior
Math baseline test score from 2 years prior
Reading baseline test score from 1 year prior
Reading baseline test score from 2 years prior
Gender indicator variable
Set of race/ethnicity indicator variables
Special education status indicator variable
Free or reduced price lunch status indicator variable
Limited English proficiency status indicator variable
Set of math and reading imputation dummies indicating whether math and reading baseline test scores from 1 and 2
years prior are imputed using method described in Appendix E, Section B
Dummy variables indicating whether student repeated grades in either of the two baseline years
Dummy variables for grades 5-8
Dummy variables for each student cohort in the sample
Note:

Baseline test scores were imputed when missing. In some jurisdictions data was not available on
special education status, free or reduced price lunch status, or limited English proficiency status. For
more details on the data provided by each jurisdiction, see Appendix A.

We also investigated whether the study’s impact estimates were robust to alternative
specifications of the impact model in equation D1. We found that the overall impact estimates
remain consistently positive and statistically significant regardless of whether or not pre-baseline test
scores or opposite subject test scores were included in the model. The results also remain consistent
when the model includes dummy variables representing the school each student attended in 4th
grade. In addition, we tested whether the average impact estimates were robust to an alternative
weighting approach that weights each school-specific impact estimate by the number of students in
the sample (this alternative approach gives the greatest weight to the schools that were open for the
longest period of time in our data). Results using these alternative weights are shown at the
conclusion of this appendix in Tables D.6 and D.7 (see model 1a). As shown in the tables, results
that use these alternative weights are very similar to average effect estimates that assign an equal
weight to each school; under both approaches, impacts remain statistically significant and positive in
reading and math for all outcome years, and the difference in impact estimates from the two
weighting methods consistently falls within 0.05 standard deviations.
Finally, we tested whether the impact estimates may have been affected by details of the
procedure we used to match comparison group students to KIPP students, which was based on
nearest neighbor matching without replacement (see Appendix A). We found that the impact
estimates were not dependent on whether matching was conducted with or without replacement,
varying by no more than 0.02 standard deviation units. Separately, we also estimated impacts using a
propensity score matching approach that used caliper matching—a procedure that constructs a
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comparison group by identifying all comparison students with propensity scores that fall within a
given range of the propensity score of each KIPP student. 63 Results using this alternative caliper
matching approach are shown in Tables D.6 and D.7 (see model 1b). The caliper matching results
are very similar to the average effect estimates based on nearest neighbor matching; under both
approaches, impacts remain statistically significant and positive in both subjects for all outcome
years, and the difference in impact estimates from the two matching methods consistently falls
within 0.02 standard deviations.
B. Empirical Bayes Estimates of School-Level Impacts
In addition to estimating the average impact of KIPP in each test subject and outcome year, we
also produced empirical Bayes shrinkage estimates of the impact of each KIPP school in the sample.
We did this to estimate the distribution of impacts across KIPP schools in a way that would not be
exaggerated by the sampling variability of individual schools’ impact estimates. Because each
school’s impact is estimated with some sampling error, some schools’ impact estimates will end up
being larger than their true impacts and others will be smaller. As a result, the distribution of these
impact estimates is likely to show more variation than the distribution of the schools’ true impacts.
In other words, the imprecision or “noise” in the impact estimates makes it more likely that we
would overstate the magnitude of the differences between the highest-performing KIPP schools and
the lowest-performing KIPP schools. The empirical Bayes shrinkage estimates are designed to
produce a distribution of impact estimates that is closer to the distribution of true impacts.
As discussed in Chapter IV, the sample size for each school-level impact estimates can vary for
multiple reasons. Most importantly, the sample size in each school is largely determined by the
number of student cohorts in the sample (that is, the number of years the school has been in
operation in our data). The total sample size for each included school ranges from 95 KIPP students
to 787 KIPP students, meaning that we are able to estimate the impacts of some KIPP schools more
precisely than others. The standard error of the unadjusted school-level impact estimates ranges
from 0.15 to 0.02 standard deviations depending on the school’s sample size, test subject, and
outcome year.
To adjust for different levels of precision in the impact estimates, we produced empirical Bayes
shrinkage estimates of the school-level impacts, following the approach described in Morris (1983).
This adjustment corrects for statistical “noise” by shifting each school’s impact estimate closer to the
average KIPP impact in the relevant test subject and outcome year. Schools with less precise
estimates receive the largest adjustments, and schools with more precise estimates receive smaller
adjustments.
For each KIPP school, we began by calculating a set of “reliability weights” that correspond to
the precision of the school’s estimates, with a separate weight for each test subject and outcome

63 For this sensitivity test, we conducted caliper matching with a radius of 0.001. In other words, each treatment
student was matched to all comparison students (across all comparison cohorts) that had propensity scores falling within
0.001 of that treatment student’s propensity score. Matching was conducted with replacement, and students in the
comparison group were weighted according to the number of times they were matched to treatment students. The
match rates for the 41 KIPP schools in the sample were between 83 percent and 100 percent; the average match rate was
96 percent. There were no statistically significant differences between the baseline math and reading scores of the
treatment group (-0.13 and -0.10, respectively) and the resulting matched comparison group (-0.14 and -0.11).
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year. For a given subject and outcome year, each school’s reliability weight was defined by the
following (simplified) equation:

Where Wk is the reliability weight for school k, δvar represents the variance of unadjusted impact
point-estimates across all KIPP schools in the sample (that is, the variance of the schools’ set of
treatment-indicator coefficients for the relevant subject and outcome year, as calculated in equation
D1), and σk2 represents the variance of the single impact estimate for school k. Thus, the reliability
weight Wk would be closer to 1 for a school with an impact estimate that has a small standard error,
and Wk would be closer to 0 for a school with an impact estimate that has a large standard error.
Using these weights, we applied the following equation to produce the adjusted impact estimate for
each school (again, the adjustments were calculated separately for each test subject and outcome
year):

Where δk,EB is the empirical Bayes impact estimate for school k, Wk is the reliability weight from
equation D2a, δk is the unadjusted impact estimate for school k from equation D1, and δmean is an
equally-weighted average of the unadjusted impacts of all KIPP schools in the sample (that is, our
estimate of the overall average KIPP impact for the relevant subject and outcome year). This
equation “shrinks” each school’s impact estimate by moving it closer to the average KIPP impact,
with the greatest amount of shrinkage occurring for the schools with low reliability weights and a
smaller amount of shrinkage occurring for the schools with high reliability weights.
In our sample, the shrinkage of school-level impact estimates ranged from a movement of 0.01
standard deviation units to a movement of 0.12 standard deviation units. Since all estimates moved
toward the mean, in some cases the empirical Bayes impact estimate for a school was more positive
than the original (unadjusted) impact estimate, and in others the empirical Bayes estimate was more
negative than the original result. Because the sample sizes in our analysis tended to be large, the
typical school’s empirical Bayes impact estimate was close to the unadjusted estimate. Across our
sample of schools and outcomes, the mean absolute value of the difference between the empirical
Bayes estimate and the original estimate was 0.02 standard deviation units.
For more information on the exact procedures used to calculate the empirical Bayes shrinkage
impact estimates and the standard errors of the adjusted school-level impacts, see Morris (1983).
C. Imputation for Missing Baseline Data and Retained Students
This section explains in greater detail how our analysis handled two types of missing data: (1)
students missing data on one of their test scores either one year before a KIPP entry grade or two
years before a KIPP entry grade; or (2) students who were retained in grade, and therefore are
missing a test score on the outcome test(s) given to the remaining cohort.
1.

Imputation for Missing Baseline Data

Our benchmark analyses used data sets with imputed baseline test scores created by conducting
single stochastic regression imputation for missing baseline test scores; imputation was completed
separately by treatment status. This imputation process involved estimating the following model:
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where Yp_mathit is a single grade p math baseline test score for student i at time t; Yp_readingit is a
single grade p reading baseline test score for student i at time t; Xi is a vector of demographic
characteristics (gender, race/ethnicity, special education status, free or reduced price lunch status
and limited English proficiency status, where available) of student i; Yr_mathit and Yr_readingit are all
available grades 3–8, excluding grade p, math and reading baseline or outcome test scores for student
i at time t; and Yq_mathit and Yq_readingit are all available grades 3–8 math and reading baseline or
outcome test scores for student i at time t. Note that the treatment dummies are not part of the
imputation model because imputation is performed separately for the treatment group and then the
comparison group.
We first estimated equations (D3a) and (D3b) for baseline test scores one and two years prior
to KIPP entry using those students in our sample who have non-missing scores on these tests. For
students with missing values for a given test, we used that student’s demographic characteristics and
other non-missing test scores (in other words, values of the right hand side variables in equations
D3a and D3b) and multiplied them by the estimated coefficients from the model. This gave us a
predicted value of the missing test score for that student. We only imputed missing baseline test
scores for students who have at least one non-missing baseline test score in either math or reading.
Finally, to obtain the imputed baseline test scores used in our benchmark model, we added a
stochastic component to the predicted values of Yp_mathit and Yp_readingit obtained from
estimating equations (D3a) and (D3b) above. For each student, the stochastic component is
randomly selected from the set of all residuals estimated in equations (D3a) and (D3b) for the full
sample. The stochastic component is included to ensure that the variance of the imputed baseline
test scores is the same as that of the observed values.
To test whether our results are sensitive to this imputation strategy, we estimated our
benchmark model using the subsample of students with complete baseline test score data—that is,
we dropped students with missing baseline scores from the sample and compared the KIPP students
for whom we did not impute scores to matched comparison students for whom we did not impute
scores (see model 2, in Tables D.6 and D.7). The results for this smaller sample are nearly identical
to our benchmark impact estimates: again, the KIPP impact in both subjects remains statistically
significant and positive in all outcome years, and the magnitude of the impact estimates is nearly
identical to the benchmark estimates as well.
2.

Imputation for Students Repeating a Grade

As discussed in Chapter II, we also impute the math and reading state test scores of students
who repeat a grade if they were retained in one of the study’s four outcome years. For example, if a
student in the treatment group entered KIPP in grade 5 and then repeated grade 6, they would still
be in grade 6 (and would take the grade 6 state assessment) at the end of the third follow-up year.
Members of their cohort who remained on track would have taken the grade 7 state assessment.
Because the grade repeater’s grade 6 assessment score would not be comparable to grade 7 scores,
we treat this student’s year 3 follow-up score as missing and impute its value. To do so, we use the
following approach in the math and reading analyses: for each grade repeater, in the year of
repetition and subsequent years, we impute the student’s z-score on the cohort-appropriate (rather
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than grade-appropriate) test by setting his or her score equal to the student’s standardized score in
the last year prior to grade repetition. In this example, we would use the standardized score of the
grade repeater on the grade 6 assessment in the second follow-up year (the score from the first time
the student took that assessment). In effect, this imputation procedure assumes students maintain
the same percentile rank relative to their cohort in the year of grade retention and in all subsequent
years. In other words, we assume that each retained student does neither better or worse in relative
terms than before retention. If KIPP in fact has a positive impact on retained students, this would
cause us to underestimate KIPP’s impact. Conversely, if KIPP has a negative impact, this would
cause us to overestimate the impact.
This imputation procedure was not possible for the matching-based analysis of science and
social studies test scores—these are often administered only once during middle school (usually in
grade 8). For these two subjects, the outcome scores for each student were drawn from the highest
available middle school grade, regardless of whether students were retained in prior years.
To test the sensitivity of our results to the method used for retained students, we estimated
KIPP impacts using several alternative approaches to analyzing the test scores of retained students.
We considered several alternative approaches to addressing the relatively high rate of grade
repetition in KIPP, especially compared to the prevalence of grade repetition in comparison schools.
In model 3 shown in Tables D.6 and D.7, we present results from an alternative, more conservative
approach handling grade repeaters. For all years following the year grade repetition was first
observed for a given student, we assigned the test score of a student to the fifth percentile of the
jurisdiction analysis sample in the grades they would have attended under a “normal” grade
progression. 64 Using this conservative approach, the KIPP impact estimates remain positive and
statistically significant in all four outcome years for both reading and math. However, as we might
expect, the magnitude of each statistically significant positive impact is somewhat smaller than under
our benchmark approach (the estimates are between 0.02 and 0.06 standard deviations smaller in
both math and reading).
In addition, we also estimate the impacts of KIPP using the recorded test scores of grade
repeaters in all years, without any adjustments (model 4). In other words, within each student cohort
this analysis compares the scores of retained students taking one test in a given year to the scores of
non-retained students taking a different test (one grade level higher) in that year. Using the observed
scores of retained students in all years, KIPP’s impact remains positive and statistically significant in
both subjects for all four outcome years. As expected, the benchmark impact estimates (model 1) fall
between the conservative estimates in model 3 and the estimates that use this non-imputed approach
in model 4.
C. Testing for Selection Bias: “Impacts” Prior to KIPP Enrollment
As discussed in Chapter III, the principal threat to the internal validity of our matching
approach is the question of whether our model is affected by unobserved factors related to impacts.
The logic of our matched comparison group design involves using past test scores to control for
important differences in the characteristics of students who apply to and enroll in KIPP and those
On average, students who repeat a grade tend to have test scores that are higher than the fifth percentile in the
year before they were retained. For example, in two large urban school districts in our sample the average prior scores of
grade repeaters were respectively at the 23rd and 15th percentile in math and the 25th and 19th percentile in reading.
64
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who do not. If the design works as intended, then any differences in the test scores of KIPP and
non-KIPP students in the middle school years (after the former group enrolls in KIPP) can be
attributed to the effect of KIPP. However, it is possible that differences in the unobserved
characteristics of the two groups could contribute to the differences in their middle school test
scores; that is, these unobserved differences may lead to selection bias in our estimate of the effect
of KIPP.
In this specification test, we used students’ fourth grade (pre-KIPP) test scores as an outcome,
and estimate a model that controls for their prior (3rd grade) test scores along with other baseline
student characteristics. Because this outcome is measured in 4th grade, before KIPP could possibly
have had a causal effect on student achievement, any KIPP/non-KIPP differences in scores that we
observe must have been caused by differences in the unobserved characteristics of the two groups.
In other words, these KIPP/non-KIPP differences in 4th grade scores would be evidence of
selection bias in a design that relies on prior test scores to account for key student characteristics
affecting later student achievement. Unlike the other analyses discussed until now in this appendix,
this exploratory analysis did not use a matched comparison group: instead, the sample of
comparison students included all students in the jurisdiction associated with each KIPP school in
the sample. 65 For the falsification analysis, we estimated results for the following equation:

where y3mathi, y3readingi and y4i are respectively the 3rd grade mathematics and reading scores and
4th grade test scores (in either math or reading) for student i; α is the intercept term; Xi is a vector of
demographic characteristics of student i; Ti indicates if student i ever enrolls in KIPP and y3repeati
indicates whether student i repeated third grade. εit is a random error term that reflects the influence
of unobserved factors on the outcome; and δ is the parameter of interest. Robust standard errors
were clustered at the 4th grade school level.
Unless there is selection bias related to an unobserved factor associated both with KIPP
attendance and grade 4 test scores, we should not find a significant KIPP effect in the year prior to
enrollment. This is in fact what we observed: on average KIPP does not have any spurious impacts
on baseline year test scores. As shown in Table D.2, the sample of all KIPP middle schools in our
data files (n=46) does not have a statistically significant prior-year “effect” on KIPP students in
reading or math, on average (with an average 4th grade “impact” estimate of 0.01 in math and 0.00
in reading). This suggests that our matching-based impact estimates are not meaningfully biased by
factors that cannot be observed in our data, such as student motivation or parental characteristics.
This is the case even though the falsification model specification described above could only include
a single year of pretest scores (grade 3 scores) whereas our primary estimation model includes two
years of pretest scores.

Note, however, that our impact estimation methods are more sophisticated than the simple regression model in
this test for selection bias. Among other differences, our impact estimates control for two years of prior test scores
rather than one year, and the main estimates also use a sophisticated matching process to identify a comparison group
rather than applying the simple regression approach used in this specification test.
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Table D.2. Test for Selection Effects Prior to KIPP Enrollment

Falsification Impact
Number of KIPP Schools
Note:

Math

Reading

0.010
(0.008)

-0.002
(0.008)

46

46

None of the impact estimates are statistically significant at the 0.05 level, two-tailed test.

For most individual KIPP schools in the sample, we see no evidence of a KIPP “effect” prior
to entry. In total, the falsification effect estimate was not statistically significant for 34 schools in
reading and 33 schools in math. But the falsification results were significantly positive for 7 schools
in reading and math, and significantly negative for 5 schools in reading and 6 schools in math. Thus,
for some individual KIPP schools it may be important to control for more than just one year of
prior scores to help ensure the KIPP group does not have important unobserved differences relative
to the comparison group. 66
D. KIPP impact estimates for student subgroups
In this section we present in detail the estimates derived to identify whether KIPP had
differential impacts on particular subgroups of students. In general, our strategy to identify potential
subgroup differences was to use interaction terms consisting of treatment indicators multiplied by
subgroup variables. The coefficients on the interaction terms represent the marginal effect of KIPP
for students in the specific subgroup above and beyond the average KIPP effect among other
students. The statistical significance of the interaction term indicates whether the KIPP effect is
different for the subgroup in question than for other KIPP students.
At the conclusion of this chapter, Tables D.3 and D.4 show whether there are statistically
significant differences in a school’s impact on math and reading achievement for students with
different characteristics. In other words, the results described in the tables show whether there is a
significant difference between KIPP's average impact among members of the listed subgroup and
the impact among those who are not members of the subgroup. A positive and significant
interaction indicates that KIPP's average impact is higher for the listed subgroup relative to all other
KIPP students. Each subgroup analysis only included KIPP schools in which more than five percent
of its students were part of the subgroup of interest. Thus, as shown in these two tables, the sample
of included KIPP schools varies depending on the subgroup being examined. To calculate the
average of subgroup effect estimates at these schools, all of the included KIPP schools were
weighted equally. (The overall findings in Tables D.3 and D.4 remain the same if the schools are
instead weighted by the percentage of KIPP students in each subgroup.)
We found evidence that KIPP impacts tend to be significantly higher for Hispanics than nonHispanics and also higher for students with lower levels of prior reading achievement than for
students who were higher achieving at baseline. 67 For both subgroups, the interaction effect estimate
66

request.

Tables showing these more detailed, school-level falsification test results are available from the authors upon

For the baseline achievement interaction term, the baseline test score variable was interacted with treatment
status; in this case, the negative coefficient indicates that KIPP impacts are highest for students who performed less well
at baseline.
67
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was statistically significant in at least three of the four middle school outcome years. In contrast,
KIPP impacts do not differ in a majority of outcome years for students with any of the other
characteristics we tested (limited English proficiency, special education, black students, or males).
We also tested for race-gender interaction effects (not shown), and did not find consistent evidence
that KIPP impacts differ for black males or Hispanic males.
Next, for the subgroup impacts that were statistically significant in more than one year, we
examined the magnitudes of the effects. Specifically, we compared KIPP’s impacts on Hispanics to
impacts on non-Hispanics, and compared impacts on students with low baseline achievement to
impacts on those with high baseline achievement. Table D.5 presents the results. For the sample of
KIPP schools in the subgroup analysis, both Hispanics and non-Hispanics received consistently
positive and statistically significant KIPP impacts, but the impacts among Hispanics are somewhat
larger. For example, after two years Hispanic students received an average KIPP effect of 0.37
standard deviations in math and 0.19 standard deviations in reading; non-Hispanics received effects
of 0.25 standard deviations in math and 0.09 standard deviations in reading. We also analyzed effects
on KIPP students whose prior reading or math scores were half a standard deviation lower or higher
than the average baseline score among all KIPP students in the sample. 68 While both groups
experienced consistently positive and statistically significant impacts, KIPP students with lower prior
achievement tended to receive larger effects in both subjects. The pattern is most consistent for
reading test scores: after two years at KIPP, students with low baseline reading scores received an
impact of 0.17 standard deviations on the reading exam; in contrast, students with high baseline
scores received an impact of 0.12 standard deviations in reading after two years (impacts for both
groups are statistically significant).
E. Alternative Model Specifications
Below, we describe two additional sets of results obtained from estimating KIPP impacts using
alternative methods.
1.

Effects on Students who Remain Enrolled at KIPP

Our benchmark approach includes any student in the treatment group who attended a KIPP
school in grades 5 or 6, regardless of how many years he or she stayed enrolled subsequently.
Because the sample of treatment students includes observations from those who were not enrolled
at KIPP in some years, this approach likely underestimates the true impact of KIPP on students
who actually attended in each year. Here we apply an alternative approach to explore the extent to
which our benchmark estimates may be underestimated. Under this alternative approach, we
calculate attrition adjusted estimates (AAE) by modifying the benchmark estimates in a way that
accounts for the fact that not all treatment group students received the treatment (that is, attended
KIPP) for the full follow-up period. 69

68 Specifically, we estimated the average KIPP impact associated with having a prior score that is 0.5 z-score units
below or above the average baseline z-score for all KIPP students in reading or math.

This approach is analogous to the “treatment on treated” Bloom adjustment used in the experimental analysis.
We refrain from using the treatment on treated language in the context of the quasi-experimental analysis for the sake of
accuracy, since all students in the treatment group attended KIPP for some length of time.
69
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We obtained these AAE by re-estimating our benchmark model to obtain the marginal
benchmark impact estimates (BE) of each additional year in a KIPP middle school. We then
adjusted these marginal BE by dividing them by an adjustment factor, p, which is equal to the
proportion of the treatment group currently enrolled at KIPP in year t.
(D4)

Marginal AAE= Marginal BE/p

To obtain the alternative cumulative impact estimates for each of the four years, we used the
following set of equations:
(D5a)
(D5b)
(D5c)
(D5d)

Cumulative AAE, year 1 = Marginal AAE, year 1
Cumulative AAE, year 2 = Cumulative AAE, year 1 + Marginal AAE, year 2
Cumulative AAE, year 3 = Cumulative AAE, year 2 + Marginal AAE, year 3
Cumulative AAE, year 4 = Cumulative AAE, year 3 + Marginal AAE, year 4

It should be noted that this procedure makes a strong assumption—that students who
withdraw from KIPP schools experience no continuing effect of their prior enrollment at KIPP. If
this is not true and KIPP does exert a continuing positive impact on these students’ achievement,
then the adjusted estimates will overestimate KIPP’s full effect on students who remain enrolled.
These attrition-adjusted estimates in math and reading are presented in Tables D.6 and D.7 (model
5). By definition, the number of statistically significant estimates does not change from our
benchmark approach, but the magnitude of the impacts is between 0.03 and 0.06 standard
deviations larger than our benchmark results (model 1) in later outcome years.
2.

Districtwide Comparison Group

Our final set of alternative impact estimates present results that use the entire district as a
comparison group. In other words, the comparison group is formed without propensity-score
matching but the regression model in equation D1 is still used to control for baseline characteristics
of KIPP students and comparison group students. For the 41 schools with matching-based impact
estimates, using a district-wide comparison group produces impact estimates (model 6 in Tables D.6
and D.7) that are very similar to the benchmark results—in both reading and math, the impact
estimates are positive and statistically significant in all four outcome years and the magnitude of each
point-estimate is nearly identical to our benchmark results. 70
Separately, in model 7 (also in Tables D.6 and D.7) we used this district-wide comparison group
method to estimate impacts for five additional KIPP middle schools that could not be included in
the matching estimates because we only received data for a single cohort of students. Because these
five schools are newly opened, we could only estimate impacts after one year for this sample. For
these five schools, KIPP’s impact is statistically significant and positive in both reading and math—
Although these district-wide comparison group estimates are very close to our matching results, there is a
potential drawback to comparing KIPP students to all students in the relevant public school district. Under such an
approach, the sample of comparison students may include individuals who are very different at baseline from the
students who enroll in KIPP schools. OLS models adjust for these differences, but the adjustments depend on
assumptions about the underlying relationship between each characteristic and the achievement results. Impact estimates
that use a matched comparison group help to avoid relying on these assumptions, which is why our preferred matchingbased impact estimates rely on propensity-score matching. This ensures the treatment and comparison groups share
similar demographic characteristics and prior achievement trajectories.
70
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the magnitude of the impact estimates is slightly lower in math but higher in reading than one-year
impacts for the other 41 schools in our benchmark analysis.
Model 8 presents the district-wide comparison group analysis for the largest possible sample of
schools: combining the 41 schools in our benchmark analysis with the 5 additional schools in model
7. As shown in Tables D.6 and D.7, our results for this larger 46-school sample are also very similar
to the study’s benchmark results.
Table D.3. Comparison of KIPP Effects on Subgroups to Effects on Other KIPP Students, Mathematics
KIPP Impact on Student Subgroups, Compared to Other KIPP Students
Subgroup

Year 1

Year 2

Year 3

Year 4

Not Different
[23]

Smaller
[23]

Smaller
[22]

Not Different
[16]

Larger
[21]

Larger
[21]

Larger
[18]

Larger
[9]

Male

Not Different
[39]

Smaller
[39]

Not Different
[37]

Not Different
[27]

Special education

Not Different
[30]

Not Different
[27]

Not Different
[20]

Not Different
[13]

Limited English proficiency

Not Different
[13]

Not Different
[12]

Not Different
[11]

Not Different
[5]

Smaller
[41]

Smaller
[41]

Not Different
[38]

Not Different
[28]

Black
Hispanic

Higher baseline math scores

Note:

The number of KIPP schools included in the analysis is indicated in brackets. Table rows describe the
difference in KIPP's average impact when comparing members of the subgroup to those who are not
members of the subgroup. A “larger” label indicates that KIPP's average impact is higher for the
examined subgroup by a statistically significant margin (p< 0.05). A “smaller” label indicates that the
average impact is lower by a statistically significant margin for the examined subgroup. To analyze
baseline scores, the baseline test score was interacted with treatment status: in this case, a “smaller”
result signals that KIPP impacts are highest for students who performed less well at baseline.

* Statistically significant at the 0.05 level, two-tailed test.
** Statistically significant at the 0.01 level, two-tailed test.
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Table D.4. Comparison of KIPP Effects on Subgroups to Effects on Other KIPP Students, Reading
KIPP Impact for Student Subgroups, Compared to other KIPP Students
Subgroup

Year 1

Year 2

Year 3

Year 4

Black

Not Different
[23]

Smaller
[23]

Not Different
[22]

Not Different
[21]

Hispanic

Not Different
[21]

Larger
[21]

Larger
[18]

Larger
[15]

Larger
[39]

Not Different
[39]

Not Different
[37]

Not Different
[33]

Not Different
[31]

Not Different
[28]

Not Different
[21]

Not Different
[16]

Limited English proficiency

Smaller
[13]

Not Different
[12]

Not Different
[11]

Not Different
[10]

Higher baseline reading scores

Smaller
[41]

Smaller
[41]

Smaller
[38]

Smaller
[34]

Male
Special education

Note:

The number of KIPP schools included in the analysis is indicated in brackets. Table rows describe the
difference in KIPP's average impact when comparing members of the subgroup to those who are not
members of the subgroup. A “larger” label indicates that KIPP's average impact is higher for the
examined subgroup by a statistically significant margin (p< 0.05). A “smaller” label indicates that the
average impact is lower by a statistically significant margin for the examined subgroup. To analyze
baseline scores, the baseline test score was interacted with treatment status: in this case, a “smaller”
result signals that KIPP impacts are highest for students who performed less well at baseline.

* Statistically significant at the 0.05 level, two-tailed test.
** Statistically significant at the 0.01 level, two-tailed test.
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Table D.5. KIPP Effects on Hispanics and Students with Low Prior Test Scores
Subgroup

Year 1

Year 2

Year 3

Year 4

Average KIPP Effect on Mathematics Test Scores
Hispanics
(standard error)

0.20**
(0.04)

0.37**
(0.04)

0.43**
(0.04)

0.34**
(0.06)

Non-Hispanics
(standard error)

0.14**
(0.02)

0.25**
(0.02)

0.29**
(0.02)

0.25**
(0.04)

Difference in Effects
(standard error)

0.06*
(0.03)
[21]

0.11**
(0.03)
[21]

0.14**
(0.04)
[18]

0.09*
(0.05)
[9]

Low Prior Math
(standard error)

0.17**
(0.01)

0.30**
(0.01)

0.36**
(0.02)

0.32**
(0.02)

High Prior Math
(standard error)

0.14**
(0.01)

0.26**
(0.01)

0.35**
(0.02)

0.30**
(0.02)

Difference in Effects
(standard error)

0.03**
(0.01)
[41]

0.04**
(0.01)
[41]

0.01
(0.01)
[38]

0.02
(0.02)
[28]

Average KIPP Effect on Reading Test Scores
Hispanics
(standard error)

0.07
(0.04)

0.19**
(0.03)

0.27**
(0.04)

0.32**
(0.05)

Non-Hispanics
(standard error)

0.01
(0.02)

0.09**
(0.02)

0.16**
(0.02)

0.14**
(0.03)

Difference in Effects
(standard error)

0.06
(0.03)
[21]

0.10**
(0.03)
[21]

0.11**
(0.03)
[18]

0.18**
(0.04)
[15]

Low Prior Reading
(standard error)

0.07**
(0.01)

0.17**
(0.01)

0.23**
(0.02)

0.27**
(0.02)

High Prior Reading
(standard error)

0.04**
(0.01)

0.12**
(0.01)

0.19**
(0.02)

0.19**
(0.02)

Difference in Effects
(standard error)

0.04**
(0.01)
[41]

0.05**
(0.01)
[41]

0.04**
(0.01)
[38]

0.08**
(0.02)
[34]

Note:

The number of KIPP schools included in the analysis is indicated in brackets. Regressions were
performed separately for each KIPP middle school in the sample. Reported effect sizes are an average
of equally-weighted impact estimates from regressions of middle school math and reading z-scores on
indicator variables for the number of years after a student’s enrollment in a KIPP middle school and
covariates. Subgroup-specific impacts were obtained by summing the main effect estimate with an
interaction term between the subgroup variable and the KIPP treatment indicator. The effect estimates
for students with “low” or “high” prior scores reflect the average KIPP impact on students with baseline
scores that are (respectively) 0.5 z-score units below or above the mean baseline test score for all KIPP
students. Regressions use robust standard errors and are clustered on student identifiers.

* Statistically significant at the 0.05 level, two-tailed test.
** Statistically significant at the 0.01 level, two-tailed test.
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Table D.6. Comparison of Benchmark Impact Model and Alternative Models, Mathematics
Model

Year 1

Year 2

Year 3

Year 4

1. Benchmark model,
schools weighted equally
1a. Benchmark model,
schools weighted by
sample size
1b. Benchmark Model,
caliper matching

0.15**
(0.01)
0.18**
(0.01)

0.27**
(0.01)
0.32**
(0.01)

0.36**
(0.01)
0.39**
(0.01)

0.31**
(0.02)
0.36**
(0.02)

0.15**
(0.01)
[41]

0.27**
(0.01)
[41]

0.36**
(0.01)
[38]

0.32**
(0.01)
[28]

2. Non-imputed baseline
data

0.15**
(0.01)
[41]

0.28**
(0.01)
[41]

0.35**
(0.02)
[37]

0.30**
(0.02)
[28]

3. Conservative approach
to grade repeater scores

0.13**
(0.01)
[41]

0.24**
(0.01)
[41]

0.30**
(0.01)
[38]

0.25**
(0.02)
[28]

0.31**
(0.01)
[41]

0.40**
(0.01)
[38]

0.32**
(0.02)
[28]

Alternative Approaches to Imputing Data

4. Non-imputed grade
repeater scores

0.16**
(0.01)
[41]

Adjusted Estimates Reflecting Impact of KIPP Attendance
5. Attrition-adjusted
estimates

0.15**

0.29**

0.41**

0.37**

[41]

[41]

[38]

[28]

Districtwide Comparison Group Without Matching
6. Benchmark KIPP
sample

0.15**
(0.01)
[41]

0.28**
(0.01)
[41]

0.36**
(0.01)
[38]

0.32**
(0.01)
[28]

7. New schools not in
benchmark KIPP sample

0.12**
(0.03)
[5]

NA

NA

NA

NA

NA

NA

0.16**
(0.01)
[46]

0.29**
(0.01)
[42]

0.36**
(0.01)
[39]

0.32**
(0.01)
[28]

8. All KIPP students

Note:

The number of KIPP schools included in the analysis is indicated in brackets. Each row shows KIPP
impact estimates under different analytical approaches and assumptions, with standard errors in
parentheses. Models 1 through 5 use a matched comparison group; model 1b uses caliper matching,
and all other matching estimates use the study’s nearest-neighbor matching procedure. In model 2,
after grade repetition students were assigned to the fifth percentile z-score for their cohort in each
outcome year; model 3 uses the observed test scores of retained students; model 4 does not include
imputed baseline test scores; model 5 adjusts the marginal yearly KIPP effect according to the number
of early transfers from KIPP in the treatment sample, and derives cumulative impacts from these
adjusted marginal effects (we do not show standard errors for these adjusted estimates, because the
statistical significance of the result is derived from the benchmark analysis in model 1); model 6
includes all comparison students in local districts without matching, and models 7 and 8 use an
unmatched approach to estimate impacts for an additional five newly opened KIPP middle schools.

* Statistically significant at the 0.05 level, two-tailed test.
** Statistically significant at the 0.01 level, two-tailed test.
NA = not available
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Table D.7. Comparison of Benchmark Impact Model and Alternative Models, Reading
Model

Year 1

Year 2

Year 3

Year 4

1. Benchmark model,
schools weighted equally

0.05**
(0.01)

0.14**
(0.01)

0.21**
(0.01)

0.22**
(0.01)

1a. Benchmark model,
schools weighted by
sample size
1b. Benchmark Model,
caliper matching

0.05**
(0.01)

0.16**
(0.01)

0.21**
(0.01)

0.23**
(0.01)

0.05**
(0.01)
[41]

0.14**
(0.01)
[41]

0.21**
(0.01)
[38]

0.22**
(0.01)
[34]

Alternative Approaches to Imputing Data
2. Non-imputed baseline
data

0.05**
(0.01)
[41]

0.14**
(0.01)
[41]

0.21**
(0.02)
[37]

0.22**
(0.02)
[34]

3. Conservative approach
to grade repeater scores

0.03**
(0.01)
[41

0.10**
(0.01)
[41]

0.16**
(0.01)
[38]

0.16**
(0.02)
[34]

4. Non-imputed grade
repeater scores

0.06**
(0.01)
[41]

0.17**
(0.01)
[41]

0.24**
(0.01)
[38]

0.25**
(0.01)
[34]

Adjusted Estimates Reflecting Impact of KIPP Attendance
5. Attrition-adjusted
estimates

0.05**

0.15**

0.24**

0.25**

[41]

[41]

[38]

[34]

Districtwide Comparison Group Without Matching
6. Benchmark KIPP
sample

0.05**
(0.01)
[41]

0.15**
(0.01)
[41]

0.21**
(0.01)
[38]

0.21**
(0.01)
[34]

7. New schools not in
benchmark KIPP sample

0.12**
(0.03)
[5]

NA

NA

NA

NA

NA

NA

0.07**
(0.01)
[46]

0.15**
(0.01)
[42]

0.21**
(0.01)
[39]

0.21**
(0.01)
[34]

8. All KIPP students

Note:

The number of KIPP schools included in the analysis is indicated in brackets. Each row shows KIPP
impact estimates under different analytical approaches and assumptions, with standard errors in
parentheses. Models 1 through 5 use a matched comparison group; model 1b uses caliper matching,
and all other matching estimates use the study’s nearest-neighbor matching procedure. In model 2,
after grade repetition students were assigned to the fifth percentile z-score for their cohort in each
outcome year; model 3 uses the observed test scores of retained students; model 4 does not include
imputed baseline test scores; model 5 adjusts the marginal yearly KIPP effect according to the number
of early transfers from KIPP in the treatment sample, and derives cumulative impacts from these
adjusted marginal effects (we do not show standard errors for these adjusted estimates, because the
statistical significance of the result is derived from the benchmark analysis in model 1); model 6
includes all comparison students in local districts without matching, and models 7 and 8 use an
unmatched approach to estimate impacts for an additional five newly opened KIPP middle schools.

* Statistically significant at the 0.05 level, two-tailed test.
** Statistically significant at the 0.01 level, two-tailed test.
NA = not available
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ANALYTIC METHODS FOR LOTTERY-BASED ANALYSIS
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This appendix presents additional detail about the analytic methods used in our lottery-based
analysis of KIPP impacts. We describe the primary impact model, our approach to dealing with
analytic issues, and the results of additional analyses that test the sensitivity of our impact estimates
to alternative modeling assumptions.
A. Outcome Measures
Table E.1 presents summary statistics for outcome measures used in our lottery-based analysis.
The outcomes are shown in the same order as they appear in the main text. For each measure, we
show separately the mean, standard deviation and sample size for treatment and control groups.
These statistics are unweighted, and therefore the treatment-control differences should not be
interpreted as KIPP impacts.
B. Impact Model and Covariates
To obtain estimates of the impact of KIPP admissions for the subset of KIPP schools with
lotteries we use the following model:
K

(1)

yi = α + ∑ β k ∗ SCHOOLi ,k + δ ∗ T + γ ∗ X i + ε i
k =1

where i and k index students and schools, respectively, and y is the student-level outcome of interest.
SCHOOL is a set of binary variables indicating the school that the student applied to, T is a binary
treatment status variable indicating whether the student was offered admission to the school via the
lottery, and X is a set of demographic and other controls. The βs represent site fixed effects, which
capture differences in outcomes across sites that are not related to KIPP school attendance itself.
These effects may capture variation across schools in the characteristics of KIPP applicants and/or
the characteristics and performance of non-KIPP schools attended by control students. By including
fixed effects in the model (as opposed to random effects), we acknowledge that KIPP schools were
selected purposefully for the lottery-based analysis and that the results cannot be generalized beyond
the study schools. The parameter δ represents the average impact of winning a KIPP middle school
lottery; this is an intent-to-treat (ITT) estimate.
Our analysis includes student covariates to improve the precision of impact estimates, which
include student baseline and pre-baseline test scores, student demographic characteristics, family
income, and mother’s education. The full set of covariates is presented in Appendix A, Table A.10.
We also estimated models without covariates to test the sensitivity of our estimates to this modeling
choice.
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Table E.1. Unadjusted Means, Standard Deviations, Sample Sizes, and Reliability of Outcome Measures
Lottery Winners
Outcome
State Assessments (Z-Score)
Math achievement
Year 1
Year 2
Reading achievement
Year 1
Year 2

Unadj.
Mean

Standard
Deviation

Lottery Non-Winners

Number of
Observ.

Unadj.
Mean

Standard
Deviation

Number of
Observ.

Internal
Consistency
Reliabilty

142

0.10
0.30

0.86
0.80

202
181

0.01
0.07

0.86
0.90

334
260

n.a.
n.a.

0.03
0.17

0.83
0.84

202
181

0.05
0.10

0.80
0.90

333
260

n.a.
n.a.

TerraNova Test Administered in the Fall of the Third Follow-Up
Year (Z-Score)
Math achievement
Reading achievement

0.20
0.10

0.86
0.95

272
272

-0.06
0.00

1.00
1.01

317
318

n.a.
n.a.

Student Motivation and Engagement
Count of extracurricular activities
Student reports having homework on a typical night (proportion)
Minutes spent on homework on typical night, student report (mean)
Minutes spent on homework on typical night, parent report (mean)
Parent says student typically completes homework (proportion)
Index of school engagement (mean)
Index of self control (mean)
Index of academic self-concept (mean)
Index of effort and persistence in school (mean)

3.26
0.97
111.80
113.81
0.94
3.66
4.42
3.26
3.47

1.94
0.18
70.57
63.92
0.25
0.37
0.66
0.37
0.43

380
380
365
404
405
379
378
380
380

3.01
0.96
94.11
85.46
0.94
3.64
4.44
3.20
3.50

1.94
0.19
64.15
46.61
0.24
0.40
0.66
0.37
0.42

372
372
357
406
407
372
372
373
374

n.a.
n.a.
n.a.
n.a.
n.a.
0.633
0.841
0.747
0.839

0.96
0.97
0.94
0.99
0.64
0.72
0.78
0.92
0.97

0.19
0.17
0.24
0.11
0.48
0.45
0.40
0.28
0.18

375
418
373
418
353
408
376
375
415

0.96
0.95
0.96
0.99
0.58
0.65
0.79
0.92
0.94

0.19
0.21
0.20
0.12
0.49
0.48
0.40
0.27
0.23

371
420
366
424
350
418
368
368
422

n.a.
n.a.
n.a.
n.a.
n.a.
n.a.
n.a.
n.a.
n.a.

Education Goals and Aspirations (Proportion)
Student expects to graduate HS on time
Parent expects student to graduate HS on time
Student wishes to complete college
Parent wishes student to complete college
Student believes very likely to complete college
Parent believes student very likely to complete college
Student reports having discussions about college at school
Student reports having discussions about college at home
Parent reports having discussions about college

Table E.1 (continued)

Lottery Winners
Outcome
Student Behavior
Index of peer pressure for bad behaviors (mean)
Index of undesirable behavior (mean)
Index of illegal action (mean)
Parent reported any school disciplinary problems for student
(proportion)
Index of parent-reported frequency of school disciplinary actions for
student (mean)
Student never gets in trouble at school (proportion)
Index of good behavior, student report (mean)
Index of good behavior, parent report (mean)
Index indicating well-adjusted student (mean)
Index of parental concerns about student (mean)
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School Experiences and Satisfaction
Index of student's feelings about school (mean)
Student likes school a lot (proportion)
Index of parental satisfaction with school (mean)
Parent rates school as excellent (proportion)
Index of student perceptions of schoolmates (mean)
Index of student perceptions of teachers (mean)
Index of school disciplinary environment (mean)
Index of parental perceptions of problems in student’s school (mean)
Index of parental involvement in student's education (mean)
Index indicating school is too easy (mean)
Index indicating school is too difficult (mean)
n.a. = not applicable

Unadj.
Mean

Standard
Deviation

Lottery Non-Winners

Number of
Observ.

Unadj.
Mean

Standard
Deviation

Number of
Observ.

Internal
Consistency
Reliabilty

1.04
2.31
2.97

0.16
0.45
0.12

377
377
377

1.05
2.33
2.97

0.18
0.47
0.14

368
368
368

0.747
0.591
0.577

0.36

0.48

410

0.34

0.48

413

n.a.

0.22
0.44
2.34
2.35
3.45
1.34

0.42
0.50
0.42
0.51
0.46
0.65

415
377
377
415
416
415

0.19
0.51
2.35
2.35
3.45
1.34

0.34
0.50
0.42
0.52
0.44
0.64

420
368
367
418
420
420

0.699
n.a.
0.629
0.452
0.854
0.752

3.42
0.52
3.26
0.52
2.85
3.52
3.33
3.17
2.82
0.12
0.07

0.40
0.50
0.61
0.50
0.49
0.42
0.47
1.08
0.44
0.24
0.18

380
380
418
417
380
380
380
414
419
418
418

3.33
0.56
3.16
0.40
2.82
3.46
3.32
2.87
2.69
0.17
0.09

0.42
0.50
0.69
0.49
0.47
0.43
0.46
1.16
0.47
0.29
0.21

374
373
424
423
373
374
374
423
429
426
426

0.848
n.a.
0.832
n.a.
0.781
0.875
0.732
0.973
0.563
0.615
0.539
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We also estimated a model that produces treatment-on-the-treated (TOT) estimates, which
reflect the estimated impact of KIPP school attendance. To do so, we estimated an instrumental
variables (IV) model in which the lottery outcome (treatment status) is an instrument for KIPP
attendance. We used two-stage least squares to first estimate the effect of winning an admissions
lottery on KIPP attendance (IV eqn 1), and in the second stage estimated the impact of KIPP
attendance on outcomes (IV eqn 2). In effect, the TOT approach adjusts the ITT results to account
for whether students actually attended a KIPP school.
(IV eqn 1)

attendKIPPi = η + λ ∗ T + υi

(IV eqn 2)


yi = α + ∑ β k ∗ SCHOOLi ,k + δ ∗ attendKIPP
i + γ ∗ X i + εi

K

k =1

Sensitivity to Inclusion of Baseline Covariates
Our primary model includes baseline covariates to improve the precision of our impact
estimates. In addition, these covariates account for any differences between treatment and control
group students in their baseline characteristics. The experimental design should ensure that there are
no systematic differences in the baseline characteristics of treatment and control group students, but
such differences may arise by chance. Table E.2 presents impacts from models that do and do not
include baseline covariates. The first set of columns show the primary impact estimates and the
second set shows estimates from models that do not make use of baseline covariates. Overall, the
model without covariates produces findings that are qualitatively similar to our primary model that
includes covariates. In particular, the magnitudes of the estimated impacts from the model without
covariates tend to be similar to the magnitudes of the estimated impacts from the model with
covariates. The levels of statistical significance from both models tend to be the same but
occasionally differ. Out of 46 outcomes, the impacts across the two models varied in statistical
significance in five cases. It is important to keep in mind, however, that the level of significance
could vary because of the difference in the precision of this impact estimate, but not because of a
difference in the magnitude of the estimated impact estimates.
C. Weighting
The impact model incorporates sample weights to account for the fact that not all students in
the lottery have the same probability of being offered admission to the KIPP school (that is, being
selected into the treatment group). Some students have a higher probability of being offered
admission, either based on their inclusion in a particular stratum defined by a student characteristic
or because they have a sibling in the lottery. If no sample weights were used and if these student
characteristics were not otherwise accounted for in the impact model, then the characteristics of
students in the treatment group and control group would differ on average, potentially leading to a
bias in the impact estimate. For example, if KIPP schools tend to use sibling preference rules in
their lotteries, then students with siblings will tend to be over-represented in the treatment group
and students without siblings will be over-represented in the control group. If having siblings affects
student performance directly or is correlated with some other student or family characteristic that is
not accounted for, this could bias the impact estimate.

144

Table E.2. Sensitivity of Impact Estimates to Alternative Models
Alternative Model
Primary Impact Model
Outcome
Impacts on State Assessments (Z-Score)
Math achievement
Year 1
Year 2
Reading achievement
Year 1
Year 2

Effect
Size

Effect
Size

p-value

145

0.13
0.24

0.028
0.001

0.02
0.10

0.775
0.217

Impacts on the TerraNova Test Administered in the Fall of the
Third Follow-Up Year (Z-Score)
Math achievement
Reading achievement

0.20
0.08

0.000
0.246

Impacts on Student Motivation and Engagement
Count of extracurricular activities
Student reports having homework on a typical night (proportion)
Minutes spent on homework on typical night, student report (mean)
Minutes spent on homework on typical night, parent report (mean
Parent says student typically completes homework (proportion)
Index of school engagement (mean)
Index of self control (mean)
Index of academic self-concept (mean)
Index of effort and persistence in school (mean)

0.06
-0.02
0.34
0.69
0.05
0.01
-0.06
0.13
-0.11

0.480
0.812
0.010
0.000
0.570
0.881
0.448
0.161
0.161

Impacts on Education Goals and Aspirations (Proportion)
Student expects to graduate HS on time
Parent expects student to graduate HS on time
Student wishes to complete college
Parent wishes student to complete college
Student believes very likely to complete college
Parent believes student very likely to complete college
Student reports having discussions about college at school
Student reports having discussions about college at home
Parent reports having discussions about college

0.05
0.05
-0.12
0.03
-0.01
0.03
0.06
-0.10
0.00

0.494
0.464
0.137
0.630
0.891
0.753
0.568
0.929
0.977

Using Risk Set Binaries

*
**

**

**
**

Effect
Size

p-value

0.13
0.25

0.03
0.00

0.02
0.10

0.80
0.20

0.19
0.04

0.00
0.52

0.06
-0.01
0.33
0.69
0.05
0.01
-0.08
0.11
-0.11

0.45
0.89
0.01
0.00
0.57
0.91
0.37
0.20
0.16

0.06
0.05
-0.11
0.03
0.00
0.03
0.07
-0.01
0.00

0.36
0.51
0.16
0.58
0.98
0.73
0.47
0.95
0.97

With No Adjustment for
Covariates

*
**

**

*
**

p-value

0.16
0.28

0.10
0.00

0.03
0.16

0.80
0.09

0.22
0.09

0.00
0.33

**

0.21
-0.03
0.26
0.62
0.01
0.05
-0.07
0.13
-0.07

0.03
0.71
0.05
0.00
0.88
0.51
0.38
0.17
0.42

*

-0.03
0.02
-0.14
0.03
0.07
0.06
0.11
-0.03
0.08

0.68
0.71
0.08
0.55
0.48
0.53
0.33
0.77
0.30

**

*
**

Table E.2 (continued)
Alternative Model
Primary Impact Model
Effect
Size

Outcome
Impacts on Student Behavior
Index of peer pressure for bad behaviors (mean)
Index of undesirable behavior (mean)
Index of illegal action (mean)
Parent reported any school disciplinary problems for student
(proportion)
Index of parent-reported frequency of school disciplinary actions for
student (mean)
Student never gets in trouble at school (proportion)
Index of good behavior, student report (mean)
Index of good behavior, parent report (mean)
Index indicating well-adjusted student (mean)
Index of parental concerns about student (mean)
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Impacts on School Experiences and Satisfaction
Index of student's feelings about school (mean)
Student likes school a lot (proportion)
Index of parental satisfaction with school (mean)
Parent rates school as excellent (proportion)
Index of student perceptions of schoolmates (mean)
Index of student perceptions of teachers (mean)
Index of school disciplinary environment (mean)
Index of parental perceptions of problems in student’s school (mean)
Index of parental involvement in student's education (mean)
Index indicating school is too easy (mean)
Index indicating school is too difficult (mean)
Notes:

Effect
Size

p-value

-0.03
-0.19
-0.07

0.704
0.034
0.385

-0.09

0.294

-0.04
-0.25
0.02
-0.09
-0.03
0.05

0.661
0.005
0.817
0.280
0.695
0.559

0.21
-0.06
0.16
0.30
0.11
0.13
-0.01
0.02
0.12
-0.21
0.04

0.012
0.480
0.035
0.001
0.232
0.147
0.908
0.751
0.074
0.005
0.555

Using Risk Set Binaries

*

**

*
*
**

**

Effect
Size

p-value

-0.03
-0.19
-0.07

0.71
0.03
0.41

-0.08

0.36

-0.03
-0.26
0.01
-0.09
-0.03
0.05

0.72
0.00
0.92
0.29
0.71
0.53

0.19
-0.07
0.16
0.30
0.09
0.13
-0.03
0.02
0.13
-0.22
0.05

0.02
0.47
0.04
0.00
0.32
0.16
0.74
0.79
0.05
0.00
0.51

*

**

*
*
**

**

Effect size is calculated as the impact estimate divided by the standard deviation of the outcome for lottery non-winners.

* Difference between lottery winners and non-winners is statistically significant at the 0.05 level, two-tailed test.
** Difference between lottery winners and non-winners is statistically significant at the 0.01 level, two-tailed test.

With No Adjustment for
Covariates
p-value

-0.02
-0.16
-0.08

0.77
0.16
0.21

-0.09

0.35

-0.01
-0.18
0.03
-0.10
0.10
0.02

0.95
0.07
0.76
0.29
0.35
0.85

0.19
-0.06
0.20
0.32
0.14
0.09
-0.03
0.04
0.15
-0.16
0.04

0.02
0.56
0.00
0.00
0.12
0.36
0.79
0.62
0.04
0.05
0.54

*
**
**

*
*

KIPP Middle Schools

Mathematica Policy Research

The creation of the sample weights is based on the procedure used in Gleason et al. (2010). In
the simple case, where all students interested in attending a particular KIPP school enter the lottery
and no preferences are given for siblings or other characteristics, the sample weight for a given
student is based upon the probability that he or she ended up in the experimental group (that is,
treatment or control group). This probability is used in the calculation of each student’s base weight.
In particular, the base weight assigned to treatment group members is set to the inverse of the
probability of being selected into the treatment group. The base weights for control group members
are set to the inverse of the probability of being selected into the control group. We then normalize
this weight to account for the fact that the sample will be representative of the set of all consenting
lottery participants at that site. We set this normalization factor such that the weights of each
experimental group sum to one-half of the total sample size within the site. Thus, the sum of all
students’ weights within a site will be equal to the overall sample size in that site (that is, the number
of consenting lottery participants), with the sum of weights among treatments equal to that among
controls.
In sites with sibling preference rules, the basic approach to calculating sample weights is the
same as in the simple case above. 71 The difference, however, is in the calculation of the probability
of admission. No longer can we simply use the number of students offered admission divided by the
number of lottery participants. The exact probabilities of admission depend on the number of sets
of siblings who participate in the lottery at the school as well as the number of students within each
sibling set. With sibling preference rules, each sibling in the lottery has a higher probability of
admissions than non-siblings, so the probabilities are adjusted to account for the number of siblings
in each affected lottery.
An alternative to calculating sample weights that accounts for the probability of admission is to
group students into “risk sets” that contain only students with the same probabilities of admission,
and then control statistically for these risk sets in the impact models. In this approach, we only need
to know which groups of students have the same chances of admission, and do not have to know
the exact probability of admission for each student. As described below, we assessed the sensitivity
of our main impact estimate models, which used sample weights, to estimating impacts using the
risk set approach.
Testing Sensitivity to Sample Weighting
As described above, our main approach used sample weights to account for unequal
probabilities of selection in the KIPP lotteries and to normalize treatment and control sample sizes
within sites. We test the sensitivity of impacts to the alternate strategy of using a risk set approach to
account for each lottery. To do so, we defined each separate lottery (typically one grade and cohort
within a school) as a risk set and included these indicators as variables in the regression model; we
did not use the sample weights. One site stratified their lottery by gender, so we included separate
risk sets by gender. While several schools have sibling preferences, there are very few students in
these preferred groups. We retained these students in their school-grade-cohort risk set and added
an indicator variable for sibling status for students in schools that have sibling preferences. Table

An example of sibling preference rules occurs when a school enters two siblings separately in an admissions
lottery. If one of the two siblings is drawn as a lottery winner and offered admission to the school, the other sibling is
pulled from the lottery pool and also offered admission.
71
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E.2 presents our primary impacts and the impacts using the risk set approach. There are no
appreciable changes to the estimates between these two specifications.
We also tested the sensitivity of our results to different normalization schemes for the sample
weights. As described above, the base weights were normalized to equalize the contribution of the
treatment and control groups within site, while the sum of weights in each site is the total sample
size for that site. In addition, we tested three alternative normalizations that alter the relative weight
of sites in the estimation—the treatment and control groups continue to contribute equally within
site, but these normalizations affect the relative weight of different sites in the analysis. The first
alternative normalizes the weights in each site to sum to the number of treatment observations in
the site. The second normalizes the weights within each site to sum to the average sample size across
sites, so each site contributes equally to the analysis. The third alternative normalizes the weights to
sum to the school enrollment as reported in the CCD.
There were no substantive differences between the impacts estimated using the main weights
and these alternatives for the outcomes on student achievement measured by state assessments or
the TerraNova, and no differences for education goals and aspirations. There were some changes to
the size or significance of impacts on some outcomes in the other domains. In particular, the impact
estimates for several outcomes under student motivation and engagement (extracurricular activity
index, parent reports that the student typically completes homework, and student report of academic
self-concept) were larger by 0.12 to 0.30 effect size units when using alternative weights. In some
cases the impacts become statistically significant although they were not statistically significant in the
main results. The difference between the main sample weights and the alternative ones is how sites
are weighted relative to one another. Thus, the change in estimated impacts implies that sites with
larger impacts are being weighted more heavily when using the alternative normalizations. There are
also changes to the estimated impacts for some outcomes under the domain of school experiences
and satisfaction. The alternative weights result in larger impacts (by at least 0.13 effect size units) on
whether a parent rates the school as excellent and the index of student perceptions of classmates.
There are a number of other outcomes where the magnitude of the impact estimates does not
change substantially, but the precision of the estimates does—these impacts are statistically
significant in some models but not others.
D. Imputation
Our imputation procedure mirrors that used for the matching analysis described in Appendix
D. One key difference is that for the lottery-based analysis we had additional data on participants
gathered via the baseline survey and the study-administered test. In particular, we have baseline data
on student age, household composition, language spoken at home, and parent reports of IEP status.
We also included KIPP attendance, interactions of baseline test scores with KIPP attendance, and
scores on the study-administered test to improve our predictions of missing baseline covariates. We
used these variables in addition to baseline and pre-baseline state test scores and demographics from
state records as covariates in the imputation to improve the prediction of missing values.
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Grade Repeaters
In our main lottery-based analysis of state test scores, we excluded grade repeaters because they
do not have the same grade progression as their peers and therefore do not have the same pretestposttest relationship. This strategy is in contrast to the matching approach that “freezes” grade
repeaters in the test score distribution. The other outcomes in the lottery-based analysis are not
dependent on the grade level of students, so grade repeaters are included in these analyses and no
adjustments were made. We tested the sensitivity of our impacts on state test scores to this approach
by running the analysis using the alternate approach. When we retain grade repeaters in the sample
but impute their outcome score, the impact estimates are unchanged.
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APPENDIX F
VALIDATION OF MATCHING METHODS USING LOTTERY-BASED IMPACT
ESTIMATES
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This appendix summarizes results of the study’s validation exercise. The analysis compares our
lottery-based impact estimates to those based on the study’s matched comparison group design at a
subset of lottery sites where the data permit us to implement both approaches. This exercise allows
us to determine whether there are likely to be sources of bias affecting the study’s preferred
matching-based impact estimates for a much larger group of KIPP middle schools (that is, the
impact estimates for 41 middle schools presented in Chapter IV). As shown at the conclusion of this
appendix in Table F.1, results from the validation exercise yield no evidence of bias in the study’s
matching-based impact estimates.
The validation exercise is designed to determine whether our matching approach—which could
be biased if there are important unobserved differences between treatment students and matched
comparison students associated with academic achievement—can replicate rigorous lottery-based
impact estimates for an identical sample of treatment students (in this case, the intent to treat [ITT]
impact estimates for lottery winners). In broad terms, our approach relied on the following steps.
We first determined the sample of sites and students that could be used to estimate impacts using
both the lottery-based and matching-based designs. We then obtained lottery-based impact estimates
by comparing the first year follow-up achievement outcomes of lottery winners to those of lottery
non-winners in these sites. Separately, we used the study’s propensity score matching method to
select a matched comparison group of non-KIPP students with similar baseline characteristics and
prior achievement levels as the lottery-based treatment group. We generated matching-based impact
estimates by comparing the achievement of the treatment group of lottery winners to this matched
comparison group. In most respects, the lottery-based and matching-based impact estimation
methods in the validation exercise were the same as those used for the full impact analyses described
in Chapter II.
A. Sample of Schools and Students in the Validation Exercise
The validation sample used admission lottery data from the following eight KIPP schools:
Academy Middle, Academy New York, Aspire, Austin College Prep, Key, Los Angeles Prep, Truth,
and Ways. The sample for the validation exercise is smaller than the sample in the full lottery-based
analysis of state test score outcomes for two reasons. First, there are two schools that appear in the
full lottery-based analysis that could not be included in the validation exercise—these two schools
were omitted because a substantial number of control students lost the admission lottery but were
admitted to KIPP subsequently from a waitlist. In this circumstance, it is not possible for our
propensity-score matching approach—which can only select comparison students who did not
attend KIPP—to generate impacts that can be compared meaningfully to the lottery-based impact
estimates. In particular, while the control group from the lottery analysis includes some students
who attended KIPP, the comparison group in the matching design includes only non-KIPP
students. Second, the validation exercise required all students to have at least one baseline or prebaseline state test score, which further reduced the sample. With the administrative data obtained for
the subset of students with baseline data, it was only possible to estimate state test score impacts (in
math and reading) after one year.
B. Validation Methodology
The validation exercise was designed to ensure that any differences between the lottery-based
impact and matching-based impact estimates would reflect sources of bias in the study’s matching
analysis. To do so, we used the exact same treatment group of 145 lottery winners in both the
lottery-based and the matching-based analyses. To avoid conflating sample-driven differences with
the potential bias we intend to measure, throughout this validation exercise we used precisely the
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same treatment students in both the lottery-based and matching-based analyses. This created an
“apples to apples” comparison of the two sets of impact estimates. 72
For the lottery-based impact estimates, we used the exact same impact estimation approach as
in our overall lottery-based estimates (for a detailed description, see Appendix E). This involved
comparing the outcomes of lottery winners (n=145) to the outcomes of lottery non-winners
(n=245) in a regression framework that controlled for two years of prior test scores and other
student characteristics. Each treatment and control student received a weight corresponding to his
or her probability of receiving a KIPP admission offer. These weights were then standardized by
setting the sum of control student weights equal to the sum of treatment student weights at each
site, to ensure that each lottery site was represented in the treatment group in the same proportion
as that site was represented in the control group. The impact analysis pooled data across the eight
lottery sites, weighting each site by the number of treatment students in the site’s lottery sample.
Weighting the sites in this way provides greater statistical power (because several of the lottery sites
had small samples sizes, the approach we used gives less weight to the sites with less precise impact
estimates, and more weight to the sites with impact estimates that have smaller standard errors).
For the matched comparison group estimates, we started with the same treatment group of 145
lottery winners and then performed propensity-score matching to select the comparison group. The
matching-exercise for the validation did not use the same propensity scores estimated previously for
the study’s main analyses (because those earlier propensity scores estimated the probability of
enrolling at a KIPP school, rather than the probability of entering a KIPP admission lottery).
Instead, we estimated a new set of propensity scores based on validation sample’s indicator for
treatment status; we obtained these propensity scores using a logit model generated by a stepwise
model-selection procedure (using a p-value cutoff of 0.20), as described in Appendix A. We
estimated propensity scores for the treatment group and all comparison students located in the same
jurisdictions as the lottery sites in the validation sample. We then performed nearest neighbor
matching (without replacement) of comparison group students to treatment students: each
comparison student was matched within the same jurisdiction and cohort as the relevant treatment
student. There were no statistically significant differences between the baseline test scores or the
baseline demographic characteristics of the treatment group and this matched comparison group. 73
Using this matched sample, impact estimates for the validation exercise were obtained with the
same regression model used in the main matching analysis described in Appendix D (this model
controlled for two years of prior test scores and student demographic characteristics). However, the
main analysis and validation analysis differ with respect to the weights assigned to the students and
sites in the sample. In the main matching analysis, all treatment and comparison students were
weighted equally, and each KIPP school received an equal weight in the aggregate KIPP impact
estimate. For the validation exercise, we needed to ensure that we weighted the treatment students
72 To understand why consistent samples are necessary, consider a hypothetical comparison of estimates that
include all available KIPP students in the matching analysis, regardless of whether they were admitted to KIPP through a
random lottery or included in the lottery-based analysis. Under such an approach, there are two possible reasons why the
matching-based impact estimates could differ from lottery-based impact estimates: either the matching methods were
biased or the treatment students in the matching-based analysis received a different KIPP effect, on average, than the
smaller group of treatment students in the lottery-based analysis.

The difference between the baseline scores of this treatment group and matched comparison group were 0.03
and 0.05 standard deviations in math and reading, respectively. Detailed baseline equivalence results are available from
the authors upon request.
73
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and lottery sites in the same way the sample was weighted for the lottery-based analysis. Thus, both
the lottery-based and matching-based analyses standardized student weights such that (1) treatment
students were weighted according to the probability of receiving an admission offer through the
relevant lottery; (2) the sum of comparison or control student weights was set equal to the sum of
treatment student weights at each site; and (3) each lottery site was assigned a weight corresponding
to the total number of treatment students at that site.
To determine whether there was a statistically meaningful difference between the lottery-based
and matching-based impact estimates for the validation sample, we calculated “bootstrapped”
standard errors. This method re-estimates the lottery-based and matching-based impacts repeatedly,
using a different configuration of the sample of lottery winners in each estimation round. We
implemented 1,000 estimation rounds. In each round, we randomly sampled the lottery-based
treatment and control groups in the validation exercise (with replacement), restandardized the
student weights to ensure the sum of treatment student weights equaled the sum of comparison
student weights at each site, and re-estimated the lottery-based and matching-based impact estimates
using the new sample. 74 Calculating the standard deviation of the differences between the lotterybased and matching-based estimates allowed us to determine whether the differences between our
primary validation estimates were statistically significant. 75
C. Results of the Validation Exercise
The differences between the lottery-based and matching-based impact estimates are not
statistically significant. As shown in Table F.1, the matching approach produces estimates that are
0.04 standard deviations lower than the lottery approach in math and 0.05 standard deviations higher
in reading. These differences are not statistically significant, and may be too small to represent an
educationally meaningful difference. 76 Additionally, the fact that the difference is negative in math
but positive in reading suggests that these differences are not systematically positive or negative.
However, an important caveat to this finding is the fact that due to the small samples used in the
validation exercise, the statistical power of the test of the difference between the two methods is
limited. The analysis is not able to detect differences smaller than approximately 0.19 standard
deviations in the impact estimates.
In summary, we believe this validation exercise yields no evidence that the study’s main
matching-based impact estimates have a substantial bias.
To explore the sensitivity of these findings to the details of our non-experimental comparison
group methods, we also compared the lottery-based impact estimates for this validation sample to
impact estimates that use a much larger district-wide comparison group instead of a matched
The sample size of lottery winners and non-winners was the same in each bootstrapping estimation round; a
given student’s observation may be used multiple times in the same impact estimate (that is, the treatment and control
groups were both sampled with replacement). During each round, for the matching analysis we generated a new set of
propensity-scores and selected a new matched comparison group using nearest-neighbor matching without replacement.
The propensity scores in these bootstrapping rounds were generated using a consistent set of logit-model covariates (the
list of covariates was selected using the original sample of all treatment students in the validation sample).
74

75 Specifically, the standard deviation of the differences between matching-based and lottery-based impacts in these
estimation rounds represents the standard error of the difference between our original validation impact estimates.
76 For a student at the 45th percentile for his or her district, these differences would represent changes of
approximately two percentile-points.
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comparison group. 77 As shown in Table F.1, results that use a district-wide comparison group
without matching produced impact estimates that are not significantly different from the study’s
lottery-based estimates. 78 The results do not provide any evidence that a district-wide comparison
group approach is biased. This finding is consistent with the sensitivity tests presented in Appendix
D, which showed that our preferred impact estimates using a matched comparison group are very
similar to results without matching.
Table F.1. Comparison Between Lottery-Based Impact Estimates and Non-Lottery Impact Estimates
Lottery-Based
Analysis:
Experimental
Benchmark

Propensity Score
Matching Analysis

Alternative Analysis
Without Matching

Impacts on Math Test Scores
Estimated impact
(Standard error)

0.12
(0.07)

Difference from lottery-based analysis
(Standard error)

0.08
(0.10)

0.12**
(0.04)

-0.04
(0.10)

-0.001
(0.08)

Treatment sample size

145

145

145

Control or comparison sample size

245

145

199,899

0.04
(0.10)

0.06
(0.06)

0.05
(0.13)

0.07
(0.12)

Impacts on Reading Test Scores
Estimated impact
(Standard error)

-0.01
(0.10)

Difference from lottery-based analysis
(Standard error)
Treatment sample size

145

145

145

Control or comparison sample size

245

145

200,544

Note:

All analyses use the same treatment group. The matching analysis uses propensity-score matching
followed by OLS, and the alternative analysis uses the same OLS impact model as the matching
analysis, but without identifying a matched comparison group. The significance of the difference
between lottery-based and non-lottery impact estimates was calculated using bootstrapped standard
errors, shown in parentheses.

* Significantly different from zero at the 0.05 level, two-tailed test.
** Significantly different from zero at the 0.01 level, two-tailed test.

The district-wide comparison group analysis used the exact same OLS impact estimation model used in the
matching analysis. The only difference between the methods is the composition of the comparison group.
77

Due to the much larger comparison group sample size in this alternative analysis, the estimates have more
statistical power than both the main matching-based analysis and the lottery-based analysis. Using a district-wide
comparison group, the impact estimate in math (0.12) is statistically significant, even though the similar lottery-based
point-estimate for KIPP’s impact (also 0.12 in math) is not statistically significant. Under both approaches, the impact
estimate in reading is not statistically significant.
78
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Subject #3Adv/Pro #3Tested KIPP3Delta3Average
State3Adv/Pro3%
District3Adv/Pro
Beat3State Beat3District
BenchmarkLiteracy
32
48
67%
83%
58%
0
1
BenchmarkLiteracy
45
58
78%
82%
55%
0
1
BenchmarkLiteracy
49
66
74%
69%
30%
1
1
BenchmarkLiteracy
27
52
52%
77%
48%
0
1
BenchmarkLiteracy
47
54
87%
77%
61%
1
1
BenchmarkMathematics
19
48
40%
76%
49%
0
0
BenchmarkMathematics
18
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31%
68%
26%
0
1
BenchmarkMathematics
47
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71%
73%
33%
0
1
BenchmarkMathematics
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69%
39%
0
1
BenchmarkMathematics
35
54
65%
64%
35%
1
1
EOC3R3ALG Mathematics
32
33
97%
75%
45%
1
1
EOC3R3GEO Mathematics
19
19
100%
74%
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1
1
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20%
1
1
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52
25%
37%
7%
0
1
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36
40
90%
72%
50%
1
1
EOC3R3ALG Mathematics
21
33
64%
75%
59%
0
1
EOC3R3GEO Mathematics
31
34
91%
74%
39%
1
1
EOC3R3BIO Science
15
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22%
47%
16%
0
1
BenchmarkLiteracy
65
77
84%
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1
1
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56%
1
1
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46%
1
1
BenchmarkLiteracy
61
71
86%
77%
55%
1
1
BenchmarkMathematics
41
77
53%
68%
21%
0
1
BenchmarkMathematics
56
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72%
73%
44%
0
1
BenchmarkMathematics
53
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71%
69%
34%
1
1
BenchmarkMathematics
39
71
55%
64%
33%
0
1
EOC3R3ALG Mathematics
43
46
93%
75%
59%
1
1
BenchmarkScience
49
77
64%
57%
12%
1
1
BenchmarkScience
30
75
40%
37%
4%
1
1
BenchmarkLiteracy
49
71
69%
77%
66%
0
1
BenchmarkLiteracy
54
69
78%
83%
66%
0
1
BenchmarkMathematics
55
71
77%
84%
68%
0
1
BenchmarkMathematics
36
69
52%
76%
40%
0
1

2014-2015

Amendment Request

KIPP Delta Public Schools
Helena/West Helena and Blytheville, Arkansas
1

2

3

4

5

6

7

8

2014-2015 Application Cycle

Arkansas Connections
Academy
Summary
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Bentonville, Arkansas
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Arkansas Connections Academy
Sponsoring Entity:

Arkansas Connections Academy, Inc.

IRS Status:

Applied for 501(c)(3) non-profit status

Grade Levels:

K-12

Student Enrollment Cap:

1,000 (year 1); 2,000 (year 2); 3,000 (year 3)

Address of Proposed Charter:

609 SW 8th Street, Bentonville AR, 72712

Mission Statement
Arkansas Connections Academy (ARCA) will offer families throughout the state access to a
quality education by providing the personalized learning inherent in a high quality online school.
ARCA will provide a complete public school experience for students in grades K-12 focusing on
the students' academic growth, social and emotional needs, and post-secondary goals. The
school will embody multiple hallmarks of excellence: a rigorous curriculum aligned to the
Arkansas Curriculum Frameworks, the Common Core State Standards and the Next Generation
Science Standards; Arkansas-certified teachers; and an educational management system
designed to provide accountability through data collection, analysis, and reporting.
Information on the School District in Which the Charter Would Be Located
Bentonville School District
27.17% % free and reduced-price lunch (2013-2014)
Needs Improvement district (ESEA 2013)-Graduation Rate and Mathematics
Issues that Remain Unresolved as Determined by the Charter Internal Review Committee
•

Lack of explanation of how the needs of the students will be met if a waiver is granted for
a school nurse.

Documentation Provided in Support of the Charter
Letters of Support Included in Application
Bruce Selvog
Parent
Melinda M. Beers
Parent
Other Letters of Support (available for review)
Anne Kraybill
Distance Learning Project Manager, Crystal Bridges Museum of
American Art
(Name Redacted)
Student
James and Brenda High
Parent
Marsha Rowe McCarver
Parent
Emily Moore
Parent
Carla and Eric Hartwell
Parents
Dr. Richard Abernathy
Executive Director, Arkansas Association of Educational
Administrators
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2014-2015 Application Cycle

ADE
Evaluation and
Applicant
Responses

Arkansas Connections Academy
Bentonville, Arkansas
3

Arkansas Connections Academy

PART A

GENERAL INFORMATION

Sponsoring Entity:

Arkansas Connections Academy, Inc.

IRS Status:

Applied for 501(c)(3) non-profit status

Grade Levels:

K-12

Student Enrollment Cap:

1,000 (year 1); 2,000 (year 2); 3,000 (year 3)

Address of Proposed Charter:

609 SW 8th Street, Bentonville AR, 72712

PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent,
outlining a general description of the proposed charter school.
Evaluation Criteria:


A Letter of Intent filed with Arkansas Department of Education on time and including all the
necessary information

Fully Responsive
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PART B

EXECUTIVE SUMMARY

The Arkansas Department of Education requires all applicants to include an executive
summary.
Evaluation Criteria:



A mission statement (with content to be evaluated for Prompt #3 of Part C); and
The key programmatic features of the proposed charter school

Fully Responsive

PART C

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER

C1: PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an openenrollment charter school, to assess support for the school’s establishment. Applicants are asked
both to document the logistics of the hearing and to include a narrative of the hearing results.
Evaluation Criteria:





A thorough description of the results of the public hearing;
Evidence of public support exhibited at the hearing;
Documentation of required notices published to garner public attention to the hearing; and
Documentation of required notices of the public hearing to superintendents of districts
from which the proposed school is likely to draw students and to superintendents of
districts that are contiguous to the district in which the charter school would be located

Fully Responsive
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C2: GOVERNING STRUCTURE
The Governing Structure section should explain how the school will be governed. It should present
a clear picture of the school’s governance processes and composition, what responsibilities various
groups and people will have and the relationships among the groups.
Evaluation Criteria:







Documentation of proper legal structure of the governing board and sponsoring entity;
A comprehensive description of the planned relationship between the governing board of the
school and governing board of the sponsoring entity;
A clear description of the governing board’s roles and responsibilities;
Adequate policies and procedures for board operation, including board composition,
member term length, and member selection;
A clear, sensible delineation of roles and responsibilities in relation to governance and school
management; and
A reasonable plan for involving parents, staff, students and community in the decisionmaking of the school

Fully Responsive

Confirm the understanding that the Charter Authorizing Panel and the State Board of Education are
both authorizing agents for charter schools in the state of Arkansas.
Arkansas Connections Academy (ARCA) acknowledges the Charter Authorizing Panel and the State Board of
Education are both authorizing agents for charter schools in the state of Arkansas.

This section says school administrators and staff will be employed by Connections through a
professional services agreement. However, the budget includes expenses specific to salaries and fringe
benefits for the positions of principal, assistant principal, special education manager, and
administrative expenses to Connections Academy. Please explain.
School administrators and staff will be employed by Connections through the professional services agreement,
but will serve at the pleasure of the Board of Directors. The employee wages related to these positions, which
are 100% dedicated to ARCA, will be reimbursed to Connections at cost (which are included herein in Figure 1
and also were included in the original application in Attachment 16). Administration expenses contained on
line 19 of the previously submitted budget template (and included herein in line 21 of Figure 1) relate to a
range of services provided by Connections such as:
•

School Launch Support

•

School Oversight

•

School Leader Support and Development

•

Legislative, Policies, Rules and Regulations Monitoring

•

Accreditation Support

•

Research and Analysis
6

•

School Handbook Support

•

Outreach Support

•

Enrollment Services

•

Academic Placement Services

•

Student Records Management

•

Professional Development and Training

•

External Reporting Support

•

State Testing Support

•

Accountability Support

•

Grant Identification, Writing, and Administration

•

General Board Support

•

Governance Training

•

Authorizer Compliance and Reporting Support

•

Human Resources Support
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Figure 1. Connections Fee Schedule
Fee

Connections Academy Standard Fee Schedule
Factor

$126.00
$600.00
$150.00
$50.00
$1.53
$300.00
$600.00
$1,250.00
$500.00
$15,000.00
$575.00
$725.00
$25.00
$40.00
$33.00
$600.00
$950.00
$1,075.00
1.5%
1.0%
6.5%
2.5%
TBD
18.0%
9.0%
TBD

Description

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26

Educational Resource Center
TM
Connexus Annual License (EMS)
Technical Support and Repairs
Accounting and Regulatory Reporting
Direct Course Instruction Support
Short Term Substitute Teaching Services
Hardware/Software - Employees
Human Resources Support
School Curriculum Supplies
Facility Support Services
Student Technology Assistance - Desktop*
Student Technology Assistance - Laptop*
Internet Subsidy Payment Processing
Enrollment and Records Management
Curriculum Postage
Tangible and Intangible Instructional Materials - Kindergarten*
Tangible and Intangible Instructional Materials - 1st-5th Grade*
th
th
Tangible and Intangible Instructional Materials - 6 -12 Grade*
Treasury Services
Marketing Services
School Administration
Special Education Oversight and Liability
Special Education Direct Services
Employee Benefits
Employee Taxes
Community Outreach
Expenses Reimbursed to Connections Academy at Cost

per each enrolled student, calculated as an average over the school year
per each enrolled student, calculated as an average over the school year
per each enrolled student, calculated as an average over the school year
per each enrolled student, calculated as an average over the school year
per student day; based on enrollment at a point in time each month in a NaCA supported course
per day, if service is provided by a teacher employed by the EMO Partner
per each staff member employed at the end of the year
per each staff member employed at the end of the year
per each teacher employed at the end of the school year
per each school office location
per each computer provided by Connections at any time during the school year **
per each computer provided by Connections at any time during the school year **
per each household enrolled at any time during the school year
per each student enrolled at any time during the school year
per each student enrolled at any time during the school year
per each Kindergarten student enrolled at any time during the school year
per each 1st - 5th grade student enrolled at any time during the school year
th
th
per each 6 - 12 grade student enrolled at any time during the school year
of all revenue from governmental sources, excluding any special education revenue
of all revenue from governmental sources, excluding any special education revenue
of all revenue from governmental sources, excluding any special education revenue
of all revenue from governmental sources, excluding any special education revenue
Requires clarification of EMO Partner's role before rate is determined
per actual gross wages and bonus accrual for administration and teachers employed by EMO partner
per actual gross wages and bonus accrual for administration and teachers employed by EMO partner
Board to approve budget for school's contribution toward outreach effort
Expenses Paid by the School by Contractual Obligation

27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44

Employee Wages
Banking fees
Office Supplies
Bookkeeping and Audit
Copiers/Reproduction
Dues
Office Postage
Accreditation
Internet Subsidy Payment Reimbursement
Directors and Officers Insurance
Student Testing and Assessment
Legal
Staff Recruiting
Board-Related Expenses
Local Staff Training/Professional Development
Other Curriculum
Travel and Conferences
Summer School
Team Building
Graduation Expense
Maintenance and Repair
Student Activities
High Speed Internet
Any other expenses for services not contracted to Connections Academy of State, LLC
Phone
Office Rent
Rent Operating Expense
Utilities
Contract School Staff
Employee Pension (if applicable)
* Items under Student Technology Assistance and Tangible and Intangible Instructional Materials are provided to the school and its students for use during the school year. They remain the property of Connections Academy of
State and/or its vendors.
** Total computers provided by Connections are calculated by combining the sum of all computers assigned to a household as counted on the first school day of September plus each computer
shipped thereafter at any time during the school year, excluding computers shipped for the following reasons:
◊ reshipment for replacement or repair
◊ student supplemental grant equipment
◊ equipment provided for IEP reasons
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C3: MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do, for whom,
and to what degree.
Evaluation Criteria:


A mission statement that is clear and succinct
Fully Responsive

C4: EDUCATIONAL NEED
The Educational Need section should explain the need for a charter school in the proposed
location and the innovative educational option offered by the charter school.
Evaluation Criteria:



Valid, reliable, and verifiable data substantiate an educational need for the charter,
Innovations that would distinguish the charter from other schools

Fully Responsive

Explain how the EMS System will track students online and offline.
Connexus®
ARCA proposes to use Connections’ proprietary Education Management System (EMS), Connexus®, as the
foundation for the virtual school. Connexus will facilitate administrators, teachers, and Learning Coaches in
tracking students both online and offline
Connexus is a combination of a learning management system, student information system, and
communication tool that enhances all aspects of a virtual school including enrollment, curriculum, human
resources, teaching/learning, and evaluation. Connexus creates a virtual classroom experience that allows
parents, teachers, and students to work together in a supportive environment. The comprehensive, reliable,
and user-friendly system is designed to guide students through a rigorous curriculum in a way that also meets
their individual learning needs. Students and Learning Coaches will be able to access Connexus 24 hours per
day from any Internet connection.
Utilizing Connexus, school administration and teachers will integrate key functions and services that are critical
to maximizing the online academic experience and performance of enrolled students. Administrators,
teachers, students, and families will have personalized access to Connexus through an ARCA-branded
registration page, login page, and Connexus menu bar.Connexus allows teachers, students, parents, and
Learning Coaches to:
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•

View daily, weekly, and monthly schedules at a glance

•

Access all course lessons and assessments

•

Monitor progress through an up-to-the-minute grade book

•

Receive alerts through secure WebMail messages

•

Communicate with teachers and other students and families via message boards

•

Provide ratings and written feedback about specific lessons and overall learning experiences

Tracking Student Work Online
Connexus captures all necessary data about students, their attendance, and their performance. This data will
be accessible for viewing by school administrators, teachers, and Learning Coaches on a moment-by-moment,
day-by-day basis. The school will track and report ongoing student progress based on the objective,
quantitative data generated by Connexus.
Staff members will analyze attendance, participation, performance, assessment submissions, lesson
completion, and teacher contact. The student status will be displayed to parents, Learning Coaches, and
students on the home page for instant identification of potential problem areas. The Escalation Process will go
into effect when students are in statuses other than “On–Track” to ensure students being educated
appropriately and receiving any appropriate interventions.
Both Learning Coaches and teachers will have access to an electronic grade book that tracks all results and
serves as the basis of changes in the student’s learning plan. ARCA will also use a variety of advanced data
visualization tools that provide students, parents, teachers, school administrators, institutional education
partners, regulators, and researchers with views of how students are performing.
Figure 2 is the Teacher’s Home Page through which teachers can track if students are progressing as expected
or if there are issues to review and address (e.g., overdue lessons, falling behind in lesson completion, not
meeting required attendance - Figure 3). Figure 4 shows a specific student’s Grade Book.
Figure 2. Teacher’s Homepage

Figure 3. Students with Overdue Lessons
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Figure 4. Specific Student Grade Book

Tracking Student Work Offline
Teachers will track students work offline through multiple avenues, including communications with students
and Learning Coaches to monitor the student's progress. Scheduled phone calls, WebMail, LiveLesson sessions,
and face-to-face meetings will all be used to help teachers gauge student's mastery of concepts and to
determine appropriate instructional recommendations. Communications that take place offline are
documented in each student’s Log in Connexus which can be accessed by teachers and school administrators
through a variety of reports.
Throughout each unit of study, students may be required to complete offline or phone-based assessments
when the format requires, including submitting certain kinds of work samples.

Training Teachers to Monitor Student Work
Teachers will receive intensive professional development both prior to and throughout the duration of the
school year. In addition to several other topics, Professional Development will focus on monitoring student
11

performance both online and offline based on available data.
All teachers (and the Principal) will complete the Teacher (or Returning Teacher) Orientation Course. This
course will be delivered through Connexus and contains lessons, assessments, and links to online tutorials. This
course focuses on preparing teachers to teach through the Connexus platform. It covers curriculum,
assessment, personalizing instruction, school year events, grading and the Grade Book, communication, and
essential Connexus tools. This course also covers how to monitor student progress and assign tieredsupplemental instructional support programs based on that data and how to log offline communications
within Connexus.

Explain if the online systems in this section are researched based and describe the research that led to
the development of the systems.
Connexus was designed based on established principles from education research as well as educator input. The
platform is constantly being updated and improved utilizing feedback from students, families, teachers, and
administrators. This section briefly covers the research-based principles that inform the design of Connexus,
while the subsequent response explains how Connexus functionality improves student achievement.
Connexus was built from the ground up with three major research-based principles in mind: (1) understanding
the individual student, (2) engaging families to support student learning, and (3) providing early warning
indicators to trigger proper interventions.
A variety of research has demonstrated that students have different styles of learning and that education is
most effective when it meets students at their current levels of ability and understanding. 1 Teachers can use
differentiated instruction to improve student outcomes. The work of Carol Ann Tomlinson and others has been
particularly instructive in this area. 2
To effectively implement differentiated instruction, teachers and administrators need relevant student
information at their fingertips. Connexus was built to provide this through the teacher dashboard. Educators
are able to see a student’s learning style questionnaire; any IEP/504/ELL/Gifted designations; the Longitudinal
Evaluation of Academic Progress® (LEAP) pre-, mid-, and post-data; attendance records and grades on previous
assignments; personalized learning and/or intervention plans; and an ongoing log of communication with the
student and family.
Families and Learning Coaches are also an important component of a student’s education since students spend
the vast majority of their time outside of school and families help establish expectations and routines. The
Northwest Regional Educational Laboratory’s School Improvement Research Series reports that early parental
involvement brings the greatest effects and that one of the most effective parental involvement activities is
directly working with their students at home. 3
Connexus helps facilitate this family involvement by provide real-time data to Learning Coaches. Within
Connexus, parents and Learning Coaches are able to track student grades, attendance, communication with
1

Felder, Richard M. and Rebecca Brent. “Understanding Student Differences”. Journal of Engineering Education, 2005.
Available at < http://www4.ncsu.edu/unity/lockers/users/f/felder/public/Papers/Understanding_Differences.pdf>
2
Literature review available at <http://caroltomlinson.com/Articles/ARTICLES.pdf>
3
Davis, Deborah. “Supporting Parent, Family, and Community Involvement in Your School”. Northwest Regional
Educational Laboratory, June 2000. Available at
<http://txcc.sedl.org/resources/strategies/ayp/ParentInvolvement10/ParentInvolvementHandout4.pdf>
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teachers, WebMail from the school, and suggested activities for home. Since families and Learning Coaches
can see most of what the teachers see, they are very much “in the loop”.
Connexus displays early warning indicators to teachers, Learning Coaches, and students. Many researchers
have studied whether it is possible to know what factors can derail student learning, most notably Robert
Balfanz of Johns Hopkins University. He and others have found that students’ attendance patterns, grades in
core courses, and behavioral issues are all strong predictors of whether a student will succeed and graduate. 4
Connections’ own published research regarding student success specifically in the online environment has
identified three key factors – enrollment timing, family income, and family engagement. 5 This data may trigger
the early warning indicators, which can then be used by teachers in conjunction with families to design an
appropriate response. This plan is then recorded in Connexus and regularly measured and re-evaluated.

Explain the evidence to substantiate increasing student achievement through the use of these systems.
To increase student achievement, ARCA will use several formative assessment systems and tools including the
Assessment Objective Performance Reports (AOPR) available through the teachers’ dashboards in Connexus,
intervention indicators and alerts also available through the dashboards, and also assessments such as
Scantron and the Longitudinal Evaluation of Academic Progress® (LEAP).
Teachers will use periodic data from formative assessments to assess student performance and evaluate the
effectiveness of instruction and student learning. Teachers will use interim assessments as pre-test and midtest measures. Teachers will implement data intervals, or timeline points, to assess and reassess student
progress.

Assessment Objective Performance Reports (AOPR)
The Assessment Objective Performance Reports (AOPR) will provide real-time student performance data on
essential skills and standards based upon individual math, language arts, and science assessment items. They
identify the objectives students should master by the end of that grade level based upon the Arkansas
Curriculum Frameworks, the Common Core State Standards and the Next Generation Science Standards, and
display students’ performance against the objectives. Data can be sorted to identify students who have or have
not mastered specific objectives.
In addition, at both the section and individual student levels, the AOPR can be generated displaying not only
the essential skills and standards for a course, but also exactly where in the curriculum each of these essential
skills are assessed. The AOPR provides real-time student performance on each of the essential skills and
standards based upon individual assessment items. It measures the objectives students should master by the
end of that grade level based upon Arkansas Curriculum Frameworks and the Common Core State Standards.
Data can be sorted to identify students who have mastered or not mastered specific objectives.

4

Bruce, Mary et al. “On Track for Success: The Use of Early Warning Indicator and Intervention Systems to Build a Grad
Nation.” Civic Enterprise and the Everyone Graduates Center at Johns Hopkins University, Nov 2011. Available at
<http://new.every1graduates.org/wp-content/uploads/2012/03/on_track_for_success.pdf>
5
Dreyer, Barbara. “Connections Education Report: Challenges in Measuring Online School Performance”. AdvancEd, 19
Sept 2013. Available at <http://www.advanc-ed.org/perspectives/connections-education-report-challenges-measuringonline-school-performance>
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Teachers can run this report as frequently as they like to see exactly how students are progressing with regard
to each of the skills and standards for that subject and grade. This method:
•

Enhances the multi-tiered instruction model

•

Identifies essential skills and standards by subject/grade level

•

Identifies how and where these essential skills and standards are assessed within the program

•

Supports a Response to Intervention model

•

Provides access to and analysis of real time data to determine mastery/proficiency

•

Incorporates data-driven decisions throughout instruction

Maximizes use of the instructional support programs, resources, and data; identifies tiered interventions for
non-mastered/proficient skills and standards, and identifies students' response to the implemented
interventions
Formative assessments provide educators with critical information about student progress and can be used to
adjust the teacher’s approach and the pace of instruction throughout the year. Formative assessments are
often used as tools for uncovering opportunities for instructional intervention because they give teachers
information about where additional practice and support may be needed. Research has shown that timely and
specific feedback from formative assessments can enable teachers to make a significant impact on student
learning. In Formative Assessment in Seven Good Moves posted to the Association for Supervision and
Curriculum Development (ASCD) website, Brent Duckor stated, “The research is clear: What teachers do in
their classrooms matters. But which practices really make a difference? John Hattie (2012) conducted an
extensive meta-analysis, looking at 800 meta-analyses that focused on locating a specific student achievement
outcome and identifying an influence on that outcome. Formative assessment topped his list of the most
influential practices that improve student outcomes.” 6 Figure 5 illustrates the Formative Assessment Cycle
Schedule.
Figure 5. Formative Assessment Cycle Schedule

Data Interval
Pre-test
Fall Interval
Mid-test
Spring Interval
Post-test

Assessment
Interim
Formative
Interim
Formative
Summative

Type of Assessment
LEAP®, Scantron®, DIBELS® Next
AOPR, Snapshot Data
LEAP®, Scantron®, DIBELS® Next
AOPR, Snapshot Data
LEAP®, Scantron®, DIBELS® Next

School Year Cycle Timeframe
Week 1 to Week 4
Week 10
Week 17 to Week 21
Week 28
Week 36 to Week 40

ARCA will assess students in a variety of ways in each lesson. The assessments best suited to guide
improvements in student learning are quizzes, tests, writing assignments, and online practice that the courses
provide. The AOPR gives teachers the capability to see how a student is performing on specific objectives and
intervene if necessary in a timely manner in English Language Arts, Reading, Mathematics, and Science.
Teachers can see how many assessment items are aligned to each objective, where the topic is covered in the
course, and monitor student performance over the course of the school year.

6

Dukor, Brent. “Formative Assessment in Seven Good Moves”. Educational Leadership, Mar 2014. Available (paywall) at:
<http://www.ascd.org/publications/educational-leadership/mar14/vol71/num06/Formative-Assessment-in-Seven-GoodMoves.aspx>
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Figure 6. Assessment Objective Performance Report (AOPR) Screen Shot

Intervention Indicators on the Teacher Home Page
Intervention Indicators are displayed in Connexus to facilitate a teacher's identification of students who may
be in need of more intensive instruction in math, reading, or both. These indicators are data-driven codes and
are the first phase of a multi-phase initiative to facilitate teachers' abilities to ensure that all students learn at
high levels of achievement. In the Intervention column of the My Students area on the Teacher Home Page,
these indicators/codes are displayed to facilitate the teachers' ability to identify which students may be in
need of additional support.
These codes are used to identify students who may be at-risk of failure, assist teachers in determining and
implementing appropriate instructional interventions, and monitoring the effectiveness of interventions.
Figure 7 illustrates the Intervention Cycle and explains the face codes used to determine a student’s status.
Face codes for Intervention Indicators are updated during each school year:
•

After state scores are imported and proficiency fields are calculated

•

After the formative assessment pre-test window closes (October/November)

•

After the formative assessment mid-test window closes (February)

15

Figure 7. Intervention Cycle
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Alerts on the Teacher Home Page
The Teacher Home Page also includes information for teachers on additional factors that internal research
performed by our support partner Connections has shown to have an impact on student performance. This
includes the timing of a student’s enrollment (a significant number of students enroll in online schools after
the start of the school year which could impact their success), the education level of the student’s Learning
Coach, whether the student is “on-track with their grade level or graduation cohort”, and the reason the
student chose to attend a virtual school. Students who have a history of disciplinary problems or who were
struggling academically at their previous school may need additional support as they acclimate to a virtual
learning environment.
A yellow triangle next to the Days Enrolled column on the Teacher Home Page alerts the teacher that the
student has an IEP, 504, ELL, or other instructional plan. The notes displayed when clicking on the icon are
drawn from the student’s Special Education, 504, IEP, or ELL screening Data Views. Teachers click on the alert
icon to review information regularly and confer with the appropriate school staff/team members to fully
understand and support the student's learning.

Longitudinal Evaluation of Academic Progress® (LEAP)
This assessment tool, created in 2008, is a web-based criterion-referenced test which gives teachers diagnostic
results on reading and math. At ARCA, it will be used for students in grades K-8. It is a technology-facilitated
pre-, mid-, and post-test. The LEAP provides essential diagnostic information for developing and planning
instruction. It provides an early read on a student’s performance on state-mandated tests, and reports key
accountability data on student progress throughout the academic year.
The assessment systems are designed based on a pre-test and a post-test to ensure that:
•

The pre-test and post-test assess the same objectives; to achieve this, the same test plan is utilized for
the pre-test, mid-test, and the post-test

•

Ample opportunity is given to students to demonstrate mastery in each sub-category; to achieve this
each category includes at least five questions (or more)

•

The pre-test, mid-test, and the post-test are at the same difficulty level; to achieve this, the pre-test
and post-test have the same expected average achievement score if given at the end of the school
year

To ensure the content validity, the item bank was purchased from Educate, Inc. and includes:
•

Criterion-Referenced Items

•

Previously tested for: Grade appropriateness, Readability, and Item difficulty

Each item also was evaluated to be included based on specific criteria such as clearly assessed content
standards and that it contained a set of alternatives that were plausible.
LEAP is being revised to align with the Common Core State Standards and both Partnership for Assessment of
Readiness for College and Careers (PARCC) and Smarter Balanced Assessment Consortium (SBAC) test
blueprints.
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Scantron®
If decided by ARCA administrators and teachers, students may be assessed with the Scantron Performance
Series. The Scantron assessment is a web-based, computer-adaptive, norm-referenced test. It is a valid,
reliable, current test that measures student proficiency in reading and mathematics, and provides a scaled
score that can be used to measure academic growth, and therefore serves as a useful tool in assessing student
curricular needs. The online test is a computer-adaptive assessment which automatically adjusts to each
student’s ability level, generating more difficult questions if the student is answering correctly and easier ones
if the student is answering incorrectly. It provides a valid and reliable scale score in math and reading so that
student learning growth can be tracked over time. The version that ARCA will use is aligned with the Common
Core State Standards and also provides teachers with reports and information to address individual student
needs.
The Scantron gives the teachers’ diagnostic results in English Language Arts, reading, and mathematics. It
provides a large pool of items to pull from to create test session for students. Scantron provides a wide variety
of normative scores, as well as sub-test scores.
Scantron uses standards from the National Council of Teachers of Mathematics (NCTM), the National Council
of Teachers of English (NCTE), and the National Assessment of Educational Progress (NAEP).

Explain the measures in place and the plan for monitoring PPL and LEAP.
Personalized Performance Learning (PPL)
Students learn best when lessons match their interests and abilities. Studies have shown that in conventional
classrooms many instructional tasks are not matched to students’ skill levels. 7 Through its personalized
educational program, the school’s proposed placement process will align with the needs of the students. ARCA
will help each student maximize his or her potential and meet the highest performance standards through a
uniquely personalized learning program. Through the placement process and the school’s pre-, mid-, and posttest assessments, students will be provided with curriculum materials and instructional resources appropriate
to their achievement level, with the goal of attaining at least one year’s academic progress within the school
year.
Each student deserves an instructional program that maximizes his or her potential. This is the purpose of the
Personalized Performance Learning process—an academic road map for each student that provides
differentiated instruction in a unique, tailored way. Personalizing a student's program is an ongoing process.
Students, Learning Coaches, and teachers meet throughout the year to review progress, modify the student's
program, and adjust goals as needed.

7

•

Placement and Course Selection. Starting at the time of placement and course assignment,
information given during the enrollment process will be used to select courses based on a student's
individual learning needs.

•

Regular Communication. At the start of school, Learning Coaches and teachers will establish a regular
communication schedule with students. Teachers will review progress daily and often communicate
students and Learning Coaches frequently; students will be encouraged to contact their teachers as
often as they wish or find necessary.

Felder, supra at 1
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•

Review of Student Background and Learning Styles. Teachers, Learning Coaches, and students will
discuss student strengths, skill deficiencies, and previous school performance. Students will complete a
questionnaire to identify their unique learning style to help inform and guide the best teaching and
learning approach.

•

Performance Testing. In grades K- 8, students will take the LEAP test at the beginning, middle, and end
of the year. The LEAP test identifies areas of strength and need in the student's learning profile and
measures student growth during the school year to help formulate learning goals and monitor student
progress. Students in grades 9-10 will take the Scantron assessment.

•

Set Goals. Goal setting will be based on all of the information gathered in the initial process and some
initial student work samples. Teachers and Learning Coaches will work together to set goals for the
student and to accomplish these goals during the school year.

•

Schedule Modifications and Electives. Once the school year gets started, teachers will help
personalize the learning schedule. They will inquire about the student's daily routines and make
adjustments to the student's online learning schedule. They will also add an elective course.

The centerpiece of instruction is the Personalized Learning Plan (PLP), which provides for personalized
instruction tailored to the learning needs of each student. The PLP is an extensive document that will be
developed at the beginning of the school year by the Arkansas-certified program teacher in consultation with
the student and the student’s Learning Coach. The PLP will be built from a combination of baseline
assessments of both academic skills/knowledge and learning modalities, information gathered from the
Learning Coach, and input directly from the student.
The PLP displays a comprehensive number of data points, and allows for teachers to document notes and use
the information to personalize instruction for each student. Teachers regularly review the student’s PLP Data
View and document any change in interventions, goals, or student performance. Progress Notes in the PLP
Data View are visible to Learning Coaches and students, in grades 3-12, and summarize the student's overall
progress, and intervention plans (if applicable).
Learning needs that go beyond the purely academic (such as study habits and interpersonal skills) will be
addressed in the PLP as well. The PLP will then guide the student’s course through the Connections curriculum
that supports the Arkansas Curriculum Frameworks, the Common Core State Standards, and NGSS. All lessons
will be provided to students and families online directing them step-by-step through the instructional
sequence and use of the comprehensive set of instructional resources such as textbooks, trade books,
simulations, interactives, manipulatives, and consumables.
The PLP tool will place at each teacher’s fingertips all of the assessment data available for students, e.g. state
test scores, LEAP and Scantron pre-, mid-, and post-test assessment data, participation and performance
metrics, and any IEP information. Teachers will also be trained to use the Accountability Radar report. The
report can be updated daily and has several metrics that show which students’ PLPs have been updated
recently. The report also contains data elements for tracking completion of LEAP, showing LEAP results, and
showing intervention indicators based in part on those results.

LEAP
As mentioned in the response to the previous question, the LEAP provides essential diagnostic information for
developing and planning instruction. It provides an early read on a student’s performance on state-mandated
tests, and reports key accountability data on student progress throughout the academic year.
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Teachers monitor the results of the LEAP through Connexus. Results from the LEAP are included in the data (a
combination of prior year test scores, and current and prior LEAP and Scantron scores) used to assign student
intervention indicators on a teacher’s home page, as illustrated previously in Figure2. Each face code indicator
indicates a student status, as shown previously in Figure 7:
•

Red indicates a student who is struggling significantly

•

Yellow indicates a student who may be at risk for trouble

•

Green indicates a student who is currently doing well

Teachers then take action and modify instruction based on the face codes/intervention indicators. Students
assigned a red indicator require intervention. Students assigned a yellow indicator may require an intervention
in math and reading. Students assigned a green indicator will be monitored for changes but will not require
additional assistance at that time.

2013 ESEA data entered into the chart in the applications varies from the 2013 ESEA data located at
adedata.arkansas.gov . Recheck the data entered and confirm the correct 2013 ESEA data.
ESEA data was not used in the original charter application. Instead, school report card data was used. These
are different as the report cards report results by grade (which ARCA averaged across to come up with the
values in the application) and the ESEA data reports values across grade levels. The new tables, included
herein, now include the ESEA data. The new tables should not affect any conclusions drawn from the
previously submitted tables. The statewide table is unchanged as there is no statewide ESEA report (that data
is still based off of the report card data.) Everything else has been updated to reflect the performance
displayed on the ESEA reports for the 2012-2013 school year.
Statewide Arkansas Data
District Name
District Status

All Students (Combined)
Targeted Achievement Gap Group
African American
Hispanic
White/Caucasian
Economically Disadvantaged
English Language
Learners/ Limited
Students with Disabilities

Arkansas Statewide
NA
LITERACY
2013 ESEA Report
Percentage Achieving
or Advanced

MATH
2013 ESEA Report
Percentage Achieving
or Advanced

Graduation Rate 2012-2013
2013 Report Card
Percent
Graduated

77.99%
69.81%
62.59%
74.32%
83.33%
70.90%
64.45%

74.81%
66.62%
54.65%
72.30%
81.57%
67.24%
64.26%

84.9%
80.5%
78.1%
81.8%
87.8%
80.3%
80.8%

26.91%

35.24%

80.4%
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DISTRICT DATA - DISTRICT IN WHICH THE CHARTER WOULD BE LOCATED
District Name
District Status

All Students (Combined)
Targeted Achievement Gap Group
African American
Hispanic
White/Caucasian
Economically Disadvantaged
English Language Learners/
Limited English Proficient
Students with Disabilities

Bentonville Public School District
Needs Improvement District
LITERACY
2013 ESEA Report
Percentage Achieving
or Advanced

MATH
2013 ESEA Report
Percentage Achieving
or Advanced

89.65%
78.15%
84.04%
83.52%
90.40%
81.67%
79.00%

88.99%
78.62%
74.61%
80.09%
88.81%
80.33%
77.98%

49.27%

59.78%

Graduation Rate 20122013
2013 Report
Card Percent
Graduated

85.21%
71.95%
65.00%
76.09%
87.11%
69.63%
64.52%
79.59%

CAMPUS DATA - ELEMENTARY SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name
Campus Name
Grade Levels
Campus Status

All Students (Combined)
Targeted Achievement Gap Group
African American
Hispanic
White/Caucasian
Economically Disadvantaged
English Language Learners/
Limited English Proficient
Students with Disabilities

Bentonville Public School District
RE Baker
K-4
Needs Improvement School
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

90.95%
66.67%
N/A
76.92%
91.00%
83.87%
N/A

93.53%
76.47%
N/A
76.92%
94.50%
80.65%
N/A

39.29%

60.71%
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CAMPUS DATA - ELEMENTARY SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name
Campus Name
Grade Levels
Campus Status

All Students (Combined)
Targeted Achievement Gap Group
African American
Hispanic
White/Caucasian
Economically Disadvantaged
English Language Learners/
Limited English Proficient
Students with Disabilities

Bentonville Public School District
Mary Mae Jones Elementary School
Grades K-4
Achieving School
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

88.29%
83.90%
N/A
90.48%
86.29%
88.00%
90.32%

95.12%
91.53%
N/A
97.62%
94.35%
93.00%
100.00%

47.83%

69.57%

CAMPUS DATA - MIDDLE SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name
Campus Name
Grade Levels
Campus Status

Bentonville Public School District
Old High Middle School
Grades 5 and 6
Needs Improvement School
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

All Students (Combined)
Targeted Achievement Gap Group
African American
Hispanic
White/Caucasian
Economically Disadvantaged
English Language
Learners/ Limited English
Students with Disabilities

MATH
2013 ESEA Report
Percentage Achieving or Advanced

84.71%
70.85%
87.50%
82.76%
84.45%
76.19%
75.00%

81.68%
67.21%
62.50%
75.86%
82.87%
70.00%
58.33%

32.93%

43.90%
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CAMPUS DATA - MIDDLE SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name
Campus Name
Grade Levels
Campus Status

Bentonville Public School District
Lincoln Junior High School
Grades 7 and 8
Achieving School
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

88.93%
82.59%
85.71%
85.04%
90.33%
85.64%
76.92%

All Students (Combined)
Targeted Achievement Gap Group
African American
Hispanic
White/Caucasian
Economically Disadvantaged
English Language Learners/
Limited English Proficient
Students with Disabilities

MATH
2013 ESEA Report
Percentage Achieving or
Ad
d

84.74%
76.08%
76.67%
77.27%
86.14%
78.82%
67.89%

53.61%

50.52%

CAMPUS DATA - HIGH SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name
Campus Name
Grade Levels
Campus Status

All Students (Combined)
Targeted Achievement Gap Group
African American
Hispanic
White/Caucasian
Economically Disadvantaged
English Language Learners/
Limited English Proficient
Students with Disabilities

Bentonville Public School District
Bentonville High School
Grades 9-12
Needs Improvement School
LITERACY
2013 ESEA Report
Percentage Achieving or
Advanced

MATH
2013 ESEA Report
Percentage Achieving or
Advanced

88.88%
74.60%
76.00%
75.94%
92.08%
77.78%
51.28%

92.77%
84.28%
90.24%
84.50%
94.27%
85.33%
73.53%

48.08%

74.31%

Graduation Rate
2012-2013
2013
Report
Card

85.21%
71.95%
65.00%
76.09%
87.11%
69.63%
64.52%
79.59%
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C5: ACADEMIC ACHIEVEMENT GOALS
The Academic Achievement Goals section should define the performance expectations for students
and the school as whole and support the charter’s mission.
Evaluation Criteria:




Specific goals in reading and mathematics that are clear, measurable, and attainable;
Valid and reliable assessment tools to be used to measure the goals; and
Attainment of the goals demonstrate that the charter is meeting the identified educational need for
the school and fulfilling its mission

Fully Responsive

C6: EDUCATIONAL PROGRAM
The Educational Program section should describe the educational foundation of the school and the
teaching and learning strategies that will be employed.
Evaluation Criteria:





A clear description of the proposed educational program, including but not limited to the
foundational educational philosophy and curricular and instructional strategies to be
employed;
An educational program with ample resources to ensure that students achieve academic goals and
excel;
A description of the grade levels and maximum enrollment, by year, if the charter plans to grow
over time; and
A description of the length of school day and school year that meets minimum state requirements.

Fully Responsive
Concerns and Additional Questions
If the desire is to increase cap to 3,000 over three years, then the initial enrollment cap needs to be
requested as 3,000, with plans for a maximum of 1,000 year one.
ARCA requests an initial enrollment cap of 3,000 students with plans for a maximum of 1,000 students in year
one.

C7: CURRICULUM ALIGNMENT
The Curriculum Alignment section should define the process by which the charter will ensure that
the curriculum aligns with Arkansas Curriculum Frameworks and Common Core State Standards.
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Evaluation Criteria:


Evidence that the applicant has a process to ensure all curriculum materials , used in the
educational program, align with the Arkansas Department of Education’s curriculum
frameworks and the Common Core State Standards

Fully Responsive
Concerns and Additional Questions
Explain how the 180 days is calculated and monitored for each individual student when they have
flexibility to work on varied schedules. Explain how 30 hours per week of instructional time is
calculated and monitored for each individual student when they have flexibility to work on varied
schedules.
While students will have a great deal of flexibility regarding when and where they complete their coursework,
they will nevertheless be held fully accountable for meeting all state-mandated attendance requirements.
Attendance hours recorded by the Learning Coach in Connexus, the proprietary EMS provided by Connections,
and verified by the teacher will be the legal record of school attendance. These records will ensure ARCA is
properly calculating and adequately monitoring that students complete 30 instructional hours per week and
180 instructional days per school year.
Entering attendance is expected to be taken seriously as a regular part of the school day for the Learning
Coach. ARCA will verify that the attendance records are accurate. Verification includes not only the attendance
hours recorded by the Learning Coach, but also lesson and assignment completion rates and the amount of
communication the student has with the teacher. During course design, lesson and assignment completion
times are estimated and so student lesson and assignment completion can be used to estimate amount of
student time spent on learning.
If a teacher has concerns about the validity of a student’s attendance records, he or she may revise the
student’s recorded hours of attendance based work completion rates, and/or contact the school’s Attendance
Coordinator for further assistance. Therefore, even if a Learning Coach records a high number of instructional
hours in the attendance records, if a student’s work completion rates are not on track and/or if he or she fails
to communicate on a regular basis with the teacher, he or she will be flagged for review. This Approaching
Alarm or Alarm status is displayed in Connexus and will require follow-up action from the school to ensure that
the student completes his or her lessons, assessments, and required weekly hours of attendance.
ARCA’s administration will monitor and review attendance records on a weekly basis. After a predetermined
amount of time (usually 10 days) or as of a specific date (depending on state regulations), Connexus will no
longer allow a teacher or Learning Coach to edit past attendance records. Any requests for adjustments to the
“locked” records must first go to the Homeroom Teacher (in writing via WebMail message or email) for review
and approval and then to the Attendance Coordinator for adjustment.
When permitted by state regulations, students may record attendance hours on Saturday and/or Sunday to
meet their weekly requirements. However, if a student does not participate in school activities on any day
Monday - Friday, his or her Learning Coach MUST enter 0 hours on this day.
These expectations and procedures for attendance will be documented in the School Handbook. State
requirements for weekly and annual hours of instruction will also be documented in the School Handbook.
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Parents must agree to the policies in the handbook when completing enrollment. Attendance procedures will
be addressed in trainings for all stakeholders (Learning Coaches, students, teachers, and administrators). If a
student accrues too many unexcused absences, ARCA will follow state law in reporting non-attendance and
truancy.

Connexus® Attendance Codes and System Controls
Figure 9 highlights the attendance codes that are available in Connexus.
Figure 8. Attendance Codes and System Controls

Code

Definition

Who Records?

0–9
V

Hours of
Schooling
Vacation

Learning Coach or Teachers (w/log
note from Learning Coach)
Learning Coach

E

Excused

Attendance Coordinator

U

Unexcused

Attendance Coordinator

Who can edit code before
it is locked?
Attendance Coordinator

Who can edit code after it
is locked?
Attendance Coordinator

Teacher or Attendance
Coordinator
Teacher or Attendance
Coordinator
Teacher or Attendance
Coordinator

Attendance Coordinator
Attendance Coordinator
Attendance Coordinator

Unexcused Absences and Truancy
Regular attendance is imperative to maximize student learning. ARCA will offer a great deal of flexibility
regarding how many hours students spend each day on school work and regarding what days of the week they
complete that work. Due to this flexibility, ARCA will have a zero tolerance policy for unexcused absences
and/or truancy. Parents will be held legally responsible for ensuring that their students are fully participating in
school, even if they have designated another individual as their student’s Learning Coach.
In order to avoid truancy, the parent must ensure that the following activities take place:
•

Learning Coach enters attendance hours each day of school

•

Student completes all assigned lessons and assessments

•

Student participates in educational activities for an appropriate number of hours, as outlined in the
handbook

•

Learning Coach records attendance hours in Connexus on a daily basis

•

Student is available for regularly scheduled telephone calls with teachers

•

Student attends all assigned LiveLesson® sessions

•

Student demonstrates that he/she is doing his/her own schoolwork

•

Student attends mandatory state testing

•

Learning Coach communicates with the homeroom teacher in advance if he or she needs to deviate
from the regular school calendar (for example, switching a vacation and school day)
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If the student’s teachers become aware that the student is not fully participating in school as required, the
student may be marked with an unexcused absence at the teacher’s discretion. In addition, the Attendance
Coordinator may override the number of attendance hours previously entered by a Learning Coach, by
entering the code for an unexcused absence (U) if the student’s teacher(s) believe the student has not
participated as required. The final decision about whether an absence is considered excused or unexcused will
be made by the principal.
Missing a day of school will be defined as missing a day’s worth of hours in one week.

Confirm that all requirements for PARCC assessments will be met.
ARCA will meet all requirements for the PARCC 8 assessments. In keeping with the school’s mission and overall
educational priorities, ARCA will utilize ongoing online and offline assessments to measure student progress
and a technology-based assessment tool to measure student gains over the school year. The Board of Directors
understands and will ensure the school complies with the statewide system of assessment and accountability
and the assessment requirements applicable to all Arkansas public schools.
Whenever possible, state standardized test results will be integrated into an incoming student’s basic
information in Connexus. Likewise, results for state standardized tests that students take while enrolled at
ARCA, which are proctored face-to-face at a physical location, will be included in Connexus, along with internal
pre-, mid-, and post-test data. This data will be used to track student progress from year to year and within
the year, and to inform the course placement and instructional needs of students.

C8: STUDENT SERVICES
The Student Services section should describe how the school will address specific services for its
student body.
Evaluation Criteria:
A description of the ways in which the following services will be provided to students even
in those areas for which a waiver is requested:
 A guidance program that will serve all students;
 A health services program that will serve all students;
 A plan for a media center for use by all students;
 Sound plans for educating special education students that reflect the full range of programs
and services required to provide such students with a high quality education;
 A transportation plan that will serve all eligible students;
 An alternative education plan for eligible students, including those determined to be at-risk and to
offer access to one or more approved Alternative Learning Environments;
 A plan to serve students who are English language learners; and
 Plans for a gifted and talented program for eligible students

8

http://www.parcconline.org/
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Partially Responsive
Concerns and Additional Questions
School Nurse:
Explain how the needs of the students will be met even if granted a waiver for the areas requested.
ARCA is requesting a waiver from §6-18-706 since students will not be on-site to receive direct services from a
school nurse. However, should this waiver not be granted, ARCA will comply with all state laws and ADE rules
regarding school nurses. Our support partner, Connections, would either employ or contract with an agency or
individual(s) to provide one licensed nurse per 750 students or the proportionate ratio thereof, or at a higher
rate if the State Board of Education designates ARCA as a district with a high concentration of children with
disabling conditions. Employed or contracted nurses would be available to parents and/or Learning Coaches
via Internet and phone, and may have additional teaching duties. Since nurses would not be meeting with
students in person, they would not be able to administer medication or treatment but may inform and advise.

Special Needs:
Explain how related services such as Occupational Therapy and Physical Therapy will be
implemented.
ARCA will provide students with disabilities with all related and required services including but not limited to
speech-language pathology and audiology services, interpreting services, psychological services, physical and
occupational therapy, social works services, transportation, and so forth. Some services such as speechlanguage therapy and occupational therapy may be provided virtually if determined to be appropriate by the
IEP team. ARCA will contract with quality providers across the state and proximate to students’ homes to
provide face-to-face related services. These services and any necessary transportation will be provided free of
cost to students. Interpreting services and closed captioning are provided to deaf and hard-of-hearing students
within the virtual classroom.

Confirm that ARCA will comply with case load requirements and teacher/pupil ratio requirements.
ARCA will comply with the maximum special education teacher/pupil caseload for special education and
related services per the Arkansas Department of Special Education Unit’s Special Education and Related
Services Program Standards Section 1700, § 17.03 through 17.09. ARCA administration will regularly review
special education and related service staffing and add staff as needed to remain compliant with maximum
teacher/pupil caseloads.

Physical Education
Explain how the physical education program will be monitored and describe the accountability
process.
Throughout ARCA’s K-12 physical education program, students will document physical education goals and
activities in an online “activity tracker.” This tracker includes a choice of activities that align to curriculum goals
and state-specific standards. Students will choose an exercise that aligns with the activity and indicate the
frequency, intensity, time, and type (FITT). As students engage in the physical activities, they will input data to
track their progress. Students will then export their tracked activity into an Excel file and send this to their
teachers in an online dropbox. Teachers will access the students’ files to grade and provide feedback to the
students on their FITT goals. These activity assessment portfolios are incorporated throughout each physical
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education course in grades K-12. Teachers will monitor the completion of each assessment and grade students
based on participation in the course and success in meeting their physical education goals. Learning Coaches
mark lessons complete for students. Additionally, to ensure the reliability and accountability, teachers may
conduct Curriculum-Based Assessments (CBAs) to converse with students to verify completion of physical
activities, discuss their progress, give fitness tips and feedback, and differentiate instruction to meet students’
needs.

Describe the curriculum and implementation of the physical education program.
Physical Education Curriculum
Students in Grades K-2: Students will learn games and activities that require active participation and will be
introduced to overall health and wellness behaviors and concepts. The games and activities that involve
movement and motor skills are grouped in thematic units. There are three different options that students in
grades K-2 will be able to choose from to fulfill their Physical Education requirement. These include the
Personal Fitness Program, the Connections Academy Fitness Program, and Yoga. Students will choose which
program they would like to participate in, and may change or add a program during the year. Students’
participation and progress will be monitored through daily recordings in the Activity Tracker.
Students in Grades 3-5: Students will focus on developing a healthy lifestyle which requires acquiring
knowledge to make positive decisions about exercise and nutrition. There are three programs provided in
these courses: the Personal Fitness Program, Connections Academy Physical Fitness Program, and Yoga.
Students may start with one program and choose another as they proceed through the course or they may
participate in the same program throughout the course. The curriculum includes President's Council on
Physical Fitness and Sports Tests. Students will record their results on a periodic basis and will receive the
appropriate award depending on the performance level. Teachers will monitor students’ participation and
progress through the Activity Tracker and periodic performance tests.
Students in Grades 6-8: Students will learn and apply the concepts and skills necessary for lifelong health and
physical fitness. In the health portion of the course, students will be introduced to and assessed on various
topics ranging from movement concepts to proper nutrition and fitness, as well as the skills to ensure the
development of a healthy lifestyle. There are three programs provided in these courses: the Personal Fitness
Program, Connections Academy Physical Fitness Program, and Yoga. Students may start with one program and
choose another as they proceed through the course or they may participate in the same program throughout
the course. The curriculum includes the President's Council on Physical Fitness and Sports Tests. Students will
record their results on a periodic basis and will receive the appropriate award depending on the performance
level. Teachers will monitor students’ participation and progress through the Activity Tracker and periodic
performance tests.
Students in Grades 9-12: Students may have several courses to choose from to fulfill their physical education
credits:
Health Opportunities through Physical Education: Students will assess their current physical condition and
define personal goals. They will apply fitness training principles to their workouts to enhance improvement in
health- and skill-related areas of fitness. Students will maintain a workout log to track their physical activity
each week and assess their progress towards meeting their goals. Additional course topics will challenge
students to be educated consumers, manage stress, choose nutritious foods, make healthy lifestyle choices, be
effective members of a team, and influence others in their community in a positive way. Completed projects
will challenge students to seek solutions to issues facing teens in today’s culture.
Physical Education: Students will apply their knowledge of physical activity and health-related fitness by
examining their own fitness levels and setting goals to improve. Content includes muscle-specific stretches, the
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benefit of cardiovascular fitness, team and individual sports, and lifelong recreation activities. Additionally,
students will have the opportunity to participate in Yoga to reinforce their understanding of movement, as well
as support the development of lifetime participation in health-related activities. Teachers will monitor
students’ participation and progress through the Activity Tracker and periodic performance tests
Personal Fitness: Students will learn the overall importance of fitness, functions of the cardiovascular system,
and good nutrition to optimize health benefits. Students will design their own personal fitness programs to
improve cardiovascular endurance, muscular strength and endurance, and flexibility. Teachers will monitor
students’ participation and progress through the Activity Tracker and periodic performance tests.
Health, Fitness and Nutrition: Students will study a variety of health-related topics and learn the benefits of
fitness to gain a new awareness of their own fitness levels and nutritional needs. Students will focus on
adopting long-term, healthy habits and lifestyle changes to improve and inspire their overall states of wellbeing. Students will also explore how fitness can influence one's self image and understand the value of
respecting their own bodies. Students will explore the dangers of alcohol and drug use and develop social
strategies to avoid peer pressure. They will also study eating disorders, prevention of injury, and first aid.

Implementation of Physical Education
Physical education is a core course and will be implemented as such. Students will complete assignments and
will be graded on those assignments to measure their progress in the course. Teachers may use synchronous
instruction and/or CBAs to differentiate instruction, demonstrate techniques, ascertain student knowledge,
grade class participation, and/or evaluate demonstration of knowledge, skills, and concepts. Teachers also
monitor students’ participation and progress through the Activity Tracker and periodic performance tests.

ELL
Confirm that ARCA will comply with all of the ELL assessment requirements
ARCA will ensure all mandated state tests are administered to English Language Learner (ELL) students as
required by law. ARCA will follow required procedures and criteria to identify ELL students in the
administration of the respective forms of the English Language Development Assessment (ELDA). Teachers will
work to identify ELL students when they enroll and through annual English proficiency assessments. The initial
ELDA assessment will be administered and parents will be notified of enrollment into the ELL program within
30 days of student enrollment. ELDA test results will help determine student placement and allow teachers to
adapt content to individual student needs.

C9: GEOGRAPHICAL SERVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within
the current public education system.
Evaluation Criteria:



The specific geographical area that would be served by the charter school; and
Information on the school districts likely to be affected by charter school, including data on the
expected number of students to transfer to the charter school.
Fully Responsive
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C10: ANNUAL PROGRESS REPORTS
The Annual Progress Reports section should define how the academic progress of individual
students and the school as a whole will be measured, analyzed, and reported.
Evaluation Criteria:



A timeline for data compilation and completion of an annual report to parents, the
community and the authorizer that outlines the school’s progress; and
A plan for dissemination of the annual report to appropriate stakeholders
Fully Responsive

C11: ENROLLMENT CRITERIA AND PROCEDURES
The Enrollment Criteria and Procedures section should describe how the school will attract and
enroll its student body, including any criteria for admission and enrollment. Applicants must also
describe the random, anonymous lottery selection process.
Evaluation Criteria:




A student recruitment plan that will provide equal opportunity for all parents and students to
learn about and apply to the school;
An enrollment and admissions process that is open, fair, and in accordance with applicable
law; and
A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.
Fully Responsive

C12: PRIOR CHARTER INVOLVEMENT
The Prior Charter Involvement section should identify all prior charter involvement, if any,
for each individual connected with the proposed charter.

Evaluation Criteria:



A complete Prior Charter Involvement Template for each individual connected with the
proposed charter;
Accurate data in each Prior Charter Involvement Template, including active links to assessment
data

Fully Responsive
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C13: STAFFING PLAN
The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional qualifications which will be required
of employees.
Evaluation Criteria:





A job description for the school director and other key personnel, including but not limited to
an operations director, board members, teachers, etc.;
An outline of the professional qualifications required for administrators, teachers,
counselors, etc.;
A staffing plan that clearly outlines both the types and numbers of positions to be filled at the
school and salary scales for such positions, and
The staffing plan presented in this section matches the staff members noted in the budget.

Fully Responsive

C14: BUSINESS AND BUDGETING PLAN
The Business and Budgeting Plan section should describe how the charter school will organize its
business office and manage its fiscal responsibilities.
Evaluation Criteria:








An appropriate plan for managing procurement activities;
A description of the personnel who will perform business duties, including the requisite
qualifications of any proposed personnel;
A realistic timeline and process by which the governance structure will review and adopt an
annual budget;
A balanced two-year budget estimate that accurately reflects the revenue currently available to
the school and expenditures for program implementation and does not rely on one-time grants
or other funds that are not presently guaranteed;
A budget that includes costs for all personnel, programs, and expenses described in other
sections of the application;
An understanding of the minimum number of students required for financial viability and a
contingency plan to provide the education program outlined in the program if fewer
students than necessary for viability enroll and/or attend; and
Plans to pay for unexpected but necessary expenses

Partially Responsive - FULLY RESPONSIVE (BASED ON RESPONSE)
Concerns and Additional Questions
Confirm that ARCA will use the chart of accounts outlined in the Arkansas Financial Accounting
Handbook, as reported via APSCN.
ARCA will use the chart of accounts outlined in the Arkansas Financial Accounting Handbook, as reported via
APSCN.
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Plans to Pay for Unexpected but Necessary Expenses: Name “the proposed partner” who “protects the
school from cash flow volatility by awaiting reimbursement of charges until the school has the funds
available to make payment and by allowing the school to pay in installments.”
Connections Education is ARCA’s proposed partner and will, as part of its Educational Products and Services
Agreement, protect the school from cash flow volatility by awaiting reimbursement of charges until the school
has the funds available to make payment and by allowing the school to pay in installments.

The application states on page 10 that staff will be employed under a professional service contract by
connections; however the budget indicates that staff will be employed by ARCA with the inclusion of
specific salaries and fringe benefits. Please clarify.
School administrators and staff will be employed by Connections through the professional services agreement,
but serve at the pleasure of the Board of Directors. The positions reflected in the budget are 100% dedicated
to ARCA. Wages will be reimbursed to Connections at cost (included previously as Figure 1 Connections Fee
Schedule).

Explain why gifted and talented, ELL and guidance services are all included in the budget under the
line item for special education. Confirm the understanding that gifted and talented, ELL and guidance
services are not special education programs.
The Board understands that Gifted and Talented, ELL, and guidance services are not special education
programs. Line 47 of the budget includes bundled services as noted on pages 51-52 of the application. These
bundled purchased services are included within the “Special Education Oversight and Liability” fee (included
previously as line 22 of Figure 1 Connections Fee Schedule.) For Special Education, the budgeted Connections
expenditure covers expenses related to special populations such as:
•

Special Education Protocol Development

•

Special Education Training and Professional Development

•

Special Education Oversight and Compliance Support

•

IEP Management Software and Support

•

Assistive Technology Procurement

•

Special Education Service Provider Coordination

•

Accessibility Support

•

504 Plan Guidance

•

Gifted Program Support

•

At-Risk Population Support Services

•

Homeless and Migrant Support

•

ELL Support (provided by ESOL/TESOL certified leaders and teachers)

•

School Counseling Support
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C15: FINANCIAL AND PROGRAMMATIC AUDIT PLAN
The Financial and Programmatic Audit Plan section should provide the procedure and timeline
by which an annual audit will be conducted. This section should also include an outline for the
information that will need to be reported to Arkansas Department of Education and the
community.
Evaluation Criteria:


A sound plan for annually auditing school’s financial and programmatic operations. If the
application names an accountant other than the Division of Legislative Audit to perform the
first-year audit, the named accountant meets the requirements of Arkansas Department of
Education Rules Governing Publicly Funded Educational Institution Audit Requirements and
is not listed on any ineligibility list maintained by Arkansas Department of Education or the
Division of Legislative Audit.
Fully Responsive

Concerns and Additional Questions
Provide the name, firm, address and phone number for the licensed accountant proposed to conduct the
audit.
Randy L. Milligan, CPA
Partner
Thomas & Thomas, LLP
Little Rock, AR 72201
(501) 375-2025

C16: ARKANSAS PUBLIC SCHOOL COMPUTER NETWORK ASSURANCES
The Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state finance
and educational data reporting system.
Evaluation Criteria:


Assurance that the charter school will participate in APSCN and will comply with all state
statutory requirements regarding the APSCN finance and educational data reporting system
Fully Responsive
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C17: FACILITIES
The Facilities section should identify and describe the facilities to be used by the school, any changes
to be made to the facilities, and the owners of the facilities.
Evaluation Criteria:





An identified facility appropriate to meet the needs of the school over the term of its charter;
A realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is appropriate
and adequate for the school’s program, the school’s targeted population, and the public;
Evidence that the school understands the costs of securing and improving a facility and has
access to the necessary resources to fund the facility plan; and
A sound plan for continued operation, maintenance, and repair of the facility.

For schools that will be using district-owned facilities, a response that meets the standard will
present:
 Documentation that the school district and charter school officials are in agreement over the
use of the facility and its equipment.
For schools that will NOT be using district-owned facilities, a response that meets the standard will
present:
 Documentation that the property owner and school are in agreement over the use of the
facility and its equipment;
 A statement of the facilities’ compliance with applicable codes; and
 A detailed outline of any relationships between the property owner and:
o Members of the local board of the public school district where the charter school will be
located;
o The employees of the public school district where the charter school will be located;
o The sponsor of the charter school; and
o Employees, directors and/or administrators of the charter school.
Fully Responsive
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C18: CONFLICTS OF INTEREST
The Conflicts of Interest section should identify any potential conflicts of interest among the
individuals involved with the proposed charter school and explain how conflicts will be
addressed.
Evaluation Criteria:
Full disclosure of any potential conflicts of interest and an explanation of the ways in
which conflicts, if any, will be addressed

Fully Responsive

C19: FOOD SERVICES
This section should describe how the school will address food services for its student body.
Evaluation Criteria:



A food service plan that will serve all eligible students.
A management plan that reflects a clear understanding of federal law and requirements if the
charter school plans to participate in the National School Lunch program.

Fully Responsive
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C20: PARENTAL INVOLVEMENT
The Parental Involvement section should describe how parents or guardians of enrolled students,
the school employees, and other members of the community will make a positive impact on the
school and its educational program.
Evaluation Criteria:



A plan for involving parents and guardians in the school’s education programs; and
A proposal that involves the parents of students, employees and the broader community in
carrying out the terms of the charter.

Fully Responsive

C21: WAIVERS
The Waivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:




Each law, rule, and standard by title, number, and description for which a waiver is requested;
A rationale for each waiver request; and
An explanation of the way that each waiver would assist in implementing the educational
program of the charter and fulfilling the charter’s mission

Concerns and Additional Questions

SEE LEGAL COMMENTS
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C22: DESEGREGATION ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding of
applicable statutory and regulatory obligations to create and maintain a unitary system of
desegregated public schools.
Evaluation Criteria:



Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated public
schools; and
An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts

Concerns and Additional Questions
SEE LEGAL COMMENTS

C23: SUSTAINABILITY OF THE PROGRAM
The Sustainability section should describe the applicants’ plan to ensure continued success
of the charter school over time.
Evaluation Criteria:


The plan to ensure the sustainability of the charter in the future.

Fully Responsive

ADDITIONAL COMMENTS:
Explain if computers and internet services will be provided to students by ARCA.
ARCA has budgeted to provide 85% of student households with computers and Internet subsidies, as
reflected in the Expenditure Budget in lines 33 (bundled with Regular Classroom Instruction purchased
services) and 237, respectively. ARCA projects this high 85% rate to be conservative – many students may
already have computers and Internet service.
Student households in need will receive one desktop computer and monitor, as well as a subsidy for Internet
service. Subsidies are made available three times a year (December, March, and June) and each eligible
household will receive $50.85 per disbursement while actively enrolled. Households not enrolled for an
entire period will receive a pro-rated subsidy. Subsidies are not available during the summer months.
Additionally, our support partner, Connections, will offer comprehensive technical support and information
on proper usage for the systems it provides.
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2014-2015 Application Cycle

Legal Review of Waiver
Requests

Arkansas Connections Academy
Bentonville, Arkansas
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Arkansas Connections Academy
Waivers Requested in Original Application
2014 Open Enrollment Application
1. School Year/School Day
ARK. CODE ANN. §6-10-106 Uniform dates for beginning and end of school year
ARK. CODE ANN. §6-16-102 School day
ARK. CODE ANN. §6-18-211 Mandatory attendance for students in grades nine through
twelve
ARK. CODE ANN. §6-18-213(a)(2) Attendance records and reports generally
ADE Rules - Mandatory Attendance Requirements for Students in Grades Nine through 12
Standards for Accreditation 10.01.4 Required Time for Instruction
Standards for Accreditation 14.03
Students in an online school are able to work on their own schedules. ARCA will track student
attendance electronically based on student engagement and completed work rather than physical
attendance and seat-time. Planned instruction time will not average less than 30 hours per week.
Students are able to work across the entire week rather than five days, so instructional time may
average less than six hours per day over a seven-day week.
Legal Comments: The Applicant should describe how it intends to count a “school day” for
purposes of having the required 178 instructional days and/or the Applicant’s planned 180
instructional days.
The following information was included in our response to C7: Curriculum Alignment, Concerns
and Additional Questions submitted on Monday, August 8th. We are including it again for ease of
review:
While students will have a great deal of flexibility regarding when and where they complete their
coursework, they will nevertheless be held fully accountable for meeting all state-mandated
attendance requirements. Attendance hours recorded by the Learning Coach in Connexus®, the
proprietary Education Management System (EMS) provided by Connections, and verified by the
teacher will be the legal record of school attendance. These records will ensure ARCA is
properly calculating and adequately monitoring that students complete 30 instructional hours
per week and 180 instructional days per school year.
Entering attendance is expected to be taken seriously as a regular part of the school day for the
Learning Coach. ARCA will verify that the attendance records are accurate. Verification
includes not only the attendance hours recorded by the Learning Coach, but also lesson and
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assignment completion rates and the amount of communication the student has with the teacher.
During course design, lesson and assignment completion times are estimated and so student
lesson and assignment completion can be used to estimate amount of student time spent on
learning.
If a teacher has concerns about the validity of a student’s attendance records, he or she may
revise the student’s recorded hours of attendance based work completion rates, and/or contact
the school’s Attendance Coordinator for further assistance. Therefore, even if a Learning Coach
records a high number of instructional hours in the attendance records, if a student’s work
completion rates are not on track and/or if he or she fails to communicate on a regular basis
with the teacher, he or she will be flagged for review. This Approaching Alarm or Alarm status is
displayed in Connexus and will require follow-up action from the school to ensure that the
student completes his or her lessons, assessments, and required weekly hours of attendance.
ARCA’s administration will monitor and review attendance records on a weekly basis. After a
predetermined amount of time (usually 10 days) or as of a specific date (depending on state
regulations), Connexus will no longer allow a teacher or Learning Coach to edit past attendance
records. Any requests for adjustments to the “locked” records must first go to the Homeroom
Teacher (in writing via WebMail message or email) for review and approval and then to the
Attendance Coordinator for adjustment.
When permitted by state regulations, students may record attendance hours on Saturday and/or
Sunday to meet their weekly requirements. However, if a student does not participate in school
activities on any day Monday - Friday, his or her Learning Coach MUST enter 0 hours on this
day.
These expectations and procedures for attendance will be documented in the School Handbook.
State requirements for weekly and annual hours of instruction will also be documented in the
School Handbook. Parents must agree to the policies in the handbook when completing
enrollment. Attendance procedures will be addressed in trainings for all stakeholders (Learning
Coaches, students, teachers, and administrators). If a student accrues too many unexcused
absences, ARCA will follow state law in reporting non-attendance and truancy.
Connexus® Attendance Codes and System Controls
Figure 1 highlights the attendance codes that are available in Connexus.
Figure 1. Attendance Codes and System Controls
Code Definition Who Records?
Who can edit code
before it is locked?
0 – 9 Hours of
Learning Coach or
Attendance
Schooling Teachers (w/log note from Coordinator
Learning Coach)
V
Vacation
Learning Coach
Teacher or
Attendance
Coordinator

Who can edit code
after it is locked?
Attendance
Coordinator
Attendance
Coordinator
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E

Excused

Attendance Coordinator

U

Unexcused Attendance Coordinator

Teacher or
Attendance
Coordinator
Teacher or
Attendance
Coordinator

Attendance
Coordinator
Attendance
Coordinator

Unexcused Absences and Truancy
Regular attendance is imperative to maximize student learning. ARCA will offer a great deal of
flexibility regarding how many hours students spend each day on school work and regarding
what days of the week they complete that work. Due to this flexibility, ARCA will have a zero
tolerance policy for unexcused absences and/or truancy. Parents will be held legally responsible
for ensuring that their students are fully participating in school, even if they have designated
another individual as their student’s Learning Coach.
In order to avoid truancy, the parent must ensure that the following activities take place:
• Learning Coach enters attendance hours each day of school
• Student completes all assigned lessons and assessments
• Student participates in educational activities for an appropriate number of hours, as
outlined in the handbook
• Learning Coach records attendance hours in Connexus on a daily basis
• Student is available for regularly scheduled telephone calls with teachers
• Student attends all assigned LiveLesson® sessions
• Student demonstrates that he/she is doing his/her own schoolwork
• Student attends mandatory state testing
• Learning Coach communicates with the homeroom teacher in advance if he or she needs
to deviate from the regular school calendar (for example, switching a vacation and
school day)
If the student’s teachers become aware that the student is not fully participating in school as
required, the student may be marked with an unexcused absence at the teacher’s discretion. In
addition, the Attendance Coordinator may override the number of attendance hours previously
entered by a Learning Coach, by entering the code for an unexcused absence (U) if the student’s
teacher(s) believe the student has not participated as required. The final decision about whether
an absence is considered excused or unexcused will be made by the principal.
Missing a day of school will be defined as missing a day’s worth of hours in one week.
Remaining Issues: It does not appear that waiver of Standard 14.03 is necessary if students will
have 30 hours of instruction time each week.
2. Safety
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ARK. CODE ANN. §6-15-1302 Emergency plans for terrorist attacks
ARK. CODE ANN. §6-17-102 Emergency first aid personnel
ARK. CODE ANN. §6-21-106 Fire hazards inspection prior to closing for breaks
ADE Rules - Automated External Defibrillator (AED) Devices and Cardiopulmonary
Resuscitation (CPR)
ADE Rules - Automated External Defibrillators, Requirement of Schools to Have
ADE Rules - School Fire Marshal
Students will not be physically present at or need transportation to/from the ARCA
teaching/learning center. ARCA will ensure a safe working environment for its staff. The Board
will adopt its own student discipline, school safety, and transportation policies in consultation
with Connections Education and independent Board counsel.
Legal Comments: In order to effectuate the waiver of AED devices, the Applicant should also
request a waiver of Ark. Code Ann. § 6-10-122.
ARCA requests a waiver of Ark. Code. Ann. § 6-10-122.
Remaining Issues: None
3. CPR Instruction
ARK. CODE ANN. §6-16-143 Cardiopulmonary resuscitation instruction
Students will receive instruction in cardiopulmonary resuscitation but since instruction will be
online, there will not be a psychomotor (“hands-on”) component.
Legal Comments: None
Remaining Issues: None
4. Student Discipline Policies
ARK. CODE ANN. §6-18-503(a)(1)(C)(i) Written student discipline policies required
ADE Rules - Student Discipline and School Safety Policies
Students will not be physically present at or need transportation to/from the ARCA
teaching/learning center. ARCA will ensure a safe working environment for its staff. The Board
will adopt its own student discipline, school safety, and transportation policies in consultation
with Connections Education and independent Board counsel.
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Legal Comments: The Applicant should clarify what statutory provisions it is seeking waiver
from relating to discipline policies. The ADE Rules Governing Student Discipline and School
Safety Policies cover a broad range of statutes. If Applicant intends to waive the entire ADE
Rules Governing Student Discipline and School Safety Policies it should also request waiver of
the corresponding statutory provisions. Sections 2 and 5 of the rules may be used for guidance
of additional statutes relating to student discipline.
ARCA requests a waiver of ADE Rules – Student Discipline and School Safety, Section 4.02
requiring an annual review by the district’s committee on personnel policies, as well as any
corresponding statutory provisions. The Board will annually review the student discipline policy.
ARCA further requests a waiver of ADE Rules – Student Discipline and School Safety, Section
4.10 requiring provisions for placement in an alternative learning environment (ALE) provided
by the district, as well as any corresponding statutory provisions. Students, their families, and
their Learning Coaches choose the environment in which the student learns online. ARCA will
provide appropriate discipline and intervention responses for students with disciplinary, socially
dysfunctional, or behavioral problems, but will not provide a physical ALE center.
Ark. Code Ann. § 6-18-503(a)(1)(C)(i) specifically deals with ALE and will be addressed below.
Acknowledged – no response.
Remaining Issues: In order to effectuate a waiver of Section 4.02 of the ADE Rules Governing
Student Discipline and School Safety, a waiver of Ark. Code Ann. § 6-18-502(b)(2) is necessary.
5. Transportation
ARK. CODE ANN. §6-19-101 et seq. Transportation except ARK. CODE ANN. §6-19-103
Directors exempt from liabilities
Students will not be physically present at or need transportation to/from the ARCA
teaching/learning center. ARCA will ensure a safe working environment for its staff. The Board
will adopt its own student discipline, school safety, and transportation policies in consultation
with Connections Education and independent Board counsel.
Legal Comments: This waiver is not necessary if the Applicant will not provide a
transportation program.
Acknowledged – no response.
Remaining Issues: Applicant should confirm it rescinds this request.
6. Facilities
ARK. CODE ANN. §6-21-117 Leased academic facilities
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ARK. CODE ANN. §6-21-806 Academic Facilities Master Plan Program - School districts
Students will not be physically present at or need transportation to/from the ARCA
teaching/learning center. ARCA will ensure a safe working environment for its staff. The Board
will adopt its own student discipline, school safety, and transportation policies in consultation
with Connections Education and independent Board counsel.
Legal Comments: Waiver of Ark. Code Ann. § 6-21-806 is not necessary. Charter schools are
not bound by this statutory provision.
Acknowledged – no response.
Remaining Issues: Applicant should confirm it rescinds this request.
7. ALE
ARK. CODE ANN. §6-15-1005(b)(5)(A) Safe, equitable, and accountable public schools
ARK. CODE ANN. §6-18-503(a)(1)(C)(i) Written student discipline policies required
ARK. CODE ANN. §6-48-101 et seq. Alternative Learning Environments
Students will not be physically present at or need transportation to/from the ARCA
teaching/learning center. ARCA will ensure a safe working environment for its staff. The Board
will adopt its own student discipline, school safety, and transportation policies in consultation
with Connections Education and independent Board counsel.
Legal Comments: Rationale related to ALEs should be provided. In order to effectuate this
waiver, waivers of Standard for Accreditation 19.03 and Section 4.00 of the ADE Rules
Governing the Distribution of Student Special Needs Funds should also be requested.
ARCA requires this waiver since a district ALE program is unnecessary for a full-time online
public charter school. Students will not be physically present at the ARCA teaching/learning
center and therefore will not need to enter a separate ALE program. Students, their families, and
their Learning Coaches choose the environment in which the student learns online. ARCA will
provide appropriate discipline and intervention responses for students with disciplinary, socially
dysfunctional, or behavioral problems, but will not provide a physical ALE center.
ARCA requests a waiver of Standards for Accreditation Section 19.03 and ADE Rules Governing
the Distribution of Student Special Needs Funds Section 4.
Remaining Issues: None
8. Licensure-Teacher, Administrator, Superintendent
ARK. CODE ANN. § 6-13-109 School Superintendent
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ARK. CODE ANN. §6-15-1004 Qualified teachers in every public school classroom
ARK. CODE ANN. §6-17-302 Public school principals - Qualifications and responsibilities
ARK. CODE ANN. §6-17-309 Licensure – Waiver
ARK. CODE ANN. §6-17-401 Teacher's license requirement
ARK. CODE ANN. §6-17-427 Superintendent license - Superintendent mentoring program
required
ARK. CODE ANN. §6-17-802 Twelve-month contracts for vocational agriculture teachers
ARK. CODE ANN. §6-17-902 Definitions [Arkansas Teachers' Salary Law]
ARK. CODE ANN. §6-17-919 Warrants void without valid certificate and contract
ADE Rules - Licensure - Educator Licensure
Standards for Accreditation 15.01 School District Superintendent
Standards for Accreditation 15.02 Principals
Standards for Accreditation 15.03 Licensure and Renewal
ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher
to Teach a Class for More Than Thirty (30) Consecutive Days and for Granting Waivers
The Board will contract with Connections Education for and Connections Education will employ
effective administration, Highly Qualified Arkansas teachers, and support staff. All staff will be
subject to background checks and the Code of Ethics for Arkansas Educators.
Legal Comments: On page 4 of the application, it states Arkansas-certified instructors will be
used. Rationale should be provided as to why this waiver is necessary and how it will help the
Applicant achieve its goals. In order to effectuate this waiver, waiver of the ADE Rules
Governing the School Superintendent Mentoring Program is also necessary.
ARCA intends to contract with Connections to employ administrators and teachers under the
oversight and ultimate approval of the Board. Teachers will be Arkansas-licensed educators
except for those situations where an Arkansas teacher cannot be identified or for those classes
with low student interest. In those circumstances, ARCA intends to utilize the resources of
Connections' private school, which employs teachers who are licensed in the states they reside.
This will enable ARCA to offer the full Connections' catalogue of courses to its students. ARCA
estimates that over 90% of its staff will be Arkansas-certified as this is a goal jointly shared by
the Board and Connections. While certified administrators will be sought, the Board would like
the discretion to hire the best leader for the school that is available.
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ARCA requests a waiver of ADE Rules Governing the School Superintendent Mentoring
Program.
Remaining Issues: None
9. Business Manager Qualifications
ADE Rules - Business Manager Qualifications
The Board will contract with Connections Education for and Connections Education will employ
effective administration, Highly Qualified Arkansas teachers, and support staff. All staff will be
subject to background checks and the Code of Ethics for Arkansas Educators.
Legal Comments: Rationale should be provided as to why this waiver is necessary and how it
will help the Applicant achieve its goals. In order to effectuate this waiver, waiver of Ark. Code
Ann. § 6-15-2302 is also necessary.
ARCA requires this waiver since it anticipates contracting with Connections for financial
management services, which will include a business manager responsible for the fiscal
operations of the public charter school. The Connections financial services team maintains a
sterling record and will support ARCA under the direction of its Board-designated treasurer
through its team of professional staff, many of whom possess CPA and/or CFE designations. The
Connections financial services team has experience working with public charter schools in 17
states and is sensitive to financial reporting and compliance requirements at the state and
federal levels. Including the business manager position with the contract with Connections will
avoid the need to separately contract for it at a higher expense and avoid potential duplication of
effort, thus enabling the school to direct more of its resources to its educational program.
ARCA requests a waiver of Ark. Code Ann. § 6-15-2302
Remaining Issues: None
10. Personnel Policies/Salary Schedules
ARK. CODE ANN. §6-17-201 et seq. Personnel Policies
ARK. CODE ANN. §6-17-901 et seq. The Arkansas Teachers' Salary Law except
ARK. CODE ANN. §6-17-913 Audit of Accounts
ARK. CODE ANN. §6-17-1201 et seq. The Teachers' Minimum Sick Leave Law
ARK. CODE ANN. §6-17-1301 et seq. The School Employees' Minimum Sick Leave Law
ARK. CODE ANN. §6-17-1501 et seq. Teacher Fair Dismissal Act
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ARK. CODE ANN. §6-17-1701 et seq. Public School Employee Fair Hearing Act
ARK. CODE ANN. §6-17-2201 et seq. Classified School Employee Minimum Salary Act
ARK. CODE ANN. §6-17-2301 et seq. Personnel Policy Law for Classified Employees
ARK. CODE ANN. §6-17-2401 et seq. Teacher Compensation Program of 2003
ARK. CODE ANN. §6-20-2208(c)(1) Monitoring of expenditures
ADE Rules - Personnel Policies and Salary Schedules
The Board will contract with Connections Education to hire, employ, compensate, provide
benefits to, and dismiss staff based on school need, staff effectiveness, and student outcomes. The
Board will maintain its own personnel policies and grievance procedures.
Legal Comments: Rationale should be provided to explain how these waivers will help the
Applicant achieve its goals.
ARCA requests these waivers as it intends to contract with Connections for its administrators
and teachers and wants to use the performance-based compensation model Connections has
successfully pioneered in the schools it supports across the country. This model, which consists
of competitive salary, incentive compensation, responsibility-driven stipends, a rich benefit plan,
and a flexible paid time off program, are tailored to the unique aspects of a virtual school setting
and will enable ARCA to attract, retain, and promote staff who share our vision of a focus on
student outcomes.
Applicant should explain why waiver of Ark. Code Ann. § 6-17-901 et seq. is necessary.
Waivers of Ark. Code Ann. § 6-17-902 and 919 are already requested under the licensure
section. The remaining sections of this subchapter do not appear to be statutes requiring waiver.
ARCA rescinds this waiver request, acknowledging that waiving the entirety of Ark. Code Ann. §
6-17-901 et seq. is unnecessary. ARCA maintains its waiver requests of § 6-17-902 and § 6-17919 under the licensure section.
Based on the information provided, it does not appear that Section 9 of the ADE Rules
Governing School District Requirements for Personnel Policies, Salary Schedules, Minimum
Salaries, and Documents Posted to District Websites is necessary. However, waiver of this
Section of the Rules may be necessary for the website waiver requested below.
Please see the response to the website waiver request (#15).
Remaining Issues: None
11. Insurance
ARK. CODE ANN. §6-17-1111 Life and disability insurance - Employee eligibility Allocation of costs
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ARK. CODE ANN. §6-17-1117 Health insurance
The Board will contract with Connections Education to hire, employ, compensate, provide
benefits to, and dismiss staff based on school need, staff effectiveness, and student outcomes. The
Board will maintain its own personnel policies and grievance procedures.
Legal Comments: Rationale should be provided to explain how these waivers will help the
Applicant achieve its goals.
ARCA requires this waiver since Connections will employ the ARCA staff. ARCA staff will be
eligible for benefits through Connections’ plans, including health, life, disability, vision, dental
insurances and other benefits/programs. As a nationwide educational services provider,
Connections is able to pool risk to offer a competitive benefits package and recruit and retain
effective administrators and teachers.
Remaining Issues: None

12. Professional Development
ARK. CODE ANN. §6-17-701 et seq. Professional development
ADE Rules - Professional Development Emergency Rule Effective July 1, 2014
Standards for Accreditation 10.01.3 Required Time for Instruction and School Calendar
Standards for Accreditation 15.04 Professional Development and In-Service Training
The Board and Connections Education will ensure staff is properly trained and receives
necessary professional development in both staff's academic subjects and education technology.
The Board and Connections Education will evaluate and support staff for effectiveness.
Legal Comments: Rationale should be provided to explain how these waivers will help the
Applicant achieve its goals. The Applicant should describe the training and professional
development it will offer its staff.
ARCA requires this waiver since Connections will provide the necessary professional
development to staff. This professional development will be uniquely focused on teaching and
learning in a full-time online environment.
Connections training and professional development will be updated each year to address
changes in expectations and teacher-identified needs and the overall program will be
supplemented as necessary by the school. For example, schools supported by Connections open
in the 2014-2015 school year will receive professional development from Connections that
equips teachers with:
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•

Working knowledge of the Connections Academy curriculum and how to implement it in
a virtual environment

•

Strategies and best practices for virtual learning and instruction

•

Ability to use and navigate the tools of Connexus

•

Skills needed to develop personalized learning plans and individualize instructional
programs

•

Forms of assessment and how to use test results and data to guide instruction

•

The ability to use student performance data to inform instruction

•

Strategies for implementing the “instructional shifts” required by the Common Core
State Standards, increased rigor in state standards, and next generation assessments

•

Skills to engage and motivate at-risk students

•

Knowledge of school processes and policies

•

Techniques to foster a virtual school community

The following training and professional learning programs will be provided to teachers through
the services contract with Connections.
1. Teacher Orientation and Program Handbook Courses
Teacher Orientation Course
All new teachers will complete a self-guided, Connections Education-developed teacher
orientation course. This course will be delivered through Connexus and will contain lessons,
assessments, and links to online tutorials. The focus of this course will be to prepare teachers for
the first few weeks of school. It will cover “the basics” including curriculum, assessments,
personalizing instruction, school-year cycle events, grading, communication, and essential
Connexus tools. Upon successful completion of this course and its assessments, teachers will be
ready to begin instruction. Teachers must complete this course within their first 30 days of
employment with an overall score of 80% or higher.
Returning Teacher Orientation Course
This course is designed for teachers who are returning to a school supported by Connections
Academy. As with the Teacher Orientation Course, this course will be delivered through
Connexus and contains lessons, assessments, and links to online tutorials. The first unit of the
course includes information and tips about procedures, Connexus features, and instructional
programs that are new or updated for the current school year. The remaining units are identical
to those found in the Teacher Orientation Course for new teachers and will be used by the
returning teachers’ as a reference. Returning teachers must complete the course’s assessment
with an overall score of 80% or higher during the first 30 days of the school year.
Program Handbook
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After ARCA is operational, Connections will present more segments of the training courses to
teachers on an ongoing basis. These segments will contain information about more complex
features and functions of the Connexus, instructional processes, and processes that teachers
need to implement. These segments will be clustered together in the Program Handbook section
of each of the orientation courses. Together, the Teacher Orientation and Program Handbook
courses create a one-stop shop for the essential Connexus and processes and procedures needed
by teachers.
2. Connections Academy Professional Learning Series
Research on effective professional development indicates that professional development should
be intensive, ongoing, and connected to practice. Stand-alone professional development
workshops are not effective. Teachers need to try out new ideas and strategies with their students
and reflect on the results of these strategies. Intensive professional development, especially
when it includes application of knowledge to planning and instruction, has a greater chance of
influencing teaching practices, and in turn, leading to gains in student learning. Connections
will provide teachers with ongoing professional development activities throughout the school
year. Presenters with various backgrounds and areas of content expertise will conduct live
tutorial sessions on a rotating basis throughout the school year.
Connections will provide a systematic approach to professional learning for all teachers. Topics
for professional learning sessions will support the core standards for facilitating student
learning, will align to the school year cycle, and will be driven by the belief that all students can
and must learn. First year teachers and new school staff will participate in the Connections’
Professional Learning (PL) 100 series which focuses on making data-driven instructional
decisions, identifying risk factors that may require more intensive instructional interventions,
monitoring student performance based on data available at different points in the school year,
and providing teachers with strategies for giving effective feedback to students and evaluating
evidence of learning. Emphasis will be placed on the “instructional shifts” required to support
the level of rigor demanded by the Common Core State Standards, updated state standards, and
next generation assessments, as well as to prepare students for college and career success in a
globally competitive world. Returning teachers and school-based staff will participate in the
Connections’ Professional Learning (PL) 200 series. The PL 200 series will focus on the
learning sciences—deliberate practice, meaningful feedback, student engagement and
motivation, multi-tiered intervention, and the role of mastery and transfer. PL 200 sessions are
designed to engage teachers in thinking more critically about the topics presenting during the PL
100 sessions and will provide additional opportunities for application of skills and strategies
that impact student achievement across all grade levels and subject areas.
In addition to these required professional learning sessions, Connections will offer teachers and
administrators at ARCA a number of “Optional Professional Learning sessions.” These sessions
will be available to teachers who seek to expand their professional knowledge. Each topic is
designed for specific content area teachers and grade level teams and includes strategies for
effectively and actively engaging students in the learning process.
Following each required professional learning session, teachers will upload an “artifact” to
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their professional learning e-portfolio. This artifact demonstrates how teachers are using their
professional learning to personalize instruction, implement new instructional strategies, make
data-driven decisions, and reflect on their teaching practices.
Professional learning sessions will use evaluation surveys and collaborative tools to elicit
teacher and administrator feedback. Audits, evaluations, and site-visits will be used to gauge the
effectiveness of the training and to ensure initiatives are implemented with high fidelity.
Professional Learning 100 Series (New Teachers and Staff):
•

Exploring Your Courses for New Teachers
This professional development course is designed to foster a working knowledge of the
courses teachers are assigned to teach and the various supports that are available to
them as they develop and refine their skills as successful online teachers. Teachers must
complete this course within the first 30 days of the school year or their date of hire, if
hired after the school year begins.

•

Session 101: Who Are My Students? The Importance of Knowing Your Students’
Academic History and Identifying Their Indicators for Success
Students come from a variety of backgrounds and have a wide range of learning needs.
To effectively facilitate student learning, teachers will have access to critical information
on their students including academic history, learning styles and strengths and
weaknesses. This session will help teachers determine which data is most important and
how to access and make use of the data in order to facilitate instructional decisions.
Special attention will be given to how to best support at-risk students and students with
special needs.

•

Session 102: What Makes a Difference? Identifying and Working with “At-Risk”
Students
How do teaching practices ensure that students who are “at-risk” are learning? What
does the research tell us about risk indicators and how to best work with this population?
In this session, teachers will assess the seven reasons that students from low-income
households are more likely to struggle in schools and will compare and contrast
strategies for addressing these differences through awareness and purposeful instruction.

•

Session 103: Are My Students Learning? The Importance of Monitoring Student
Performance, Engaging Students in Learning, Providing Valuable Feedback, and
Knowing When and How to Intervene
Monitoring student progress is a practice that helps teachers collect and use student
performance data to continually evaluate student learning and make informed
instructional decisions. This session will address how teachers can engage students in the
learning process through academic ownership, provide relevant and meaningful
feedback, successfully measure student performance, and intervene throughout the school
year.

•

Session 104: What Is Academic Vocabulary?
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Academic vocabulary has a pivotal role in students' understanding and acquisition of
content. In this session, teachers will evaluate and interpret how to best teach academic
vocabulary as well as differentiate between content and academic vocabulary. Teachers
will leave with strategies in-hand to implement immediately.
•

Session 105: What Is Text-Dependent Evidence?
This session focuses on ways to facilitate instruction that is rich and encourages students
to engage in rigorous conversations based on a common text. Teachers will develop
strategies for text-dependent analysis requiring students to gather evidence, knowledge,
and insight from what they read.

•

Session 106: What Is Writing from Sources?
How can teachers help students improve their writing across the curriculum? How can
students support their thoughts by paraphrasing and quoting from reliable print and
digital sources? How should students evaluate the credibility of sources, cite sources
appropriately, and avoid plagiarism? In this session, teachers will evaluate tools and
resources available within the online environment. Examples for teaching students how
to support claims with logical reasoning that demonstrates understanding of the topic or
text will also be shared.

•

Session 107: What Is Conceptual Understanding?
Explore one of the mathematical shifts aimed at preparing students for college and
careers by focusing on students’ demonstration of enduring concepts and knowledge.
Examine how deep understanding is defined, measured, and supported through teaching
and learning.

•

Session 108: Why Should I Make Real-World Connections?
Retention occurs when students internalize what they have learned. Internalization
requires students to make connections between what they already know and what has
been taught. This session will explore how teachers can increase student retention and
understanding of concepts by engaging them in real-world activities. Active learning
strategies will be shared, along with techniques for linking content to students’ prior
knowledge and interests.

Professional Learning 200 Series (Returning Teachers and Staff)
•

Session 201: Increasing the Effectiveness of Your Instructional Practices
What was your greatest instructional challenge as you transitioned from a bricks-andmortar classroom to your online classroom? What skills and strategies crossed over and
which ones did you need to leave behind? How does ARCA define synchronous
instruction? This session explores the question “what is learning?” within the context of
nine events of learning that serve as the basis for designing effective instruction and
selecting appropriate media for virtual school students.

•

Session 202: Helping Students Develop Grit and Take Ownership of Their Learning
Do your students take ownership of their learning? How do they know when they are
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ready to take a test? How do they develop persistence to continue with a task when the
work gets challenging? In this session, teachers will discuss the growth mindset vs. fixed
mindset and identify strategies for helping students become more reflective learners.
Additional discussion will include student engagement, self-efficacy, grit, and
persistence.
•

Session 203: Measuring Student Learning Through Questioning
What are your students thinking? How do they demonstrate their understanding of skills
and concepts? In this session, teachers will explore a variety of questioning strategies
designed to assess student learning. Teachers will take a deeper look into CBAs within
the context of teaching and learning, and identify evidence of increased rigor in courses
and assessments.

•

Session 204: Practice  Mastery  Transfer – What Does It Mean?
How do we help students take new learning from practice to mastery to transfer? In this
session, teachers will reflect on the type and amount of practice students need to master
new concepts and skills. Discussion will include rates of mastery, the impact of negative
consequences, and strategies for personalizing practice based on individual learning
needs.

•

Session 205: Feedback vs. Feedforward Round Table
How are you giving feedback to students? How do you know they are receiving and
understanding the feedback? Does your feedback improve student understanding of what
to do next? Students welcome feedback that is "just in time,” “just for them,” “just where
they are in the learning process,” and “just what they need to move forward.” In this
session, teachers will discuss how they provide feedback to students within our learning
environment.

•

Session 206: Learning Sciences: Putting It All into Practice
The learning sciences help us understand the most effective and impactful approaches to
teaching and learning. Teachers will be challenged to practice and apply these
approaches in a unique learning environment. In this session, teachers will reflect on the
professional learning sessions from this year and discuss the topics that had the greatest
impact on their instructional practices.

Optional Professional Learning Series
•

Unlocking Math in the Virtual World
Teaching math is a challenge. Teaching math virtually presents a whole new set of
challenges. Join fellow math teachers to investigate and collaborate in an effort to help
students unlock the mystery of mathematics in a virtual environment. This series meets
twice monthly—first to discuss current research on best practices for making
mathematics accessible to students, and second to collaborate in break-out rooms with
same-course colleagues to determine how best to implement these practices in with
students. Teachers will leave these sessions armed with resources and ideas that can only
be developed when given time to have authentic dialogue with math peers.
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•

Getting the Answers: A Roundtable Discussion about New Courses
Join members of the Professional Development and Curriculum Development teams for
several roundtable discussions about new courses for the upcoming school year.

•

Improving Your Approach to Presentations: Interactive Lessons
These sessions will focus on using the tools and applets in Adobe® Connect to enhance
engagement and learning in LiveLesson® sessions. Sharing of best practices for online
instruction and tips and tricks for creating interactive and engaging activities will help
teachers differentiate instruction and thoughtful practice.

•

What Great Teachers Do Differently: Designing and Implementing CBAs
Would you like help with designing Curriculum-based Assessments (CBAs) that provide
students opportunities to demonstrate their understanding of skills and concepts?
Through the use of essential skills and standards, teachers will become familiar with
strategies for creating a variety of basic level and higher level CBA questions that will
result in identifying mastery of understanding or the need for additional instructional
support.

•

Unlocking the Power of Science: Engaging Students in Online Science Instruction
Labs, dissections, and experiments: Oh my! Science naturally lends itself to making real
world connections, collaboration, and questioning. But how can science teachers
incorporate all of these aspects of science in the online environment? This session will
focus on making online science instruction engaging and utilizing the Assessment
Objective Performance Report (AOPR) to help with assessing student progress and
mastery of core concepts and skills.

•

Going Beyond the Headlines: Implementing Literacy Standards in Social Studies
How do literacy standards impact learning in Social Studies? In this session, teachers
will unpack literacy as it relates to deeper understanding across content areas. The focus
will be on how literacy standards are embedded in social studies and resources that
teachers can use to enhance lessons, discussions, and additional texts supporting the
same key ideas.

•

The Collective Approach to Effectively Teaching Children with Learning Differences
All students can learn, and it takes a team to make that happen. Students with learning
differences need specially designed instruction, and they need to be included with their
general education peers. General education teachers are a very important part of each
child’s team. Join the discussion on strategies for collaborating across teams to create
optimal learning environments while remaining compliant with associated state and
federal rules and regulations.

•

Flip for Learning: Implementing the Flipped Learning Approach
How does the Connections curriculum align with the flipped learning model? How can
teachers make use of course content to help prepare students for learning in their
synchronous meetings? In this session, teachers will brainstorm and collaborate about
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differentiation strategies they can use to help students prepare for learning using lesson
content and resources they already have and how to best manage this model while
meeting the needs of all students.
3. University Online Instruction Courses
After teachers successfully complete the Connections Education-developed training course
centered on Connexus and processes, they will have the opportunity to enroll in and earn credit
for graduate-level courses. Connections has established relationships with faculty members at
Boise State University and American Public University to provide teachers with courses
specifically designed to focus on online instructional practices. Connections will pay up to
$5,250 per year per teacher for their further education. Should a teacher not earn a grade of C
or better or terminate employment, those funds will not be reimbursed to the teacher.
4. Connections Academy Leadership Academy
Connections cultivates leadership candidates through a series of meetings that focus on
administrative, policy, and operational issues. This forum promotes critical thinking in the areas
of educational research, administrative practice, and supervisory proficiency as they relate to
virtual and alternative instruction.
5. Professional Learning Community Resource (PLCr)
The Professional Learning Community Resource is a website dedicated to assisting staff with
shared values and vision, networking and collaboration resources, shared decision-making,
collective creativity, and supportive and shared leadership. The PLCr focuses on four major
areas, each containing several sub-areas:
•

Professional Learning: Professional Learning Catalog (with links to Connections
session information and recordings); continuing professional development
opportunities offered through universities; and national educational resources,
conferences, and research

•

Networking: Curriculum and instruction; clubs & activities; message boards for
teachers, special educators, and school counselors; and shared content of teachercreated resources

•

Multi-tiered Instructional Support: Instructional support resources, Connections
proprietary tools and overview, third-party vendor tools, and Supplemental Instructional
Support Programs (SISPs)

•

School Support: School Support Help Desk, updates from School Support, new
resources, School year cycle timeline, School year cycle resources, and teacher and staff
roles

Training and Professional Learning Delivery Models
Connections will use several models for delivering training and professional learning to ARCA
teachers and administrators:
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•

Live Training: Recognizing the tenets of effective professional development established
by the National Staff Development Council (NSDC), interpersonal connections increase
the effect of training for adult learners. Annual face-to-face training by Connections
Academy’s School Support and Curriculum and Instruction teams will help establish this
rapport and promote collegial learning communities that will be continued throughout
the year via remote interactions.

•

“Train-the-Trainer”: ARCA will select teachers to serve as Training Representatives.
Training Representatives will work with members of the School Support team to stay
current on and then train and support teachers at ARCA on school-year cycle tasks,
Connexus updates, and changes to processes. Training Representatives will be enrolled
in a Training Representative course each year. This course outlines their responsibilities
and includes the training resources they use at ARCA. Those resources include trainings,
one-page guides, activities to reinforce learning, and references to the Teacher
Orientation Course and Program Handbook.

•

Distance Learning: In line with their commitment to use cutting-edge technology to
promote learning for students, Connections will also implement distance learning for
teacher training and professional learning. Real-time trainings and professional
learning sessions conducted via the computer and teleconferences along with recorded
trainings will be offered throughout the year on a variety of school-specific and systemwide initiatives. Self-guided tutorials, FAQ documents, webinars, and open-forum
question and answer sessions will provide a wide array of training and professional
development opportunities to meet the diverse needs and schedules of all stakeholders.

Connections will use LiveLesson sessions to hold online meetings with teachers to demonstrate
new Connexus functionality, present and model best practices in online teaching, and showcase
available resources and tools for online teaching and learning. The technology will also allow
sessions to be recorded so that teachers can play them back at any time, providing teachers
continuous access to pertinent information.
In addition to these training and professional learning sessions, ARCA may request specific
sessions including, but not limited to:
•

PLCr as Teacher-Central for Resources, Communication, and Collaboration

•

Implementing Common Core State Standards Across the Curriculum

•

SSTAIR Instructional Model: Essential Skills and Standards, Assessments, Interventions,
and Response: Data-Driven Decision Making
o Using Data from Identified, Essential Instructional Objectives and Corresponding
Assessment Data to Monitor Student Progress
o Using Formative Assessment Data to Inform Instruction
o Using LEAP Data for Formative Assessment
o Using Curriculum Based Assessments (CBAs) for Formative Assessment
o Using Formative Assessment Data to Assign Appropriate Interventions
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o Using Intervention Data to Inform Instruction
•

Implementing Response to Intervention (RTI) via Connections’ Multi-tiered Instruction
Model

•

Monitoring Student Performance in Supplemental Instructional Support Programs
o Skills for Success (Study Island)
o SkillsTutor®
o Raz-Kids™
o Headsprout®
o Reading Eggs
o Reading Eggspress
o SkillsTutor®
o SuccessMaker®
o Math-Whizz™
o MathXL™

•

Differentiated Instruction

•

Promoting Positive and Collaborative Relationships between Teachers and Learning
Coaches

•

Topics in Special Education

•

Internet Safety Training

•

Connexus and Technology Training:
o Sectioning and Course Placement
o Creating and Using Section and Message Boards effectively
o Using Adobe Connect for LiveLesson Sessions
o Using the User Log Interface to fully Track and Monitor Interactions with
Students and Learning Coaches
o Using Data to Monitor and Personalize Student Progress and Learning
o Creating Custom Assessments
o Accessing, Interpreting, and Using Data View Exports to Make Program
Decisions
o Developing and Implementing a Communication Plan
o Electives, Clubs & Activity Sign-up and Management
o Modifying Lessons to Meet Student Needs
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o Attendance and Student Escalation Status
o Accessing and Analyzing User Information
Remaining Issues: None
13. TESS/LEADS
ARK. CODE ANN. §6-17-2801 et seq. Teacher Excellence and Support System
ADE Rules - Leader Excellence and Development System (LEADS)
ADE Rules - Teacher Excellence and Support System Emergency Rule - Effective July 1,
2014
The Board and Connections Education will ensure staff is properly trained and receives
necessary professional development in both staff's academic subjects and education technology.
The Board and Connections Education will evaluate and support staff for effectiveness.
Legal Comments: Rationale should be provided to explain how these waivers will help the
Applicant achieve its goals. The Applicant should describe the evaluation process it will use for
its staff.
ARCA requires this waiver since its partner, Connections, will support and evaluate the ARCA
staff and report to the Board. These evaluations are uniquely focused on student achievement in
a full-time online environment.
Connections administrator and teacher evaluations will help create a high performance school
by encouraging employees to put forth their best effort, focusing all employees on the school’s
main goals, rewarding and retaining employees based on outcomes/results, and providing
continuous feedback for employee development.
A. Review Cycle
Employees will receive a formal mid-year review in December or January, and a formal end-ofyear review in May or June. Employees will also receive periodic feedback both formally and
informally throughout the school year, via the Human Resources Information System’s
Performance Management module.
B. Components of Review

All employees will be evaluated based on a combination of competencies and goals. The
competencies will be professional competencies aligned with the core standards for teaching,
and may vary by type of teaching position (e.g. Special Education), or administrative position
(e.g. Principal). The goals will be based on student and school achievement. Competencies and
goals will be reviewed with employees at the beginning of the school year, and will be available
to employees for viewing and comment throughout the school year on the Human Resources
Information System’s Performance Management module.
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1.

Competencies

The core teaching competencies will include the following (additional competencies may be
assigned based on position, responsibilities, and job level):
•
•
•
•
•
•
•

Ensure high quality instruction
Personalize students’ programs
Monitor student performance and provide timely feedback and intervention
Monitor student participation
Communicate frequently
Conduct and document all required contacts
Collaborate and develop professionally

Competencies will be evaluated in the context of the school’s goals, which will evaluate student
growth and achievement metrics, and observations of an employee’s proficiency within each
competency will be evaluated using various methods, including parent and student feedback,
observations of lessons and interactions, and review of relevant documentation and data.
Competencies will be evaluated using the following scale, and include comments from the
supervisor:
•
•
•
•

Highly Effective
Effective
Needs Improvement
Ineffective

2. Goals
The goals will be aligned with student achievement metrics and may include any of the
following:
•
•
•
•
•
•
•

Self-evaluation
Student input
Parent feedback
Supervisor observations
Statewide assessment results
School assessment results
Student participation/completion
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Goals will be evaluated using the following scale, and will include comments from the
supervisor:
•
•
•
•

Exceeded goal
Met goal
Partially met goal
Did not meet goal

B. Overall Individual Rating
Employees will receive an Overall Individual Rating on the end-of-year review based on
evaluation of the competencies and goals. The rating levels are Highly Effective, Effective, Needs
Improvement, or Ineffective.
C. Performance-Based Compensation
All compensation, after an employee’s initial salary offer, will be based on performance.
Employees may receive an annual merit increase and may be eligible for an annual bonus
incentive, both based on evaluation of competencies and goals, and the Overall Individual
Rating.
D. Influence of Evaluations on Staffing Decisions
The outcome of an individual’s evaluation will affect future decisions regarding staff retention,
promotional opportunities, or disciplinary action and termination decisions. An employee with at
least one area needing improvement will be placed on an individualized Performance
Improvement Plan (PIP) and will be given opportunities for professional development,
specifically in the areas requiring improvement.
Remaining Issues: None
14. AP Teacher Qualifications
ARK. CODE ANN. §6-16-1203(a)(2) Teacher skills and training
Legal Comments: This waiver is not necessary. Ark. Code Ann. § 6-16-1203(a)(2) directs
ADE to establish guidelines for AP teacher training. If the Applicant seeks waiver of those
guidelines, it should request waiver of the relevant provisions of the ADE Rules for AP and IB
Incentive Program. If waiver of the training for AP teachers is sought, rationale should be
provided to explain how this waiver will help the Applicant meet its goals. The Applicant
should describe what training its AP teachers will receive.
ARCA requests a waiver of ADE Rules for Advanced Placement and International Baccalaureate
Diploma Incentive Program Section 4. Connections will provide all necessary training for
Advanced Placement (AP®) teachers. This training will be uniquely focused on teaching and
learning in a full-time online environment.
ARCA will provide its own training for AP teachers including monthly professional development
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sessions focused on the fundamentals of AP instruction and how to address the needs of AP
students in the virtual environment. Beginning with a conceptual understanding of the purpose
and mission of AP courses, attendees will work through sessions on higher order thinking,
preparing students for the AP exam, and various instructional strategies. Additional training and
professional development, including College Board sponsored or endorsed training and/or
professional development, may well be part of AP teachers' training if/when that is an important
part of ensuring that they can provide the high level of instruction needed to ensure students
continue to score well on the AP exams. In 2013, 57.7% of AP student exam scores at schools
supported by Connections were a 3 or better.
Remaining Issues: None
15. Website
ARK. CODE ANN. §6-11-129(a)(1)(A)(ii), (vii), and (viii) Data to be accessible on website
Legal Comments: Rationale should be provided to explain how this waiver will help the
Applicant meet its goals. In order to effectuate this waiver, waivers of Sections 9.01.1.2,
9.01.1.7, and 9.01.1.8 of the ADE Rules Governing School District Requirements for Personnel
Policies, Salary Schedules, Minimum Salaries, and Documents Posted to District Websites is
also necessary.
ARCA requires this waiver because administrators, teachers, and other employees will be
employed by Connections as part of an Educational Products and Services Agreement.
Aggregate expenditures for all employees’ salaries and benefits will be accessible on the ARCA
website. Connections will not utilize a salary schedule – compensation and bonuses will be
based on fair-market rates and student achievement outcomes.
ARCA requests a waiver of ADE Rules Governing School District Requirements for Personnel
Policies and Salary Schedules, Minimum Salaries, and Documents Posted to District Websites,
Sections 9.01.1.2, 9.01.1.7, and 9.01.1.8.
Remaining Issues: None
16. Non-instructional Duties
ARK. CODE ANN. §6-17-117 Non-instructional duties
Legal Comments: Rationale should be provided to explain how this waiver will help the
Applicant meet its goals.
ARCA does not have a specific reason to request this waiver, given that teachers focus on
instruction. However, the language seemed needlessly restrictive for a school seeking the
flexibility to optimize the allocation of staff time to improve student learning.
Remaining Issues: It is unclear why this waiver is necessary.
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17. Class Size and Teaching Load
Standards for Accreditation 10.02 Class Size and Teaching Load
ARCA educators will utilize Connections Education curriculum and assessments rather than
preparing their own and will not face the typical challenges of classroom management, as
instruction is delivered online. The Board will adopt class size and teaching load requirements
that are more appropriate for an online setting. ARCA proposes the following specific
alternative maximum student-to-teacher ratios:
• Kindergarten (10.02.2) - 55:1
• Grades 1-3 (10.02.3) - 55:1
• Grades 4-6 (10.02.4) - 45:1
• Grades 7-12 (10.02.5) - 45:1
Legal Comments: None
Remaining Issues: None
18. Duty Free Lunch
ARK. CODE ANN. §6-17-111 Duty-free lunch period
Legal Comments: Rationale should be provided to explain how this waiver will help the
Applicant meet its goals.
ARCA does not have a specific reason to request this waiver, given that teachers are given at
least 30 minutes to have lunch. However, the language seemed needlessly restrictive for a
school where flexibility for teachers to organize their time around student learning is a core
design advantage, which usually includes deciding for themselves when to have lunch (though
there could be school-wide reasons to be more specific, such as during state testing or field
trips).
Remaining Issues: It is unclear why this waiver is necessary.
19. Food Services
ARK. CODE ANN. §6-18-705 Breakfast program
ARK. CODE ANN. §6-20-701 et seq. School Lunch Program
As an online school, ARCA will not serve meals.
Legal Comments: None
Remaining Issues: None
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20. Nutrition, Physical Activity, and BMI (withdrawn)
ADE Rules - Nutrition and Physical Activity Standards, and Body Mass Index
As an online school, ARCA will not serve meals. ARCA will provide instruction in physical
education and nutrition. As students are not physically present, Body Mass Index will be
recorded and reported by Learning Coaches.
Legal Comments: Applicant should specify what requirements it wants waived. Many of the
requirements found in the ADE Rules - Nutrition and Physical Activity Standards, and Body
Mass Index are based on statutes outside of Title VI and therefore cannot be waived.
ARCA rescinds this waiver request, acknowledging that the authorizing statutes for BMI
assessments are outside of Title VI and therefore cannot be waived.
Remaining Issues: None
21. Auxiliary Services
Standards for Accreditation 21.0 Auxiliary Services
Legal Comments: Rationale should be provided.
ARCA requires this waiver because the school will not provide auxiliary services such as food
services. ARCA acknowledges that the auxiliary services it does provide shall be provided in
accordance with applicable laws, regulations, and guidelines developed by the Department.
Remaining Issues: None
22. Gifted and Talented
ARK. CODE ANN. §6-20-2208(c)(6) Monitoring of expenditures
ARK. CODE ANN. §6-42-101 et seq. Gifted & Talented Children (general)
ARK. CODE ANN. §6-42-109 Reports by school districts
ADE Rules - Gifted And Talented Program Approval Standards
Standards for Accreditation 18.01 Gifted and Talented Education
The Board will contract with Connections Education to offer a gifted and talented program,
though not as prescribed by A.C.A.
Legal Comments: Based on the information provided, it does not appear that a waiver of Ark.
Code Ann. § 6-42-101 et seq. is necessary because the Applicant requested a waiver of Ark.
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Code Ann. § 6-42-109.
Acknowledged – no response.
Remaining Issues: None
23. Distance Learning
ARK. CODE ANN. §6-47-201(c) Administration in elementary schools
ARK. CODE ANN. §6-47-302(b) Implementation in elementary and secondary schools Courses offered
ARK. CODE ANN. §6-47-406(f) Public school district and charter school distance learning
program
ADE Rules - Distance Learning 7.10
As a provider to students across the country, Connections is able to provide courses and
teachers from outside the state. If this waiver is approved, these teachers will only teach noncore courses. ARCA further requests a waiver from ADE approval of distance learning courses
that are not part of the required curriculum so that ARCA students may access all Connections
elective courses.
Legal Comments: Based on the statutory waivers requested, it appears Applicant may have
intended to seek waiver of Section 7.01 of the ADE Rules Governing Distance Learning instead
of Section 7.10.
ARCA has been informed by ADE that becoming an approved provider is unnecessary since
ARCA will deliver online instruction only to its own students. ARCA is therefore under the
impression that Section 7 of these rules is not applicable. However, if this is mistaken, ARCA
requests a waiver from the approved provider provision of Section 7.01, course approval
provision of 7.03, licensure provision of 7.04, class size provisions of 7.09 and 7.10, and the
calendar provisions of 7.13.
The reasons for seeking a waiver from the licensure, class size, and calendar provisions are
explained throughout this document and the previously submitted charter application. ARCA
believes that the charter approval process should be sufficient to demonstrate that it will be a
high-quality provider, making Sections 7.01 and 7.03 unnecessary.
Remaining Issues: Applicant should confirm that it withdraws this set of waivers.
24. School Nurse/Media Services
ARK. CODE ANN. §6-18-706 School nurse
ARK. CODE ANN. §6-25-101 et seq Public School Library Media and Technology Act
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Standards for Accreditation 16.02 Media Services
Standards for Accreditation 16.03 Health and Safety Services
As an online school, ARCA will not need a school nurse or library media specialist. Teachers
will work to ensure students understand research and technology.
Legal Comments: none
Remaining Issues: None
25. Guidance Counseling Services
ARK. CODE ANN. §6-18-1001 et seq. Public School Student Services Act
Standards for Accreditation 16.01.03 Guidance and Counseling
ARCA will design and implement its own guidance/counseling, psychological, social work,
career, group conflict resolution, and health services programs.
Legal Comments: Rationale should be provided to explain how this waiver will help the
Applicant meet its goals. In order to effectuate this waiver, waiver of Section 3.01.1 of the ADE
Rules Governing Public School Student Services is also necessary.
ARCA requires a waiver from Ark. Code. Ann. § 6-18-1001 et seq. to provide its own set of
student services programs that will be possible and appropriate in a full-time online charter
school setting.
ARCA requires a waiver from Standards for Accreditation Section 16.01.03 because the
counselor-to-student ratio required for brick-and-mortar public schools in which counselors and
students must meet face-to-face is not necessarily appropriate for a full-time online public
charter school program. The Board believes in the importance of guidance and counseling
services and ensures appropriate staffing levels will be maintained. One or more properly
certified guidance counselors will be on staff, but the services provided to students can be
distributed differently among staff. For example, there will be teachers at ARCA with an
“advisory teacher” role (an estimated 250:1 ratio) who will handle many of the course
scheduling and post-graduation planning support roles often performed by guidance counselors
in a traditional brick and mortar. If psychological services are required to support a student, it is
more seamless to provide those services in a virtual environment than in a traditional brick-andmortar setting.
Due to these variables, the experience of our support partner, Connections, is that generally a
250:1 ratio is appropriate. Any savings from efficiencies provided by this model will be
reallocated to improve student outcomes.
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ARCA requests a waiver from ADE Rules Governing Public School Student Services, Section
3.01.1
Remaining Issues: None
26. School Boards
ARK. CODE ANN. §6-13-601 et seq. School District Boards of Directors Generally
ARK. CODE ANN. §6-13-1301 et seq. Site-Based Decision Making
ARK. CODE ANN. §6-14-101 et seq. School elections
ADE Rules - Training for School Board Members
The Board will select its own members and adopt its own bylaws. All Board Members will be
Arkansas residents and none will be employed by the school or Connections Education. The
Board will provide for its own site-based decision making committee and school board member
training.
Legal Comments: Waiver of the ADE Rules Governing Training for School Board Members is
not necessary. Applicant should clarify which sections of Ark. Code Ann. § 6-13-601 is seeks
waiver from. The constitutional requirements contained in Ark. Code Ann. § 6-13-622 cannot be
waived.
ARCA requests a waiver from Ark. Code Ann. § 6-13-608; 6-13-611(b) and (c); 6-13-612(c); 613-613; 6-13-615; 6-13-618; 6-13-619(a)(1), (c)(1)(A), and (d)(2); 6-13-620(5)(A); 6-13-622; 613-630; and 6-13-631.
The Board will select its own members and has adopted its own bylaws for the length of
directors’ terms, handling vacancies, assigning roles, and setting meetings.
ARCA requests a waiver of Ark. Code Ann. § 6-13-619(c)(1)(A) since maintaining statewide
representation for this statewide school may require Board Members to call in to Board
meetings for quorum and/or voting.
ARCA requests a waiver of Ark. Code Ann. § 6-13-620(5)(A) since Connections will be the
employer of school leader, even though he/she will serve at the pleasure of the Board.
ARCA requests a waiver of Ark. Code Ann. § 6-13-622 since a budget published in a local
county newspaper will not match ARCA’s statewide reach.
Remaining Issues: None
27. Conflicts of Interest/Ethics Disclosures
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ARK. CODE ANN. §6-24-106 Administrators
ARK. CODE ANN. §6-24-107 Employees
ARK. CODE ANN. §6-24-111 Restrictions on employment of present and former
administrators
The Board will contract with Connections Education to employ administrative and other staff.
These employees will be eligible for benefits provided by Connections Education rather than
participating in the Arkansas Teacher Retirement System and public employee insurance
programs.
Legal Comments: Applicant should explain why these waivers are necessary and how they will
help the Applicant meet its goals. In order to effectuate this waiver, waivers of Sections 7, 11,
and 12 of the ADE Rules Governing Ethical Guidelines and Prohibitions for Educational
Administrators, Board Members, Employees and Other Parties are necessary.
ARCA wishes to narrow its request to waivers of Ark. Code Ann. § 6-24-106(a); § 6-24-107(a);
and § 6-24-111. ARCA administrators and staff will be employed by Connections.
ARCA is not asking for the wavier to apply to Board Members. The Board has already adopted
an ethics and conflict of interest policy; however, to the extent the policy is not compliant
with ADE rules, the Board will update the policy to be compliant.
ARCA requires these waivers as it applies to administrators and teachers who will be employed
by Connections. These employees will be subject to the rigorous ethics guidelines established by
Connections and set forth in its Employee Manual by which ARCA administrative and teaching
staff are obligated to abide. Responsibilities may include requirements beyond administrative,
teaching, and other related duties, as determined by Connections in consultation with the ARCA
Board. This configuration is in the best interest of students as it brings to the students and the
school Connections’ unique expertise and experience in identifying, managing, and retaining
effective administrators and teachers for a full-time online setting.
ARCA requests waivers of ADE Rules Governing Ethical Guidelines and Prohibitions for
Educational Administrators, Board Members, Employees and Other Parties, Sections 7, 11.01,
and 12.01.
The Board contracts with Connections to provide support services and training for Board
Members. In addition, Connections provides training and professional development for
administrators and teachers. Those services, which include related reasonable hospitality
expenses, are directly associated with the educational and/or business interest of the public
educational entity and will be paid for by ARCA through the contract with Connections.
Remaining Issues: Pursuant to the Statement of Assurances signed by the Applicant, these
statutory provisions cannot be waived.
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28. Commodity Bidding
ARK. CODE ANN. §6-21-301 et seq. Acquisition of Commodities Generally
The Board will contract with Connections Education for products, instructional materials, and
services at a fair market rate. As part of this agreement, Connections Education will ensure
ARCA staff is provided with all necessary materials.
Legal Comments: None
Remaining Issues: None
29. Instructional Materials
ARK. CODE ANN. §6-21-406 Conditions for offering textbooks for adoption, sale, or
exchange
ARK. CODE ANN. §6-21-410 Illegal acts involving school officials
ARK. CODE ANN. §6-21-413 Instructional materials selection committee
ADE Rules - Instructional Materials
The Board will contract with Connections Education for products, instructional materials, and
services at a fair market rate. As part of this agreement, Connections Education will ensure
ARCA staff is provided with all necessary materials.
Legal Comments: The Applicant should explain why these waivers are necessary and how they
will help the Applicant meets its goals.
ARCA requires these waivers since the Board intends to contract with Connections for products,
instructional materials, and services at a fair market rate rather than appointing an instructional
materials committee. All products, instructional materials, and services will be consistent with
course content standards and curriculum frameworks.
Further, because of compatibility issues and the specialized nature of Connection’ products,
instructional materials, and services, the Board will not issue a Request for Proposal (RFP) for
an EMS or instructional materials.
Waivers to depository provisions are necessary since Connections already maintains a national
array of instructional material/book depositories across the country linked by an efficient
logistics network. Any new depository would be redundant and the expenses passed onto the
school would be better spent serving ARCA students.
These waivers are necessary since Connections provides a full suite of services. ARCA is
contracting with Connections to provide a complete virtual school experience. This includes a
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nationally rated, fully accredited virtual curriculum and program which includes all of the
materials integrated with the EMS. These cannot be separated.
Connections provides a complete turn-key package to support the school including, but not
limited to administrators, teachers, support staff, professional development services, technology,
and EMS, and physical and virtual materials. Virtual materials are also included in the complete
package. The program is designed to be a seamless experience for the student.
While ADE rules prohibit Board Members from receiving gifts or favors from a firm offering
instructional materials, Connections from time to time will expend reasonable sums in line with
state ethics laws on the Board for planning sessions related to school operations. Board
members and teachers, similar to board members and teachers of other Arkansas public schools,
may also have a negligible stake in Pearson PLC, as part of diversified investment portfolios.
Remaining Issues: Based on the information provided only Sections 1-4, 6, 8 of the ADE Rules
Governing Instructional Materials is necessary. Based on the Statement of Assurances signed by
the Applicant, Ark. Code Ann. § 6-21-410 appears to be a conflict of interest statute that cannot
be waived.
30. Annual Progress Report Publication
Standards for Accreditation 7.02.2 School District Goals
ARCA will operate as a statewide school making it cost-prohibitive to publish a report in
newspapers with general circulation in all served districts. ARCA will report to parents online.
Legal Comments: In order to effectuate this waiver, waiver of Ark. Code Ann. § 6-15-2006(b)
is also necessary.
ARCA requests a waiver of Ark. Code Ann. § 6-15-2006(b).
Remaining Issues: None
31. Flags/Period of Silence/Pledge of Allegiance
ARK. CODE ANN. §6-10-115 Period of Silence
ARK. CODE ANN. §6-16-105 United States flag
ARK. CODE ANN. §6-16-106 Arkansas flag
ARK. CODE ANN. §6-16-108 Recitation of the Pledge of Allegiance
ARCA will display the U.S. and Arkansas flags, though not as prescribed by A.C.A. The online
nature of ARCA does not lend itself to a group Period of Silence or recitation of the Pledge of
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Allegiance. Time is available for students to do so individually.
Legal Comments: None
Remaining Issues: None
32. Eye and Vision Screening
ADE Rules - Eye and Vision Screening Report in Arkansas Public Schools
Legal Comments: Applicant should provide rationale of why this waiver is necessary and how
it will help the Applicant achieve its goals. In order to effectuate this waiver, waiver of Ark.
Code Ann. § 6-18-1501.
This waiver is necessary since students will not be physically present at the ARCA
teaching/learning center to receive eye and vision screening exams. ARCA also requests a
waiver of Ark. Code Ann. § 6-18-1501.
Should these waivers be denied, ARCA will comply with state law and ADE rules in one or more
of the following ways: contracting with eye and vision screening providers in students’ local
areas, subsidizing households to provide for eye and vision screening, providing for eye and
vision screening at sites where students will be present (e.g. state assessments, field trips).
Transportation may be provided for those families who require it in a similar fashion to state
assessments procedure.
Desegregation Analysis: Fully responsive
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Bentonville, Arkansas
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ARKANSAS DEPARTMENT OF EDUCATION
2014 APPLICATION
OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
A.

GENERAL INFORMATION

Name of Proposed Charter School: Arkansas Connections Academy
Grade Level(s) for the School: K-12

Student Enrollment Cap: 1,000 for 2015-2016

Name of Sponsoring Entity:Arkansas Connections Academy, Inc.
The applicant is an “eligible entity” under the following category (check one):
a public institution of higher education;
a private nonsectarian institution of higher education;
a governmental entity; or
✖

an organization that is nonsectarian in its programs and operations, and is,
or will be, exempt from taxation under Section 501(c)(3) of the Internal
Revenue Code. (A copy of the entity's letter from the IRS reflecting tax exempt
status or a copy of the entity's application for 501(c)(3) status must be
included with the application. Articles of incorporation or a letter
acknowledging non-profit status from the Secretary of State will not suffice.)
To be eligible, an entity must hold or have applied for 501(c)(3) status at the
time this charter application is filed. The entity must receive formal tax exempt
status under §501(c)(3) of the Internal Revenue Code of 1986 prior to the first
day of its operation with students.

Non-profit entities without the required Internal Revenue Service documentation are not
eligible to be awarded charters; therefore, any applications submitted without the proper
documentation will not be reviewed.

Name of Contact Person: Dennis Beck, Board President
East Tall Oaks
Address: 2224
City:Fayetteville
_______________________________________

ZIP: 72703

Daytime Phone Number: ( 479 ) 422-9365

FAX: ( 410 ) 510-1454

Email: ArkansasConnectionsAcademy@gmail.com
Charter Site
Bentonville
609 SW 8th Street
Address: _____________________________
City: _______________________________
ZIP: 72712

24, 2015
Date of Proposed Opening: August
_________________________

Chief Operating Officer
of Proposed Charter (if known): Virginia Walden Ford
Address: 2206 S. Park Street
ZIP: 72202

Title: Board Treasurer
City:Little Rock

Daytime Phone Number: (202 ) 297-8738
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The proposed charter will be located in the Bentonville Public

School District.

Provide a comprehensive list of all individuals, including but not limited to entity board
members and charter school board members, involved in the organization and design of
the proposed school as well as the proposed application process. Please note that Ark.
Code Ann. §6-24-105 prohibits charter school board members from contracting with or
being employed by the charter school except in certain limited circumstances.
Dennis Beck
Board President
AR
Name:__________________
Position:___________________
State of Residence:_____
Board Treasurer
AR
Virginia Walden-Ford
Name:__________________
Position:___________________
State of Residence:_____
Fritz Steiger
Board Secretary
AR
Name:__________________
Position:___________________
State of Residence:_____
Earl Grier
Connections Education VP State of Residence:_____
PA
Name:__________________
Position:___________________
Bryce Adams
Connections Education SrD State of Residence:_____
TX
Name:__________________
Position:___________________
Connections Education Dir. State of Residence:_____
PA
Lyn McCullen
Name:__________________
Position:___________________

Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____

List the current K-12 student enrollment of the district where the proposed public charter
school would be located.
14,948
(Total District Enrollment)

List the school districts from which the charter school expects to draw students.

See Attachment 13 for full list
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B.

EXECUTIVE SUMMARY

Provide the mission statement of the proposed school.
Applicant Response:
Arkansas Connections Academy (ARCA) will offer families throughout the state access to a quality education by
providing the personalized learning inherent in a high quality online school. ARCA will provide a complete public
school experience for students in grades K-12 focusing on the students' academic growth, social and emotional
needs, and post-secondary goals. The school will embody multiple hallmarks of excellence: a rigorous curriculum
aligned to the Arkansas Curriculum Frameworks, the Common Core State Standards and the Next Generation
Science Standards; Arkansas-certified teachers; and an educational management system designed to provide
accountability through data collection, analysis, and reporting.

Briefly describe the key programmatic features that the school will implement in order to
accomplish the mission.
Applicant Response:
ARCA will focus on student academic achievement by supporting the six legislative intents of the Arkansas
Quality Charter Schools Act of 2013 (6-23-102- http://www.arkansased.org/public/userfiles/Learning_Services/
Charter%20and%20Home%20School/Charter%20School-Division%20of%20Learning%20Services/
Arkansas Quality Charter Schools Act of 2013.pdf ); namely, to (1) Improve student learning; (2) Increase
learning opportunities for all students, with special emphasis on expanded learning experiences for students who
are identified as low-achieving; (3) Encourage the use of different and innovative teaching methods; (4) Create
new professional opportunities for teachers, including the opportunity to be responsible for the learning program
at the school site; (5) Provide parents and pupils with expanded choices in the types of educational opportunities
that are available within the public school system; and (6) Meet and exceed measurable student achievement
standards.
ARCA will reach students who need a flexible schedule and for whom a cutting-edge online learning approach
provides the best pathway to successful completion of their educational program. ARCA's full-time public school
experience will include Arkansas-certified instructors, award-winning standards-aligned curriculum, and
personalized learning plans. Students at all grade levels participate in clubs, activities, and electives. In addition,
high school students will have a progression plan focused on career and college readiness. ARCA will promote
academic and emotional success for every learner through an individualized learning program combining the best
in online education with real and engaging connections among students, families, teachers, and the community.
The ARCA approach will provide students in grades K-12 with the opportunity for full-time enrollment in a public
school outside of the traditional classroom. ARCA will provide a whole-school experience for students, with
academic, behavioral, emotional, and career supports.
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C.

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER SCHOOL

The applicant for the proposed charter school, if approved by the authorizer, agrees to
operate the educational program described below in accordance with the provisions
described within this document, Arkansas Code Annotated §6-23-101 et seq., the State
Board of Education Rules Governing Public Charter Schools, and the attached assurances.
Provide a narrative description of the various components of the proposed charter
school by responding to the following prompts:
1.

Describe the results of the public hearing, which was held for the purpose of
assessing support for the establishment of this public charter school. Provide
copies of supporting evidence.

Applicant Response:
Description of the Results of the Public Hearing
The 7/11/14 public hearing in the Bentonville area (Springdale) was attended by 15 people. Board President
Dennis Beck and Board Secretary Fritz Steiger addressed the audience first and spoke about the flexibility and
personalization of online learning and the importance of parental choice in education. After a presentation of
Connections' programmatic features, an Oklahoma Connections Academy (OKCA) student told the audience
about her health struggles and the ways in which OKCA allowed her to stay healthy and improved her education.
The audience discussed socialization, transitions to higher education, course acceleration, and flexibility. One
mother informed the attendees that her teenage daughter, who also attended, saw the notice and insisted they go
to the hearing; everyone was impressed by the student's ownership of her own education.
The 7/12/14 public hearing in Little Rock was attended by ten people after the late location change due to a burst
water pipe. Signage was placed at the publicized site to inform families of the change. Board member Virginia
Walden Ford was unable to attend due to family obligations. The audience was overwhelmingly positive.
Evidence of Public Support Exhibited at the Hearing
There were 25 attendees at the hearings. Response and participation was positive at both hearings. In addition,
the following comments were made by participants.
• “Arkansas needs this option.”
• “I wish we had this when I was a student.”
• “This looks more like college than the schools I'm used to.”
• "When we were in Pennsylvania, Commonwealth Connections Academy was known as a high quality option
so we were disappointed when Arkansas didn't have one."
• “You can have more time for other activities or interests like community service or athletics because of the
flexible schedule.”
Documentation of Required Notices Published to Garner Public Attention to the Hearing
The notice for the public hearings ran in the Arkansas Democrat Gazette (the regular statewide paper) on
6/20/14, 6/27/14, and 7/4/14. It was not placed in the Legal Notices or Classifieds section. The hearings were held
on 7/11/14 and 7/12/14. The notice was posted for three consecutive weeks with the last notice being not more
than seven days before the first hearing.
-Notice of Public Hearings Friday, July 11, 2014 - 6:00 p.m.
The Jones Center, 922 E Emma Avenue, Springdale, AR 72764
Saturday, July 12, 2014 - 2:00 p.m.
Double Tree Little Rock, 424 W Markham Street, Little Rock, AR 72201
Relocated due to flooding to the Little Rock Marriott, 3 Statehouse Plaza, Little Rock, AR 72201
The notice stated, “Arkansas Connections Academy announces two public hearings on the creation of a new
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statewide online open-enrollment charter school. Arkansas Connections Academy will serve students in grades
K-12 with quality curriculum and personalized instruction. Please attend to learn more.”
Copies of the notices are provided in Attachment 2.
On July 8th at 11:42 AM, Kelly Gee, Director of Convention Services at the Double Tree in Little Rock, informed us
about a water tank break at the hotel. He suggested relocating the Public Hearing to the Little Rock Marriott, only
three blocks away, as the alternate location. He contacted the Marriott and booked the location for us that same
afternoon. The flyer was updated and sent via email by Board members to as many potential attendees as
possible on July 9th. The second public hearing took place at the Marriott. A note was prominently placed in the
front lobby at the originally scheduled location to redirect interested families to the Marriott.
In addition, after the two public hearings were held, five online information sessions were conducted (7/14/14 7/18/14) to ensure information regarding the school reached as many students and families throughout the state
as possible.
Documentation of required notices of the public hearing to superintendents of districts from which the
proposed school is likely to draw students and to superintendents of districts that are contiguous to the
district in which the charter school would be located
On Wednesday 6/25/14 at 5:20 PM CST, Fritz Steiger, ARCA Board Secretary, sent an email to superintendents
throughout the state notifying them of the two scheduled public hearings. Email addresses were gathered from
the Arkansas Department of Education website. After the email was sent, six email addresses were returned as
not having been delivered. Therefore, new email addresses were located for those recipients and a new email
was sent to ensure that the superintendents received the information regarding the public hearing. Copies of the
email are provided in Attachment 2.
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Attach documentation to demonstrate that each of the following requirements of
Arkansas Code Annotated §6-23-302 was met:
A.

The notice of the public hearing was published on a weekly basis for at
least three (3) consecutive weeks prior to the date of the hearing in a
newspaper having general circulation in the school district in which the
school will likely be located.

B.

The notice of the public hearing was not published in the classified or
legal notice section of the newspaper.

C.

The last publication date of the notice was no less than seven days prior
to the public meeting.

D.

Within seven calendar days following the first publication of the notice
of the public hearing, emails announcing the public hearing were sent to
the superintendent of each of the school districts from which the openenrollment public charter school is likely to draw students for the purpose
of enrollment and the superintendent of any district that is contiguous to
the district in which the open-enrollment public charter school will be
located.
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2.

Describe the governing structure of the open-enrollment charter school, including
board composition, selection process, and responsibilities. Also describe the role of
the administrators, faculty, parents, students, and community members in the
leadership and decision-making of the school. As part of your response, answer
the following specific questions:
A.
Identify what individual, job position(s), or entity(s) will have final
decision-making authority for the school in the areas of (1) finance and
purchasing; (2) student discipline; (3) hiring and firing of staff; and (4)
hiring and firing of the school director or superintendent.
B.

Specify how the final decision-maker(s) identified in response to (A)(3)
will be selected or elected, including (1) length of term, (2) method of
selection or election, and (3) who will have the authority to participate in
the selection or election process.

C.

Explain how and to what extent the school’s leadership will
be accountable to parents.

Applicant Response:
Legal Structure of the Governing Board and Sponsoring Entity
ARCA will be governed by an independent Board of Directors specially trained and supported to serve in this
role. The Board will be responsible for negotiating and overseeing all contracted services, including those
provided by Connections Academy (a division of Connections Education, collectively referred to as Connections
throughout this application), the proposed provider of educational products and services.
ARCA has applied for non-profit 501(c)(3) status to ensure its eligibility to open a public charter school in
Arkansas (documentation provided in Attachment 1). The application was received by the IRS on May 30, 2014.
The school will conduct its affairs as a governmental entity exempt from federal income taxes under Section 115
of the United States Internal Revenue Code or any successor law.
Dennis Beck, Board President, is currently an Assistant Professor at the University of Arkansas where he has
taught Theoretical Foundations of Educational Technology, Grant Writing in Instructional Technology and
maintained an active research agenda in the areas of K-12 virtual school leadership, virtual schooling and
special education students, and social studies technology integration. He received the 2013 Southeastern
Conference Visiting Faculty Travel Grant and the 2011 New Faculty Teaching Excellence Award from the
University of Arkansas. He earned his Ph.D. in Curriculum and Instruction, Educational Technology from the
University of Florida and a B.S. in Economics from Pennsylvania State University.
Virginia Walden Ford, Board Treasurer, is Executive Director of the Arkansas Parent Network, working to make
more educational choices available to Arkansas parents. Virginia was the recipient of the Heritage Foundation's
prestigious 2004 Salvatori Prize for American Citizenship, the Black Alliance for Educational Options' (BAEO)
2004 Vision Award and the 2005 Leonard F. DeFiore Parental Choice Advocate Award from the National
Catholic Education Association (NCEA) and the 2008 John T. Walton Champions for School Choice Award from
the Alliance for School Choice.
Fritz Steiger, Board Secretary, is a consultant and advisor with a focus on management and business
development. He just completed a two-year project with his former employer, Walmart, where he headed up an
Oral History Project capturing the stories of early pioneers in the company's history. He has also served in the
non-profit arena having established several policy organizations including the Texas Public Policy Foundation-a
free market think tank, The Justice Foundation-a public interest law firm, Children's Educational Opportunity
Foundation-a San Antonio scholarship program for inner-city low income children, and Children First America-a
national educational reform foundation. He is a graduate of the University of Arkansas with a B.S. in Agricultural
Economics.
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Relationship between Board of School and Board of the Sponsoring Entity
The Board of the school (ARCA) is the same as the Board of the sponsoring entity (Arkansas Connections
Academy, Inc.). ARCA will be a body corporate and is not a division or part of the Arkansas Department of
Education (ADE). The relationship between ARCA and the ADE will be based on the terms of the charter. The
Board anticipates having a positive and effective relationship with the ADE and the State Board of Education
(SBE).
Board of Directors Roles and Responsibilities
The Board will have all the powers and duties permitted by law to manage the business, property, and affairs of
the school and to adopt policies by which the school will be governed. The Board will be responsible for assuring
that the school operates according to its charter and applicable law.
ARCA will be a fully autonomous, fully accountable public charter school. The Board will have the tools and
resources necessary to ensure that combination of autonomy and accountability. The Board will oversee the
charter and use the appropriate access to student performance data (abiding by student data privacy laws and
regulations) as well as frequent reporting on school operations and finance to carry out its tasks. The Board will
monitor such data closely to ensure that the school is meeting its academic performance goals and remaining
operationally effective and fiscally sound. The entire Board will have academic performance as its purview; the
Treasurer will serve as first reviewer for fiscal data; and the Board will appoint members to monitor operations
issues such as staffing and facilities during both the start-up and implementation phases. The Board will hold its
partners and vendors accountable for performance, and will in turn be accountable to the ADE.
The operating structure of ARCA will be similar to that of a traditional educational environment. The Board will
oversee and work with the Principal and administrative team who in turn will supervise the teaching staff while
implementing the policies and procedures of the Board. The Board will oversee the management of the charter
school and be legally accountable for its operations. The Board will set policy and hires contractors, including
those providing the school's management, curriculum, technology, and instructional services. Additionally, the
Board will be responsible for ensuring that all aspects of the financial and programmatic accountability systems
fulfill the school's obligations to the ADE and the school's stakeholders. The Board will meet approximately ten
times per year in open session to fulfill its duties, and may from time to time create subcommittees or task forces
to carry out special tasks.
ARCA's instructional leader will be the Principal, who is selected by the Board and serves at its pleasure but will
be employed and supervised by Connections under the guidance of the Board. The Principal will build
consensus and inspire teachers to teach, students to learn, and parents to engage in their child's learning while
following the mission of the school. The Principal is responsible for the overall school operation working with
parents, students, support staff and teachers. The Board evaluates the Principal annually and, based on that
evaluation, approves the Principal's compensation. The Board is supported in the evaluation process by a
Connections School Leadership Team member, who meets in Executive Session with the Board to facilitate that
evaluation. Since the Board hires and evaluates the Principal, and retains the power to fire the Principal, the
Board has influence over the Principal.
Policies and procedures for Board Operation, including Board Composition, Member Term Length, and
Member Selection
Board Composition
The Board may consist of parents, educators, business and community leaders who are committed to bringing a
high-quality, highly accountable online public school to Arkansas. The founding members may recruit additional
members to form a diverse and well-balanced Board. The Board will be deemed to be public agents authorized
by the State Board of Education to supervise and control the charter school.
The Board will be comprised of no fewer than three and no more than seven voting members. No member of the
Board will be an employee or independent contractor or otherwise be compensated by ARCA or its partner,
Connections. Upon approval, the Board intends to recruit a parent of an enrolled student to serve on the Board.
Each Board member brings unique skills and expertise to support ARCA and make decisions regarding
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operations of the school, including budgeting and curriculum. ARCA will be a statewide school and as such the
Board members have community ties across the state. There will be a wide range of expertise on the Board
demonstrating the capacity for initial start-up operations and the successful launch of the school for fall 2015.
The officers will be a President, a Treasurer, and a Secretary. All will be voting Board members. Once each new
Board member is seated, the members will choose officers in accordance with the Bylaws.
Member Term Length
Members will serve staggered terms of one, two, or three years. At the end of their term, Board Members may
renew for a three-year term.
Member Selection
The Board is self-perpetuating with new members selected as membership terms expire. Any member of the
greater Arkansas community may seek election to the Board of Directors, with the exception of employees of
ARCA, employees of the school's anticipated support partner, Connections, and any person who has been
convicted of a felony. The Board anticipates selecting members through an involved review process which
includes identifying and interviewing interested candidates to ensure eligibility to serve on the Board and to
ensure the person is supportive of the school's mission. During an open meeting, the Board will meet with the
candidate as described in the bylaws. The Board members shall be elected at any duly organized meeting of the
Board of Directors by a majority of the Directors then in office. Directors shall take office immediately at the
annual meeting or other meeting at which they are elected.
Roles and Responsibilities
The Board sets policy and hires contractors, including those providing the management, curriculum, technology,
personnel, and instructional services. The Board will be responsible for assuring that all aspects of the financial
and programmatic accountability systems fulfill the charter agreement. The Board will:
• Create and monitor the vision/mission of the school.
• Set Board and school policy.
• Govern the operations of the school.
• Oversee, protect, and defend the legal interests of the school.
• Exercise sound legal and ethical practices and policies. The Board will ensure that the school adheres to the
same safety, civil rights, and disability rights requirements as are applied to all public schools operating in
Arkansas.
• Manage assets, revenue, and liabilities wisely and in compliance with applicable state and federal laws.
• Ensure adequate resources for administration, teachers, and students and manage them effectively.
• Advocate good external relations with the State Board of Education, Office of Charter Schools, community,
school districts, media, neighbors, parents, and students.
• Hire contractors, negotiate service agreements, and hold contactors accountable for performance under
such agreements.
• Comply with state and federal reporting requirements.
• Practice strategic planning.
• Assess the school's performance.
Members will have the opportunity to attend national conferences such as the annual International Association
for K-12 Online Learning's (iNACOL) Virtual School Symposium on blended and online learning and the National
Charter School Conference as well as training sessions conducted by groups such as Greater Capacity
Consortium and Above Board Training. Training topics will include charter school basics, non- profit
management, conflicts of interest, budgeting and financial oversight, effective meetings, policy development, and
human resources oversight. Board members will participate in national conferences to network with other charter
school board members and further their development as effective board members. Once the charter is
approved, the Board expects to attend trainings and meetings as may be appropriate to governing the school.
In addition to the Board, school administrators and staff will support the school. School administrators and staff
will be employed by Connections, through the professional services agreement, but serve at the pleasure of the
Board. The school will be staffed with the following positions:
• Principal
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Assistant Principals
Administrative Assistants
Manager of Special Education
Manager of Counseling
Qualified Teachers
Advisory Teachers/School Counselors
Special Education Teachers

The school will also be supported by volunteer parents serving as Community Coordinators.
Involving Parents, Staff, Students and Community
Administrators, faculty, parents, students and community members will provide leadership and input in decisionmaking for the school. The Board will meet approximately ten times per year in open, public session to ensure
transparency in operation.
Administrators lead the school, lead the goal setting and improvement planning process, and create a positive
education environment conducive to student academic success and teacher professional growth. Administrators
ensure compliance with applicable state and federal law and regulations.
Faculty members participate in the leadership of the school through professional learning communities (PLCs)
and provide direct feedback and guidance to administrators. Extensive professional development ensures faculty
members are familiar with best practices for online instruction and also provides an opportunity for instructors to
provide input to the school. Faculty members will be responsible for serving students in Special Education and
English Language Learners (ELL) Teachers also influence the curriculum and instruction direction of the school
by:
• Collaborating with the Curriculum team to review planning documents.
• Reviewing and providing feedback on unit and lesson content.
• Evaluating lesson/assessment alignment.
• Providing suggestions for Curriculum Based Assessments and LiveLesson session content.
Parents actively participate in the school and the Board. The Board may create ad hoc parent/Learning Coach
advisory groups to provide guidance on particular subjects such as community partnerships and neighborhood
outreach. Parents are also encouraged to be involved with the Board's activities. The schedule and agenda for
all Board meetings will be posted to the website. ARCA will make all Board minutes available to families on
request and will report on Board activities in the school newsletter. The Board will aim to have at least one
member of the Board be the parent of a student. The Board will also have a public comment policy to support
parent interaction.
Volunteer parents will also serve as Community Coordinators and develop a vibrant and active school
community. In addition to facilitating family get-togethers and formal field trips, the Community Coordinators
provide an important communication link between families and the school, ensuring through phone conferences
and news updates that school staff are attuned to parent community needs and vice versa. Students will have
the opportunity to participate in regular field trips and outings. Field trips will be held throughout the state, so that
all students may join. Once students have enrolled, administrators will select field trip locations based on the
location of students throughout the state. Field trips may include visits to the Arkansas Arts Center in Little Rock,
the Arkansas River Valley Nature Center in Fort Smith, the Garvan Woodland Gardens in Hot Springs, the Heifer
Ranch & International Learning Center in Perryville, and the University of Central Arkansas Archives in Conway.
http://www.arkansas.com/kids/parents-teachers/field-trips.aspx
Community Coordinators and staff will reach out to community-based organizations and businesses to
coordinate face-to-face community service and field trip opportunities. ARCA will draw upon the deep and
diverse community connections represented on the Board whose members represent business and education
entities across the state to ensure that students have multiple opportunities to benefit.
Parental feedback is also an important hallmark of the school's outreach and information sessions in the
community. The school will take full advantage of this valuable communication with families to ensure that the
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school reflects their unique needs and creative ideas.
Parent satisfaction will be a main focus of the Board. ARCA families will be given an annual opportunity to
participate in a thorough parent satisfaction survey, conducted by an independent market research firm and
overseen by the Board. The school will aim for at least 90% of families to agree that the curriculum is high
quality and that they are satisfied with the educational program and instruction.
Students provide feedback on courses and teachers. Students and parents provide input on an ongoing basis
via Connections' StarTrack mechanism for lesson feedback. A StarTrack box invites rating on a five-star scale
and an opportunity to provide text feedback on virtually every lesson in the curriculum and on the homepage.
The ratings and feedback will be analyzed and used by the school to drive improvements.
Community members are crucial to the planning process of the school, as well as its operation. The Board has
actively solicited feedback from the community. The school will take full advantage of valuable community
partnerships to ensure that the school reflects unique and creative ideas.
The school will actively seek out community organizations to partner with and provide real connections for
students to the community. As part of the planning process for the school, the following community organizations
were contacted to see if they would be interested in collaborating:
• Arkansas Hospitality Association
• Northwest Arkansas Council
• William J Clinton Presidential Library
• Pea Ridge National Military Park
• Arkansas Studies Institute
• Janet Huckabee Arkansas River Valley Nature Center
• Fort Smith National Historic Site
• Little Rock Central High School National Historic Site
Information was provided to educate and inform these groups about this unique school model and look for
opportunities to work together. The Board plans on continuing these discussions after the school has been
approved and identify specific activities in which the school may participate.
A. (1) The Board will have final decision-making authority for the school in the areas of finance and purchasing.
(2) and (3) The Principal will have final decision-making authority in the areas of student discipline and hiring
and firing of staff, with the advice and recommendations of the Board.
(4) The Board will have final decision-making authority in the hiring and firing of a school Principal.
The Board will govern ARCA independently of Connections (and other support partners) and maintain
responsibility for ensuring that the charter school program meets all educational, fiscal and programmatic goals
outlined in the charter. The Board, with input and guidance from school leadership, will decide matters related to
the operation of the school, including budgeting, curriculum and operating procedures. The Principal will run the
day-to-day operations of the school.
The Principal, consulting with the Board and following the school's Board-approved Employee Handbook, will be
the final decision maker in employment matters. Connections will ensure that all personnel undergo required
background checks before they are employed in the school. The Board will approve pay scales, performance
criteria, a performance appraisal system, and disciplinary policies for all employees.
The Board will ensure that the school adheres to the same safety, civil rights, and disability rights requirements
as are applied to all public schools operating in Arkansas (with the exception of any waivers that are granted).
The Board will also be responsible to ensure that the public as well as students, parents and employees have
the ability to communicate appropriately with the Board in keeping with state law and regulation.
The need for new policies may be suggested by parents, the school staff, or others, but development of those
policies will be the responsibility of the Board with advice from its counsel. The Board will be well-informed
regarding Charter School Law, ADE Policy, and operating policies established by the Charter Office in the
Division of Learning Services. Such knowledge is imperative in order for the Board to make appropriate policy
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decisions that will affect the operation of the school and the work environment for students and staff.
An employee of ARCA or Connections is not eligible to serve on the Board. The Board is a completely
independent entity from Connections. Upon the filing of a Form 1023 Application for 501(c)3 status, the IRS
began a rigorous review of the organization in order to make the decision to award tax exempt status to the
charter school corporation. ARCA is not related to nor is it a part of a holding company system; it is a non-profit
entity controlled and governed by the Board which does not include, and will never include, an employee or
former employee of Connections. By conferring this status to the school, the IRS will validate the independence
of the school's corporation.
B. The Board plans to partner with Connections to recruit the Principal (the final decision-maker identified in A3)
and provide human resource services, including recruiting, to ensure ARCA is staffed by well-trained and
effective online learning professionals. Daily management of the school will be the Principal's responsibility while
overall governance is the responsibility of the Board. The Board will annually evaluate the Principal based upon
performance. Annual performance will be based upon meeting school goals, staff evaluations, and input from
Connections based upon their experience interacting with the Principal and supporting other successful online
school programs nationwide. The Board will adopt pay scales, performance criteria, a performance appraisal
system, and disciplinary policies for the Principal.
C. ARCA will be accountable to the parents. The parents will participate annually in a survey to provide feedback
and input to the school. There will also be a parent grievance resolution process to ensure needs are met and
issues are addressed.
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3.

Give the mission statement for the proposed charter school.

Applicant Response:
Arkansas Connections Academy (ARCA) will offer families throughout the state access to a quality education by
providing the personalized learning inherent in a high quality online school. ARCA will provide a complete public
school experience for students in grades K-12 focusing on the students' academic growth, social and emotional
needs, and post-secondary goals. The school will embody multiple hallmarks of excellence: a rigorous curriculum
aligned to the Arkansas Curriculum Frameworks, the Common Core State Standards and the Next Generation
Science Standards; Arkansas-certified teachers; and an educational management system designed to provide
accountability through data collection, analysis, and reporting.

4.

Describe the educational need for the school by responding to the following
prompts.
Complete the following charts to include 2013 literacy and mathematics
performance assessment data and graduation rates for the district in which the
charter would be located and the schools closest to the proposed charter.
DISTRICT DATA - DISTRICT IN WHICH THE CHARTER WOULD BE LOCATED
District Name

Bentonville Public School District

District Status

Needs Improvement District
LITERACY
2013 ESEA Report
Percentage Achieving or
Advanced

MATH
2013 ESEA Report
Percentage Achieving or
Advanced

All Students (Combined)

89.88%

88.99%

85.9%

Targeted Achievement Gap Group

77.30%

77.59%

77.9%

African American

83.63%

79.99%

75.0%

Hispanic

85.13%

82.33%

83.9%

White/Caucasian

90.39%

90.16%

86.8%

Economically Disadvantaged
English Language Learners/
Limited English Proficient

80.92%

80.59%

75.8%

72.94%

72.87%

92.1%

Students with Disabilities

46.33%

55.35%

Graduation Rate 2012-2013
2013 Report Card
Percent Graduated

76.3%
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CAMPUS DATA - ELEMENTARY SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name

Bentonville Public School District

Campus Name

RE Baker

Grade Levels

K-4

Campus Status

Needs Improvement School
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

All Students (Combined)

90.94%

93.52%

Targeted Achievement Gap Group

70.72%

79.29%

African American

N/A

N/A

Hispanic

N/A

N/A

White/Caucasian

91.17%

94.10%

Economically Disadvantaged
English Language Learners/
Limited English Proficient

84.17%

81.67%

N/A

N/A

Students with Disabilities

44.23%

64.11%

CAMPUS DATA - MIDDLE SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name

Bentonville Public School District

Campus Name

Old High Middle School

Grade Levels

Grades 5 and 6

Campus Status

Needs Improvement School
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

All Students (Combined)

84.87%

81.41%

Targeted Achievement Gap Group

70.06%

66.73%

African American

84.62%

53.85%

Hispanic

82.58%

78.79%

White/Caucasian

84.72%

82.32%

Economically Disadvantaged
English Language Learners/
Limited English Proficient

76.19%

70.13%

N/A

N/A

Students with Disabilities

30.99%

45.01%
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CAMPUS DATA - HIGH SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name

Bentonville Public School District

Campus Name

Bentonville High School

Grade Levels
Campus Status

Grades 9-12
Needs Improvement School
LITERACY
2013 ESEA Report
Percentage Achieving or
Advanced

MATH
2013 ESEA Report
Percentage Achieving or
Advanced

All Students (Combined)

88.88%

91.57%

85.9%

Targeted Achievement Gap Group

71.36%

81.51%

77.9%

African American

78.12%

88.54%

75.0%

Hispanic

N/A

85.71%

83.9%

White/Caucasian

89.94%

93.45%

86.8%

Economically Disadvantaged
English Language Learners/
Limited English Proficient

76.17%

86.87%

75.8%

48.57%

71.33%

92.1%

Students with Disabilities

34.l5%

65.07%

Graduation Rate 2012-2013
2013 Report Card
Percent Graduated

76.3%

Explain the educational need for the charter in light of the academic performance by the
district in which the charter would be located and at the schools closest to the charter and
other significant factors. Be certain to include the source for information presented.
Applicant Response:
Valid, Reliable, and Verifiable Data Substantiate an Educational Need for the Charter
Per the ADE's guidance, we are providing two sets of data for comparison in this application. The first set,
provided in the tables herein, pertains to the Bentonville Public School District where the physical teaching/
learning center building will be located. In the second, provided in Attachment 14, we provide data for the
statewide average.
ARCA will operate as a statewide online public school, meaning its positive impact will not be constrained to just
the Bentonville Public School District. As such, in this section of our application, we address the statewide data
provided in Attachment 14. We also address the benefits specific to the groups of students in each school district
statewide, including Bentonville, who need a flexible and personalized online public school option. In the
subsequent section, which asks for a demonstration of need in districts not represented in the previous charts,
we consider the statewide benefits provided by ARCA.
ARCA proposes to operate a statewide online school enrolling students in grades K-12 living throughout the
state. The school will address an unmet need for students to be educated outside of traditional brick-and-mortar
schools, substantiated by the dramatic growth of online charter schools across the country. As indicated by the
statewide data, students who are not performing at proficient levels may have outside factors that are making
their current settings not the ideal ones for learning (students who are economically disadvantaged, English
Language Learners (ELL) and Students with Disabilities. According to Keeping Pace 2013, “State virtual schools
operated in 26 states in SY 2012-13, serving 740,000 course enrollments,” and “Multi-district fully online schools
served an estimated 310,000 students in 30 states in SY 2012-13.” (http://kpk12.com/cms/wp-content/uploads/
EEG_KP2013-lr.pdf)
It is difficult for a school district to be an optimal fit for the learning needs of each and every student. There are
groups of students in each district who have unique circumstances that make an online school the best option,
including the following:
• Students in rural communities, spending several hours on a school bus each week, who lack access to public
school options. According to the University of Arkansas, 44 percent of Arkansans are classified as rural.
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(http://192.168.1.1:8181/http://www.uaex.edu/publications/pdf/mp511.pdf)
Students who are far ahead of or far behind their peers in school, including students at risk of academic
failure and those coping with social issues who may particularly benefit from personalized instruction.
Students who are homebound due to illness or physical or social/emotional disability.
Students with special learning needs. Arkansas reported in 2013 that 11% of students qualified to receive
special education and 7% were Limited English Proficient students. (https://adesrc.arkansas.gov/ReportCard/
View?lea=AR&schoolYear=2013 ) As seen previously in the charts, these students significantly lag in
proficiency rates.
Students with family livelihood responsibilities. Almost 60% of Arkansas students participated in the free and
reduced lunch (FRL) program in 2011-2012, representing a large population that may need flexibility for the
parents' or students' work. (http://www.arkansased.org/about-ade/fast-facts ) Participation rates in the FRL
program are higher in rural areas. This implies students who most need flexibility often have the longest trips
to and from school.
Students pursuing artistic or athletic careers or career development opportunities that require a flexible
schedule.

In the 2013-2014 school year, there were 474,995 public school students across Arkansas. http://
www.arkansased.org/about-ade/fast-facts Most of these students are limited in their options. In the majority of
districts, families have extremely limited choice and are assigned to their closest school, regardless of fit.
Families in some districts have limited choices based on local charter school availability. Again, depending on
space, up to 3,000 Arkansas students are able to enroll in the state's sole full-time online public school option. A
choice of a second online school will also push both online public schools to innovate and improve.
As indicated in the statewide data provided in Attachment 14, students who are economically disadvantaged,
English Language Learners (ELL) and Students with Disabilities do not perform as well as their peers. Schools
supported by Connections demonstrated their high quality in surrounding states, and are the top-performing
online schools in neighboring Texas and Louisiana. http://ritter.tea.state.tx.us/perfreport/account/2013/
statelist.pdf , http://www.louisianabelieves.com/data/reportcards/2013/ Schools supported by Connections have
performed particularly well in two of the most difficult to serve populations as demonstrated previously economically disadvantaged and students with disabilities. Among all schools supported by Connections, lowincome students in nearly 80% of school grades outpace the statewide reading averages for low-income
students. Schools supported by Connections also have substantial experience serving students with disabilities.
Nationally, these schools serve an average of 9.8% of students with IEPs, with percentages as high as 18%
(Commonwealth Connections Academy in Pennsylvania). Reading and other areas where schools supported by
Connections meet or exceed state averages are particularly impressive because of the unique student population
that attends online schools (usually something in a student's traditional educational experience is not going well
for a family to explore alternatives).
There is strong demand in Arkansas for alternatives, and particularly online education. Without any marketing or
parental outreach efforts, over 2,400 families have expressed interest in learning more about our program once
available. The Board anticipates that a broad range of students from across the state will enroll when information
about the school is widely available. ARCA's student population may have an over-representation of students
who are struggling academically and students who are academically gifted and prone to dropping out of
traditional public schools due to the lack of a tailored program.
By providing opportunities to students who may have otherwise been unsuccessful in their educational goals,
ARCA will increase the number of students who have a strong academic foundation and a love of learning.
Supporting students at risk of dropping out or not moving onto college or career choices will ultimately positively
impact the state's high school graduation rate, postsecondary enrollment, and economic future.
Please view the videos at the following URL for personal stories from online school students attesting to how
online schooling helped them succeed and how the flexible schedule helped them to achieve academically while
dealing with medical issues or pursuing artistic or athletic careers:
• Tori is a cancer survivor and high school student who has aspirations to become a speech pathologist.
http://www.connectionsacademy.com/our-program/students/tori-hornick.aspx
• Beau is a high school student who chose to attend an online school to avoid the negative bullying he
experienced in his brick-and-mortar school.
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http://www.connectionsacademy.com/our-program/students/beau-patterson.aspx

If the performance of students at schools and or/districts not noted in the previous charts
demonstrate the need for the charter, provide the student performance data and its source
and explain.
Applicant Response:
In addition to supporting students in each individual district, ARCA will also meet the needs of students and
families statewide. A high-quality online school can leverage excellent teachers and curriculum to meet the needs
of students across the state that need this option. Online programs bring new courses, particularly college-level
and career/technology education, to students who previously lacked access to these courses, improving
educational opportunity across the state.
Full-time online schools bring new educational options to students. ARCA will bring opportunities similar to what
is currently provided at a school supported by Connections Academy in Louisiana (LACA). Students have access
to:
• Advanced Placement® (AP) courses, including several in STEM subjects such as calculus, statistics,
computer science, biology, and environmental science
• Foreign languages, including many Arkansas students are usually not offered such as Chinese, Japanese,
German, French, and American Sign Language
• Technology courses, such as Emergent Computer Technology, Engineering Design, and Game Design
• Career/technical courses allowing students to explore future career interest in business, law, criminal justice,
medicine, management, and marketing
The ever-expanding course catalogue provided by Connections rivals those of the largest districts and it will be
available statewide. Students at schools supported by Connections experienced great success in AP
coursework, with 50% of student tests being scored 3 or higher in the 2011-2012 and 2012-2013 school years.
Supporting students who lack access to college-prep/career options or are at-risk of dropping out will ultimately
positively impact the state's high school graduation rate, postsecondary enrollment, and economic future.
In addition to these courses, ARCA can offer students anywhere in the state dozens of clubs and activities and
access to resources that will help prepare them for the global economy they will be living and working in as
adults. The personalized approach at ARCA will help students develop critical skills, including independent
thinking, problem solving, and collaborating with people in their community and potentially across the globe.
Students will have access to more than 22 clubs and activities through which they can explore interests beyond
the classroom, develop leadership skills, and make friends within the school. Clubs and activities include online
and in-person meetings. Some of the clubs and activities include:
• Art Club: The club sparks students' creativity by exploring art, photography, and graphic design. Students
explore the nuances of each medium and have the opportunity to create and share their own creative
designs. Optional LiveLesson sessions let students interact with art experts.
• Chess Club: Club members learn, socialize, and play in an atmosphere of friendly competition. After
completing an online tutorial for either beginner or advanced players, students are matched with competitors
of the same skill level and games begin. Students can even play in a national tournament on an exclusive
Connections site. The 2013 winner beat the UMBC Grandmaster twice!
• Environmental Club: Students work together to learn about and discuss environmental issues at the local,
national, and global level. Each week features a project students can work on at home to help the
environment. Special guest speakers participate in the club as well, adding breadth to the club.
• Robotics Club: The club guides students through the exciting world of robots. Students define what a robot
is (and what it is not), study the myths that surround robots, examine how robots are used in movies and
stories, and consider how robots assist humans. Experts in the field of robotics help students learn more
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about artificial intelligence and what the future holds for humans and machines. A club in a school supported
by Connections in Pennsylvania won the state engineering competition for a third year in a row, competing
against brick-and-mortar and other virtual schools, and took second place in the national competition, proving
that the program is an ideal combination of real-world face-to- face learning and virtual education.
Student Leadership and Service Club: Students take on roles in both leadership and service. The group
meets twice a month to discuss service projects and hear from guest speakers active in different aspects of
professional leading.
Student Newspaper: The Monitor is the student-managed, student-staffed monthly newspaper. As they work
together, students learn about group dynamics, organization strategies, and team building exercises while
researching and writing stores on current events, sports, entertainment, and fashion.

In addition to clubs and activities, ARCA will produce monthly newsletters that celebrate student and school
successes, showcase student work, provide tips from teachers, and highlight upcoming events. Connections also
produces an online yearbook, in which students are encouraged to participate. ARCA will apply for a chapter of
the National Honor Society. Of schools supported by Connections nationwide, 19 are members of the National
Honor Society and 15 are members of the National Junior Honor Society.
Students who have demonstrated outstanding talent in the performing arts, competitive sports, or math and
science will have the opportunity to flourish in the school's proposed Specialty Academies Programs devoted to
fostering focused growth. The Specialty Academies Programs will give students the opportunity to network with
other students in their fields of interest. The programs will also provide guest speakers, collaborative projects,
activities, and competitions to help students excel in their areas of interest.
ARCA will focus on post-secondary plans for high school students. Graduates of schools supported by
Connections have been accepted at Hendrix College, the University of Arkansas, Williams Baptist College, Old
Dominion University, Savannah College of Art and Design, LaGrange College, Xavier University of Louisiana, the
University of Notre Dame, the United States Air Force Academy, Southern Methodist University, the University of
Tennessee, and hundreds of other colleges. The counselor will work with post-secondary institutions to arrange
college explorations for ARCA students.
All of these features will help students statewide and ensure ARCA does its part to improve state data.

Describe the innovations that will distinguish the charter from other schools.
Applicant Response:
Innovations Distinguishing ARCA from Other Schools
ARCA's instructional methods, educational philosophy, and program include many unique elements. ARCA
anticipates contracting with Connections for specific educational and operational support, always with the
oversight and approval of the Board. The Connections' approach includes the following:
• Assessment Objective Performance Reports (AOPR): These reports will provide real-time student
performance data on essential skills and standards based upon individual math, language arts, and science
assessment items. They identify the objectives students should master by the end of that grade level based
upon the Arkansas Curriculum Frameworks, the Common Core State Standards and the Next Generation
Science Standards and display students' performance against the objectives. Data can be sorted to identify
students who have or have not mastered specific objectives.
• Curriculum-Based Assessments: The program will use curriculum-based assessments or CBAs, via
telephone conversation, as a quick and effective way to gather additional information on students'
understanding of concepts. Diagnostic curriculum-based assessments (DCBA) pinpoint strengths and
weaknesses in student mastery of concepts, and verification curriculum-based assessments (VCBA) gauge
authentic student learning of concepts previously graded as successfully completed.
• Connexus® Education Management System (EMS): Connexus will be the platform for organizing and
supporting the school's entire educational environment. This proprietary, web-based software delivers every
assignment and tracks every activity (whether conducted online or offline) while monitoring the completion of
individual lessons as well as mastery of discrete skills and knowledge, all under the watchful eye of
administrators, teachers, and Learning Coaches. Connexus operates within a secure, robust technology
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infrastructure protecting data from loss and intrusion while maintaining a safe environment. Students and
Learning Coaches will access Connexus to organize, document, and interact, ensuring an unprecedented
level of time-on-task documentation. All new releases and updates will be automatically provided.
• Intervention Indicators: Intervention Indicators will be displayed on the teacher home page on Connexus to
facilitate teachers' ability to identify which of their students may be in need of an instructional intervention.
These indicators are data-driven codes and are the first phase of a multi-phase initiative to facilitate teachers'
abilities to ensure that all students learn at high levels of achievement. These codes will be used to identify
at-risk students, determine and implement appropriate instructional interventions, and monitor the
effectiveness of interventions.
• Longitudinal Evaluation of Academic Progress (LEAP): LEAP is a technology-facilitated pre-, mid-, and
post-test that will be used for students in grades K-8. The LEAP will provide essential diagnostic information
for developing and planning instruction. It will provide an early read on a student's performance on statemandated tests, and report key accountability data on student progress.
• Learning Coach: A parent, extended family member, or similarly qualified adult designated by the parent/
guardian will work in person as a Learning Coach with the student under the guidance of the certified
teacher. The Learning Coach and student will interact with the teacher via telephone, WebMail message,
LiveLesson sessions, and in-person meetings. The school will provide a unique login and ongoing training to
help the Learning Coach carry out this important role while making optimal use of the available technology
tools and professional teacher support.
• LiveLesson® Session: A real-time, interactive web conferencing tool, LiveLesson sessions allow teachers
to work synchronously and directly with individual or groups of students using voice-over IP, chat, electronic
whiteboard, and shared web surfing based on Adobe® Connect™.
• Multi-tiered Intervention: The school will employ a multi-tiered intervention model so that every student has
access to the resources they need to be successful: Tier 1 - Core Instructional Program; Tier 2 Supplemental Programs and Supports; Tier 3 - Alternative Support Programs. Student Support Teams will
meet regularly to develop an intervention plan and strategies for improvement for students who are
struggling.
• Personalized Performance Learning™ (PPL): This instructional process creates a unique learning
experience for each student. During enrollment, Academic Placement Advisors and School Counselors will
review students' past records and performance to properly place them in courses. A Personalized Learning
Plan (PLP) will then be developed collaboratively by the teacher, Learning Coach, and student to maximize
achievement and to tailor curriculum and instruction. Throughout the year, teachers will monitor students'
progress and adjust their learning programs to focus on areas where students need to improve and areas in
which they can build on their strengths.
• Progression Plan: A Progression Plan, automated in Connexus, will define and track requirements that must
be accomplished to meet a goal. Teachers and counselors will use four-year academic, progression plans for
students to ensure they are on target for graduation and for meeting their college and career goals. In the
future, progression plans will also be used to track speech therapy goals or completion of courses in middle
school.
• SSTAIR™: This instructional model deeply links curriculum, standards, assessments, and interventions that
have a direct impact on student mastery and resulting standardized test performance. The SSTAIR program
targets Essential Skills/Standards by subject/grade level, uses specified assessments within the curriculum to
measure student mastery of these skills and standards, provides tiered interventions for non-mastered skills
and standards, and then tracks students' response to the implemented interventions by skill/standard.
SSTAIR is an acronym for Skills, Standards, Assessment, Intervention, and Response.
• StarTrack™: This integrated rating system allows every student, Learning Coach, and teacher to rate each
lesson in which they engage from a low of one star to a high of five stars and give detailed feedback.
• Student Status/Escalation Process: The school will track and report ongoing student progress based on
the objective numeric data generated by Connexus. Staff members will analyze attendance, participation,
performance, assessment submissions, and teacher contact. The student status is displayed on the home
page for instant identification of potential problem areas. The Escalation Process goes into effect when
students are in statuses other than “On -Track” in order to ensure students continue to gain the full benefits
of this educational option and are being educated appropriately through this unique school choice.
• Teachlet® Tutorials: Teachlet tutorials are proprietary, interactive, asynchronous graphic/video/audio
tutorials, and are incorporated into most lessons to provide students a dynamic, fun, and engaging way to
learn the concepts they need to master learning objectives and standards.
• WebMail: This proprietary email system is securely located within Connexus. Students, Learning Coaches,
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and teachers may only use it to communicate with each other, protecting them from spam, contact from
strangers, and other mainstream email issues.
Students learn best in a safe, positive environment in which they are respected, accepted, valued and nurtured
as unique individuals and challenged to achieve their full potential. In addition, students succeed academically
when the instruction is tailored to their unique needs and when they are supported by adults who are committed
to their success. The centerpiece of instruction at ARCA will be the Personalized Learning Plan (PLP), which
provides for individualized instruction tailored to the learning needs of each student. The PLP is an extensive
document developed at the beginning of the school year by the Arkansas-certified program teacher in
consultation with the student and the student's Learning Coach.
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On the following table, list the specific measurable goals in reading, reading comprehension,
and mathematics, based on the state mandated assessments, and any other assessment tools
if used, for improving student academic achievement for each year of the public charter
school's initial five-year period. For each goal, include the following:
•
•
•

The tool to be used to measure the academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.

GOAL

Assessment Instrument
for Measuring
Performance

Performance Level that
Demonstrates
Achievement

When Attainment of the
Goal Will Be Assessed

Proficiency: Official published
state test proficiency rates for
school will meet or exceed
state average

Arkansas CriterionReferenced Assessments

0.85 ratio of school results to
state average across all
tested subject-grade levels.
Ratio calculated for each

End of School Years 2- 5

subject-grade, and overall
average weighted by number
of each test taken by
students at the school.
Growth: Students returning in
Arkansas Criterion70% of reading and math
grades 4-8 will demonstrate Referenced Assessments for
tests taken by students
proficiency or improvement
literacy and mathematics,
returning in grades 4-8 will
from below basic to basic in
Grades 4-8
result in proficient scores or

reading and math

School Years 3-5

in improvement from below
basic to basic scores.
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Explain how the attainment of the goals will demonstrate that the charter is
meeting the identified educational need for the school and fulfilling its mission.
Applicant Response:
Clear, Measurable, and Attainable Goals in Reading and Mathematics
As shown in the previous table, ARCA will have very specific and measurable objectives for success, based
upon the academic progress of its students and the school's performance on several academic and nonacademic measures.
Attaining the Goals Demonstrate that ARCA is Meeting the Identified Educational Need and Fulfilling its
Mission
By attaining these goals the school will fulfill its mission of offering students throughout the state access to a
quality education. Reaching these goals will allow ARCA to support a complete public school experience for
students in grades K-12 focusing on the students' academic growth, social and emotional needs, and postsecondary goals.
The school administration will use Connexus, the propriety Education Management System (EMS) provided by
Connections to closely monitor the school's overall success and ensure students are on track for success on the
state assessments. The Principal, in collaboration with ARCA staff and the Connections administrative support
team, will develop a list of measurable annual school goals that are designed to ensure continuous improvement.
The Board will approve these school goals and the performance of the Principal and staff is evaluated in part by
using the school goals.
As a public school, ARCA will measure and report the academic achievement of all students annually, as well as
ongoing progress and performance of cohorts and the school as a whole. ARCA students will participate in state
proficiency tests depending upon grade level. The school will set up in-person, proctored locations for state
testing. Results of these assessments will be reported through the ADE. In addition, state assessment data is
logged in Connexus to complete a data snapshot of student academic performance. The Board and school
leadership will also include the results of the state-mandated testing in the evaluation of the school's overall
performance.
Responsibility for monitoring, evaluating, adjusting, and adhering to the school's assessment policies and
practices will follow a traditional model. Teachers will have primary responsibility for administering assessments
and providing feedback to administrators. The school Principal will oversee the assessment program and work
with education specialists in evaluating and making recommendations for changes. The Board will have ultimate
responsibility for ensuring that the school is fulfilling the expectations and obligations under charter school law,
the charter, and Board-approved school policy.

Valid and Reliable Assessment Tools to Measure Goals
Periodic Progress Reports and External Evaluations: The school will account for its progress against its
student performance measures to all stakeholders, including parents/guardians, the ADE, and the community
periodically. In addition, the Board may contract with an outside evaluator (such as a college or university) to
assess the school's overall performance against its mission on a longer-term basis.
Annual Goal Report: At least once annually, the school will account for its progress against student
performance measures to the Board for presentation at a public board meeting.
All Required Reports: Connexus is fully customizable to meet district, county, and state reporting needs in the
form best suited for integration with existing information systems.
Ongoing Communication with Learning Coaches: At ARCA, communication with parents and Learning
Coaches will be frequent and purposeful throughout the school year and communicate formative and summative
progress. Communication will serve three main objectives: to help the teacher monitor the student's progress, to
keep parents “in the loop” with current school happenings, and to help ARCA grow and improve from parent
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feedback. Scheduled phone calls, LiveLesson sessions, and face-to-face meetings will all be used to help
teachers gauge student's mastery of concepts and to determine appropriate instructional recommendations. The
student's teacher will conduct follow -up conversations by parent-teacher/teacher-student conferences, at least
on a weekly basis using WebMail messages, LiveLesson sessions, feedback when grading, Message Board
postings, phone conversations, and/or face -to-face interactions.

Assessment Approach
In keeping with the school's mission and overall educational priorities, ARCA will utilize ongoing online and offline
assessments to measure student progress and a technology-based assessment tool to measure student gains
over the school year. The Board understands and will ensure the school will comply with the statewide system of
assessment and accountability and the assessment requirements applicable to all Arkansas public schools.
The following paragraphs describe the specific assessments ARCA will use to evaluate the progress of students
and cohorts over time as well as the school as a whole.

Each student will be assigned an Advisory Teacher/School Counselor who, in collaboration with the Learning
Coach, develops a PLP for each student and closely tracks their overall academic progress. Student academic
progress will be tracked on a daily basis via online discussions, quizzes, tests, science labs, and portfolio items
to ascertain mastery of the material. They will also track other parameters of student success, such as
attendance and participation.
Assessment Objective Performance Reports (AOPR): This report provides real-time student performance
data on essential skills and standards based upon individual math and language arts assessment items. The
report will identify the objectives students should master by the end of that grade level based upon the Arkansas
Curriculum Frameworks and the Common Core State Standards and display students' performance against the
objectives. Data can be sorted to identify students who have or have not mastered specific objectives.
Placement: Prior to the beginning of the academic year (or the student enrollment date when later), each new
student will take part in a placement process that includes review of previous school records and state
assessment results, review with parents, and use of placement tests as needed. Academic Placement Advisors
and School Counselors then determine a grade-level and/or course placement in consultation with parents/
guardians using state-specific information such as progression plans and graduation requirements.
Yearly Progress: LEAP (for students in grades K-8) provides essential diagnostic information for developing the
PLP and planning instruction. It provides an early predictor of performance on state-mandated tests, and reports
key accountability data on progress throughout the academic year. The school will use Scantron for students in
grades 9-11 for pre-, mid-, and post-tests.
Ongoing Informal Assessments: Students will engage in several formative assessments that tap into all levels
of student learning such as scored daily assignments, daily checks for understanding requiring students to apply
and integrate new skills in a thoughtful manner, and regular online quizzes and tests to measure understanding
of newly presented material.
Unit Assessments and Offline and Online Portfolio Assignments: Throughout each logical unit of study,
students are required to complete a series of offline and online assessments. Offline assessments include written
compositions, science lab reports, short-answer questions and essays, book responses, and a variety of work
samples. These assessments require direct teacher evaluation. Online assessments include quizzes and a unit
test. While the quizzes are brief and frequent, the more comprehensive unit tests occur at the end of an entire
unit. Online assessments provide students and families with immediate objective feedback, while offline
assessments provide valuable reflection, feedback, and expertise from certified teachers. Student progress
reports and grades will include a combination of quizzes, tests, work samples, and teacher feedback.
Curriculum-Based Assessments: The school will use curriculum-based assessments (CBA) as a quick and
96

effective way to gather additional information on students' understanding of concepts, through telephone
conversation. Diagnostic curriculum-based assessments (DCBA) pinpoint strengths and weaknesses in student
mastery of concepts. Verification curriculum-based assessments (VCBA) authenticate student learning of
concepts previously graded as completed with scores of B or higher.
Baseline Achievement Data: Whenever possible, state standardized test results will be integrated into an
incoming student's basic information in Connexus. Likewise, results for state standardized tests that students
take while enrolled at ARCA, which are proctored face-to-face at a physical location, will be included in
Connexus, along with internal pre-, mid-, and post-test data. This data will be used to track student progress
from year to year and within the year, and to inform course placement and instructional needs of students.
Response to Intervention: Data is used throughout the school year to implement, for all students, a Response
to Intervention model. Students who are struggling with the curriculum are identified by teachers and assigned
Tier 1 (adaptions) and Tier 2 (supplements) interventions. This process is facilitated by Connexus which uses
data to help identify students' intervention needs. A teacher's Home Page shows, for each student, an icon
indicating if interventions have been identified and if they have been assigned. The teacher can use his or her
professional judgment to override these indicators and log the decision and rational within Connexus. Also, the
school has a Student Support Team (SST) and an on-going process of identifying student intervention needs,
assigning those interventions, tracking their success, and escalating, if necessary, from Tier 1 to Tier 2 and
ultimately Tier 3 (alternative placement, most of which involve an IEP). All efforts are made to meet each
student's needs within the general education program.

6.

Describe the educational program to be offered by the charter school

Applicant Response:
Grade Levels and Maximum Enrollment, by Year
ARCA anticipates enrolling 1,000 students in grades K-12 in Year 1; 2,000 students in Year 2; and 3,000
students in Year 3.
Educational Program
ARCA's instructional model (high-quality teaching, individualized instruction, and parental involvement) has been
directly correlated to top student achievement. The individualized focus of an online school, along with the oneon-one learning environment, often has a positive impact on students' ability to succeed. Online education allows
flexible class sizes since classroom management, distractions, and other factors are not an issue in an online
classroom. The individualization of the Personalized Learning Plan (PLP), the use of technology, and the design
of the curriculum creates the ability to assign class loads based upon desired student outcomes, interaction
requirements, and course design.
High-quality Teaching: ARCA will employ highly qualified teachers, as required by law, who are trained in online
delivery and individualized instruction. Teachers will teach students, evaluate assignments and work products,
provide instructional assistance, assign and score assessments activities, and provide feedback on the student's
performance. They also grade students in each subject and make promotion or retention decisions. Depending
on the needs of the learner, teacher contact with the student varies and may be as frequent as several times a
day.
In his landmark study correlating test data with teacher quality, Harold Wenglinsky Wenglinsky, Harold, How
Teaching Matters: Bringing the Classroom Back Into Discussions of Teacher Quality, Educational Testing
Service, 2000. of the Educational Testing Service showed a direct link between good teaching and higher test
scores. While past research on the impact of good teaching occurred before online schools were available as
study sites, more recent research focusing specifically on online earning echoes the critical importance of teacher
quality.
In April 2009, John Watson and Butch Gemin on behalf of the International Association for K-12 Online Learning
(iNACOL) published the Management and Operations of Online Programs as part of the series Promising
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Practices in Online Learning. The authors noted, “Most programs agree that new online teachers must 1) put
their role as a facilitator of student learning above other aspects of teaching, 2) have the ability to adapt and
manage change, 3) have a high level of content mastery, and 4) be ready to make the shift to online instruction.
Watson, J. and Gemin, B., (April 2009) Promising Practices in Online Learning: Management and Operations of
Online Programs: Ensuring Quality and Accountability. Evergreen Consulting Associates, iNACOL (http://
www.inacol.org/research/promisingpractices/iNACOL_PP_MgmntOp_042309.pdf)
For example, 2005's A Synthesis of New Research on K-12 Online Learning NCREL Synthesis of New Research
on K-12 Online Learning, 2005, North Central Regional Education Laboratory/Learning Point Associates.
(www.ncrel.org/tech/synthesis) shows that the unique ability of an online teacher to communicate one-on-one
with students and offer personalized feedback is key to student success in virtual learning environments.
Individualized Instruction: Students will work with rigorous curriculum aligned to not only the Arkansas
Curriculum Frameworks but also the Common Core State Standards. Instruction is customized to best fit
individual needs. Instruction focuses on the individual student and learning and frequent formative assessments
and teacher-directed curriculum-based assessments. Students, parents, and teachers use accurate and timely
data allowing students' academic growth to be tracked over time. Individualizing instruction allows for multiple
pathways for achievement. Teachers work with students individually on their PLP maximizing their potential by
challenging academic strengths and diagnosing and addressing academic weaknesses. Teachers tap into a wide
array of resources and modify lessons as needed for each student.
Students clearly benefit from instruction that is individualized in terms of pace, content, sequence, and style.
According to Michael Abell's article, “Individualizing Learning Using Intelligent Technology and Universally
Designed Curriculum,” published in the Journal of Technology, Learning, and Assessment, “A learning
environment such as this should emulate the unique learning style of the individual student.” Abell, M. (2006).
Individualizing learning using intelligent technology and universally designed curriculum. Journal of Technology,
Learning, and Assessment, 5(3). Retrieved [date] from (http://www.jtla.org)
In their 2010 article, “Learning Styles in the Age of Differentiated Instruction,” authors Timothy Landrum and
Kimberly McDuffie note, “Matching the skills and strengths children bring to bear with their life, vocational, and
independent living goals provides a framework for planning an instructional program… To summarize, instruction
is individualized when (a) it is planned in a way that builds on what individual students currently know and can do
and targets meaningful goals regarding what they need to learn next; and (b) accommodations and modifications
to teaching and testing routines are made in order to provide students with full and meaningful access to the
content they need to learn.” Timothy J. Landrum & Kimberly A. McDuffie (2010): Learning Styles in the Age of
Differentiated Instruction, Exceptionality: A Special Education Journal, 18:1, 6-17 (http://
dx.doi.org/10.1080/09362830903462441)
Dorraine Fenner, Sueha Kayyal Mansour, and Natalie Sydor noted in their 2010 Action Research Project
submitted to the Graduate Faculty of the School of Education at Saint Xavier University in Chicago that,
“Applying differentiation to leveled learners allowed students to grow academically… Using modified activities
according to their own learning style allowed students to progress. Differentiation provided students with different
options, which allowed students to improve. Students enjoyed the amount of control they were given pertaining to
the assignment… Differentiated assignments allowed students to grow academically according to their ability
level.” Fenner, D., Mansour, S., and Sydor, N. (2010). The Effects of Differentiation and Motivation on Students
Performance. School of Education at Saint Xavier University, Chicago IL
Parent Involvement: A parent, or another caring adult, will serve as a Learning Coach and play an active role in
the learning process by providing input and communicating regularly with teachers. Regular feedback through
surveys and the StarTrack system encourages summative and formative feedback for the learning process and
the program. Training will also be provided to parents to ensure that they have the necessary tools and supports
to be successful Learning Coaches.
Decades of research show that parent participation in education is very closely related to student achievement.
Fan, X., & Chen, M. (2001). Parental involvement and students' academic achievement: A meta -analysis is.
Educational Psychology Review, 13, 1, 1-22. In an article published in 2010, titled “Parent Involvement and
Student Academic Performance: A Multiple Mediational Analysis,” in the Journal of Prevention & Intervention in
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the Community, authors David R. Topor , Susan P. Keane , Terri L. Shelton, and Susan D. Calkins noted that,
“Parent involvement in a child's education is consistently found to be positively associated with a child's academic
performance. Results indicated a statistically significant association between parent involvement and a child's
academic performance, over and above the impact of the child's intelligence.” Topor, David R., Keane, Susan P.,
Shelton, Terri L., & Calkins, Susan D. (2010). Parent Involvement and Student Academic Performance: A
Multiple Mediational Analysis, Journal of Prevention & Intervention in the Community, 38:3, 183-197 (http://
dx.doi.org/10.1080/10852352.2010.486297)
Carrie A. Semke and Susan M. Sheridan researched the effects of parental involvement on student academic
achievement in their working paper published in 2011, Family-School Connections in Rural Educational Settings:
A Systematic Review of the Empirical Literature, and found, “Parental participation and cooperation in their child's
educational affairs is related to several outcomes deemed important in educational arenas: increased student
achievement and academic performance, stronger self-regulatory skills, fewer discipline problems, better study
habits, more positive attitudes toward school, improved homework habits and work orientation, and higher
educational aspirations (Aeby, Thyer, & Carpenter- Aeby, 1999; Galloway & Sheridan, 1994; Grolnick &
Slowiaczek, 1994; Ma, 1999; Masten & Coatsworth, 1998; Trusty, 1999).” Semke C. A., & Sheridan, S. M.
(2011). Family-School Connections in Rural Educational Settings: A Systematic Review of the Empirical
Literature (R2Ed Working Paper No. 2011-1). Retrieved from the National Center for Research on Rural
Education website: (http://r2ed.unl.edu)
There are multiple ways for parents to be involved in education. A Stanford study points out one avenue of parent
involvement and its impact. The study found that using parents as tutors brought significant and immediate
changes in student's I.Q. scores. Another study showed that parental involvement increased students' motivation
to learn including school engagement, goal achievement, and even motivation to read. Gonzalez-DeHass, A. R.,
Willems , P. P., & Doan Holbein, M. F. (2005). Examining the relationship between parental involvement and
student motivation. Educational Psychology Review, 17, 2, 99- 123.
Ample Resources to Ensure that Students Achieve Academic Goals and Excel
Research-based Curriculum
The proposed research-based American Psychological Association's Learner-Centered Psychological Principles:
A Framework for School Reform and Redesign (http://www.apa.org/ed/governance/bea/learner-centered.pdf )
curriculum fosters breadth and depth of understanding in subject areas. The content is aligned to the Arkansas
Curriculum Frameworks, the Common Core State Standards and the Next Generation of Science Standards. The
curriculum is supported by quality, reputable, recently published textbooks and/or proven instructional resources
and materials. Content and assessments are accurate and unbiased. The content is appropriate for the learner
(age, ability, background, reading level, style). The curriculum includes opportunities for developing problemsolving and critical thinking skills and real-world applications, collaboration and independent study, and
developing oral and written communication skills. The curriculum promotes active learning through interactive
elements in each course (including online and/or offline interaction) that address diverse learning styles and
preferences, including textual, visual, auditory, and/or hands-on.
Specialty Academy Programs
Connections offers three different specialty programs with a focus on sports, the visual and performing arts, and
science and technology. These specialty academies are virtually facilitated programs designed for enrolled
middle and high school students who are actively involved in competitive sports, the visual and performing arts,
or advanced STEM coursework (science, technology, engineering, and mathematics). These programs provide
students in grades 6-12 the opportunity to network with other students in their fields of interest, meet engaging
guest speakers, and take part in projects and competitions to help students excel in their areas of interest.
Juilliard eLearning
Connections and the Juilliard School of Music recently launched a new partnership. Juilliard eLearning is the
world-famous conservatory's first-ever group of online courses, presenting an exciting new option for teaching
music and related courses for students in elementary, middle, and high school. The curriculum is constructed
around and aligned to national standards, and was designed and developed in partnership with members of the
Juilliard staff and alumni. Lessons provide student with a strong foundation in music theory and composition,
while interactive multimedia tools, demonstrations, recordings, and video performances help students immerse
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fully in music.

LiveLesson Sessions and Teachlet Tutorials: LiveLesson sessions allow teachers and students to interact
with one another in real time in an online classroom. Teachers will use the LiveLesson session tool as needed to
convene groups of students together to focus on particular learning topics, and may also use LiveLesson
sessions for independent student work groups to collaborate on activities, via voice over IP, chat, electronic
whiteboard, and shared web surfing. Threaded discussions on course-based message boards are also used as
appropriate by grade level to provide important opportunities for collaboration and interaction among students.
Teachlet tutorials increase the effectiveness of the instructional model. Teachlet tutorials, highly interactive,
asynchronous tutorials, are incorporated into most lessons and provide students a dynamic, fun, and engaging
way to learn the concepts they need to complete the lesson. They incorporate graphics, video, and audio to show
students the concepts and ideas they will need to complete the lessons. In addition, the high school courses will
incorporate graded asynchronous online discussions, which are required for all students. These discussions
provide important opportunities for collaboration and interaction among students, increase writing skills, and
provide opportunities for a “real-world” audience.
Accreditation: Connections Education (of which Connections Academy is a division) is accredited by
AdvancED. Accrediting agency serving 27,000 public and private school districts (http://www.advanc-ed.org/).
In addition, in an effort to ensure transferability of credits, ARCA will, within the first two to three years of
operation, apply for accreditation through the Southern Association of Colleges and School Council on
Accreditation and School Improvement (SACS CAS) similar to other school supported by Connections in South
Carolina, Georgia, Louisiana, Oklahoma, Texas, and Florida. Also, high school AP courses are approved by the
College Board, and many high school core and elective courses are approved for use towards initial eligibility by
the National Collegiate Athletic Association (NCAA) Eligibility Center.(http://www.connectionsacademy.com/
Libraries/PDFs/NCAA_Approved_Course_List.pdf)

Accessibility: ARCA will provide equal opportunity and treatment, and make accommodations or modifications to
avoid disability-biased discrimination. ARCA will abide by federal regulations found in IDEA as well as Sections
504 and 508 of the Rehabilitation Act.
Length of School Day and School Year: ARCA will follow a traditional school year calendar that includes 180
school days (currently exceeding Arkansas requirements) during which instruction is provided by school staff with
200 work days for teachers. The Board will approve the school calendar annually. ARCA will observe any special
observance days as required by state law. To support the mission of an online school, the school calendar may
be extended to allow families more flexibility in completing work, or to provide extra learning time for students
who are at risk (generally not by more than two weeks). Although there is flexibility in an online school program
regarding when instruction occurs, students are still expected to follow the school calendar.
The calendar includes days when teachers will not be available due to professional development (all other
Support Services are available during these days), and days when the school is completely closed (no Support
Services are available during these days). Student learning may continue during any days when the school is
closed as student's still have access to their online course, learning content, and personalized learning plan.
ARCA is requesting a waiver from Standards for Accreditation 10.01.4 Required Time for Instruction. Students in
an online school are able to work on their own schedules. Planned instruction time will not average less than 30
hours per week. Students are able to work across the entire week rather than five days, so instructional time may
average less than six hours per day. A school calendar and typical student schedule for the 2015-2016 school
year are provided in Attachments 4 and 5.
The instructional time commitment required of students is comparable to that of a traditional school day.
Since online school learners will not face the distractions and interruptions of a typical school setting - from
lining up in the hallway to waiting out the teacher's handling of disruptive peers - students often use their
learning time much more efficiently. The in-depth application of concepts that is often relegated to homework
in a conventional school setting will be an integral part of the learning day at ARCA; the application of
discrete skills, extended projects, and remedial and enrichment activities will be part of the daily routine for
students and their Learning Coaches. Activities vary based upon student needs, coursework, and personal
schedules. Learning is integrated within individual activities as well as LiveLesson sessions and phone calls
with teachers. Learning can occur when students learn best.
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For teachers, the school day is not limited to certain hours for start and end times. However, the teaching
staff will be available during the hours of operation, typically 8:00 a.m. - 4:00 p.m. Teachers will work
primarily from a teacher center. Teachers collaborate to share ideas, information, and teaching techniques
with the families who are always welcome to visit.
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7.

Describe the process that will be used to ensure all curriculum materials used in
the educational program are aligned with the Arkansas Curriculum Frameworks
and the Common Core State Standards as adopted, and periodically revised, by
the State Board of Education.

Applicant Response:
Through its use of the Connections' curriculum and instructional design, ARCA will be aligned with leading
research and national standards on effective online course development and instruction (National Standards for
Quality Online Courses). All courses are backward designed and aligned to state standards, including Common
Core State Standards (CCSS) and Next Generation Science Standards (NGSS) as appropriate. The research
underscores the importance of integration of tools for student-to-teacher and student-to-student interaction and
the central role of highly qualified, specially trained professional teachers. Smith, Rosina, Clark, Tom, and
Blomeyer, Robert, A Synthesis of New Research on K-12 Online Learning, Learning Point Associates/North
Central Regional Educational Laboratory; Naperville, IL; 2005. In addition, the school will follow the National
Standards for Quality Online Teaching which focus on teacher use of assessments, data, and ongoing
communication to bring out the best in each unique online learner. The National Standards for Quality Online
Teaching, International Association for K-12 Online Learning (iNACOL), (http://www.inacol.org/cms/wp-content/
uploads/2013/02/iNACOL_TeachingStandardsv2.pdf , 2011). The proposed curriculum and instructional design
accommodate the range of learning styles and is designed for individualized pacing, balanced with optimal
interaction. The rigorous program includes both fundamental skills and higher-order thinking, which together
prepare students for further education as well as lifelong, independent learning.
Curriculum Development Approach - Each course in the curriculum is mapped to the Common Core State
Standards and/or the Arkansas Curriculum Frameworks. With these standards in mind, the Connections
curriculum development team employs a “backwards mapping approach.” After an in-depth analysis of
standards, the team identifies the types of assessments necessary to allow students to showcase their new
understanding and demonstrate their growth on essential skills and standards. Once evidence of mastery is
determined, an assessment map is created to indicate the types of assessments to be used to monitor and
evaluate performance on each standard. Curriculum designers then work backwards to design curriculum maps
comprised of learning objectives, lesson activities, and digital and interactive resources that will lead students to
successful mastery of concepts.
Connections utilizes ADDIE, a five-phase curriculum development framework consisting of Analysis, Design,
Development, Implementation, and Evaluation, to guide and inform curriculum development and maintenance.
Each step has an outcome that feeds into the next step in the sequence.
• Analysis - During analysis, the curriculum team identifies the goals and objectives, the audience's needs,
existing knowledge, and any other relevant characteristics. This step also considers the learning
environment, any constraints, the delivery options, and the timeline for the project.
• Design - During this systematic process of specifying learning objectives, detailed storyboards and
prototypes are often made, and the look and feel, graphic design, user-interface, and content are
determined.
• Development - In this step, production and actual creation of the content, assessments, and learning
materials based on the Design phase occurs.
• Implementation - During implementation, the plan is put into action and a procedure for training the learner
and teacher is developed. Materials are delivered or distributed to the student group. After delivery, the
effectiveness of the training materials is evaluated.
• Evaluation - This phase consists of (1) formative and (2) summative evaluation. Formative evaluation is
present in each stage of the ADDIE process. Summative evaluation consists of tests designed for criterionrelated referenced items and providing opportunities for feedback from the users. Revisions are made as
necessary.
These key principles are reflected in a consistent instructional design for all courses, allowing for ease of use by
students and Learning Coaches.
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8.

Describe the manner in which the school will make provisions for the following
student services, even in those areas for which a waiver is requested:
A) Guidance program;

Applicant Response:
The guidance program will serve all students and will be delivered by a certified school counselor (or
counselors), with the support of the national director of counseling from Connections. This program will be
contracted through the professional services agreement with Connections. The counseling program will offer
individual and group counseling, as needed, and will focus on academic development, personal and social
growth and college and career readiness activities through a variety of communication tools (LiveLesson
sessions, phone, Message Boards, Virtual Library, newsletters and face-to-face events). The counseling team
will communicate with students and parents to ensure postsecondary plans are established, and students are
following through on actions which will help them to realize their post-graduation goals.
High school students will have access to the national counseling LiveLesson session program, which delivers
weekly guidance curriculum lessons, and national college admissions sessions throughout the school year. In
addition, students will be encouraged to enroll in College Planning (grades 9-12) and Career Explorations
(grades 6-12) clubs, which include regular LiveLesson sessions with a College counselor. ARCA will also offer
Student Development courses (for example: Career Exploration, College Prep with SAT/ACT, Critical Thinking
and Study Skills, Life Management Skills, and Internship and Work Study).
The counselor will also plan additional sessions for students which will address Arkansas-specific student
needs. The counselor will be a resource to students, families and school staff in ensuring that all students are
safe. She or he will ensure all school staff are trained on student distress protocols. Additionally, she or he will
actively seek resources in the communities which families may need to address the personal and social needs
of the child. Connections bases counseling programs on the American School Counselor Association
framework, encouraging membership for all professional school counselors, and abiding by their legal and
ethical standards of practice.

B) Health services;
Applicant Response:
The health services program will serve all students.
Nurse
ARCA is applying for a waiver from 6-18-706. Should the waiver not be approved, ARCA will contract with a
qualified nurse to support the students.
ARCA is applying for a waiver from 6-18-1501 et seq. for mandated eye and vision requirements. If required,
ARCA will contract with local vision providers for health screenings and to provide students with services. These
providers will be engaged at reduced or no cost to the families.
Physical Education
This program will be contracted through the professional services agreement with Connections. ARCA will
ensure students participate in a planned physical education program designed to optimize their physical, mental,
emotional, and social development. Teachers will encourage students to engage in a variety of physical
activities and sports they enjoy and could pursue throughout their lives. The physical education program
supports state standards and aims to accomplish the following goals:
•
•
•
•
•

Maintain physical, social, and emotional health in students by practicing healthy behaviors and goal setting
Engage students in a physically active lifestyle
Be age and developmentally appropriate and taught at each grade level
Focus on the acquisition of important personal, interpersonal, and life skills
Be coordinated and managed by an education professional
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•
•

Engage parents and community members
Be periodically reviewed, evaluated, updated, and improved

To ensure students utilize safe, efficient, and effective movement to develop and maintain a healthy, active
lifestyle and apply health-related and skill-related fitness concepts and skills, students will be enrolled in a
comprehensive, sequential physical education program that includes:
• The Presidential Fitness Challenge.
• Health, safety, and physical education in all grades (unless otherwise specified by state requirements and/or
students' educational plans).
• Grade K-8 physical education courses integrating: Connections Physical Fitness Program, the Personal
Fitness Program, and Yoga. The courses provide students the option to start with one program and choose
another as they proceed through the course or to participate in the same program throughout the
course. Course content generally includes nutrition guidelines and tips for leading a healthy lifestyle.
• High School core and elective courses in physical education, personal fitness, and health fitness and
nutrition, and include an optional yoga component.
Completion of physical education lessons will be monitored through Connexus' escalation system to ensure
participation, lesson completion and on-track performance in accordance with predetermined metrics. Teachers
will monitor students' participation and performance using the escalation system, the school's Grade Book, and
Curriculum-Based Assessments. To track students' day-to-day physical activities and ensure participation,
Connections developed a proprietary "Activity Tracker" tool that enables students to personalize an electronic
log to track activity type, duration, and frequency, such as jogging, aerobic training, flexibility training, yoga, etc.
The activity type and time requirements will be auto-populated by grade and state requirements. Students will
export the data to their teacher, and the data will be used to verify that students have engaged in physical
fitness activities and have met the requirements.

C) Media center;
Applicant Response:
ARCA is applying for a waiver from 6-25-101 et seq. Should the waiver not be approved, ARCA will hire or
contract with the required trained and certified library media services program personnel and administer a library
media services program as specified in 6-25-103. The media center will be available for use by all students.
This program will be contracted through the professional services agreement with Connections. Extensive
educational media resources will be available online via the Internet to online school students including the
Connections' Virtual Library. While some hard copy resource materials will be housed at the teaching/learning
center, the school will not provide a traditional brick-and-mortar library or media center for students. All
resources will be provided online with guidance on how to utilize online resources provided by teachers.

D) Special education;
Applicant Response:
The Board anticipates contracting this program to Connections. ARCA will, through its policies and procedures,
comply with all applicable requirements of IDEA, 20 U.S.C. 1400 et. seq. and implementing regulations,
including Section 300.209 of Title 34 of the Code of Federal Regulations, and Section 504 of the Rehabilitation
Act of 1973, 29 U.S.C. 794 (sec. 504). ARCA will also comply with Arkansas Procedural Requirements and
Program Standards and provide a free appropriate public education (FAPE) to children with disabilities,
including, but not limited to, identifying, evaluating, and planning educational programs, and placement in
accordance with state and federal regulations.
ARCA is committed to serving all students with disabilities, including currently or newly identified students with
disabilities. There are many similarities and differences between the approach to special education in an online
school and that of a traditional school. Enrollment of students with disabilities, as well as types of disabilities, in
online schools is similar to that of students with disabilities within the state, both in numbers and in the
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disabilities served.
ARCA will comply with all state and federal policies regarding enrollment of special education students. After
submitting the initial application to the school, all families will be asked if their child has had an IEP within the
last three years and if that IEP is currently active. The Manager of Special Education will review the student's
special education documentation (IEP and Evaluation Report) and recommend course placement, and upon
enrollment, ARCA will provide services in the online setting comparable to those in the IEP from the previous
district. Special education staff will work closely with the general education teachers to ensure that every student
receives accommodations, modifications, and all needed services to access and progress in the general
education curriculum in the Least Restrictive Environment. To support enrolled students with IEPs, the school
will:
• Conduct IEP team meetings, including the parents, for all new students to adopt or amend the IEP, or
conduct an Annual Review. Prior Written Notice detailing the decisions of the IEP team will be provided to
parents along with Parental Rights.
• Hold annual reviews of the IEP, including reviewing progress within the existing IEP, reevaluating whether
the student is benefiting from the program, and creating new IEP goals. A full continuum of special
education and related services will be provided, including but not limited to assistive technology and
accessibility tools. Program adjustments will be made based on student performance at ARCA.
• Conduct triennial evaluations, or more frequent as appropriate, or, if no new data is needed, conduct a
review of the records.
Training is provided throughout the year for the Manager of Special Education and teachers. A Connections
mentor with experience in online implementation of special education and corresponding regulations will be
assigned to ARCA. Connections will provide extensive training for the entire school leadership team regarding
the identification of students suspected of having a disability, and types of services available for all students with
disabilities. To identify students entering without prior special education identification, the Principal and general
and special education staff will regularly review teacher observations, assessment results, and other data to
identify any possible special education needs among students, together with the Connections Student Services
Team. Parents will provide input.
Section 504 Eligible Students: Section 504 of the Rehabilitation Act of 1973, commonly referred to as §504, is
a statute designed to prohibit discrimination and to assure that disabled students have educational opportunities
and benefits equal to those of non-disabled students. An eligible student under §504 is a student who (a) has,
(b) has a record of having, or (c) is regarded as having, a physical or mental impairment that substantially limits
a major life activity such as learning, self-care, walking, seeing, hearing, speaking, breathing, working, and
performing manual tasks. §504 plans are typically written for students who are not receiving services under
IDEA but who require accommodations and modification to their instructional program. §504 plans may also be
written for students who need modified instructional materials or assistive technology due to their disability.
Preexisting §504 plans will remain in place for new students and will be updated periodically. School personnel
will be alert for and will identify §504-eligible students and will complete a §504 plan for each identified eligible
student.

E) Transportation;
Applicant Response:
ARCA is applying for a waiver from 6-19-101 et seq.
As ARCA will be an online school serving students throughout Arkansas, routine transportation will not be
necessary. Students will not require transportation services for regular school activities which will occur primarily
in their homes and immediate vicinities. The only mandatory school events that may require students to report
somewhere other than their home or immediate neighborhood will be: a) special orientation sessions, and b)
state standardized tests, which students will take at proctored locations.
As a statewide online school, ARCA's obligation to provide transportation services will be limited to those
students whose IEP and/or 504 Plan requires services to be provided that are typically provided outside the
home. ARCA will utilize three options for providing students with access to these services.
1. ARCA will compensate a service provider to provide services in the student's home whenever possible.
2. For parents who prefer students to receive services outside the home, or when a service provider is not
available to provide services inside the home, ARCA will provide mileage reimbursement to parents who are
105

available to transport the student.
3. In all other circumstances, ARCA will contract with one or more third party transportation providers at no cost
to the student or caretaker to transport the student to the service provider location.

F) Alternative education, including Alternative Learning Environments;
Applicant Response:
ARCA is applying for a waiver from 6-48-101 et seq.
The Board intends to contract this program to Connections through the professional services agreement. ARCA
will provide academic support, student success plans, interventions, and counseling to students who are
experiencing academic, social or emotional issues, to help the students make continued progress in the
students' educational pathway and achievement. ARCA will assist students with achieving their highest potential
through flexible educational experiences designed to enhance students' academic growth and foster life-long
learning. Highly qualified instructors will deliver rigorous curriculum and innovative strategies in a non-traditional
setting through the use of technology. ARCA will assess student learning with continuous assessments and will
use data to address students' specific needs. Furthermore, ARCA will strive to eliminate barriers for students
and will provide interlocking structured academic and behavioral Response to Intervention (RTI) supports.
Moreover, ARCA will provide performance-based education for students to move at their own pace. Credit
recovery courses, dual-enrollment, flexible scheduling, intervention classes, and college and career classes will
be available as the school grows. Students will have access to a school counselor and other services based on
their needs. Should a student need a more restrictive placement, ARCA will work with the student's local district
to find an appropriate alternative placement.

G) English Language Learner (ELL) instruction
Applicant Response:
This program will be contracted with Connections. ARCA will establish a Language Assessment Committee to
ensure that all English Language Learner (ELL) students are identified, served, assessed, and exited from
services. In hiring the staff, consideration will be given to selecting ESOL/TESOL certified leaders and teachers.
ELL roles will be distributed to those staff with proper certification. The committee (consisting of a teacher with
proper ELL certification, content teachers, and an administrator) and the education of all ELL students will be
overseen by an ELL-endorsed teacher. Administrators and teachers will understand state and federal
requirements regarding identifying and educating ELL students. As part of its contract with Connections, staff
will have access to experts in special education who will support the school and its efforts to identify and
educate ELL students.
All incoming families will be required to fill out a Home Language Survey (HLS), which will be retained in the
student's record. If the parents list a language other than English on the HLS, students will be flagged. These
students' records will be reviewed to determine the need for further language testing to identify their specific
level of English proficiency. If a newly enrolled student has transferred from another district within Arkansas or a
state that uses Language Assessment Scale (LAS)/English Language Development Assessment (ELDA), he or
she may have already participated in the yearly language proficiency assessment (ELDA). If the ELDA test was
administered within the last calendar year, the ELL Lead will use those test results to determine the student's
English language proficiency. If none of the student's records indicate former LAS or ELDA testing, a trained test
administrator will administer the LAS. The results of the LAS will determine whether the student will or will not be
identified as an ELL student.Once identified as an English Language Learner, the student will be placed in a
Sheltered English Instruction (SEI) program. This program includes English as a Second Language (ESL)
Classes and Sheltered Content Classes. ELL services also include supplementary instructional support software
and progress monitoring.
The ESL classes will be provided via LiveLesson sessions by an Arkansas ELL-endorsed teacher. Instruction
will be aligned to standards and based on scientific research for English Language acquisition. The targeted and
individualized instructional support provided in the LiveLesson sessions will focus on helping students attain
English proficiency in reading, writing, listening, and speaking. ELL students will also be provided with additional
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supplementary instructional support software and progress monitoring throughout the school year using various
progress monitoring tools and curriculum-based measures. ELL teachers will also work with content teachers to
ensure that grade level content is made comprehensible for ELL students and the development of academic
language skills are promoted in content classes. In addition, all teachers will consult with Learning Coaches to
guide instructional support and will modify content lessons and/or assessments as needed.
In sheltered content classes, grade level content is made comprehensible for ELL students, and the
development of academic language skills is promoted. A teacher with proper ELL certification will work with
content teachers, learning coaches, and students to ensure content material is adapted and accessible for all
ELL students.
In order to provide a SEI program, ARCA's ELL teachers, content teachers who instruct ELLs, and
administrators who supervise them will participate in training to earn an SEI Teacher Endorsement. In addition,
all content teachers who instruct ELL students will receive professional development and coaching in the
Sheltered Instruction Observation Protocol (SIOP) model.
ARCA will notify parents/legal guardians of the initial screening test results and the program placement
decisions within 30 days of the beginning of the school year or within two weeks if the student enrolls during the
school year. ARCA will provide these parent notifications both in English and in a language that the parents can
understand, to the extent feasible. ARCA will also inform parents of the rights to opt out. Although parents may
choose not to participate in the language programs, ARCA will still be required to ensure that the students'
language and academic needs are being met. Upon choosing to opt out, students will be placed in mainstream
English classes. Students who opt out of services must continue to participate in the state's annual language
proficiency assessment. ARCA will continue to notify parents of the assessment results.

H) Gifted and Talented Program.
Applicant Response:
ARCA is applying for a waiver from 6-20-2208(c)(6) and 6-42-101 et seq. If the waiver not be approved, ARCA
will administer a program complying with 6-42-101 et seq. and will expend revenues in accordance with
6-20-2208(c)(6).
Regardless of whether or not the waiver is approved, ARCA will provide services to address the needs of gifted
and talented students. This program will be contracted through the professional services agreement to
Connections via the Gifted and Talented program for elementary and middle school students and the Honors/
Advanced Placement® (AP) program for high school students. Both programs have a history of success, as
demonstrated by a national survey of families with students enrolled in gifted or AP classes at a school
supported by Connections. In the survey conducted from January 14 to February 28, 2014 by Shapiro (an
independent market research company) 94% of parents stated they were satisfied with the courses and
instruction and 93% said the courses are high quality.
The placement process will ensure gifted students are provided with the most appropriate curriculum, pacing,
and teaching approaches from day one. Founded on the ADE Gifted and Talented Program Approval
Standards, the identification process will make use of a multi-criterion approach for identifying gifted students
from school entry through grade 12. An identification team of five members, chaired by a gifted education
specialist, will identify gifted students by using objective and subjective measures. At no point will a cut-off score
be used to include or exclude a student from the program.
Students may be placed in different curriculum levels for different subjects, thus allowing them to specialize in
their areas of strength. Students will be able to work significantly above grade level without fear of ostracism or
other negative social repercussions that gifted students may encounter in a brick-and-mortar setting.
ARCA will also offer a focused gifted program for selected grades that will include specially designed gifted
courses in language arts, mathematics, and science which will be taught by highly qualified and gifted endorsed
teachers. Grouped together with other gifted learners, students in these courses will cover the same
educational standards as they would in the standard offerings, but with more challenging assignments covered
at an accelerated pace. These courses will offer additional activities that will build upon lesson topics by
promoting higher-level thinking and understanding. These students will also be provided with opportunities to
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work collaboratively and to interact with other gifted learners, particularly through LiveLesson sessions.
ARCA will also offer an exclusive online version of Junior Great Books®. Gifted students will enjoy ageappropriate works and participate in online literary inquiry and discussions together with other high-ability
students.
The gifted math program allows a student to accelerate their learning with the potential of working two years
above his/her peers.
The high school program will offer a rigorous college preparatory curriculum through the provision of dozens of
Honors courses and 16 AP courses. Students with special interests will also be able to design their own focused
course of study through an “Independent Study” course. These courses will provide advanced students with
opportunities to participate in extension projects, investigations, and activities centered on integrated skills
application and higher-level thinking and understanding. Placement within these courses will be made through
careful review by school counselors and in close consultation with students and parents.
In addition to providing specialized education to students on the basis of general intellectual ability and specific
academic aptitude, ARCA will also provide programs for those who excel with regards to artistic ability. Through
student portfolios, self-referrals, or referral by parents, peers, or members of the community, gifted students may
be placed in the Visual and Performing Arts Academy. A student may also be referred to a club or activity within
their field of interest and/or giftedness.
Gifted program availability and enrollment information will be communicated to families and the ARCA
community through website postings and school wide communications. Opportunities for community
involvement in the gifted and talented program, including but not limited to annual committee meetings, will also
be communicated through these mediums.
All staff will be provided with opportunities to attend monthly gifted and talented professional development
sessions in order to further their own practice and understanding of gifted education.
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9.

Describe the geographical area to be served by the charter. List all school
districts within the geographical area likely to be affected by the openenrollment public charter school.

Applicant Response:
Specific Geographical Area Served by ARCA
ARCA will be open to all students statewide. As requested by the Charter School Program Advisor, we provided
a list of school districts in Attachment 13. ARCA will actively recruit students to reflect the statewide racial and
ethnic balance. Through extensive community outreach and full disclosure about the school's program, ARCA
will attract those students and families who are most committed to student success in a virtual school setting.
ARCA will utilize a broad-reaching student recruitment effort, thereby ensuring outreach to families with a wide
variety of racial, ethnic, and socioeconomic backgrounds. In addition, ARCA may focus on certain subgroups for
extra recruitment efforts in order to achieve a pool of potential students that reflects a balanced student
population. Partnerships and outreach efforts using a variety of community and youth organizations may aid in
this process.
There is strong demand for online schooling throughout Arkansas. Without any marketing or parental outreach
efforts, over 2,400 families have expressed interest in learning more about a statewide, online school. In
addition, two public hearings were held on 7/11/14 and 7/12/14 and five online information sessions were held
from 7/14/14 - 7/18/14 during which information was shared about the proposed public charter school. The
Board anticipates that a broad range of students from across the state will enroll when information about the
school is widely available. However, the student population may be over-represented with students who are
struggling academically or students who are academically gifted and prone to dropping out of traditional public
schools due to a lack of a challenging program in their current settings.
Information on the School Districts likely to be Affected by ARCA, including Data on the Expected
Number of Students to Transfer to ARCA
While ARCA will enroll students statewide, experience from Connections in other states where they support
schools indicates that no single district will be severely impacted. For example:
• In Oregon, 5,093 students from 163 of the 206 school districts in the state have enrolled in the school
representing 0.9% of statewide public school enrollment.
• In Georgia, 4,869 students from 169 of the 180 school districts in the state have enrolled in the school,
representing 0.3% of statewide public school enrollment.
• In Louisiana, 1,547 students from 76 of the 76 school districts in the state have enrolled in the school,
representing 0.2% of statewide public school enrollment.
• In Oklahoma, 1,028 students from 212 of the 517 school districts in the state have enrolled in the school,
representing 0.2% of the statewide public school enrollment.
• In South Carolina, 4,347 students from 83 of the 83 school districts in the state have enrolled in the school,
representing 0.6% of the statewide public school enrollment.
ARCA anticipates enrolling 1,000 students in Year 1; 2,000 students in Year 2; and 3,000 students in Year 3. We
anticipate students from every county to enroll, with the number of students from each county aligning with state
population.
Students whose instructional needs will be effectively met by ARCA include: students who are in rural
communities and have limited public school options; students who are far ahead of or far behind their peers in
school, including students at risk of academic failure and those coping with social issues who may particularly
benefit from personalized, full-time virtual instruction; students pursuing artistic or athletic careers or career
development opportunities requiring a flexible schedule; students who are homebound due to illness or disability;
and students with special learning needs.
As a public school, ARCA will not charge tuition. Outreach communications will inform families that the school is
tuition-free. As a public school, ARCA will be non-sectarian in its programs, admission policies, employment
practices, and all other operations. Admission to the school will not be determined according to the place of
residence of any pupil, or his/her parent or guardian within Arkansas.
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10.

Describe the plan for the school officials to provide an annual report to parents,
the community, and the authorizer that demonstrates the progress made by
the charter school during any previous academic year in meeting its academic
performance objectives. (See ADE Rules Governing Standards for
Accreditation of Arkansas Public Schools and School Districts.)

Applicant Response:
ARCA will follow the ADE Rules Governing Standards for Accreditation of Arkansas Public Schools and School
Districts. (http://www.arkansased.org/public/userfiles/Legal/Legal-current%20Rules/
ade_282_standards_0709_current.pdf ) ARCA will maintain reports and records necessary for effective
planning, operation, and education. ARCA will submit timely and accurate reports to ADE appraising student
performance.
Timeline for Data Compilation
The school will begin compiling data in the spring of the current school year and will finalize all reports during the
summer following the school year. All reports and information will be final, available and disseminated by
November 15 of each year for the previous school year.
Disseminating Annual Report to Stakeholders
• ARCA will develop, with appropriate staff and community participation, a comprehensive plan. Goals will be
compatible with state and national educational goals and address state needs. ARCA will file the plan with
the ADE.
• ARCA will provide and publish, in a newspaper with general statewide circulation before November 15 of
each school year, a report to the public detailing progress toward accomplishing program goals,
accreditation standards, and proposals to correct deficiencies. In addition, ARCA will notify parents of the
report via email.
• ARCA will systematically and, at least annually, explain its policies, programs, and goals to the community in
a public board meeting and provide opportunities for parents and other members of the community to ask
questions and make suggestions.
Measuring, Analyzing, and Reporting Academic Progress
As mentioned previously, ARCA will have very specific and measurable objectives for success, based upon the
academic progress of its students and the school's performance on several academic and non-academic
measures. The school administration will use Connexus to watch each of these variables closely to monitor the
school's overall success. The Principal, in collaboration with the staff and with the Connections administrative
support team, will develop a list of measurable annual school goals that are designed to ensure continuous
improvement. The Board will approve these school goals and the performance of the Principal and staff is
evaluated in part by using the school goals.
As a public school, ARCA will measure and report the academic achievement of all students annually, as well as
ongoing progress and performance of cohorts and the school as a whole. ARCA students will participate in state
proficiency tests depending upon grade level. The school will set up in-person, proctored locations for state
testing. Results of these assessments will be reported through the ADE. In addition, state assessment data is
logged in Connexus to complete a data snapshot of student academic performance. The Board and school
leadership will also include the results of the state-mandated testing in the evaluation of the school's overall
performance.
Responsibility for monitoring, evaluating, adjusting, and adhering to the school's assessment policies and
practices will follow a traditional model. Teachers will have primary responsibility for administering assessments
and providing feedback to administrators. The Principal will oversee the assessment program and work with
education specialists in evaluating and making recommendations for changes. The Board will have ultimate
responsibility for ensuring that the school is fulfilling the expectations and obligations under charter school law,
the charter, and Board-approved school policy.
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11.

Describe the enrollment criteria and recruitment processes, that will provide
an equal opportunity for all parents and students to learn about and apply for
admission to the proposed public charter school.

Applicant Response:
Enrollment Criteria - Eligible students must reside in Arkansas and submit a valid proof of residency such
as a recent mortgage statement, current lease, or utility bill (gas, electric, or water) showing service or property
address. ARCA has an expected enrollment of 1,000 students for the 2015-2016 school year. Per current state
law, only 500 non-prior public school students may enroll. Prior public school students are defined as having
attended an Arkansas public school for the first three quarters of the previous school year. The school requires
all incoming students to include a most recent report card, unofficial transcript, or prior academic history to verify
prior public schooling. The parent, guardian, or other responsible person will submit the child's social security
number. If the parent objects to the use of this number, they may request that ARCA assign the child a nine-digit
number as designated by the ADE. Students must meet minimum/maximum age requirements or qualify for an
exception as noted in state regulations. Kindergarten students must turn five on or before August 1 of the year in
which they are seeking initial enrollment. First grade students, initially enrolling, must be six on or before October
1. The maximum age of a student to enroll is 21. Prior to completing enrollment, a birth certificate, a statement
by the local registrar or a county recorder certifying the child's date of birth, passport, or United States military
identification must be provided. Prior to admission, a copy of the student's up-to-date immunization record or the
appropriate and current exemption form must be provided. ARCA has the right to not enroll any student that is
currently expelled.
Equal Opportunity Student Recruitment Plan - Student recruitment and enrollment policies need to be
balanced with the mutual goals of ensuring that families are aware of their choices with the Board's need to be
fiscally conservative. Enrollment will generally begin in March for the school year starting in August, with
reasonable public notice given at least 30 days before the enrollment application deadline and according to all
Arkansas rules and regulations. Upon approval of the charter, ARCA will actively recruit families that represent
the full cultural, demographic and socioeconomic range of Arkansas. ARCA will use a variety of means to inform
families about its services and provide them an opportunity to enroll, including:
• Direct Mail: ARCA will conduct direct mail campaigns announcing the school to families.
• Information Sessions: ARCA will conduct multiple Information Sessions across the state to assure that
families from a variety of communities are able to attend. Information sessions may also be online and
families may attend from home via their computers.
• Website: Connections will create and maintain a website with a special link to ARCA. The website will
include enrollment and school information and also create opportunities for parent-to-parent communication
through Ask-A-Parent (an opportunity provided through the Connections website to χοννεχτ ωιτη α παρεντ
of a student enrolled in a school supported by Connections).
• Telephone/email information service: ARCA will launch and maintain a toll-free information line and an
email information service to answer parents' questions.
• Community and youth services partnerships: ARCA will provide information about the charter school to
the community that may include youth-serving organizations.
• Media Outreach: ARCA will make use of paid media, primarily advertisements in local newspapers and
radio service announcements.
• Search Engines and Social Media: ARCA will be linked to leading Internet search engines with local
reference capability to help Arkansas families looking for an online school option find this high-quality charter
school (Facebook, Twitter, and other social media sites).
Open and Fair Admissions Process - ARCA will be open to all students statewide on a space available
basis and will not discriminate in its admission policies or practices. ARCA admissions procedures will comply
with IDEA 2004 and Civil Rights protections. ARCA will comply with Title VI of the Civil Rights Act of 1964, Title
IX of the Education Amendments of 1972, Section 504 of the Rehabilitation Act of 1973, and Part B of the
Individuals with Disabilities Education Act and will comply with the same Federal and State audit requirements
as do other public schools in Arkansas. The school will comply with the McKinney-Vento Act regarding homeless
students. Students who meet the definition of homeless shall not be barred from enrolling due to lack of required
documents. All students who enroll in ARCA will be full-time public school students. As a public school, ARCA
will not charge tuition.
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Describe procedures for conducting the lottery process, including the timeline for enrolling,
the date of the lottery and the way in which students will be placed on waiting lists. Explain
how the charter will ensure that the lottery process is transparent to the public.
Applicant Response:
Tentative Open Enrollment and Lottery Dates:
Open Enrollment begins: Monday March 2, 2015
Lottery Determination Date/Close of Open Enrollment: Thursday May 14, 2015
Lottery If Needed: Monday May 18, 2015
Random and Anonymous Lottery - As an online school, ARCA will not be subject to the same facility
space restrictions a brick-and-mortar school might face in accommodating as many students as may wish to
attend. Each year the school will conduct an open application period. If it becomes necessary, ARCA will
conduct a random selection process that is in keeping with state and federal guidelines.
No applicants will be enrolled during the open application period. During this period applicants who are
interested in enrolling must begin and proceed through the enrollment process with the exception of course
placement. After accounting for returning students and their siblings, if a random lottery is needed, ARCA will
post the date and time of the lottery on its website enrollment page. Attendance is not required.
Lottery selection allows for fair and equitable selection of students in the event more students apply than can be
accommodated. Sibling preference in the lottery process helps committed families handle the logistics of
successful participation in the online school. The random selection process provides all applicants who have
completed all enrollment tasks by a specified, publicly-announced deadline, an equal chance of being admitted.
ARCA will notify students with preferences of their right to enroll and then shall conduct a random selection
process to fill remaining openings. ARCA will give preference to students who were enrolled in the school in the
prior year (once enrolled, students will not be required to reapply); and siblings of students presently enrolled.
ARCA will post the date and time of the lottery on its website Enrollment page. The lottery will be conducted in
three clusters: Grades K-5, 6-8, and 9-12. The order in which those clusters are drawn and the total number of
students selected for each cluster may vary each year in consideration of the school's overall enrollment limit,
the expected number of returning students and any of their siblings who complete an enrollment application
during the open application period, and/or other operational factors. This allows for as many students that are
interested in enrolling the opportunity to enroll up to the overall enrollment limit each year. If the number of
applicants exceeds the overall allowed amount, then the school will revert to determining which grade cluster
has exceeded its limit and conduct a lottery accordingly for the oversubscribed grade clusters.
For each grade cluster, a computer program will randomly select a student name from the pool of enrollment
applicants for that grade cluster until the number of available slots is filled, or the pool of enrollment applications
is exhausted. As each student in a grade cluster is selected, siblings of that student who have also completed
the applicable enrollment steps, excluding course placement, will be accepted as long as a slot in their grade
cluster is available. When all available slots have been filled, students not selected will be placed on a waiting
list in the order in which they completed stage two based on the automated Connexus waitlist time/date stamp.
Waitlisted siblings of selected students will be given the first priority to enroll. The parents of selected students
will receive an email confirmation within five business days after the lottery and must confirm student attendance
by a set deadline. Students without confirmed attendance by the set deadline will forfeit their slots to the next
eligible students on the waiting list.
ARCA will continue to accept applications after the open application period. If the school is oversubscribed these
students will be placed on the waiting list in order they complete the applicable enrollment process steps,
including course placement. These students will be allowed to enroll based on the availability of space in their
grade cluster and their place on the waiting list. Students who complete the entire process first will be offered the
space first, after siblings. If the school is not oversubscribed by the end of the open application period, no lottery
will be held and ARCA will continue to accept applications and admit eligible students in the order they
completed all enrollment tasks, based on availability in their respective grade clusters. Again, once the
enrollment limit has been met, students will be placed on a waitlist and allowed to enroll if space becomes
available in their grade cluster.
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If it is believed that the use of a weighted lottery is required by federal court or
administrative order, explain and furnish a copy of the order.
Applicant Response:
It will not be necessary for ARCA to utilize a weighted lottery as there is no history of discriminatory practices and
the lotteries, if necessary, are public and monitored for fairness. The current racial/ethnic demographics of
students attending the 28 schools supported by Connections nationwide are representative of similar
demographics to the 26 states in which the schools are located. Currently schools supported by Connections
serve students of the following races/ethnic groups, as reported by families during the enrollment process: 78%
White, 15% Black/African American, 3% Asian, 3% American Indian or Alaskan Native, and 1% Native Hawaiian
or Other Pacific Islander. Additionally, 13% of families identified their ethnicity as Hispanic/Latino and 87% NonHispanic/Latino. Based on these figures, it is evident that schools supported by Connections do not include
discriminatory practices in the enrollment process and furthermore encourage families regardless of their socioeconomic circumstances to enroll. ARCA will continue this in adherence with state and federal regulation and
anticipates enrolling students of similar demographics to the public school population in Arkansas.
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12.

Name any founders or board members of the proposed charter's sponsoring
entity, management company staff, and/or leaders of the proposed charter who
have any prior involvement in the operation of one or more other charter
schools and complete a Prior Charter Involvement template for each individual
listed.

Applicant Response:
We have provided prior charter involvement forms for the Board of Directors (Dennis Beck, Virginia Walden
Ford, and Fritz Steiger) and for members of the team from our proposed partner, Connections (Earl Grier and
Bryce Adams) in Attachment 9.
Dennis Beck has previous involvement with Pennsylvania Leadership Charter School (West Chester, PA).
Virginia Walden Ford has previous involvement with Premier Public Charter School (Little Rock, AR) and Booker
T. Washington Public Charter School (Washington DC).
Fritz Steiger has previous involvement with the Benton County School of the Arts (Rogers, AR).
Earl Grier has previous involvement with the following schools supported by Connections:
• Wyoming Connections Academy (WCA)
• Michigan Connections Academy (MICA)
• Georgia Connections Academy (GACA)
• Louisiana Connections Academy (LACA)
• Ohio Connections Academy (OCA)
• South Carolina Connections Academy (SCCA)
• Indiana Connections Academy (INCA)
• Kansas Connections Academy (KCA)
• MTS Minnesota Connections Academy (MTSMCA)
• Commonwealth Connections Academy (CCA)
• Iowa Connections Academy (IACA)
Bryce Adams has previous involvement with the following schools supported by Connections:
• Texas Connections Academy @ Houston (TCAH)
• Oklahoma Connections Academy (OKCA)
• Louisiana Connections Academy (LACA)
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13.

Summarize the job descriptions of the school director and other key personnel.
Specify the qualifications to be met by professional employees (administrators,
teachers, counselors, etc.) of the program. List the types of administrative
positions, teaching positions, and support positions for the school.

Applicant Response:
Staffing Plan
Staffing levels are described in full-time equivalent units (FTE). FTE represents the total number of hours worked
divided by the maximum number of hours in a full-time schedule for that position allowing for fractional
representation of some positions.
FTE Staffing for 2015-2016 (280 students in grades K-5/720 students in grades 6-12/total of 1,000 students)
1 Principal
1 Assistant Principal
2 Administrative Assistants
1 Manager of Special Education
1 Manager of Counseling
6.6 Teachers (K-5)
20.5 Teachers (6-12)
2.8 Advisory Teachers/School Counselors
2.7 Special Education Teachers
38.6 TOTAL STAFF
30.7:1 Student-to-teacher ratio
FTE Staffing for 2016-2017 (560 students in grades K-5/1,440 students in grades 6-12/total of 1,000 students)
1 Principal
3 Assistant Principals
4 Administrative Assistants
1 Manager of Special Education
1 Manager of Counseling
13.3 Teachers (K-5)
41.1 Teachers (6-12)
5.7 Advisory Teachers/School Counselors
5.5 Special Education Teachers
75.6 TOTAL STAFF
30:1 Student-to-teacher ratio
Salary Scales
The Board anticipates hiring staff in the following salary ranges. The Board reserves the right to alter the scales
accordingly based on personnel experience.
Principal: $65,000 - $95,000/year (includes bonus)
Assistant Principal: $55,000 - $70,000/year (includes bonus)
Administrative Assistants: $25,000 - $35,000/year
Manager of Special Education: $48,000 - $70,000/per year (includes bonus)
Manager of Counseling: $45,000 - $65,000/per year base (includes bonus)
Teachers (K-5 and 6-12): $34,000 - $42,000/per year (includes bonus)
Advisory Teachers/School Counselors: $34,000 - $42,000/per year (includes bonus)
Special Education Teachers: $34,000 - $42,000/per year (includes bonus)
Job Descriptions
Ideally, candidates for these positions will meet the requirements listed. However, requirements for these
positions might change based on other strengths of potential candidates.
Principal/School Director/Operations Director (contracted position)
The Principal will manage teachers as they teach students and consult regularly with Learning Coaches,
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ensuring that each student successfully completes his/her instructional program. The Principal is responsible for
overall school operation working with parents, students, staff and teachers.
• Administrative credential required
• Minimum of 5 years teaching experience and some administrative/management experience
• Online teaching experience is preferred.
• Advanced degree is preferred
• Excellent communication skills, both oral and written
• Demonstrated ability to work well in fast paced environment
• Technologically proficient
Assistant Principal (contracted position)
The Assistant Principal will work collaboratively with the Principal. He/she will manage all of the site-based, nonacademic school operations. He/she will work closely with the enrollment, technical support, materials
management, fulfillment, finance, human resources, payroll, and facilities management functions. He/she will
manage a range of special projects.
• Administrative certification
• Minimum of five years of relevant work experience
• Some operational/logistical experience and/or administrative/management experience
• Relevant advanced degree is preferred
• Education experience
• Excellent communication skills, both oral and written
• Technologically proficient
Administrative Assistant (contracted position)
The Administrative Assistant will be responsible for daily administrative tasks of the school such as answering
phones and email, receiving visitors, assisting the Principal and teachers with administrative tasks, filing and
other duties as assigned.
• Proficient with Microsoft tools and web-based applications
• Ability to multitask in a fast paced environment
• Good interpersonal skills and attention to detail
• Excellent communication skills, both oral and written
• Demonstrated ability to work well in fast-paced team environment
Manager of Special Education (contracted position)
The Manager of Special Education will oversee all aspects of educational service delivery for students with
special education needs. The Manager will ensure that the school operates in compliance with all state and
federal regulations, and data are being collected, stored, and updated in a manner that meets all compliance
expectations. The Manager will ensure that the school is providing appropriate programs in the least restrictive
environment for all students with special needs. This will include managing the pre-referral and IEP processes,
maintaining student data, communicating with parents, locating and contracting with service providers, and
ensuring that the school operates in compliance with special education law and procedures at all times. The
Manager may also have a reduced teaching load.
• Masters' Degree in Special Education or related Education Field
• Valid Special Education credential in Arkansas
• Teaching experience in Special Education
• Expertise in special education law and compliance; experience in IDEA administration
• Excellent communication skills, both oral and written
• Demonstrated ability to work well in fast paced environment
• Technologically proficient
Manager of Counseling (contracted position)
The Manager of Counseling will work with the leadership team to ensure that each student successfully
completes his/her instructional program. The Manager will provide direction to staff and will assist students and
parents in understanding and meeting graduation requirements, course selection and scheduling, post-secondary
school planning, and crisis intervention.
• Minimum of 5 years teaching experience, some counseling/management experience
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Arkansas Counseling Credential endorsement
Advanced degree
Technologically proficient
Excellent communication skills, both oral and written
Demonstrated ability to work well in fast paced environment

K-5 and 6-12 Teachers (contracted position)
Certified teachers will teach students and support the instructional programs. They will consult regularly with
Learning Coaches to ensure that each student successfully completes his/her instructional program. In hiring the
staff, consideration will be given to selecting ESOL/TESOL certified leaders and teachers and ELL roles will be
distributed to those staff with proper certification.
• Highly qualified and certified to teach in Arkansas (appropriate to grade and subject level responsibilities)
• Strong technology skills
• Excellent communication skills, both oral and written
• Demonstrated ability to work well in fast paced environment
• Ability to work some occasional evening hours, as needed to support some families
Advisory Teacher/School Counselor (contracted position)
The Advisory Teacher/School Counselor will assist students and Learning Coaches with course selection,
scheduling and will be the initial point of contact for student concerns that span multiple subject areas as well as
non-academic issues. The Advisory Teacher/School Counselor will become an expert on course and credit
requirements to establish counseling processes. The Advisory Teacher/School Counselor may also carry a
teaching load in addition to advisory duties.
• Arkansas teacher certification in a secondary content area or grade level or Arkansas Counseling certification
• Strong technology skills
• Excellent communication skills, both oral and written
• Excellent attention to detail and organizational skills
• Demonstrated ability to work well in fast-paced environment
Special Education Teachers (contracted position)
The Special Education Teacher will teach students with special needs and manage instructional programs for
students with special needs. They will consult regularly with Learning Coaches and students to ensure that each
student successfully completes his/her instructional program. Special Education Teachers will participate in all
steps of the IEP process. They will work closely with other teachers and district/state professionals to ensure that
the school's special education program is successful and operating in compliance with federal and state
regulations. The Special Education Teacher will utilize technology to deliver online instruction and teach students.
• Degree in Special Education or related Education Field
• Valid Special Education credential in Arkansas
• Experience in policy (IDEA) and/or administration with Special Education
• Strong technology skills
• Excellent communication skills, both oral and written
• Demonstrated ability to work well in fast paced environment
Connections Support Services
Connections will provide the following support products and services as described in the Professional Service
Agreement.
• Aligned Curriculum
• Connexus Access
• Enrollment Processing
• Course Placement
• Recruitment and Community Education
• Management of Instructional Materials
• Professional Development
• Special Education Support Service
• Student Records Support
• Professional and Technical Support Services
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• Human Resources
• Facilities Support
• Finance Support
Finance Support (contracted position)
The school will contract with Connections for finance support. The school will follow a financial and accounting
plan compliant with generally accepted accounting principles (GAAP) and will provide an accurate accounting of
all of its finances, ensure sufficient information for audit purposes, and provide data in the format needed for
accurate and timely annual financial reports. ARCA will comply with Federal monitoring requirements for any
Federal funds it receives. Each month, the Board will receive a set of detailed financial statements that will
include a revenue and expense statement, a balance sheet, invoice detail (vendor, amount, date, purpose), any
grant fund expenditures, cash receipts from all sources, and a transaction listing.
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14.

Explain how the school will conduct its business office. Tell about business office
personnel and describe the plan for managing procurement activities, and the
process by which the school governance will adopt an annual budget.

Applicant Response:
The Board is responsible for the completion and results of all accounting reports as required by law, regulation,
or the charter, including a report of budgeted and actual expenses. The Board will provide any information
required by the ADE or its auditors.
The Board designated Virginia Walden Ford, one of its members, to serve as the Treasurer of the school. The
Treasurer has the oversight responsibility for all funds and securities and for monies due and payable from any
source, including the deposit of monies in the banks, trust companies, or other depositories as will be selected in
accordance with the provisions of the Bylaws.
The Treasurer will receive supporting documentation for all invoices as well as a transaction listing of all activity
in the school's bank account. In addition to reviewing the actual monthly and year-to-date results for the school,
the Treasurer will review a monthly projection for the balance of the school year in order to provide the Board
with visibility to the projected financial position of the school at the end of the fiscal year. This report will be
reviewed at each Board meeting to ensure that the school has sufficient funds to meet all of its obligations and to
stay on a sound financial footing. Potential shortfalls will be identified with sufficient time to make adjustments in
the school's operations to ensure that a sufficient fund balance is always available at the end of each school year.
ARCA will use industry-standard accounting software to ensure proper bookkeeping. ARCA will also establish
policies and procedures and will institute rigorous financial controls including the following:
• ARCA will develop and maintain simple check request and purchase order forms to document the
authorization of non-payroll expenditures. All proposed expenditures must be approved by a designee of the
Board. The designee will review the proposed expenditure for approval and to determine whether it is
consistent with the Board's adopted budget. Supporting documentation will be required for all expenditures.
• To ensure fiscal responsibility and compliance, the Board will meet regularly to review the operations and
financial performance of the school.
• ARCA will maintain its accounts at a federally insured commercial bank or credit union. Funds will be
deposited in non-speculative accounts including federally-insured savings or checking accounts or invested
in non- speculative federally-backed instruments. Access to these accounts will be limited to individuals
designated by the Board.
• Each month, ARCA will produce a set of detailed financial statements that include a statement of activities, a
balance sheet, bank reconciliations, invoice detail, payroll registers, any grant fund expenditures, cash
receipts from all sources, and a transaction listing of all activity. The Treasurer will be provided with access
to such financial documents for review as an increased measure of oversight and governance.
The Board will use a sound budgeting and forecasting policy and procedures to monitor revenue and authorize
expenditures according to any restrictions placed on such revenue. A detailed revenue and expense statement
will be reviewed at each Board meeting and will serve as the vehicle to authorize future expenditures, along with
the adopted budget and other policies.
Plan for Managing Procurement Activities
The Board will follow all state regulations regarding procurement activities that are not waived (the Board is
asking for waiver to A.C.A. §6-21-301 et seq. Acquisition of Commodities Generally which requires bidding on
contracts over $10,000). Members have experience operating businesses and schools and are familiar with
standard procurement processes including the Request for Proposal process. The Board will work with legal
counsel to ensure all required procurement steps are completed and that all regulations are met.
Personnel who will Perform Business Duties
ARCA intends to contract with Connections for business support and assistance with performing various financial
functions. Connections will be required to provide financial reports and supporting documentation for all
expenditures to the Treasurer and the Board as a whole. The Charter School Financial Services team at
Connections currently performs this similar function for 28 other charter schools 17 other states and has an
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exemplary audit record. Functions performed by this team, under the direction of the various boards, include:
• Preparing financial reports and disclosures to meet the reporting needs of multiple schools in various states.
• Performing daily accounting activities and general ledger maintenance to record charter school financial
activity.
• Providing accounting and financial/legislative audit support services for schools reporting under non-profit
and governmental GAAP.
• Monitoring federal/state accounting and regulatory requirements unique to various states to ensure school
compliance.
• Assisting with developing internal control design, and providing support for the implementation of school
financial processes and procedures.
• Assisting with financial budgeting and forecasting functions on behalf of the schools.
• Providing training sessions to school management to increase their awareness of financial and compliance
matters unique to their school.
Connections will work closely with the Treasurer and the Board to deliver information in a manner that ensures
proper oversight is maintained over the school's financial operations.
Timeline and Process by which the Board will Review and Adopt an Annual Budget
On an annual basis and prior to any deadline specified in the charter, ARCA will present a balanced budget (i.e.,
not resulting in a cumulative net asset deficit) for the following fiscal year to the ADE or its auditors.
Developing ARCA's annual budget will be an iterative process incorporating input from key stakeholders
including the designated members of the Board including the Board Treasurer and the school's Principal. A
preliminary budget based on initial assumptions will be presented to the Board for approval before the start of the
school year. Once the beginning enrollment and updated perǦpupil funding figures are known, a revised budget
will be prepared. On a monthly basis, the budget will be compared to actuals and a reforecast will be prepared.
This process will provide the Board with the ability to change the financial direction of the school at any point.
Balanced Two-Year Budget
A balanced two-year budget estimate is included in Attachment 6. The budget does not rely on one-time grants
or other funds not presently guaranteed. It includes costs for all personnel, programs, and expenses.
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Complete the budget template showing a balanced budget with realistic expectations of
revenue and expenditures.
Provide the minimum number of students who must attend the charter in order for the
school to be financially viable. Describe the method used to calculate this number. Tell
who made the calculations and describe the financial expertise of the individuals who
assisted in this assessment.
Describe the contingency plan if fewer students than necessary for financial viability
enroll before the first day of school. Provide a detailed explanation of the ways in which
the charter leaders will provide the education program outlined in the application to fewer
students that determined necessary for financial viability or a date certain by which
charter leaders will notify the parents, leaders of surrounding districts and openenrollment charters, and staff at the Arkansas Department of Education that the school
will not open as anticipated.
Explain how charter leaders will provide the education program outlined in the
application if enough students for financial viability enroll and are admitted but fail to
arrive when school begins.
Describe preparations to pay for any unexpected, but necessary and possibly urgent
expenses.
Applicant Response:
The school's mission is to offer families throughout the state access to a quality education by providing the
personalized learning inherent in a high quality online school. ARCA will provide a complete public school
experience for students in grades K-12 focusing on the students' academic growth, social and emotional needs,
and post-secondary goals. The school will embody multiple hallmarks of excellence: a rigorous curriculum
aligned to the Arkansas Curriculum Frameworks, the Common Core State Standards and the Next Generation
Science Standards; Arkansas-certified teachers; and an educational management system designed to provide
accountability through data collection, analysis, and reporting. In order to achieve its mission, the school must
remain fiscally sound.
The completed budget template, provided in Attachment 6, is carefully aligned to the mission of the school and
demonstrates a school with sound financial planning.
Revenue is limited to State Charter School Aid. Enrollment figures have been based on the projections for the
initial size of the school and subsequent school growth and are consistent with demand in Arkansas for full-time
virtual education.
Expenditures are based upon reasonable estimates of anticipated expenses and are aligned to the school's
mission and performance goals. A majority of the school's expenses will be variable instead of fixed.
Personnel assumptions are based on staffing ratios that have been found to be effective in other online schools
and according to best practices in teaching in an online environment. The budget provides for a student-toteacher ratio (on an FTE basis) of approximately 30.5:1. Substitute teachers are usually not required in an online
environment, as the staff of the school can typically cover when a colleague is absent. ARCA does intend,
however, to identify some substitute teaching resources to address longer-term absences if needed.
For expenditures other than personnel, the budget assumes that expenses will be consistent with the full-time
online schools supported by ARCA's proposed partner, Connections. Unless specifically itemized in the budget
template, it was assumed that products and services will be provided by Connections under their Standard Fee
Schedule (included as Attachment 16 of this application). In the completed budget template, the anticipated
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expenses can be found under the following expenditure types:
• Administration
• Regular Classroom Instruction
• Special Education
• Fiscal Services
• Maintenance and Operations
For Administration, the budgeted Connections expenditure covers expenses such as:
• School Launch Support
• School Oversight
• School Leader Support and Development
• Legislative, Policies, Rules and Regulations Monitoring
• Accreditation Support
• Research and Analysis
• School Handbook Support
• Outreach Support
• Enrollment Services
• Academic Placement Services
• Student Records Management
• Professional Development and Training
• External Reporting Support
• State Testing Support
• Accountability Support
• Grant Identification, Writing, and Administration
• General Board Support
• Governance Training
• Authorizer Compliance and Reporting Support
• Human Resources Support
For Regular Classroom Instruction, the budgeted Connections expenditure covers expenses such as:
• Core and Elective courses
• Gifted and Talented Curriculum
• Advanced Placement (AP) courses
• Career Technology Education (CTE) courses
• Clubs and Activities
• Specialty Academies
• Connexus Education Management System (EMS)
• LiveLesson (Online Classroom)
• Staff Instructional Technology, and Software
• Student Instructional Technology, and Software
• Supplemental Instructional Support Programs
Connections' courses include 1,800 Teachlet proprietary instructional movies and more than 1,000 primary
source and instructional videos. Integrated “e-text” electronic textbooks are licensed from a variety of leading
publishers including Pearson, Perfection Learning, and others, while non-proprietary technology-based content is
licensed from “best of breed” providers such as Grolier Online®™ Houghton Mifflin Harcourt, and Discovery
Education™. In addition, the instructional design includes interactive LiveLesson sessions and threaded
discussions.
For Special Education, the budgeted Connections expenditure covers expenses related to special populations
such as:
• Special Education Protocol Development
• Special Education Training and Professional Development
• Special Education Oversight and Compliance Support
• IEP Management Software and Support
• Assistive Technology Procurement
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• Special Education Service Provider Coordination
• Accessibility Support
• 504 Plan Guidance
• Gifted Program Support
• At-Risk Population Support Services
• Homeless and Migrant Support
• ELL Support (provided by ESOL/TESOL certified leaders and teachers)
• School Counseling Support
For Fiscal Services, the budgeted Connections expenditure covers expenses such as:
School Financial Services
• Federal Programs Support
• Payroll
• Accounts Payable
• Cash Flow Protection
• School Business Support
• Internet Subsidy Management and Payment Processing
For Maintenance and Operations, the budgeted Connections expenditure covers expenses related to:
• Systems Administration
• Telecommunications Support
• Networking & Internet Connectivity
• MIS Help Desk
• Facilities Support Services
• Insurance/Risk Management Support
• Purchasing Support
Minimum Number of Students Required for Financial Viability
Although ARCA can budget for a lower enrollment level, the revenue would not support some of the features
proposed in this application. Any changes to the model presented in this application would require much
discussion and a decision by the Board.
In the event that enrollment is less than anticipated, the school would remain financially viable and the model
would remain consistent with the adopted budget. Most expenses of the school are anticipated to be variable
instead of fixed. This will ensure the majority of expenses will flex up and down with enrollment, thus cushioning
the impact of lower than estimated revenue due to an enrollment shortfall. Therefore, unlike a brick-and-mortar
charter school, there is no minimum number of students required for financial viability.
Contingency Plan to provide the Education Program outlined in the program if fewer students than
necessary for viability enroll and/or attend
As stated, most expenses of the school are anticipated to be variable instead of fixed. As an added measure
Connections has pledged to protect ARCA from deficits by offering “service credits” (discounts on Connections'provided products and services) as needed. A letter from the Connections' CFO is provided in Attachment 12.
These factors ensure that the school would remain financially viable and that the model would remain consistent
with the adopted budget.
Plans to Pay for Unexpected but Necessary Expenses
The budget includes a contingency fund balance which should allow for unexpected but necessary expenses.
Also, the proposed partner protects the school from cash flow volatility by awaiting reimbursement of charges
until the school has the funds available to make payment and by allowing the school to pay in installments.
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15.

Describe the manner in which an annual audit of the financial and programmatic
operations of the school will be conducted. If the school wishes to request that
the authorizer allow a licensed accountant or licensed certified public
accountant, rather than the Legislative Auditor, to perform the first-year audit,
identify the accountant by name, firm, address, and phone number. The named
accountant must meet the requirements of ADE Rules Governing Publicly
Funded Educational Institution Audit Requirements, including the prohibition
on auditors providing non-audit services (such as accounting or consulting
services) to auditees. A school’s preference as stated in this application
may not be changed without prior approval of the authorizer.

Applicant Response:
Annually, the Board will arrange for an audit of ARCA's financial statements in accordance with Government
Auditing Standards and the OMB Circular A-133. The financial statements will be presented using a fund basis
format which will include, at a minimum, the general fund and the special revenue fund presented separately with
and all other funds presented in the aggregate. These statements will be prepared in accordance with Generally
Accepted Accounting Principles and applicable ADE requirements.
ARCA requests the first year financial statement audit to be performed by a licensed Certified Public Accountant
in in good standing with the Arkansas Division of Legislative Audit. If approved, Randy L. Milligan, CPA (Partner,
Thomas & Thomas, LLP) in Little Rock is the preferred CPA firm.
The audit will be completed and filed with the ADE and the Arkansas Division of Legislative Audit within nine
months (Ark Code 6-20-1801).
The Board will review the results of the audit and all comments provided by the auditor in accordance with
requirements specified under Ark. Code 6-1-101 and, if needed, develop a corrective action plan to amend any
material weakness noted by the auditor.
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16.

It is affirmed that the public charter school will participate in the Arkansas Public
School Computer Network, as required by state statute and by State Board of
Education rule, for reporting both education data and financial data, including
grant funds or private donations received directly by the charter school.
✖ Yes

No
17.

Describe the facilities to be used. Give the present use of the facility. If the
facility to be used for the school is a facility of a school district, describe the terms
established by the local school board of the district stipulating the relationship
between the proposed public charter school and the district pertaining to the use
of the facility. Attach a copy of the agreement, signed by the president of the local
school board, the chair or president of the governing body of the proposed openenrollment public charter school, and the chief operating officer of the proposed
charter. If the facility is not operated by a school district, attach a copy of the
Facilities Utilization Agreement, signed by the entity owning or operating the
facility and the chief operating officer of the proposed charter. A proposed lease
may also be submitted but is not required. Please note that any lease or other
debt must be approved by the Commissioner of Education.

Applicant Response:
Identified Facility
ARCA will lease permanent space for administrative and teaching staff in Bentonville to serve as the teaching/
learning center where administrative and teaching staff will work. Currently, the Board has an agreement in place
with Regus to lease office space at 609 SW 8th Street in Bentonville. (http://www.regus.com/locations/businesscentre/arkansas-bentonville-bentonville-plaza) In addition, the Board has discussed securing a second office
space if needed in Bentonville after the charter is approved. The teaching/learning center will include at least one
conference room with doors for use in IEP conferences and other special education related activities.
Having the teachers located in physical centers allows for expanded professional development opportunities,
ensures quality control and visibility into the teaching process by school administration, and promotes
collaboration amongst teachers to excel student achievement. The teaching/learning centers can also host
parent teacher conferences as needed.
ARCA students will participate in state proficiency tests depending upon grade level. The school will set up inperson, proctored locations for state testing throughout the state based on the geographic location of the student
population.
As the school grows, the Board may explore additional satellite teaching/learning centers throughout the state
that are allowed under current rules and regulations. This would allow regional teaching/learning centers where
families may visit and teachers could be involved in local school field trips and state testing.
Remodeling or Adapting Facility
The facility will be appropriate and adequate for the school's program, the targeted population, and the public.
Online education requires minimal build out and can be accomplished in the timeframe needed. Criteria used to
analyze facilities include:
• Central location - easy access from major roadways, allowing students and staff from various areas to reach
the facilities easily. The facilities will have adequate space for teacher cubicles, a Principal's office, a
conference room, and a break room/kitchenette.
• A certificate of occupancy, air-conditioning, heating and illuminated fluorescent lights, male and female
bathrooms and parking, handicapped accessible, and fully equipped with sprinklers and other fire safety
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•
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•
•

equipment.
Necessary infrastructure to support the computer network.
In compliance with or capable of modification to bring them into compliance with all local building, zoning and
health and safety requirements.
Meet all local minimum Americans with Disabilities Act (ADA) standards.
Ample parking accommodations.
Comprised of approximately 20% office space and 80% open area for cubicles.
Secure location for storing testing materials and protected student data.

ARCA has Access to the Necessary Resources to Fund the Facility Plan
The facility has been accounted for in the budgeting process.
Lease Terms
While the lease has not yet been negotiated with Regus or approved by the Commissioner of Education, the
Board anticipates doing so once the charter is approved. Certain key terms will likely be included in the lease.
These include, but are not limited to:
• Early termination provision in the event of charter revocation or non-renewal
• Turnkey demo and build-out of space by landlord at landlord's expense
• Options for renewal
• Rights of First Offer or First Refusal, when possible, on contiguous space
• Inability of landlord to re-locate the premises
• Rent abatement in the event of diminution of space
• Insurance terms consistent with ARCA's policies
• Pre-approval for tenant's improvements (voice/data/electric)
ARCA's demos and build-outs will encompass setting up a typical office environment. The landlord will provide
turn-key solutions with standard building finishes, pursuant to a CAD test fit provided to landlords by ARCA.
Given this method of securing space, ARCA plans to primarily provide the space layout and understand the
landlord's amortization schedule for tenant improvements.
Continued operation, Maintenance, and Repair of Facility
ARCA will take the necessary steps to secure the Certificate of Occupancy for the teaching/learning center.
The lease for the selected teaching/learning center provides for janitorial service.
The facilities will comply with all applicable state and local health and safety requirements. ARCA will follow
applicable city planning review procedures.
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Identify the owner(s) of the proposed facility and describe their relationship,
if any, with:
(1) Members of the local board of the public school district where the
proposed open-enrollment public charter school will be located,
(2) Employees of the public school district where the proposed
open-enrollment public charter school will be located,
(3) The eligible entity sponsoring the open-enrollment public
charter school, or
(4) Employees/directors/administrators of the sponsoring entity
or proposed open-enrollment public charter school.
Applicant Response:
Regus is publicly-traded on the London Stock Exchange. To the best of their management's knowledge, they do
not have any ties to members of the Bentonville Public School District board, employees of Bentonville Public
School District, Arkansas Connections Academy, Inc., or employees/directors/administrators of Arkansas
Connections Academy, Inc.

The facility will comply with all requirements for accessibility in accordance with
the Americans with Disabilities Act (ADA) and Individuals with Disabilities
Education Act (IDEA) and all other state and federal laws and local zoning
ordinances.
✖ Yes

No
If the facility does not currently meet these requirements, provide a list of items
that will need to be addressed to bring the facility into compliance. Also include a
statement of permissible uses for the facility from the local zoning authority, and
whether there are any alcohol sales within 1,000 feet of the facility.
Applicant Response:
The facility will meet all Americans with Disabilities Act (ADA) and Individuals with Disabilities Education Act
(IDEA) requirements. The property is zoned C-2 (General Commercial) which permits standard office use as well
as multiple other uses specified in the attached statement of permissible uses for the facility (Attachment 15).
There are no alcohol sales within 1,000 feet of the facility.
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18.

For each and every individual specifically identified by name in Section A of
the application (the contact person, chief operating officer, board members,
and other individuals), identify any family or financial relationship which may
exist between that individual and:
(A) Any other individual specifically identified by name in Section A of the
application;
(B) Any individual or entity with whom the sponsoring entity or charter
school has contracted, or intends to contract, to provide any services
or products for the proposed charter school; and/or
(C) The owner(s) of the facilities to be used.
For the purpose of this prompt, an individual has a financial relationship
with another individual or entity if he or she:
(1) Receives compensation or benefits directly or indirectly from the
entity or individual;
(2) Is an officer, director, partner, employee, or owner of more than 5%
of the shares of an entity that is a corporation, partnership, sole
proprietorship, or LLC; and/or
(3) Has a family member (spouse, sibling, parent or child, or the spouse
of a sibling, parent, or child) who is an officer, director, partner,
employee, or owner of more than 5% of the shares of an entity that is
a corporation, partnership, sole proprietorship, or LLC.

Applicant Response:
The following Board Members, who are volunteers and not receiving any pay for being on the Board or working on
this application, were identified in Section A of the application:
• Dennis Beck, Board President
• Virginia Walden Ford, Board Treasurer
• Fritz Steiger, Board Secretary
The following people work for and are paid by the Board's support partner, Connections, and were identified in
Section A of the application:
• Earl Grier, Connections Education Vice President
• Bryce Adams, Connections Education, Senior Director
• Lyn McCullen, Connections Education Director
None of the Board Members have a family or financial relationship with any other individual specifically identified
by name in Section A of the application, or any individual or entity with whom Arkansas Connections Academy,
Inc. or ARCA have contracted, or intends to contract, to provide any services or products for ARCA; or Regus, the
owner of the facilities to be used.
None of the Board Members receive compensation or benefits directly or indirectly from Arkansas Connections
Academy, Inc., ARCA, or Connections. None of the Board Members are an officer, director, partner, employee, or
owner of more than 5% of the shares of an entity that is a corporation, partnership, sole proprietorship, or LLC.
None of the Board Members have a family member (spouse, sibling, parent or child, or the spouse of a sibling,
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parent, or child) who is an officer, director, partner, employee, or owner of more than 5% of the shares of an entity
that is a corporation, partnership, sole proprietorship, or LLC.
The Connections staff support team, Earl Grier, Bryce Adams, and Lyn McCullen do receive compensation from
Connections. These individuals were involved in the application process at the behest of the Board.
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Explain the procedures to be followed if a conflict of interest is identified. The
procedures must ensure that all actions are in the best interest of the school and
the students at the school.
Applicant Response:
The Board is committed to the highest standards of ethical conduct. The purpose of a Conflict of Interest policy is
to protect ARCA when the Board is contemplating entering into a transaction or arrangement that might
impermissibly benefit the private Financial Interest of an Officer or Director of the Board. In addition, the Conflict
of Interest policy provides the Board with a procedure which, if observed, will allow a transaction or arrangement
to be treated as valid and binding even though Board Director has, or may have, a Conflict of Interest with
respect to the transaction.
The Board places great importance on making clear any existing or potential Conflicts of Interest. All such
Conflicts of Interest shall be declared by the member concerned and noted in the Board meeting minutes.
Duty to Disclose
In connection with any transaction or arrangement that might give rise to a Conflict of Interest, an Interested
Person must disclose the existence of his or her Financial Interest and must be given the opportunity to disclose
all material facts to the Board. The Interested Person must make this disclosure at the start of the regularly
scheduled Board meeting following discovery of the Financial Interest; provided, however, that no action can be
taken on such disclosure unless the issue was identified in the posted agenda for the meeting where required by
the Open Meetings Law.
Determining Whether a Conflict of Interest Exists
After disclosure of the Financial Interest and all material facts, and after any discussion with the Board, the
interested Board member shall not participate in the discussions or vote on the matter. The remaining Board
members and Board Counsel will determine whether a Conflict of Interest exists.
Procedures for Addressing the Conflict of Interest
1. If the Board determines that a Financial Interest of a Board member constitutes a Conflict of Interest, the
Board Chair (or acting Board Chair if the sitting chair is the Interested Person) shall, if appropriate, appoint a
disinterested person or committee to investigate alternatives to the proposed transaction or arrangement
giving rise to the conflict.
2. After exercising due diligence, the Board shall determine whether it can obtain a more advantageous
transaction or arrangement with reasonable efforts from a person or entity that would not give rise to a
Conflict of Interest.
3. If a more advantageous transaction or arrangement is not reasonably attainable, and the State's Ethics Laws
do not prohibit or invalidate the proposed transaction, the Board or committee shall determine by a majority
vote whether the proposed transaction or arrangement is in the School's best interest, for its own benefit, and
whether the transaction is fair and reasonable to the School. Based on this determination, the Board shall
decide whether to enter into the proposed transaction or arrangement.
4. The Board shall make its determination using the Rebuttable Presumption Checklist (Property) as a guide.
Violations of the Conflict of Interest Policy
1. If the Board or committee has reasonable cause to believe that a member has failed to disclose an actual or
possible Conflict of Interest, it shall inform the member of the basis for such belief and afford the member an
opportunity to explain the alleged failure to disclose.
2. If, after hearing the response of the member and making such further investigation as the Board deems
warranted under the circumstances, the Board determines that the member has in fact failed to disclose an
actual or possible Conflict of Interest, the Board shall take appropriate corrective action.
Records of Proceedings
The minutes of the Board shall document the Conflict of Interest and contain:
• The names of the persons who disclosed or otherwise were found to have a Financial Interest giving rise to
an actual or possible Conflict of Interest, the nature of the Financial Interest, any action taken to determine
whether a Conflict of Interest was present, and the Board's decision as to whether a Conflict of Interest in fact
existed.
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The names of the persons who were present for discussions and votes relating to the transaction or
arrangement, the content of the discussion, including any alternatives to the proposed transaction or
arrangement, and a record of any votes taken on the subject.

Compensation
1. A voting member of the Board who receives direct or indirect compensation from the School for services that
are necessary for carrying out ARCA's purposes (other than serving as a Board Director), where this is
permitted by law or not otherwise prohibited, is precluded from participating in discussions or votes pertaining
to that member's compensation.
2. A voting member of any committee whose jurisdiction includes compensation matters and who receives
direct or indirect compensation from ARCA for services is precluded from participating in discussions or votes
pertaining to that member's compensation.
3. When setting compensation for any individual, the Board committee with jurisdiction over compensation
matters shall set such compensation using the Rebuttable Presumption Checklist (Compensation).
4. No Board member is precluded from providing information to the Board of Directors or any committee of the
Board regarding member compensation.
Annual Statements
Each Director and member of the Board shall annually sign the Conflict of Interest Disclosure Statement, which
affirms that the Board member:
• Has received a copy of the Conflict of Interest Policy
• Has read and understands the Policy
• Has agreed to comply with the Policy
• Understands that ARCA is a charitable organization and that in order to maintain its federal tax exemption it
must engage primarily in activities that accomplish one or more of its tax-exempt purposes.
Periodic Review
The Board shall conduct periodic reviews to ensure that ARCA operates in a manner consistent with its
charitable purposes and does not engage in activities that could jeopardize its status as an organization exempt
from federal income tax.
The periodic reviews shall, at a minimum, address the following subjects:
• Whether compensation arrangements and benefits are reasonable and the result of arm's-length bargaining
and do not result in inurement or impermissible private benefit.
• Whether partnership and joint venture arrangements and third party transactions conform to written policies,
are properly recorded, reflect reasonable payments for goods and services, further the ARCA's charitable
purposes, and do not result in inurement or impermissible private benefit.
• Whether agreements with employees and third-party payers further the ARCA's charitable purposes and do
not result in inurnment or impermissible private benefit.
In conducting the periodic reviews provided for above, ARCA may use outside advisors. The use of outside
advisors does not relieve the Board of its responsibility for ensuring that periodic reviews are conducted.
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19.

Describe the manner in which the school will make provisions for food services.
State whether the proposed charter school will apply to participate in the federal
National School Lunch program or other federal nutrition programs.

Applicant Response:
ARCA is asking for a waiver from the Food Services requirement, including the School Breakfast Program
(6-8-705). Since ARCA serves students statewide primarily out of their homes, the school will not be offering a
food service program. Parents will be fully informed of this fact prior to their students' enrollment in the school so
that they may make the best school choice for their family. The school does not intend to participate in the
National School Lunch program.
For purposes of demographic documentation, however, ARCA will request during the enrollment process that
families who qualify for Free or Reduced Price Meals, based on past eligibility for these services or current
family income, to identify themselves. The purpose of collecting this information is to ensure that the school will
be prepared to arrange supplemental educational resources available to students and the school that have
income-based eligibility requirements. Parents will be fully informed that volunteering this information will not
entitle their family to meal service. ARCA staff will refer families who qualify for Free or Reduced Price Meals to
local social service agencies for food assistance upon request. In the event that the federally funded lunch
program is changed to permit the distribution of direct assistance to families, ARCA will be prepared to seek
funds to provide this service.
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20.

Describe how the parents or guardians of the enrolled students and other
members of the community will be involved with the school to positively impact
the charter school’s educational programs.

Applicant Response:
Plan for Involving Parents and Guardians in ARCA's Education Programs
ARCA values parental engagement. Parents will serve as Learning Coaches and play an active role in the
learning process, providing input and communicating regularly with teachers. ARCA will promote the significant
role of parents by providing training for parents and multiple avenues for communication. Regular feedback
through surveys and the StarTrack system encourages summative and formative feedback for the learning
process.
Parents will have multiple opportunities to shape the overall school experience. During the life of the school, they
can volunteer to serve as Community Coordinators, arranging field trips and other face-to-face activities.
Community Coordinators will often develop group projects, typically with a charitable or community service goal
for students to participate in face-to-face as well as online.
Before the school opens and throughout the school year, parents can also join Club Orange. This exciting club
brings together currently enrolled parents who reach out to their local communities to spread the word about
ARCA with parents of prospective students. Club Orange members:
• Support and grow ARCA
• Spread the word to other families who would benefit from an online education option
• Receive a membership kit with rewards, tools, and ideas to help promote ARCA
Frequent and purposeful communication with parents and Learning Coaches help the teacher monitor the
student's progress, keep parents informed of current school happenings, and help the school grow and improve
from parent feedback. Scheduled phone calls, LiveLesson sessions, WebMail messages, and face-to-face
meetings will all be used to help conduct parent-teacher conferences. ARCA will regularly provide templates for
communication and distribute important information in collaboration with the Principal through school
newsletters, the school's website's home page, and must read WebMail messages to ensure parents will be
informed. Teachers will document all communication with parents and/or students in the log section of
Connexus, which allows for detailed tracking of interactions as well as seamless support for students and their
families from multiple individuals.
Families are encouraged to participate in various back-to-school and end-of-the-year events such as picnics or
bowling leagues as well as educational field trips offered throughout the year. These activities and events are
organized through the school staff and Community Coordinators throughout the state. Families are notified
through WebMail and the school newsletters.
Involve the Parents, Employees and Broader Community in Carrying Out the Terms of the Charter
It takes active involvement of all stakeholders to ensure the success of ARCA and its students, and the
successful fulfillment of the school's charter. Parents, employees, and community members will be actively
involved in the planning on the future of the school and developing close relationships with each other.
Administrators and teachers will have regularly scheduled staff meetings to discuss issues important to the
school and maintaining the charter. Professional development will also be conducted at the staff meetings and
offered virtually periodically throughout the year.
We will survey parents and employees annually to evaluate the school on a number of criteria including student
progress, teacher support, and quality of the curriculum. Parents and employees will be surveyed to get their
feedback on the program to help identify what the school is doing well and how it can improve.
To keep families and community members informed and involved, ARCA will maintain a public website and
social media pages (Facebook, Pinterest, Twitter, etc.) that contains all relevant and required information. ARCA
will develop a student information and community education plan to inform potential students, their parents/
guardians, and other interested parties about the education program.
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21.

List the provisions of Title 6 of the Arkansas Code Annotated (Education Code),
State Board of Education rules, and sections of the Standards for Accreditation of
Arkansas Public Schools and School Districts from which the public charter school
seeks to be exempted in order to meet the goals of the school. Identify the specific
statute, rule, or standard requested to be waived by title and section number if
applicable. Provide a brief description of the rationale for each waiver
requested that explains the way in which each waiver assists in
implementing the educational program of the charter and fulfilling the
charter's mission.

Applicant Response:
A.C.A. §6-10-106 Uniform dates for beginning and end of school year
A.C.A. §6-16-102 School day
A.C.A. §6-18-211 Mandatory attendance for students in grades nine through twelve
A.C.A. §6-18-213(a)(2) Attendance records and reports generally
ADE Rules - Mandatory Attendance Requirements for Students in Grades Nine through 12
Standards for Accreditation 10.01.4 Required Time for Instruction
Standards for Accreditation 14.03
Students in an online school are able to work on their own schedules. ARCA will track student attendance
electronically based on student engagement and completed work rather than physical attendance and seat-time.
Planned instruction time will not average less than 30 hours per week. Students are able to work across the
entire week rather than five days, so instructional time may average less than six hours per day over a seven-day
week.
A.C.A. §6-10-110 Fire marshal program
A.C.A. §6-10-121 Tornado safety drills
A.C.A. §6-10-122 Automated external defibrillators required
A.C.A. §6-10-123 School-based automated external defibrillator and cardiopulmonary resuscitation
programs
A.C.A. §6-15-1005(b)(5)(A) Safe, equitable, and accountable public schools
A.C.A. §6-15-1302 Emergency plans for terrorist attacks
A.C.A. §6-17-102 Emergency first aid personnel
A.C.A. §6-18-503(a)(1)(C)(i) Written student discipline policies required
A.C.A. §6-19-101 et seq. Transportation except A.C.A. §6-19-103 Directors exempt from liabilities
A.C.A. §6-21-106 Fire hazards inspection prior to closing for breaks
A.C.A. §6-21-117 Leased academic facilities
A.C.A. §6-21-806 Academic Facilities Master Plan Program - School districts
A.C.A. §6-48-101 et seq. Alternative Learning Environments
ADE Rules - Automated External Defibrillator (AED) Devices and Cardiopulmonary Resuscitation (CPR)
ADE Rules - Automated External Defibrillators, Requirement of Schools to Have
ADE Rules - School Fire Marshal
ADE Rules - Student Discipline and School Safety Policies
Students will not be physically present at or need transportation to/from the ARCA teaching/learning center.
ARCA will ensure a safe working environment for its staff. The Board will adopt its own student discipline, school
safety, and transportation policies in consultation with Connections Education and independent Board counsel.
A.C.A. §6-16-143 Cardiopulmonary resuscitation instruction
Students will receive instruction in cardiopulmonary resuscitation but since instruction will be online, there will not
be a psychomotor (“hands-on”) component.
A.C.A. §6-15-1004 Qualified teachers in every public school classroom
A.C.A. §6-17-302 Public school principals - Qualifications and responsibilities
A.C.A. §6-17-309 Licensure - Waiver
A.C.A. §6-17-401 Teacher's license requirement
A.C.A. §6-17-427 Superintendent license - Superintendent mentoring program required
A.C.A. §6-17-802 Twelve-month contracts for vocational agriculture teachers
A.C.A. §6-17-902 Definitions [Arkansas Teachers' Salary Law]
A.C.A. §6-17-919 Warrants void without valid certificate and contract
ADE Rules - Licensure - Educator Licensure
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ADE Rules - Business Manager Qualifications
Standards for Accreditation 15.01 School District Superintendent
Standards for Accreditation 15.02 Principals
Standards for Accreditation 15.03 Licensure and Renewal
ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to Teach a
Class for More Than Thirty (30) Consecutive Days and for Granting Waivers
The Board will contract with Connections Education for and Connections Education will employ effective
administration, Highly Qualified Arkansas teachers, and support staff. All staff will be subject to background
checks and the Code of Ethics for Arkansas Educators.
A.C.A. §6-17-201 et seq. Personnel Policies
A.C.A. §6-17-901 et seq. The Arkansas Teachers' Salary Law except A.C.A. §6-17-913 Audit of Accounts
A.C.A. §6-17-1111 Life and disability insurance - Employee eligibility - Allocation of costs
A.C.A. §6-17-1117 Health insurance
A.C.A. §6-17-1201 et seq. The Teachers' Minimum Sick Leave Law
A.C.A. §6-17-1301 et seq. The School Employees' Minimum Sick Leave Law
A.C.A. §6-17-1501 et seq. Teacher Fair Dismissal Act
A.C.A. §6-17-1701 et seq. Public School Employee Fair Hearing Act
A.C.A. §6-17-2201 et seq. Classified School Employee Minimum Salary Act
A.C.A. §6-17-2301 et seq. Personnel Policy Law for Classified Employees
A.C.A. §6-17-2401 et seq. Teacher Compensation Program of 2003
A.C.A. §6-20-2208(c)(1) Monitoring of expenditures
ADE Rules - Personnel Policies and Salary Schedules
The Board will contract with Connections Education to hire, employ, compensate, provide benefits to, and
dismiss staff based on school need, staff effectiveness, and student outcomes. The Board will maintain its own
personnel policies and grievance procedures.
A.C.A. §6-16-1203(a)(2) Teacher skills and training
A.C.A. §6-17-701 et seq. Professional development
A.C.A. §6-17-2801 et seq. Teacher Excellence and Support System
ADE Rules - Leader Excellence and Development System (LEADS)
ADE Rules - Professional Development Emergency Rule Effective July 1, 2014
ADE Rules - Teacher Excellence and Support System Emergency Rule - Effective July 1, 2014
Standards for Accreditation 10.01.3 Required Time for Instruction and School Calendar
Standards for Accreditation 15.04 Professional Development and In-Service Training
The Board and Connections Education will ensure staff is properly trained and receives necessary professional
development in both staff's academic subjects and education technology. The Board and Connections Education
will evaluate and support staff for effectiveness.
A.C.A. §6-11-129(a)(1)(A)(ii), (vii), and (viii) Data to be accessible on website
A.C.A. §6-13-109 School superintendent
Staff will be employed by Connections Education as part of its contract with the Board.
A.C.A. §6-17-117 Noninstructional duties
Standards for Accreditation 10.02 Class Size and Teaching Load
ADE Rules - Distance Learning 7.10
ARCA educators will utilize Connections Education curriculum and assessments rather than preparing their own
and will not face the typical challenges of classroom management, as instruction is delivered online. The Board
will adopt class size and teaching load requirements that are more appropriate for an online setting. ARCA
proposes the following specific alternative maximum student-to-teacher ratios:
• Kindergarten (10.02.2) - 55:1
• Grades 1-3 (10.02.3) - 55:1
• Grades 4-6 (10.02.4) - 45:1
• Grades 7-12 (10.02.5) - 45:1
A.C.A. §6-17-111 Duty-free lunch period
A.C.A. §6-18-705 Breakfast program
A.C.A. §6-20-701 et seq. School Lunch Program
ADE Rules - Nutrition and Physical Activity Standards, and Body Mass Index
Standards for Accreditation 21.0 Auxiliary Services
As an online school, ARCA will not serve meals. ARCA will provide instruction in physical education and nutrition.
136

As students are not physically present, Body Mass Index will be recorded and reported by Learning Coaches.
A.C.A. §6-20-2208(c)(6) Monitoring of expenditures
A.C.A. §6-42-101 et seq. Gifted & Talented Children (general)
A.C.A. §6-42-109 Reports by school districts
ADE Rules - Gifted And Talented Program Approval Standards
Standards for Accreditation 18.01 Gifted and Talented Education
The Board will contract with Connections Education to offer a gifted and talented program, though not as
prescribed by A.C.A.
A.C.A. §6-47-201(c) Administration in elementary schools
A.C.A. §6-47-302(b) Implementation in elementary and secondary schools - Courses offered
A.C.A. §6-47-406(f) Public school district and charter school distance learning program
As a provider to students across the country, Connections is able to provide courses and teachers from outside
the state. If this waiver is approved, these teachers will only teach non-core courses. ARCA further requests a
waiver from ADE approval of distance learning courses that are not part of the required curriculum so that ARCA
students may access all Connections elective courses.
A.C.A. §6-18-706 School nurse
A.C.A. §6-25-101 et seq Public School Library Media and Technology Act
Standards for Accreditation 16.02 Media Services
Standards for Accreditation 16.03 Health and Safety Services
As an online school, ARCA will not need a school nurse or library media specialist. Teachers will work to ensure
students understand research and technology.
A.C.A. §6-18-1001 et seq. Public School Student Services Act
Standards for Accreditation 16.01.03 Guidance and Counseling
ARCA will design and implement its own guidance/counseling, psychological, social work, career, group conflict
resolution, and health services programs.
A.C.A. §6-13-601 et seq. School District Boards of Directors Generally
A.C.A. §6-13-1301 et seq. Site-Based Decision Making
A.C.A. §6-14-101 et seq. School elections
ADE Rules - Training for School Board Members
The Board will select its own members and adopt its own bylaws. All Board Members will be Arkansas residents
and none will be employed by the school or Connections Education. The Board will provide for its own site-based
decision making committee and school board member training.
A.C.A. §6-21-410 Illegal acts involving school officials
A.C.A. §6-24-106 Administrators
A.C.A. §6-24-107 Employees
A.C.A. §6-24-111 Restrictions on employment of present and former administrators
The Board will contract with Connections Education to employ administrative and other staff. These employees
will be eligible for benefits provided by Connections Education rather than participating in the Arkansas Teacher
Retirement System and public employee insurance programs.
A.C.A. §6-21-301 et seq. Acquisition of Commodities Generally
A.C.A. §6-21-406 Conditions for offering textbooks for adoption, sale, or exchange
A.C.A. §6-21-413 Instructional materials selection committee
ADE Rules - Instructional Materials
The Board will contract with Connections Education for products, instructional materials, and services at a fair
market rate. As part of this agreement, Connections Education will ensure ARCA staff is provided with all
necessary materials.
Standards for Accreditation 7.02.2 School District Goals
ARCA will operate as a statewide school making it cost-prohibitive to publish a report in newspapers with general
circulation in all served districts. ARCA will report to parents online.
A.C.A. §6-18-1501 et seq. Mandated Eye and Vision Screening Procedures and Tests for Children
ADE Rules - Eye and Vision Screening Report in Arkansas Public Schools
A.C.A. §6-10-115 Period of Silence
A.C.A. §6-16-105 United States flag
A.C.A. §6-16-106 Arkansas flag
A.C.A. §6-16-108 Recitation of the Pledge of Allegiance
ARCA will display the U.S. and Arkansas flags, though not as prescribed by A.C.A. The online nature of ARCA
does not lend itself to a group Period of Silence or recitation of the Pledge of Allegiance. Time is available for
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students to do so individually.
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22.

Describe the potential impact of the proposed public charter school on the
efforts of affected public school district(s) to comply with court orders and
statutory obligations to create and maintain a unitary system of
desegregated public schools.

Applicant Response:
A.C.A. § 6-23-106 requires each open-enrollment charter school applicant to review the potential impact of the
charter school on the efforts of affected public school districts to comply with court orders or statutory obligations
to create and maintain a unitary system of desegregated public schools. The following desegregation analysis
explains that ARCA's charter approval will not negatively impact the desegregation efforts of any public school
district in the state. ARCA will operate as an online school; since all learning and assignments are delivered to
students online, ARCA will attract and enroll students across the state. ARCA cannot fully predict the
demographics of its student body, but it will not discriminate in its admissions on the basis of gender, national
origin, race, ethnicity, religion, disability, or academic or athletic eligibility. If applications for enrollment exceed
the set enrollment cap, ARCA will use a random, anonymous lottery for admissions.
Since ARCA will draw students statewide, enrollment is not expected to be concentrated in any particular district.
Students could enroll in ARCA from every school district in the state, meaning that no particular school district
would be severely or adversely affected. Additionally, up to 500 students may previously have been enrolled in
private, parochial, or home schools. ARCA is aware of Section 40 of Act 293 of 2014, which limits enrollment in
open-enrollment virtual charter schools to 3,000 students with a prior public school enrollment requirement
placed on 2,500 of those. These students would have no impact on the desegregation efforts of any public
school district. Even if all 1,000-3,000 students do come from public school districts, this is a small fraction of the
approximately 460,000 Arkansas public school students. Until recently, desegregation litigation affected the Little
Rock, the North Little Rock, and the Pulaski County Special School Districts. Recently, however, the Little Rock
and North Little Rock School Districts were declared unitary by the Federal District Court for the Eastern District
of Arkansas, and the Pulaski County Special School District, though court supervision remains on other issues,
was declared unitary with regards to student assignment. The Little Rock School District, in particular, has
continued to argue that open-enrollment public charter schools located within Pulaski County hamper the
district's desegregation efforts. This argument has been rejected by the Federal District Court, and earlier this
year, the Court approved a settlement agreement entered into by all parties, thus ending this litigation. As part of
this settlement agreement, the Little Rock School District agreed to dismiss with prejudice an appeal from
Court's decision that charter schools do not impact desegregation efforts in Pulaski County.
All school districts, of course, are continuously bound by the U.S. Supreme Court's decision in Brown v. Board of
Education, which requires the operation of a unitary and desegregated system of public schools. It is extremely
unlikely, however, that the enrollment of a mere 3,000 students or less from numerous school districts across the
state will hamper any active efforts to maintain a unitary school system for any particular school district or
districts. ARCA plans to operate a teaching/learning center in Bentonville within the boundaries of the
Bentonville Public School District. Even assuming that the majority of the 1,000-3,000 students who enroll in
ARCA come from the Bentonville Public School District and its six contiguous districts, which again is not likely,
it's hard to imagine that 1,000-3,000 students could affect the racial makeup of the nearly 56,000 students
enrolled in the seven school districts in question. The Bentonville, Pea Ridge, Gentry, and Gravette School
Districts all currently have a student body of over 65% white students, with Hispanic students being the highest
minority concentration. This data is based on that published by the ADE Data Center for the 2013-2014 school
year. The Rogers and Decatur School Districts have a student body of approximately 50% white students, again
with Hispanic students making up the highest minority concentration. The only school district with less than a
50% white student body is Springdale. The Springdale School District has a student body of just under 40%
white students. These seven districts, as a whole, enjoy a fairly diverse student body. It's unlikely that any of
these districts are struggling to maintain desegregated schools. It's even more unlikely that ARCA could
negatively impact any desegregation efforts currently in place. Based on the analysis presented, ARCA will not
negatively impact the desegregation efforts of the Bentonville Public School District, where administrative offices
will be housed, the six contiguous districts to the Bentonville Public School District, or any other district
throughout the state. ARCA will operate in full compliance with all state and federal statutory and regulatory
requirements for the creation and maintenance of desegregated public schools.
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23.

Explain what the charter founders and other leaders are doing or will do to
ensure the success of the charter school in perpetuity.

Applicant Response:
Student academic success will be monitored and evaluated by all stakeholders: parents, teachers, students,
administrators, and the Board. Strong accountability metrics and a high-quality curriculum will ensure the
Arkansas Curriculum Frameworks are implemented with fidelity. Comprehensive but appropriate data collection
and analysis will be used to design and implement student supports and interventions. ARCA will use Connexus
to collect and analyze data. To increase transparency and accountability, the school's performance will be
measured and communicated annually to parents and reported monthly by the Board.
To ensure the success of the charter school in perpetuity and the sustainability of the charter in the future, the
Board will focus on ongoing professional development for the Board, school leaders, and teachers to ensure
professional growth; continue the staggered term limits of board members to ensure the Board can maintain the
organizational knowledge base; and appropriate levels of staffing at the school.
Additionally, the Board will be responsible for ensuring that all aspects of the financial and programmatic
accountability systems meet the obligations to ADE. Plans for monitoring and reporting on the effectiveness of
curriculum, instructional methods, and practices include:
• Student learning: The Board will hold the school faculty, staff, and its support partner accountable for student
learning. Examples of student learning outcomes include measurable learning gains, performance on the
state standardized tests, and meeting or exceeding Arkansas's Annual Measurable Objectives (AMO).
• Stakeholder feedback: The Board will take into account and hold the school responsible for implementing
constructive and actionable stakeholder feedback, including feedback received from parents and students via
StarTrack. This integrated rating system allows every student (along with every teacher and Learning Coach)
to rate each lesson from one star (low) to five stars (high) and give comments. Ratings are used by
curriculum staff to identify areas of strength, as measured by student learning outcomes, as well as areas in
need of improvement. This same tool is also used to measure the school's success. The StarTrack system
will be fully embraced by students, teachers, and the school's leadership as a dynamic means to provide
real-time feedback on the quality of the curriculum and the school.
• Parent satisfaction: The Board is focused on parent satisfaction. Parents enroll students in online schools for
a variety of reasons. ARCA will measure parental satisfaction and use the data to improve the school. ARCA
families will be given an annual opportunity to participate in a thorough parent satisfaction survey, conducted
by an independent market research firm and overseen by the Board. The school will aim for at least 90% of
families to agree that the curriculum is high quality and that they are satisfied with the educational program
and instruction.
• School growth: ARCA has a responsible plan for school growth (balancing the desire to serve as many
students as possible each academic year with growing the school) that positions both the students and
ARCA for future success. The school hopes to responsibly grow from 1,000 students (Year 1) to up to 3,000
(Year 3) through a combination of parent outreach, high student retention rates, and word-of-mouth
recommendations and referrals by current ARCA families.
• Compliance with state and federal laws: The Board will ensure the school is compliant with all applicable
state and federal laws regarding public education and specifically charter schools, including ADE policies.
This compliance will include the timely and accurate reporting of required state data.
• Fiscal accountability: The Board is fully committed to fiscal accountability, including cost control, responsible
growth, and regular audits. At a minimum on a monthly basis, the Board Treasurer will review all invoices and
expenditures, the Board will review a re-forecasted budget in order to adjust to unexpected financial events
on a timely basis and continually examine processes to make sure best practices are being followed and
solid financial accountability is being upheld.
ARCA is partnering with an experienced organization, Connections, which will help assure that the school can
open on time the first year. In the event that enrollment is less than anticipated, the school would remain
financially viable and the model would remain consistent with the adopted budget. Most expenses of the school
are anticipated to be variable instead of fixed. This will ensure the majority of expenses will flex up and down with
enrollment, thus cushioning the impact of lower than estimated revenue due to an enrollment shortfall. Therefore,
unlike a brick-and-mortar charter school, there is no minimum number of students required for financial viability.
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Application to the IRS for exemption under 501(c)(3)
Confirmation of FEDEX delivery
Articles of Incorporation
Employer Identification Number
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DEPARTMENT OF THE TREASURY
INTERNAL REVENUE SERVICE
CINCINNATI OH
45999-0023
Date of this notice:

05-28-2014

Employer Identification Number:
46-5766559
Form:

SS-4

Number of this notice:
ARKANSAS CONNECTIONS ACADEMY INC
% ASHLI GOBLE
1001 FLEET ST FL 5
BALTIMORE, MD 21202

CP 575 A

For assistance you may call us at:
1-800-829-4933
IF YOU WRITE, ATTACH THE
STUB AT THE END OF THIS NOTICE.

WE ASSIGNED YOU AN EMPLOYER IDENTIFICATION NUMBER
Thank you for applying for an Employer Identification Number (EIN). We assigned you
EIN 46-5766559. This EIN will identify you, your business accounts, tax returns, and
documents, even if you have no employees. Please keep this notice in your permanent
records.
When filing tax documents, payments, and related correspondence, it is very important
that you use your EIN and complete name and address exactly as shown above. Any variation
may cause a delay in processing, result in incorrect information in your account, or even
cause you to be assigned more than one EIN. If the information is not correct as shown
above, please make the correction using the attached tear off stub and return it to us.
Based on the information received from you or your representative, you must file
the following form(s) by the date(s) shown.
Form 1120

09/15/2014

If you have questions about the form(s) or the due date(s) shown, you can call us at
the phone number or write to us at the address shown at the top of this notice. If you
need help in determining your annual accounting period (tax year), see Publication 538,
Accounting Periods and Methods.
We assigned you a tax classification based on information obtained from you or your
representative. It is not a legal determination of your tax classification, and is not
binding on the IRS. If you want a legal determination of your tax classification, you may
request a private letter ruling from the IRS under the guidelines in Revenue Procedure
2004-1, 2004-1 I.R.B. 1 (or superseding Revenue Procedure for the year at issue). Note:
Certain tax classification elections can be requested by filing Form 8832, Entity
Classification Election. See Form 8832 and its instructions for additional information.
IMPORTANT INFORMATION FOR S CORPORATION ELECTION:
If you intend to elect to file your return as a small business corporation, an
election to file a Form 1120-S must be made within certain timeframes and the
corporation must meet certain tests. All of this information is included in the
instructions for Form 2553, Election by a Small Business Corporation.
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(IRS USE ONLY)

575A

05-28-2014

ARKA

B

9999999999

SS-4

If you are required to deposit for employment taxes (Forms 941, 943, 940, 944, 945,
CT-1, or 1042), excise taxes (Form 720), or income taxes (Form 1120), you will receive a
Welcome Package shortly, which includes instructions for making your deposits
electronically through the Electronic Federal Tax Payment System (EFTPS). A Personal
Identification Number (PIN) for EFTPS will also be sent to you under separate cover.
Please activate the PIN once you receive it, even if you have requested the services of a
tax professional or representative. For more information about EFTPS, refer to
Publication 966, Electronic Choices to Pay All Your Federal Taxes. If you need to
make a deposit immediately, you will need to make arrangements with your Financial
Institution to complete a wire transfer.
The IRS is committed to helping all taxpayers comply with their tax filing
obligations. If you need help completing your returns or meeting your tax obligations,
Authorized e-file Providers, such as Reporting Agents (payroll service providers) are
available to assist you. Visit the IRS Web site at www.irs.gov for a list of companies
that offer IRS e-file for business products and services. The list provides addresses,
telephone numbers, and links to their Web sites.
To obtain tax forms and publications, including those referenced in this notice,
visit our Web site at www.irs.gov. If you do not have access to the Internet, call
1-800-829-3676 (TTY/TDD 1-800-829-4059) or visit your local IRS office.
IMPORTANT REMINDERS:
*

Keep a copy of this notice in your permanent records. This notice is issued only
one time and the IRS will not be able to generate a duplicate copy for you. You
may give a copy of this document to anyone asking for proof of your EIN.

*

Use this EIN and your name exactly as they appear at the top of this notice on all
your federal tax forms.

*

Refer to this EIN on your tax-related correspondence and documents.

If you have questions about your EIN, you can call us at the phone number or write to
us at the address shown at the top of this notice. If you write, please tear off the stub
at the bottom of this notice and send it along with your letter. If you do not need to
write us, do not complete and return the stub.
Your name control associated with this EIN is ARKA. You will need to provide this
information, along with your EIN, if you file your returns electronically.
Thank you for your cooperation.
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Keep this part for your records.
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CP 575 A (Rev. 7-2007)

---------------------------------------------------------------------------------------------Return this part with any correspondence
so we may identify your account. Please
correct any errors in your name or address.

CP 575 A
9999999999

Your Telephone Number
(
)
_____________________

Best Time to Call
_________________

INTERNAL REVENUE SERVICE
CINCINNATI OH
45999-0023

2014 Open-Enrollment Public Charter School

DATE OF THIS NOTICE: 05-28-2014
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Attachment 2 – Public Hearing Documentation
Attach documentation to demonstrate that each of the following requirements of Arkansas Code
Annotated §6-23-302 was met:

A.

The notice of the public hearing was published on a weekly basis for at least three (3)
consecutive weeks prior to the date of the hearing in a newspaper having general
circulation in the school district in which the school will likely be located.
As evidence of meeting this requirement we are including:
• Copies of the notice posted on 6/20/14, 6/27/14, and 7/4/14 in the
Arkansas Democrat Gazette, a newspaper with circulation statewide
• A copy of the notice as provided by the Arkansas Democrat Gazette
• A copy of the flyer distributed by Board Members

B.

The notice of the public hearing was not published in the classified or legal notice
section of the newspaper.
As evidenced by the notices, they were not published in the classified or legal
notice section of the newspaper.

C.

The last publication date of the notice was no less than seven days prior to the public
meeting.
The last publication date was 7/4/14, which was not less than seven days prior
to the public hearings, which were held on 7/11/14 and 7/12/14.

D.

Within seven calendar days following the first publication of the notice of the public
hearing, emails announcing the public hearing were sent to the superintendent of each
of the school districts from which the open-enrollment public charter school is likely to
draw students for the purpose of enrollment and the superintendent of any district that
is contiguous

As evidence of meeting this requirement we are attaching:
•
•

A copy of the email that was sent by Fritz Steiger, Board Secretary, to
Superintendents on 6/25/14 at 4:20 PM CST
A copy of the second email that was sent on 6/27/14 at 12:26 PM CST to
the six email addresses that had been returned as undeliverable in the
previous email
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Notice of Public Hearing Published 6/20/14

193

Notice of Public Hearing Published 6/27/14
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Notice of Public Hearing Published 7/4/14
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Notice as provided by the Arkansas Democrat Gazette
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Flyer Distributed by Board Members
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Email from Board Secretary Fritz Steiger to Superintendents on 6/25/14 at 4:20 PM CST
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Second Email from Board Secretary Fritz Steiger to Superintendents on 6/27/14 at 12:26 PM CST
(to the six email addresses that had been returned as undeliverable in the previous email)
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Attachment 3 – Evidence of Parental and Community Support
•
•

Parent Support Letter from Bruce Selvog
Parent Support Letter from Melinda M. Beers (edited to fit on one page)
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Parent Support Letter from Melinda M. Beers
Edited to fit on one page

To Whom It May Concern:
I respectfully write this letter to you and ask that you please consider our story. I am the mother of two
beautiful intelligent young women. We moved from a neighboring state to Arkansas for employment
reasons. My children were in the sixth and fourth grade at the time. They were both enrolled in gifted and
talented classes before coming to Arkansas.
My oldest daughter passed her state benchmark exams in our previous state with perfect scores. The
school in which she was enrolled refused to put her in a gifted and talented class until I persevered for her
sake in requesting that they give her a fair chance of enrollment. She was bored to tears and it was
beginning to take a toll on all of us. Frankly, she was resented for her intelligence and treated poorly
because of the lengths to which I went to ensure that she receive the best possible education. In seventh
grade, she was so bored that we skipped her from seventh to eighth grade halfway through the year and
she still made straight A’s.
Around this time, I was diagnosed with cancer. While fighting for my children’s education, I was also
fighting for my life.
My oldest daughter began taking college level courses in the eleventh grade. She spent her senior year in
high school as a freshman in college, taking concurrent credits at a local university. She continued to
make straight A’s. This was the year Arkansas came up with the 360- minute seat rule. She was almost
denied the ability to attend university for her senior year because it would violate the seat rule. As it was,
when she graduated high school she had 45 credit hours of college and finished college at age 20 with a
double major Bachelors of Arts in English and Spanish.
My youngest daughter became confused and frustrated by what it was the teachers wanted and expected,
and consequently began to question her own abilities. She gave up and quit school at age sixteen. She
obtained her GED and went on to trade school.
Had I had the opportunity to have a virtual school like the Arkansas Connections Academy available for
my children, I would have enrolled them in a heartbeat.
Parents need a viable alternative. Alternative on line education through organizations that allow the
curriculum to be tailored to the individual needs of their children are definitely needed and should be
allowed without prejudice. Parents with bright children could allow their children to excel at an individual
rate or those who have challenged children could slow down the rate of education.
In my opinion, education has become more about the system than the student. There are some
exceedingly exceptional teachers in the public schools, and I am grateful for those who really want what’s
best for the kids.
The Arkansas Connections Academy is one solution that should have been offered to parents years ago. I
respectfully urge you to do the correct thing and give a viable alternative to parents who need a solution
for meeting the needs of their children’s education when those needs are not being met within the current
public brick and mortar buildings offering education.
Respectfully,
Melinda M. Beers
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•
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2015-2016 Student Calendar
2015-2016 Teacher Calendar
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2015-2016 Student Calendar

First Day of School

August 24, 2015

Labor Day
(No School in Session)
Teacher Record Day
(No School for Students)
Parent Conference Day
(No School for Students)
Teacher Professional Development Days
(No School for Students)
Thanksgiving Break
(No School in Session)
Winter Break
(No School in Session)
Martin Luther King, Jr. Day
(No School in Session)
First Semester End Date
Teacher Professional Development Day
(No School for Students)
Parent Conference Day
(No School for Students)
Teacher Record Day
(No School in Session)
Spring Break
(No School in Session)
Memorial Day
(No School in Session)
Last Day of School

September 7, 2015
October 16, 2015
October 19, 2015
October 30 – November 2, 2015
November 25-27, 2015
December 21, 2015 - January

4, 2016

January 18, 2016
January 22, 2016
February 12, 2016
February 15, 2016
March 18, 2016
March 21 - 25, 2016
May 30, 2016
June 9, 2016

Required Days: 180
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2015-2016 Teacher Calendar

First Day of School (Teachers)
First Day of School (Students)
Labor Day
(No School in Session)
Thanksgiving Break
(No School in Session)
Winter Break
(No School in Session)
Martin Luther King, Jr. Day
(No School in Session)
First Semester End Date
Spring Break
(No School in Session)
Memorial Day
(No School in Session)
Last Day of School (Students)
Last Day of School (Teachers)

August 13, 2015
August 24, 2015
September 7, 2015
November 25-27, 2015
December 21, 2015 - January

1, 2016

January 18, 2016
January 22, 2016
March 21 - 25, 2016
May 30, 2016
June 9, 2016
June 16, 2016

Required Days: 200
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Typical Student Day
The instructional time commitment it requires of students is comparable to that of a traditional school day.
Since online school learners will not face the distractions and interruptions of a typical school setting –
from lining up in the hallway to waiting out the teacher’s handling of disruptive peers – they often use their
learning time much more efficiently. The in-depth application of concepts that is often relegated to
homework in a conventional school setting will be an integral part of the learning day; the application of
discrete skills, extended projects, and remedial and enrichment activities is part of the daily routine for
students and their Learning Coaches.
Figure 5-1 represents an example of a student school day. Activities vary based upon student needs,
coursework, and personal schedules. Learning is integrated within individual activities as well as
LiveLesson sessions and phone calls with teachers. Learning can occur when students learn best – not
just between 8 a.m. and 3 p.m. Students will create daily checklists to ensure they are staying on-task.
The daily routine includes checking WebMail, looking at the to-do list on Connexus, reviewing the daily
planner in Connexus, and completing lessons listed in the planner. Students will easily see which lessons
are due as they are in bolded text. As lessons are completed they will change from bold to regular text.
Students can access the lessons directly from their daily planners. In addition, students can access any
notes or tips provided by the teacher and view important course-related information like LiveLesson
session schedules, recordings, and supplemental materials. Students can track their progress and grades
at any time in the Grade Book.
Figure 5-1. A Day in the Life of a Student
SAMPLE STUDENT “DAY IN THE LIFE”
Morning
Learning Coach logs on, reads messages, and reviews lessons.
Student reads and responds to WebMail messages from teacher(s) about progress.
Student participates in a math LiveLesson session with teacher and classmates.
Student completes a math lesson. Learning Coach monitors and facilitates learning as
necessary.
Student completes a Language Arts lesson, including reading, writing, and discussing the
lesson activities and text. Student completes a spelling lesson and takes a quiz online.
Student goes outside for half- mile run.
Afternoon Student completes a science lesson and finishes reading a non-fiction reading selection.
Student does hands-on science experiment outside and begins a rough draft of science
report.
Student completes art lesson and begins art project, and then participates in club/activity.
Learning Coach records attendance.
Student reviews next day’s schedule and prepares accordingly.
Figure 5-2. Sample Daily Calendar View for a Student in Connexus
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Figure 5-3. Sample Weekly View Student Calendar

Figure 5-4. Another Sample Weekly View Student Calendar
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Typical Teacher Day
The school day is not limited to certain hours for start and end times; however, the teaching staff is
available during the hours of operation, typically 8 a.m.–4 p.m. Teachers work primarily from a teaching
center. Teachers collaborate to share ideas, information, and teaching techniques with the families who
are always welcome to visit.
Figure 5-2. A Day in the Life of a Teacher
SAMPLE TEACHER “DAY IN THE LIFE”
Morning
Teacher logs on, reads messages, and reviews individual student attendance, participation
and performance.
Teacher sends a WebMail message to a student answering a question; teacher responds
to Learning Coaches’ questions/feedback.
Teacher holds a science LiveLesson session with a group of students and notes who is
struggling to follow up with those students with after the lesson.
Teacher grades student portfolio assignments.
Teacher has a 1:1 session with a student who had questions on a lesson.
Teacher meets with other staff for a brown bag professional development lunch to discuss
the Assessment Performance Objective Report
Afternoon Teacher checks WebMail and grades assignments that have been submitted
Teacher calls five students to do a Curriculum Based Assessment (CBA)
Teacher confers with the Principal
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2015-2016
Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
Line#

List Positions

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

$92,000.00
$68,250.00
$66,000.00
$31,500.00

1

1

Principal

1

2

Assistant Principal

1

3

Manager of Special Education

1

4

Administrative Assistant

2

3
1
4

2016-2017
Salary

$92,000.00
$68,250.00
$66,000.00
$31,500.00

5
6
7

Subtotal:

8

27%
Fringe Benefits (rate used ______)

$289,250.00
$78,097.50

$488,750.00
$131,962.50

9

Total Administration:

$367,347.50

$620,712.50

Regular Classroom Instruction:
10

Teachers

11

Aides

12

Subtotal:

13

27%
Teacher Fringe Benefits (rate used ______)

14

Aide Fringe Benefits (rate used ______)

15

Total Regular Classroom Instruction:

Special Education:

2015-2016
No. FTEs

29.9

2016-2017
No. FTEs

$36,750.00

60.1

$36,750.00

$1,098,825.00

$2,208,675.00

$296,682.75

$596,342.25

$1,395,507.75

$2,805,017.25

2015-2016
No. FTEs

2016-2017
No. FTEs

$36,750.00

5.5

$36,750.00

16

Teachers

17

Aides

18

Subtotal:

$99,225.00

$202,125.00

19

27%
Teacher Fringe Benefits (rate used ______)

$26,790.75

$54,573.75

20

Aide Fringe Benefits (rate used ______)

$126,015.75

$256,698.75

21

Total Special Education:

Gifted and Talented Program:
22

Teachers

23

Aides

24

Subtotal:

25

Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)

27

2.7

2015-2016
No. FTEs

2016-2017
No. FTEs

Total Gifted and Talented Program:

2014 Open-Enrollment Public Charter School
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Alternative Education Program/
Alternative Learning Environments:
28

2015-2016
Salary

2016-2017
No. FTEs

2016-2017
Salary

Teachers

29

Aides

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

33

2015-2016
No. FTEs

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
List Positions

2015-2016
No. FTEs

2016-2017
No. FTEs

34
35
36
37
38
39

Subtotal:

40

Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions
42

Manager of Counseling

2015-2016
No. FTEs

1

2016-2017
No. FTEs

$60,500.00

1

$60,500.00

43
44
45
46
47
48
49

Subtotal:

$60,500.00

$60,500.00

27%
Fringe Benefits (rate used ______)

$16,335.00

$16,335.00

Total Guidance Services:

$76,835.00

$76,835.00

Health Services:
List Positions

2015-2016
No. FTEs

2016-2017
No. FTEs

50
51
52
53
54
55

Subtotal:

56

Fringe Benefits (rate used ______)

57

Total Health Services:
2014 Open-Enrollment Public Charter School
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Media Services:
List Positions

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

2016-2017
Salary

58
59
60
61
62
63

Subtotal:

64

Fringe Benefits (rate used ______)

65

Total Media Services:

Fiscal Services:
List Positions

2015-2016
No. FTEs

2016-2017
No. FTEs

2015-2016
No. FTEs

2016-2017
No. FTEs

2015-2016
No. FTEs

2016-2017
No. FTEs

66
67
68
69
70
71

Subtotal:

72

Fringe Benefits (rate used ______)

73

Total Fiscal Services:

Maintenance and Operation:
List Positions
74
75
76
77
78
79

Subtotal:

80

Fringe Benefits (rate used ______)

81

Total Maintenance and Operation:

Pupil Transportation:
List Positions
82
83
84
85
86
87

Subtotal:

88

Fringe Benefits (rate used ______)

89

Total Pupil Transportation:
2014 Open-Enrollment Public Charter School
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Food Services:
List Positions

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

2016-2017
Salary

90
91
92
93
94
95

Subtotal:

96

Fringe Benefits (rate used ______)

97

Total Food Services:

Data Processing:
List Positions

2015-2016
No. FTEs

2016-2017
No. FTEs

2015-2016
No. FTEs

2016-2017
No. FTEs

98
99
100
101
102
103

Subtotal:

104

Fringe Benefits (rate used ______)

105

Total Data Processing:

Substitute Personnel:
106

Number of Certified Substitutes _______

107

Number of Classified Substitutes _______

108

Subtotal:

109

Certified Fringe Benefits (rate used ______)

110

Classified Fringe Benefits (rate used ______)

111

Total Substitute Personnel:

112

TOTAL EXPENDITURES FOR SALARIES:

2014 Open-Enrollment Public Charter School

$1,965,706.00

$3,759,263.50
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Public Charter School Application
Estimated Budget Template
REVENUES
State Public Charter School Aid:
Line#

2015-2016 Amount:

2015-2016

1

No. of Students

1000 x $6,521.00 State Foundation Funding

2

No. of Students

1000 x

3

No. of Students

x

eligible rate* NSL Funding

4

No. of Students

x

Other: Explain Below

$26.67

Professional Development

2016-2017 Amount:

$6,521,000.00
$26,670.00

5

2016-2017
6

No. of Students

2000 x $6,521.00 State Foundation Funding

7

No. of Students

2000 x

8

No. of Students

x

eligible rate* NSL Funding

9

No. of Students

x

Other: Explain Below

$26.67

13,042,000
$53,340.00

Professional Development

10

Total State Charter School Aid:

11

$6,547,670.00

13,095,340

$6,547,670.00

13,095,340

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)
Other (Specifically Describe)

15

Total Other Sources of Revenues:

16

17

TOTAL REVENUES:

EXPENDITURES
2015-2016 Amount:

2016-2017 Amount:

$367,347.50

$620,712.50

Connections Academy

$719,325.25

$1,436,650.50

24

Supplies and Materials

$45,000.00

$90,000.00

25

Equipment

$150,000.00
$5,000.00
$5,000.00
$2,000.00

$350,000.00
$5,000.00
$5,000.00
$2,500.00

$1,293,672.75

$2,509,863.00

Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

20

V - AD 2

21

V - AD 3

22

V - AD 4

23

V - AD 5

Other (List Below)
26

Community Outreach

27

Staff Recruiting

28

Board Related Expenses

29

Dues

30
31

Total Administration:

2014 Open-Enrollment Public Charter School
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Regular Classroom Instruction:

2015-2016 Amount:

2016-2017 Amount:

Salaries and Benefits

$1,395,507.75

$2,805,017.25

$2,570,106.58

$5,139,453.17

$60,000.00

$100,000.00

$4,025,614.33

$8,044,470.42

$126,015.75

$256,698.75

$163,691.75

$327,383.50

$289,707.50

$584,082.25

32

Purchased Services - List Vendors Below
33

V - CI 1

34

V - CI 2

35

V - CI 3

36

V - CI 4

37

V - CI 5

Connections Academy

38

Supplies and Materials

39

Equipment

40

Student Testing & Assessment

Other (List Below)

41
42
43
44

Total Regular Classroom Instruction:

45

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

48

V - SE 2

49

V - SE 3

50

V - SE 4

51

V - SE 5

Connections Academy

52

Supplies and Materials

53

Equipment
Other (List Below)

54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

Purchased Services - List Vendors Below
61

V - GT1

Connections Academy

62

V - GT2

Support is included in Line 47 above

63
64
65

V - GT3
V - GT4
V - GT5

66

Supplies and Materials

67

Equipment
Other (List Below)

68

ARCA is applying for a waiver from

69

6-20-2208(c)(6) and 6-42-101

70
71
72
73

Total Gifted and Talented Program:
2014 Open-Enrollment Public Charter School
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Alternative Education Program/ Alternative Learning
Environments:

2015-2016 Amount:

2016-2017 Amount:

$76,835.00

$76,835.00

$76,835.00

$76,835.00

Salaries and Benefits

74

Purchased Services - List Vendors Below
75

V - ALE1

76

V - ALE2

77

V - ALE3

78
79

V - ALE4
V - ALE5

80

Supplies and Materials

81

Equipment
Other (List Below)

82

ARCA is applying for a waiver from 6-48-101

83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1

Connections Academy

V - ELL2

Support is included in Line 47 above

V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100

Total English Language Learner Program:

101

Guidance Services:
Salaries and Benefits

102

Purchased Services - List Vendors Below
103
104
105
106
107

V - GS1

Connections Academy

V - GS2

Support is included in Line 47 above

V - GS3
V - GS4
V - GS5

108

Supplies and Materials

109

Equipment
Other (List Below)

110
111
112
113
114
115

Total Guidance Services:
2014 Open-Enrollment Public Charter School
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Health Services:

2015-2016 Amount:

2016-2017 Amount:

$169,997.51
$12,000.00

$339,995.02
$12,000.00

$1,000.00

$1,000.00

$182,997.51

$352,995.02

Salaries and Benefits

116

Purchased Services - List Vendors Below
117

V - HS1

118

V - HS2

119

V - HS3

120

V - HS4

121

V - HS5

122

Supplies and Materials

123

Equipment
Other (List Below)

124

ARCA is applying for a waiver from 6-18-706

125
126

ARCA is applying for a waiver from 6-18-1501

127
128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

132

V - MS2

133

V - MS3

134

V - MS4

135

V - MS5

136

Supplies and Materials

137

Equipment
Other (List Below)

138

ARCA is applying for a waiver from 6-25-101

139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below
145
146
147
148
149

V - FS1

Connections Academy

V - FS2

Thomas & Thomas, LLP

V - FS3
V - FS4
V - FS5

150

Supplies and Materials

151

Equipment
Other (List Below)

152

Banking Fees

153
154
155
156
157

Total Fiscal Services:
2014 Open-Enrollment Public Charter School
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Maintenance and Operation:

2015-2016 Amount:

2016-2017 Amount:

$165,000.00

$315,000.00

$43,000.00

$43,000.00

$25,000.00
$25,000.00

$35,000.00
$40,000.00

$258,000.00

$433,000.00

Salaries and Benefits

158

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

160

V - MO2

161

V - MO3

162

V - MO4

163

V - MO5

Connections Academy

164

Supplies and Materials

165

Equipment
Other (List Below)

166

Phone

167

High Speed Internet

168
169
170

Total Maintenance and Operation:

171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

178

Supplies and Materials

179

Equipment
Other (List Below)

180

ARCA is applying for a waiver from 6-19-101

181
182
183
184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187
188
189
190
191

V - FD1
V - FD2
V - FD3
V - FD4
V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194

ARCA is applying for a waiver from 6-8-705

195
196
197
198
199

Total Food Services:
2014 Open-Enrollment Public Charter School
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Data Processing:

2015-2016 Amount:

2016-2017 Amount:

$128,000.00

$128,000.00

$128,000.00

$128,000.00

Salaries and Benefits

200

Purchased Services - List Vendors Below
201
202
203
204
205

V - DP1

Connections Academy

V - DP2

Support is included in Line 145 above

V - DP3
V - DP4
V - DP5

206

Supplies and Materials

207

Equipment
Other (List Below)

208
209
210
211
212

Total Data Processing:

213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

Usually not required in an online environment

216

V - SB2

as the staff of the school can typically cover

217

V - SB3

when a colleague is absent

218

V - SB4

219

V - SB5

220

Total Substitute Personnel:

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222
223
224
225
226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:

2014 Open-Enrollment Public Charter School
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Debt Expenditures:
List Debts Below

2015-2016 Amount:

2016-2017 Amount:

$20,000.00
$34,740.00
$133,308.66
$15,000.00
$1,500.00

$40,000.00
$68,040.00
$266,617.31
$10,000.00
$1,500.00

$6,459,375.75

12,515,403

$88,294.25

$579,937.00

232
233
234

Total Debts:

Other Expenditures:
List Other Expenditures Below
235

Staff Training / Professional Development

236

Travel and Conferences

237

Internet Subsidy

238

Legal

239

D&O Insurance

240
241

TOTAL EXPENDITURES:

242

Net Revenue over Expenditures:

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.
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2014 APPLICATION
OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
STATEMENT OF ASSURANCES
The signature of the president of the board of directors of the proposed public charter
school’s sponsoring entity certifies that the following statements are and will be
addressed through policies adopted by the sponsoring entity and policies to be adopted
by the public charter school; and, if the application is approved, that the sponsoring
entity, governing body, administration, and staff of the open-enrollment charter shall
abide by them:
1. The information submitted in this application is true to the best of my knowledge and
belief, and this application has been sent to the superintendent of all the districts
from which we intend to draw students.
2. The open-enrollment public charter school shall be open to all students, on a spaceavailable basis, and shall not discriminate in its admission policy on the basis of
gender, national origin, race, ethnicity, religion, disability, or academic or athletic
eligibility, except as follows: the open-enrollment public charter school may adopt
admissions policies that are consistent with federal law, regulations, or guidelines
applicable to charter schools. The charter may provide for the exclusion of a student
who has been expelled from another public school district.
3. In accordance with federal and state laws, the open-enrollment public charter
school hiring and retention policies of administrators, teachers, and other
employees shall not discriminate on the basis of race, color, national origin, creed,
sex, ethnicity, sexual orientation, mental or physical disability, age, ancestry, or
special need.
4. The open-enrollment public charter school shall operate in accordance with federal
laws and rules governing public schools; applicable provisions of the Arkansas
Constitution; and state statutes or regulations governing public schools not waived
by the approved charter.
5. The open-enrollment public charter school shall not use the moneys that it
receives from the state for any sectarian program or activity, or as collateral
for debt.
However, open-enrollment public charter schools may enter into lease-purchase
agreements for school buildings built by private entities with facilities bonds exempt
from federal taxes under 26 USCS 142(a) as allowed by Arkansas Code Annotated
§ 6-20-402. No indebtedness of an open-enrollment public charter school shall ever
become a debt of the state of Arkansas.
6. The open-enrollment public charter school shall not impose taxes or charge
students tuition or fees that would not be allowable charges in the public
school districts.
7. The open-enrollment public charter school shall not be religious in its
operations or programmatic offerings.
226

8. The open-enrollment public charter school shall ensure that any of its employees
who qualify for membership in the Arkansas Teacher Retirement System or the
State and Public School Employee Insurance Program shall be covered under
those systems to the same extent a qualified employee of a traditional school district
is covered.
9. The employees and volunteers of the open-enrollment public charter school are held
immune from liability to the same extent as other public school district employees
and volunteers under applicable state laws.
10. The open-enrollment public charter school shall be reviewed for its potential impact
on the efforts of a public school district or public school districts to comply with court
orders and statutory obligations to create and maintain a unitary system of
desegregated public schools.
11. The open-enrollment public charter school shall comply with all health and safety
laws, rules and regulations of the federal, state, county, region, or community that
may apply to the facilities and school property.
12. The applicant confirms the understanding that certain provisions of state law shall
not be waived. The open-enrollment public charter school is subject to any
prohibition, restriction, or requirement imposed by Title 6 of the Arkansas Code
Annotated and any rule and regulation approved by the State Board of Education
under this title relating to:
(a) Monitoring compliance with Arkansas Code Annotated § 6-23-101 et seq. as
determined by the Commissioner of the Department of Education;
(b) Conducting criminal background checks for employees;
(c) High school graduation requirements as established by the State Board
of Education;
(d) Special education programs as provided by this title;
(e) Public school accountability under this title;
(f) Ethical guidelines and prohibitions as established by Arkansas Code Annotated
§ 6-24-101 et seq., and any other controlling state or federal law regarding
ethics or conflicts of interest; and
(g) Health and safety codes as established by the State Board of Education and
local governmental entities.

227

228

Attachment 9 – Prior Charter Involvement
In this attachment, we provide prior charter involvement forms for the following:
• Dennis Beck, Board President
• Virginia Walden Ford, Board Treasurer
• Fritz Steiger, Board Secretary
• Earl Grier, Vice President, Connections Academy
• Bryce Adams, Senior Director, Connections Academy
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Attachment 10 – Facility Lease

ARCA will lease permanent space for administrative and teaching staff in Bentonville to serve as the
teaching/learning center where administrative and teaching staff will work. Currently, the Board has an
agreement in place with Regus to lease office space at 609 SW 8th Street in Bentonville. 1 In addition, the
Board has discussed securing a second office space if needed in Bentonville after the charter is
approved.
While the lease has not yet been negotiated with Regus, the Board anticipates doing so once the charter
is approved. Certain key terms will likely be included in the lease. These include, but are not limited to:
• Early termination provision in the event of charter revocation or non-renewal
• Turnkey demo and build-out of space by landlord at landlord’s expense
• Options for renewal
• Rights of First Offer or First Refusal, when possible, on contiguous space
• Inability of landlord to re-locate the premises
• Rent abatement in the event of diminution of space
• Insurance terms consistent with ARCA’s policies
• Pre-approval for tenant’s improvements (voice/data/electric)
ARCA’s demos and build-outs will encompass setting up a typical office environment. The landlord will
provide turn-key solutions with standard building finishes, pursuant to a CAD test fit provided to landlords
by ARCA. Given this method of securing space, ARCA plans to primarily provide the space layout and
understand the landlord’s amortization schedule for tenant improvements.

1

http://www.regus.com/locations/business-centre/arkansas-bentonville-bentonville-plaza

236

Attachment 11 – Weighted Lottery

This attachment is not applicable as it will not be necessary for ARCA to utilize a weighted lottery.
Connections has no history of discriminatory practices and the lotteries, if necessary, are public and
monitored for fairness. The current racial/ethnic demographics of students attending the 28 schools
supported by Connections nationwide are representative of similar demographics to the 26 states in
which the schools are located. Currently schools supported by Connections serve students of the
following races/ethnic groups, as reported by families during the enrollment process: 78% White, 15%
Black/African American, 3% Asian, 3% American Indian or Alaskan Native, and 1% Native Hawaiian or
Other Pacific Islander. Additionally, 13% of families identified their ethnicity as Hispanic/Latino and 87%
Non-Hispanic/Latino. Based on these figures, it is evident that schools supported by Connections do not
include discriminatory practices in the enrollment process and furthermore encourage families regardless
of their socio-economic circumstances to enroll. ARCA will continue this in adherence with state and
federal regulation and anticipates enrolling students of similar demographics to the public school
population in Arkansas.
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Attachment 12 – Other Sources of Revenue
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Attachment 13 – List of School Districts

This attachment provides a list of school districts as required in Section A General Information and
Section C.9.
Specific Geographical Area Served by ARCA
ARCA will be open to all students statewide. As requested by the Charter School Program Advisor, we
provide a list of school districts in this attachment. ARCA will actively recruit students to reflect the
statewide racial and ethnic balance. Through extensive community outreach and full disclosure about
the school's program, ARCA will attract those students and families who are most committed to student
success in a virtual school setting. ARCA will utilize a broad-reaching student recruitment effort, thereby
ensuring outreach to families with a wide variety of racial, ethnic, and socioeconomic backgrounds. In
addition, ARCA may focus on certain subgroups for extra recruitment efforts in order to achieve a pool
of potential students that reflects a balanced student population. Partnerships and outreach efforts
using a variety of community and youth organizations may aid in this process.
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District LEA

District Name

0101000

Dewitt School District

0502000

Bergman School District

1203000

Quitman School District

1701000

Alma School District

2303000

Greenbrier School District

2703000

Poyen School District

3302000

Melbourne School District

3306000

Izard County Consolidated School District

3403000

Newport School District

3405000

Jackson Co. School District

3502000

Dollarway School District

3505000

Pine Bluff School District

3509000

Watson Chapel School District

3510000

White Hall School District

3541700

Pine Bluff Lighthouse Academy

3542700

Responsive Ed Solutions Quest Middle School Of Pine Bluff

3604000

Lamar School District

2705000

Sheridan School District

2803000

Marmaduke School District

2807000

Greene County Tech School District

2808000

Paragould School District

2901000

Blevins School District

2903000

Hope School District

2906000

Spring Hill School District

3001000

Bismarck School District

3002000

Glen Rose School District

241

District LEA

District Name

3003000

Magnet Cove School Dist.

3004000

Malvern School District

3005000

Ouachita School District

3102000

Dierks School District

3104000

Mineral Springs School District

3105000

Nashville School District

3201000

Batesville School District

3209000

Southside School District (independence)

3211000

Midland School District

3212000

Cedar Ridge School District

3301000

Calico Rock School District

3601000

Clarksville School District

3904000

Lee County School District

4301000

Lonoke School District

4605000

Texarkana School District

4801000

Brinkley School District

3810000

Lawrence County School District

3840700

Imboden Charter School Dist

4101000

Ashdown School District

4201000

Booneville School District

4202000

Magazine School District

4203000

Paris School District

4304000

Cabot School District

4501000

Flippin School District

4502000

Yellville-summit School Dist.

4602000

Genoa Central School District
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District LEA

District Name

4702000

Blytheville School District

4708000

Gosnell School District

4712000

Manila School District

5102000

Jasper School District

5201000

Bearden School District

5205000

Harmony Grove School District (ouachita)

5206000

Stephens School District

4713000

Osceola School District

4802000

Clarendon School District

4901000

Caddo Hills School District

5106000

Deer/mt. Judea School District

5204000

Camden Fairview School District

5301000

East End School District

5303000

Perryville School District

5401000

Barton-lexa School District

5403000

Helena/ W.helena School Dist.

5404000

Marvell-elaine School District

5440700

Kipp Delta Public Schools

5502000

Centerpoint School District

5503000

Kirby School District

5504000

South Pike County School District

5604000

Marked Tree School District

5605000

Trumann School District

5608000

East Poinsett Co. School Dist.

5703000

Mena School District

5602000

Harrisburg School District
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District LEA

District Name

5706000

Ouachita River School District

5707000

Cossatot River School District

5801000

Atkins School District

5802000

Dover School District

5803000

Hector School District

5804000

Pottsville School District

5805000

Russellville School District

5901000

Des Arc School District

5903000

Hazen School District

6001000

Little Rock School District

6002000

N. Little Rock School District

6003000

Pulaski County Special School District

6040700

Academics Plus School District

6041700

Lisa Academy

6043700

Arkansas Virtual Academy

6044700

Covenantkeepers Charter School

6047700

Estem Public Charter School

6048700

Lisa Academy North

6049700

Little Rock Preparatory Academ

6050700

Jacksonville Lighthouse Charter

6052700
6053700

Siatech Little Rock Charter
Responsive Ed Solutions Premier High School Of Little
Rock

6091000

Ark. School For The Blind

6092000

Ark. School For The Deaf

6094000

Division Of Youth Services School System

6102000

Maynard School District
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District LEA

District Name

6103000

Pocahontas School District

6201000

Forrest City School District

6202000

Hughes School District

6205000

Palestine-wheatley Sch. Dist.

6301000

Bauxite School District

6302000

Benton School District

6303000

Bryant School District

6304000

Harmony Grove Sch Dist(saline)

6401000

Waldron School District

6505000

Ozark Mountain School District

6602000

Greenwood School District

6604000

Hartford School District

6502000

Searcy County School District

6601000

Fort Smith School District

6603000

Hackett School District

6605000

Lavaca School District

6606000

Mansfield School District

6701000

Dequeen School District

6703000

Horatio School District

6802000

Cave City School District

6804000

Highland School District

6901000

Mountain View School District

7001000

El Dorado School District

7003000

Junction City School District

7006000

Norphlet School District

7009000

Strong-huttig School District
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District LEA

District Name

7102000

Clinton School District

7203000

Fayetteville School District

7206000

Prairie Grove School District

7007000

Parkers Chapel School Dist.

7008000

Smackover School District

7104000

Shirley School District

7105000

South Side Sch Dist(vanburen)

7201000

Elkins School District

7202000

Farmington School District

7204000

Greenland School District

7205000

Lincoln School District

7206000

Prairie Grove School District

7206000

Prairie Grove School District

7207000

Springdale School District

7208000

West Fork School District

7240700

Haas Hall Academy

7304000

White Co. Central School Dist.

7310000

Rose Bud School District

7311000

Searcy School District

7503000

Danville School District

7301000

Bald Knob School District

7302000

Beebe School District

7303000

Bradford School District

7307000

Riverview School District

7309000

Pangburn School District

7401000

Augusta School District
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District LEA

District Name

7403000

Mccrory School District

7504000

Dardanelle School District

7509000

Western Yell Co. School Dist.

7510000

Two Rivers School District

0104000

Stuttgart School District

0201000

Crossett School District

0203000

Hamburg School District

0302000

Cotter School District

0303000

Mountain Home School District

0304000

Norfork School District

0401000

Bentonville School District

0402000

Decatur School District

0403000

Gentry School District

0404000

Gravette School District

0405000

Rogers School District

0406000

Siloam Springs School District

0407000

Pea Ridge School District

0440700

Benton County School Of Arts

0442700

Responsive Ed Solutions Northwest Ark Classical Academy

0501000

Alpena School District

3606000

Westside School Dist(johnson)

4902000

Mount Ida School District

5006000

Prescott School District

5008000

Nevada School District

0503000

Harrison School District

0504000

Omaha School District
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District LEA

District Name

0505000

Valley Springs School District

0506000

Lead Hill School District

0601000

Hermitage School District

0602000

Warren School District

0701000

Hampton School District

0801000

Berryville School District

0802000

Eureka Springs School District

0803000

Green Forest School District

0901000

Dermott School District

0903000

Lakeside School Dist(chicot)

1002000

Arkadelphia School District

1003000

Gurdon School District

1101000

Corning School District

1104000

Piggott School District

1106000

Rector School District

1201000

Concord School District

1202000

Heber Springs School District

4701000

Armorel School District

4706000

So. Miss. County School Dist.

1204000

West Side School Dist(cleburne

1304000

Woodlawn School District

1305000

Cleveland County School District

1402000

Magnolia School District

1408000

Emerson-taylor-bradley School District

1503000

Nemo Vista School District

1505000

Wonderview School District
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District LEA

District Name

1507000

South Conway County School District

1601000

Bay School District

1602000

Westside Cons. Sch Dist(craigh

1603000

Brookland School District

1605000

Buffalo Is. Central Sch. Dist.

1608000

Jonesboro School District

1611000

Nettleton School District

1612000

Valley View School District

1613000

Riverside School District

4302000

England School District

4303000

Carlisle School District

4401000

Huntsville School District

4603000

Fouke School District

1702000

Cedarville School District

1703000

Mountainburg School District

1704000

Mulberry School District

1705000

Van Buren School District

1802000

Earle School District

1803000

West Memphis School District

1804000

Marion School District

1901000

Cross County School District

1905000

Wynne School District

2002000

Fordyce School District

2104000

Dumas School District

2105000

Mcgehee School District

2202000

Drew Central School District
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District LEA

District Name

2203000

Monticello School District

2301000

Conway School District

4003000

Star City School District

4102000

Foreman School District

4204000

Scranton School District

2304000

Guy-perkins School District

2305000

Mayflower School District

2306000

Mt. Vernon/enola School District

2307000

Vilonia School District

2402000

Charleston School District

2403000

County Line School District

2404000

Ozark School District

2501000

Mammoth Spring School District

2502000

Salem School District

2503000

Viola School District

2601000

Cutter-morning Star School District

2602000

Fountain Lake School District

2603000

Hot Springs School District

2604000

Jessieville School District

2605000

Lake Hamilton School District

2606000

Lakeside School Dist(garland)

2607000

Mountain Pine School District

3704000

Lafayette County School District

3804000

Hoxie School District

3806000

Sloan-hendrix School District

3809000

Hillcrest School District
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Attachment 14 – Statewide Data

Per the ADE’s guidance, we are providing two sets of data for comparison in this application. The
first set, provided in the tables in the application narrative, pertains to the Bentonville Public
School District where the physical teaching/learning center building will be located. In the second
set of data, included in this attachment, we provide data for the statewide average.
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Statewide Arkansas Data
District Name

Arkansas Statewide

District Status

NA
LITERACY
2013 ESEA Report
Percentage Achieving
or Advanced

MATH
2013 ESEA Report
Percentage Achieving
or Advanced

All Students (Combined)

77.99%

74.81%

Graduation Rate 2012-2013
2013 Report
Card Percent
Graduated
84.9%

Targeted Achievement Gap Group

69.81%

66.62%

80.5%

African American

62.59%

54.65%

78.1%

Hispanic

74.32%

72.30%

81.8%

White/Caucasian

83.33%

81.57%

87.8%

Economically Disadvantaged
English Language Learners/
Limited English Proficient

70.90%

67.24%

80.3%

64.45%

64.26%

80.8%

Students with Disabilities

26.91%

35.24%

80.4%
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Attachment 15 – Statement of Permissible Uses
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Arkansas Connections Academy

July 2, 2014
Kyle Bell
Connections Education
RE: Zoning Certification for 609 Southwest 8th Street
To Whom It May Concern,
The property located at 609 Southwest 8th Street, Bentonville, Arkansas is zoned C-2,
General Commercial. The C-2 zoning designation allows for a variety of Commercial
uses and does specifically allow for office and retail as a use by right.
For additional information regarding the specifics of the C-2, General Commercial
zoning district, contact the City of Bentonville Planning Department at (479) 271-3126.

Respectfully,

Beau Thompson
City Planner

2014 Open-Enrollment Public Charter School

Attachment 15-2
254

Attachment 16 – Connections Standard Fee Schedule
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2014-2015 Application Cycle

Materials Submitted in
Opposition

Arkansas Connections Academy
Bentonville, Arkansas
257

September 30, 2014
To:

ADE Charter Authorizing Panel

RE:

Open-Enrollment Public Charter Virtual School Application for Arkansas
Connections Academy, Inc.

From: Dr. Richard Abernathy, Executive Director
Arkansas Association of Educational Administrators

The following comments are submitted by the Arkansas Association of Educational
Administrators (AAEA) regarding the Arkansas Connections Academy, Inc. openenrollment charter application that will be heard by the ADE Charter Authorizing
Panel on October 15, 2014.
Act 293 of 2013 provides a funding mechanism for open-enrollment public virtual
charter schools that requires traditional public schools and open-enrollment charter
schools to remit current year foundation funding to the ADE for redistribution to
open-enrollment public virtual charter schools. The result of this transfer of current
year foundation funding is that affected districts, both traditional public schools and
open-enrollment charter schools, do not receive the full amount of foundation
funding for that year. In summary, the affected schools are not funded “adequately”
for the year(s) they are required to remit payment to the ADE for virtual charter
students.
Act 293 of 2013 also limits public virtual charter school enrollment to students that
attended a public school the school year immediately before enrolling in the virtual
school. This enrollment limitation does not meet the definition of an “open
enrollment public charter school” as defined in 6-23-103 (9) (A) (ii).

The approval of another virtual school combined with Act 293 of 2013 will have a
direct impact on the Lakeview Lawsuit and the court-approved adequacy funding
mechanism of schools in Arkansas. AAEA respectfully requests that no new virtual
charter applications be approved until the section of Act 293 of 2013 is amended to
correct the current funding inadequacy.
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2014-2015 Application Cycle

2013 ESEA Information

Arkansas Connections Academy
Bentonville, Arkansas
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District:BENTONVILLE SCHOOL DISTRICT
School:BENTONVILLE SCHOOL DISTRICT
LEA:0401000
Address:500 Tiger Blvd
Bentonville, AR 72712
Phone:479-254-5000
OVERALL SCHOOL STATUS:

NEEDS IMPROVEMENT

PERCENT TESTED STATUS:

ACHIEVING

Superintendent:Michael Poore
Principal:
Grades:K-12
Enrollment:14880
Attendance (3 QTR AVG):96.48
Poverty Rate:30.36

PERCENT TESTED

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY
# Expected
8112
3102
# Expected
206
875
6142
2481
488
872

# Attempted
8060
3070
# Attempted
206
860
6110
2463
481
857

Percentage
99.36
98.97
Percentage
100.00
98.29
99.48
99.27
98.57
98.28

# Attempted
9035
3414
# Attempted
228
942
6850
2732
516
957

MATHEMATICS
# Expected
9258
3540
# Expected
239
986
6999
2834
536
992

Percentage
97.59
96.44
Percentage
95.40
95.54
97.87
96.40
96.27
96.47

STUDENT PERFORMANCE -- LITERACY
ACHIEVING
STATUS PERFORMANCE -- LITERACY
GROWTH PERFORMANCE -- LITERACY
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
6923
7722
89.65
88.94
91.00
4513
5067
89.07
89.83
93.00
2264
2897
78.15
78.14
91.00
1533
1906
80.43
83.58
93.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
19618
22023
89.08
88.94
91.00
13350
14859
89.84
89.83
93.00
6194
8009
77.34
78.14
91.00
4387
5354
81.94
83.58
93.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
158
188
84.04
83.64
101
112
90.18
88.78
684
819
83.52
82.94
436
507
86.00
88.82
5312
5876
90.40
89.76
3485
3907
89.20
89.79
1894
2319
81.67
80.48
1288
1546
83.31
85.41
365
462
79.00
74.69
251
305
82.30
86.34
406
824
49.27
60.77
290
504
57.54
70.05

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

STUDENT PERFORMANCE -- MATHEMATICS
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- MATHEMATICS
GROWTH PERFORMANCE -- MATHEMATICS
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
7707
8661
88.99
93.95
92.00
3706
5067
73.14
89.16
81.00
2537
3227
78.62
87.88
92.00
1208
1906
63.38
83.13
81.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
22925
25095
91.35
93.95
92.00
12069
14863
81.20
89.16
81.00
7411
8981
82.52
87.88
92.00
3886
5356
72.55
83.13
81.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
144
193
74.61
89.73
63
112
56.25
87.18
704
879
80.09
89.91
342
507
67.46
84.85
5446
6132
88.81
94.70
2885
3907
73.84
89.48
2070
2577
80.33
89.16
1001
1546
64.75
84.55
386
495
77.98
85.40
202
305
66.23
85.99
550
920
59.78
76.44
214
504
42.46
69.23

GRADUATION RATE STATUS:

NEEDS IMPROVEMENT

MATHEMATICS STATUS:

2012 SCHOOL GRADUATION RATE

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities
Report created on October 31, 2013 - 3:00PM

# Actual Graduates
680
159
# Actual Graduates
2046
480
# Actual Graduates
13
70
554
133
20
39

2012 SCHOOL GRADUATION RATE
# Expected Graduates
Percentage
798
85.21
221
71.95
# Expected Graduates
Percentage
2403
85.14
670
71.64
# Expected Graduates
Percentage
20
65.00
92
76.09
636
87.11
191
69.63
31
64.52
49
79.59

2012 AMO
90TH PCTL
85.56
94.00
72.23
94.00
2012 AMO
90TH PCTL
85.56
94.00
72.23
94.00
2012 AMO
75.49
84.38
85.73
71.56
73.33
68.91

**** FINAL REPORT - REDACTED ****
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2014-2015 Application Cycle

Capitol City Lighthouse
Summary

Capitol City Lighthouse
North Little Rock, Arkansas
1

Capitol City Lighthouse Charter School

Sponsoring Entity:

Lighthouse Academies of Central Arkansas, Inc.

IRS Status:

Applied for 501(c)(3) non-profit status

Grade Levels:

K-12

Student Enrollment Cap:

750

Address of Proposed Charter:

3901 Virginia Avenue, North Little Rock, 72117

Mission Statement
The mission of Capitol City Lighthouse Charter School (CCLCS) is to prepare our scholars for
college through a rigorous arts-infused program. All students enrolled at CCLCS will be taught
by highly effective teachers whose students make average gains of 20% more per year than
average typical growth as measured by Northwest Education Association (NWEA) Measures of
Academic Progress (MAP). Students will learn in a nurturing environment that will help them
achieve at high levels. Each student will develop the knowledge, skills and values necessary for
success in college, responsible citizenship and life-long learning.
Information on the School District in Which the Charter Would Be Located
North Little Rock School District
70.86% free and reduced-price lunch (2013-2014)
Needs Improvement School District (ESEA 2013)-Graduation Rate, Literacy and
Mathematics
Issues that Remain Unresolved as Determined by the Charter Internal Review Committee
•

The food services program, including if National School Lunch Program and School
Breakfast will be offered to all eligible students and the use of “family style meal service”.

Documentation Provided in Support of the Charter
Petition of Support Included in Application
80 Signatures
Letters of Support Included in Application
Kathy Smith
Senior Program Officer, Walton Family Foundation
Maurice Taylor
Alderman, City of North Little Rock
Tommy Norman
Officer, North Little Rock Police Department
Tracy Steel
Director, Division of Youth Services
Additional Letters of Support (Available for Review)
Kathy Smith
Senior Program Officer, Walton Family Foundation
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2014-2015 Application Cycle

ADE
Evaluation and
Applicant
Responses

Capitol City Lighthouse
North Little Rock, Arkansas
3

Capitol City Lighthouse Charter School

PART A

GENERAL INFORMATION

Sponsoring Entity:

Lighthouse Academies of Central Arkansas, Inc.

IRS Status:

Applied for 501(c)(3) non-profit status

Grade Levels:

K-12

Student Enrollment Cap:

750

Address of Proposed Charter:

3901 Virginia Avenue, North Little Rock, 72117

PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent,
outlining a general description of the proposed charter school.
Evaluation Criteria:


A Letter of Intent filed with Arkansas Department of Education on time and including all the
necessary information

Fully Responsive

4

PART B

EXECUTIVE SUMMARY

The Arkansas Department of Education requires all applicants to include an executive
summary.
Evaluation Criteria:



A mission statement (with content to be evaluated for Prompt #3 of Part C); and
The key programmatic features of the proposed charter school

Fully Responsive
Concerns and Additional Questions
Explain if the charter’s mission statement is the entire text or only part of the text included in this
section.
The mission statement is “We prepare our students for college through a rigorous arts-infused
program.” The text within this section explains how the mission is achieved and measured through
the implementation of the model.

PART C

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER

C1: PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an openenrollment charter school, to assess support for the school’s establishment. Applicants are asked
both to document the logistics of the hearing and to include a narrative of the hearing results.
Evaluation Criteria:





A thorough description of the results of the public hearing;
Evidence of public support exhibited at the hearing;
Documentation of required notices published to garner public attention to the hearing; and
Documentation of required notices of the public hearing to superintendents of districts
from which the proposed school is likely to draw students and to superintendents of
districts that are contiguous to the district in which the charter school would be located

Fully Responsive
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C2: GOVERNING STRUCTURE
The Governing Structure section should explain how the school will be governed. It should present
a clear picture of the school’s governance processes and composition, what responsibilities various
groups and people will have and the relationships among the groups.
Evaluation Criteria:







Documentation of proper legal structure of the governing board and sponsoring entity;
A comprehensive description of the planned relationship between the governing board of the
school and governing board of the sponsoring entity;
A clear description of the governing board’s roles and responsibilities;
Adequate policies and procedures for board operation, including board composition,
member term length, and member selection;
A clear, sensible delineation of roles and responsibilities in relation to governance and school
management; and
A reasonable plan for involving parents, staff, students and community in the decisionmaking of the school

Fully Responsive

C3: MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do, for whom,
and to what degree.
Evaluation Criteria:


A mission statement that is clear and succinct

Fully Responsive
Concerns and Additional Question
Confirm that the text in this section, in its entirety, is the charter mission statement or identify exactly
what part of the text is the mission statement.
The mission statement is “We prepare our students for college through a rigorous arts-infused
program.” The text within this section of the application was intended to explain how the mission is
achieved and measured through the implementation of the model.

6

C4: EDUCATIONAL NEED
The Educational Need section should explain the need for a charter school in the proposed
location and the innovative educational option offered by the charter school.
Evaluation Criteria:



Valid, reliable, and verifiable data substantiate an educational need for the charter,
Innovations that would distinguish the charter from other schools
Fully Responsive

C5: ACADEMIC ACHIEVEMENT GOALS
The Academic Achievement Goals section should define the performance expectations for students
and the school as whole and support the charter’s mission.
Evaluation Criteria:




Specific goals in reading and mathematics that are clear, measurable, and attainable;
Valid and reliable assessment tools to be used to measure the goals; and
Attainment of the goals demonstrate that the charter is meeting the identified educational need for
the school and fulfilling its mission

Fully Responsive

C6: EDUCATIONAL PROGRAM
The Educational Program section should describe the educational foundation of the school and the
teaching and learning strategies that will be employed.
Evaluation Criteria:





A clear description of the proposed educational program, including but not limited to the
foundational educational philosophy and curricular and instructional strategies to be
employed;
An educational program with ample resources to ensure that students achieve academic goals and
excel;
A description of the grade levels and maximum enrollment, by year, if the charter plans to grow
over time; and
A description of the length of school day and school year that meets minimum state requirements.

Fully Responsive
Concerns and Additional Questions
7

Explain the statement “Upon approval of the charter a comprehensive scope and sequence aligning
Arkansas and Common Core State Standards with the Lighthouse programs will be completed”
A continuing review of our curricular scope and sequence is completed annually and this statement
expresses our commitment to assure that with any additional lessons or units of study Lighthouse
utilizes will include a comprehensive review of all new curricular materials to assure alignment to the
Common Core State Standards and the Arkansas framework.

C7: CURRICULUM ALIGNMENT
The Curriculum Alignment section should define the process by which the charter will ensure that
the curriculum aligns with Arkansas Curriculum Frameworks and Common Core State Standards.
Evaluation Criteria:


Evidence that the applicant has a process to ensure all curriculum materials , used in the
educational program, align with the Arkansas Department of Education’s curriculum
frameworks and the Common Core State Standards

Fully Responsive

C8: STUDENT SERVICES
The Student Services section should describe how the school will address specific services for its
student body.
Evaluation Criteria:
A description of the ways in which the following services will be provided to students even
in those areas for which a waiver is requested:
 A guidance program that will serve all students;
 A health services program that will serve all students;
 A plan for a media center for use by all students;
 Sound plans for educating special education students that reflect the full range of programs
and services required to provide such students with a high quality education;
 A transportation plan that will serve all eligible students;
 An alternative education plan for eligible students, including those determined to be at-risk and to
offer access to one or more approved Alternative Learning Environments;
 A plan to serve students who are English language learners; and
 Plans for a gifted and talented program for eligible students

Fully Responsive
8

Concerns and Additional Questions
Explain the statement: “If a student’s needs are such that his or her special education team
recommends an out-of-district placement, we will follow all laws to ensure that the student’s rights are
always protected.”
Lighthouse supports the full implementation of special education services and this would include an
out-of-district placement if that is the least restrictive environment and only if it is necessary to meet
the student's needs. We were just stating our commitment to a full continuum of services.

C9: GEOGRAPHICAL SERVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within
the current public education system.
Evaluation Criteria:



The specific geographical area that would be served by the charter school; and
Information on the school districts likely to be affected by charter school, including data on the
expected number of students to transfer to the charter school.

Fully Responsive

C10: ANNUAL PROGRESS REPORTS
The Annual Progress Reports section should define how the academic progress of individual
students and the school as a whole will be measured, analyzed, and reported.
Evaluation Criteria:



A timeline for data compilation and completion of an annual report to parents, the
community and the authorizer that outlines the school’s progress; and
A plan for dissemination of the annual report to appropriate stakeholders
Fully Responsive

C11: ENROLLMENT CRITERIA AND PROCEDURES
The Enrollment Criteria and Procedures section should describe how the school will attract and
enroll its student body, including any criteria for admission and enrollment. Applicants must also
describe the random, anonymous lottery selection process.
Evaluation Criteria:


A student recruitment plan that will provide equal opportunity for all parents and students to
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learn about and apply to the school;
An enrollment and admissions process that is open, fair, and in accordance with applicable
law; and
A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.

Fully Responsive
Concerns and Additional Questions
Application states on page 31 that “We will hold no more than ten percent of available seats each year
for children of the founder”, however the box on page 32 is not checked for “children of founding
members”. Please clarify.
Response: Please consider the box on page 32 checked.

C12: PRIOR CHARTER INVOLVEMENT
The Prior Charter Involvement section should identify all prior charter involvement, if any,
for each individual connected with the proposed charter.
Evaluation Criteria:



A complete Prior Charter Involvement Template for each individual connected with the
proposed charter;
Accurate data in each Prior Charter Involvement Template, including active links to assessment
data
Fully Responsive

Concerns and Additional Questions
Confirm that only three people are involved with the proposed charter school who have prior charter
experience.
We confirm that only the three people listed have prior charter experience.

C13: STAFFING PLAN
The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional qualifications which will be required
of employees.
Evaluation Criteria:



A job description for the school director and other key personnel, including but not limited to
an operations director, board members, teachers, etc.;
An outline of the professional qualifications required for administrators, teachers,
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counselors, etc.;
A staffing plan that clearly outlines both the types and numbers of positions to be filled at the
school and salary scales for such positions, and
The staffing plan presented in this section matches the staff members noted in the budget.

Partially Responsive - FULLY RESPONSIVE (BASED ON RESPONSE)

Concerns and Additional Questions
Provide a job description for teachers and the qualification required. Explain if staff members
(teachers, nurses, counselors, etc.) are required to have a bachelor’s degree, be highly qualified, or hold
a certification or licensure.
Teachers, nurses, and counselors are required to have a bachelor’s degree, be highly qualified or hold
certification.
Title:

Teacher

Reports To:

Principal

ESSENTIAL QUALITIES
Lighthouse Academy (LHA) Lower Academy teachers are more than instructional staff members and
classroom managers. They help transform children’s lives by creating opportunities for a brighter future.
We are seeking Lower Academy teachers who will make the commitment to teach with determination,
integrity and purpose, embodying these essential qualities:
• Past experiences and actions reflect a commitment to the LHA mission, vision, core values
• A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
• Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student achievement
• Reflective, self-aware and adaptable to communication and work styles of others
• Critical thinker and problem solver who takes initiative
• Belief in the power of collaboration and works to build a collaborative culture with LHA network, community,
staff, families and students

ESSENTIAL FUNCTIONS
A Lighthouse Academy Lower Academy teacher works to create and enhance a culture of achievement
and respect where high expectations and results are the norm. All teachers are responsible for
demonstrating significant and measurable academic gains, each year, with the students they teach. All
teachers’ actions must always be aligned with our mission, vision, core values and education program.
The essential functions for our teachers are as follows:

INSTRUCTION
I. PLANNING for INSTRUCTION
• Use the Common Core state standards to create rigorous, objective-driven, arts-infused lessons aligned with curriculum
maps.
• Identify in each lesson what thinking skills will be explicitly taught and practiced; what physical, social, or content
skills students will be able to do and how students will know if they can do it.
• Differentiate for individual students based on their unique learning needs so all students are appropriately engaged and
challenged.
• Ensure students are engaged through activities and technology that accommodate various learning styles,
personality styles, and the need for physical movement.
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II. DELIVERY of INSTRUCTION
• Explicitly introduce learning objectives to activate students’ prior knowledge as it relates to the objectives, and
conclude the lesson by revisiting the learning objective and having students apply it in context.
• Present academic content through a variety of instructional strategies to reach all learners; including the use artsinfusion: chants, songs, visual arts and drama.
• Provide many and varied opportunities for students to achieve mastery while working to promote achievement
by all students without exception.

ASSESSMENT

• Develop standards-aligned, measurable, ambitious big goals that will increase student opportunities for
achievement; assess and track performance against these goals.
• Measure student achievement of, and progress toward, the learning objectives and big goals with formative
and summative assessment tools.
• Provide ongoing and timely feedback to students on their progress towards meeting big goals by frequently
checking for understanding and listening.

• Use data to reflect on effectiveness of lessons and student achievement progress in order to improve instruction
and personal practice.
• Use data to update each student’s Individual Learning Plan.

LEARNING ENVIRONMENT

• Create a focused environment of fairness and respect that encourages students to take risks and strive to reach goals.
• Communicate and enforce high expectations and standards for behavior and academic performance, aligned with the
LHA School Culture Guide and Responsive Classroom, to create a strong culture of achievement and respect.
• Establish, model, practice, and reinforce age-appropriate rules and logical consequences; create and consistently
use individual behavioral management plans, as needed.
• Implement classroom procedures, systems, and routines that provide structure for students and maximize instructional
time.

FAMILY and COMMUNITY RELATIONS

• Communicate respectfully and thoughtfully with parent/guardians remaining sensitive to different families’
cultures, values and needs.
• Initiate and maintain timely communication with all parents/guardians (through daily/weekly folders, notes home,
weekly newsletters, phone calls, in-person meetings, home visits, conferences, report cards) concerning student
progress and to provide a clear picture of the curriculum and high expectations.
• Work collaboratively with parents/guardians, families, and other members of the community to involve them in
academic activities and to support the success of a diverse student population and to bring in volunteers and
additional resources.

PROFESSIONALISM

• Collaborate with colleagues (grade level, vertical team and school-wide meetings, professional development days, the
professional development institute) to continuously improve personal practice, classroom instruction, assessment,
and student achievement, as well as the overall goals and mission of the school and the network.
• Access meaningful learning experiences (current theory, research, and developments in relevant academic disciplines,
professional development opportunities, and ideas from colleagues and supervisors) and exercises judgment in
accepting findings as valid for application in classroom practice and teacher improvement.
• Reflect critically upon teaching experience; identify areas for further professional development as part of a
professional development plan that is linked to grade level, school, and network goals; access meaningful
learning experiences; and listen thoughtfully to other viewpoints and respond constructively to suggestions and
criticisms.
• Use feedback from Principal and Director of Teacher Leadership to update Individual Professional Development Plan.
• Fulfill all outlined and related functions professionally, timely and thoroughly.

MINIMUM QUALIFICATIONS
EDUCATION & EXPERIENCE:
•
•
•
•

Bachelor’s degree required, Master’s Degree preferred
Teaching experience in an urban public school or charter school setting preferred
Required state teaching certification/licensure; Highly Qualified status under No Child Left Behind
Proven track record of raising student achievement scores in an urban environment
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• Strong desire to work within an innovative, urban educational program

CORE COMPETENCIES:
•
•
•
•
•

Mission Focused
Driven towards Excellence
Results Oriented
Culturally Proficient
Collaborative Colleague
• Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•
•

Knowledge of or experience with Common Core State Standards or Understanding by Design preferred
Ability to use data to inform instruction and decision-making related to student achievement
Ability to turn best practices into high quality, goal-driven results
Highly effective writing, oral and interpersonal skills to communicate with a varied audience
Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)

HUMAN RESOURCE INFORMATION
EVALUATION: Formal and informal (ongoing) observations; Progress toward standards outlined in Teacher Evaluation
Framework,

network goals, and Individualized Professional Development Goals

EMPLOYMENT AND BENEFITS: Per company policy CLASSIFICATION: Full-time, Academic, and Exempt

Provide a job description and required qualifications for special education staff.
Title: SPECIAL EDUCATION COORDINATOR/TEACHER
Reports To: Principal

ESSENTIAL QUALITIES
Lighthouse Academy (LHA) Special Education Coordinators/Teachers are more than compliance officers,
instructional staff members and program managers. They help transform children’s lives by creating
opportunities for a brighter future. We are seeking special education coordinators/teachers who will make
the commitment to lead and teach with determination, integrity and purpose, embodying these essential
qualities:
• Past experiences and actions reflect a commitment to the LHA mission, vision, core values
• A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
• Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student
achievement
• Reflective, self-aware and adaptable to communication and work styles of others
• Critical thinker and problem solver who takes initiative
• Belief in the power of collaboration and works to build a collaborative culture with LHA network,
community, staff, families and students

ESSENTIAL FUNCTIONS
A Lighthouse Academy Special Education Coordinator/Teacher works to create and enhance a culture of
achievement and respect where high expectations and results are the norm. All special education
coordinators/teachers are responsible for demonstrating significant and measurable academic gains, each
year, with the students they teach. All special education coordinator/teachers’ actions must always be
aligned with our mission, vision, core values and education program. The essential functions for our special
education coordinators/teachers are as follows:

COORDINATION and MANAGEMENT
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•
•
•
•
•
•
•

Ensure that the school is in compliance with the requirements of IDEA, the No Child Left Behind Act of 2001
and the Rehabilitation Act of 1973; complete all required reports with accuracy by identified submission dates;
ensure confidentiality of student files.
Create and supervise the school’s referral system for students who are struggling academically and/or socially;
coordinate referral system with local, state and federal requirements.
Develop and oversee the case management system for all students on IEPs and 504 Plans, including
overseeing manifestation hearings and annual reviews.
Manage, with others, the procurement of 3rd party services needed to support special education services;
monitor and evaluate the effectiveness of these services.
Support the development and implementation of special education grants with others.
Develop and manage the reporting system for all special education and related services programs.
Coordinate the testing and assessment programs for students with identified accommodations as outlined in
the IEP or 504 Plan with the school site staff coordinating assessments.

PROFESSIONAL DEVELOPMENT
•
•
•

Ensure that all staff have receive mandated professional development for working with students with IEPs
and 504 Plans, as well as additional professional development that meets the differentiated instructional needs
of individual students to fully support the academic and emotional growth of all students.
Collaborate with other special education coordinators and related staff in the network to share best practices
and knowledge.
Coordinate all training with school leadership team.

TEACHING
•
•
•

Provide direct instruction and services in and out of the classroom to assigned students with IEPs and 504
Plans including, but not limited to, writing goals and objectives, administering and interpreting individual
formal and informal assessments.
Work with other instructional staff members to plan for and modify instruction of students with IEPs and
504 Plans.
Consult with other professionals; consult and discuss issues with parents; plan, deliver, and evaluate
instructional outcomes; and conduct the research needed to perform essential function s of the position.

FAMILY and COMMUNITY RELATIONS
•
•
•

Communicate respectfully and thoughtfully with parent/guardians remaining sensitive to different families’
cultures, values and needs.
Initiate and maintain timely communication with all parents/guardians (through daily/weekly folders, notes
home, progress reports, meeting notifications, in-person meetings) concerning student progress and to provide
a clear picture of the curriculum and high expectations.
Work collaboratively with families and other members of the community to involve them in academic
activities, to support the success of a diverse student population and to bring in volunteers and additional
resources.

PROFESSIONALISM
•
•
•

•
•

Collaborate with colleagues (grade level and school-wide meetings, professional development days, the
professional development institute) to continuously improve personal practice, classroom instruction,
assessment, and student achievement, as well as the overall goals and mission of the school and the network.
Access meaningful learning experiences (current theory, research, and developments in relevant academic
disciplines, professional development opportunities, and ideas from colleagues and supervisors) and exercises
judgment in accepting findings as valid for application in classroom practice and teacher improvement.
Reflect critically upon experience; identify areas for further professional development as part of a professional
development plan that is linked to grade level, school, and network goals; access meaningful learning
experiences; and listen thoughtfully to other viewpoints and respond constructively to suggestions and
criticisms.
Use feedback to update Individual Professional Development Plan.
Fulfill all outlined and related functions professionally, timely and thoroughly.
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MINIMUM QUALIFICATIONS
EDUCATION: Master’s Degree in Special Education preferred; Special Education Instructional Specialist
Certification

EXPERIENCE, KNOWLEDGE & SKILLS:
•
•
•
•
•
•
•
•

Three (3) years teaching experience in special education, including instructional and supervisory experience
Required state teaching certification in special education; Highly Qualified status under No Child Left Behind
Knowledge of IDEA, the No Child Left Behind Act of 2001, the Rehabilitation Act of 1973, as well as state and
local special education programs and systems.
Proven track record of closing the achievement gap with students with special needs
Training in and implementation of LHA curriculum programs, as well as intervention programs
Turning best practices into high quality, goal-driven results
Special Education management systems, data managements tools, organizational tools, computer skills
(Word, Excel, Access, PowerPoint and Outlook)
Excellent written, oral and interpersonal skills to communicate effectively and professionally with varied
audiences

HUMAN RESOURCE INFORMATION
EVALUATION: Evaluation twice a year by Principal based on progress toward network goals, IPDP goals and core
competencies

EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: FT Academic year, Administrative, Exempt or FT Academic, Exempt. School specific.
Title:

SPECIAL EDUCATION
TEACHER
Reports To: Principal
ESSENTIAL QUALITIES

Lighthouse Academy (LHA) special education teachers are more than staff members and classroom
managers. They help transform children’s lives by creating opportunities for a brighter future. We are
seeking a special education teacher who will make the commitment to teach with determination,
integrity and purpose, embodying these essential qualities:
• Past experiences and actions reflect a commitment to the LHA mission, vision, core values
• A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
• Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student achievement
• Reflective, self-aware and adaptable to communication and work styles of others
• Critical thinker and problem solver who takes initiative
• Belief in the power of collaboration and works to build a collaborative culture with LHA network, community,
staff, families and students

ESSENTIAL FUNCTIONS
A Lighthouse Academy special education teacher provides direct services to students, consults with
other professionals, discusses progress with parents, plans, delivers and evaluates instructional
outcomes, and conducts the research needed to perform the essential functions of the position.
Instruction is delivered in a classroom through an inclusion model and/or small group pull-out. The
essential functions for our special education teachers are as follows:
• Implements the Lighthouse Academies, Inc. curriculum, which includes the incorporation of the arts in
daily instruction.
• Collaborates with general education classroom teacher to modify curriculum to reach all learners.
• Writes goals and objectives for IEPs using state’s special education software.
• Administers and interprets individual formal and informal assessments and measures student achievement
of, and progress toward, their objectives and goals.
• Participates in IEP meetings and provides necessary documentation, as requested.
• Provides progress reports to parents as stated in the IEP, maintain timely communication with all
parents/guardians concerning student progress and to provide a clear picture of the curriculum and high
expectations.
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• Communicates and enforces high expectations and standards for behavior, aligned with the LHA School Culture
Guide and Responsive Classroom/DDMS, to create a strong culture of achievement and respect.
• Organizes and maintains, in student file, all required paperwork for all assigned students and ensures compliance
with federal and state regulations.
• Follows through with parent and staff requests and provides consultations regarding students.
• Coordinates services for assigned students provided by itinerant staff or party providers.
• Accesses meaningful learning experiences (current theory, research, and develop ents in relevant academic
disciplines, professional development opportunities, and ideas from colleagues and supervisors) and exercises
judgment in accepting findings as valid for application in classroom practice and teacher improvement.
• Reflects critically upon teaching experience; identify areas for further professional development as part of a
professional development plan that is linked to grade level, school, and network goals; access meaningful
learning experiences; and listen thoughtfully to other viewpoints and respond constructively to suggestions and
criticisms.
• Develops an Individual Professional Development Plan for approval by the school principal.

Examples of Work:
•
•
•
•

Writes students IEP according to federal and state guidelines
Writes lesson plans that correlate with the IEP
Completes progress reports and assessment reports as required.
Maintains students’ files with completed paperwork reflecting the essential components as determined by
federal and state laws

MINIMUM QUALIFICATIONS
EDUCATION & EXPERIENCE:
•
•
•
•
•

Bachelor’s degree required, Master’s Degree preferred
Two years teaching experience in an urban public school or charter school setting preferred
Required state teaching certification/licensure; Highly Qualified status under No Child Left Behind
Proven track record of raising student achievement scores in an urban environment
Strong desire to work within an innovative, urban educational program

CORE COMPETENCIES:
•
•
•
•
•

Mission Focused
Driven towards Excellence
Results Oriented
Culturally Proficient
Collaborative Colleague
• Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•
•
•

Knowledge of or experience with Common Core State Standards or Understanding by Design preferred
Ability to use data to inform instruction and decision-making related to student achievement
Ability to turn best practices into high quality, goal-driven results
Highly effective writing, oral and interpersonal skills to communicate with a varied audience
Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)
Knowledge of applicable federal and state regulations and statutes.

HUMAN RESOURCE INFORMATION
EVALUATION: Formal and informal (ongoing) observations; Progress toward standards outlined in Teacher
Evaluation Framework, network goals, and Individualized Professional Development Goals

EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-time, Academic, and Exempt
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C14: BUSINESS AND BUDGETING PLAN
The Business and Budgeting Plan section should describe how the charter school will organize its
business office and manage its fiscal responsibilities.
Evaluation Criteria:








An appropriate plan for managing procurement activities;
A description of the personnel who will perform business duties, including the requisite
qualifications of any proposed personnel;
A realistic timeline and process by which the governance structure will review and adopt an
annual budget;
A balanced two-year budget estimate that accurately reflects the revenue currently available to
the school and expenditures for program implementation and does not rely on one-time grants
or other funds that are not presently guaranteed;
A budget that includes costs for all personnel, programs, and expenses described in other
sections of the application;
An understanding of the minimum number of students required for financial viability and a
contingency plan to provide the education program outlined in the program if fewer
students than necessary for viability enroll and/or attend; and
Plans to pay for unexpected but necessary expenses
Fully Responsive

Concerns and Additional Questions
The budget reflects that Valley Services Inc. has been selected as the food service vendor. Please
confirm that all federal procurement laws will be followed.
The school will follow all of the required ADE regulations concerning the procurement of all services.
Valley Services Inc. has not been contracted with for food service. The reference was meant as an
example.

C15: FINANCIAL AND PROGRAMMATIC AUDIT PLAN
The Financial and Programmatic Audit Plan section should provide the procedure and timeline
by which an annual audit will be conducted. This section should also include an outline for the
information that will need to be reported to Arkansas Department of Education and the
community.
Evaluation Criteria:


A sound plan for annually auditing school’s financial and programmatic operations. If the
application names an accountant other than the Division of Legislative Audit to perform the
first-year audit, the named accountant meets the requirements of Arkansas Department of
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Education Rules Governing Publicly Funded Educational Institution Audit Requirements and
is not listed on any ineligibility list maintained by Arkansas Department of Education or the
Division of Legislative Audit.
Fully Responsive

C16: ARKANSAS PUBLIC SCHOOL COMPUTER NETWORK ASSURANCES
The Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state finance
and educational data reporting system.
Evaluation Criteria:


Assurance that the charter school will participate in APSCN and will comply with all state
statutory requirements regarding the APSCN finance and educational data reporting system
Fully Responsive

C17: FACILITIES
The Facilities section should identify and describe the facilities to be used by the school, any changes
to be made to the facilities, and the owners of the facilities.
Evaluation Criteria:





An identified facility appropriate to meet the needs of the school over the term of its charter;
A realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is appropriate
and adequate for the school’s program, the school’s targeted population, and the public;
Evidence that the school understands the costs of securing and improving a facility and has
access to the necessary resources to fund the facility plan; and
A sound plan for continued operation, maintenance, and repair of the facility.

For schools that will be using district-owned facilities, a response that meets the standard will
present:
 Documentation that the school district and charter school officials are in agreement over the
use of the facility and its equipment.
For schools that will NOT be using district-owned facilities, a response that meets the standard will
present:
 Documentation that the property owner and school are in agreement over the use of the
facility and its equipment;
 A statement of the facilities’ compliance with applicable codes; and
 A detailed outline of any relationships between the property owner and:
o Members of the local board of the public school district where the charter school will be
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located;
o The employees of the public school district where the charter school will be located;
o The sponsor of the charter school; and
o Employees, directors and/or administrators of the charter school.
Partially Responsive - FULLY RESPONSIVE (BASED ON RESPONSE)

Concerns and Additional Questions
Explain what the “warming kitchen” is and provide the timeline for adding it to the facility and any
financial ramifications.
A warming kitchen is a facility designed to allow the school to serve meals that are prepared off site
and then warmed on site for serving. This food program is currently used at Pine Bluff Lighthouse
Charter School.
Explain the timeline for the addition of handicapped accessible bathrooms, water fountains, fire alarm
and horn light system and include the financial ramifications of these additions.
A facility assessment and scope of work has been completed. The cost for the improvements was
estimated to be $950,000.00. The annual rent ($348,000.00) includes the cost of the improvements
amortized over the term of the lease that will be signed after award of the charter.
The work will begin in the spring of 2015 and will be completed by August 1, 2015.
The facility will be fully compliant with all ADA and IDEA facilities requirements by the time the
school opens its doors for the first day of classes.
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C18: CONFLICTS OF INTEREST
The Conflicts of Interest section should identify any potential conflicts of interest among the
individuals involved with the proposed charter school and explain how conflicts will be
addressed.
Evaluation Criteria:
Full disclosure of any potential conflicts of interest and an explanation of the ways in
which conflicts, if any, will be addressed

Fully Responsive

C19: FOOD SERVICES
This section should describe how the school will address food services for its student body.
Evaluation Criteria:



A food service plan that will serve all eligible students.
A management plan that reflects a clear understanding of federal law and requirements if the
charter school plans to participate in the National School Lunch program.

Fully Responsive

Partially Responsive

Not Responsive

Concerns and Additional Questions
Explain how milk, fruit and entree will meet the USDA meal pattern requirements.
Meals will include at least the daily minimum quantities required under the meal pattern. Offered
meals will meet all of the daily and weekly food component/food item requirements, as well as the
weekly dietary specifications. The adult supervisor will ensure that each student selects at least a ½
cup of fruit or vegetable or a combination of both during the course of a family style meal service.
Reimbursable lunches must offer five food components in five food items. Student must select at
least three components, one of which must be ½ cup of fruit or vegetable. OVS must be available for
students at senior high schools. OVS is optional at middle and elementary schools and OVS is not
allowed for the NSLP snack service.
Confirm the knowledge that the Request For Proposal process requires that menus are developed so
that potential vendors can bid based on a specific product.
The school is aware and knowledgeable concerning the RFP process for potential meal vendors.
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Confirm that the USDA meal patterns and Arkansas Nutrition Standards will be followed.
USDA meal patterns and Arkansas Nutrition Standards will be followed.

C20: PARENTAL INVOLVEMENT
The Parental Involvement section should describe how parents or guardians of enrolled students,
the school employees, and other members of the community will make a positive impact on the
school and its educational program.
Evaluation Criteria:



A plan for involving parents and guardians in the school’s education programs; and
A proposal that involves the parents of students, employees and the broader community in
carrying out the terms of the charter.

Fully Responsive

C21: WAIVERS
The Waivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:




Each law, rule, and standard by title, number, and description for which a waiver is requested;
A rationale for each waiver request; and
An explanation of the way that each waiver would assist in implementing the educational
program of the charter and fulfilling the charter’s mission

Concerns and Additional Questions

SEE LEGAL COMMENTS
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C22: DESEGREGATION ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding of
applicable statutory and regulatory obligations to create and maintain a unitary system of
desegregated public schools.
Evaluation Criteria:



Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated public
schools; and
An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.

Concerns and Additional Questions
SEE LEGAL COMMENTS

C23: SUSTAINABILITY OF THE PROGRAM
The Sustainability section should describe the applicants’ plan to ensure continued success
of the charter school over time.
Evaluation Criteria:


The plan to ensure the sustainability of the charter in the future.

Fully Responsive
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2014-2015 Application Cycle

Legal Review of Waivers
Requested

Capitol City Lighthouse
North Little Rock, Arkansas
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Capitol City Lighthouse Charter School
Waivers Requested in Original Application
2014 Open Enrollment Application
1. Licensure
Ark. Code Ann. §§ 6-15-1004 (concerning qualified teachers in every classroom)
6-17-301 (concerning employment of certified personnel)
6-17-302 (concerning employment of principals)
6-17-309 (concerning certification to teach particular grade of subject matter)
6-17-401 (concerning teacher licensure requirement)
6-17-902 (concerning definition of teacher)
6-17-919 (concerning warrants void without valid teaching license and contract)
Sections 15.02 and 15.03 of the ADE Rules Governing the Standards for
Accreditation of Public Schools and School Districts
ADE Rules Governing Educator Licensure
CCLCS requests this set of waivers because we seek to provide a unique program. We
will use an innovative, research-based program that builds upon the benefits afforded by
the arts to help children succeed in the core subjects and develop their artisanship and
their appreciation for the musicians, painters, sculptors, and other masters whose works
make up part of the cannon.
Finding teachers who are passionate about their teaching and about music and arts, who
have deep knowledge of how to teach core subjects and the fine and performing arts, and
who are excited to do so in a new school is always a challenge. We ask to be allowed to
recruit the best teachers, whether they have received their experience in a private school
or have taken a non-traditional path to the classroom.
All of our teachers will be Highly Qualified and will need to meet specific and rigorous
LHA network hiring standards. However, within those requirements, we want our
principal to have the autonomy to hire the best possible teachers, even if some of those
candidates' qualifications do not include an Arkansas license. The school will be
committed to recruiting and hiring quality staff members.
In addition to attending college fairs at state universities, we recruit from national
organizations and sites including: Idealist; National Alliance for Public Charter Schools;
US Charter Schools: School Spring; National Educators Employment Review;
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Accomplished Teacher (National Board); Smartbrief of Educators; Teachers of Color,
and Special Education Teachers. For the 2013-14 school year, at Jacksonville
Lighthouse Charter School, these efforts yielded over 300 applicants from 25 states. The
school will participate in the state's Pathwise program that is designed to advance
teacher learning and provides a series of professional development activities that
successfully prepare novice teachers to acquire a standard license. Working artists,
experienced private school teachers, and teachers who are drawn from out of state to our
schools' distinctive mission and pedagogy compliment in-state hires at each LHA school,
and this mix is part of what helps us offer an excellent program. We ask that we be
allowed to hire qualified, talented, and dedicated educators even if they are not licensed
in Arkansas.
Additional waivers relating to payment of certified teachers are requests so that we are
able to appropriately compensate non-certified but Highly Qualified teachers.
Legal Comments: None
Remaining Issues: None
2. School Year
Ark. Code Ann § 6-10-106 (uniform date for beginning and end of school year)
Lighthouse's model uses more time on instruction to accelerate student achievement. A
longer school year, 190 instructional days, requires that the start date and end of date of
school is extended. School will open on August 12, 2015. The 190th day is expected to be
June 8, 2016.
Legal Comments: Based upon the information provided, it appears applicant needs a
waiver only of Ark. Code Ann. § 6-10-106(a)(1)(A). Please clarify.
Response: The applicant wishes to clarify the above previously requested waiver by
requesting a waiver of only section (a)(1)(A) of Ark. Code Ann. §6-10-106.
Remaining Issues: None

3. School Boards and Elections
Ark. Code Ann. § 6-13-601 et seq., except section 6-13-619(a), (b), and (d) (school
district boards of directors - generally)
Ark. Code Ann. § 6-14-101 et seq. (school board elections)
The statutory sections quoted in this waiver request are largely inapplicable to openenrollment public charter schools.
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Legal Comments: Explain how often meetings will be held and how they will be called
if Ark. Code Ann. § 6-13-619 is not followed. Ark. Code Ann. § 6-13-622 contains a
constitutional provision that cannot be waived. Please clarify.
Response: The applicant is withdrawing its request for a waiver of Ark. Code Ann. §613-619 (c )(its only waiver request under § 6-13-619); the Board of Directors meetings
will be held in accordance with Ark. Code Ann. §6-13-619(a).
The Applicant wishes to clarify its waiver request by withdrawing its request to waive the
provisions of Ark. Code Ann. §6-13-622.
Remaining Issues: None
4. Minimum Salaries for Classified/Certified
Ark. Code Ann. § 6-17-201(c)(2) Teacher personnel salary schedule
Ark. Code Ann. §§ 6-17-2201 et seq. Minimum Salary Classified Employees
Ark. Code Ann. § 6-17-2401 et seq. Minimum teacher compensation schedule
Sections 6, 7 and 8 of the ADE Rules Governing School District Requirements for
Personnel Policies, Salary Schedules, Minimum Salaries, and Documents Posted to
District Websites.
We request a waiver from the specific salary minimum and salary schedule set by the
State of Arkansas. We propose to use the LHA compensation policy, which includes a
salary schedule and is intended to be competitive in the marketplace and fair to all
employees. Using this schedule will ensure that the school is able to pay teachers fairly
and also balance its budget. Since, as a charter school, we bear the additional cost of
rent and up fit for a facility, we must be quite conservative in budgeting.
Legal Comments: To effectuate these waivers, applicant also must seek a waiver of
Sections 4.02.3 and 5 of the ADE Rules Governing School District Requirements for
Personnel Policies, Salary Schedules, Minimum Salaries, and Documents Posted to
District Websites, as well as Ark. Code Ann. § 6-17-807. Applicant should consider
whether it needs or needs to seek waivers of additional provisions of Ark. Code Ann. §§
6-17-201 or provisions of Ark. Code Ann. § 6-17-2301.
Response: The applicant wishes to clarify and fully effectuate the above requested
waivers by additionally requesting waivers of Sections 4.02.3 and 5 of the ADE Rules
Governing School District Requests for Personnel Polices, Salary Schedules, Minimum
Salaries and Documents Posted to District Websites; and Ark. Code Ann. §6-17-807.
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The applicant wishes to clarify its application by requesting a waiver of Ark. Code Ann.
§6-17-2301(c).
Remaining Issues: None

5. Annual Report to the Public (First Year Only)
Standards for Accreditation 7.02.2. Each school district shall provide and publish,
in a newspaper with general circulation in the district before November 15 of each
school year, a report to the public detailing progress….
We intend to provide a great deal of information to our parents and community.
However, a report published by November 15 of our first year would only have data
based on roughly eight weeks of school. Given the demands of the start-up period and
this lack of data, we request permission to publish the required reports referred to in
7.02.2 beginning in our second year of operation.
Standards for Accreditation 7.03. Each school board, prior to November 15 of each
year, shall hold a public meeting, at a time and place convenient for a majority of
the school patrons and employees, to review and discuss its annual report detailing
progress toward accomplishing its district's program objectives, accreditation
standards, and proposals to correct deficiencies.
We request a waiver from this rule because we have requested a waiver from the report
to which it refers. Again, we will not have enough data by this time to draw any
conclusions. We propose instead to hold a “State of the School” meeting at roughly the
same time. At this meeting, the principal will share anecdotal reports on the school's
progress towards implementing the CCLCS program as detailed in the charter. We
propose to begin holding the specific meeting described in 7.03.1 in our second year.
Legal Comments: To effectuate a waiver of these Standards for Accreditation, applicant
also must seek a waiver § 6-15-2006(b).
Response: The applicant wishes to clarify and fully effectuate the above, previously
requested waiver by additionally requesting a waiver of Ark. Code Ann. §6-15-2006(b).
Remaining Issues: None
6. Coalition for Community Involvement
Standards for Accreditation 8.01. Each school district shall form a coalition . . . to
develop and implement a . . . plan for . . . involvement in the delivery of . . . youth
services . . .
We request a waiver from this rule because we will do the same work in a different way.
CCLCS represents the coming together of parents, different agencies and institutions,
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and business and industry, as stated in the text of the rule, to improve options and
support for youth in Pulaski County. Community members will sit on the school's board,
and its existence will improve the delivery of services to children. It is our contention that
forming an additional body would be redundant and could limit the effectiveness of that
body as well as the board and management of the school.
Legal Comments: None
Remaining Issues: None
7. Class Size and Teaching Load
Standards for Accreditation 10.02
We believe that the research on the benefits of reducing class size is mixed. While there
are studies that suggest class sizes of less than 20 do improve student achievement, other
studies question the validity of this data. Total enrollment will not exceed 644 for grades
K-12. Class size at CCLCS will not exceed 22 in K and 25 in all other grades except that
the school may adjust the class size by 10% without exceeding the charter if
circumstances require. We believe that data driven differentiated instruction will ensure
that the needs of all children are being met.
Legal Comments: None.
Remaining Issues: None
8. Superintendent
Standards for Accreditation 15.01. Each school district shall employ a full-time
superintendent when enrollment exceeds three hundred.
Ark. Code Ann. §§ 6-13-609 and 6-17-427
ADE Rules Governing the Superintendent Mentoring Program
CCLCS will employ a full-time Principal, Director of Teacher Leadership and School
Operations Manager. The School Leader will receive several months of professional
development in the areas of assessment, instructional practices, STEAM curriculum,
personnel management and school finance. This team will have a great deal of support
from LHA and a local contractor for Business Management services. LHA regional staff
will prepare documents for the Board and for the Arkansas Department of Education,
conduct recruitment and fundraising efforts, and interface with the same stakeholders
traditionally courted by superintendents. The position would be both costly and
redundant to our model and we request a waiver from this rule.
Legal Comments: Please confirm that applicant seeks a waiver of Ark. Code Ann. § 6-
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13-109 (instead of 6-13-609).
Response: The applicant wishes to clarify the previously requested waiver by
withdrawing a waiver request for Ark. Code Ann. §6-13-609 and substituting a waiver
request for Ark. Code Ann. §6-13-109.
Remaining Issues: None
9. Library Media Services
Ark. Code Ann. § 6-25-101 et seq.
Standards for Accreditation Section 16.02
We request a waiver from this rule because while we will purchase classroom libraries
but will be unable to support a media center in the school's opening years. Start-up
expenses, combined with the conservative budgeting that makes that start-up period much
more likely to go smoothly, prevent us from investing in the media center and library
professionals in the school's first few years. We would like the principal and Board,
along with LHA, to have the autonomy to make all staffing decisions in a way that best
supports our arts-infused program.
Legal Comments: None
Remaining Issues: None
10. ALE
Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18-503(a)(1)(C)(i), and 6-48-101 et seq.
Section 19.03 of the ADE Rules Governing the Standards for Accreditation of
Arkansas Public Schools and School Districts
Section 4.0 of the ADE Rules Governing the Distribution of Student Special Needs
Funding (all concerning the provision of an Alternative Learning Environment).
Rationale: It is the intention and commitment of the founders of CCLCS to educate all
students who choose our school. We will make necessary accommodations for students
who need support beyond that provided by the general curriculum accommodation
program. The guidance program, our devotion to parallel cultures and respect and
achievement, and our arts infusion all help us connect with students who are struggling
and make them successful. We will seek to meet individual needs with individual plans as
needed. At times, this may include steps such as providing students with an aide, making
space available for small groups, or offering extra help. If a student’s needs are such
that his or her special education team recommends an out-of-district placement, we will
follow all laws to ensure that the student’s right are always protected.
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Legal Comments: None.
Remaining Issues: None
______________________________
Desegregation analysis fully responsive.
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ARKANSAS DEPARTMENT OF EDUCATION
2014 APPLICATION
OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
A.

GENERAL INFORMATION

Name of Proposed Charter School: Capitol City Lighthouse Charter School
Grade Level(s) for the School: K-12

Student Enrollment Cap: 750

Name of Sponsoring Entity:Lighthouse Academies of Central Arkansas, Inc.
The applicant is an “eligible entity” under the following category (check one):
a public institution of higher education;
a private nonsectarian institution of higher education;
a governmental entity; or
✖

an organization that is nonsectarian in its programs and operations, and is,
or will be, exempt from taxation under Section 501(c)(3) of the Internal
Revenue Code. (A copy of the entity's letter from the IRS reflecting tax exempt
status or a copy of the entity's application for 501(c)(3) status must be
included with the application. Articles of incorporation or a letter
acknowledging non-profit status from the Secretary of State will not suffice.)
To be eligible, an entity must hold or have applied for 501(c)(3) status at the
time this charter application is filed. The entity must receive formal tax exempt
status under §501(c)(3) of the Internal Revenue Code of 1986 prior to the first
day of its operation with students.

Non-profit entities without the required Internal Revenue Service documentation are not
eligible to be awarded charters; therefore, any applications submitted without the proper
documentation will not be reviewed.

Name of Contact Person: Dr. Phillis Nichols Anderson
Main Street, Suite 203
Address: 401
City:North Little Rock
_______________________________________

ZIP: 72116

Daytime Phone Number: ( 501 ) 374-5001

FAX: ( 501 ) 374-5010

Email: pnicholsanderson@lhacs.org
Charter Site
North Little Rock
3901 Virginia Avenue
Address: _____________________________
City: _______________________________
12, 2015
72117
ZIP: ___________
Date of Proposed Opening: August
_________________________

Chief Operating Officer
of Proposed Charter (if known): Dr. Phillis Nichols Anderson
Address: 401 Main Street, Suite 203
ZIP: 72116

Title: Senior Vice President

City:North Little Rock

Daytime Phone Number: (501 ) 374-5001
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The proposed charter will be located in the North Little Rock

School District.

Provide a comprehensive list of all individuals, including but not limited to entity board
members and charter school board members, involved in the organization and design of
the proposed school as well as the proposed application process. Please note that Ark.
Code Ann. §6-24-105 prohibits charter school board members from contracting with or
being employed by the charter school except in certain limited circumstances.
Dr. Phillis Nichols Anderson Position:___________________
Senior Vice President, LighthState of Residence:_____
AR
Name:__________________
Regional Vice President, LighState of Residence:_____
AR
Lenisha Broadway
Name:__________________
Position:___________________
Michael Ronan
President & CEO, Charter ScState of Residence:_____
MA
Name:__________________
Position:___________________
Joel Scharfer
Vice President, Charter SchoState of Residence:_____
MD
Name:__________________
Position:___________________
Lisa Clay
Community Development As State of Residence:_____
MA
Name:__________________
Position:___________________
Khori Whittaker
President & CEO, LighthouseState of Residence:_____
FL
Name:__________________
Position:___________________
Chris Bell
President, Complete Consult State of Residence:_____
AR
Name:__________________
Position:___________________
Susan Forte
President, HOUSEABOUTIT State of Residence:_____
AR
Name:__________________
Position:___________________
Kara Smith
Director of Community PartneState of Residence:_____
AR
Name:__________________
Position:___________________
Tommy Norman
North Little Rock Police Offic State of Residence:_____
AR
Name:__________________
Position:___________________
Rev. Charles Caradine
Senior Pastor, King Solomon State of Residence:_____
AR
Name:__________________
Position:___________________
Dr. John Kuykendall
Assistant Professor, Universi State of Residence:_____
AR
Name:__________________
Position:___________________
Marsha Davis
Vice President, Centennial B State of Residence:_____
AR
Name:__________________
Position:___________________

Name:__________________ Position:___________________ State of Residence:_____

List the current K-12 student enrollment of the district where the proposed public charter
school would be located.
8553
(Total District Enrollment)

List the school districts from which the charter school expects to draw students.

North Little Rock

Little Rock

Pulaski County Special Schoo
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B.

EXECUTIVE SUMMARY

Provide the mission statement of the proposed school.
Applicant Response:
The mission of Capitol City Lighthouse Charter School (CCLCS) is to prepare our scholars for college through a
rigorous arts-infused program. All students enrolled at CCLCS will be taught by highly effective teachers whose
students make average gains of 20% more per year than average typical growth as measured by Northwest
Education Association (NWEA) Measures of Academic Progress (MAP). Students will learn in a nurturing
environment that will help them achieve at high levels. Each student will develop the knowledge, skills and values
necessary for success in college, responsible citizenship and life-long learning.
When fully enrolled, CCLCS will be a thriving K-12 school providing a rigorous academic program that will
integrate the arts with science, technology, mathematics and engineering - STEAM. Students enrolled at the
school will contribute to their local community through service learning as they prepare for college.
CCLCS will focus on two overarching goals. Academically, the school will seek to increase each year the number
of scholars who are proficient on the state-approved Next Generation Assessment. In January of 2014, the
University of Arkansas conducted a twin analysis of like scholars attending JLCS and Pulaski County Special
School District (PCSSD) and found that JLCS scholars grew more than PCSSD scholars did in math and literacy.
In addition, results from the ACT Explore exam show that over half of JLCS 8th graders are college ready in at
least one subject area. Secondly, the school will prepare its scholars for college as stated in the school's goals.
The best practices from JLCS that yielded these results will be replicated at CCLCS including more learning time,
integrating the arts into core subjects to engage scholar, developing scholars socially and emotionally and

investing in developing teachers through 160 hours of professional development.

Briefly describe the key programmatic features that the school will implement in order to
accomplish the mission.
Applicant Response:
CCLCS will follow the Lighthouse Academies (LHA) model including STEAM, a program that builds on the
existing Lighthouse arts-infusion strategies by integrating science, technology, engineering and math as well as a
longer school day and a longer year, investment in teacher development by providing 160 hours of annual
professional development, social and emotional development, and a rigorous standards-based curriculum.
CCLCS will use a combination of carefully researched curricula and instructional practices to help all scholars
master the Arkansas State content standards and the Arkansas Common Core State Standards for Mathematics,
English Language Arts, Literacy in History/Social Studies and Science.
CCLCS will engage scholars by infusing the arts into a program that includes science, technology, engineering,
mathematics and all other areas of the curriculum. A rigorous and engaging academic program coupled with a
strong school culture will ensure that all scholars achieve at high levels. Scholars will care deeply about what they
are doing and internalize how academics connect to their own lives. CCLCS will be a safe and nurturing
environment that allows scholars to feel emotionally and physically safe to take risks and learn.
CCLCS will value the social development of our scholars and the school communities. The social development
program is based on the five character traits of the Lighthouse Academies SHINE program (Self-Discipline,
Humility, Intelligence, Nobility and Excellence) and the supporting actionable skills known as our Habits of
Scholars. Together, these attributes and actions foster excellent work among staff and scholars, and inspire
meaningful contribution to the learning community. In all CCLCS classrooms, college-readiness skills will be
intentionally and consistently practiced and linked to scholars' potential for success in school, work, and life.
When CCLCS Scholars graduate in 12th grade with at least one college acceptance letter in hand, they will have
learned to be effective communicators, self-directed, critical thinkers, and active community members.
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C.

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER SCHOOL

The applicant for the proposed charter school, if approved by the authorizer, agrees to
operate the educational program described below in accordance with the provisions
described within this document, Arkansas Code Annotated §6-23-101 et seq., the State
Board of Education Rules Governing Public Charter Schools, and the attached assurances.
Provide a narrative description of the various components of the proposed charter
school by responding to the following prompts:
1.

Describe the results of the public hearing, which was held for the purpose of
assessing support for the establishment of this public charter school. Provide
copies of supporting evidence.

Applicant Response:
A public hearing was held on July 7, 2014 at 6:00 P.M. at the First Baptist Church on Main Street in North Little
Rock. Approximately 35 people attended at the meeting. The meeting was presided over by Ms. Susan Forte,
CCLCS Board Chairman, and included a presentation on the Lighthouse school model by the Lighthouse national
and regional leadership and the school leadership teams from Jacksonville Lighthouse Charter School and Pine
Bluff Lighthouse Charter School. The presentation focused on the LHA's school model and included a 45-minute
question and answer session. The questions during this time included a request for more information about arts
infusion, funding for the school, parent participation, and the school's proposed location. At the conclusion of the
question and answer session, Ms. Forte asked the audience if they felt more information was needed to make a
decision regarding their support of the proposed school. No further information was requested and all of those in
attendance signed the petition in favor of opening the Capitol City Lighthouse Charter School. No one present
spoke in opposition to the proposed school.
The notice of the public hearing was published in the Arkansas Democrat Gazette on June 16, June 23, and June
30 in the Arkansas news section. See Attachment B for ad copies reflecting publication dates. Emails were sent
to superintendents of affected school districts notifying them of the hearing. Copies of these emails are included
in Attachment B.
Additional supporting documentation is also included in Attachment B.
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Attach documentation to demonstrate that each of the following requirements of
Arkansas Code Annotated §6-23-302 was met:
A.

The notice of the public hearing was published on a weekly basis for at
least three (3) consecutive weeks prior to the date of the hearing in a
newspaper having general circulation in the school district in which the
school will likely be located.

B.

The notice of the public hearing was not published in the classified or
legal notice section of the newspaper.

C.

The last publication date of the notice was no less than seven days prior
to the public meeting.

D.

Within seven calendar days following the first publication of the notice
of the public hearing, emails announcing the public hearing were sent to
the superintendent of each of the school districts from which the openenrollment public charter school is likely to draw students for the purpose
of enrollment and the superintendent of any district that is contiguous to
the district in which the open-enrollment public charter school will be
located.
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2.

Describe the governing structure of the open-enrollment charter school, including
board composition, selection process, and responsibilities. Also describe the role of
the administrators, faculty, parents, students, and community members in the
leadership and decision-making of the school. As part of your response, answer
the following specific questions:
A.
Identify what individual, job position(s), or entity(s) will have final
decision-making authority for the school in the areas of (1) finance and
purchasing; (2) student discipline; (3) hiring and firing of staff; and (4)
hiring and firing of the school director or superintendent.
B.

Specify how the final decision-maker(s) identified in response to (A)(3)
will be selected or elected, including (1) length of term, (2) method of
selection or election, and (3) who will have the authority to participate in
the selection or election process.

C.

Explain how and to what extent the school’s leadership will
be accountable to parents.

Applicant Response:
Lighthouse Academies of Central Arkansas, Inc. was incorporated as a nonprofit on June 9, 2011, applied for
501 (c) 3 status on December 19, 2012 and will do business as Capitol City Lighthouse Charter School
(CCLCS). Note: the articles were first filed as Lighthouse Academies of Little Rock, and then on November 13,
2012, the name was officially changed to Lighthouse Academies of Central Arkansas, Inc.
Composition of the Board of Directors: A Board of Directors will govern the school. The founding board
represents a wide range of experience in education, business, nonprofit management and community
development. Founding Board members were selected from interested citizens in the Central Arkansas area. All
Board members share the vision and belief in the mission of the school and have the skills to provide oversight
and direction to the school. Members of the governing board have expertise in education, community
development, finance, fund-raising and school operations. The founding board members are:
Susan Forte is the President/CEO of HOUSEABOUTIT, INCORPORATION. Ms. Forte provides rural
communities in Arkansas support in economic and educational development. She administers Community
Development Block Grant funds for small cities in Arkansas, training to/for small cities, aids in workforce
development and assists small and emerging businesses. She works closely with the Board of Directors on all
administrative decisions and with staff to develop and establish individual goals and objectives.
Kara Smith currently serves as the Director of Community Partnerships for the Arkansas Region of Teach For
America-Arkansas. In this role, she works closely with district administrators, community partners and local
organizations, as well as many Teach For America supporters across the Arkansas Delta. Prior to joining Teach
For America staff, Kara attended the University of Tennessee and received a bachelor's degree in Public
Relations. After quickly learning that education is her passion and life's work, Kara moved to New York City to
teach fourth and fifth grades in the South Bronx. She eventually made her way back to the south and is now
proud to call Arkansas her home. Kara holds a Masters of Teaching from Pace University and is currently
completing the Walton Leader Scholar educational leadership program through Arkansas Tech University.
Tommy Norman is a Community Police Officer, North Little Rock Police Department. Officer Norman began his
career as a North Little Rock Police Officer in1998 and is a graduate of North Little Rock Ole Main high school.
Officer Norman is credited with starting community based programs such as Shop With A Cop, Season of
Giving, Back to School, and Star Student. Officer Norman is currently assigned to the Downtown Patrol Division.
He has worked Patrol in all four areas of the city and can be found at a number of schools within North Little
Rock rewarding students through the Star Student Program. Officer Norman has received many accolades
throughout his career including, Arkansas Public Servant Award, Arkansas Attorney General District 2
Outstanding Officer of the Year, North Little Rock Volunteer of the Year, and the Arkansas Democrat Gazette's
“Do Gooder “ award. He has also been recognized nationally as America's Most Wanted/Sprint National Police
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Officer of the year and was awarded $10,000.00 that he donated to four Central Arkansas charities.
Rev. Charles Caradine is the Senior Pastor, King Solomon Baptist Church in North Little Rock, AR. Pastor
Charles Caradine is the ordained Pastor of the King Solomon Baptist Church. He was born and raised in Little
Rock. Upon graduation from High School, he enlisted in the United States Army. He was called into ministry in
October 1993 in Wildflecken, Germany. During his time in the Army, he has served in various countries around
the world and in the United States. His experience in the military afforded him the opportunity to serve in and
minster in various denominational settings including Full Gospel, Full Gospel Baptist, Pentecostal, Pentecostal
Apostolic Worship and the Church of God in Christ. These diverse opportunities have been invaluable in
enabling him to be the minister he is today. Prior to beginning his ministry at King Solomon, he served as Youth
Pastor for the Greater Second Baptist Church in Little Rock for nine years. He retired from the Army in 2007
after 23 years of Active Service.
Dr. John Kuykendall is an Assistant Professor of Higher Education at the University of Arkansas at Little Rock.
He is responsible for coordinating the Master¹s program in College Student Affairs and serves as the content
expert for the doctoral concentration in Student Affairs Administration. Dr. Kuykendall came from Marquette
University, where he served as co-director of the College Student Personnel Administration (CSPA) program
engaging in such functions as assisting with the recruitment, admission, and orientation of incoming cohorts of
Master¹s students as well as teaching graduate courses in the CSPA program.
Marsha R. Davis is a Vice President with Centennial Bank and has served as a financial officer in banking for
34 years. Ms. Davis is a member of Mt. Zion Baptist Church, where she interprets for the non-hearing. She is
the mother of two children, a rising junior at the University of Arkansas and a daughter who recently graduated
from Agnes Scott College in Decatur, GA. She has served in past years on the board of Youth Home, UALR
Alumni Association, and Horace Mann Magnet PTSA. She also serves as Board Treasurer for Arkansas
Commitment.
Lenisha Broadway is the Regional Vice President for Lighthouse Academies Inc. (LHA) in Arkansas. She
served as the Regional Director of the Southern Region for two years. Ms. Broadway served as the Principal at
Ridgeroad Middle Charter School in North Little Rock, AR, for five years, and as the Assistant Principal for the
four years prior. Prior to that, Ms. Broadway taught special education for four years. She is also a field facilitator
for the FISH! Program of best practices in social and emotional learning, character education, classroom
management and human behavior. Ms. Broadway earned her B.S.E. in Special Education and M.S.E. in
Education from the University of Central Arkansas.
Phillis Nichols.Anderson, Ed.D has been an educator since 1986. Dr. Nichols.Anderson began her career as
a classroom teacher in Arkansas, where she taught secondary English, journalism, and communications teacher
for over a decade. Dr. Nichols.Anderson also served as a middle and high school administrator in the Little Rock
School District, District of Columbia Public Schools, in Washington, D.C., Prince George's County Public
Schools in Maryland and in the Pulaski County Special School District. Dr. Nichols.Anderson is a Senior Vice
President for Lighthouse Academies, Inc. and oversaw the opening of the Southern region including the opening
of JLCS, JLCS-Flightline, and PBLCS.
Responsibilities of the Board of Directors
The Board of Directors is a group of volunteers who have legally established themselves as an organization for
the purpose of creating and operating an open enrollment charter school. The Board of Directors is accountable
for ensuring that federal and state funds are used to operate the school in compliance with the charter and all
applicable legal requirements. Additionally, the Board is legally and morally responsible to the school's scholars
and families, the community and the government for the direction, financial health and effectiveness of the
school. To carry out its responsibilities, the Board exercises the ultimate governing authority over the operation
of the school.
Governance
The Board of Directors exercises its responsibility and authority over school operations through the function of
“governance” - the act of steering an organization by making decisions on matters of fundamental importance to
its overall direction. Governance is the process whereby strategic direction is established, leaders are selected,
authority is delegated, organizational health is safeguarded and performance is monitored. This process
includes planning and policy-making, general oversight and the fulfillment of legal responsibilities and fiduciary
obligations.
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The Board only has authority to govern as a group. By its very nature, a board is a collective and has no
existence or authority other than as a collective. No individual member of the Board has the authority to make
decisions for or on behalf of the Board, except to the extent delegated by the Board and legally permissible.
Shared Authority
The nature of the Board's governance role must be understood in the context of an institutional partnership with
Lighthouse Academies Inc. (LHA), a national nonprofit network of charter schools . Each school contributes to
and learns from the other schools. Each school is organized to support the implementation of the LHA school
design. While the Board has the ultimate responsibility for and authority over the school, LHA has a distinct and
equally important role to play in the success of the school. The success of the school ultimately depends on
each partner's clear understanding of its own and other partners' roles. A summary of each party's
responsibilities is below.
Board of Directors
The Board's governance role requires that the Board perform the following functions:
Strategic Oversight: Through the charter application, the Board adopts and upholds the LHA mission and
vision for the school.
Operational Oversight: The Board oversees the operations of the school, while delegating day-to-day
operational authority to LHA.
Financial Oversight: The Board ensures that the school remains a financially viable entity by overseeing the
school's financial condition.
Personnel: The Board approves all employment compensation at the school, including benefits, through
approval of the annual budget. 
Contracts: The Board, in consultation with LHA, approves all major contracts.
Consultant Support: Directors use their individual skills, knowledge, expertise and/or community relationships
to support the school. 
Community Relationships: The Directors act as advocates and representatives of the school in creating and
maintaining relationships with the community and other stakeholders.
Required Attributes of Directors
An effective Board of Directors is essential to the success of the school at every step. In addition to the
expertise, skills, knowledge and relationships that the Directors bring to the school, the Directors must possess
the right personal characteristics and attitudes for the job. Directors with the following attributes will be able to
work most effectively amongst themselves, and with LHA and the school leadership, to meet the challenges that
the school will face.
Passionate and unwavering commitment to the school's mission. 
Shared vision for the school and the steps required to realize that vision.
Expectation that all children can and will realize high levels of academic achievement.
Belief in the LHA school design and curriculum as the best means of accomplishing the school's mission and
realizing its vision.
Understanding of the promises contained in the school's charter.
Understanding of the distinction between the roles and responsibilities of each person and entity involved.
Willingness to volunteer for one or more Board committees and the ability to contribute appropriate time and
energy necessary to follow through on assigned tasks.
Ability to work within a team structure.
Willingness to participate in annual Board development training.
Specific knowledge, experience, and/or interest in at least one element of governance for the school.
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Focus on results.
Commitment to a partnership based on mutual trust and respect among the Board, the principal and LHA.
Meetings of the Board of Directors
Meetings of the Board shall be open to the school community and the public to ensure members of the
community are able to communicate their concerns to the Board. Staff shall be encouraged to attend Board
meetings.
Any person may speak at an open meeting of the Board. The Board may restrict the length of time permitted to
each speaker at a meeting, provided the time restriction is reasonable, is applied to all speakers not members of
the Board, and is intended only to limit the length of the meeting. A person may present comments, feedback,
suggestions, or complaints in writing to the Directors. Each Director shall read the document prior to the next
Board meeting, assuming that the document is delivered to the Board Secretary seven days before the next
meeting. If such a document is delivered to the Secretary in a language other than English, the Secretary shall
arrange for its translation within a reasonable amount of time.
The Director shall discuss any feedback regarding the governance, operations, or policy of the school. The
Director shall make a determination whether or not a change is needed at the school. To the fullest extent
allowed by law, all such discussion shall take place in an open meeting.
Lighthouse Academies Inc. (LHA)
LHA is the institutional partner of the Board of Directors. Although its technical relationship with the Board is that
of a service provider, the success of any LHA school depends on a true partnership between the Board and
LHA. In this partnership, LHA works closely with both the Board and the principal to provide guidance, training
and support to ensure that each may carry out its respective responsibilities in the most effective manner. The
essential functions of LHA include the following:
Principal Recruitment and Management: LHA recruits, screens and proposes principal candidates to the
Board in order to obtain the Board's opinion of each candidate. LHA develops, manages, and evaluates the
school leader.
Staff: LHA supports the Board in hiring, determining compensation and bonus, assigning persons to roles
and terminating staff.
Curriculum: LHA provides the school with the LHA Scope and Sequence, list of recommended curriculum,
and planning resources such as curriculum map and unit plan templates. LHA provides the school with interim
assessments and an assessment system.
Manuals and Handbooks: LHA provides the school with Procedures and Policies via the web. In addition,
LHA provides a School Culture Guidebook, a Personnel Handbook, a School Safety Handbook and a Student
and Family Handbook.
Evaluation & Assessment: LHA creates an accountability plan for the school and provides the Board
information and data to facilitate the evaluation by the Board of the performance of the principal, the scholars
and the school.
Operations Assistance and Oversight: LHA provides day-to-day assistance with and oversight of the
implementation of the school's education and staff development programs.
Administrative Support: LHA provides administrative support including purchasing, financial management and
human resources services.
Budget: LHA develops the annual school budget with the principal for approval by the Board.
Professional Development: LHA provides the school with initial pre-opening staff development and ongoing
staff development for the school's administrators.
Marketing: LHA develops an initial marketing plan for recruiting and enrolling scholars using methods best
suited to the local community.
Role of Administrators and Others
The Principal will function as the school's instructional leader, freed up from much of the bureaucratic and
financial “legwork” of running a school due to the partnership with LHA. This role will set the tone for the entire
school. The principal is also responsible for the day-to-day management of the school, and reports to the
Regional Vice President of the region. The principal will deal with employee issues, advise, and make
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recommendations to the Board concerning those issues. The principal will work with the staff to ensure that the
established discipline policy is enacted as written; this, like all policy implementation, may include training,
modeling, and extra supervision. He or she will work with the Board and staff to determine a budget that will
provide the greatest benefit for the scholars. The principal will meet with and counsel parents and scholars on
issues that have been referred to him or her by the faculty. The principal will perform any other duties that are
requested and approved by the Board.
The Director of Teacher Leadership (DTL) will be responsible for leading professional development and
teacher development. Working closely with the principal to develop the vision and plan for professional
development, the DTL will lead the day-to-day implementation of ongoing, on-site professional development
activities. This person will spend the majority of his or her day in classrooms, meeting with teachers to discuss
classroom data and giving feedback on how to improve the delivery of instruction. By focusing on in-classroom
activities and feedback, the DTL will create and develop a rigorous and engaging teaching staff. The DTL will
encourage, observe, and coach teachers. The DTL, as a key member of the school leadership team, reinforces
the tone set by the principal and the focus on instruction.
Teachers and parents can always speak to the principal and DTL about leadership, curriculum, professional
development, or other operational decisions. The principal will have the final say about the management of the
school, but he or she will strive to make decisions that take into account the input of all the members of the
school community. While we believe that the principal must have the autonomy and flexibility to make the key
decisions that make for an excellent school, part of excellent leadership is listening to the diverse voices that
make up the school - scholars, parents, and teachers alike. The principal and DTL may create structures, such
as a faculty leadership team, parent council, or student council, that allow for more formal participation in
decision-making.
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3.

Give the mission statement for the proposed charter school.

Applicant Response:
The mission of Capitol City Lighthouse Charter School (CCLCS) is to prepare our scholars for college through a
rigorous arts-infused program. All students enrolled at CCLCS will be taught by highly effective teachers whose
students make average gains of 20% more per year than average typical growth as measured by Northwest
Education Association (NWEA) Measures of Academic Progress (MAP). Students will learn in a nurturing
environment that will help them achieve at high levels. Each student will develop the knowledge, skills and values
necessary for success in college, responsible citizenship and life-long learning.
When fully enrolled, CCLCS will be a thriving K-12 school providing a rigorous academic program that will
integrate the arts with science, technology, mathematics and engineering - STEAM. Students enrolled at the
school will contribute to their local community through service learning as they prepare for college.
CCLCS will focus on two overarching goals. Academically, the school will seek to increase each year the number
of scholars who are proficient on the state-approved Next Generation Assessment. In January of 2014, the
University of Arkansas conducted a twin analysis of like scholars attending JLCS and Pulaski County Special
School District (PCSSD) and found that JLCS scholars grew more than PCSSD scholars did in math and literacy.
In addition, results from the ACT Explore exam show that over half of JLCS 8th graders are college ready in at
least one subject area. Secondly, the school will prepare its scholars for college as stated in the school's goals.
The best practices from JLCS that yielded these results will be replicated at CCLCS including more learning time,
integrating the arts into core subjects to engage scholar, developing scholars socially and emotionally and

investing in developing teachers through 160 hours of professional development.

4.

Describe the educational need for the school by responding to the following
prompts.
Complete the following charts to include 2013 literacy and mathematics
performance assessment data and graduation rates for the district in which the
charter would be located and the schools closest to the proposed charter.
DISTRICT DATA - DISTRICT IN WHICH THE CHARTER WOULD BE LOCATED
District Name

NLRSD

District Status

Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or
Advanced

MATH
2013 ESEA Report
Percentage Achieving or
Advanced

All Students (Combined)

71.76

66.31

69%

Targeted Achievement Gap Group

62.74

57.31

62.2%

African American

61.65

54.04

62.8%

Hispanic

67.63

67.74

62.8%

White/Caucasian

89.11

84.48

81.2

Economically Disadvantaged
English Language Learners/
Limited English Proficient

63.50

57.67

61.7

57.73

61.21

60

Students with Disabilities

26.64

29.12

Graduation Rate 2012-2013
2013 Report Card
Percent Graduated

53
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CAMPUS DATA - ELEMENTARY SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name

NLRSD

Campus Name

Boone Park

Grade Levels

K-5

Campus Status

Achieving
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

All Students (Combined)

73.13

62.22

Targeted Achievement Gap Group

72.73

63.16

African American

72.00

61.11

Hispanic

NA

NA

White/Caucasian

NA

NA

Economically Disadvantaged
English Language Learners/
Limited English Proficient

72.52

63.64

NA

NA

Students with Disabilities

26.67

25.00

CAMPUS DATA - MIDDLE SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name

NLRSD

Campus Name

RidgeRoad

Grade Levels

6-8

Campus Status

Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

All Students (Combined)

53.85

56.80

Targeted Achievement Gap Group

51.99

53.60

African American

50.73

53.83

Hispanic

55.70

63.75

White/Caucasian

71.05

68.75

Economically Disadvantaged
English Language Learners/
Limited English Proficient

52.02

53.83

45.61

52.63

Students with Disabilities

22.50

22.50
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CAMPUS DATA - HIGH SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name

NLRSD

Campus Name

North Little Rock High School

Grade Levels
Campus Status

9-12
Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or
Advanced

MATH
2013 ESEA Report
Percentage Achieving or
Advanced

All Students (Combined)

75.04

56.44

69.00

Targeted Achievement Gap Group

59.04

50.65

62.2

African American

59.21

51.33

62.8

Hispanic

78.12

33.33

62.8

White/Caucasian

93.0

77.23

81.2

Economically Disadvantaged
English Language Learners/
Limited English Proficient

61.01

50.68

61.7

40.0

24.12

60

Students with Disabilities

34.69

61.90

Graduation Rate 2012-2013
2013 Report Card
Percent Graduated

53

Explain the educational need for the charter in light of the academic performance by the
district in which the charter would be located and at the schools closest to the charter and
other significant factors. Be certain to include the source for information presented.
Applicant Response:
Capital City Lighthouse Charter School (CCLCS) is being developed to serve scholars who live in North Little
Rock. However, it will be an Open Enrollment Charter school, and scholars may enroll from other districts. In
North Little Rock where the school will be located, several areas have traditionally been left behind both
economically and educationally. Currently, downtown North Little Rock and the neighborhoods immediately to the
east, west and north of downtown are the most neglected parts of the city with corresponding poverty and low
academic achievement for economically disadvantaged scholars.
The area of North Little Rock with the most need is encompassed within the zip code 72114. That zip code is in
essence downtown North Little Rock, south of I-40. Within this area, 43% of the residents live below the poverty
level. Furthermore, almost half (45%) of adults in the area have less than high school education.
Other areas of need in North Little Rock are included in the 72117 and 72118 zip codes. In all three of these zip
codes, elementary schools have recently been closed or are in the process of closing.
In zip code 72117, 1/3 of the residents live below the poverty level and only 10% of the population has a
bachelor's degree or higher. In zip code 72118, only 14 % of the residents have a bachelor's degree or higher
and 1/5 of the residents live below the poverty line.
A compounding factor in the demise of these North Little Rock neighborhoods is the current or impending closure
of several neighborhood elementary schools. CCLCS will be located in this area to provide a free public school
choice. In addition, the location will allow CSSS to capitalize on connections with the existing arts and technology
district being incubated in downtown North Little Rock and to provide residents of that area of the city with a
viable educational option that will enhance the academic performance of their children.
The analysis of the educational need in this area is based on five factors: student performance, achievement
gap, college readiness, poverty, and the lack of school choice.
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Student Performance
In 2013, the North Little Rock School District made little progress in strengthening academic outcomes for its
scholars, particularly low-income scholars of color. The district did not meet AMO in any areas, for any subgroups. North Little Rock School District was rated “Needs Improvement” in both Literacy and Math in 2013.
North Little Rock High School was rated “Needs Improvement” in 2013. The high school missed AMO in Literacy
for TAGG, African American, Economically Disadvantaged and ELL scholars. The High School missed AMO in
math for all students except for Students with Disabilities.
North Little Rock has two middle schools. Ridgeroad Middle School, the school closest to the proposed charter
area was also rated “Needs Improvement” in 2013. Ridgeroad missed AMO in both Literacy and math by nearly
20% in both cases for all scholars. The AMO shortfall for subgroups in Literacy ranged from 11.5% for African
American students to a high of almost 20% for ELL students. The AMO shortfalls were also significant in math
ranging from approximately 7% for African American students to almost 20% for White students.
There are six elementary schools that pull students from the general area of the proposed charter. Of those six
schools, four are in “Needs Improvement” status for math and two are in “Needs Improvement” status for
Literacy. Three have an overall status as “Focus” schools, two have overall status as “Needs Improvement” and
only one has been tagged as “Achieving”.
Based on a comparison of data from 2012 and 2013, many students are losing academic ground in the North
Little Rock District. In 2012, 65.88% of TAGG students scored proficient or advanced in Literacy. In 2013, that
percentage had dropped to 59.04%. The decline was most pronounced in African American and Economically
Disadvantaged students whose proficiency rate fell by approximately 5%. In math, the decline was even more
pronounced. In 2012, 58.89% of TAGG students scored proficient or advanced in math. In 2013, only 50.65%
scored proficient or advanced. Again, African American and Economically Disadvantaged students were the bulk
of this decline. Performance for African American students fell by about 5% (56.19% to 51.33%) and
performance for Economically Disadvantaged students fell by almost 9% (59.44% to 50.68%)
Achievement Gap
There is a significant achievement gap within the NLR school district. There is a 20% gap between the
graduation rates of Caucasian students and African American and Economically Disadvantaged Students. The
graduation rate gap is not surprising based on the gaps evident in nearly every academic area.
The EOC Algebra achievement rate for Caucasian students is over 35% higher than for African American and
Economically Disadvantaged Students. Those same gaps in math performance start much earlier, being evident
from 3rd grade throughout high school graduation. In 3rd grade, the gap is 15%, in 7th grade, the gap is almost
30% and in 8th grade, the gap is 40%.
Performance in Literacy shows the same pattern. The gaps start early and persist or widen across the grades. In
3rd grade, Caucasian students outperform African American and Economically Disadvantaged students by about
20%. By 11th grade, the performance gap has widened to over 30%. Performance at 7th and 8th grade in literacy
shows the same 30% or greater gap.
College Readiness
Less than half of NLR students graduate from High School and are prepared for college. Of the 69% of NLR
students who graduate, 40% require some type of remedial education. This shows that 1/3 of NLR students do
not graduate (or do not graduate on time) and of those that do, over 1/3 are not fully prepared.
Overall, North Little Rock families have a limited choice of high quality schools. In NLRSD, 13 of 16 schools
reported are in some facet of Needs Improvement status. School closures in NLR have disproportionately
affected low-income and minority students and their families. Through this consolidation effort, many students are
now being transported across town and their communities are left without important educational anchors.
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If the performance of students at schools and or/districts not noted in the previous charts
demonstrate the need for the charter, provide the student performance data and its source
and explain.
Applicant Response:
The Little Rock and Pulaski County School districts are adjacent to the home district of the proposed charter.
According to data provided by the Arkansas Department of Education, both of these districts were in Needs
Improvement Status in 2013. Both districts missed their AMOs in both math and Literacy for all students and for
TAGG students. Neither district met their Growth AMOs in either math or Literacy.
Both Little Rock and Pulaski County School District are also dealing with significant achievement gaps. In Little
Rock, Caucasian students graduate at rates at least 10% higher than African American, Latino and Economically
Disadvantaged students. Proficient and Advanced rates for Caucasian students for EOC Algebra and EOC
Literacy are over 30% higher than the Proficient and Advanced rates for students of color and poor students.
The Pulaski County district shows the same gaps to a lesser degree. Caucasian students score Proficient or
Advanced at rates between 15% and 20% higher than students of color and poor student in EOC Algebra. The
gap is more pronounced in EOC literacy where Caucasian student score Proficient and Advanced at rates
between 17% and 26% higher than student of color and poor students. Both districts have college remediation
rates above 50%.

Describe the innovations that will distinguish the charter from other schools.
Applicant Response:
CCLCS will use STEAM as a framework for teaching across the disciplines. STEM education is the purposeful
integration of Science, Technology, Engineering, and Mathematics that allows scholars to learn contextually. It
reflects the natural way to learn, addresses multiple intelligences, fosters innovation, and is highly engaging for
scholars. By infusing the Arts into this approach, STEM becomes STEAM expanding the options for scholars to
engage, make connections, communicate and demonstrate their understanding. STEAM learning encourages
inventive and original thinking while promoting effective oral and written communication of ideas. It also develops
students' understanding of the past and present through the use and exploration of the arts.
Lighthouse Academies Model
The Lighthouse Academies STEAM approach represents an intersection of the three tenets of our existing
education model: rigorous academics, social-emotional development, and arts infusion. It is centered on
discovery and innovation, promoted through self-directed, experiential learning, and is a powerful way to develop
our students for the 21st century and a wide variety of careers.
LHA STEAM Approach: Pillars of Practice
There several unique Pillars of Practice that make our approach to STEAM distinctively Lighthouse. They include:
Arts Infusion
Project Based Learning
Informational Literacy
Standards Based Backwards Design
College and Career Readiness
Ongoing Assessment
Coaching and Development
Parental and Community Engagement
Arts Infusion
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The mission of Lighthouse Academies is to prepare all students for college through a rigorous, arts-infused
program. Educators in our schools receive training and support in how the arts can help students access content,
show what they know, reflect, and make connections within and across disciplines. Additionally, schools are
committed to building strong arts partnerships in the community and hiring teaching artists who collaborate with
core area teachers to advance rigorous arts infusion practices across all contents and grade levels. This existing
priority on arts infusion sets a firm foundation on which STEAM practices can build.
Project Based Learning
Our approach to STEAM will leverage the strengths of project- based learning, where rigorous content and
problem solving come together with design challenges, hands-on practice, and authentic purposes and
audiences. Through project-based learning, students engage in the process of being scientists, mathematicians,
engineers, artists, and technological entrepreneurs while developing essential 21st century skills: creativity,
collaboration, critical thinking, and communication. The work exposes students to a wide range of skill sets and
career options through real-world projects that require research and development.
Informational Literacy
STEAM aligns with the Common Core State Standards for both Math and English Language Arts. It promotes
deep understanding and analysis of content, facilitates the transfer of knowledge across subjects, and requires
the kind of critical thinking students need to be successful in school and life. Our approach also places extra
emphasis on informational literacy to build scholars' capacities to read and write to learn across math and
science disciplines.
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On the following table, list the specific measurable goals in reading, reading comprehension,
and mathematics, based on the state mandated assessments, and any other assessment tools
if used, for improving student academic achievement for each year of the public charter
school's initial five-year period. For each goal, include the following:
•
•
•

The tool to be used to measure the academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.

GOAL

Assessment Instrument
for Measuring
Performance

Performance Level that
Demonstrates
Achievement

When Attainment of the
Goal Will Be Assessed

Performance Annual
Measureable Objective set by
the state or Growth Annual
Measureable Objective Lit.

State-approved Next
Generation Assessments

set by ADE

Annually
Baseline data SY2015-16

Fall baseline data will be
collected in the first three
weeks of school each year.

Annually

set by ADE

Annually
Baseline data SY2015-16

Math Growth: Each year,
NWEA’s MAP reading
students in grades K-7 on
assessment fall, winter and
average will gain at least 1.25
spring. The fall data will
grade levels
provide baseline.

Fall baseline data will be
collected in the first three
weeks of school each year.

Annually

Each scholar will take a
minimum of 2 AP courses
over the course of their high
school career.

100% of 10th -12th graders
will take a PreAP or AP
course annually.

Annually

Reading Growth: Each year,
NWEA’s MAP reading
students in grades K-7 on
assessment fall, winter and
average will gain at least 1.25
spring. The fall data will
grade levels in reading
provide baseline.
Performance Annual
Measureable Objective set by
the state or Growth Annual
Measureable Objective Math

Scholars will take rigorous
courses.

State-approved Next
Generation Assessments

College readiness tracked
100% of 12th grade
100% of scholars are College
Annually
progressively from 7th grade graduates are accepted to at
Ready
Baseline data: Class of 2022
through assessments.
least one four-year college

100% Graduation

Graduation rate

100% of scholars enrolled
since at least 9th grade will
Annually
graduate high school in 4 Baseline data: Class of 2022
years;

Each year families will
Survey will be administered
The school will receive an
Annually
express overall satisfaction at least once annually at the
overall rating of good,
Spring 2016 will be the first
with the school based on the third quarter Student/Family/ excellent with a survey return administration of the CCLCS
Lighthouse Family Survey
Teacher Conferences
rate of 75%, or higher.
Family Survey.
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Explain how the attainment of the goals will demonstrate that the charter is
meeting the identified educational need for the school and fulfilling its mission.
Applicant Response:
The goals developed for CCLCS reflect our providing an educational program in partnership with families and
communities who have not had success in or been well served by existing educational options. Our goals
recognize that for those families and communities, we must be focused on accelerating achievement in academic
areas that are at the foundation of learning, and, at the same time, provide for a level of rigor the fully prepares
our scholars for success in higher education.
Two foundational aspects of our educational focus is the performance of our scholars in literacy/reading and their
performance in math. It is clear that the mastery of these skills in the early grades are an important factor in
continued academic success through the secondary years. CCLCS has chosen to examine both the state
objectives set for the performance of our scholars and for the growth of our scholars. Both indicators are
important, and by linking our goals to meeting the state benchmark set for one or the other, we are
acknowledging that in all likelihood, based on our mission and our target community, CCLCS will start with a
student population that has already struggled in existing schools or in the case of our primary grades, a
population that has not had strong Pre-K or early care experiences. If CCLCS is not meeting the performance
benchmarks based on where our scholars are when they join us, we will have to meet the growth objectives in
order to ensure our scholars are progressing at an accelerated pace.
Similarly, CCLCS has chosen to also gauge our impact based on our scholar's growth by using the NWEA
Measures of Academic Progress (MAP) interim assessment. The MAP test measures a student's growth in math
and reading through fall, winter and spring assessments that are administered on computers. MAP is an interim
assessment, designed to be given two or three times per year to measure a student's academic achievement
and calculate academic growth. Teachers use the data to guide instruction in the classroom. MAP provides an
immediate snapshot of where a student is performing today, irrespective of the grade level, as opposed to the
state summative test that only provides a grade level view, annually. MAP adaptive assessments provide a
balanced approach for measuring a student's academic status and growth. As students answer questions
correctly, they receive more challenging questions related to the state standards. Should a student answer a
question incorrectly, he or she will get an easier question aligned to the state standards. This ensures a fairer
process for measuring actual student knowledge, with a focus on standards. Additionally, unlike summative
exams that only offer a measure of student proficiency at grade level, MAP generates precise estimates of
achievement regardless of whether a student is performing at grade level, far above, or far below. Students in
grades K-7 on average gaining at least 1.25 grade levels indicates that the school is bringing students who are
behind to grade level and provides the teacher with information to differentiate instruction and employ the
characteristics of rigor in the classroom which will better prepare students for college.
Our additional goals are linked to the other most important pieces of our educational model; our focus on college
attainment and our commitment to family/community involvement. In terms of college attainment, the final goal is
the most important. CCLCS is committing to our scholars realizing the strong early literacy and math skills that
are precursors to high levels of performance in the secondary coursework needed to be fully prepared for
college. Our additional goals related to enrollment in AP courses for all scholars and high school graduation
targets are designed to ensure that CCLCS scholars are prepared for not only enrollment in college but for
success. . By making the commitment that 100% of our scholars will enroll in and attend college, CCLCS is
locked into providing a level of course rigor that goes beyond what would traditionally happen only at the
secondary level.
Our final goal recognizes that our other ambitious goals cannot be achieved without a genuine partnership
between CCLCS, the families of our scholars and the community that they represent. Surveying parents reflects
our commitment to work with parents as our partners and that we value their feedback about our educational
program. Our annual parent survey measures satisfaction with all aspects of the school environment, operations,
academic programs and student/family supports. CCLCS understands that full parental engagement across each
of these domains will strengthen our collective impact on student achievement.
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6.

Describe the educational program to be offered by the charter school

Applicant Response:
We have developed a research-based program founded on these essential elements of the LHA Education
Model to ensure all students are prepared to graduate from college. The Lighthouse Academies STEAM
approach represents an intersection of the three tenets of the LHA education model: rigorous academics, socialemotional development, and arts infusion. Each focus area is powerful on its own, but together they promote
learning and comprehension on an extraordinary scale. The core elements of this design that foster high student
achievement and success include: College and Career Readiness, More Time on Instruction, Assessment and
Data-Driven Instruction, Standards-Based Planning and Delivery, Project Based Learning, Informational Literacy
and Coaching and Development.
The Lower Academy (K-4) focuses on building solid academic skills in reading, writing and mathematics in order
to prepare students for the rigorous Upper Academy (5-8) and College Prep (9-12) programs. Once students
enter the Upper Academy and continue into the College Prep Academy, the focus is on application of skills and
developing their ability to collaborate, solve more complex problems, and more expansive complete projects.
CCLCS will use Arkansas Content Frameworks and Common Core Learning Standards to guide instruction for all
content areas. These frameworks will be supplemented by other resources such as the state Released Items for
Math and English, Language Arts, and PARC released items. CCLCS will use a curriculum that has a natural
progression from the elementary grade levels to the middle school grades; is closely aligned to the Common
Core Standards for math and reading; offers the criterion outlined in the K-8 Publishers Criteria for the Common
Core State Standards for Mathematics; and offers a balanced approach to instruction.
CCLCS will use a Social Studies program that integrates Language Arts and literacy standards and has online
curriculum support. These programs will provide support materials for students that require extension
opportunities as well as support materials for students that struggle. The programs include quality professional
development for teachers that strengthens teachers' knowledge and pedagogy of Common Core State
Standards. Teachers will engage in professional development to increase their effectiveness in differentiation and
creating lessons that offer rigor and relevance.
College and Career Readiness: For many students who will attend CCLCS, college has not been a reality. It
will be our job at CCLCS to make college real and attainable for all of our scholars. The rigorous curriculum will
provide students with an academic, cultural, and social foundation in order to be prepared for college. In addition,
college will be a focus that permeates our school culture. All classrooms will be named for colleges and
universities attended by the class' teacher. Upper and College Prep Academy students will participate in annual
college visits. All students will have formal and informal ways to learn about college including the planned
partnerships with local colleges and universities. Upper and College Prep Academy students will participate in
annual college visits. In all Lighthouse Academies classrooms, college-readiness skills are intentionally and
consistently practiced and linked to scholars' potential for success in school, work, and life. To set vision for
students of postsecondary success, schools engage multiple, strategically established university and community
partnerships that interface with students at all levels. The STEAM approach calls upon local mathematics,
science, engineering, arts and technology industry experts to serve as mentors and models for our scholars.
Grade level College Readiness Performance Indicators will guide teachers in insuring that scholars are on track
to perform in college.
More Time on Instruction: CCLCS will provide more time on task. This means a longer school year (190
instructional days) and a longer school day (8 hours). This extended school day and school year will equate to
over 350 more hours of instruction for the students at CCLCS each year.
Assessment and Data-Driven Instruction: Data from assessments and teacher observations will drive
instruction in the classroom at CCLCS. Through the use of varied standardized and curricular assessments,
teachers are well informed on the instructional priorities for each student. All students are assessed during the
first weeks of school to determine baseline data that guides planning and instruction. Assessments throughout
the year - both curricular and standardized - are utilized to monitor individual student and classroom progress.
Teachers at CCLCS will use interim assessments and Next Generation Assessments adopted by the state, but in
order to target instruction effectively, teachers will regularly administer, analyze and use curricular and teacher
generated assessments. Grade level and staff team meetings will focus on using the results from the above
assessments to set classroom goals, group students for small group instruction, and plan effective supplemental
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instruction to meet the needs of all students.
In order to ensure our students meet their learning goals, the Lighthouse Academies model includes varied
assessments that provide valuable information about student achievement. These include (but are not limited to)
daily checks for understanding, frequent teacher-created assessments, network-wide interim assessments and
state assessments. Ongoing analysis of data is a regular practice of CCLCS teachers and leaders.
Standards-Based Planning and Instructional Resources: Standards guide instructional planning and delivery
at Lighthouse Academies' schools. LHA provides schools with a common scope and sequence upon which
teachers develop unit and lesson plans. Teachers use the Understanding by Design framework, which supports
the backwards planning process. Through this process, teachers design units by identifying the most important
learning goals that students will meet and what type(s) of evidence will effectively demonstrate students' mastery.
Then, teachers strategically plan learning activities to support students' ability to reach the major unit goals.
LHA teachers use various instructional resources to ensure students can learn the content and skills they need to
meet the standards. Teachers collaboratively develop their own curricular materials. At times, teachers may use
programs to supplement these materials. These secondary resources may include National Geographic's Reach
for Reading, Pearson's Reading Street, McGraw Hill My Math, Big Ideas Learning's Big Ideas Math, College
Board's Springboard for ELA and Math as well as high-quality online resources.
Coaching and Development: Professional development is a cornerstone of our model as we operate on the
principle that we are all learners. We believe the education program is only as good as the teachers teaching it.
Therefore we will invest significant time both before and during the school year to provide intensive professional
development opportunities for all staff members. A minimum of 160 hours will be scheduled into the teacher
work year to address the needs of our teachers and staff to continually develop our skills and knowledge and
demonstrate our commitment to nothing less than excellence. The emphasis on professional development stems
from research that states that “the most effective way to increase the achievement of our students is to improve
the quality of teaching” (Sparks and Hirsh, 2000, p.4).
Social-Emotional Development and Engagement: LHA believes the social curriculum is as important as the
academic curriculum. We believe there is a set of qualities (SHINE qualities) and competencies that all children
need in order to be successful through college and life. The SHINE qualities are: Self-Discipline, Humility,
Intelligence, Nobility, Excellence. The Core Competencies are: 1. Effective Communication demonstrated by
their ability to read, speak, listen and write with clarity, accuracy, authenticity and conviction across various
domains; 2. Self-Direction and Self-Management demonstrated by their ability to take initiative with their learning
and work; ask and answer questions, and understand that they are ultimately responsible for their future; 3.
Critical Thinking as demonstrated by their ability to problem solve, make decisions and consider multiple
strategies and perspectives when answering questions, approaching challenges and interacting with others; and
4. Active Community Membership demonstrated by their ability to identify and make positive contributions to the
many different kinds of communities of which they are a part.
The foundation of the social curriculum is the school-wide use of the Responsive Classroom® (K-4);
Developmental Designs (DD) (5-8) and Advisory (CPA) approaches. The Responsive Classroom (RC) and
Developmental Designs (DD) approaches are both student-centered, research-based methods for teaching
students the skills, and not just the rules, to be successful at CCLCS and ultimately, in college and life. RC and
DD require the integration of social and academic learning all day every day. They are based on the belief that
the better the relationships in a school, the more successful the students can be, both academically and socially.
In Improving the Odds, University of Minnesota researchers found that a strong community, clear expectations in
a non-punitive atmosphere, and interactive, engaging academics support the development of connectedness to
schools (Haledon, Christopher (2008) Developmental Designs. Minneapolis, MN p. 8). In addition, in a study led
by University of Virginia's Curry School of Education focusing on the effects of Responsive Classroom in urban
schools, researchers concluded that the Responsive Classroom approach is associated with better academic
and social outcomes for elementary school children (Rimm-Kaufman PhD., Sara Social and Academic Learning
Study on the Contributions of Responsive Classroom 2006). The RC/DD approach is comprised of six basic
components: morning meeting, classroom organization, rules and logical consequences, guided discovery,
academic choice time, and assessment and reporting. Each of which play a specific role in making each
classroom and the overall school safe and productive.
Arts Infusion: Arts infusion is a powerful approach to teaching that enhances student learning and increases
student engagement in education. We believe arts-infused instruction is an effective way to activate student
interest, engage students in learning activities and assess students' understanding of content and concepts. As
a stepping stone to college readiness, integrated arts learning fosters critical literacies- reading, writing,
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speaking, listening, interpreting, observing, and research skills- while providing historical, cultural, and spatial
context for core content experiences. Students' artistic literacies are also nurtured through opportunities to
experience great art and artists while learning to conceptualize, synthesize, work as part of an ensemble,
compromise, give and respond to feedback, and explore diverse perspectives. Every day at CCLCS, we will
infuse art activities and techniques into the teaching of all core subjects. Arts infusion increases student
engagement and helps develop a deeper understanding of core concepts, ultimately leading to increased student
achievement. We will work collaboratively with local arts partners and identify a school-based arts infusion
specialist to support this element of the design.
The focus on engagement and the arts is particularly effective within the community we will serve. Students who
are need of additional academic support or just learning English, often lack confidence in the classroom and so
they are less active participants. This limits their ability to learn. With the arts, the focus on presentation, and the
fact that all students are encouraged to participate, we will increase all students' interaction and thus more
effectively serve previously marginalized children. Studies show that art increases student engagement in
education (E.B. Fiske (Ed.), “Champions of Change: The Impact of the Arts on Learning.” Arts Education
Partnership, available at http://artsedge.kennedy-center.org/champions/pdfs/ChampsReport.pdf). The act of
creating art makes the learning and application of core content less abstract, more personally relevant and
inherently, more interesting. Research shows that the arts play a key role in brain development (Sylvester,
Robert. “Art for the Brain's Sake.” Educational Leadership. Volume 56, Number 3. November 1998. Page 32.,
Sinatra, R. (1986). “Visual Literacy Connections to Thinking, Reading and Writing.” New York: Charles C.
Thomas) and the College Entrance Examination Board reports that students who participate in art do better in
academics than other students (See “The College Board, Profile of College-Bound Seniors National Report for
2001, 2002 and 2004” located at the web site of the National Association for Music Education, http://
www.menc.org/information/advocate/sat.html). Moreover, the arts have been shown to be particularly effective in
reaching economically disadvantaged students who are most at-risk of disengaging from school (Ibid).
CCLCS will collaborate with local providers to infuse art activities and techniques into teaching. The school will
collaborate with organizations like these in order to bring their skills to our students and to help our faculty learn
about the resources available in the community in which they teach. Classroom teachers, with the support of an
arts-infusion specialist, will use the art techniques they learn from local arts partners to infuse the arts into
classroom instruction where appropriate. These connections with working artists make our education program's
basis in the arts more robust and meaningful. These links also serve as ways to get to know more parents since
they help CCLCS become a true member of the arts community in North Little Rock.
The Lighthouse Academies STEAM approach represents an intersection of the three tenets of our existing
education model: rigorous academics, social-emotional development, and arts infusion. It is centered on
discovery and innovation, promoted through self-directed, experiential learning, and is a powerful way to develop
our students for the 21st century and a wide variety of careers. The external resources available to support
STEAM in our schools include:
Project Lead the Way- For secondary classrooms- PLTW is the nation's leading science, technology,
engineering, and math (STEM) solution in over 5,000 schools across the U.S. The project-based approach
ensures students are actively engaged in their learning and have full understanding of how what they are
learning connects to the bigger picture of college and career readiness.
Engineering is Elementary- For elementary classrooms- This research-based, cross-disciplinary
curriculum integrates engineering with standards-based science content with an emphasis on fun, engaging
challenges to boost student interest in all things engineering while building engineering and technological
literacy skills. 
ArtsEdge- For all classrooms- This comprehensive site sponsored by the Kennedy Center for the Arts
provides lesson plans and resources to support arts integration across disciplines. 
Arkansas Advanced Initiative for Math and Science, Inc. The goals of the program are to strengthen the
teaching of the AP® mathematics, science, and English courses and to build enrollment and increase the
number of students taking and earning qualifying scores on AP® exams in these subjects.
GirlCode - this program that exposes girls to computer science at a young age that will lead to more women
working in the technology and engineering fields. GirlCode participants will explore the intersection of
computer coding, the arts, engineering and community service by creating team based solutions to school
and community challenges. GirlCode will address address the lack of female computer coders and at the
same time strengthen the applied science and technology skills of female scholars at CCLCS. GirlCode
supports the acquisition of high-level math and critical thinking skills.
STEMulated to Create (StC) - a project based learning program that will enhance writing, reading, and
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promote creativity in producing films, plays, and other productions by exposing scholars to writers, field
experiences, plays, documentaries, musical performance. StC participants will be provided with the
opportunity to use a variety of artistic media while creating entertaining and information project for CCLCS
and the surrounding community. StC will participants will be training in screenplay writing, documentary
development, film production, audio engineering, lighting and community theater production using state of the
art equipment and in partnership with local media, film and entertainment professionals. StC supports the
acquisition of high level writing, science, critical analysis and critical thinking skills.
Curriculum and Instruction:The LHA model is anchored in the grade level state standards, grade level
expectations, and the Common Core State Standards (English Language Arts, Mathematics and Literacy in
History/Social Studies, Science and Technical Subjects), which define what students should know and be able to
do at each particular grade level. The standards are the destination for the year. Teachers will use AR State
grade level expectations and state standards with the Common Core State Standards in instructional planning.
Upon approval of the charter, a comprehensive scope and sequence aligning Arkansas and Common Core State
Standards with the Lighthouse programs will be completed.
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7.

Describe the process that will be used to ensure all curriculum materials used in
the educational program are aligned with the Arkansas Curriculum Frameworks
and the Common Core State Standards as adopted, and periodically revised, by
the State Board of Education.

Applicant Response:
The Lighthouse Academies (LHA) curriculum is aligned with national standards. The LHA curriculum has been
aligned to the Arkansas Common Core Standards and Arkansas Curriculum Frameworks at Jacksonville
Lighthouse Charter School and Pine Bluff Lighthouse Charter School. These guides will be used by staff at
Capitol City Lighthouse Charter School (CCLCS). The three schools will collaborate on curriculum and
professional development. New leaders and teachers at CCLCS will be paired with a “thought partner” at
Jacksonville and Pine Bluff Lighthouse schools through in person meetings and web based tools.
The Common Core alignment process links grade level mastery objectives to state standards so that as students
master specific course objectives, they are mastering state standards. The steps in the alignment process are as
follows:
Common Core and Arkansas Frameworks crosswalks are reviewed and studied to understand the shifts. 
These crosswalks are used as part of the pre-opening professional development where teachers `unpack' the
standards to gain a complete picture of the learning expectations for their students. 
Teachers then work in teams using LHA Curriculum guides to complete their grade level crosswalks as a
means of learning what they will teach. 
Specific training on the instructional program is then provided.
Demonstration lessons taught by members of the staff and the LHA Education Team help put it all together. 
Ongoing professional development and coaching by the Director of Teacher Leadership is used to support
teachers in the implementation of the education program.
Here is a sample from our grade 3 English Language Arts crosswalk:
Arkansas Common Core Standard CC.3.R.L.1, Key Ideas and Details:
Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis
for the answers.
Matches to five AR State standards including AR.3.R.9.6 (R.9.3.6), Using questioning and monitoring to make
meaning: Question the author's purpose.
Crosswalk matches all standards for each grade.
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8.

Describe the manner in which the school will make provisions for the following
student services, even in those areas for which a waiver is requested:
A) Guidance program;

Applicant Response:
The comprehensive developmental school counseling program provides education, prevention and intervention
services, which are integrated into all aspects of children's lives. The school will employ a full time counselor.
Early identification and intervention of children's academic and personal/social needs is essential in removing
barriers to learning and in promoting academic achievement. The knowledge, attitudes and skills that students
acquire in the areas of academic, career and personal/social development during these elementary years serve
as the foundation for future success.
Our school design, which calls for enrolling students in Kindergarten and having them remain enrolled in the
school through 12th grade, is intended to give CCLCS greater control over each student's preparation for the
subsequent grade and college. In addition, our strong academic program and talented, caring teachers coupled
with a culture that values academic focus and achievement, will close some gaps that our entering students may
have in academic or social development.
We will ensure that each new student completes relevant standardized and school-specific assessments upon
enrollment, to help teachers know what that student has learned already. CCLCS will also carefully review any
data available in students' files from their previous schools and talk with parents or guardians to supplement this
information.
The social curriculum, as guided by the Responsive Classroom (RC) and Developmental Designs for Middle
School (DDMS), is the core of our guidance program. This approach to teaching and learning supports schools
in becoming caring communities in which social and academic learning are fully integrated throughout the day,
and in which students are nurtured to become strong and ethical thinkers.
Each day begins in a morning meeting, which serves as a transition from home to school, helps students to feel
welcome and known and sets the tone for the day. Over time, this meeting also creates a climate of trust,
increases students' confidence and investment in learning, provides a meaningful context for teaching and
practicing academic skills encourage cooperation and inclusion and improves children's communication skills.
In the upper academy, these meetings take place during an `advisory' period each day and can be focused on
certain themes such as friendship, safety, making choices or our SHINE qualities.
The Responsive Classroom (RC) and Developmental Designs (DD) approaches are both student-centered,
research-based methods for teaching students the skills, and not just the rules, to be successful at CCLCS and
ultimately, in college and life. RC and DD require the integration of social and academic learning all day every
day. They are based on the belief that the better the relationships in a school, the more successful the students
can be, both academically and socially. In Improving the Odds, University of Minnesota researchers found that
a strong community, clear expectations in a non-punitive atmosphere, and interactive, engaging academics
support the development of connectedness to schools (Hagedorn, Christopher, 2008, Developmental Designs.
Minneapolis, MN p.8). In addition, in a study led by University of Virginia's Curry School of Education focusing
on the effects of Responsive Classroom in urban schools, researchers concluded that the Responsive
Classroom approach is associated with better academic and social outcomes for elementary school children
(Rimm-Kaufman PhD., Sara Social and Academic Learning Study on the Contributions of Responsive
Classroom 2006.). The RC/DD approach is comprised of six basic components - morning meeting, classroom
organization, rules and logical consequences, guided discovery, academic choice time, and assessment and
reporting - each of which play a specific role in making each classroom and the overall school safe and
productive.
The foundations developed in the K-8 program through RC/DD are continued in the College Prep Academy
through the Advisory program. Well-facilitated and regular advisory periods are associated with reduced
dropout rates, the development of a student sense of belonging, and enhanced student-teacher relationships.
(Mandy Savitz-Romer, Joie Jager-Hyman, and Ann Coles, “Removing Roadblocks to Rigor: Linking Academic
and Social Supports to Ensure College Readiness and Success.” Pathways to College Network, April 2009).
The advisory period provides opportunities for every student to be known well by at least one adult in the
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building, allows for student-advisor weekly check-ins and goal monitoring, and provides opportunities for
advisory students to develop a close network of peers for support and encouragement.

B) Health services;
Applicant Response:
The school will comply with all state laws regarding staffing in this area. A full time nurse will be employed. The
nurse will manage all distribution of medication, train staff as needed to keep students safe (food allergies, etc.),
manage student medical information in full compliance with all relevant privacy statutes, and advise the principal
in the creation of necessary medical policies. The school nurse will work daily and will coordinates delivery of
health services and will contribute to the professional development of school personnel as colleagues. The
school's health service program shall insure administrative and office staff members will be trained in emergency
procedures, first aid, CPR and administration of medicine.
The nurse may also teach some health education. He or she will coordinate with local agencies, hospitals,
physicians, and organizations that have as their missions to improve children's or community health in order to
make sure that all students have access to the care that they need.

C) Media center;
Applicant Response:
The school will not have a media center when it opens, and we have applied for a waiver from the staffing
requirement. Instead, the school will open a computer lab so that students have access to the internet for basic
research. Each classroom will have a library of leveled books that support the LHA curriculum. The Curriculum
provides leveled readers for each classroom. Leveled Readers for Fluency is structured to increase fluency and
accuracy by providing students with the opportunity to practice reading at their own level. Theme related books
at three readability levels; Easy, Average, or Challenge address the individual needs of all students. Whether
used for independent reading or in small, flexible groups, Leveled Readers for Fluency builds fluency and
strengthens students' reading and comprehension skills. Spanish Leveled Readers are also available for ESL
students.

D) Special education;
Applicant Response:
CCLCS will adhere to all Arkansas and federal requirements regarding Child Find to meet the State's
requirements. A full time special needs educator and aide will be employed. This will ensure that all potentially
disabled children, including those attending private schools, highly mobile children with disabilities, such as
migrant and homeless children, who may be in need of special education and related services are identified,
located and evaluated. Children attending CCLCS who are suspected of being a child with a disability are
referred to the Special Education Pupil/Evaluation Team.
To the maximum extent allowed by each student's individualized education plan (IEP) and all applicable federal
laws, including the Individuals with Disabilities Act (IDEA), CCLCS will educate students with disabilities in the
least restrictive environment, with their non-disabled peers. Special classes, separate schooling, or other
removal of students with disabilities from the regular educational environment will occur only if the nature or
severity of the disability is such that education in regular classes with the use of supplementary aids and
services cannot be achieved satisfactorily.
To the maximum extent appropriate, students with disabilities will also be expected to participate in, and where
appropriate, receive credit for, nonacademic, extracurricular and ancillary programs and activities with all other
students. Students with disabilities will receive all notices concerning school-sponsored programs, activities and
services. To this end, we will use many of the techniques of school-based problem solving. We believe that we
can address many learning issues by building in supports for students such as daily reports on student work
completion or behavior, homework contracts, and collaboration between instructional staff. Such work will help
to align our service delivery by making classroom teachers active participants in determining and providing
services to their students, and by allowing teachers to address more individual needs within the context of
classroom activities and teaching practices.
CCLCS will implement Response to Intervention (RTI) as our method to identify students who are under
57

performing. RTI provides early academic intervention, frequent progress monitoring and researched based
interventions. RTI does not replace referrals for special educations services but offers a systemized process for
progressive interventions to be developed and implemented to address students' needs.
RTI is a system of tiered interventions for students who are not meeting standards. Tier 1 is universal
intervention, or an agreed upon set of interventions for all students that are employed to assist with learning
differences that are represented in every classroom. If students do not demonstrate adequate progress, they
are moved to Tier 2. In Tier 2, students receive more intensified interventions with a course of pre-established
checkpoints to determine if progress is being made. If progress is not demonstrated, students are then moved
to Tier 3. In Tier 3, interventions will be very intense and they will likely include increased instructional time.
Again, the student will be provided progress benchmarks and check-ins at regular 6-8 week intervals using a
pre-determined assessment. If progress is not made, it will be recommended that the student may need
additional support because of a special learning need and should be referred to testing for possible disabilities.
If progress is made, a committee will ascertain whether the student can be successful if the intensive supports
are gradually reduced. The ultimate goal is to assess whether or not the student can be placed on a different
learning trajectory and be independently successful without intensive supports. Tier 1 and Tier 2 programs may
include (but are not limited to):
Kaleidoscope- Literacy INTERVENTION PROGRAM used in place of core reading program for students in
2nd - 6th. Published by SRA and aligned with Open Court. For students that are two or more years behind
grade level. 
Read Naturally: Grades 3-8: Computer based Supplemental - in addition to core program. Specifically
for fluency and comprehension development
AIMS Math Resources
Online instructional support programs such as IXL and Khan Academy.
Year to year, the choice of programs may vary based on the need of the school and the training of the general
and special educators providing the interventions.

E) Transportation;
Applicant Response:
LHA has significant experience with all phases of the RFP and contracting processes. LHA will lease one bus
and employ a driver(s) for the purposes of providing transportation for field study. The school may decide to
provide daily transportation to and from school in the future. We will, at all times, comply with any requirements
for transportation written into our students' IEPs.

F) Alternative education, including Alternative Learning Environments;
Applicant Response:
It is the intention and commitment of the founders of CCLCS to educate all students who choose our school. We
will make necessary accommodations for students who need support beyond that provided by the general
curriculum accommodation program. The guidance program, our devotion to parallel cultures of respect and
achievement, and our arts infusion all help us connect with students who are struggling and make them
successful. We will seek to meet individual needs with individual plans as needed. At times, this may include
steps such as providing students with an aide, making space available for small groups, or offering extra help.
If a student's needs are such that his or her special education team recommends an out-of-district placement,
we will follow all laws to ensure that the student's rights are always protected. A waiver is being requested.
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G) English Language Learner (ELL) instruction
Applicant Response:
CCLCS will offer a program that serves students identified as students of limited English proficiency in English.
A full time ELL teacher will be employed. All students new to the school will complete a Home Language Survey
(HLS) form at the time of enrollment. This form will be used to identify students whose home and/or native
language is other than English.
All students identified as Language Minority Students (LMS) will be initially assessed with a valid and reliable
instrument in the four modalities (reading, writing, speaking and comprehension). Students who are not
proficient in English will be assessed annually with a valid and reliable instrument to determine progress being
made towards English proficiency.

H) Gifted and Talented Program.
Applicant Response:
CCLCS will offer a Gifted and Talented Program in compliance with state standards. A part time staff member
will be employed for this program. It will be an academic program that is rigorous in nature and will meet the
needs of all learners through high expectations for all. The school will address the varied needs of all students
through differentiation built into the master schedule. Students will receive intervention or enrichment based on
a variety of measures including their Next Generation Assessments, NWEA, norm referenced assessments and
formative assessments. Enrichment differentiation will exceed or meet the state's instructional minute
requirement. Teachers will receive appropriate training in gifted education and rigor and relevance. Scholars
who performs at or show the potential for performing at a remarkably high level of accomplishment when
compared to others of the same age, experience or environment and who exhibits high performance capability
in an intellectual, or excels in a specific academic field will be identified as gifted and talented. The school will
utilize its School Support Team to review referrals that can be made by the parent, teacher or the student. The
team will review several measures including assessments and student work. A number of strategies will be
utilized by teachers, counselors, parents and students to accommodate the varied needs of scholars. Scholars
will have access to counseling and the schools will develop alternative arrangements to permit students'
affective needs to be addressed. Strategies will be designed by school teams who know the young person and
who work cooperatively with the student's parents to create a plan for matching school provisions and services
with identified student needs; and contain clearly articulated goals and objectives stated so that progress in
attaining them can be evaluated. The school plans to collaborate with the Arkansas Advanced Initiative for Math
and Science to provide formal support in preparing students for Advanced Placement courses.
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9.

Describe the geographical area to be served by the charter. List all school
districts within the geographical area likely to be affected by the openenrollment public charter school.

Applicant Response:

CCLCS will be an open enrollment school; therefore, we could draw students from anywhere in the state. The
school will be located within the city limits of North Little Rock, and will be located within the boundaries of the
North Little Rock School District. The contiguous school districts are the Little Rock School District and the
Pulaski County Special School District. The maximum enrollment in the first five (5) years of the charter will be
544 students.
The school will implement the enrollment criteria and procedures outlined in the application. (Section 11).
According to the 2013-2014 enrollment information housed on the Department of Education Data Center's
website, there were 23,676 students enrolled in the Little Rock School District, 8,553 students enrolled in the
North Little Rock School District, and 17,060 enrolled in Pulaski County Special School District. The school will
enroll approximately 344 students in 2015-16; of those 344 students, it is estimated that up to 194 students
would come to CCLCS from the North Little Rock School District, and up to 75 students each from the Little
Rock and Pulaski County Special School Districts. At its five (5) year maximum enrollment, it is estimated that
up to 306 students could come to CCLCS from the North Little Rock School District and up to 119 students each
from the Little Rock and Pulaski County Special School Districts.
There are several private schools in North Little Rock serving approximately 2,000 students. It is possible that
CCLCS will draw from this population as well, along with home schooled students, thus further reducing the
impact to the North Little Rock School District, Little Rock School District and Pulaski County Special School
District.
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10.

Describe the plan for the school officials to provide an annual report to parents,
the community, and the authorizer that demonstrates the progress made by
the charter school during any previous academic year in meeting its academic
performance objectives. (See ADE Rules Governing Standards for
Accreditation of Arkansas Public Schools and School Districts.)

Applicant Response:
Accountability is of vital importance to a high-functioning school. CCLCS will ensure that its program is fully
accountable to all stakeholders in a variety of ways. However, the primary method of gathering academic data
will be through multiple measures that include testing, surveys, and rubrics that apply to specific assignments.
The principal will use data from all of these assessments to prepare an annual report to be released to all
parents and interested community members. The report will include progress toward annual goals, including test
data from the school and will compare each year's efforts and progress to the school's earlier marks. The school
will publish an Annual Report in compliance with ADE Rules reflecting academic progress for the previous year
and progress towards meeting network goals.
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11.

Describe the enrollment criteria and recruitment processes, that will provide
an equal opportunity for all parents and students to learn about and apply for
admission to the proposed public charter school.

Applicant Response:
In accordance with federal laws, no student will be denied admission to CCLCS based on race, ethnicity,
national origin, gender, disability, aptitude, or athletic ability. The school shall be open to any child who is eligible
under the laws of the State of Arkansas for admission to a public school, and the school shall ensure compliance
with all applicable anti-discrimination laws governing public schools, including Title VI of the Civil Rights Act and
the laws of the State of Arkansas. New students will be admitted each year without regard to prior measures of
achievement or aptitude, athletic ability, disability, handicapped condition, ethnicity, race, creed, gender, national
origin, religion, or ancestry.
In the event that more students apply to the school than can be accommodated under the terms of the charter,
CCLCS will use a random, anonymous student selection method. This method will be a lottery conducted by one
or more of the Directors. The names of all students who have submitted applications with parent/guardian
signatures shall be written on identical pieces of paper, one name per piece of paper, and shall each be folded in
an identical manner. Names for each grade level shall be placed in separate containers. Beginning with the
highest-grade level, names will be drawn one at a time. If a child's name is drawn, and that child has younger
siblings in the lottery, the names of the younger sibling shall be immediately placed on the enrollment list
provided there is space available in the appropriate grade level. This process shall be open for all applicants and
community members to witness. As allowed by law, we will also hold no more than ten percent of available seats
each year for children of the founders as defined in the Arkansas Department of Education Rules and
Regulations Governing Charter Schools.
In year two and thereafter, first preference will be given to returning students, who will automatically be assigned
a space within the school. The next preference will be given to siblings of students already enrolled in the
school. For definition purposes, “siblings” are two or more children that are related either by 1) birth, by means of
the same father or mother, or 2) by legal adoption. Step siblings will be considered siblings as well.
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Check which of the following enrollment preferences, as permissible in
Arkansas Code Annotated §6-23-306(14)(C), would be allowed at the charter
school.
Children of founding members of the charter school
✖ Siblings of enrolled students
No enrollment preferences (No other boxes may be checked in order to select this option.)
It is affirmed that a random, anonymous student selection method will be
utilized in the event that more students apply for admission to the openenrollment public charter school than can be accommodated under the terms
of the charter, except as allowed for in Arkansas Code Annotated
§6-23-306(14)(C).
✖ Yes

No
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Describe procedures for conducting the lottery process, including the timeline for enrolling,
the date of the lottery and the way in which students will be placed on waiting lists. Explain
how the charter will ensure that the lottery process is transparent to the public.
Applicant Response:
The student applications will be made available to the public in January of each year and the deadline to submit
an application will be set for early April. The lottery date and location will be indicated on the application and
posted on the school's website. A lottery date reminder will be mailed to each applicant.
A lottery card for every applicant will be entered in the lottery. Each card will indicate student name, grade,
phone number and any siblings also applying to school with their name and grade. All siblings applying are
noted by name and grade on each child's application. Each grade will have a blank sheet of paper that says,
“Accepted for Grade” and have the sheet numbered one through50 on the left hand column. Each grade should
have a blank sheet of paper that says, “Wait Listed for Grade and have the sheet numbered 1 through 50 or the
number of anticipated students for the waitlist on the left hand column.
The lottery procedure will be explained to parents indicating that the process will begin with either the lowest
grade or the highest grade, and then proceed in ascending or descending order. The sibling priority policy will be
reviewed indicating that if any open spots for that grade have already been given to siblings, announce the
names of those siblings that have been given a spot before the lottery begins.
The sibling priority placement will be explained as well.
Two members of the CCLCS Board of Directors will call out the names of the students. An assistant or
administrator of the school to help organize lottery cards as they are pulled out of container. Another assistant or
administrator will write the name of each child that is called from container on the blank, numbered sheet of
paper.
As the lottery is underway and a child is selected, if the child selected has a sibling included in the lottery that
sibling will be placed in an open spot. If that sibling's grade has been completed in the lottery process, and there
are no open spots that child is placed at the top of the waitlist for that grade in the order selected. As more
siblings are added to the waitlist, siblings will be added to the top of their grade in the order they are selected.
A nonpartisan individual will be engaged to observe and ensure that procedure is run properly.
After all names have been called for all grades, an announcement will be made that accepted parents report to a
designated area to receive their acceptance letter and New Student Registration Folders. One person should
hand out folders and acceptance letter while the other checks the student name off the list showing the letter
was handed out.
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If it is believed that the use of a weighted lottery is required by federal court or
administrative order, explain and furnish a copy of the order.
Applicant Response:
A weighted lottery is not necessary.
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12.

Name any founders or board members of the proposed charter's sponsoring
entity, management company staff, and/or leaders of the proposed charter who
have any prior involvement in the operation of one or more other charter
schools and complete a Prior Charter Involvement template for each individual
listed.

Applicant Response:
The following individuals have had prior involvement in the operation of charter schools:
Dr. Phillis Nichols.Anderson, Senior Vice President, Lighthouse Academies, Inc.
Lenisha Broadway, Regional Vice President, Lighthouse Academies, Inc.
Reverend Charles Caradine, Senior Pastor, King Solomon Baptist Church
Prior Involvement templates for these individuals can be found in Attachment I.
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13.

Summarize the job descriptions of the school director and other key personnel.
Specify the qualifications to be met by professional employees (administrators,
teachers, counselors, etc.) of the program. List the types of administrative
positions, teaching positions, and support positions for the school.

Applicant Response:
In the first year of operation, the school will hire the following key managerial and operational personnel: Principal
(PAL), Director of Teacher Leadership (DTL), School Operations Manager (SOM), Business Manager, and
Counselor.
In subsequent years, an additional Director of Teacher Leadership and administrative support staff (e.g.
additional administrative assistants or food service workers) will also be added based on need. The school leader
may also choose to hire a Teacher Leader Fellow (TLF) in year 2 of the school or beyond. TLFs are lead
teachers who take on a leadership role in certain areas or with discrete projects. Teacher Leader Fellows are
teachers with strong records of accomplishment who are interested in pursuing school leadership. They work
closely with the school leadership team to build their capacity as school leaders while also adding value to the
school as a whole.
The CCLCS Board of Directors has contracted with Lighthouse Academies to provide business and education
services. Lighthouse Academies will contract with a local accounting firm to provide accounting services to the
school. To insure appropriate controls, the Board will contract with an independent auditor to conduct an annual
audit.
Day-to-Day Roles and Responsibilities
The administrative team has very distinct and specific roles and responsibilities to ensure the seamless
operations of the school.
Principal
The principal of CCLCS will be an instructional, operational and strategic leader who works to create and
enhance a culture of achievement and respect where high expectations and results are the norm. The principal
will be responsible for demonstrating significant and measurable academic gains, each year, with all students.
Principal responsibilities in serving as instructional leader, include collaborating closely with the Director of
Instruction to determine professional development needs of the school to meet all network and school related
goals and meet the individual needs of staff members (both instructional and non-instructional). Principals will
assist and guide them with the development of the Individual Professional Development Plan and evaluate
progress toward individual and school goals. The principal will be responsible for the monitoring and managing
school culture and operations to ensure a safe, orderly and conducive learning environment is established and
maintained. The principal will work with the Lighthouse Academies recruitment team to recruit and select all
instructional staff and is responsible for evaluating both instructional and administrative support staff annually.
Director of Teacher Leadership
The director of teacher leadership (DTL) will be the instructional coach of the school. The DTL will work daily
with all instructional staff on the planning, implementation and evaluation of a rigorous arts-infused program. The
DTL will conduct learning walks, observe classrooms, lead grade level meetings and provide feedback to
instructional staff. The DTL is charged with supporting teachers to constantly hone their skills and work on
moving the school closer to the terms of its charter as they complete necessary work. The DTL will also monitor
all student data from internal and external assessments in order to help plan future training or curriculum
modifications.
School Operations Manager
The school operations manager (SOM) will be more than operational managers and administrative support. The
SOM will work to create and enhance a culture of achievement and respect where high expectations and results
are the norm. The essential functions for our SOMs are administrative and operational support as well as family
and community relations. The SOM will support the operational management by ensuring all operational policies
and procedures are executed effectively. Responsibilities include but are not limited to: maintaining student
information data (and data management systems), human resource data, management of payroll and payroll
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systems as well as record keeping such as managing invoices, cash management and procurement of supplies
and resources necessary for operations. The SOM will capture and organize key school data for creation and
completion of all district, state and network reports as needed. The SOM will also support student recruitment
and ongoing communication with families in collaboration with the administrative team.
Business Manager
The Business Manager will meet the requirements as outlined in ADE Rules Governing Qualification for Business
Managers, will have completed the required course of study, and received a certificate issued by the Arkansas
Department of Education.
Counselor
A Lighthouse Academy school counselor provides support services to students. Support services include
referrals, counseling, assessment, diagnostics, and report writing. This work takes place at the school site. All
school counselors' actions must always be aligned with our mission, vision, core values and education program.
The essential functions for our school counselors are as follows: Completes assessments, referrals, and
counseling with students; consults with other professional staff, outside agencies and other organizations; serves
as a member of school based teams to provide support to students and confidential guidance to staff; counsels
students individually or in groups; meets with staff to discuss strategies for certain student(s); communicates
progress and developments with parents as needed; serves on the school 's Response to Intervention Team.
The counselor will develop and manage programs to increase family involvement in the education program
including a parent resource center, communicate with families about academic and behavioral expectations for
students, including policies and program available as well as work with the leadership team to create varied
opportunities for parents to volunteer within the school. He/she will also assist administrative staff with achieving
high student attendance including tracking attendance data, calling families and conducting home visits as
needed.
Qualifications
Overall, the school will seek staff members who are committed to, and relentless in, the pursuit to close the
achievement gap and provide opportunities for students who have had little to no opportunity. In looking at
specific attributes, Lighthouse Academies has summarized these into what we have termed the six essential
qualities when recruiting and hiring school leaders and hiring instructional support staff. These six essential
qualities are:
Past experiences and actions reflect a commitment to the LHA mission, vision, core values
A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student
achievement
Reflective, self-aware and adaptable to communication and work styles of others
Critical thinker and problem solver who takes initiative
Belief in the power of collaboration and works to build a collaborative culture with LHA network, community,
staff, families and students 
Hiring Policies and Procedures
All school employees will embody the six essential qualities as outlined above as well as these additional
attributes and experiences:
Experience in urban education
Evidence of closing the achievement gap
Experience or interest in arts-infusion
Desire to build strong relationships with students and their families
Data-driven and results-driven
The specific qualifications of school leaders (principal and director of instruction) include:
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At least five years of teaching experience
Three to five years in education administrative role or instructional leadership
Master's degree in field of education, preferably administration
The hiring team will employ a standard interview and hiring protocol. The Regional Vice President will work
closely with the Lighthouse Academies regional talent recruiter to develop a pool of candidates. At the beginning
of the selection process, the Lighthouse Academies Recruitment Team will conduct resume reviews in an effort
to identify candidates who embody the desired essential qualities, attributes and qualifications. With a pool of
candidates assembled they, will conduct a phone interview designed to verify whether the candidate fits the
profile outlined above. Candidates who advance are invited to meet with the board for the in-person interview
process that will include preparation and presentation of a model lesson, lesson reflection and feedback session,
presentation of record of accomplishment of closing the achievement gap and a formal interview with a team.
The Board of Directors will conduct interviews for the finalists. The school leader recruitment, interview, and
hiring process is one that is informed by lessons learned from other Lighthouse network schools and is assisted
by the director of recruitment for Lighthouse Academies. Part of the role of the Lighthouse Academies
Recruitment Team is to plan the selection process from a refined and clearly articulated vision of our ideal
candidate that is captured in the Principal Vision of Excellence and the Principal Position Description. They also
work closely with hiring managers to coordinate the interview process and provide feedback.

69

14.

Explain how the school will conduct its business office. Tell about business office
personnel and describe the plan for managing procurement activities, and the
process by which the school governance will adopt an annual budget.

Applicant Response:
The school will hire a full-time School Operations Manager (SOM). Business Manager services will be provided
through LHA. The essential functions of these positions are detailed above in Question 13. LHA provides a
detailed procedure manual that describes processes and internal controls for all of the school's business
functions including procurement, contracting with 3rd parties, payroll and benefit management. Many of these
systems are web based and are accessed through the LHA intranet. The SOM focuses more on the day-to-day
operations of the school while the business manager provides an oversight role and financial management
functions to maintain, accurate, and compliant financial records within the framework of the Arkansas Financial
Accounting Handbook, chart of accounts as allowed within APSCN.
The required budget has been prepared and is included in Attachment F. The budget for 2015-16 will be
reviewed each month by the Board of Directors as part of the school's financial report. Going forward, annual
budgets will be drafted by LHA and approved by the CCLCS Board of Directors each year at the May Board
meeting.
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Complete the budget template showing a balanced budget with realistic expectations of
revenue and expenditures.
Provide the minimum number of students who must attend the charter in order for the
school to be financially viable. Describe the method used to calculate this number. Tell
who made the calculations and describe the financial expertise of the individuals who
assisted in this assessment.
Describe the contingency plan if fewer students than necessary for financial viability
enroll before the first day of school. Provide a detailed explanation of the ways in which
the charter leaders will provide the education program outlined in the application to fewer
students that determined necessary for financial viability or a date certain by which
charter leaders will notify the parents, leaders of surrounding districts and openenrollment charters, and staff at the Arkansas Department of Education that the school
will not open as anticipated.
Explain how charter leaders will provide the education program outlined in the
application if enough students for financial viability enroll and are admitted but fail to
arrive when school begins.
Describe preparations to pay for any unexpected, but necessary and possibly urgent
expenses.
Applicant Response:
The budget in Attachment F is for the fully enrolled school of 344 students. For the school to be financially
viable, the school must enroll at least 219 students. The 219 student number was determined by performing a
break-even analysis utilizing the following steps:
Categorize each source of revenue as either fixed or variable,
Categorize each expenditure as either fixed or variable,
Review Arkansas Department of Education Rules Governing Standards for Accreditation of Arkansas Public
Schools and School Districts and the charter application and remove or reduce all expenditures not required by
the Standards or deemed a program priority per the application,
Calculate the contribution margin per student by subtracting variable expenditure per student from the
variable revenue per student,
Calculate break-even point by subtracting fixed revenue from fixed cost (expenditures are legal under source
of fund) and dividing the difference by the contribution margin per student.
The calculations were completed by Christopher Bell of Complete Consulting. Mr. Bell is a certified public
accountant, a charted global management accountant and a certified general business manager with eight years
of experience managing the finances of charter schools in Arkansas. Mr. Bell will serve as the school's Business
Manager.
Should fewer students than necessary for financial viability enroll before the first day of school or in the event that
enough students enroll and are admitted, but fail to arrive when school begins, the school would leverage a
combination of the following actions to balance the school's budget:
Based on the demands of the community as demonstrated by actual enrollment/attendance numbers, the
school may exercise a level of flexibility in its grade configuration. For example, if the school has 60
kindergartens enrolled and no 6th graders the school would offer three sections of kindergarten and only serve
grades K-5 in its first year.
Lighthouse Academies, Inc. has agreed to provide the school with a loan of up to $250,000 to offset any
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under enrollment in FY16.
Lighthouse Academies, Inc. has agreed to defer its service fee in the event that the school is under enrolled. 
The school has developed a detailed recruitment plan with monthly enrollment targets. Should the school not
enroll 219 students by August 1, 2015, it will exercise the options mentioned above. Furthermore, should the
school enroll and admit 219 students or more, but fewer than 219 students arrive when school begins, the school
will exercise the options mentioned above within two weeks of the school opening.
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16.

It is affirmed that the public charter school will participate in the Arkansas Public
School Computer Network, as required by state statute and by State Board of
Education rule, for reporting both education data and financial data, including
grant funds or private donations received directly by the charter school.
✖ Yes

No
17.

Describe the facilities to be used. Give the present use of the facility. If the
facility to be used for the school is a facility of a school district, describe the terms
established by the local school board of the district stipulating the relationship
between the proposed public charter school and the district pertaining to the use
of the facility. Attach a copy of the agreement, signed by the president of the local
school board, the chair or president of the governing body of the proposed openenrollment public charter school, and the chief operating officer of the proposed
charter. If the facility is not operated by a school district, attach a copy of the
Facilities Utilization Agreement, signed by the entity owning or operating the
facility and the chief operating officer of the proposed charter. A proposed lease
may also be submitted but is not required. Please note that any lease or other
debt must be approved by the Commissioner of Education.

Applicant Response:
Lighthouse Academies of Central Arkansas, Inc. an Arkansas nonprofit, that has applied for 501 (c) 3 status from
the IRS, has signed a Facilities Utilization Agreement (Attachment G) with Ghan Properties LLLP.
The proposed leased facility is the former Belwood Elementary School located at 3901 Virginia Avenue, North
Little Rock, 72117. The facility is a one story, 17,135 square foot structure with additional portable classrooms on
five acres of land. As improved by GP LLLP, it will include general purpose classrooms and specialty rooms for
art and music. A multipurpose room and playground will be used for physical activities, assemblies and lunch. A
warming kitchen will be added for the food service program. Administrative office space will be provided. The
building will be wired for administrative instructional use. As the site is located on five acres, there is adequate
room for future addition of instructional space to accommodate new enrollment through grade 12.
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Identify the owner(s) of the proposed facility and describe their relationship,
if any, with:
(1) Members of the local board of the public school district where the
proposed open-enrollment public charter school will be located,
(2) Employees of the public school district where the proposed
open-enrollment public charter school will be located,
(3) The eligible entity sponsoring the open-enrollment public
charter school, or
(4) Employees/directors/administrators of the sponsoring entity
or proposed open-enrollment public charter school.
Applicant Response:
The facility is owned and leased by Ghan Properties LLLP as per the Facilities Utilization Agreement.
No members of the Board have an interest or relationship with the lessor. No employees of the public school
district, the open enrollment charter school, or the sponsoring entity have any relationship with the lessor.

The facility will comply with all requirements for accessibility in accordance with
the Americans with Disabilities Act (ADA) and Individuals with Disabilities
Education Act (IDEA) and all other state and federal laws and local zoning
ordinances.
✖ Yes

No
If the facility does not currently meet these requirements, provide a list of items
that will need to be addressed to bring the facility into compliance. Also include a
statement of permissible uses for the facility from the local zoning authority, and
whether there are any alcohol sales within 1,000 feet of the facility.
Applicant Response:
The building will meet ADA and life safety codes. The work required includes addition of handicapped accessible
bathrooms and water fountains. A new fire alarm and horn light system is needed. Although not required, an in
room phone/PA system will be added.
The property is located within the city limits of North Little Rock and is therefore required to adhere to the zoning
requirements set forth by the City of North Little Rock Planning and Development department. The subject
property is currently zoned `O-1; Open Space District' as confirmed in a July 14, 2014 letter from the City of North
Little Rock Office of Community Planning. As described within the city zoning code, permissible uses include
public schools. The site has been occupied by the North Little Rock School District since the early 1950's when it
was constructed.
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There are no establishments that sell alcohol within 1,000 feet of the site.

76

18.

For each and every individual specifically identified by name in Section A of
the application (the contact person, chief operating officer, board members,
and other individuals), identify any family or financial relationship which may
exist between that individual and:
(A) Any other individual specifically identified by name in Section A of the
application;
(B) Any individual or entity with whom the sponsoring entity or charter
school has contracted, or intends to contract, to provide any services
or products for the proposed charter school; and/or
(C) The owner(s) of the facilities to be used.
For the purpose of this prompt, an individual has a financial relationship
with another individual or entity if he or she:
(1) Receives compensation or benefits directly or indirectly from the
entity or individual;
(2) Is an officer, director, partner, employee, or owner of more than 5%
of the shares of an entity that is a corporation, partnership, sole
proprietorship, or LLC; and/or
(3) Has a family member (spouse, sibling, parent or child, or the spouse
of a sibling, parent, or child) who is an officer, director, partner,
employee, or owner of more than 5% of the shares of an entity that is
a corporation, partnership, sole proprietorship, or LLC.

Applicant Response:
Not Applicable for any individuals mentioned in Section A.
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Explain the procedures to be followed if a conflict of interest is identified. The
procedures must ensure that all actions are in the best interest of the school and
the students at the school.
Applicant Response:
A “conflict of interest” is a situation in which financial or other personal considerations may compromise, or have
the appearance of compromising, a Director's judgment in administration and oversight of the charter school. All
decisions made by the Board of Directors must be free of the undue influence of outside interests.
The mere appearance of a conflict may be as serious and potentially damaging as an actual affectation of
judgment. Reports of conflicts based on appearances can undermine public support of the Academy in ways that
may not be adequately restored even when the mitigating facts of a situation are brought to light. Apparent
conflicts, therefore, should be evaluated and managed with the same vigor as known conflicts.
Full disclosure is vital to preventing and resolving conflict situations. Full disclosure of relevant information and
the establishment of a public record are in the best interest of both the Academy and the Director. Such
disclosure must occur immediately upon learning of a real or perceived conflict of interest, and disclosure of all
relevant facts must continue as long as the matter remains pertinent to the well-being of the Academy.
Each Director is responsible for disclosing potential conflicts of interest. Disclosure shall be made to the other
Directors, to the Principal of the Academy and to the Charter Management Organization (CMO), if any. If a
Director learns of a conflict of interest more than forty-eight hours prior to a regular meeting of the Board of
Directors, the Director should make the full disclosure via other written means at once. Such written means may
be via electronic mail, facsimile or mail. Disclosure shall include the type of potential conflict, a description of all
parties involved, the potential financial interests and rewards, possible violations of state and federal
requirements, and any other information, which the Director feels necessary to evaluate the disclosure.
The information shall then be evaluated by the other Directors, the Principal and the CMO. The President of the
Board, or other officer if the conflict is presented by the President, may seek legal counsel from the CMO or other
attorney regarding the situation. The evaluation should include a consideration of state and federal
requirements. No decisions regarding the matter about which there may be a conflict may be made until a vote is
taken by the Directors regarding the conflict of interest.
Presented below are sample questions for use in evaluating potential conflicts of interest. The list is not inclusive
and other questions related to special circumstances should be added as appropriate.
Has all relevant information concerning the conflict of interest been acquired (i.e., has there been full
disclosure)? 
Do the Director's relevant financial interests suggest the potential for conflicts or the appearance of conflicts or
bias? 
Is there any indication that the Director in his or her role as a Director has improperly favored any outside
entity or appears to have incentive to do so? 
Has the Director inappropriately represented the Academy to outside entities? 
Is the Director involved in a situation that might raise questions of bias, inappropriate use of Academy assets,
or other impropriety? 
Could the Director's circumstances represent any possible violation of federal or state requirements? 
Could the situation withstand public scrutiny? 
At the next Board meeting or by unanimous written consent, the Directors shall vote as to the resolution of the
conflict of interest. One situation may demand the use of more than one option listed below. This list of possible
resolutions is not intended to be comprehensive:
Public disclosure of all relevant information; 
Voting on a contract without any input from the Director with the conflict;
Barring one or more vendors from servicing the Academy;
Severance of outside relationships that pose conflicts; 
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Resignation of the Director or removal of the Director from the Board; and 
Reimbursement by the Director to the Academy for excess expenses incurred and indirect costs incurred
because of the conflict of interest. 
After the vote by the Directors, the Secretary shall prepare and the President shall execute a final written
decision which designates the conflict of interest and the resolution(s) to be taken and what further action is
permissible, permissible with certain clearly specified conditions, or not permissible.
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19.

Describe the manner in which the school will make provisions for food services.
State whether the proposed charter school will apply to participate in the federal
National School Lunch program or other federal nutrition programs.

Applicant Response:
The school will seek out a local vendor to supply hot and cold nutritious meals for all students every day at a
reasonable cost through the RFP process approved by the Arkansas Department of Education. The nurse will
consult with the vendor to ensure that menus are healthy and that foods that may trigger any severe allergies
are either left out or easy to identify. While the specifics of the menus can only be developed once the nurse is
hired and the vendor selected, in general, students will have milk, fruit and an entrée each day, and there will
always be a vegetarian option to include students with dietary restrictions. Students who need free or reduced
price lunches will have them provided. The school plans to participate in the National School Lunch Program.
The school plans to offer breakfast, lunch and an after-school snack through contracted services with a local
vendor. The budget assumes 60% of the students enrolled would qualify for free and reduced priced meals as
indicated in the calculation of NSLA funding and Title 1 funding. Any student who does not qualify for a free or
reduced price lunch will pay for lunch and for breakfast per meal, per day and the after-school snack at cost. The
school will use the process outlined in the Arkansas Department of Education School Eligibility Manual to
determine eligibility. A certified Lighthouse Academies Child Nutrition Director on staff serves all Lighthouse
schools in Arkansas. Each school employs a staff member that manages meals on a daily basis under the
supervision of the Child Nutrition Director.

80

20.

Describe how the parents or guardians of the enrolled students and other
members of the community will be involved with the school to positively impact
the charter school’s educational programs.

Applicant Response:
CCLCS is committed to involving each parent as a partner in his/her child's education. Maintaining family
engagement on an ongoing basis throughout the year is an important part of a home-school connection that is
essential for preparing students for success in college. CCLCS will support student success by aligning the
expectations between the school and the home. CCLCS will employ a Coordinator of Family and Community
Partnerships (CFCP) who will work collaboratively with the school leadership and staff to create and enhance a
culture of achievement and respect where high expectations and results are the norm. The school will have an
"open door" policy to encourage families to feel welcome and become active members of the school community.
The school will provide multiple opportunities and varied structures to foster the family partnership. These
include but are not limited to:
A Family, Student and School Compact that details expectations for the school, families and students. The
more aligned the school, students' homes are in regards to student expectations at school, the stronger the
experience, and more successful the student will be. 
Home Visits welcome families into the education process, educate teachers about their students and
families and help the school begin the process of family involvement. It also provides a forum to answer family
questions and confirming the student's enrollment.
An Annual Summer Orientation provides a forum for families to learn about the school's academic
program, tour the school building and receive the Student-Family Handbook. All new students, families and
staff participate in an orientation to welcome them to the LHA community.
Weekly Communication from both the school leader and classroom teacher provides ongoing updates on
school events, classroom instruction and individual student progress.
Monthly Family Meetings for families include information about how families can help students at home as
well as some cultural education for families.
Quarterly Family-Student-Teacher Conferences are opportunities for teachers to meet with the student
and his/her family to discuss progress in school. 
In addition to the aforementioned opportunities for families to be involved with the school, parents have the
opportunity to be involved with the CCLCS board, volunteer in the school and organize school events. At least
one parent will serve on the Board. Many other board members are members of the local community as well.
The CFCP will coordinate a minimum of three public performances each year as a strategy to showcase scholar
achievements and build public support; develop a menu of support/volunteer opportunities for areas businesses,
individuals and organizations that will allow them to utilize their unique assets in support of CCLCS scholars; and
secure formal partnerships with support organizations such as Boys and Girls Clubs, Boys and Girl Scouts, local
faith organizations, arts, science, technology, engineering organizations and colleges and social services
organizations that will allow our scholars to benefit from their services and engage at CCLCS.
Our community involvement also relies on the CCLCS Board of Directors. Membership in the board is open to
any community members committed to the success of our scholars and open access to all children (subject to
the Board bylaws and recruitment cycle.) The board members also serve as community ambassadors for the
school and are key in the establishment of partnerships with local businesses and other organizations.
Families will be continually engaged to ensure that our mission is carried through into the home. The school will
establish a parental involvement plan that outlines the school's expectations for parental involvement, and that
includes programs and practices that enhance parental involvement and reflect the specific needs of students
and their families. Collaboration with parents will be accomplished through School Based Management Team
that will develop and implement the district-level school improvement plan. The parental involvement plan shall
be incorporated into the public school district's annual comprehensive school improvement plan (ACSIP). The
ACSIP will be presented to parents during Back to School parent meetings, after board approval posted to the
school's website, and filed with the Division of Learning Services. The Board of Directors will have a designated
seat on the board for a parent representative. Parents are surveyed twice a year to provide feedback to school.
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21.

List the provisions of Title 6 of the Arkansas Code Annotated (Education Code),
State Board of Education rules, and sections of the Standards for Accreditation of
Arkansas Public Schools and School Districts from which the public charter school
seeks to be exempted in order to meet the goals of the school. Identify the specific
statute, rule, or standard requested to be waived by title and section number if
applicable. Provide a brief description of the rationale for each waiver
requested that explains the way in which each waiver assists in
implementing the educational program of the charter and fulfilling the
charter's mission.

Applicant Response:
In order to implement the LHA school program fully and effectively, we wish to make full use of our autonomy as
a proposed charter school. We will be best able to serve the children and families at the CCLCS with the
following waivers:
1. We request a waiver from Ark. Code Ann. §§ 6-15-1004 (concerning qualified teachers in every
classroom); 6-17-301 (concerning employment of certified personnel); 6-17-302 (concerning employment
of principals) ;6-17-309 (concerning certification to teach particular grade of subject matter); 6-17-401
(concerning teacher licensure requirement); 6-17-902 (concerning definition of teacher); 6-17-919
(concerning warrants void without valid teaching license and contract); Section 15.02 and 15.03 of the
ADE Rules Governing the Standards for Accreditation of Public Schools and School Districts; and the
ADE Rules Governing Educator Licensure.”
CCLCS requests this set of waivers because we seek to provide a unique program. We will use an innovative,
research-based program that builds upon the benefits afforded by the arts to help children succeed in the core
subjects and develop their artisanship and their appreciation for the musicians, painters, sculptors, and other
masters whose works make up part of the canon.
Finding teachers who are passionate about their teaching and about music and arts, who have deep knowledge
of how to teach core subjects and the fine and performing arts, and who are excited to do so in a new school is
always a challenge. We ask to be allowed to recruit the best teachers, whether they have received their
experience in a private school or have taken a non-traditional path to the classroom.
All of our teachers will be Highly Qualified and will need to meet specific and rigorous LHA network hiring
standards. However, within those requirements, we want our principal to have the autonomy to hire the best
possible teachers, even if some of those candidates' qualifications do not include an Arkansas license. The
school will be committed to recruiting and hiring quality staff members.
In addition to attending college fairs at state universities, we recruit from national organizations and sites
including: Idealist; National Alliance for Public Charter Schools; US Charter Schools: School Spring; National
Educators Employment Review; Accomplished Teacher (National Board); Smartbrief of Educators; Teachers of
Color, and Special Education Teachers. For the 2013-14 school year, at Jacksonville Lighthouse Charter
School, these efforts yielded over 300 applicants from 25 states. The school will participate in the state's
Pathwise program that is designed to advance teacher learning and provides a series of professional
development activities that will successfully prepare novice teachers to acquire a standard license. Working
artists, experienced private school teachers, and teachers who are drawn from out of state to our schools'
distinctive mission and pedagogy compliment in-state hires at each LHA school, and this mix is part of what helps
us offer an excellent program. We ask that we be allowed to hire qualified, talented, and dedicated educators
even if they are not licensed in Arkansas.
Additional waivers relating to payment of certified teachers are requests so that we are able to compensate noncertified but Highly Qualified teachers.
2. We request a waiver from Ark. Code Ann § 6-10-106 (uniform date for beginning and end of school
year); not necessary for longer school day.
Lighthouse's model uses more time on instruction to accelerate student achievement. A longer school year, 190
instructional days, requires that the start date and end of date of school is extended. School will open on August
12, 2015. The 190th day is expected to be June 8, 2016.
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3. We request a waiver from Ark. Code Ann Ark. Code Ann. § 6-13-601 et seq., (except sections §§
6-13-619(a), (b) and (d), and 6-13-629) (school district boards of directors - generally) and Ark. Code Ann.
§ 6-14-101 et seq. (school board elections);
The statutory sections quoted in this waiver request are largely inapplicable to open-enrollment public charter
schools.
4. We request a waiver from Ark. Code Ann. §§ 6-17-201 (c ) (2), 6-17-2201 et seq. and 6-17-2401 et seq.
and Sections 6, 7 and 8 of the ADE Rules Governing School District Requirements for Personnel Policies,
Salary Schedules, Minimum Salaries, and Documents Posted to District Websites.
Minimum teacher compensation schedule.
We request a waiver from the specific salary minimum and salary schedule set by the State of Arkansas. We
propose to use the LHA compensation policy, which includes a salary schedule and is intended to be competitive
in the marketplace and fair to all employees. Using this schedule will ensure that the school is able to pay
teachers fairly and also balance its budget. Since, as a charter school, we bear the additional cost of rent and up
fit for a facility, we must be quite conservative in our budgeting.
5. We request a waiver from the ADE Rules Governing Standards for Accreditation of Arkansas Public
Schools and School Districts:
7.02.2 Each school district shall provide and publish, in a newspaper with general circulation in the
district before November 15 of each school year, a report to the public detailing progress….
We intend to provide a great deal of information to our parents and community. However, a report published by
November 15 of our first year would only have data based on roughly eight weeks of school. Given the demands
of the start-up period and this lack of data, we request permission to publish the required reports referred to in
7.02.2 beginning in our second year of operation.
7.03.1 Each school board, prior to November 15 of each year, shall hold a public meeting, at a time and
place convenient for a majority of the school patrons and employees, to review and discuss its annual
report detailing progress toward accomplishing its district's program objectives, accreditation
standards, and proposals to correct deficiencies.
We request a waiver from this rule because we have requested a waiver from the report to which it refers. Again,
we will not have enough data by this time to draw any conclusions. We propose instead to hold a “State of the
School” meeting at roughly the same time. At this meeting, the principal will share anecdotal reports on the
school's progress towards implementing the CCLCS program as detailed in the charter. We propose to begin
holding the specific meeting described in 7.03.1 in our second year.
6. 8.01 Each school district shall form a coalition … to develop and implement a … plan for …
involvement in the delivery of … youth services….
We request a waiver from this rule because we will do the same work in a different way. CCLCS represents the
coming together of parents, different agencies and institutions, and business and industry, as stated in the text of
the rule, to improve options and support for youth in Pulaski County. Community members will sit on the school's
board, and its existence will improve the delivery of services to children. It is our contention that forming an
additional body would be redundant and could limit the effectiveness of that body as well as the board and
management of the school.
7. 10.02 CLASS SIZE AND TEACHING LOAD
We believe that the research on the benefits of reducing class size is mixed. While there are studies that suggest
class sizes of less than 20 do improve student achievement, other studies question the validity of this data. Total
enrollment will not exceed 644 for grades K-12. Class size at CCLCS will not exceed 22 in K and 25 in all other
grades except that the school may adjust the class size by 10% without exceeding the charter if circumstances
require. We believe that data driven differentiated instruction will ensure that the needs of all children are being
met.
8. 15.01 Each school district shall employ a full-time superintendent when enrollment exceeds three
hundred; Ark. Code Ann. §§ 6-13-609 and 6-17-427, and the ADE Rules Governing the Superintendent
Mentoring Program.
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CCLCS will employ a full-time Principal, Director of Teacher Leadership and School Operations Manager. The
School Leader will receive several months of professional development in the areas of assessment, instructional
practices. STEAM curriculum, personnel management and school finance. This team will have a great deal of
support from LHA and a local contractor for Business Management services. LHA regional staff will prepare
documents for the Board and for the Arkansas Department of Education, conduct recruitment and fundraising
efforts, and interface with the same stakeholders traditionally courted by superintendents. The position would be
both costly and redundant to our model and we request a waiver from this rule.
9. Ark. Code Ann. § 6-25-101 et seq. concerning School Library Media Services and Section 16.02 of the
ADE Rules Governing Standards for Accreditation of Arkansas Public Schools and School Districts.”
We request a waiver from this rule because while we will purchase classroom libraries but will be unable to
support a media center in the school's opening years. Start-up expenses, combined with the conservative
budgeting that makes that start-up period much more likely to go smoothly, prevent us from investing in the
media center and library professionals in the school's first few years. We would like the principal and Board,
along with LHA, to have the autonomy to make all staffing decisions in a way that best supports our arts-infused
program.
10. Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18-503 (a)(1)(C)(i), and 6-48-101 et seq., Section 19.03 of the ADE
Rules Governing the Standards for Accreditation of Arkansas Public Schools and School Districts, and
Section 4.0 of the ADE Rules Governing the Distribution of Student Special Needs Funding (all
concerning the provision of an Alternative Learning Environment.)
Section 4.00 of ADE Rules Governing the Distribution of Student Special Needs Funds
Rationale: It is the intention and commitment of the founders of CCLCS to educate all students who choose our
school. We will make necessary accommodations for students who need support beyond that provided by the
general curriculum accommodation program. The guidance program, our devotion to parallel cultures of respect
and achievement, and our arts infusion all help us connect with students who are struggling and make them
successful. We will seek to meet individual needs with individual plans as needed. At times, this may include
steps such as providing students with an aide, making space available for small groups, or offering extra help. If
a student's needs are such that his or her special education team recommends an out-of-district placement, we
will follow all laws to ensure that the student's rights are always protected.
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22.

Describe the potential impact of the proposed public charter school on the
efforts of affected public school district(s) to comply with court orders and
statutory obligations to create and maintain a unitary system of
desegregated public schools.

Applicant Response:
CLCS proposes to locate its open-enrollment public charter school within the boundaries of the North Little Rock
School District (NLRSD). CLCS as an open-enrollment public charter school expects to obtain most of its
students from within the boundaries of the NLRSD, with its remaining students coming from the Little Rock and
Pulaski County Special School Districts.
CCLCS is required by Ark. Code Ann. § 6-23-106 to carefully review the potential impact its opening would have
upon the efforts of the NLRSD, Little Rock and Pulaski County Special School Districts to comply with court
orders and statutory obligations to create and maintain a unitary system of desegregated public schools.
CCLCS has substantiated that the NLRSD and the Little Rock School District (LRSD) have been found by the
federal District Court to be unitary in all respects of its school operations. The Pulaski County Special School
District (PCSSD) has been determined by the federal District Court to be unitary in all respects concerning interdistrict student assignment. The importance of the attainment of unitary status of the NLRSD and the LRSD,
and the status of PCSSD as unitary in the area of inter-district student assignment is that those school districts
have no further obligations to comply with court orders in these areas. Therefore, the granting of an openenrollment public school charter for CCLCS cannot be said to have a negative impact on the NLRSD, LRSD and
PCSSD's ability to comply with the districts' court orders or statutory obligations to create and maintain a unitary
system of desegregated public schools.
CCLCS is asking for an enrollment cap of 544 students in the first charter term and 750 when the school
reaches K-12; it is anticipated that approximately 344 students will be enrolled in CCLCS during its first year of
operation. According to the 2013-2014 school year enrollment figures (the latest school year for which official
enrollment figures are available) as maintained by the ADE Data Center, the NLRSD had a student population of
8,553 students; the LRSD had a student population of 23,676 students, and the PCSSD had a student
population of 17,060 students. At its maximum enrollment of 544 students, the student population of CCLCS
would equal 6.4% of NLRSD's student population; 2.3% of LRSD's student population, and 3.2% of PCSSD's
student population. Pursuant to Ark. Code Ann. § 6-23-306, CCLCS must be race-neutral and nondiscriminatory in its student selection and admission processes, so it is not possible to accurately project the
racial composition of CCLCS. Ark. Code Ann. § 6-23-105 requires that CCLCS's operation will not serve to
hamper, delay or in any manner negatively affect the desegregation efforts of a public school district or districts
within the state. CCLCS's careful review of the relevant statutes and court orders affecting the three (3) Pulaski
County school districts, and the student populations of such districts, shows that such negative effect is not
present here.
In 2010, LRSD filed a motion to enforce the 1989 Settlement Agreement in the Pulaski County School
Desegregation case. On January 17, 2013, United States District Judge D.P. Marshall, Jr. denied LRSD's
motion in these words: "To sum up, LRSD and Joshua's motions fail because, after considering the undisputed
facts, and considering those that are disputed in LRSD and Joshua's favor, no reasonable fact finder could
conclude that the State is in material breach of the parties' 1989 Settlement Agreement as to open-enrollment
charter schools in Pulaski County. The proof of any adverse effect beyond the margin on either the stipulation
magnet schools or M-to-M transfers has not materialized. The cumulative effect of open-enrollment charter
schools in Pulaski County on the stipulation magnet schools and M-to-M transfers has not, as a matter of law,
substantially defeated the relevant purposes of the 1989 Settlement Agreement, the magnet stipulation, or the
M-to-M stipulation."
In conclusion, CCLCS submitted that upon the basis of its review, neither any existing federal District Court
desegregation order affecting the NLRSD, LRSD and PCSSD, nor the 1989 Settlement Agreement, prohibit the
State's charter school authorizer from granting a new charter for an open-enrollment public charter school in
Pulaski County.
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23.

Explain what the charter founders and other leaders are doing or will do to
ensure the success of the charter school in perpetuity.

Applicant Response:
The success and continuity of CCLCS will be based on several factors including solid long-term professional
development for our teacher and leaders, the engagement of the community in which our scholars live, and
CCLCS's contribution to the overall educational options in Central Arkansas. Our leaders and teachers receive
160 hours in professional development annually. This is beyond what is required by the state but is necessary for
CCLCS to meet its goal of college ready scholars. CCLCS's focus on professional development will build a
community of not just effective teachers but a cadre of engaged and committed teachers who interact
consistently with students, parents, business leaders and build important relationship in support of the school.
Our teachers, scholars and school leaders will all be important ambassadors for the school and will allow CCLCS
to build a wide array of support necessary for the achievement of our scholars.
CCLCS will also be diligent in engaging the geographic community of which we will ultimately become part.
Through consistent outreach to our neighbors, the development of off-site programs and strong partnerships with
local non-profits, arts organizations and other important institutions, CCLCS will be able to marshal important
community resources in support of our scholars. In addition, we will be able to extend our culture of achievement
beyond the school walls and into the neighborhood where our scholars live. This strategy of extension will mean
that our scholars will continue to receive the social and emotional support that is such a critical part of our model.
CCLCS intends to become an important example of quality public education in Central Arkansas and thereby
build support for all public education outcomes. Our operation model, which focuses on administrative efficiency
while increasing academic achievement, will stand in contrast to public perception about wasteful spending and
questionable efficacy in the public education system. CCLCS wants to be a beacon and a model for others to
emulate that that more scholars can succeed.
Our internal and external continuity strategies are supported by effective succession plans, policies and
procedures that are in place to insure continuity of effective school operations. We have already identified an
extensive pool of highly qualified applicants for many of our positions. The LHA Talent Recruiter has conducted
intensive recruitment efforts that resulted in over 500 teacher and leader applications. In addition to attending
college fairs at state universities, we recruit from national organizations and sites including: Idealist; National
Alliance for Public Charter Schools; US Charter Schools: School Spring; National Educators Employment
Review; Teacher Jobs; Accomplished Teacher (National Board); Smartbrief of Educators); Teachers of Color,
Special Education Teachers.
Furthermore, the founding Board of Directors will be the governing Board of Directors and with the assistance of
LHA will hire and evaluate the school leaders. In order to continue to be highly effective governing leaders, the
Board will have a professional development plan that meets ADE rules governing required training for school
board member and will ensure its ability monitor the academic and financial health of the school. The Board will
employ an external auditor to monitor the school's financial well-being and review data on academic and nonacademic goals monthly. Finally, the board retains the authority to make changes in the program, policies and
procedures as may be needed to ensure the success of the school.
In order to ensure that the aforementioned strategies and goals are being met, the school will seek accreditation
with AdvancED after its second year of operation, and will submit to an outside evaluation after year one.
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ATTACHMENT A: EVIDENCE OF ELIGIBLE ENTITY
An application (Form 1023) for Exemption under Section 501(c)(3) for Lighthouse
Academies of Central Arkansas, Inc. was submitted In January 2013. The application was
sent via UPS and received by the IRS on January 14, 2013. Proof of receipt from UPS is
included below. Also attached is letter from Cox, Sargeant & Burns, P.C. indicating that the
IRS confirmed by phone receipt of application. We have also submitted a request to have
the application expedited.
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June 19, 2014
Mr. Kelly Rodgers
Superintendent
North Little Rock School District
2700 Poplar Street
North Little Rock, AR 72114
*Emailed to rodgerske@nlrsd.org
Dear Mr. Rodgers:
Lighthouse Academies of Central Arkansas has recently filed a letter of intent with the Arkansas
Department of Education Charter School Office for an open-enrollment public charter school to
open in the North Little Rock School District in August 2015.
The contact for Lighthouse Academies of Central Arkansas is:
Dr. Phillis Nichols-Anderson
Lighthouse Academies Inc.
401 Main Street, Suite 203
North Little Rock, AR 72116
Office 501 374-5001
Fax 501 374-5010
pnicholsanderson@lighthouse-academies.org
The proposed school will be based in North Little Rock with the name “Capitol City Lighthouse
Charter School”. The school will be a K-12 model, initially serving grades K- 6, approximately 344
students, in year one.
Notice of Public Hearing:
First Baptist Church
2015 Main Street
North Little Rock, AR 72114
Monday, July 7, 2014
6:00 PM
Please contact me if you have any questions. Thank you.
Best Regards,

Dr. Phillis Nichols-Anderson
Senior Vice President
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Lisa Clay
From:
Sent:
To:
Cc:
Subject:
Attachments:

Lisa Clay
Thursday, June 19, 2014 1:57 PM
rodgerske@nlrsd.org
ade.charterschools@arkansas.gov; Phillis Nichols Anderson
Proposed Capitol City Lighthouse Charter School: Notice of Public Hearing
CCLCS Public Hearing Notification NLR 6 19 2014.pdf

Greetings. Please find attached notice of public hearing for the proposed Capitol City Lighthouse Charter School.
Thank you and best regards.

Lisa Clay
Community Development Associate

Lighthouse Academies®
1661 Worcester Road, Suite 207
Framingham, MA 01701
tel 508.626.0901 x32
fax 508.626.0905
www.lighthouse‐academies.org

We prepare our students for college through a rigorous arts-infused program.
This message may contain confidential or privileged information. If you are not the intended recipient, please advise the sender immediately by reply e-mail and
delete this message and any attachments without retaining a copy. Reviewing, disclosing, distributing, or using the contents of this message is strictly prohibited if
you are not the intended recipient. Lighthouse Academies prohibits users of our system from sending any e-mail containing any defamatory or discriminatory
statements. Please notify Lighthouse Academies immediately at 508.626.0901 ext. 210 if you feel anything in this e-mail is inappropriate. Thank you.

 Please consider the environment before printing this e-mail.

1
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June 19, 2014
Mr. Dexter Suggs
Superintendent
Little Rock School District
810 W. Markham Street
Little Rock, AR 72201
*emailed to dexter.suggs@lrsd.org
Dear Mr. Suggs:
Lighthouse Academies of Central Arkansas has recently filed a letter of intent with the Arkansas
Department of Education Charter School Office for an open-enrollment public charter school to
open in the North Little Rock School District in August 2015.
The contact for Lighthouse Academies of Central Arkansas is:
Dr. Phillis Nichols-Anderson
Lighthouse Academies Inc.
401 Main Street, Suite 203
North Little Rock, AR 72116
Office 501 374-5001
Fax 501 374-5010
pnicholsanderson@lighthouse-academies.org
The proposed school will be based in North Little Rock with the name “Capitol City Lighthouse
Charter School”. The school will be a K-12 model, initially serving grades K- 6, approximately 344
students, in year one.
Notice of Public Hearing:
First Baptist Church
2015 Main Street
North Little Rock, AR 72114
Monday, July 7, 2014
6:00 PM
Please contact me if you have any questions. Thank you.
Best Regards,

Dr. Phillis Nichols-Anderson
Senior Vice President
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Lisa Clay
From:
Sent:
To:
Cc:
Subject:
Attachments:

Lisa Clay
Thursday, June 19, 2014 1:59 PM
dexter.suggs@lrsd.org
ade.charterschools@arkansas.gov; Phillis Nichols Anderson
Proposed Capitol City Lighthouse Charter School: Notice of Public Hearing
CCLCS Public Hearing Notification LR 6 19 2014.pdf

Greetings. Please find attached notice of public hearing for the proposed Capitol City Lighthouse Charter School.
Thank you and best regards.

Lisa Clay
Community Development Associate

Lighthouse Academies®
1661 Worcester Road, Suite 207
Framingham, MA 01701
tel 508.626.0901 x32
fax 508.626.0905
www.lighthouse‐academies.org

We prepare our students for college through a rigorous arts-infused program.
This message may contain confidential or privileged information. If you are not the intended recipient, please advise the sender immediately by reply e-mail and
delete this message and any attachments without retaining a copy. Reviewing, disclosing, distributing, or using the contents of this message is strictly prohibited if
you are not the intended recipient. Lighthouse Academies prohibits users of our system from sending any e-mail containing any defamatory or discriminatory
statements. Please notify Lighthouse Academies immediately at 508.626.0901 ext. 210 if you feel anything in this e-mail is inappropriate. Thank you.

 Please consider the environment before printing this e-mail.
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June 19, 2014
Dr. Jerry Guess
Superintendent
Pulaski County Special School District
925 E. Dixon
Little Rock, AR 72206
*emailed to jguess@pcssd.org
Dear Dr. Guess:
Lighthouse Academies of Central Arkansas has recently filed a letter of intent with the Arkansas
Department of Education Charter School Office for an open-enrollment public charter school to
open in the North Little Rock School District in August 2015.
The contact for Lighthouse Academies of Central Arkansas is:
Dr. Phillis Nichols-Anderson
Lighthouse Academies Inc.
401 Main Street, Suite 203
North Little Rock, AR 72116
Office 501 374-5001
Fax 501 374-5010
pnicholsanderson@lighthouse-academies.org
The proposed school will be based in North Little Rock with the name “Capitol City Lighthouse
Charter School”. The school will be a K-12 model, initially serving grades K- 6, approximately 344
students, in year one.
Notice of Public Hearing:
First Baptist Church
2015 Main Street
North Little Rock, AR 72114
Monday, July 7, 2014
6:00 PM
Please contact me if you have any questions. Thank you.
Best Regards,

Dr. Phillis Nichols-Anderson
Senior Vice President
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Lisa Clay
From:
Sent:
To:
Cc:
Subject:
Attachments:

Lisa Clay
Thursday, June 19, 2014 2:01 PM
jguess@pcssd.org
ade.charterschools@arkansas.gov; Phillis Nichols Anderson
Proposed Capitol City Lighthouse Charter School: Notice of Public Hearing
CCLCS Public Hearing Notification PCSSD 6 19 2014.pdf

Greetings. Please find attached notice of public hearing for the proposed Capitol City Lighthouse Charter School.
Thank you and best regards.

Lisa Clay
Community Development Associate

Lighthouse Academies®
1661 Worcester Road, Suite 207
Framingham, MA 01701
tel 508.626.0901 x32
fax 508.626.0905
www.lighthouse‐academies.org

We prepare our students for college through a rigorous arts-infused program.
This message may contain confidential or privileged information. If you are not the intended recipient, please advise the sender immediately by reply e-mail and
delete this message and any attachments without retaining a copy. Reviewing, disclosing, distributing, or using the contents of this message is strictly prohibited if
you are not the intended recipient. Lighthouse Academies prohibits users of our system from sending any e-mail containing any defamatory or discriminatory
statements. Please notify Lighthouse Academies immediately at 508.626.0901 ext. 210 if you feel anything in this e-mail is inappropriate. Thank you.

 Please consider the environment before printing this e-mail.
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Arkansas Lighthouse Charter Schools
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Third Quarter
Fourth Quarter

48 Days
47 Days

Date

Event or Holiday

Th F Sa 7/20
3 4 5 7/21-7/26
10 11 12 7/29-8/12
17 18 19 8/5
24 25 26 8/6

March 2016

May 2016
M
2
9
16
23
30

W
2
9
16
23
30

Staff Reports
PDI
Professional Development/Home Visits
K-4 Parent Meeting
UA -5-6 Parent Meeting
8/8
CPA - Grades 8-11 Parent Meeting
8/12
First Day of School (Wednesday)
8/19-9/20
Window for Kindergarten Screener (QUALLS
9/7
No School: Holiday: Labor Day
9/23
Professional Development/Early Dissmissal
10/13
No School: Columbus Day
10/16
First Quarter Ends (47 Days)
10/23
Parent/Teacher Conferences; Early Dismissal
11/5
Professional Development/Early Dissmissal
11/11
No School: Holiday: Veterans Day Observed
11/24-11/27 No School: Holiday: Thanksgiving
12/9-12/13
Window for Online Alternative Test for Algebra 1
12/21-1/5/2015 No School: Winter Break
1/1
New Year's Day
1/4
No School: Professional Development
1/5
Students Return
1/14-1/15
Mid Year End of Course Algebra 1 Exam
1/15
Second Quarter Ends (49 Days)
1/22
Parent/Teacher Conferences; Early Dismissal
1/18
No School: MLK Birthday
2/15
No School: President's Day
2/24
Early Dismissal/ Professional Development
3/21
Alternative Portfolio due
3/21-3/25/14 No School: Spring Break
Window for Grades 1-2 and Grade 9 Iowa Tests (NRT
4/1
Third Quarter Ends (48 Days)
4/3
No School: Good Friday
4/4 -4/8
Augmented Benchmark Exams in Grades 3-8
4/10
Parent/Teacher Conferences; Early Dismissal
5/30
No School: Memorial Day
6/8
Last Day of School
6/10
Teacher Last Day
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3rd Grade Schedule
Name

School

Semester

Mon

Tue

Wed

Thur

Fri

7:15-7:50

Breakfast

Breakfast

Breakfast

Breakfast

Breakfast

8:00-8:15

Morning Meeting

Morning Meeting

Morning Meeting

Morning Meeting

Morning Meeting

8:15:9:15

PE/Health
ELA

Fine Arts:
Creative Expression
ELA

Spanish

9:15-10:45

Fine Arts: Music,
Visual Arts
ELA

10:45-11:30

Social Studies

Social Studies

Social Studies

Social Studies

Social Studies

11:30-12:00

Lunch

Lunch

Lunch

Lunch

Lunch

12:00-12:30

SPARK

SPARK

SPARK

SPARK

SPARK

12:30-1:30

Focus

Focus

Focus

Focus

Focus

1:30-3:00

Math

Math

Math

Math

Math

3:00-3:45

Science/STEM

Science/STEM

Science/STEM

Science/STEM

Science/STEM

3:45-4:00

Closing Circle

Closing Circle

Closing Circle

Closing Circle

Closing Circle

ELA

Town Hall Meeting
Social Emotional Dev.
ELA
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5th Grade Schedule
Homeroom

Name

ACTAPP Status

Semester

7:15-7:50

Mon

Tue

8:00-8:12
8:15:9:15

Circle of Power and Respect
(A/B Rotation)
Strategic
Reading/
Foreign
Language
PE/Health

Wed

Thur

Fri

10:12-11:12
11:15-11:45
11:47-12:47

ELA
Lunch
(A/B Day Rotation)
Fine Art Elective
-Vocal Performance
-Fine Arts- Dance
Fine Arts-Theater
-Instrumental Performance

Circle of Power and Respect
(A/B Rotation)
Strategic Reading/
Foreign Language
Fine Arts
(Visual Arts/Music)
ELA
Lunch
(A/B Day Rotation)
Fine Art Elective
-Vocal Performance
-Fine Arts- Dance
Fine Arts-Theater
-Instrumental Performance

12:50-1:45

Science/STEM

Science/STEM

Science/STEM

Science/STEM

Science/STEM

1:48-2:45

Social Studies

Social Studies

Social Studies

Social Studies

Social Studies

2:48-3:50
3:50-4:00
4:00-4:30

Math

Math

Math

Math

Math

Closing Circle
Dismissal

Closing Circle
Dismissal

Closing Circle
Dismissal

Closing Circle
Dismissal

Closing Circle
Dismissal

9:18-10:10

Circle of Power and Respect
Circle of Power and Respect
Circle of Power and Respect
(A/B Rotation)
Strategic (A/B Rotation)
Strategic (A/B Rotation)
Strategic
Reading/
Foreign
Reading/
Foreign
Reading/
Foreign
Language
Language
Language
Fine Arts
PE/Health
Focus/Advisory
(Visual Arts/Music)
ELA
ELA
ELA
Lunch
Lunch
Lunch
(A/B Day Rotation)
(A/B Day Rotation)
Town Hall Meetings
Social
Fine Art Elective
Fine Art Elective
Emotional Development
-Vocal Performance
-Vocal Performance
-Fine Arts- Dance
-Fine Arts- Dance
Fine Arts-Theater
Fine Arts-Theater
-Instrumental Performance
-Instrumental Performance
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2015-2016
Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
Line#

List Positions

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

$80,000.00
$55,000.00

1

1

Principal

1

2

Director of Teacher Leadership

1

1

2016-2017
Salary

$82,400.00
$56,650.00

3
4
5
6
7

Subtotal:

8

32%
Fringe Benefits (rate used ______)

$135,000.00
$43,200.00

$139,050.00
$44,496.00

9

Total Administration:

$178,200.00

$183,546.00

Regular Classroom Instruction:
10

Teachers

2015-2016
No. FTEs

17
1

2016-2017
No. FTEs

$34,000.00
$24,000.00

19
1

$35,020.00
$24,720.00

11

Aides

12

Subtotal:

$602,000.00

$690,100.00
$212,921.60
$7,910.40
$910,932.00

13

32%
Teacher Fringe Benefits (rate used ______)

14

32%
Aide Fringe Benefits (rate used ______)

$184,960.00
$7,680.00

15

Total Regular Classroom Instruction:

$794,640.00

Special Education:

2015-2016
No. FTEs

2016-2017
No. FTEs

16

Teachers

1

$34,000.00

1

$35,020.00

17

Aides

1

$24,000.00

1

$24,720.00

18

Subtotal:

$58,000.00

$59,740.00

19

32%
Teacher Fringe Benefits (rate used ______)

$10,880.00

$11,206.40

20

32%
Aide Fringe Benefits (rate used ______)

$7,680.00

$7,910.40

$76,560.00

$78,856.80

21

Total Special Education:

Gifted and Talented Program:
22

Teachers

23

Aides

24

Subtotal:

25

32%
Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)

27

Total Gifted and Talented Program:

2015-2016
No. FTEs

0.5

2016-2017
No. FTEs

$34,000.00

0.5

$35,020.00

$17,000.00
$5,440.00

$17,510.00
$5,603.20

$22,440.00

$23,113.20
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Alternative Education Program/
Alternative Learning Environments:
28

Aides

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

2016-2017
No. FTEs

2016-2017
Salary

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
34

2015-2016
Salary

Teachers

29

33

2015-2016
No. FTEs

List Positions

2015-2016
No. FTEs

ELL Coordinator

0.25

2016-2017
No. FTEs

$34,000.00

0.25

$35,020.00

35
36
37
38
39

Subtotal:

40

32%
Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions
42

Guidance Counselor

$8,755.00
$2,801.60
$11,556.60

$8,500.00
$2,720.00
$11,220.00

2015-2016
No. FTEs

1

2016-2017
No. FTEs

$40,000.00

1

$41,200.00

43
44
45
46
47
48
49

Subtotal:

$40,000.00

$41,200.00

32%
Fringe Benefits (rate used ______)

$12,800.00

$13,184.00

Total Guidance Services:

$52,800.00

$54,384.00

Health Services:
List Positions
50

Nurse

2015-2016
No. FTEs

0.75

2016-2017
No. FTEs

$32,000.00

0.75

$32,960.00

51
52
53
54
55

Subtotal:

56

32%
Fringe Benefits (rate used ______)

$24,000.00
$7,680.00

57

Total Health Services:

$31,680.00

$24,720.00
$7,910.40
$32,630.40
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Media Services:
List Positions

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

2016-2017
Salary

58
59
60
61
62
63

Subtotal:

64

Fringe Benefits (rate used ______)

65

Total Media Services:

Fiscal Services:
List Positions

2015-2016
No. FTEs

2016-2017
No. FTEs

2015-2016
No. FTEs

2016-2017
No. FTEs

66
67
68
69
70
71

Subtotal:

72

Fringe Benefits (rate used ______)

73

Total Fiscal Services:

Maintenance and Operation:
List Positions
74

Custodian

2.5

$18,000.00

3

$18,540.00

75
76
77
78

Subtotal:

$45,000.00

$55,620.00

80

32%
Fringe Benefits (rate used ______)

$14,400.00

$17,798.40

81

Total Maintenance and Operation:

$59,400.00

$73,418.40

79

Pupil Transportation:
List Positions
82

Bus Driver

2015-2016
No. FTEs

1

2016-2017
No. FTEs

$23,500.00

1

$24,205.00

83
84
85
86
87

Subtotal:

88

32%
Fringe Benefits (rate used ______)

89

Total Pupil Transportation:

$23,500.00

$24,205.00

$7,520.00

$7,745.60

$31,020.00

$31,950.60
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Food Services:
90

List Positions

2015-2016
No. FTEs

Meals Assistant

1

2015-2016
Salary

$20,000.00

2016-2017
No. FTEs

2016-2017
Salary

1

$20,600.00

91
92
93
94
95

Subtotal:

96

32%
Fringe Benefits (rate used ______)

97

Total Food Services:

Data Processing:
List Positions

$20,000.00

$20,600.00

$6,400.00

$6,592.00

$26,400.00

$27,192.00

2015-2016
No. FTEs

98

School Operations Manager

1

99

Office Assistant

1

2016-2017
No. FTEs

$35,000.00
$24,000.00

1
1

$36,050.00
$24,720.00

100
101
102
103

Subtotal:

$59,000.00

$60,770.00

104

32%
Fringe Benefits (rate used ______)

$18,880.00

$19,446.40

105

Total Data Processing:

$77,880.00

$80,216.40

Substitute Personnel:
106

2
Number of Certified Substitutes _______

107

Number of Classified Substitutes _______

108

Subtotal:

109

23%
Certified Fringe Benefits (rate used ______)

110

Classified Fringe Benefits (rate used ______)

111

Total Substitute Personnel:

112

TOTAL EXPENDITURES FOR SALARIES:

2015-2016
No. FTEs

2

2016-2017
No. FTEs

$14,250.00

2

$14,250.00

$28,500.00
$6,555.00

$28,500.00
$6,555.00

$35,055.00

$35,055.00

$1,397,295.00

$1,542,851.40
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Public Charter School Application
Estimated Budget Template
REVENUES
State Public Charter School Aid:
Line#

2015-2016 Amount:

2015-2016

1

No. of Students

344

x $6,521.00 State Foundation Funding

2

No. of Students

344

x

3

No. of Students

245

x $1,033.00 eligible rate* NSL Funding

4

No. of Students

$26.67

x

Professional Development

2016-2017 Amount:

$2,243,224.00
$9,174.48
$253,085.00

Other: Explain Below

5

2016-2017
6

No. of Students

394

x $6,521.00 State Foundation Funding

7

No. of Students

394

x

8

No. of Students

280

9

No. of Students

x $1,033.00 eligible rate* NSL Funding
Other: Explain Below
x

$26.67

$2,569,274.00
$10,507.98
$289,240.00

Professional Development

10

Total State Charter School Aid:

11

$2,505,483.48

$2,869,021.98

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)

$250,000.00

Other (Specifically Describe)
15

Total Other Sources of Revenues:

16

17

TOTAL REVENUES:

$250,000.00
$2,755,483.48

$2,869,021.98

2015-2016 Amount:

2016-2017 Amount:

$178,200.00

$183,546.00

$200,000.00
$5,500.00
$6,000.00

$200,000.00
$5,500.00
$6,000.00

$17,200.00

$19,700.00

$406,900.00

$414,746.00

EXPENDITURES
Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

Mgmt Services - Lighthouse Academies, Inc.

20

V - AD 2

Marketing - Design Group/AR Dem Gazzette

21

V - AD 3

Telecommunications - AT&T

22

V - AD 4

23

V - AD 5

24

Supplies and Materials

25

Equipment
Other (List Below)

26
27
28
29
30
31

Total Administration:
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Regular Classroom Instruction:

2015-2016 Amount:

2016-2017 Amount:

Salaries and Benefits

$794,640.00

$910,932.00
$50,000.00
$20,985.00

32

Purchased Services - List Vendors Below
33

V - CI 1

PD - LHA/Danielson/Spring Board/PLTW/AIMS

34

V - CI 2

Assessments - IXL/NWEA/TLI

$50,000.00
$18,325.00

35

V - CI 3

36

V - CI 4

37

V - CI 5

38

Supplies and Materials

$34,400.00

$39,400.00

39

Equipment

$897,365.00

$1,021,317.00

$76,560.00

$78,856.80

$34,400.00

$39,400.00

$3,440.00

$3,940.00

$114,400.00

$122,196.80

$22,440.00

$23,113.20

$1,720.00

$1,970.00

$24,160.00

$25,083.20

Other (List Below)
40
41
42
43
44

Total Regular Classroom Instruction:

45

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

48

V - SE 2

49

V - SE 3

50

V - SE 4

51

V - SE 5

OT/PT/Speech Therapy - Kidsource

52

Supplies and Materials

53

Equipment
Other (List Below)

54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

Purchased Services - List Vendors Below
61

V - GT1

62

V - GT2

63
64
65

V - GT3
V - GT4
V - GT5

66

Supplies and Materials

67

Equipment
Other (List Below)

68
69
70
71
72
73

Total Gifted and Talented Program:
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Alternative Education Program/ Alternative Learning
Environments:

2015-2016 Amount:

2016-2017 Amount:

$11,220.00

$11,556.60

$1,720.00

$1,970.00

$12,940.00

$13,526.60

$52,800.00

$54,384.00

$13,760.00

$14,175.00

$66,560.00

$68,559.00

Salaries and Benefits

74

Purchased Services - List Vendors Below
75

V - ALE1

76

V - ALE2

77

V - ALE3

78
79

Waiver requested for ALE

V - ALE4
V - ALE5

80

Supplies and Materials

81

Equipment
Other (List Below)

82
83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1
V - ELL2
V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100

Total English Language Learner Program:

101

Guidance Services:
Salaries and Benefits

102

Purchased Services - List Vendors Below
103
104
105
106
107

V - GS1

Family Coord- share w/ Jacksonville Lighthouse

V - GS2
V - GS3
V - GS4
V - GS5

108

Supplies and Materials

109

Equipment
Other (List Below)

110
111
112
113
114
115

Total Guidance Services:
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Health Services:
Salaries and Benefits

116

2015-2016 Amount:

2016-2017 Amount:

$31,680.00

$32,630.40

$3,440.00

$3,940.00

$35,120.00

$36,570.40

$60,000.00
$7,000.00
$10,000.00
$3,000.00

Purchased Services - List Vendors Below
117

V - HS1

118

V - HS2

119

V - HS3

120

V - HS4

121

V - HS5

122

Supplies and Materials

123

Equipment
Other (List Below)

124
125
126
127
128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

132

V - MS2

133

V - MS3

134

V - MS4

135

V - MS5

Waiver requested for media services

136

Supplies and Materials

137

Equipment
Other (List Below)

138
139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below

V - FS2

Auditor - Lisa Stephens & Company CPA

V - FS3

Time & Labor - ADP

V - FS4

Legal - Legal Counsel

$60,000.00
$7,000.00
$10,000.00
$3,000.00

150

Supplies and Materials

$5,500.00

$5,500.00

151

Equipment

$85,500.00

$85,500.00

145
146
147
148
149

V - FS1

Business Manager - Complete Consulting

V - FS5

Other (List Below)
152
153
154
155
156
157

Total Fiscal Services:
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Maintenance and Operation:
Salaries and Benefits

158

2015-2016 Amount:

2016-2017 Amount:

$59,400.00

$73,418.40

$20,000.00
$33,000.00
$5,500.00
$18,000.00

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

Facilities Mgmt - Charter School Support Servic

160

V - MO2

Utilities - Entergy/CenterPoing/Utilitiy Billing Ser

161

V - MO3

Disposal Service - Waste Management

162

V - MO4

Repairs & Maintenance - Various vendors

$20,000.00
$33,000.00
$5,500.00
$18,000.00

163

V - MO5

164

Supplies and Materials

$24,080.00

$27,580.00

165

Equipment

$159,980.00

$177,498.40

$31,020.00

$31,950.60

Bus Lease - Master's Leasing

$24,000.00

$24,000.00

178

Supplies and Materials

$10,000.00

$10,000.00

179

Equipment

$65,020.00

$65,950.60

$26,400.00

$27,192.00

$172,000.00
$13,760.00

$197,000.00
$14,175.00

$212,160.00

$238,367.00

Other (List Below)
166
167
168
169
170

Total Maintenance and Operation:

171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

Other (List Below)
180
181
182
183
184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187
188
189
190
191

V - FD1

Meal Delivery - Valley Services, Inc

V - FD2

CN Director - share w/ Jacksonville Lighthouse

V - FD3
V - FD4
V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194
195
196
197
198
199

Total Food Services:
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Data Processing:
Salaries and Benefits

200

2015-2016 Amount:

2016-2017 Amount:

$77,880.00

$80,216.40

$15,000.00

$15,000.00

$92,880.00

$95,216.40

$35,055.00

$35,055.00

$35,055.00

$35,055.00

$348,000.00

$348,000.00

$12,500.00
$12,500.00

$12,500.00
$12,500.00

$373,000.00

$373,000.00

Purchased Services - List Vendors Below
201
202
203
204
205

V - DP1

IT Support - WIRED

V - DP2
V - DP3
V - DP4
V - DP5

206

Supplies and Materials

207

Equipment
Other (List Below)

208
209
210
211
212

Total Data Processing:

213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

216

V - SB2

217

V - SB3

218

V - SB4

219

V - SB5

220

Total Substitute Personnel:

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222

Lease - Charter Facilities Management AR LLC

223

note: facility upgrades will be completed by

224

landlord

225
226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:
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Debt Expenditures:
2015-2016 Amount:

2016-2017 Amount:

FFE/Textbook Lease - Lighthouse Academies

$48,000.00

$48,000.00

Total Debts:

$48,000.00

$48,000.00

$2,629,040.00

$2,820,586.40

$126,443.48

$48,435.58

List Debts Below
232
233
234

Other Expenditures:
List Other Expenditures Below
235
236
237
238
239
240
241

TOTAL EXPENDITURES:

242

Net Revenue over Expenditures:

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.
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135

136

137

138

Name of Individual with Prior Charter Experience Dr. Phillis N. Anderson
Position with Proposed Charter Senior Vice President

Name of Other Charter

Position at Other Charter

Status of Other Charter

Address of Other Charter

Web Address for State
Assessment Results of Other
Charter

Jacksonville Lighthouse
Charter
Pine Bluff Lighthouse Charter

Senior Vice President

Operating

251 N. First St., Jacksonville, AR
708 W. 2nd, Pine Bluff, AR

www.ade.org
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Name of Individual with Prior Charter Experience Lenisha Broadway
Position with Proposed Charter Senior Vice President

Name of Other Charter

Position at Other Charter

Status of Other Charter

Address of Other Charter

Web Address for State
Assessment Results of Other
Charter

Jacksonville Lighthouse
Charter
Pine Bluff Lighthouse Charter

Regional Vice President

Operating

251 N. First St., Jacksonville, AR
708 W. 2nd, Pine Bluff, AR

www.ade.org
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Name of Individual with Prior Charter Experience Rev. Charles Caradine
Position with Proposed Charter Board Member

Name of Other Charter

Position at Other Charter

Status of Other Charter

Address of Other Charter

Web Address for State
Assessment Results of Other
Charter

Dreamland Academy

Operations Manager

Involuntarily Closed

5615 Geyer Springs Rd, Little
Rock, AR 72209

www.ade.org
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2014-2015 Application Cycle

2013 ESEA Information

Capitol City Lighthouse
North Little Rock, Arkansas

142

District:N. LITTLE ROCK SCHOOL DISTRICT
School:N. LITTLE ROCK SCHOOL DISTRICT
LEA:6002000
Address:2700 POPLAR ST
NORTH LITTLE ROCK, AR 72114
Phone:501-771-8000
OVERALL SCHOOL STATUS:

NEEDS IMPROVEMENT

PERCENT TESTED STATUS:

ACHIEVING

Superintendent:KENNETH KIRSPEL
Principal:
Grades:K-12
Enrollment:8610
Attendance (3 QTR AVG):97.42
Poverty Rate:70.19

PERCENT TESTED

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY
# Expected
4473
3197
# Expected
2617
293
1477
3108
207
473

# Attempted
4406
3142
# Attempted
2577
291
1454
3059
207
452

Percentage
98.50
98.28
Percentage
98.47
99.32
98.44
98.42
100.00
95.56

# Attempted
4479
3271
# Attempted
2668
299
1420
3193
232
453

MATHEMATICS
# Expected
4579
3352
# Expected
2729
303
1452
3267
234
472

Percentage
97.82
97.58
Percentage
97.76
98.68
97.80
97.73
99.15
95.97

STUDENT PERFORMANCE -- LITERACY
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- LITERACY
GROWTH PERFORMANCE -- LITERACY
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
2978
4150
71.76
72.66
91.00
1928
2749
70.13
77.28
93.00
1825
2909
62.74
64.00
91.00
1259
1998
63.01
70.83
93.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
8759
12328
71.05
72.66
91.00
6077
8260
73.57
77.28
93.00
5315
8601
61.80
64.00
91.00
3957
5945
66.56
70.83
93.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
1468
2381
61.65
62.49
1001
1646
60.81
69.72
188
278
67.63
71.73
133
184
72.28
82.46
1260
1414
89.11
89.46
764
883
86.52
88.89
1797
2830
63.50
64.58
1237
1956
63.24
71.00
112
194
57.73
64.28
84
128
65.62
80.32
103
418
24.64
33.98
75
247
30.36
44.95

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

STUDENT PERFORMANCE -- MATHEMATICS
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- MATHEMATICS
GROWTH PERFORMANCE -- MATHEMATICS
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
2765
4170
66.31
71.13
92.00
1487
2749
54.09
69.06
81.00
1717
2996
57.31
63.12
92.00
914
1998
45.75
62.26
81.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
9029
13530
66.73
71.13
92.00
4817
8266
58.27
69.06
81.00
5410
9443
57.29
63.12
92.00
2975
5951
49.99
62.26
81.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
1305
2415
54.04
60.10
721
1646
43.80
59.78
189
279
67.74
74.20
117
184
63.59
70.48
1040
1231
84.48
88.58
625
883
70.78
84.43
1685
2922
57.67
63.58
896
1956
45.81
62.39
131
214
61.21
70.08
75
128
58.59
69.64
122
419
29.12
36.45
56
247
22.67
41.93

GRADUATION RATE STATUS:

NEEDS IMPROVEMENT

MATHEMATICS STATUS:

2012 SCHOOL GRADUATION RATE

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities
Report created on October 31, 2013 - 3:00PM

# Actual Graduates
430
184
# Actual Graduates
1509
682
# Actual Graduates
218
22
182
167
34

2012 SCHOOL GRADUATION RATE
# Expected Graduates
Percentage
587
73.25
291
63.23
# Expected Graduates
Percentage
2314
65.21
1180
57.80
# Expected Graduates
Percentage
335
65.07
29
75.86
215
84.65
269
62.08
61

55.74

2012 AMO
90TH PCTL
68.94
94.00
64.28
94.00
2012 AMO
90TH PCTL
68.94
94.00
64.28
94.00
2012 AMO
63.10
62.97
77.63
65.19
64.28
54.12
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2014-2015 Application Cycle

Haas Hall Academy
Summary

Haas Hall Academy
Bentonville, Arkansas
1

Haas Hall Academy

Sponsoring Entity:

The Academy, Inc.

IRS Status:

501(c)(3) non-profit status

Grade Levels:

7-12

Student Enrollment Cap:

500

Address of Proposed Charter:

2600 SE “J” Street, Bentonville AR, 72712

Mission Statement
To provide an aggressive alternative to the traditional learning environment for scholars with
high intensity of purpose, enabling them to succeed at the nation's prestigious universities and
to become pillars of their communities. Haas Hall Academy: Every Scholar, Every Day - College
Bound!
Information on the School District in Which the Charter Would Be Located
Bentonville School District
27.17% free and reduced-price lunch (2013-2014)
Needs Improvement School District (ESEA 2013)-Graduation Rate and Mathematics
Issues that Remain Unresolved as Determined by the Charter Internal Review Committee
•

•
•
•
•

Lack of a clear description of the proposed educational program, including but not limited
to the foundational educational philosophy and curricular and instructional strategies to
be employed.
Lack of clear plan to assist students who may need remediation.
Lack of a detailed description of the personnel who will perform business duties,
including the requisite qualifications of any proposed personnel.
Lack of a contingency plan to provide the education program outlined in the program if
fewer students than necessary for viability enroll and/or attend and plans to pay for
unexpected but necessary.
Lack of a detailed plan for addressing conflicts of interest.

Documentation Provided in Support of the Charter
Petition of Support Included in Application
20 Signatures
Letters of Support Included in Application
Kathy Smith
Senior Program Officer, Walton Family Foundation
Other Letters of Support (Available for Review)
Kathy Smith
Senior Program Officer, Walton Family Foundation

2

2014-2015 Application Cycle

ADE
Evaluation and
Applicant
Responses

Haas Hall Academy
Bentonville, Arkansas

3

Haas Hall Academy

PART A

GENERAL INFORMATION

Sponsoring Entity:

The Academy, Inc.

IRS Status:

501(c)(3) non-profit status

Grade Levels:

7-12

Student Enrollment Cap:

500

Address of Proposed Charter:

2600 SE “J” Street, Bentonville AR, 72712

PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent,
outlining a general description of the proposed charter school.
Evaluation Criteria:


A Letter of Intent filed with Arkansas Department of Education on time and including all the
necessary information

Fully Responsive
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PART B

EXECUTIVE SUMMARY

The Arkansas Department of Education requires all applicants to include an executive
summary.
Evaluation Criteria:



A mission statement (with content to be evaluated for Prompt #3 of Part C); and
The key programmatic features of the proposed charter school
Fully Responsive

PART C

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER

C1: PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an openenrollment charter school, to assess support for the school’s establishment. Applicants are asked
both to document the logistics of the hearing and to include a narrative of the hearing results.
Evaluation Criteria:





A thorough description of the results of the public hearing;
Evidence of public support exhibited at the hearing;
Documentation of required notices published to garner public attention to the hearing; and
Documentation of required notices of the public hearing to superintendents of districts
from which the proposed school is likely to draw students and to superintendents of
districts that are contiguous to the district in which the charter school would be located

Partially Responsive - FULLY RESPONSIVE (BASED ON RESPONSE)
Concerns and Additional Questions
Provide a thorough description of the results of the public hearing.
Response: The public hearing was held on Sunday, July 13, 2014 at the Embassy Suites hotel in
Rogers, AR. The Notice of Public Hearing met all requirements under Arkansas Code Annotated §623-30.
A. The notice of the public hearing was published on a weekly basis for at least three (3) consecutive
weeks prior to the date of the hearing in the Northwest Arkansas Newpapers: Wednesday, June 11,
2014; Sunday, June 15, 2014; Wednesday, June 18, 2014 and Wednesday, June 25, 2014.

B. The legal notice was not published in the classified or legal notice section of the newspaper.
5

C. The last day of the notice was no less than seven days prior to the public meeting. The last day of
publication was Wednesday, June 18, 2014. The public meeting was held on Sunday, July 13, 2014.
D. Within seven calendar days following the first publication of the notice of the public hearing,
emails announcing the public hearing were sent to the superintendent of each of the school districts
from which the open-enrollment public charter school is likely to draw students for the purpose of
enrollment and the superintendent of any district that is contiguous to the district in which the openenrollment public charter school will be located. Please see attachment A.
The agenda for the public hearing was as follows:
• State of Public Education
• Adequate Yearly Progress
• Longitudinal ACTAAP Test Scores
• Per Pupil Expenditures
• Scholar Achievements
• College Acceptances, 2014
• Academic Program
• Academic Community
• Community Service
• Mastiff Athletics
• Admission
• Recognition
• The Future
Dr. Schoppmeyer opened the floor for questions. A number of current parents spoke of their positive,
nurturing relationship with Haas Hall Academy. One parent said her scholar graduated from Haas
Hall Academy this year, received a full-ride to college, had enough college credits to be a sophomore
and she has a double major.
Dr. Schoppmeyer spent over an hour meeting with individual parents and scholars. The attitude of
the group was extremely positive and the desire for a Benton County campus was evident.
No documented proof of notifying affected district superintendents of the public hearings is included.
Provide copies of the email sent to the superintendent of each of the school district from which the
open-enrollment public charter school is likely to draw students and the superintendent of any district
that is contiguous to the district in which the open-enrollment public charter school will be located,
notifying them of the public hearing prior to the hearing date.
Response: See attachment A
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C2: GOVERNING STRUCTURE
The Governing Structure section should explain how the school will be governed. It should
present a clear picture of the school’s governance processes and composition, what
responsibilities various groups and people will have and the relationships among the groups.
Evaluation Criteria:







Documentation of proper legal structure of the governing board and sponsoring entity;
A comprehensive description of the planned relationship between the governing board of the
school and governing board of the sponsoring entity;
A clear description of the governing board’s roles and responsibilities;
Adequate policies and procedures for board operation, including board composition,
member term length, and member selection;
A clear, sensible delineation of roles and responsibilities in relation to governance and school
management; and
A reasonable plan for involving parents, staff, students and community in the decisionmaking of the school

Partially Responsive - FULLY RESPONSIVE (BASED ON RESPONSE)
Concerns and Additional Questions
Provide a comprehensive description of the planned relationship between the governing board of the
school and governing board of the sponsoring entity.
Response: The governing board of the sponsoring entity is empowered to make decisions for the nonprofit corporation, The Academy, Inc. The governing board of the school is empowered to set school
policy, approve the annual budget and any other requirements set forth by state or federal law.
Explain the role that each board played in the organization, design, and application process for the
proposed charter since page 2 of the application indicates that the founder alone was involved with
the application.
Response: Haas Hall Academy’s school board approved the process and application to replicate our
programs in Benton County on Thursday, July 17, 2014.
Provide a clear description of the governing board’s roles and responsibilities.
Response: Authority and Responsibilities: Establish school policy. Approve annual budget and any
other state or federal required actions of the Board.
Provide adequate policies and procedures for board operation, including board composition, member
term length, and member selection.
Response: Governance Structure: Haas Hall Academy's school board consists of a President, VicePresident, Secretary and Treasurer. The Board contains five voting members and two non-voting
members. Selection Process: Haas Hall Academy follows the procedures for appointment approved
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in the original charter and in two previous charter renewals. Appointed by the 501 (c) (3) Founding
Board.
The Haas Hall Academy in Bentonville will be governed by a separate school board than Haas Hall
Academy in Fayetteville. To allow for a seamless transition in governance, three (3) of the five (5)
voting school board members on the Haas Hall Academy board in Fayetteville will serve on the
Bentonville Board; two (2) new voting board members and two (2) non-voting board members will be
selected to serve on the Bentonville board. The bylaws and all other corporate operating documents
which need to be amended to accommodate the composition, election procedures, etc. of the
Bentonville board will done prior to the hearing of this application by the Charter Authorizing Panel,
and will be provided to the Department and the Panel at or in advance of the hearing.
Provide a clear, sensible delineation of roles and responsibilities in relation to governance and school
management.
Response: The school is governed by the School Board. Policies are executed by the Superintendent
of Schools.
Describe a reasonable plan for involving parents, staff, students and community in the decisionmaking of the school.
Response: Haas Hall Academy not only embraces parental involvement — we require it! Parental
support in your scholar's academic endeavor is the key to the overall success of your scholar's
academic career at Haas Hall Academy. Education is a partnership. Involved parents are
knowledgeable parents. Remember, this is your school. Be an active participant!
Haas Hall Academy has a 3 hour minimum parental involvement policy for all parents. You must
keep track of your hours for our audit.
Haas Hall Academy understands the importance of parental and community involvement in
promoting higher student achievement and general good will between the school and those it serves.
Therefore, Haas Hall Academy shall strive to develop and maintain the capacity for meaningful and
productive parental and community involvement that will result in mutually beneficial activities for
the school, students, parents and the community. To achieve such goals, Haas Hall Academy shall
work to:
1. Involve parents and the community in the development of the long range planning of Haas
Hall Academy.
2. Have a coordinated involvement program where the activities of the school enhance the
involvement strategies of the programs such as the Parent Faculty Council.
3. Explain to parents and the community the state’s content and achievement standards, state
and local student assessments, how Haas Hall Academy’s curriculum is aligned with the
assessments and how parents can work with Haas Hall Academy to improve their child’s
academic achievement.
4. Provide parents with materials and training they need to assist them to help their child
achieve. Haas Hall Academy may use parent resource centers of other community based
organizations encourage parental involvement and provide literacy and technology training
for parents.
8

5. Educate school staff, with parental assistance, in ways to work and communicate with parents
and to implement parent involvement program that promote positive partnerships between the
school and parents.
6. Keep parents informed about parental involvement programs, meetings and other activities.
7. Find ways to eliminate barriers that keep parents from being involved in their child’s
education.
8. Train parents to enhance and promote the involvement of other parents.
9. Provide reasonable support for other parental involvement activities as parents may
reasonably request.
10. Haas Hall Academy will conduct an annual review of its parental involvement policies
examining their effect on promoting higher student achievement. The review shall be
conducted by a committee consisting of parents and other community members, faculty, staff,
and member(s) of the administration.
We have a state approved Parental Involvement Plan that is a handbook for parents and the
community to be involved in our school.

C3: MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do, for
whom, and to what degree.
Evaluation Criteria:


A mission statement that is clear and succinct
Fully Responsive

C4: EDUCATIONAL NEED
The Educational Need section should explain the need for a charter school in the proposed
location and the innovative educational option offered by the charter school.
Evaluation Criteria:



Valid, reliable, and verifiable data substantiate an educational need for the charter,
Innovations that would distinguish the charter from other schools

Fully Responsive
Concerns and Additional Questions
Please list the school district for Ruth Barker Middle School.
Response: Bentonville Public School District
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C5: ACADEMIC ACHIEVEMENT GOALS
The Academic Achievement Goals section should define the performance expectations for
students and the school as whole and support the charter’s mission.
Evaluation Criteria:




Specific goals in reading and mathematics that are clear, measurable, and attainable;
Valid and reliable assessment tools to be used to measure the goals; and
Attainment of the goals demonstrate that the charter is meeting the identified educational need for
the school and fulfilling its mission

Fully Responsive
Concerns and Additional Questions
Confirm that the academic achievement goals are “to align with state averages.”
Response: Haas Hall Academy of Bentonville will meet or exceed the state average on the PARCC
assessment annually in both Math and Literacy. All academic achievement goals are to be compared
with the state average defined annually.

C6: EDUCATIONAL PROGRAM
The Educational Program section should describe the educational foundation of the school and
the teaching and learning strategies that will be employed.
Evaluation Criteria:





A clear description of the proposed educational program, including but not limited to the
foundational educational philosophy and curricular and instructional strategies to be
employed;
An educational program with ample resources to ensure that students achieve academic goals and
excel;
A description of the grade levels and maximum enrollment, by year, if the charter plans to grow
over time; and
A description of the length of school day and school year that meets minimum state requirements.

Partially Responsive - FULLY RESPONSIVE (BASED ON RESPONSE)
Concerns and Additional Questions
Provide a clear description of the proposed educational program, including but not limited to the
foundational educational philosophy and curricular and instructional strategies to be employed.
Response: Haas Hall Academy is an accelerated, college-preparatory Science, Technology,
Engineering, Arts and Mathematics (STEAM) school. As such we prepare our scholars for their
10

intended college major while they are in high school.
Provide a description of the length of school day and school year that meets minimum state
requirements.
Response: Haas Hall Academy scholars are in classes for six hours per day. We complete a
Carnegie Unit (120 clock hours) by the semester, not by the calendar year. The planned instruction
time in each school day must average a minimum of 6 hours per day; or 30 hours each week. Ark.
Code Ann. § 6-16-102. Haas Hall Academy also meets Standard V Instruction 10.01.1, “studentteacher interaction time shall be for a minimum of 178 days, except as waived by the Department for
professional development.”
Explain the ramifications if a student does not maintain at least a 2.5 GPA.
Response: To date this has never been an issue. Haas Hall Academy is an accelerated, collegepreparatory science, technology, engineering, arts and mathematics school. Our goal has been and
will continue to be to prepare our scholars for their intended college major. Any student in Arkansas
who wishes to attend the University of Arkansas must have a cumulative GPA of a 3.0 and above.
Haas Hall Academy has extensive academic supports in place from free after school tutoring
programs to scholar-initiated study/review sessions. We assist any scholar who needs it at any time.
Our goal is to have our scholars be successful, graduate from Haas Hall Academy and be prepared
for their intended college majors.
2013 ESEA data entered into the chart in the applications varies from the 2013 ESEA data located at
adedata.arkansas.gov . Recheck the data entered and confirm the correct 2013 ESEA data.
Response: Please see attachment B.

C7: CURRICULUM ALIGNMENT
The Curriculum Alignment section should define the process by which the charter will ensure that
the curriculum aligns with Arkansas Curriculum Frameworks and Common Core State Standards.
Evaluation Criteria:


Evidence that the applicant has a process to ensure all curriculum materials , used in the
educational program, align with the Arkansas Department of Education’s curriculum
frameworks and the Common Core State Standards

Fully Responsive
Concerns and Additional Questions
Confirm that the curriculum to be used at the proposed Haas Hall Academy Bentonville will follow
the same curriculum alignment as the current Haas Hall Academy Fayetteville.
Response: Haas Hall Academy in Bentonville will follow the same curriculum alignment as the
current Haas Hall Academy in Fayetteville.
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C8: STUDENT SERVICES
The Student Services section should describe how the school will address specific services for
its student body.
Evaluation Criteria:
A description of the ways in which the following services will be provided to students even in those areas
for which a waiver is requested:










A guidance program that will serve all students;
A health services program that will serve all students;
A plan for a media center for use by all students;
Sound plans for educating special education students that reflect the full range of programs
and services required to provide such students with a high quality education;
A transportation plan that will serve all eligible students;
An alternative education plan for eligible students, including those determined to be at-risk and
to offer access to one or more approved Alternative Learning Environments;
A plan to serve students who are English language learners; and
Plans for a gifted and talented program for eligible students

Not Responsive-FULLY RESPONSIVE (BASED ON RESPONSE)
Concerns and Additional Questions
Provide a description of the ways in which the following services will be provided to students even in
those areas for which a waiver is requested:
A guidance program that will serve all students;
Response: Haas Hall Academy has an extremely successful guidance program in place. We employ a
full-time staff member to assist with scholar course selection, scheduling, college recruiting, college
admissions, scholarships and financial aid. We have a 100% graduation rate and a 100% college
acceptance rate.
A health services program that will serve all students;
Response: Haas Hall Academy’s Bentonville campus will employ a full-time nurse licensed in the
state of Arkansas.
A plan for a media center for use by all students;
Response: Extensive educational media resources will be available online from the University of
Arkansas, Northwest Arkansas Community College, and the four area public libraries. Some hard
copy resource materials will be housed at the school, but the preponderance of journals, magazines
and books will be in a digital format.
Sound plans for educating special education students that reflect the full range of programs and
services required to provide such students with a high quality education;
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Response: Haas Hall Academy contracts for special education services with Chava Toll-Schacter.
Chava is fully licensed and credentialed in special education in the state of Arkansas. We meet all
state and federal guidelines under IDEA.
A transportation plan that will serve all eligible students;
Response: Any scholar who would like to use public transportation to attend Haas Hall Academy
will be given monthly passes for Ozark Regional Transit free of charge.
An alternative education plan for eligible students, including those determined to be at-risk and to
offer access to one or more approved Alternative Learning Environments;
Response: Haas Hall Academy will provide academic support, student success plans, interventions,
and counseling to students who are experiencing academic, social or emotional issues, to help the
students make continued progress in the students' educational pathway and achievement.
A plan to serve students who are English language learners; and
Response: Haas Hall Academy will contract with a highly qualified ELL teacher to ensure all state
and federal guidelines are followed to provide needed assistance to ELL students.
Plans for a gifted and talented program for eligible students.
Response: GT scholars will be served under the AP coursework.
Confirm that Haas Hall will follow all federal and state regulations pertaining to students with
disabilities.
Response: Haas Hall Academy will follow federal and state regulations as they pertain to students
with disabilities.
Provide a plan for locating, identifying (child find), placement and programming of students with
disabilities. Explain what “contracted labor” means.
Response: Haas Hall Academy complies with Federal and State Child Find requirements through
locating and identifying all children and youth in the state from birth to 21 years of age who are
possibly in need of early intervention or special education and related services. This effort is in
response to the Individuals with Disabilities Education Act (IDEA), which requires that each state
provide a free appropriate public education for all eligible children with disabilities.

C9: GEOGRAPHICAL SERVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within
the current public education system.
Evaluation Criteria:



The specific geographical area that would be served by the charter school; and
Information on the school districts likely to be affected by charter school, including data on
13

the expected number of students to transfer to the charter school.

Fully Responsive

C10: ANNUAL PROGRESS REPORTS
The Annual Progress Reports section should define how the academic progress of individual
students and the school as a whole will be measured, analyzed, and reported.
Evaluation Criteria:



A timeline for data compilation and completion of an annual report to parents, the
community and the authorizer that outlines the school’s progress; and
A plan for dissemination of the annual report to appropriate stakeholders

Fully Responsive

C11: ENROLLMENT CRITERIA AND PROCEDURES
The Enrollment Criteria and Procedures section should describe how the school will attract and
enroll its student body, including any criteria for admission and enrollment. Applicants must also
describe the random, anonymous lottery selection process.
Evaluation Criteria:




A student recruitment plan that will provide equal opportunity for all parents and students to
learn about and apply to the school;
An enrollment and admissions process that is open, fair, and in accordance with applicable
law; and
A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.
Fully Responsive

Concerns and Additional Questions
Explain why students would be placed on a waiting list current through 2027 if students must reapply
annually.
To clarify, Haas Hall receives many inquiries from families who are interested in having their
children, who are not yet old enough to apply for admission, attend Haas Hall at the appropriate
time. Such inquiries are merely calendared for follow-up as to continued interest at the appropriate
time; they are not placed on any type of guaranteed admission list or waiting list. There are no
reservations of spaces in future classes made by the Academy.
Explain the process for determining the order in which students are placed on the wait list in the event
14

that there are more application than spaces available and a lottery is conducted.
Response: When the random, anonymous lottery is conducted, all applicants are included in the
lottery. Potential scholars are placed on the waiting list as to their corresponding randomly
generated number appeared in the drawing.
Explain who is required to take the tour during the application process. Explain if there are alternate
times available outside of the normal work schedule if parents and guardians are required to tour the
facility.
Response: Tours are required by all applicants unless it would place an undue burden on them
based on their proximity to Fayetteville. We have applicants from other states and nations. We are
extremely flexible about the times and dates for a tour. We have and will continue to provide tours in
the evening, on the weekends, and during holiday breaks to accommodate parents’ schedules.

C12: PRIOR CHARTER INVOLVEMENT
The Prior Charter Involvement section should identify all prior charter involvement, if
any, for each individual connected with the proposed charter.

Evaluation Criteria:



A complete Prior Charter Involvement Template for each individual connected with the
proposed charter;
Accurate data in each Prior Charter Involvement Template, including active links to assessment
data
Fully Responsive

Concerns and Additional Questions
Provide the name of the person listed on the prior charter involvement template.
Response: Dr. Martin W. Schoppmeyer, Jr. Founder and Superintendent
Complete a Prior Charter Involvement Template for every board member and employee involved with the
existing charter who will have any position with the proposed charter school.
Response: School Board members Dr. Pierce Osborne, Mrs. Nancy Trammel, Ms. Suzanne Ward, Mr. Hubert
Mendonca, Mr. John Scott, will serve as School Board members for both the Fayetteville and Bentonville
campuses.
Dr. Martin W. Schoppmeyer, Jr. will serve as the Founder and Superintendent of both campuses. Mrs.
Marilyn M. Schoppmeyer will serve as a mentor to the Headmaster at the Bentonville campus.
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C13: STAFFING PLAN
The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional qualifications which will be
required of employees.
Evaluation Criteria:





A job description for the school director and other key personnel, including but not limited to
an operations director, board members, teachers, etc.;
An outline of the professional qualifications required for administrators, teachers,
counselors, etc.;
A staffing plan that clearly outlines both the types and numbers of positions to be filled at
the school and salary scales for such positions, and
The staffing plan presented in this section matches the staff members noted in the budget.

Partially Responsive - FULLY RESPONSIVE (BASED ON RESPONSE)
Concerns and Additional Questions
Confirm that the teachers will be highly qualified as required by federal law.
Response: Teachers will be highly qualified as required by federal law.
Confirm that the school nurse will maintain a current nursing license in the state of Arkansas.
Response: School nurse will maintain a current nursing license in the state of Arkansas.
Confirm that a counseling license will be required for a counselor.
Response: A counseling license will be required for the counselor.
Provide the line item in the budget that accounts for the superintendent’s salary and the amount of the
superintendent’s salary each year.
Response: The Superintendent will be paid from the Fayetteville and Bentonville locations. Salary
will be split between the two locations. Waiver requests will be submitted concerning the splitting of
the Superintendent’s time between the two schools.

C14: BUSINESS AND BUDGETING PLAN
The Business and Budgeting Plan section should describe how the charter school will organize
its business office and manage its fiscal responsibilities.
Evaluation Criteria:



An appropriate plan for managing procurement activities;
A description of the personnel who will perform business duties, including the requisite
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qualifications of any proposed personnel;
A realistic timeline and process by which the governance structure will review and adopt
an annual budget;
A balanced two-year budget estimate that accurately reflects the revenue currently available
to the school and expenditures for program implementation and does not rely on one-time
grants or other funds that are not presently guaranteed;
A budget that includes costs for all personnel, programs, and expenses described in other
sections of the application;
An understanding of the minimum number of students required for financial viability and
a contingency plan to provide the education program outlined in the program if fewer
students than necessary for viability enroll and/or attend; and
Plans to pay for unexpected but necessary expenses

Partially Responsive
Concerns and Additional Questions
Provide an appropriate plan for managing procurement activities.
Response: Haas Hall Academy utilizes a procurement process which complies with Arkansas state
law. We procure only those items and services which are required to perform the mission of our
institution. Procurements shall be made using best value contracting which includes assessing the
best value considering quality, performance and price. Haas Hall Academy uses an open market
procurement process, which requires sound business reasons for purchases less than $10,000. All
purchases in excess of $25,000, not included in the annual budget, will be presented to the School
Board for approval.
Provide a description of the personnel who will perform business duties, including the requisite
qualifications of any proposed personnel.
Response: Additional personnel will be hired at the Bentonville campus to carry out the duties of the
business office and scheduling.
Provide a contingency plan to provide the education program outlined in the program if fewer
students than necessary for viability enroll and/or attend.
Response: Based on current interest, it seems unlikely that the number of scholars who enroll would
be significantly less than the cap.
Provide plans to pay for unexpected but necessary expenses.
Response: Haas Hall Academy has demonstrated a history of frugal, fiscal solvency. After 11 years
of operation, there are no unexpected expenses. We budget properly and spend monies accordingly.
Explain who or what the “CMO” is.
Response: There will not be a CMO involved in this application.
Confirm that those students pre-enrolled will be a part of the school’s lottery process.
Response: Haas Hall Academy will honor the pre-enrolled scholars by placing their names into the
lottery process if it is necessary to have a lottery.
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C15: FINANCIAL AND PROGRAMMATIC AUDIT PLAN
The Financial and Programmatic Audit Plan section should provide the procedure and timeline
by which an annual audit will be conducted. This section should also include an outline for the
information that will need to be reported to Arkansas Department of Education and the
community.
Evaluation Criteria:


A sound plan for annually auditing school’s financial and programmatic operations. If the
application names an accountant other than the Division of Legislative Audit to perform the
first-year audit, the named accountant meets the requirements of Arkansas Department of
Education Rules Governing Publicly Funded Educational Institution Audit Requirements and
is not listed on any ineligibility list maintained by Arkansas Department of Education or the
Division of Legislative Audit.
Fully Responsive

Concerns and Additional Questions
Provide the phone number for the chosen accountant.
Response: (479) 361.2201
Revise the budget to include a budget line item for audit expenses.
Response: There will be no CMO involved in this application.

C16: ARKANSAS PUBLIC SCHOOL COMPUTER NETWORK ASSURANCES
The Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state
finance and educational data reporting system.
Evaluation Criteria:


Assurance that the charter school will participate in APSCN and will comply with all state
statutory requirements regarding the APSCN finance and educational data reporting system
Fully Responsive
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C17: FACILITIES
The Facilities section should identify and describe the facilities to be used by the school, any changes
to be made to the facilities, and the owners of the facilities.
Evaluation Criteria:





An identified facility appropriate to meet the needs of the school over the term of its charter;
A realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is appropriate
and adequate for the school’s program, the school’s targeted population, and the public;
Evidence that the school understands the costs of securing and improving a facility and has
access to the necessary resources to fund the facility plan; and
A sound plan for continued operation, maintenance, and repair of the facility.

For schools that will be using district-owned facilities, a response that meets the standard will
present:
 Documentation that the school district and charter school officials are in agreement over the
use of the facility and its equipment.
For schools that will NOT be using district-owned facilities, a response that meets the standard will
present:
 Documentation that the property owner and school are in agreement over the use of the
facility and its equipment;
 A statement of the facilities’ compliance with applicable codes; and
 A detailed outline of any relationships between the property owner and:
o Members of the local board of the public school district where the charter school will be
located;
o The employees of the public school district where the charter school will be located;
o The sponsor of the charter school; and
o Employees, directors and/or administrators of the charter school.
Partially Responsive - FULLY RESPONSIVE (BASED ON RESPONSE)

Concerns and Additional Questions
Provide a realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is
appropriate and adequate for the school’s program, the school’s targeted population, and the public.
Response: The remodeling/build-out is part of the lease. The facility will be a 21st century school and
will be ADA compliant.
Provide evidence that the school understands the costs of securing and improving a facility and has
access to the necessary resources to fund the facility plan.
Response: We understand the costs of securing and improving the facility. Those costs are included
in the lease. Our budget clearly demonstrates we can afford the facility.
Provide a sound plan for continued operation, maintenance, and repair of the facility.
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Response: This is the landlord’s responsibility and is part of the lease agreement.
Confirm that there are no alcohol sales within 1,000 feet of the facility.
Response: There are no alcohol sales within 1,000 feet of the facility.

C18: CONFLICTS OF INTEREST
The Conflicts of Interest section should identify any potential conflicts of interest among the
individuals involved with the proposed charter school and explain how conflicts will be
addressed.
Evaluation Criteria:
Full disclosure of any potential conflicts of interest and an explanation of the ways in
which conflicts, if any, will be addressed
Partially Responsive
Concerns and Additional Questions

Explain the ways in which conflicts of interest, if any, will be addressed.
Response: The school attorney educates Haas Hall Academy’s school board about
conflicts of interest. Haas Hall Academy has not had a conflict of interest.

C19: FOOD SERVICES
This section should describe how the school will address food services for its student body.
Evaluation Criteria:



A food service plan that will serve all eligible students.
A management plan that reflects a clear understanding of federal law and requirements if the
charter school plans to participate in the National School Lunch program.

Fully Responsive
Concerns and Additional Questions
Explain exactly what is meant by “Haas Hall Academy’s scholar organizations cater in daily food
choices.” Be certain to name the scholar organizations and identify the leaders of these
organizations.
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Response:
•
•
•
•
•

Monday/Pizza/Yearbook/Leader: Mrs. Karen Henry (faculty)
Tuesday/Sub Sandwiches/Athletics/Leader: Mr. Basil Seymour-Davies (faculty)
Wednesday/Chick-Fil-A/O’Ambassadors/Leader: Ms. Francine Fisher (faculty)
Thursday/Schlotzky’s/Prom Committee/Leader: Mrs. Danalee Wise (faculty)
Friday/Flying Burrito/Quiz Bowl/Leader: Mr. Tad Sours (faculty)

Run like a Booster Club proceeds, if any, are used solely for our scholars and their activities.

C20: PARENTAL INVOLVEMENT
The Parental Involvement section should describe how parents or guardians of enrolled students,
the school employees, and other members of the community will make a positive impact on the
school and its educational program.
Evaluation Criteria:



A plan for involving parents and guardians in the school’s education programs; and
A proposal that involves the parents of students, employees and the broader community in
carrying out the terms of the charter.

Fully Responsive

C21: WAIVERS
The Waivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:




Each law, rule, and standard by title, number, and a description for which a waiver is requested;
A rationale for each waiver request; and
An explanation of the way that each waiver would assist in implementing the educational
program of the charter and fulfilling the charter’s mission

Fully Responsive

Partially Responsive

Not Responsive

Concerns and Additional Questions
SEE LEGAL COMMENTS
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C22: DESEGREGATION ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding of
applicable statutory and regulatory obligations to create and maintain a unitary system of
desegregated public schools.
Evaluation Criteria:



Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated public
schools; and
An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.

Concerns and Additional Questions
SEE LEGAL COMMENTS
Provide an outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
The information in the response appears to be from a prior renewal application for Haas Hall of
Fayetteville. Please provide the information based on the proposed charter, Haas Hall of Bentonville.
Response: Haas Hall Academy intends to replicate within the boundaries of the Bentonville school
district. Haas Hall Academy expects scholars will enroll primarily from the Bentonville, Rogers,
Decatur, Gentry, Gravette, Pea Ridge and Siloam Springs school districts. In reviewing the potential
impact that Haas Hall Academy would have upon the efforts of the surrounding school districts to
comply with court orders and statutory obligations to create and maintain a unitary system of
desegregated public schools, we find neither the Bentonville School District nor any of its contiguous
school districts are currently subject to, or have ever been subject to, any court orders or judicial
decrees concerning the desegregation of its schools.

C23: SUSTAINABILITY OF THE PROGRAM
The Sustainability section should describe the applicants’ plan to ensure continued success
of the charter school over time.
Evaluation Criteria:


The plan to ensure the sustainability of the charter in the future.

Partially Responsive - FULLY RESPONSIVE (BASED ON RESPONSE)
Concerns and Additional Questions
Provide the plan to ensure the sustainability of the charter in the future. Explain what the CMO will
do to ensure the success of the charter.
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Response: The Board of Directors and community support including the level of interest for
enrollment in the Bentonville Campus are pieces of evidence that wholly support the sustainability of
the Haas Hall Academy concept.
ADDITIONAL COMMENTS:
Explain if students are required to provide their own laptops.
Response: Scholars are not required to bring their own laptops.
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DISTRICT DATA - DISTRICT IN WHICH THE CHARTER WOULD BE LOCATED
District Name

Bentonville Public School District

District Status

Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or
Advanced

MATH
2013 ESEA Report
Percentage Achieving or
Advanced

All Students (Combined)

89.65

88.99

85.21

Targeted Achievement Gap Group

78.15

78.62

71.95

African American

84.04

74.61

65.00

Hispanic

83.52

80.09

76.09

White/Caucasian

90.40

88.81

87.11

Economically Disadvantaged
English Language Learners/
Limited English Proficient

81.67

80.33

69.63

79.00

77.98

64.52

Students with Disabilities

49.27

59.78

79.59

Graduation Rate 2012-2013
2013 Report Card
Percent Graduated

CAMPUS DATA - ELEMENTARY SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name

Bentonville School District

Campus Name

Mary Mae Jones Elementary School

Grade Levels

K-4

Campus Status

Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

All Students (Combined)

88.29

95.12

Targeted Achievement Gap Group

83.90

91.53

African American

N/A

N/A

90.48

97.62

White/Caucasian

86.29

94.35

Economically Disadvantaged
English Language Learners/
Limited English Proficient

88.00

93.00

90.32

100.00

Students with Disabilities

47.83

69.57

Hispanic
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CAMPUS DATA - MIDDLE SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name
Campus Name

Ruth Barker Middle School

Grade Levels

5-6

Campus Status

Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

All Students (Combined)

89.28

87.43

Targeted Achievement Gap Group

78.21

76.50

African American

75.00

68.75

Hispanic

80.00

76.67

White/Caucasian

90.63

88.35

Economically Disadvantaged
English Language Learners/
Limited English Proficient

79.49

77.44

81.63

75.51

Students with Disabilities

48.21

46.43

CAMPUS DATA - HIGH SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name
Bentonville School District
Campus Name
Bentonville High School
Grade Levels
9-12
Campus Status
Needs Improvement

All Students (Combined)
Targeted Achievement Gap
African American
Hispanic
White/Caucasian
Economically Disadvantaged
English Language Learners/
Limited English Proficient
Students with Disabilities

LITERACY
2013 ESEA Report
Percentage Achieving
or Advanced
88.88
74.60
76.00
75.94
92.08
77.78

MATH
2013 ESEA Report
Percentage Achieving
or Advanced
92.77
84.28
90.24
84.50
94.27
85.33

Graduation Rate 2012-2013
2013 Report
Card Percent
Graduated
85.21
71.95
65.00
76.09
87.11
69.63

51.28

73.53

64.52

48.08

74.31

79.59
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2015-2016
Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
List Positions

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

1

Superintendent

1

Headmaster

1

3

Department Heads

4

4

Director of Technology

1

$75,000.00
$90,000.00
$45,000.00
$45,000.00

1

2

Line#

1
4
1

2016-2017
Salary

$75,000.00
$90,000.00
$47,500.00
$47,500.00

5
6
7

Subtotal:

8

25%
Fringe Benefits (rate used ______)

$390,000.00
$97,500.00

$402,500.00
$100,625.00

9

Total Administration:

$487,500.00

$503,125.00

Regular Classroom Instruction:
10

Teachers

2015-2016
No. FTEs

12

2016-2017
No. FTEs

$42,000.00

12

$47,000.00

11

Aides

12

Subtotal:

$504,000.00

$564,000.00

$126,000.00

$141,000.00

$630,000.00

$705,000.00

13

25%
Teacher Fringe Benefits (rate used ______)

14

Aide Fringe Benefits (rate used ______)

15

Total Regular Classroom Instruction:

Special Education:
16

Teachers

17

Aides

18

Subtotal:

19

Teacher Fringe Benefits (rate used ______)

20

Aide Fringe Benefits (rate used ______)

21

2016-2017
No. FTEs

2015-2016
No. FTEs

2016-2017
No. FTEs

Total Special Education:

Gifted and Talented Program:
22

Teachers

23

Aides

24

Subtotal:

25

Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)

27

2015-2016
No. FTEs

Total Gifted and Talented Program:

30

Alternative Education Program/
Alternative Learning Environments:
28

Aides

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

2016-2017
No. FTEs

2016-2017
Salary

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
List Positions
34

2015-2016
Salary

Teachers

29

33

2015-2016
No. FTEs

2015-2016
No. FTEs

2016-2017
No. FTEs

No funds budgeted (PS)

35
36
37
38
39

Subtotal:

40

Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions

2015-2016
No. FTEs

42

Guidance Counselor

1

43

College Placement Officer

1

2016-2017
No. FTEs

$18,000.00
$40,000.00

1
1

$20,500.00
$45,000.00

44
45
46
47
48
49

Subtotal:

$58,000.00

$65,500.00

25%
Fringe Benefits (rate used ______)

$14,500.00

$16,375.00

Total Guidance Services:

$72,500.00

$81,875.00

Health Services:
List Positions
50

Nurse

2015-2016
No. FTEs

1

2016-2017
No. FTEs

$40,000.00

1

$42,000.00

51
52
53
54
55

Subtotal:

56

25%
Fringe Benefits (rate used ______)

$40,000.00
$10,000.00

57

Total Health Services:

$50,000.00

$42,000.00
$10,500.00
$52,500.00
31

Media Services:
List Positions
58

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

2016-2017
Salary

No funds budgeted waiver

59
60
61
62
63

Subtotal:

64

Fringe Benefits (rate used ______)

65

Total Media Services:

Fiscal Services:
List Positions
66

Head of APSCN/eSchool

2015-2016
No. FTEs

1

2016-2017
No. FTEs

$40,000.00

1

$42,500.00

67
68
69
70
71

Subtotal:

72

25%
Fringe Benefits (rate used ______)

$40,000.00
$10,000.00

73

Total Fiscal Services:

$50,000.00

Maintenance and Operation:
List Positions
74

$42,500.00

2015-2016
No. FTEs

2016-2017
No. FTEs

2015-2016
No. FTEs

2016-2017
No. FTEs

$10,625.00
$53,125.00

No funds budgeted (PS)

75
76
77
78
79

Subtotal:

80

Fringe Benefits (rate used ______)

81

Total Maintenance and Operation:

Pupil Transportation:
List Positions
82

Will provide ORT monthly passes

83
84
85
86
87

Subtotal:

88

Fringe Benefits (rate used ______)

89

Total Pupil Transportation:
32

Food Services:
List Positions
90

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

2016-2017
Salary

Will provide catered lunches

91
92
93
94
95

Subtotal:

96

Fringe Benefits (rate used ______)

97

Total Food Services:

Data Processing:
List Positions
98

Registrar

2015-2016
No. FTEs

1

2016-2017
No. FTEs

$40,000.00

1

$42,500.00

99
100
101
102
103

Subtotal:

$40,000.00

$42,500.00

104

25%
Fringe Benefits (rate used ______)

$10,000.00

$10,625.00

105

Total Data Processing:

$50,000.00

$53,125.00

Substitute Personnel:
106

2016-2017
No. FTEs

Number of Certified Substitutes _______

107

Number of Classified Substitutes _______

108

Subtotal:

109

Certified Fringe Benefits (rate used ______)

110

Classified Fringe Benefits (rate used ______)

111

Total Substitute Personnel:

112

2015-2016
No. FTEs

TOTAL EXPENDITURES FOR SALARIES:

$1,340,000.00

$1,448,750.00
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Public Charter School Application
Estimated Budget Template
REVENUES
State Public Charter School Aid:
Line#

2015-2016 Amount:

2015-2016

1

No. of Students

2

No. of Students

320

x $6,521.00 State Foundation Funding

320

x

3

No. of Students

x

eligible rate* NSL Funding

4

No. of Students

x

Other: Explain Below

$26.67

Professional Development

2016-2017 Amount:

$2,086,720.00
$8,534.40

5

2016-2017
6

No. of Students

320

x $6,521.00 State Foundation Funding

7

No. of Students

320

x

8

No. of Students

x

eligible rate* NSL Funding

9

No. of Students

x

Other: Explain Below

$26.67

$2,086,720.00
$8,534.40

Professional Development

10

Total State Charter School Aid:

11

$2,095,254.40

$2,095,254.40

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

$250,000.00

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)
Other (Specifically Describe)

15

Total Other Sources of Revenues:

16

17

TOTAL REVENUES:

$250,000.00
$2,345,254.40

$2,095,254.40

2015-2016 Amount:

2016-2017 Amount:

$487,500.00

$503,125.00

$7,500.00

$1,200.00

$495,000.00

$504,325.00

EXPENDITURES
Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

20

V - AD 2

21

V - AD 3

22

V - AD 4

23

V - AD 5

24

Supplies and Materials

25

Equipment
Other (List Below)

26

Supplies

27
28
29
30
31

Total Administration:

34

Regular Classroom Instruction:

2015-2016 Amount:

2016-2017 Amount:

Salaries and Benefits

$630,000.00

$705,000.00

$30,000.00

$3,000.00

$660,000.00

$708,000.00

$10,000.00

$10,000.00

$10,000.00

$10,000.00

32

Purchased Services - List Vendors Below
33

V - CI 1

34

V - CI 2

35

V - CI 3

36

V - CI 4

37

V - CI 5

38

Supplies and Materials

39

Equipment

40

Supplies

Other (List Below)

41
42
43
44

Total Regular Classroom Instruction:

45

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

48

V - SE 2

49

V - SE 3

50

V - SE 4

51

V - SE 5

SPED/504 Consultant

52

Supplies and Materials

53

Equipment
Other (List Below)

54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

Purchased Services - List Vendors Below
61

V - GT1

62

V - GT2

63
64
65

No funds budgeted GT waiver

V - GT3
V - GT4
V - GT5

66

Supplies and Materials

67

Equipment
Other (List Below)

68
69
70
71
72
73

Total Gifted and Talented Program:
35

Alternative Education Program/ Alternative Learning
Environments:

2015-2016 Amount:

2016-2017 Amount:

$2,000.00

$2,000.00

$2,000.00

$2,000.00

$72,500.00

$81,875.00

$72,500.00

$81,875.00

Salaries and Benefits

74

Purchased Services - List Vendors Below
75

V - ALE1

76

V - ALE2

77

V - ALE3

78
79

No funds budgeted ALE waiver

V - ALE4
V - ALE5

80

Supplies and Materials

81

Equipment
Other (List Below)

82
83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1

ELL

V - ELL2
V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100

Total English Language Learner Program:

101

Guidance Services:
Salaries and Benefits

102

Purchased Services - List Vendors Below
103
104
105
106
107

V - GS1
V - GS2
V - GS3
V - GS4
V - GS5

108

Supplies and Materials

109

Equipment
Other (List Below)

110
111
112
113
114
115

Total Guidance Services:
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Health Services:
Salaries and Benefits

116

2015-2016 Amount:

2016-2017 Amount:

$50,000.00

$52,500.00

Purchased Services - List Vendors Below
117

V - HS1

Philips HeartStart FRx (2)

118

V - HS2

Earscan 3 Manual Audiometer

119

V - HS3

Stereo Optical Optec Vision Tester

120

V - HS4

121

V - HS5

122

Supplies and Materials

123

Equipment

$3,600.00
$834.00
$2,772.00

Other (List Below)
124

Initial Set-up Supplies

$1,200.00

$450.00

$58,406.00

$52,950.00

$50,000.00

$53,125.00

$5,500.00

$5,500.00

$55,500.00

$58,625.00

125
126
127
128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

132

V - MS2

133

V - MS3

134

V - MS4

135

V - MS5

No funds budgeted MS waiver

136

Supplies and Materials

137

Equipment
Other (List Below)

138
139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below
145
146
147
148
149

V - FS1

Audit

V - FS2
V - FS3
V - FS4
V - FS5

150

Supplies and Materials

151

Equipment
Other (List Below)

152
153
154
155
156
157

Total Fiscal Services:
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Maintenance and Operation:

2015-2016 Amount:

2016-2017 Amount:

$26,500.00
$2,100.00
$30,000.00

$26,500.00
$2,100.00
$30,000.00

$58,600.00

$58,600.00

$1,500.00

$1,500.00

$1,500.00

$1,500.00

$12,000.00

$12,000.00

$12,000.00

$12,000.00

Salaries and Benefits

158

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

Electricity/Gas

160

V - MO2

Water/Trash

161

V - MO3

Janitorial

162

V - MO4

163

V - MO5

164

Supplies and Materials

165

Equipment
Other (List Below)

166
167
168
169
170

Total Maintenance and Operation:

171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

100 Monthly Passes (ORT)

178

Supplies and Materials

179

Equipment
Other (List Below)

180
181
182
183
184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187
188
189
190
191

V - FD1

Scholar Assistance

V - FD2
V - FD3
V - FD4
V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194
195
196
197
198
199

Total Food Services:
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2015-2016 Amount:

2016-2017 Amount:

$50,000.00

$53,125.00

$50,000.00

$53,125.00

Substitute Pool ($90/ppw/b)

$4,500.00

$4,500.00

Total Substitute Personnel:

$4,500.00

$4,500.00

$500,004.00

$500,004.00

$1,649.00
$670.00

$1,649.00
$670.00

$502,323.00

$502,323.00

Data Processing:
Salaries and Benefits

200

Purchased Services - List Vendors Below
201
202
203
204
205

V - DP1

No funds budgeted full-time position

V - DP2
V - DP3
V - DP4
V - DP5

206

Supplies and Materials

207

Equipment
Other (List Below)

208
209
210
211
212

Total Data Processing:

213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

216

V - SB2

217

V - SB3

218

V - SB4

219

V - SB5

220

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222
223
224
225
226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:
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Debt Expenditures:
List Debts Below

2015-2016 Amount:

2016-2017 Amount:

$116,000.00
$65,000.00
$37,500.00
$10,000.00
$90,000.00
$10,000.00
$2,310,829.00

$5,000.00
$6,000.00
$2,060,823.00

$34,425.40

$34,431.40

232
233
234

Total Debts:

Other Expenditures:
List Other Expenditures Below
235

IP Video Surveillance System

236

Networking Equipment

237

Servers (2)

238

Scholar Clothing Assistance

239

Computer Lab

240

Legal Services

241

TOTAL EXPENDITURES:

242

Net Revenue over Expenditures:

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.
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Name of Individual with Prior Charter Experience
Position with Proposed Charter
Name of Other Charter
Position at Other Charter

Haas Hall Academy
Dr. Martin W. Schoppmeyer,
Jr.

Status of Other Charter
Operating
Voluntarily Closed
Involuntarily Closed

Address of Other Charter

Web Address for State
Assessment Results of
Other Charter

Operating

3155 North College
Avenue
Suite 108
Fayetteville, AR 72703

http://www.arkansased.org
/divisions/learning-services
/student-assessment/test-s
cores

Haas Hall Academy
Headmaster
Marilyn M. Schoppmeyer

Operating

3155 North College
Avenue
Suite 108
Fayetteville, AR 72703

http://www.arkansased.org
/divisions/learning-services
/student-assessment/test-s
cores

Haas Hall Academy
Dr. Pierce Osborne

Haas Hall Academy
School Board
President

Operating

3155 North College
Avenue
Suite 108
Fayetteville, AR 72703

http://www.arkansased.org
/divisions/learning-services
/student-assessment/test-s
cores

Haas Hall Academy
Mrs. Nancy Trammel

Haas Hall Academy
Operating
School Board Member

3155 North College
Avenue
Suite 108
Fayetteville, AR 72703

http://www.arkansased.org
/divisions/learning-services
/student-assessment/test-s
cores

Haas Hall Academy
Mr. Hubert Mendonca

Haas Hall Academy
Operating
School Board Member

3155 North College
Avenue
Suite 108
Fayetteville, AR 72703

http://www.arkansased.org
/divisions/learning-services
/student-assessment/test-s
cores

Haas Hall Academy
Mr. John Scott

Haas Hall Academy
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Legal Review of Waivers
Requested

Haas Hall Academy
Bentonville, Arkansas
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Haas Hall Academy
Waivers Requested in Original Application
2014 Open Enrollment Application
Legal Comment: The applicant must provide description of the rationale for each
waiver requested that explains the way in which each waiver assists in implementing the
educational program of the charter and fulfilling the charter’s mission.
It appears in applicant’s recitation of statutes that older versions of statutes may have
been utilized in drafting the application. Waivers will be granted for current versions of
statutes. Recitation of statute provided by the applicant is not necessary and has not been
provided in the document.
1. School Year
Ark. Code Ann. § 6-10-106(a)(1) School Year Dates
Standards for Accreditation 10.01.3
Due to Haas Hall Academy's modified block scheduling that allows for courses to be
complete by the semester Haas Hall Academy must start earlier each year to ensure that
120 clock hours are completed per Carnegie Unit.
Legal Comments: Standard 10.01.3 has to do with professional development and
parent/teacher conferences, not start dates for the school year. If the applicant seeks a
waiver of Standard 10.01.3, rationale should be provided. Otherwise the request should
be withdrawn.
Response: The applicant wishes to withdraw its request for a waiver of Section 10.01.3 of
the ADE Rules Governing the Standards for Accreditation, and keep the waiver request
for Ark. Code Ann. §6-10-106(a)(1).
Remaining Issues: None
2. Licensure
Ark. Code Ann. § 6-15-1004 Qualified Teachers in Every Public School Classroom
Ark. Code Ann. § 6-17-302 Principals-Responsibilities
Ark. Code Ann. § 6-17-309 Licensure-Waiver
Ark. Code Ann. § 6-17-401 Teacher License Requirement
Ark. Code Ann. § 6-17-418 Teacher License - Arkansas History Requirement
Ark. Code Ann. § 6-17-902 - Definition of a Teacher
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Ark. Code Ann. § 6-17-908 - Teacher's Salary Fund
Ark. Code Ann. § 6-17-919 Warrants void without valid certificate and contract
Ark. Code Ann. §6-17-920. Examination of teacher's contracts - Effect.
Standards for Accreditation 15.01 School District Superintendent
Standards for Accreditation 15.03 Licensure and Renewal
While attempting to hire only certified teachers, The Academy requests to maintain the
option of hiring “qualified” but not necessarily certified teachers as earlier indicated.
Highly Qualified (minimum of a bachelor's degree and content knowledge) but not
necessarily certified /licensed teachers will be allowed to teach at Haas Hall in Core
courses. Content experts, i.e. Certified Financial Planners in Financial Planning classes,
professional musicians, etc. may be allowed to teach non-Core classes, as provided by
regulatory guidance for charter schools. Teachers in non-core subjects not in possession
of state certification or verified HQT status will be closely monitored and replaced if a
student achievement fails to meet or exceed Haas Hall standards.
The Academy will hire only qualified, but not necessarily certified personnel.
Legal Comments: The language recited by applicant appears to be older versions of
statutes. Recitation of statute is not necessary, but applicant should confirm that it seeks
waiver of the current version of each statute. Ark. Code Ann. § 6-17-418 is not necessary
as it has to do with requirements to get a teaching license and applicant is seeking waiver
of licensure. Waiver of Ark. Code Ann. § 6-17-908 is not necessary because applicant
requested a waiver of the definition of teacher in Ark. Code Ann. § 6-17-902. Ark. Code
Ann. § 6-17-920 was repealed in 2007.
In order to effectuate a waiver of teacher, administrator and superintendent licensure, the
applicant should seek waiver of Ark. Code Ann. § 6-13-109, Standards for Accreditation
15.01, and the ADE Rules Governing Educator Licensure.
Response: The applicant wishes to amend the list of statutes and ADE Rules that it seeks
a waiver from to read as follows:
Ark. Code Ann. §6-15-1004 (concerning qualified teachers in every classroom)
Ark. Code Ann. §6-17-302 (concerning employment of certified personnel)
Ark. Code Ann. §6-17-309 (concerning certification to each particular grade of subject
matter)
Ark. Code Ann. §6-17-401 (concerning teacher licensure requirements)
Ark. Code Ann. §6-17-902 (concerning definition of teacher)
Ark. Code Ann. §6-17-919 (concerning warrants void without valid teaching license and
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contract)
Sections 15.02 and 15.03 of the ADE Rules Governing the Standards for Accreditation
ADE Rules Governing Educator Licensure
To the current rationale for this waiver request, the applicant wishes to add the
following:
In order to provide the flexibility to have one (1) Superintendent over both the
Fayetteville and Bentonville schools, the applicant also asks for a waiver from:
Ark. Code Ann. §6-13-109
Ark. Code Ann. §6-17-427
Section 15.01 of the ADE Rules Governing the Standards for Accreditation
(All concerning Superintendents)
Remaining Issues: None
3. Personnel Policies and Salary Schedule
A.C.A. § 6-17-119 - Alternative Pay Programs
Ark. Code Ann. § 6-17-201(b)(1)(2) Requirements-Written Personnel PoliciesSalary Schedule
Ark. Code Ann. § 6-17-201(c) Requirements-Written Personnel Policies-Salary
Schedule
Ark. Code Ann. § 6-17-203 Committee for each school district
Ark. Code Ann. § 6-17-1001(n) Minimum base salary - Master's degree
A.C.A. § 6-17-2403 - Minimum Teacher Compensation Schedule

Ark. Code Ann. § 6-20-319(4)(b) Certified Staff Salary Schedule
ADE Rule: Rules Governing Arkansas Alternative Pay Programs

Haas Hall does not necessarily base pay on a strict formula of years' experience and
degree; but uses other formulas and criteria to establish teacher compensation. Haas
Hall provides compensation that is competitive with local school districts. The school
reserves the right to determine specific salary schedules. An employee who seeks
employment with the school is assumed to have given understood approval for
participation in the school's compensation plan.
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Haas Hall Academy is not large enough to make this requirement meaningful [Ark. Code
Ann. § 6-17-203].
Our salaries will be competitive and will compensate teachers/administrators for the
longer school year if needed.
Haas Hall Academy does not necessarily utilize base pay on a strict formula of years of
experience and degree; but uses other formulas and criteria to establish teacher
compensation. Haas Hall Academy provides compensation that is competitive with local
public school districts. Haas Hall Academy reserves the right to determine specific salary
schedules. An employee who seeks employment with the school is assumed to have given
understood approval for participation in the school's compensation plan.
Haas Hall Academy reserves the right to determine aspects of any elective alternative
pay plan elected. With adequate notice, it will be assumed that employees have given
implied consent for participation in the pay plan if they elect to seek continued
employment.
Haas Hall Academy reserves the right to determine aspects of any elective alternative
pay plan elected. With adequate notice, it will be assumed that employees have given
implied consent for participation in the pay plan if they seek continued employment
Legal Comments: Waiver of Ark. Code Ann. § 6-17-119 and the ADE Rules Governing
Alternate Pay Programs is not necessary because the alternate pay program is voluntary.
Ark. Code Ann. § 6-17-201(b)(1)(2) does not exist. Ark. Code Ann. § 6-17-1001(n) was
repealed in 2003. Ark. Code Ann. § 6-20-319(4)(b) was repealed in 2003.
Applicant should clarify what waivers it is seeking regarding personnel policies and
salary schedules and provide rationale. ADE Legal Services does not have enough
information to provide additional guidance on necessary waivers.

Haas Hall Academy does not necessarily utilize base pay on a strict formula of years of
experience and degree; but uses other formulas and criteria to establish teacher
compensation. Haas Hall Academy provides compensation that is competitive with local
public school districts. Haas Hall Academy reserves the right to determine specific salary
schedules. An employee who seeks employment with the school is assumed to have given
understood approval for participation in the school's compensation plan.
Remaining Issues: Applicant should clarify what waivers it is seeking regarding
personnel policies and salary schedules. ADE Legal Services does not have enough
information to provide additional guidance on necessary waivers.
4. Teacher Fair Dismissal Act
Ark. Code Ann. § 6-17-1502 through 7-17-1510
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Legal Comments: Applicant should clarify whether 7-17-1510 was a typo. Rationale
must be provided.
Response: The applicant wishes to amend the statutory references to “Ark. Code Ann.
§§6-17-1501 et seq.”, and adds rationale to read as follows:
“Haas Hall Academy employs its staff on an “at-will” basis, and requests a waiver from
the above rules in order to establish its own hiring, discipline and termination process in
line with its “at-will” employment model as opposed to the statutory requirements.”
Remaining Issues: None
5. Public School Employee Fair Hearing Act
Ark. Code Ann. § 6-17-1702 through 6-17-1705
Legal Comments: Rationale must be provided.
Response: The applicant wishes to amend the statutory references to “Ark. Code Ann.
§6-17-1701 et seq.”, and adds rationale to read as follows:
“Haas Hall Academy employs its staff on an “at-will” basis, and requests a waiver from
the above rules in order to establish its own hiring, discipline and termination process in
line with its “at-will” employment model as opposed to the statutory requirements.”
Remaining Issues: None
6. Discipline
6-18-503(b)(2) Written student discipline policies required
6-18-505. School Discipline Act
Legal Comments: Applicant must provide rationale and should clarify what
requirements it is seeking waiver from. ADE Legal Services does not have enough
information to provide additional guidance on necessary waivers.
Response: The applicant wishes to amend the statutory reference to Ark. Code Ann. §618-501 et seq. (concerning student discipline policies) and adds rationale to read as
follows:
“The applicant requests to allow Haas Hall Bentonville to adopt and implement its own
student discipline policies. The policies so adopted and implemented will meet all due
process requirements.”
Legal Comments: In order to effectuate this waiver, waiver of the ADE Rules
Governing Student Discipline and School Safety Policies is also necessary.
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7. Facilities (withdrawn)
Arkansas Code Annotated §6-20-1401, 1406 and 1407 State Aid for Construction
Legal Comment: Ark. Code Ann. § 6-20-1406 was repealed in 2007. Ark. Code Ann. §
6-20-1401 requires CAPSAFT to draft rules. Therefore, it is unclear why waiver is
sought of this section. Ark. Code Ann. § 6-20-1407 does not apply to charter schools.
Response: The applicant wishes to rescind waiver request.
Remaining Issues: None
8. Teacher Evaluations (withdrawn)
Annual evaluations will be fair; however, will not be tied to the local district as set out in
regulation.
Haas Hall Academy utilizes an established teacher/staff/admin evaluation system that
aligns itself with the educated, professional based faculty we employ.
Legal Comments: Applicant must provide specific statutes and/or rules it seeks waiver
from. ADE Legal Services does not have enough information to provide additional
guidance on necessary waivers.
Response: The applicant wishes to rescind waiver request.
Remaining Issues: None
9. African American History (withdrawn)
Regulations are tied to curriculum approved by the state. With less than a .5% African
American population in our area and over 20% Hispanic, it is necessary to revise the
curriculum to include Hispanic history and all other cultures that may apply.
Legal Comments: Applicant must provide specific statutes and/or rules it seeks waiver
from. ADE Legal Services does not have enough information to provide additional
guidance on necessary waivers.
Response: The applicant wishes to rescind waiver request.
10. Gifted and Talented Services
Ark. Code Ann. §6-42-102
Standards for Accreditation 18.0 Gifted and Talented Education
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Haas Hall Academy is a school of acceleration. It is our belief that our entire school is a
gifted and talented program, therefore segregating students based upon educational
ability here would be a futile effort.
The Academy, a small technology-infused charter school, utilizes a rigorous college
preparatory curriculum with few electives. In doing so, The Academy seeks waivers from:
Journalism
Career & Technical Education
Agricultural Education
Workforce Education
Business Technology
Health Occupations
Home Economics Education
Marketing Technology
Trade, Industrial and Technical Education
Work-Based Learning/Apprenticeship
Legal Comments: It is unclear what waivers applicant is seeking. Ark. Code Ann. § 642-102 requires the State Board to promulgate rules regarding gifted and talented
programs. It is unclear what the applicant is seeking waivers from by listing courses.
In order to effectuate a waiver of gifted and talented services, waivers of Ark. Code Ann.
§§ 6-42-109, 6-20-2208(c)(6), and the ADE Rules Governing Gifted and Talented
Program Approval Standards are also necessary.
Response: Haas Hall Academy is a school of acceleration. It is our belief that our entire
school is a gifted and talented program, therefore segregating students based upon
educational ability here would be a futile effort. Haas Hall Academy also requests
waivers of waivers of Ark. Code Ann. §§ 6-42-109, 6-20-2208(c)(6), and the ADE Rules
Governing Gifted and Talented Program Approval Standards
Remaining Issues: None
11. School Boards
Ark. Code Ann. § 6-13-608 - Length of Director's Terms
Board members will be asked to serve a minimum of three (1) year terms with option to
continue service beyond five (5) years.
Ark. Code Ann. § 6-13-611 - Vacancies Generally
Board will continue to fill vacancies as outlined in the charter.
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Ark. Code Ann. § 6-13-616 - Qualifications of Directors
Trustees of The Academy, Inc., which operates Haas Hall Academy, operate under the
Arkansas Code for nonprofits.
A.C.A. § 6-13-619 Meetings.
School Board will meet at least quarterly.
A.C.A. § 6-13-630 Election by Zone and at Large.
School board members will be selected as outlined in the original charter.
A.C.A. § 6-13-634 - School District Board of Directors - Size
Board of Director Terms, membership, qualifications, filling of vacancies, etc. are set by
The Academy, Inc. bylaws, as sponsoring entity.
A.C.A. § 6-14-101 et seq. Applicability of General Election Laws.
The Academy will follow the bylaws of the corporation.
Legal Comments: Applicant should clarify which sections of Ark. Code Ann. § 6-13619 it seeks waiver from. Based on the information provided, it appears that the
applicant only needs waiver of Ark. Code Ann. § 6-13-619(a)(1)(A).
Response: The applicant wishes to amend the statutory reference as to Ark. Code Ann.
§6-13-619 only to read “Ark. Code Ann. §6-13-619 (a)(1)(A) and (c)”, and replaces its
current rationale with the following:
“While the Haas Hall Academy Board intends to meet on a frequent basis, the applicant
wishes to have the flexibility for the Board to meet on a less frequent basis if there is not
a sufficient need for a monthly meeting. The applicant also wishes to have the flexibility
to have Board members attend meetings virtually, if needed, and still allow such
members to be counted for purposes of quorum and to vote.”
Remaining Issues: None
12. Nutrition and Physical Activity Standards (withdrawn)
A.C.A. § 20-7-135 Nutrition and Physical Activity Standards - Implementation and Act 29
of the Second Extraordinary Session, 2003, specifically any provisions dealing with the
school's involvement with data collection, reporting or any school based involvement the
measurement of students' body mass index.
Legal Comments: The authorizer lacks the authority to grant waivers of statutes outside
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of Title VI.
Response: The applicant wishes to rescind waiver request.
13. AP Courses/Career and Technical
Standards for Accreditation 9.03.4.10
The Academy requests all AP courses taught be included as part of the 38 units required
by law for Standards and Accreditation.
Legal Comments: Applicant should clarify what it seeks waiver from. Standard
9.03.4.10 deals with Career and Technical Education, not AP Courses. ADE Legal
Services does not have enough information to provide additional guidance on necessary
waivers.
Response: a.) The applicant wishes to amend the statutory reference to read “Ark. Code
Ann. §6-15-214 and Section 9.03.4.11 of the ADE Rules Governing the Standards for
Accreditation”.
b.) The applicant wishes to add a separate waiver request for Section 9.03.4.10 of the
ADE Rules Governing the Standards for Accreditation (concerning Career and Technical
Education), for the reasons stated above. The applicant currently holds a waiver from the
Career and Technical Education requirements for its Fayetteville school. The applicant
understands that it must also request and receive a waiver from the appropriate state
department which oversees Career and Technical Education.
Legal Comments: The Applicant should provide further rationale regarding the Career
and Technical Waiver. Typically, waiver of the 38 units has only been granted when
courses are embedded and frameworks of both courses are taught.
14. Media Center
Standards for Accreditation 16.02 Media Services
A.C.A. § 6-25-101 et seq. - Public School Library and Technology Act
The Academy will utilize the Bentonville Public and NWACC libraries.
Haas Hall scholars are adolescents and very much at home with electronic means of
accessing information. The Bentonville Public Library provides free internet access for
any student without access at home, and the school is richly endowed with electronic
media tools and resources. Media will be available through on-line research links,
encyclopedias, and a variety of internet resources in addition to a partnership with the
Bentonville Public Library. No media specialist will be employed. Instructional staff in
each classroom will serve to teach students to access services outside of school using
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technology and as teachers of information and technology skills.
Legal Comments: None
Remaining Issues: None
15. Health and Safety Services
Standards for Accreditation 16.03 Health and Safety Services
Schools are overwhelmed with ancillary programs not directly related to the delivery of
instruction. The school will provide all parents with information about ARKids First, and
other third party payer options. Parents are responsible for providing annual checkups,
screenings, and other routine care for their children.
Legal Comments: In order to effectuate this waiver, waivers of Ark. Code Ann. 6-18706, 6-18-1005(a)(6), and Section 3.01.6 of the ADE Rules Governing Public School
Student Services are also necessary.
Response: Haas Hall Academy also requests waivers of Ark. Code Ann. 6-18-706, 6-181005(a)(6), and Section 3.01.6 of the ADE Rules Governing Public School Student
Services
Remaining Issues: None
16. Auxiliary Services
Standards for Accreditation 21.0 Auxiliary Services
Auxiliary services such as transportation and food service will not be provided at Haas
Hall Academy.
Legal Comments: None
Remaining Issues: None
17. Time Frame for Citations or Probations (withdrawn)
Standards for Accreditation 24.07 Specific Time Frame for Citations or Probations
The Academy will hire only qualified, but not necessarily certified /licensed personnel.
Legal Comments: This waiver is not necessary if the applicant has a waiver for
licensure.
Response: The applicant wishes to rescind waiver request.
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Remaining Issues: None
18. District Boundaries (withdrawn)
Ark. Code Ann. § 6-17-908 - District Boundaries
This is not applicable to open enrollment charter schools, which have no in-state
attendance boundaries.
Legal Comments: Ark. Code Ann. § 6-17-908 deals with authorized disbursements
from the teachers’ salary fund, not district boundaries. Clarification is needed.
Response: The applicant wishes to rescind waiver request.
Remaining Issues: None
19. Arkansas History (withdrawn)
Ark. Code Ann. § 6-16-124 - Arkansas History as a Dedicated Course
Arkansas History may be integrated into the Social Studies curriculum and not delivered
through a dedicated course.
Legal Comments: Applicant should confirm whether Arkansas History will be
embedded into another course and describe how the course will be embedded. This
waiver is typically only granted when the applicant demonstrates that all the frameworks
of the course will be covered in the embedded course. In order to fully effectuate this
waiver, waiver of Standard for Accreditation 9.03.3.11 is also needed.
Response: Response: The applicant wishes to rescind waiver request. Arkansas History
will be taught as a separate class at Haas Hall Academy.
Remaining Issues: None
20. School Day (withdrawn)
Ark. Code Ann. § 6-16-102 - School Day
The school day will be regularly scheduled from 8:00 a.m. - 2:30 p.m. There may be need
for day flexibility if extreme inclement weather is experienced. The geography of the
school's location and the small class size of the scholar body would be well suited to
extending the school day to make-up for lost instructional time.
Legal Comments: The applicant should clarify how many hours of instructional time it
intends to count as a “school day.” Waiver of Standard for Accreditation 10.01.4 may
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also be necessary.
Response: The applicant wishes to rescind waiver request.
Remaining Issues: None
21. Teacher Contracts
Ark. Code Ann. § 6-17-301 - Employment of Licensed Personnel
Haas Hall Academy will only hire “at will” employees. However, the school ensures that
constitutional due process will be followed in all employee promotion, demotion or
termination events.
Legal Comments: None
Remaining Issues: None
22. Concurrent Credit
A.C.A. 6-18-223 - Credit for College Courses
ADE Rule: Rules Governing Concurrent College and High School Credit
Haas Hall would like to reserve the right for certain abled eighth grade students to take
and receive concurrent credit in future situations.
Legal Comments: Ark. Code Ann. § 6-18-223(a)(1) and Sections 3.01 and 4.01 of the
ADE Rules Governing Concurrent College and High School Credit appear to be the only
sections necessary to waive.
Response: Haas Hall Academy requests waivers of Ark. Code Ann. § 6-18-223(a)(1) and
Sections 3.01 and 4.01 of the ADE Rules Governing Concurrent College and High School
Credit.
Remaining Issues: None
23. ALE
A.C.A. § 6-15-1005(b)(5)
Ark. Code Ann. § 6-18-503(a)1(C)(i)
Ark. Code Ann. § 6-48-101 et seq.
Standards for Accreditation 19.03
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Section 4.00 of the ADE Rules Governing Student Special Needs Funds.
A charter school is a school of choice, and thus an alternative learning environment that
is appropriate and serves the interests of a specific target student population.
Legal Comments: None
Remaining Issues: None
24. Credit for 8th Grade Courses (withdrawn)
Standards for Accreditation 9.03.3.12
Standard 9.03.3.1212: Foreign Language/Algebra I/HS Credit
Qualified eighth graders have the opportunity to take these courses for high school
credit.
Legal Comments: This waiver is not necessary. Under Standard 9.03.3.12, students are
able to take courses for high school credit with ADE approval.
Response: The applicant wishes to rescind waiver request.
Remaining Issues: None
25. Guidance and Counseling
Standards for Accreditation 16.01.1
Legal Comments: Rationale must be provided. Additional waivers are necessary if the
applicant does not intend on providing a guidance and counseling program. ADE Legal
Services does not have enough information to provide additional guidance on necessary
waivers.
Response: The applicant wishes to add the following as the rationale for this waiver
request: “The applicant seeks this waiver request to have the flexibility to hire a halftime counselor to provide guidance and counseling services at Haas Hall Academy
Bentonville.”
Remaining Issues: Additional information is necessary regarding what guidance and
counseling services will be provided. Additional waivers may be necessary.
Desegregation Analysis: Not Responsive. The Applicant should submit its own
desegregation analysis for the proposed location of the new school in the Bentonville
School District.
Response: Haas Hall Academy Bentonville proposes to locate its open-enrollment public
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charter school within the boundaries of the Bentonville School District, and as an openenrollment public charter school unconfined by district boundaries, expects to obtain the
majority of its students from within the boundaries of the Bentonville, Decatur, Gentry,
Gravette, Pea Ridge, Rogers and Siloam Springs School Districts.
In carefully reviewing the potential impact that Hass Hall Academy would have upon the
efforts of the surrounding school districts to comply with court orders and statutory
obligations to create and maintain a unitary system of desegregated public schools, the
applicant finds that neither the Bentonville School District nor any of its contiguous or
neighboring school districts are currently subject to, or have ever been subject to, any
court orders or judicial decrees concerning the desegregation of its schools. As an openenrollment public charter school, Haas Hall Academy must be race-neutral, and nondiscriminatory in its student selection and admission processes, and its operation will not
serve to hamper, delay or in any manner negatively affect the desegregation efforts of
any public school district or districts within the state.
Response: Fully Responsive
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ARKANSAS DEPARTMENT OF EDUCATION
2014 APPLICATION
OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
A.

GENERAL INFORMATION

Name of Proposed Charter School:
Grade Level(s) for the School:

7-12

Haas Hall Academy

Student Enrollment Cap:

Name of Sponsoring Entity:

500

The Academy, Inc.

The applicant is an “eligible entity” under the following category (check one):
a public institution of higher education;
a private nonsectarian institution of higher education;
a governmental entity; or
✖

an organization that is nonsectarian in its programs and operations, and is,
or will be, exempt from taxation under Section 501(c)(3) of the Internal
Revenue Code. (A copy of the entity's letter from the IRS reflecting tax exempt
status or a copy of the entity's application for 501(c)(3) status must be
included with the application. Articles of incorporation or a letter
acknowledging non-profit status from the Secretary of State will not suffice.)
To be eligible, an entity must hold or have applied for 501(c)(3) status at the
time this charter application is filed. The entity must receive formal tax exempt
status under §501(c)(3) of the Internal Revenue Code of 1986 prior to the first
day of its operation with students.

Non-profit entities without the required Internal Revenue Service documentation are not
eligible to be awarded charters; therefore, any applications submitted without the proper
documentation will not be reviewed.

Name of Contact Person: Dr. Martin W. Schoppmeyer, Jr.
3155 North College Avenue, Suite 108
Address: _______________________________________
City: Fayetteville

ZIP: 72703

Daytime Phone Number: ( 479 )

966.4930

FAX: ( 479 )

966.4932

Email: MartinSchoppmeyer@haashall.org
Charter Site
Bentonville
2600 SE "J" Street
Address: _____________________________
City: _______________________________
ZIP:

72712

Thursday, August 6, 2015
Date of Proposed Opening: _________________________

Chief Operating Officer
of Proposed Charter (if known): Dr. Martin W. Schoppmeyer, Jr. Title: Founder
Address: 3155 North College Avenue
ZIP: 72703

City: Fayetteville

Daytime Phone Number: (479 ) 966.4930
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The proposed charter will be located in the Bentonville

School District.

Provide a comprehensive list of all individuals, including but not limited to entity board
members and charter school board members, involved in the organization and design of
the proposed school as well as the proposed application process. Please note that Ark.
Code Ann. §6-24-105 prohibits charter school board members from contracting with or
being employed by the charter school except in certain limited circumstances.
Dr. Martin W. Schoppmey Position:___________________
Founder
AR
Name:_________________
State of Residence:_____

Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____

List the current K-12 student enrollment of the district where the proposed public charter
school would be located.
14,128
(Total District Enrollment)

List the school districts from which the charter school expects to draw students.

Bentonville
Gentry

Rogers

Decatur

Gravette

Pea Ridge
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B.

EXECUTIVE SUMMARY

Provide the mission statement of the proposed school.
Applicant Response:
To provide an aggressive alternative to the traditional learning environment for scholars with high intensity of
purpose, enabling them to succeed at the nation's prestigious universities and to become pillars of their
communities. Haas Hall Academy: Every Scholar, Every Day - College Bound!

Briefly describe the key programmatic features that the school will implement in order to
accomplish the mission.
Applicant Response:
Haas Hall Academy Every Scholar, Every Day - College Bound! Our mantra is for every scholar who attends
Haas Hall Academy not for just a select few. All scholars are prepared for their intended college major through an
accelerated, college-preparatory education from highly qualified, motivated faculty.
As a microcosm of a university, we infuse higher education pedagogical techniques into our courses. Our
scholars complete courses by the semester, not by the calendar year. This promotes a seamless transition
between the secondary and higher educational environments.
At Haas Hall Academy, all scholars are exposed to an accelerated, college-preparatory education. Our courses
provide the opportunity for greater depth and breadth of instructional material.
The courses our scholars take are determined by academic ability, not by grade level. English is the only
exception. Scholars take two years of English in one calendar year. Scholars study one year (semester) of
Language and Composition and one year (semester) of Literature and Composition.
All 8th grade scholars are required to take the Explore exam and all 9th, 10th and 11th grade scholars are
required to take the PSAT. All scholars grades 9-12 are required to take the ACT or SAT each school term.
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C.

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER SCHOOL

The applicant for the proposed charter school, if approved by the authorizer, agrees to
operate the educational program described below in accordance with the provisions
described within this document, Arkansas Code Annotated §6-23-101 et seq., the State
Board of Education Rules Governing Public Charter Schools, and the attached assurances.
Provide a narrative description of the various components of the proposed charter
school by responding to the following prompts:
1.

Describe the results of the public hearing, which was held for the purpose of
assessing support for the establishment of this public charter school. Provide
copies of supporting evidence.

Applicant Response:
The public hearing was held on Sunday, July 13, 2014 at the Embassy Suites hotel in Rogers, AR. Approximately
50 interested persons from the community were in attendance. Dr. Schoppmeyer presented a PowerPoint to the
group and then opened the floor for questions.

Attach documentation to demonstrate that each of the following requirements of
Arkansas Code Annotated §6-23-302 was met:
A.

The notice of the public hearing was published on a weekly basis for at
least three (3) consecutive weeks prior to the date of the hearing in a
newspaper having general circulation in the school district in which the
school will likely be located.

B.

The notice of the public hearing was not published in the classified or
legal notice section of the newspaper.

C.

The last publication date of the notice was no less than seven days prior
to the public meeting.

D.

Within seven calendar days following the first publication of the notice
of the public hearing, emails announcing the public hearing were sent to
the superintendent of each of the school districts from which the openenrollment public charter school is likely to draw students for the purpose
of enrollment and the superintendent of any district that is contiguous to
the district in which the open-enrollment public charter school will be
located.
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2.

Describe the governing structure of the open-enrollment charter school, including
board composition, selection process, and responsibilities. Also describe the role of
the administrators, faculty, parents, students, and community members in the
leadership and decision-making of the school. As part of your response, answer
the following specific questions:
A.
Identify what individual, job position(s), or entity(s) will have final
decision-making authority for the school in the areas of (1) finance and
purchasing; (2) student discipline; (3) hiring and firing of staff; and (4)
hiring and firing of the school director or superintendent.
B.

Specify how the final decision-maker(s) identified in response to (A)(3)
will be selected or elected, including (1) length of term, (2) method of
selection or election, and (3) who will have the authority to participate in
the selection or election process.

C.

Explain how and to what extent the school’s leadership will
be accountable to parents.

Applicant Response:
Governance Structure: Haas Hall Academy's school board consists of a President, Vice-President, Secretary
and Treasurer. The Board contains five voting members and two non-voting members.
Selection Process: Haas Hall Academy follows the procedures for appointment approved in the original charter
and in two previous charter renewals. Appointed by the 501 (c) (3) Founding Board.
Authority and Responsibilities: Establish school policy. Approve annual budget and any other state or federal
required actions of the Board.
A. (1.) School Board and Founder; (2.) School Board and Founder; (3.) Founder; (4.) 501 (c) (3) Founding Board
Members
B. (1.) Continuous; (2.) Appointed by the 501 (c) (3) Founding Board Members; (3.) 501 (c) (3) Founding Board
Members
C. Haas Hall Academy has an open door policy. Our successes are because we effectively and efficiently
communicate with all stakeholders. A charter school is a business. As such, we must compete for scholars and
therefore must be fully responsive and accountable to our scholars and parents.
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3.

Give the mission statement for the proposed charter school.

Applicant Response:
To provide an aggressive alternative to the traditional learning environment for scholars with high intensity of
purpose, enabling them to succeed at the nation's prestigious universities and to become pillars of their
communities. Haas Hall Academy: Every Scholar, Every Day - College Bound!

4.

Describe the educational need for the school by responding to the following
prompts.
Complete the following charts to include 2013 literacy and mathematics
performance assessment data and graduation rates for the district in which the
charter would be located and the schools closest to the proposed charter.
DISTRICT DATA - DISTRICT IN WHICH THE CHARTER WOULD BE LOCATED
District Name

Bentonville Public School District

District Status

Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or
Advanced

MATH
2013 ESEA Report
Percentage Achieving or
Advanced

All Students (Combined)

88.94

93.95

85.9

Targeted Achievement Gap Group

78.14

87.88

77.9

African American

83.64

89.73

75.0

Hispanic

82.94

89.91

83.9

White/Caucasian

89.76

94.70

86.8

Economically Disadvantaged
English Language Learners/
Limited English Proficient

80.48

89.16

75.8

74.69

85.40

92.1

Students with Disabilities

60.77

76.44

76.3

Graduation Rate 2012-2013
2013 Report Card
Percent Graduated
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CAMPUS DATA - ELEMENTARY SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name

Bentonville School District

Campus Name

Mary Mae Jones Elementary School

Grade Levels

K-4

Campus Status

Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

All Students (Combined)

81.70

93.38

Targeted Achievement Gap Group

73.54

91.40

African American

76.19

94.05

Hispanic

79.80

100.00

White/Caucasian

82.34

92.28

Economically Disadvantaged
English Language Learners/
Limited English Proficient

73.17

92.23

72.23

96.92

Students with Disabilities

50.76

77.28

CAMPUS DATA - MIDDLE SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name
Campus Name

Ruth Barker Middle School

Grade Levels

5-6

Campus Status

Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or Advanced

MATH
2013 ESEA Report
Percentage Achieving or Advanced

All Students (Combined)

89.71

95.03

Targeted Achievement Gap Group

79.02

90.71

African American

78.26

89.13

Hispanic

83.74

88.83

White/Caucasian

90.15

96.25

Economically Disadvantaged
English Language Learners/
Limited English Proficient

81.23

90.24

81.48

86.78

Students with Disabilities

58.93

83.09
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CAMPUS DATA - HIGH SCHOOL CLOSEST TO THE PROPOSED CHARTER LOCATION
District Name

Bentonville School District

Campus Name

Bentonville High School

Grade Levels

9-12

Campus Status

Needs Improvement
LITERACY
2013 ESEA Report
Percentage Achieving or
Advanced

MATH
2013 ESEA Report
Percentage Achieving or
Advanced

Graduation Rate 2012-2013
2013 Report Card
Percent Graduated

All Students (Combined)

88.19

93.86

85.9

Targeted Achievement Gap Group

71.02

88.97

77.9

African American

58.33

91.13

75.0

Hispanic

71.85

88.99

83.9

White/Caucasian

90.71

94.92

86.8

Economically Disadvantaged
English Language Learners/
Limited English Proficient

75.38

89.30

75.8

36.51

74.87

92.1

Students with Disabilities

47.53

87.58

76.3

Explain the educational need for the charter in light of the academic performance by the
district in which the charter would be located and at the schools closest to the charter and
other significant factors. Be certain to include the source for information presented.
Applicant Response:
In the summer of 2013, several Bentonville public schools were placed on probation by the Arkansas Department
of Education for violation of Standard V Instruction 10.02.4. The schools affected by this violation were: Bright
Field Middle School, Old High Middle School, Ruth Hale Barker Middle School and Bentonville High School
(Northwest Arkansas Newspapers/KFSM: June 17, 2013).
“Also on Monday, administrators acknowledged four district schools being placed on probation by the Arkansas
Department of Education for enrolling too many children in some of the classrooms, Ley said.
Superintendent Michael Poore said, “That's our mistake and now we have to take corrective action and we have
to inform our public that we made this mistake.”
State education codes require secondary-level schools to have no more than 28 students in each classroom.
Bentonville High School, Old High Middle School, Ruth Hale Barker Middle School and Bright Field Middle
School each had more than 28 students in some of their music and arts class, catching the attention of state
education officials, Ley said.
“Our principals definitely know that this is the number that they need to be at, the second thing is we've change it
so that even in our own system now that number would be called out,” Poore said. Ley said the school district
has not changed the number of students allowed into those classes in the last four or five years, and
administrators mistakenly thought they were allowed to put extra students in those classes. Ley calls the situation
a misunderstanding and said administrators are fixing the problem. The schools were placed on probation, which
acts as a warning. If the class sizes do not shrink in the coming years, the schools could face forced changes in
curriculum and administration leadership” (ADE News Clips, p. 4: June 18, 2013).
Haas Hall Academy Every Scholar, Every Day - College Bound! Our mantra is for every scholar who attends
Haas Hall Academy not for just a select few. All scholars are prepared for their intended college major through
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an accelerated, college-preparatory education from highly qualified, motivated faculty.
As a microcosm of a university, we infuse higher education pedagogical techniques into our courses. Our
scholars complete courses by the semester, not by the calendar year. This promotes a seamless transition
between the secondary and higher educational environments.
At Haas Hall Academy, all scholars are exposed to an accelerated, college-preparatory education. Our courses
provide the opportunity for greater depth and breadth of instructional material.
The courses our scholars take are determined by academic ability, not by grade level. English is the only
exception. Scholars take two years of English in one calendar year. Scholars study Language and Composition
and Literature and Composition.
Scholars who are behind when they enter Haas Hall Academy may catch up and scholars who are ahead when
they enter Haas Hall Academy may excel. All scholars are given the opportunity to learn in an advanced,
college-preparatory atmosphere regardless of their previous academic situation.
Haas Hall Academy is the number #1 ranked high school in the state of Arkansas, for the 2nd consecutive year,
according to U.S. News and World Report. Haas Hall Academy is also recognized as the 83rd highest ranked
public high school in the nation by Newsweek. There are 27,468 public high schools in the United States.
Under the ESEA accountability system, Haas Hall Academy has been recognized by the Arkansas Department of
Education as an exemplary school in 2011, 2012 and 2013. Haas Hall Academy is the only school in Arkansas
to receive this distinction for three consecutive years.

If the performance of students at schools and or/districts not noted in the previous charts
demonstrate the need for the charter, provide the student performance data and its source
and explain.
Applicant Response:
Haas Hall Academy consistently outperforms area school districts by double-digits since our inception in 2004.
Haas Hall Academy is the number #1 ranked high school in the state of Arkansas, for the third consecutive year,
according to U.S. News and World Report. Haas Hall Academy is the only gold medal school in Arkansas in
2014. Haas Hall Academy is also recognized as the 83rd highest ranked public high school in the nation by
Newsweek.
Under the ESEA accountability system, Haas Hall Academy has been recognized by the Arkansas Department of
Education as an exemplary school in 2011, 2012 and 2013. Haas Hall Academy is the only public school in
Arkansas to receive this distinction for three consecutive years.
Haas Hall Academy has consistently out scored all schools (regional and state) in double-digits. Below is a
review of Haas Hall Academy's ACTAAP test scores from 2010-2014:
Algebra I: (2010) HHA Average Scale Score - 273, Regional Average Scale Score - 232, State Average Scale
Score - 224. HHA 95% Proficient/Advanced. (2011) HHA Average Scale Score - 268, Regional Average Scale
Score - 231, State Average Scale Score - 223. HHA 96% Proficient/Advanced. (2012) HHA Average Scale
Score - 295, Regional Average Scale Score - 2241, State Average Scale Score - 234. HHA 100% Proficient/
Advanced. (2013) HHA Average Scale Score - 273, Regional Average Scale Score - 232, State Average Scale
Score - 224. HHA 95% Proficient/Advanced. (2014) HHA Average Scale Score - 301, Regional Average Scale
Score - 231, State Average Scale Score - 225. HHA 100% Proficient/Advanced.
Geometry: (2010) HHA Average Scale Score - 271, Regional Average Scale Score - 214, State Average Scale
Score - 230. HHA 100% Proficient/Advanced. (2011) HHA Average Scale Score - 268, Regional Average Scale
Score - 231, State Average Scale Score - 223. HHA 94% Proficient/Advanced. (2012) HHA Average Scale
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Score - 270, Regional Average Scale Score - 230, State Average Scale Score - 224. HHA 99% Proficient/
Advanced. (2013) HHA Average Scale Score - 271, Regional Average Scale Score - 236, State Average Scale
Score - 228. HHA 99% Proficient/Advanced. (2014) HHA Average Scale Score - 285, Regional Average Scale
Score - 239, State Average Scale Score - 285. HHA 100% Proficient/Advanced.
Literacy 11: (2010) HHA Average Scale Score - 224, Regional Average Scale Score - 207, State Average Scale
Score - 204. HHA 98% Proficient/Advanced. (2011) HHA Average Scale Score - 229, Regional Average Scale
Score - 209, State Average Scale Score - 206. HHA 98% Proficient/Advanced. (2012) HHA Average Scale
Score - 241, Regional Average Scale Score - 212, State Average Scale Score - 208. HHA 100% Proficient/
Advanced. (2013) HHA Average Scale Score - 243, Regional Average Scale Score - 214, State Average Scale
Score - 210. HHA 100% Proficient/Advanced. (2014) HHA Average Scale Score - 243, Regional Average Scale
Score - 215, State Average Scale Score - 211. HHA 100% Proficient/Advanced.
Biology: (2010) HHA Average Scale Score - 234, Regional Average Scale Score - 214, State Average Scale
Score - 230. HHA 87% Proficient/Advanced. (2011) HHA Average Scale Score - 254, Regional Average Scale
Score - 188, State Average Scale Score - 197. HHA 88% Proficient/Advanced. (2012) HHA Average Scale
Score - 265, Regional Average Scale Score - 200, State Average Scale Score - 194. HHA 90% Proficient/
Advanced. (2013) HHA Average Scale Score - 266, Regional Average Scale Score - 185, State Average Scale
Score - 189. HHA 100% Proficient/Advanced. (2014) HHA Average Scale Score - 268, Regional Average Scale
Score - 201, State Average Scale Score - 191. HHA 98% Proficient/Advanced.

Describe the innovations that will distinguish the charter from other schools.
Applicant Response:
Haas Hall Academy is a multiple national award-winning model of how a charter school can strengthen
communities, inspire innovation and be a catalyst for the renewal of expectations for public education. Our
accelerated, college-preparatory programs emulate the college experience.
As a microcosm of a university, we infuse higher education pedagogical techniques into our courses. Our
scholars complete courses by the semester, not by the calendar year. This promotes a seamless transition
between the secondary and higher educational environments.
At Haas Hall Academy, all scholars are exposed to an accelerated, college-preparatory education. Our courses
provide the opportunity for greater depth and breadth of instructional material.
The courses our scholars take are determined by academic ability, not by grade level. English is the only
exception. Scholars take two years of English in one calendar year. Scholars study one year (semester) of
Language and Composition and one year (semester) of Literature and Composition.
Haas Hall Academy's parents, scholars, alumni and faculty are very proud of the significant accomplishments we
have received over the past 10 years. Haas Hall Academy works diligently to ensure the academic success of all
of our scholars.
We have mandatory tutoring programs to ensure the academic success of our scholars. Graduate students,
faculty and scholars provide free tutoring to our scholars who desire it. We hold non-mandatory after school and
weekend AP study sessions.
Our faculty are extremely creative and true professionals in their craft. The qualifications of our faculty are not
seen in many secondary schools across the country.

68

On the following table, list the specific measurable goals in reading, reading comprehension,
and mathematics, based on the state mandated assessments, and any other assessment tools
if used, for improving student academic achievement for each year of the public charter
school's initial five-year period. For each goal, include the following:
•
•
•

The tool to be used to measure the academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.

GOAL

Assessment Instrument
for Measuring
Performance

Performance Level that
Demonstrates
Achievement

When Attainment of the
Goal Will Be Assessed

Reading

State mandated assessments

Align with state averages

Yearly

Reading Comprehension

State mandated assessments

Align with state averages

Yearly

Mathematics

State mandated assessments

Align with state averages

Yearly
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Explain how the attainment of the goals will demonstrate that the charter is
meeting the identified educational need for the school and fulfilling its mission.
Applicant Response:
Each scholar of Haas Hall Academy will be admitted to a college and/or a university. 100% of Haas Hall
Academy's graduating classes are accepted to college. The requirements of the Smart Core are met by all
scholars who graduate from Haas Hall Academy. College acceptance is measured among graduating seniors. In
the most recently completed current academic year, and all previous academic years during the contractual
period, one hundred percent (100%) of Haas Hall Academy seniors who are present on the last day of school
graduate. College acceptance rates are calculated based upon the percentage of graduating seniors who have
been accepted into an institution of higher education. The specific objective criteria by which progress towards
this goal will be measured are: (1) the percentage of graduating seniors who are accepted into an institution of
higher education according to the records of Haas Hall Academy maintained as part of the scholar development
process and a condition for graduation. In addition, (2) ADE testing results and other school testing results which
record scholar achievement and college readiness in the specific subjects over which they are administered will
also be used to measure progress toward this goal.
Scholars of the Academy will be expected to attain a 95% attendance rate. Scholars of the Academy will be
expected to attain a 95% attendance rate. The specific objective criteria by which progress towards this goal are
measured are: (1) the figures reflected on the School Report Card School Summary at the “Attendance Rate”
line, rounded up to the nearest whole percentage point. In addition, (2) ADE testing results and other school
testing results which record scholar achievement for the specific subjects over which they are administered will
be used to measure progress towards this goal.
Scholars will graduate from The Academy with mastery in mathematics, science, English and a foreign language.
“Mastery” as used in this goal is defined as (1) satisfactory completion of the required curriculum in that particular
subject matter combined with the required minimum grade in the required course(s) and (2) concurrent
maintenance of the required minimum cumulative GPA of at least 2.5. For mastery of Mathematics, scholars
must successfully complete Algebra I and Geometry. Mastery of Science is demonstrated by successfully
completing the core curriculum for Biology. Mastery of English is demonstrated by successfully completing the
core curriculum for Literacy. Mastery of Spanish is demonstrated by satisfactory completion of two years (eight
quarters) of instruction in that foreign language. Due to its continued growth, Haas Hall Academy has recently
hired additional faculty who are qualified to offer a wider array of foreign languages, so that in the future Haas
Hall Academy will be able to offer German and French in satisfaction of this foreign language requirement, in
addition to Spanish. The addition of these foreign language opportunities will enable Haas Hall Academy
scholars to remain, and improve, their competitiveness for college acceptance and employment in the
increasingly global economy. Scholars will graduate from The Academy with mastery in Mathematics, Science,
Spanish and English. The specific objective criteria by which mastery will be measured are: (1) ADE testing
results and other school testing results which record scholar achievement for the disciplines in which they are
administered. In addition, (2) scholar progress records and graduations, which are based upon completion of the
core curriculum courses and maintenance of a minimum cumulative GPA directly measure whether Haas Hall
Academy's progress toward this goal.
Teachers will develop prescriptive teaching methods to enhance scholar progress or remediate a scholar's
weakness so that improvement will be noted each academic year. The specific objective criteria by which
progress towards this goal will be measured are: (1) ADE testing results and other school testing results which
record scholar achievement for the specific subjects over which they are administered. In addition, (2) scholar
progress records and graduations directly measure teachers' progress toward this goal as these methods are
incorporated into the substantive coursework of the scholars that they instruct.
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Scholars will develop the ability to adapt successfully to continuous change. The specific objective criteria by
which progress towards this goal will be measured are: (1) ADE testing results and other school testing results
which record scholar achievement for the specific subjects over which they are administered. In addition, (2)
scholar graduation directly measures progress toward this goal as such change is incorporated into the
substantive coursework of the scholars. Further, (3) Haas Hall Academy monitors and maintains records of this
progress as part of the scholar development process.
Scholars will develop the capability for positive and effective inter-personal relationships. The specific objective
criteria by which progress towards this goal will be measured are: (1) ADE testing results and other school
testing results which record scholar achievement for the specific subjects over which they are administered. In
addition, (2) scholar graduation directly measures progress toward this goal as co-operative assignments are
incorporated into the substantive coursework of the scholars. Further, (3) Haas Hall Academy monitors and
maintains records of this progress as part of the scholar development process.
Scholars will understand and exhibit respect, discipline, empathy, responsibility, good work habits, perseverance,
honesty and integrity as a result of the environment. The specific objective criteria by which progress towards this
goal will be measured are: (1) scholar graduation, which directly measures progress toward this goal as scholars
are required to uphold a code of ethics, rules and regulations, and to maintain and comply with an assignment
book and schedule as a condition of graduation. In addition, (2) Haas Hall Academy monitors and maintains
records of this progress as part of the scholar development process.
Scholars will understand and put in use the elements of time management in their daily work. The specific
objective criteria by which progress towards this goal will be measured are: (1) ADE testing results and other
school testing results which record scholar achievement for the specific subjects over which they are
administered. In addition, (2) scholar graduation directly measures progress toward this goal as scholars are
required to keep a scholastic calendar on their laptop or in a daily planner, and must enter their assignments and
coordinate that information with a virtual on-line assignment and grade book (Pinnacle) in order to advance
toward graduation. Further, (3) Haas Hall Academy monitors and maintains such records as part of the scholar
development process.
Scholars will be required to take the ACT and/or SAT each year of high school. The specific objective criteria by
which progress towards this goal will be measured are: (1) scholar graduation, as the taking of the ACT and/or
SAT during each year of high school enrollment at Haas Hall Academy is required as a condition for graduation.
In addition, (2) the reporting of scholar test results to Haas Hall Academy.
Scholars will participate in community services and activities as a part of the educational process. The specific
objective criteria by which progress towards this goal will be measured are the hours of scholar public service
according to the records of Haas Hall Academy maintained as part of the scholar development process.
Scholars will participate in regular mental and physical activities designed to keep them mentally and physically
fit. The specific objective criteria by which progress towards this goal will be measured are scholar graduations,
as compliance with all state and federal requirements for physical education are a condition of graduation from
Haas Hall Academy.

6.

Describe the educational program to be offered by the charter school

Applicant Response:
Haas Hall Academy is a multiple national award-winning model of how a charter school can strengthen
communities, inspire innovation and be a catalyst for the renewal of expectations for public education. Our
accelerated, college-preparatory programs emulate the collegiate experience.
As a microcosm of a university, we infuse higher education pedagogical techniques into our courses. Our
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scholars complete courses by the semester, not by the calendar year. This promotes a seamless transition
between the secondary and higher educational environments.
At Haas Hall Academy, all scholars are exposed to an accelerated, college-preparatory education. Our courses
provide the opportunity for greater depth and breadth of instructional material.
The courses our scholars take are determined by academic ability, not by grade level. English is the only
exception. Scholars take two years of English in one calendar year. Scholars study one year (semester) of
Language and Composition and one year (semester) of Literature and Composition.
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7.

Describe the process that will be used to ensure all curriculum materials used in
the educational program are aligned with the Arkansas Curriculum Frameworks
and the Common Core State Standards as adopted, and periodically revised, by
the State Board of Education.

Applicant Response:
Starting our 11th year as a successful public open-enrollment charter school in Arkansas, Haas Hall Academy is
well-versed with aligning Arkansas Curriculum Frameworks and the Common Core Standards to our
accelerated, college-preparatory curriculum. The Superintendent, Headmaster, Department Heads, Faculty and
Staff work in concert to ensure our curriculum is aligned during our curriculum planning meetings held
throughout the school year.
Haas Hall Academy holds bi-annual curriculum audits to ensure alignment with frameworks, ACT, SAT and AP
exams. Data is used to drive instruction identifying patterns and trends.
Haas Hall Academy holds bi-annual meetings to analyze and disaggregate ACTAAP (Arkansas Comprehensive
Testing, Assessment and Accountability Program) test data to identify patterns and trends for data driven
instruction. Curriculum and instruction is modified based upon this analysis.
Haas Hall Academy holds an annual meeting to analyze and disaggregate college placement exams (PSAT,
SAT and ACT) to identify patterns and trends for data driven instruction. Curriculum and instruction is modified
based upon this analysis.
Haas Hall Academy holds weekly faculty meetings and bi-monthly departmental meetings. These meetings
allow for Haas Hall Academy's faculty and staff to work together and be proactive towards ensuring our
curriculum meets the needs of our scholars and is properly aligned with state frameworks.
Haas Hall Academy is a member of the Arkansas School Boards Association and the Arkansas Public School
Resource Center. We receive multiple, weekly updates such as Commissioner's Memos, Legislative updates,
Charter Authorizing Panel information/actions and State Board of Education information/actions.

73

8.

Describe the manner in which the school will make provisions for the following
student services, even in those areas for which a waiver is requested:
A) Guidance program;

Applicant Response:
.05 FTE

B) Health services;
Applicant Response:
Full-time nurse will be on staff.

C) Media center;
Applicant Response:
N/A

D) Special education;
Applicant Response:
Contract labor.

E) Transportation;
Applicant Response:
Haas Hall Academy will elect not to provide transportation services. Should the need for transportation be
deemed necessary to address, monies will then be budgeted to allow students the ability to use public
transportation.

F) Alternative education, including Alternative Learning Environments;
Applicant Response:
N/A

G) English Language Learner (ELL) instruction
Applicant Response:
Contract labor.

H) Gifted and Talented Program.
Applicant Response:
Haas Hall Academy is a school of acceleration. It is our belief that our entire school is a gifted and talented
program, therefore segregating students based upon educational ability here would be a futile effort.
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9.

Describe the geographical area to be served by the charter. List all school
districts within the geographical area likely to be affected by the openenrollment public charter school.

Applicant Response:
Haas Hall Academy will be located in Bentonville serving scholars located in NWA. Bentonville has a current
enrollment of 15,081 students. Specifically, Bentonville High School's enrollment as of October 1, 2013 was
4,089 students. The school could see 4,485 students for the 2014.2015 school year and 4,804 students for the
2015.2016 school year (Source: NWA Media - Wednesday, January 8, 2014).
In the summer of 2013, several Bentonville public schools were placed on probation by the Arkansas
Department of Education for violation of Standard V Instruction 10.02.4. The schools affected by this violation
were: Bright Field Middle School, Old High Middle School, Ruth Hale Barker Middle School and Bentonville High
School.
Haas Hall Academy will potentially draw scholars from these other school districts:
Rogers - 14,757 students
Gentry - 1,437 students
Decatur - 540 students
Gravette - 1,851 students
Pea Ridge - 1,750 students
Siloam Springs - 4,066 students
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10.

Describe the plan for the school officials to provide an annual report to parents,
the community, and the authorizer that demonstrates the progress made by
the charter school during any previous academic year in meeting its academic
performance objectives. (See ADE Rules Governing Standards for
Accreditation of Arkansas Public Schools and School Districts.)

Applicant Response:
As a replication of a charter school existing in Arkansas for 10 years, Haas Hall Academy is well-versed in the
Arkansas Quality Charter Schools Act of 2013. In particular, Subchapter 3 - Open Enrollment Public Charter
Schools § 6-23-303. Authorization for an open-enrollment public charter school. (4) Includes an agreement to
provide an annual report to parents, the community, and the authorizer that demonstrates the progress made by
the open-enrollment public charter school during the previous academic year in meeting its academic
performance objectives.
Since our inception in 2004, Haas Hall Academy has complied with this requirement. Dr. Schoppmeyer presents
the annual report to the Board and constituents. The annual report is published in the newspaper by November
15 of each year and resides on our website.
Haas Hall Academy also releases a non-academic-speak, easy to understand interpretation of our ACTAAP
exam scores for parents and scholars. This interpretation compares Haas Hall Academy's scores to the region
and state. This information is shared via our Haas Hall Academy Google Group.
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11.

Describe the enrollment criteria and recruitment processes, that will provide
an equal opportunity for all parents and students to learn about and apply for
admission to the proposed public charter school.

Applicant Response:
As per Section 10.02.02 of the Arkansas Department of Education Rules for Governing Charter Schools and/or
any and all applicable federal and state laws, Haas Hall Academy does not deny enrollment to any high school
eligible student based on gender, national origin, race, ethnicity, religion, disability, academic, or athletic
eligibility. Nor will Haas Hall Academy discriminate against students with special education needs or those
qualified as English Language Learners. It has been and will continue to be the intention of Haas Hall Academy
to enroll students from all walks of life, regardless of socioeconomic status.
The vision of Haas Hall Academy is readily available to all parents, students, and stakeholders via our website.
We highly encourage potential scholars to shadow and for potential parent(s), guardian(s) or persons in loco
parentis to visit our campus and receive a tour and answers to any questions they may have about our
institution.
Haas Hall Academy markets itself through various media and social media. We use local newspapers, radio,
regional magazines, Facebook, LinkedIn and Twitter to create interest in applying to Haas Hall Academy.
Should more potential scholars apply for admission to Haas Hall Academy than can be accommodated under
the terms of the charter; a random, anonymous lottery will take place in order to allow all eligible, interested
potential scholars an equal opportunity to receive the accelerated, college-preparatory education we are
nationally acclaimed for providing.
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Describe procedures for conducting the lottery process, including the timeline for enrolling,
the date of the lottery and the way in which students will be placed on waiting lists. Explain
how the charter will ensure that the lottery process is transparent to the public.
Applicant Response:
Conducting Lottery Process: Haas Hall Academy conducts its lottery during the first full week in February. If
more scholars apply than spots are available, then Haas Hall assigns a number to a student and then selects
students using a random number generator software application available online. The applications
corresponding to the numbers offered by the random number generator are then selected and the student is
contacted by Haas Hall Academy staff.
Timeline for Enrolling: Haas Hall Academy does not have a specific timeframe for applications and receives
applications throughout the school year. Once selected by the lottery process, a scholar is notified of his or her
selection in February. There is a first mandatory meeting for new parents and students in March, preferably
before Spring Break. At that first meeting, the scholars complete paperwork that is required by the State,
including general information forms, race and ethnicity forms, and a transfer request form. That form is not
submitted until August. In July, there is an additional mandatory meeting for all parents (new and returning) to go
over any changes in the Scholar Handbook, Scholar/Parent Institution Compact, annual testing guide, dress
code, fund-raising participation, mandated testing schedules, parental involvement plan, and any other issues.
In August, the scholar is formally enrolled after the schedules are completed using eSchool, all immunization
records are provided, and all transfer requests are sent to corresponding districts.
Waiting List: All scholars whose number were not generated by the random number generator remain on our
wait list for that school term because not all students accepted through the Lottery Process elect to attend.
Scholars who have pre-registered or declared their desire to attend by completing the online application are
placed on a list current through 2027. For all students who do not get into our school, they must re-apply
annually.
Transparency: Applying to Haas Hall Academy is a three-step process. (1) Apply on-line or in person; (2) Make
an appointment for your scholar to shadow for a day; (3) Take a tour and have your questions answered by
Haas Hall Academy staff. During this time all parent(s), guardian(s) and persons in loco parentis are informed of
the dates for the lottery and how they will be contacted should their scholar be admitted. We do not publicize the
names of students admitted or those who were not accepted. Our website publishes the date of when we will
conduct the lottery.
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If it is believed that the use of a weighted lottery is required by federal court or
administrative order, explain and furnish a copy of the order.
Applicant Response:
Not applicable.
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12.

Name any founders or board members of the proposed charter's sponsoring
entity, management company staff, and/or leaders of the proposed charter who
have any prior involvement in the operation of one or more other charter
schools and complete a Prior Charter Involvement template for each individual
listed.

Applicant Response:
Dr. Martin W. Schoppmeyer, Jr. is the Founder and Superintendent of Haas Hall Academy.
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13.

Summarize the job descriptions of the school director and other key personnel.
Specify the qualifications to be met by professional employees (administrators,
teachers, counselors, etc.) of the program. List the types of administrative
positions, teaching positions, and support positions for the school.

Applicant Response:
Superintendent: Dr. Martin W. Schoppmeyer, Jr. will serve as Superintendent of Schools for the Fayetteville and
Bentonville campuses.
Headmaster Position Description: The Headmaster of Haas Hall Academy will be a master teacher and serve as
a model for excellence both in and out of the classroom. The Headmaster will be responsible for teaching
courses and provide instructional leadership to the school. The Headmaster must work in concert with the faculty
for the development of individual success and self-esteem among the scholars and the faculty at Haas Hall
Academy. The Headmaster must be dedicated to encouraging, supporting and nurturing scholars in their pursuit
of academic excellence.
The Headmaster will plan and implement all operational and educational programs, including but not limited to:
• Maintain the academic integrity of Haas Hall Academy.
• Establish, ensure and maintain a culture conducive to our accelerated, college-preparatory curriculum.
• Enforce all school policies and procedures.
• Exceed established goals set by the Superintendent and School Board.
• Evaluate faculty's teaching and interaction with scholars, faculty and parents.
• Maintain a faculty with synergy.
• Serve as an intermediary between parents, scholars and faculty.
• Effectively and fairly work with scholars, parents and faculty on non-academic issues.
• Serve on committees as assigned by Superintendent or School Board.
• This person may take on other responsibilities as deemed necessary or as directed by the Superintendent
or School Board.
Qualifications: Master's degree required, doctoral degree preferred, from an accredited institution. At least two
years' experience in overall operation of a self-contained private or public school, including directing educational
activities, finances, and general operations is preferred. University teaching and administration experience
preferred. Must possess excellent writing, communication and computer skills. Must be a proven effective public
speaker. Must be an effective and active participant in seeking benefactor and corporate support for Haas Hall
Academy.
Faculty:
Faculty Position Description: Haas Hall Academy faculty will hold and instruct assigned classes in the locations
and at the times designated and provide on-line instructional materials to complement in-class instruction,
activities and assignments. Their responsibilities include, but are not limited to:
• Develop and maintain a classroom environment conducive to accelerated, college-preparatory, effective
learning within the limits of the resources provided by the Haas Hall Academy.
• Prepare for assigned classes and present written evidence of preparation upon request.
• Encourage scholars to exhibit and maintain standards of exceptional classroom behavior.
• Employ a variety of instructional techniques consistent with the physical limitations of the location provided
and appropriate to the needs and capabilities of the scholars.
• Take necessary precautions to protect scholars, equipment, materials and provide a safe learning
environment.
• Evaluate a scholar's progress on a frequent, regular basis.
• Prepare for and attend four parent/faculty/scholar conferences per annum.
• Maintain accurate and complete records as required by law, school policy, administrative regulations, and
board policy.
• Be available to scholars and parents for educational-related purposes outside of the instructional day when
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required or requested to do so under reasonable circumstances.
• Attend and participate in faculty meetings, cooperating with other members of the staff in planning
instructional goals, objectives, and methods.
• Assist in the selection of books, equipment, and other instructional material and in coordinating activities as
assigned, working to establish and maintain open lines of communication with scholars and parents
concerning both the academic and behavioral progress of all assigned scholars.
• Participate in an on-going regimen of reading, workshops, professional development, seminars,
conferences, and/or advanced course work at institutions of higher learning for the purpose of one's own
continuing education.
• These persons may also take on other responsibilities as deemed necessary or as directed by the
Headmaster, Superintendent of Schools or the School Board.
Qualifications: Bachelor's degree required, Master's degree preferred, from an accredited institution. Minimum of
two years of teaching experience in a public or private school, or related teaching experience. Prefer significant
professional experience to correspond with teaching experience. Must have excellent computer skills and be
enthusiastic about incorporating technology into the curriculum. Related experience may substitute for a degree.
Staff:
Nurse Position Description: The Nurse of Haas Hall Academy will be responsible for the, academic success, and
life-long achievement of our scholars. To that end, the school nurse will facilitate positive scholar responses to
normal development; promote health and safety; administer and keep records of medication disbursements. The
school nurse's responsibilities include, but are not limited to:
• Teach 8 h grade and high school health.
• Assume responsibility for appropriate assessment, planning, intervention, evaluation, management, and
referral activities for scholars.
• The nurse will provide for the promotion and maintenance of health as well as the prevention of illness and
injuries.
• Responsible for direct and indirect care given to scholars in compliance with state and Haas Hall Academy
policies and professional standards of practice.
• Functions in accordance with Arkansas State Law, Code of Ethics for Nurses, and Haas Hall Academy's
policies and procedures.
• Other duties as assigned by the Headmaster, Superintendent or School Board.
Qualifications: The school nurse will hold a degree from an accredited institution. RN preferred. Previous
experience in school district nursing is preferred but not required. Teaching experience preferred.
School Counselor Position Description: The Haas Hall Academy school counselor provides support services to
scholars, faculty, and parents. Support services include referrals, counseling, assessment, diagnostics, and
report writing. This work takes place at the school site, in other public buildings, and in private residences.
Additional responsibilities include, maintaining individual student Education Plans, etc. The school counselor's
responsibilities include, but are not limited to:
• Provide direct support service to individual students, small groups, and classrooms.
• Complete assessments, referrals, and counseling with students and families.
• Oversee implementation of Haas Hall Academy's program.
• Consult with other professional staff and outside agencies and other organizations.
• Complete home visits and assessments.
• Develop and maintain family outreach programs and community partnerships.
• Serve as a member of the family support team and other school based teams.
• Complete written reports as needed or as requested by Headmaster, Superintendent or School Board.
• Provide direct service to scholars in the classroom.
• Complete reports as required by Federal, State and local agencies.
• Conduct professional development workshop on identifying at-risk students.
• Make oral presentations of assessments, diagnostics, home visits, and observations.
• Other duties as assigned by the Headmaster, Superintendent or School Board.
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Qualifications: Education: Bachelor's required. Master's degree preferred in field of social services or related
field. At least two years professional experience. Teaching experience preferred. This position will require travel
between our Fayetteville and Bentonville campuses.
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14.

Explain how the school will conduct its business office. Tell about business office
personnel and describe the plan for managing procurement activities, and the
process by which the school governance will adopt an annual budget.

Applicant Response:
The Fayetteville campus will conduct the business offices of both campuses via our CMO. The Fayetteville
campus business office has had extensive training in APSCN, Triand and eSchool.
Haas Hall Academy has vast experience operating businesses and schools and are familiar with standard
procurement processes including the Request for Proposal process. The Board will continue to work with legal
counsel to ensure all required procurement steps are completed and that all regulations are met.
Haas Hall Academy operates on a fiscal year beginning July I and ending June 30. The budget is crafted by the
Superintendent and approved by Haas Hall Academy's Board and signed by the President of the Board and
Superintendent and submitted to the Arkansas Department of Education by September 30 of each school year.
The budget shall be used to monitor and evaluate the financial status of the school throughout the fiscal year.
Financial statements are presented to the Board at each Board meeting. The budget provides authority to
expend funds for the purposes indicated and in accordance with state law, Board policy, and the school's
approved purchasing procedures. The expenditure of funds shall be under the direction of the Superintendent
who shall ensure that funds are expended in accordance with the adopted budget.
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Complete the budget template showing a balanced budget with realistic expectations of
revenue and expenditures.
Provide the minimum number of students who must attend the charter in order for the
school to be financially viable. Describe the method used to calculate this number. Tell
who made the calculations and describe the financial expertise of the individuals who
assisted in this assessment.
Describe the contingency plan if fewer students than necessary for financial viability
enroll before the first day of school. Provide a detailed explanation of the ways in which
the charter leaders will provide the education program outlined in the application to fewer
students that determined necessary for financial viability or a date certain by which
charter leaders will notify the parents, leaders of surrounding districts and openenrollment charters, and staff at the Arkansas Department of Education that the school
will not open as anticipated.
Explain how charter leaders will provide the education program outlined in the
application if enough students for financial viability enroll and are admitted but fail to
arrive when school begins.
Describe preparations to pay for any unexpected, but necessary and possibly urgent
expenses.
Applicant Response:
Minimum number of students: 200
Method used: Proprietary software.
Who: Dr. Martin W. Schoppmeyer, Jr. Founder and Superintendent of Haas Hall Academy. Dr. Schoppmeyer
has over 10 years experience running a successful, open-enrollment public charter school that has the lowest
total per pupil expenditures of any public school, traditional or charter in Arkansas.
Contingency plan: Haas Hall Academy is the number one ranked public school in Arkansas for the 3rd
consecutive year by U.S. News & World Report and ranked 83rd in the nation by Newsweek. By hiring
individuals with advanced degrees in their respective fields, our faculty have the luxury of teaching multiple
courses based upon their areas of academic preparedness/interest. Therefore, we are able to offer more
courses with less faculty if that were to become an issue to ensure compliance with the minimum 38 as required
for accreditation.
The demand for another Haas Hall Academy is undeniable. We are a proven academic institution with national
accolades. We are not an unknown entity without a proven, successful program. Hundreds of people have preenrolled for our Benton County campus in anticipation of the charter being approved.
Urgent expenses: Please see statement of support for Haas Hall's establishment into Benton County from Kathy
Smith, Senior Program Officer, Arkansas Education Reform Initiative.
“Marty, as you know, we at the foundation are very proud of Haas Hall and the educational opportunities that
your school has provided for students in Northwest Arkansas. As such, we wholeheartedly support Haas Hall's
expansion into Benton County, and feel that the school's expansion will provide important quality school choice
opportunities for students in Benton County.”
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Best,
Kathy
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15.

Describe the manner in which an annual audit of the financial and programmatic
operations of the school will be conducted. If the school wishes to request that
the authorizer allow a licensed accountant or licensed certified public
accountant, rather than the Legislative Auditor, to perform the first-year audit,
identify the accountant by name, firm, address, and phone number. The named
accountant must meet the requirements of ADE Rules Governing Publicly
Funded Educational Institution Audit Requirements, including the prohibition
on auditors providing non-audit services (such as accounting or consulting
services) to auditees. A school’s preference as stated in this application
may not be changed without prior approval of the authorizer.

Applicant Response:
Haas Hall Academy arranges annually for a qualified certified public accountant licensed by the Arkansas State
Board of Public Accountancy and registered as a provider of public accounting services to conduct an audit of
Haas Hall Academy's financial statements in accordance with Government Auditing Standards and the Office of
Management and Budget Circular A-133 or its successor.
The Board shall review the scope and results of the audit. The Board also shall receive notice of any
consequential irregularities and management letter comments that the auditor noted during the engagement.
Additionally, the Board shall develop a corrective action plan to address all relevant weaknesses noted by the
auditor.
Haas Hall Academy requests to the State Board of Education the ability to use a CPA, instead of the Division of
Legislative Audit, to perform the first year financial audit. Upon approval of the State Board, the applicant intends
to use the following CPA to perform the first year financial audit:
Timothy A. Bunch CPA, PA
6879 Isaacs Orchard Road
Springdale, AR 72762
The audit will be completed and filed with the ADE and the Arkansas Division of Legislative Audit within nine
months in compliance with A.C.A.§ 6-20-1801. Haas Hall Academy's Board will review the results of the audit
and all comments provided by the auditor in accordance with requirements specified under A.C.A. § 6-1-101 and,
if needed, develop a corrective action plan to amend any material weakness noted by the auditor.
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16.

It is affirmed that the public charter school will participate in the Arkansas Public
School Computer Network, as required by state statute and by State Board of
Education rule, for reporting both education data and financial data, including
grant funds or private donations received directly by the charter school.
✖ Yes

No
17.

Describe the facilities to be used. Give the present use of the facility. If the
facility to be used for the school is a facility of a school district, describe the terms
established by the local school board of the district stipulating the relationship
between the proposed public charter school and the district pertaining to the use
of the facility. Attach a copy of the agreement, signed by the president of the local
school board, the chair or president of the governing body of the proposed openenrollment public charter school, and the chief operating officer of the proposed
charter. If the facility is not operated by a school district, attach a copy of the
Facilities Utilization Agreement, signed by the entity owning or operating the
facility and the chief operating officer of the proposed charter. A proposed lease
may also be submitted but is not required. Please note that any lease or other
debt must be approved by the Commissioner of Education.

Applicant Response:
Haas Hall Academy will be housed at 2600 SE "J" Street, Bentonville Arkansas in Bentonville, AR 72712. The
property is owned by Bill McClard, Buddy Sherman & Ivan Crossland - J Street Warehouse LLC. This is a new
20,000 square foot facility. All code requirements will be met to obtain a certificate of occupancy. The interior
build out will be designed to meet the needs of a state-of-the-art 21st century school.
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Identify the owner(s) of the proposed facility and describe their relationship,
if any, with:
(1) Members of the local board of the public school district where the
proposed open-enrollment public charter school will be located,
(2) Employees of the public school district where the proposed
open-enrollment public charter school will be located,
(3) The eligible entity sponsoring the open-enrollment public
charter school, or
(4) Employees/directors/administrators of the sponsoring entity
or proposed open-enrollment public charter school.
Applicant Response:
Owners of the proposed facility are Bill McClard, Buddy Sherman & Ivan Crossland - J Street Warehouse LLC.
(1) N/A
(2) Business
(3) N/A
(4) Business

The facility will comply with all requirements for accessibility in accordance with
the Americans with Disabilities Act (ADA) and Individuals with Disabilities
Education Act (IDEA) and all other state and federal laws and local zoning
ordinances.
✖ Yes

No
If the facility does not currently meet these requirements, provide a list of items
that will need to be addressed to bring the facility into compliance. Also include a
statement of permissible uses for the facility from the local zoning authority, and
whether there are any alcohol sales within 1,000 feet of the facility.
Applicant Response:
The facility will comply with all requirements for accessibility in accordance with the Americans with Disabilities
Act (ADA) and Individuals with Disabilities Education Act (IDEA).
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18.

For each and every individual specifically identified by name in Section A of
the application (the contact person, chief operating officer, board members,
and other individuals), identify any family or financial relationship which may
exist between that individual and:
(A) Any other individual specifically identified by name in Section A of the
application;
(B) Any individual or entity with whom the sponsoring entity or charter
school has contracted, or intends to contract, to provide any services
or products for the proposed charter school; and/or
(C) The owner(s) of the facilities to be used.
For the purpose of this prompt, an individual has a financial relationship
with another individual or entity if he or she:
(1) Receives compensation or benefits directly or indirectly from the
entity or individual;
(2) Is an officer, director, partner, employee, or owner of more than 5%
of the shares of an entity that is a corporation, partnership, sole
proprietorship, or LLC; and/or
(3) Has a family member (spouse, sibling, parent or child, or the spouse
of a sibling, parent, or child) who is an officer, director, partner,
employee, or owner of more than 5% of the shares of an entity that is
a corporation, partnership, sole proprietorship, or LLC.

Applicant Response:
(A) Dr. Martin W. Schoppmeyer, Jr. Founder and Superintendent is a salaried employee of Haas Hall Academy.
(B) N/A
(C) N/A
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Explain the procedures to be followed if a conflict of interest is identified. The
procedures must ensure that all actions are in the best interest of the school and
the students at the school.
Applicant Response:
Haas Hall Academy's school attorney is well-versed in preventing conflicts of interest. The Board has been
trained on those issues as well. J Street Warehouse LLC has no known relationships with members of the local
board and/or employees of the public school located in Bentonville. The property owner also has no
relationships with the sponsor of the charter school or the employees, directors and/or administrators of the
charter school.

92

19.

Describe the manner in which the school will make provisions for food services.
State whether the proposed charter school will apply to participate in the federal
National School Lunch program or other federal nutrition programs.

Applicant Response:
Haas Hall Academy does not participate in the Federal National School Lunch program or other federal nutrition
programs. All potential scholars/parents are notified of this during the school tour. Parents are informed that if
this presents a financial burden to their family that the institution will provide for their scholar's lunch, uniforms,
college entrance exams, etc.
Scholars may bring their lunches to school. Haas Hall Academy's scholar organizations cater in daily food
choices. Our scholar organizations will work with local businesses to provide unique, nutritious and flavorful
food options for our scholars to enjoy.
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20.

Describe how the parents or guardians of the enrolled students and other
members of the community will be involved with the school to positively impact
the charter school’s educational programs.

Applicant Response:
At Haas Hall Academy we not only embrace parental involvement, we require it. All parent(s) are required to
attend four Parent/Faculty/Scholar conferences per year. The purpose of these conferences is to ensure the
academic progress of your scholar.
All parent(s) and scholars are required to sign and fully abide by the Parent/Faculty/Scholar/Institution Compact.
The Compact delineates the responsibility of each stakeholder for the success of each and every scholar who
attends this institution.
Every year Haas Hall Academy publishes our Parental Involvement Plan. This plan is provided to all families
during our summer mandatory scholar/parent/guardian orientation sessions before school begins. It is thoroughly
discussed during the orientation sessions. The Plan provides opportunities for parents to positively impact and
influence their scholars' academic achievement:
"Below are additional resources that are practical ways to become involved in your scholar's educational
endeavor at Haas Hall Academy. Involved parents are informed parents! Be a fundamental part of your
scholar's academic success at Haas Hall Academy.
Volunteer to drive our scholars to field trips; track meets; BEST robotics competitions; Quiz Bowl meets, etc.;
Signup to be a guest speaker in the classroom; Request our scholars make a field trip to your place of work
when appropriate corresponding activities are being conducted in the classroom; Signup to be a substitute
faculty member; Become a classroom volunteer; Assist in before, lunch time or after school monitoring;
Chaperone our dances; parties and other special events throughout the year; Become a judge for school-wide
science fairs, art shows and Quiz Bowl competitions; Start a scholar organization based upon your personal
interests or hobbies; Remember, this is your school. You are always welcome."
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21.

List the provisions of Title 6 of the Arkansas Code Annotated (Education Code),
State Board of Education rules, and sections of the Standards for Accreditation of
Arkansas Public Schools and School Districts from which the public charter school
seeks to be exempted in order to meet the goals of the school. Identify the specific
statute, rule, or standard requested to be waived by title and section number if
applicable. Provide a brief description of the rationale for each waiver
requested that explains the way in which each waiver assists in
implementing the educational program of the charter and fulfilling the
charter's mission.

Applicant Response:
Title 6 of the Arkansas Code Annotated-Subtitle 2: Elementary and Secondary Education Generally.
Chapter 10: General Provisions
6-10-106. Uniform dates for beginning and end of school year.
(a)(1) In each school year, the first day of the school year for student attendance in the public elementary and
secondary schools of the State of Arkansas shall be no earlier than August 19 and no later than August 26.
Subchapter 10: Arkansas Public Education
6-15-1004. Qualified teachers in every public school classroom.
Highly Qualified (minimum of a bachelor's degree and content knowledge) but not necessarily certified /licensed
teachers will be allowed to teach at Haas Hall in Core courses. Content experts, i.e. Certified Financial Planners
in Financial Planning classes, professional musicians, etc. may be allowed to teach non-Core classes, as
provided by regulatory guidance for charter schools. Teachers in non-core subjects not in possession of state
certification or verified HQT status will be closely monitored and replaced if a student achievement fails to meet
or exceed Haas Hall standards.
Chapter 17: Personnel
Subchapter 2: Personnel Policies
6-17-203. Committee for each school district.
(a) Each school district shall have a committee on personnel policies which shall consist of no fewer than five (5)
classroom teachers, and no more than three (3) administrators, one which may be the superintendent.
Subchapter 3: General Provisions
6-17-302. Public school principals - Qualifications and responsibilities.
(a) The district school board shall employ though written contract public school principals who shall hold a valid
supervisory or administrative certificates and who shall supervise the operation and management of the school
and property as the board shall determine necessary.
Subchapter 4: Certification Generally
6-17-401. Teacher's license requirement (Effective July 1, 2000).
(a) No teacher shall be employed in any public school of the state who is not licensed to teach in the State of
Arkansas by a license issued by the State Board of Education.
6-17-418. Teacher certification - Arkansas history requirement.
(a) Beginning July 1, 2001, no person shall be certified as a social studies teacher or as an elementary school
teacher unless the person has successfully completed at least three (3) hours of college course work in Arkansas
history.
Subchapter 9: The Arkansas Teachers' Salary Law
6-17-919. Warrants void without valid certificate and contract (Effective July 1, 2000).
(a) All warrants issued in payment of teachers' salary are void unless:
(1) The teacher has a valid teacher's certificate filed with the county clerk's office.
(2) The teacher has been employed by a valid written contract.
(3) Copies of such contract are on file in the offices of the county treasurer or the school district treasurer
if the school district has its own treasurer.
(b) The district superintendent of schools and the superintendent's surety shall be liable for any warrants which
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he countersigns in payment of teacher's salaries unless and until there is a valid teacher's certificate and contract
for the teacher on file with the county clerk.
6-17-920. Examination of teacher's contracts - Effect.
(a) It shall be the duty of the county clerk when the teachers' contracts are filed, as required by Sections 6-13-620
and 6-17-919 to examine such contracts.
(b) If the county clerk finds that any board of directors had entered into contracts with teachers who have not
recorded a valid teacher's certificate with the clerk, he or she shall immediately notify the board of directors in
writing to correct the contract or contracts to conform to the legal requirements.
Subchapter 10: Minimum Salaries for Teachers.
6-17-1001. Minimum base salary - Master's degree.
(n) The term “teacher”, as used in this section, shall include any full-time employee of a local public school district
who is compelled by law to secure a license from the State Board of Education as a condition precedent to
employment in a position in or related to grades pre-kindergarten through twelve (preK-12) of the public schools
of this state.
Subchapter 15: Teacher Fair Dismissal Act.
6-17-1502 through 7-17-1510
(Text is too lengthy to reproduce.)
Subchapter 17: Public School Employee Fair Hearing Act.
6-17-1702 through 6-17-1705
(Text is too lengthy to reproduce.)
Chapter 18: Students
Subchapter 5: Discipline.
6-18-503. Written student discipline policies required.
(b)(2) As used in this section, “teachers and administrators” means those persons employed by a school district
and required to have a state-issued certificate as a condition of their employment.
6-18-505. School Discipline Act.
(c) (2) as used in subdivision (c) (1) of this section, “teachers and administrators” means those persons employed
by a school district and required to hold state-issued certificates as conditions of their employment.
Minimum Schoolhouse Construction
Arkansas Code Annotated §6-20-1401, 1406 and 1407.
Teacher Education and Licensure
While attempting to hire only certified teachers, The Academy requests to maintain the option of hiring “qualified”
but not necessarily certified teachers as earlier indicated.
Certified Staff Salary Schedule
Our salaries will be competitive and will compensate teachers/administrators for the longer school year if needed.
Teacher Evaluations
Annual evaluations will be fair; however, will not be tied to the local district as set out in regulation.
African American History
Regulations are tied to curriculum approved by the state. With less than a .5% African American population in our
area and over 20% Hispanic, it is necessary to revise the curriculum to include Hispanic history and all other
cultures that may apply.
Gifted and Talented Services
Arkansas Code annotated §6-42-102 (Repl. 1993).
The Academy, a small technology-infused charter school, utilizes a rigorous college preparatory curriculum with
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few electives. In doing so, The Academy seeks waivers from:
Journalism
Career & Technical Education
Agricultural Education
Workforce Education
Business Technology
Health Occupations
Home Economics Education
Marketing Technology
Trade, Industrial and Technical Education
Work-Based Learning/Apprenticeship
A.C.A. § 6-13-608 - Length of Director's Terms
Board members will be asked to serve a minimum of three (1) year terms with option to continue service beyond
five (5) years.
A.C.A. § 6-13-611 - Vacancies Generally
Board will continue to fill vacancies as outlined in the charter.
A.C.A. § 6-13-619 Meetings.
School Board will meet at least quarterly.
A.C.A. § 6-13-630 Election by Zone and at Large.
School board members will be selected as outlined in the original charter.
A.C.A. § 6-14-101 et seq. Applicability of General Election Laws.
The Academy will follow the bylaws of the corporation.
A.C.A. § 6-17-302 Public School Principals - Qualifications and Responsibilities
The Academy will hire only qualified, but not necessarily certified personnel.
A.C.A. § 6-17-309 - Certification Waiver
The Academy will hire only qualified, but not necessarily certified personnel.
A.C.A. § 6-17-902 - Definition of a Teacher
The Academy will hire only qualified, but not necessarily certified personnel.
A.C.A. § 6-17-908 - Teacher's Salary Fund
A.C.A. § 20-7-135 Nutrition and Physical Activity Standards - Implementation and Act 29 of the Second
Extraordinary Session, 2003, specifically any provisions dealing with the school's involvement with data
collection, reporting or any school based involvement the measurement of students' body mass index.
Standard IV - Curriculum
9.03.4.10
The Academy requests all AP courses taught be included as part of the 38 units required by law for Standards
and Accreditation.
Standard X - Personnel
15.03 Licensure and Renewal - 15.03.1 - 15.03.7
The Academy will hire only qualified, but not necessarily certified/licensed personnel.
Standard XI - Support Services
16.02 Media Services - 16.02.1-16.02.4
The Academy will utilize the Bentonville Public and NWACC libraries.
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16.03 Health and Safety Services
Standard XI - Health and Safety Services, 16.03.1
Schools are overwhelmed with ancillary programs not directly related to the delivery of instruction. The school will
provide all parents with information about ARKids First, and other third party payer options. Parents are
responsible for providing annual checkups, screenings, and other routine care for their children.
18.0 Standard XIII - Gifted and Talented Education
18.01-18.03: Haas Hall Academy is a school of acceleration. It is our belief that our entire school is a gifted and
talented program, therefore segregating students based upon educational ability here would be a futile effort.
21.0 Auxiliary Services
Auxiliary services such as transportation and food service will not be provided at Haas Hall Academy.
24.0 Specific Time Frame for Citations or Probations
Probations 24.07 - A school will be placed in probationary status for any staff member(s) not holding a valid
Arkansas license. Such status will not extend beyond January 30 of the current school year. The Academy will
hire only qualified, but not necessarily certified /licensed personnel.
Standard 10.01.3: Uniform Dates for Beginning and End of Each School Year.
A.C.A. § 6-13-616 - Qualifications of Directors
Trustees of The Academy, Inc., which operates Haas Hall Academy, operate under the Arkansas Code for nonprofits.
A.C.A. § 6-13-634 - School District Board of Directors - Size
Board of Director Terms, membership, qualifications, filling of vacancies, etc. are set by The Academy, Inc. bylaws, as sponsoring entity.
A.C.A. § 6-17-908 - District Boundaries
This is not applicable to open enrollment charter schools, which have no in-state attendance boundaries.
A.C.A. § 6-15-1004 - Qualified Teachers in Every Public Classroom
Highly Qualified (minimum of a bachelor's degree and content knowledge) but not necessarily certified/licensed
teachers will be allowed to teach at Haas Hall Academy in core courses. Content experts, i.e. certified/licensed
financial planners in financial planning classes, professional musicians, etc. may be allowed to teach non-core
courses as approved by regulatory guidance for charter schools. Teachers in non-core courses not in
possession of state certification or verified HQT status will be closely monitored and replaced in scholar
achievement fails to meet or exceed Haas Hall Academy standards.
A.C.A. § 6-16-124 - Arkansas History as a Dedicated Course
Arkansas History may be integrated into the Social Studies curriculum and not delivered through a dedicated
course.
A.C.A. § 6-16-102 - School Day
The school day will be regularly scheduled from 8:00 a.m. - 2:30 p.m. There may be need for day flexibility if
extreme inclement weather is experienced. The geography of the school's location and the small class size of
the scholar body would be well suited to extending the school day to make-up for lost instructional time.
A.C.A. 6-17-201(b)(1)(2); 6-17-201(c), 6-20-319(4)(b) - Certified Staff Salary Schedule
Haas Hall does not necessarily base pay on a strict formula of years' experience and degree; but uses other
formulas and criteria to establish teacher compensation. Haas Hall provides compensation that is competitive
with local school districts. The school reserves the right to determine specific salary schedules. An employee
who seeks employment with the school is assumed to have given understood approval for participation in the
school's compensation plan.
A.C.A. § 6-17-203 - Committee for Each School District
Haas Hall Academy is not large enough to make this requirement meaningful.
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A.C.A. § 6-17-301 - Employment of Licensed Personnel
Haas Hall Academy will only hire “at will” employees. However, the school ensures that constitutional due
process will be followed in all employee promotion, demotion or termination events.
A.C.A. § 6-17-2403 - Minimum Teacher Compensation Schedule
Haas Hall Academy does not necessarily utilize base pay on a strict formula of years of experience and degree;
but uses other formulas and criteria to establish teacher compensation. Haas Hall Academy provides
compensation that is competitive with local public school districts. Haas Hall Academy reserves the right to
determine specific salary schedules. An employee who seeks employment with the school is assumed to have
given understood approval for participation in the school's compensation plan.
A.C.A. § 6-17-119 - Alternative Pay Programs
Haas Hall Academy reserves the right to determine aspects of any elective alternative pay plan elected. With
adequate notice, it will be assumed that employees have given implied consent for participation in the pay plan if
they elect to seek continued employment.
ADE Rule: Rules Governing Arkansas Alternative Pay Programs
Haas Hall Academy reserves the right to determine aspects of any elective alternative pay plan elected. With
adequate notice, it will be assumed that employees have given implied consent for participation in the pay plan if
they elect to seek continued employment.
A.C.A. 6-18-223 - Credit for College Courses
Haas Hall would like to reserve the right for certain abled eighth grade students to take and receive concurrent
credit in future situations.
ADE Rule: Rules Governing Concurrent College and High School Credit
Haas Hall would like to reserve the right for certain abled eighth grade students to take and receive concurrent
credit in future situations.
A.C.A. § 6-15-1005(b)(5), § 6-18-503(a)1(C)(i), and § 6-48-101 et seq.; Standard 19.03 of the Standards for
Accreditation - Alternative Learning Environment regarding alternative programs; section 4.00 of the ADE Rules
Governing Student Special Needs Funds.
A charter school is a school of choice, and thus an alternative learning environment that is appropriate and
serves the interests of a specific target student population.
Standard 19.03: Alternative Learning Environment
A charter school is a school of choice, and thus an alternative learning environment that is appropriate and
serves the interests of a specific target student population.
Standard 9.03.3.1212: Foreign Language/Algebra I/HS Credit
Qualified eighth graders have the opportunity to take these courses for high school credit.
A.C.A. § 6-25-101 et seq - Public School Library and Technology Act
Haas Hall scholars are adolescents and very much at home with electronic means of accessing information. The
Bentonville Public Library provides free internet access for any student without access at home, and the school is
richly endowed with electronic media tools and resources. Media will be available through on-line research links,
encyclopedias, and a variety of internet resources in addition to a partnership with the Bentonville Public Library.
No media specialist will be employed. Instructional staff in each classroom will serve to teach students to access
services outside of school using technology and as teachers of information and technology skills.
Uniform Dates for Beginning and End of Each School Year - 10.01.3
Due to Haas Hall Academy's modified block scheduling that allows for courses to be complete by the semester
Haas Hall Academy must start earlier each year to ensure that 120 clock hours are completed per Carnegie Unit.
Standard X - Personnel
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School District Superintendent --15.01
Principals --15.02
Licensure and Renewal --15.03.01-15.03.7
Haas Hall Academy utilizes an established teacher/staff/admin evaluation system that aligns itself with the
educated, professional based faculty we employ.
Standard XI - Support Services
Guidance and Counseling --16.0: 16.01.1-16.01.3
Media Services --16.02: 16.02.1-16.02.04
16.03 Health and Safety Services
Standard XI - Health and Safety Services, 16.03.2

100

22.

Describe the potential impact of the proposed public charter school on the
efforts of affected public school district(s) to comply with court orders and
statutory obligations to create and maintain a unitary system of
desegregated public schools.

Applicant Response:
I. INTRODUCTION
In 2004, the State Board of Education (State Board) approved the application of The Academy,
Inc. to open and operate Haas Hall Academy to serve grades 8-12. The State Board granted charter
renewal in 2007. The school is now requesting the State Board to grant renewal of its charter. The
school currently has an enrollment cap of 320 students. A desegregation analysis submitted by the
charter school is attached as Exhibit “A”.
II. STATUTORY REQUIREMENTS
Although Ark. Code Ann. § 6-23-106 requires the State Board to carefully analyze the impact of
any new proposed charter school on the efforts of public school districts to achieve and maintain unitary
systems, it does not require the State Board to conduct an analysis of charter renewal or proposed
amendments to an existing charter. However, Ark. Code Ann. § 6-23-106(c) states that the State Board
“shall not approve any … act or any combination of acts that hampers, delays, or in any manner
negatively affects the desegregation efforts of a public school district or public school districts in this
state.”
III. ANALYSIS FROM THE DEPARTMENT
“Desegregation” is the process by which a school district eliminates, to the extent practicable,
the lingering negative effects or “vestiges” of prior de jure (caused by official action) racial discrimination.
Haas Hall Academy is located within the boundaries of the Fayetteville School District. The Arkansas
Department of Education is unaware of any pending desegregation orders or decrees affecting the
Fayetteville School District or any adjoining district. Therefore, ADE staff cannot conclude that renewal
of this charter would impact court-ordered desegregation efforts of any school district.
Desegregation Analysis of Charter Renewal for Haas Hall Academy by Mark White, April 5, 2012.
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23.

Explain what the charter founders and other leaders are doing or will do to
ensure the success of the charter school in perpetuity.

Applicant Response:
Haas Hall Academy has created a Charter Management Organization (CMO) that is poised to become an
incubator for current faculty and staff to become trained as instructional leaders at Haas Hall Academy's charter
school network. We have current faculty and staff members who are well-suited to run a Haas Hall Academy
school.
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HAAS HALL ACADEMY
EVERY SCHOLAR, EVERY DAY – COLLEGE BOUND
3155 NORTH COLLEGE AVENUE, SUITE 108
FAYETTEVILLE, AR 72703.3500
(479) 966.4930 | (479) 966.4932 – FAX | HAASHALL.ORG

Haas Hall Academy Daily Schedule 2015.2016
Fall of 2015
Block One
Block Two
Lunch
Block Three
Block Four

8:00 a.m. – 9:30 a.m.
9:30 a.m. – 11:00 a.m.
11:00 a.m. – 11:30 a.m.
11:30 a.m. – 1:00 p.m.
1:00 p.m. – 2:30 p.m.

Block One
Block Two
Lunch
Block Three
Block Four

8:00 a.m. – 9:30 a.m.
9:30 a.m. – 11:00 a.m.
11:00 a.m. – 11:30 a.m.
11:30 a.m. – 1:00 p.m.
1:00 p.m. – 2:30 p.m.

Spring of 2016

HAAS HALL ACADEMY DOES NOT DISCRIMINATE ON THE BASIS OF SEX, NATIONAL ORIGIN, RACE,
ETHNICITY, RELIGION, DISABILITY OR ATHLETIC ELIGIBILITY
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2015-2016
Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
Line#

List Positions

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

$90,000.00
$47,000.00

1

1

Headmaster

1

2

Department Heads

4

4

2016-2017
Salary

$100,000.00
$52,000.00

3
4
5
6
7

Subtotal:

8

25%
Fringe Benefits (rate used ______)

$278,000.00
$69,500.00

$308,000.00
$77,000.00

9

Total Administration:

$347,500.00

$385,000.00

Regular Classroom Instruction:
10

Teachers

2015-2016
No. FTEs

12

2016-2017
No. FTEs

$42,000.00

0

12

$47,000.00

0

11

Aides

12

Subtotal:

$504,000.00

$564,000.00
$141,000.00
$0.00
$705,000.00

13

25%
Teacher Fringe Benefits (rate used ______)

14

Aide Fringe Benefits (rate used ______)

$126,000.00
$0.00

15

Total Regular Classroom Instruction:

$630,000.00

Special Education:

2015-2016
No. FTEs

2016-2017
No. FTEs

16

Teachers

0

0

17

Aides

0

0

18

Subtotal:

$0.00

$0.00

19

Teacher Fringe Benefits (rate used ______)

$0.00

$0.00

20

Aide Fringe Benefits (rate used ______)

$0.00

$0.00

$0.00

$0.00

21

Total Special Education:

Gifted and Talented Program:

2015-2016
No. FTEs

2016-2017
No. FTEs

22

Teachers

0

0

23

Aides

0

0

24

Subtotal:

25

Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)

27

Total Gifted and Talented Program:

$0.00
$0.00
$0.00

$0.00
$0.00
$0.00

$0.00

$0.00
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Alternative Education Program/
Alternative Learning Environments:

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

Teachers

0

0

29

Aides

0

0

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

28

33

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
List Positions
34

$0.00
$0.00
$0.00

$0.00

$0.00

$0.00

$0.00
$0.00

2015-2016
No. FTEs

2016-2017
No. FTEs

0

0

No funds budgeted (PS)

2016-2017
Salary

35
36
37
38
39

Subtotal:

40

Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions
42

Guidance Counselor

43

College Placement Officer

$0.00
$0.00
$0.00

$0.00
$0.00
$0.00

2015-2016
No. FTEs

0.5
1

2016-2017
No. FTEs

$18,000.00
$40,000.00

0.5
1

$20,500.00
$45,000.00

44
45
46
47
48
49

Subtotal:

$49,000.00

$55,250.00

25%
Fringe Benefits (rate used ______)

$12,250.00

$13,812.50

Total Guidance Services:

$61,250.00

$69,062.50

Health Services:
List Positions
50

Nurse

2015-2016
No. FTEs

1

2016-2017
No. FTEs

$40,000.00

1

$42,500.00

51
52
53
54
55

Subtotal:

56

25%
Fringe Benefits (rate used ______)

$40,000.00
$10,000.00

57

Total Health Services:

$50,000.00

$42,500.00
$10,625.00
$53,125.00
116

Page 2 of 11

Media Services:
List Positions
58

No funds budgeted waiver

2015-2016
No. FTEs

2015-2016
Salary

0

2016-2017
No. FTEs

2016-2017
Salary

0

59
60
61
62
63

Subtotal:

64

Fringe Benefits (rate used ______)

$0.00
$0.00

$0.00
$0.00

65

Total Media Services:

$0.00

$0.00

Fiscal Services:
List Positions
66

No funds budgeted (CMO)

2015-2016
No. FTEs

2016-2017
No. FTEs

0

0

67
68
69
70
71

Subtotal:

72

Fringe Benefits (rate used ______)

$0.00
$0.00

73

Total Fiscal Services:

$0.00

Maintenance and Operation:
List Positions
74

No funds budgeted (PS)

2015-2016
No. FTEs

$0.00
$0.00
$0.00

2016-2017
No. FTEs

0

0

75
76
77
78

Subtotal:

$0.00

$0.00

80

Fringe Benefits (rate used ______)

$0.00

$0.00

81

Total Maintenance and Operation:

$0.00

$0.00

79

Pupil Transportation:
List Positions
82

Will provide ORT monthly passes

2015-2016
No. FTEs

2016-2017
No. FTEs

0

0

83
84
85
86
87

Subtotal:

$0.00

$0.00

88

Fringe Benefits (rate used ______)

$0.00

$0.00

89

Total Pupil Transportation:

$0.00

$0.00
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Food Services:
List Positions
90

Will provide catered lunches

2015-2016
No. FTEs

2015-2016
Salary

2016-2017
No. FTEs

2016-2017
Salary

0

0

91
92
93
94
95

Subtotal:

$0.00

$0.00

96

Fringe Benefits (rate used ______)

$0.00

$0.00

97

Total Food Services:

$0.00

$0.00

Data Processing:
List Positions
98

No funds budgeted (CMO)

2015-2016
No. FTEs

2016-2017
No. FTEs

0

0

99
100
101
102
103

Subtotal:

$0.00

$0.00

104

Fringe Benefits (rate used ______)

$0.00

$0.00

105

Total Data Processing:

$0.00

$0.00

Substitute Personnel:
106

2016-2017
No. FTEs

Number of Certified Substitutes _______

107

Number of Classified Substitutes _______

108

Subtotal:

109

Certified Fringe Benefits (rate used ______)

110

Classified Fringe Benefits (rate used ______)

111

Total Substitute Personnel:

112

2015-2016
No. FTEs

TOTAL EXPENDITURES FOR SALARIES:

$1,088,750.00

$1,212,187.50
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Public Charter School Application
Estimated Budget Template
REVENUES
State Public Charter School Aid:
Line#

2015-2016 Amount:

2015-2016

1

No. of Students

2

No. of Students

320

x $6,521.00 State Foundation Funding

320

x

3

No. of Students

x

eligible rate* NSL Funding

4

No. of Students

x

Other: Explain Below

$26.67

Professional Development

2016-2017 Amount:

$2,086,720.00
$8,534.40

5

2016-2017
6

No. of Students

320

x $6,521.00 State Foundation Funding

7

No. of Students

320

x

8

No. of Students

x

eligible rate* NSL Funding

9

No. of Students

x

Other: Explain Below

$26.67

$2,086,720.00
$8,534.40

Professional Development

10

Total State Charter School Aid:

11

$2,095,254.40

$2,095,254.40

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

$250,000.00

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)
Other (Specifically Describe)

15

Total Other Sources of Revenues:

16

17

TOTAL REVENUES:

$250,000.00
$2,345,254.40

$2,095,254.40

2015-2016 Amount:

2016-2017 Amount:

$347,500.00

$385,000.00

$230,000.00
$7,500.00

$230,000.00
$7,500.00

$585,000.00

$622,500.00

EXPENDITURES
Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

Charter Management Organization (CMO)

20

V - AD 2

Supplies

21

V - AD 3

22

V - AD 4

23

V - AD 5

24

Supplies and Materials

25

Equipment
Other (List Below)

26
27
28
29
30
31

Total Administration:
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Regular Classroom Instruction:

2015-2016 Amount:

2016-2017 Amount:

Salaries and Benefits

$630,000.00

$705,000.00

$50,000.00

$20,000.00

$680,000.00

$725,000.00

$0.00

$0.00

$10,000.00

$10,000.00

$10,000.00

$10,000.00

$0.00

$0.00

$0.00

$0.00

32

Purchased Services - List Vendors Below
33

V - CI 1

34

V - CI 2

35

V - CI 3

36

V - CI 4

37

V - CI 5

Supplies

38

Supplies and Materials

39

Equipment
Other (List Below)

40
41
42
43
44

Total Regular Classroom Instruction:

45

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

48

V - SE 2

49

V - SE 3

50

V - SE 4

51

V - SE 5

SPED/504 Consultant

52

Supplies and Materials

53

Equipment
Other (List Below)

54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

Purchased Services - List Vendors Below
61

V - GT1

62

V - GT2

63
64
65

No funds budgeted GT waiver.

V - GT3
V - GT4
V - GT5

66

Supplies and Materials

67

Equipment
Other (List Below)

68
69
70
71
72
73

Total Gifted and Talented Program:
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Alternative Education Program/ Alternative Learning
Environments:
Salaries and Benefits

74

2015-2016 Amount:

2016-2017 Amount:

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$2,000.00

$2,000.00

$2,000.00

$2,000.00

$61,250.00

$69,062.50

$61,250.00

$69,062.50

Purchased Services - List Vendors Below
75

V - ALE1

76

V - ALE2

77

V - ALE3

78
79

No funds budgeted ALE waiver.

V - ALE4
V - ALE5

80

Supplies and Materials

81

Equipment
Other (List Below)

82
83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1

ELL

V - ELL2
V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100

Total English Language Learner Program:

101

Guidance Services:
Salaries and Benefits

102

Purchased Services - List Vendors Below
103
104
105
106
107

V - GS1
V - GS2
V - GS3
V - GS4
V - GS5

108

Supplies and Materials

109

Equipment
Other (List Below)

110
111
112
113
114
115

Total Guidance Services:
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Health Services:
Salaries and Benefits
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2015-2016 Amount:

2016-2017 Amount:

$50,000.00

$53,125.00

$3,600.00
$834.95
$2,772.00
$1,200.00

$0.00
$0.00
$0.00
$450.00

$58,406.95

$53,575.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

Purchased Services - List Vendors Below
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V - HS1

118

V - HS2

119

V - HS3

120

V - HS4

121

V - HS5

122

Supplies and Materials

123

Equipment
Other (List Below)

124

Philips HeartStart FRx (2)

125

Earscan3 Manual Audiometer

126

Stereo Optical Optec 5000 Vision Tester

127

Initial Set-up Supplies

128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

132

V - MS2

133

V - MS3

134

V - MS4

135

V - MS5

No funds budgeted MS waiver.

136

Supplies and Materials

137

Equipment
Other (List Below)

138
139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below
145
146
147
148
149

V - FS1

No funds budgeted for FS CMO.

V - FS2
V - FS3
V - FS4
V - FS5

150

Supplies and Materials

151

Equipment
Other (List Below)

152
153
154
155
156
157

Total Fiscal Services:
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Maintenance and Operation:
Salaries and Benefits

158

2015-2016 Amount:

2016-2017 Amount:

$0.00

$0.00

$26,500.00
$2,100.00
$30,000.00

$26,500.00
$2,100.00
$30,000.00

$58,600.00

$58,600.00

$0.00

$0.00

$1,500.00

$1,500.00

$1,500.00

$1,500.00

$0.00

$0.00

$12,000.00

$12,000.00

$12,000.00

$12,000.00

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

Electricity/Gas

160

V - MO2

Water/Trash

161

V - MO3

Janitorial

162

V - MO4

163

V - MO5

164

Supplies and Materials

165

Equipment
Other (List Below)

166
167
168
169
170

Total Maintenance and Operation:

171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

100 Monthly Passes (ORT)

178

Supplies and Materials

179

Equipment
Other (List Below)

180
181
182
183
184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187
188
189
190
191

V - FD1

Scholar Assistance

V - FD2
V - FD3
V - FD4
V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194
195
196
197
198
199

Total Food Services:
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2015-2016 Amount:

2016-2017 Amount:

$0.00

$0.00

$0.00

$0.00

Substitute Pool ($90/ppw/b)

$4,500.00

$4,500.00

Total Substitute Personnel:

$4,500.00

$4,500.00

$500,004.00

$500,004.00

$1,649.00
$670.00

$1,649.00
$670.00

$502,323.00

$502,323.00

Data Processing:
Salaries and Benefits

200

Purchased Services - List Vendors Below
201
202
203
204
205

V - DP1

No funds budgeted for FS CMO.

V - DP2
V - DP3
V - DP4
V - DP5

206

Supplies and Materials

207

Equipment
Other (List Below)

208
209
210
211
212

Total Data Processing:

213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

216

V - SB2

217

V - SB3

218

V - SB4

219

V - SB5

220

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222
223
224
225
226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:

124

Page 10 of 11

Debt Expenditures:
List Debts Below

2015-2016 Amount:

2016-2017 Amount:

$0.00

232
233
234

Total Debts:

Other Expenditures:
List Other Expenditures Below
235

IP Video Surveillance System

236

Networking Equipment

237

Servers (2)

238

Scholar Clothing Assistance

239

Computer lab

$118,000.00
$65,000.00
$37,500.00
$10,000.00
$110,000.00

241

TOTAL EXPENDITURES:

$2,316,079.95

$2,066,060.50

242

Net Revenue over Expenditures:

$29,174.45

$29,193.90

$5,000.00

240

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.
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127

128

129

Name of Individual with Prior Charter Experience
Position with Proposed Charter
Name of Other Charter
Position at Other Charter

Haas Hall Academy

Founder and
Superintendent

Status of Other Charter
Operating
Voluntarily Closed
Involuntarily Closed
Operating

Address of Other Charter

3155 North College
Avenue
Suite 108
Fayetteville, AR 72703

Web Address for State
Assessment Results of
Other Charter
http://www.arkansased.org
/divisions/learning-services
/student-assessment/test-s
cores

130

131

132

2014-2015 Application Cycle

2013 ESEA Information

Haas Hall Academy
Bentonville, Arkansas

133

District:BENTONVILLE SCHOOL DISTRICT
School:BENTONVILLE SCHOOL DISTRICT
LEA:0401000
Address:500 Tiger Blvd
Bentonville, AR 72712
Phone:479-254-5000
OVERALL SCHOOL STATUS:

NEEDS IMPROVEMENT

PERCENT TESTED STATUS:

ACHIEVING

Superintendent:Michael Poore
Principal:
Grades:K-12
Enrollment:14880
Attendance (3 QTR AVG):96.48
Poverty Rate:30.36

PERCENT TESTED

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY STATUS:
ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

LITERACY
# Expected
8112
3102
# Expected
206
875
6142
2481
488
872

# Attempted
8060
3070
# Attempted
206
860
6110
2463
481
857

Percentage
99.36
98.97
Percentage
100.00
98.29
99.48
99.27
98.57
98.28

# Attempted
9035
3414
# Attempted
228
942
6850
2732
516
957

MATHEMATICS
# Expected
9258
3540
# Expected
239
986
6999
2834
536
992

Percentage
97.59
96.44
Percentage
95.40
95.54
97.87
96.40
96.27
96.47

STUDENT PERFORMANCE -- LITERACY
ACHIEVING
STATUS PERFORMANCE -- LITERACY
GROWTH PERFORMANCE -- LITERACY
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
6923
7722
89.65
88.94
91.00
4513
5067
89.07
89.83
93.00
2264
2897
78.15
78.14
91.00
1533
1906
80.43
83.58
93.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
19618
22023
89.08
88.94
91.00
13350
14859
89.84
89.83
93.00
6194
8009
77.34
78.14
91.00
4387
5354
81.94
83.58
93.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
158
188
84.04
83.64
101
112
90.18
88.78
684
819
83.52
82.94
436
507
86.00
88.82
5312
5876
90.40
89.76
3485
3907
89.20
89.79
1894
2319
81.67
80.48
1288
1546
83.31
85.41
365
462
79.00
74.69
251
305
82.30
86.34
406
824
49.27
60.77
290
504
57.54
70.05

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities

STUDENT PERFORMANCE -- MATHEMATICS
NEEDS IMPROVEMENT
STATUS PERFORMANCE -- MATHEMATICS
GROWTH PERFORMANCE -- MATHEMATICS
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
7707
8661
88.99
93.95
92.00
3706
5067
73.14
89.16
81.00
2537
3227
78.62
87.88
92.00
1208
1906
63.38
83.13
81.00
# Achieved # Tested Percentage 2013 AMO 90TH PCTL # Achieved # Tested Percentage 2013 AMO 90TH PCTL
22925
25095
91.35
93.95
92.00
12069
14863
81.20
89.16
81.00
7411
8981
82.52
87.88
92.00
3886
5356
72.55
83.13
81.00
# Achieved # Tested Percentage
2013 AMO
# Achieved # Tested Percentage
2013 AMO
144
193
74.61
89.73
63
112
56.25
87.18
704
879
80.09
89.91
342
507
67.46
84.85
5446
6132
88.81
94.70
2885
3907
73.84
89.48
2070
2577
80.33
89.16
1001
1546
64.75
84.55
386
495
77.98
85.40
202
305
66.23
85.99
550
920
59.78
76.44
214
504
42.46
69.23

GRADUATION RATE STATUS:

NEEDS IMPROVEMENT

MATHEMATICS STATUS:

2012 SCHOOL GRADUATION RATE

ESEA Flexibility Indicators
All Students
Targeted Achievement Gap Group
Three Year Average Performance
All Students
Targeted Achievement Gap Group
ESEA Subgroups
African American
Hispanic
White
Economically Disadvantaged
English Language Learners
Students with Disabilities
Report created on October 31, 2013 - 3:00PM

# Actual Graduates
680
159
# Actual Graduates
2046
480
# Actual Graduates
13
70
554
133
20
39

2012 SCHOOL GRADUATION RATE
# Expected Graduates
Percentage
798
85.21
221
71.95
# Expected Graduates
Percentage
2403
85.14
670
71.64
# Expected Graduates
Percentage
20
65.00
92
76.09
636
87.11
191
69.63
31
64.52
49
79.59

2012 AMO
90TH PCTL
85.56
94.00
72.23
94.00
2012 AMO
90TH PCTL
85.56
94.00
72.23
94.00
2012 AMO
75.49
84.38
85.73
71.56
73.33
68.91

**** FINAL REPORT - REDACTED ****
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