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Reports
Report-1 Chair's Report
Presenter: Brenda Gullett

Report-2 Commissioner's Report
Presenter: Dr. Tom Kimbrell

Report-3 Update on Common Core State Standards, PARCC and School Improvement
Information is provided to keep the State Board of Education apprised of the Department's work activities associated
with college and career readiness and school improvement.
Presenter: Dr. Megan Witonski

Report-4 Settlement Report
Presenter: Jeremy Lasiter

Report-5 Recognition of the National Distinguished Educator for 2013-2014 - Michelle
Hayward
Presenter: Dr. Tom Kimbrell

Report-6 Recognition of 2014 Teacher of the Year - Jonathan Crossley
Presenter: Dr. Tom Kimbrell

Report-7 Recognition of Jim Boardman, Assistant Commissioner
Presenter: Dr. Tom Kimbrell

Consent Agenda

C-1

Minutes - November 4, 2013
Presenter: Deborah Coffman

C-2

Commitment to Principles of Desegregation Settlement Agreement: Report on the
Execution of the Implementation Plan
By the Court Order of December 1, 1993, the Arkansas Department of Education (ADE) is required to file a monthly
Project Management Tool (PMT) to the court and the parties to assure its commitment to the Desegregation Plan. This
report describes the progress the ADE has made since March 15, 1994, in complying with the provisions of the
Implementation Plan (Plan) and itemizes the ADE's progress against the timelines presented in the Plan. The
December report summarizes the PMT for November.
Presenter: John Hoy and Willie Morris

C-3

Newly Employed, Promotions and Separations
The applicant data from this information is used to compile the Applicant Flow Chart forms for the Affirmative Action
Report, which demonstrates the composition of applicants through the selecting, hiring, promoting and terminating
process.
Presenter: Dr. Karen Walters and Clemetta Hood

C-4

Report on Waivers to School Districts for Teachers Teaching Out of Area for
Longer than Thirty (30) Days, Ark. Code Ann. §6-17-309.
Arkansas Code Annotated §6-17-309 requires local school districts to secure a waiver when classrooms are staffed
with unlicensed teachers for longer than 30 days. Requests were received from 30 school districts covering a total of
139 waivers. There were also requests for long-term substitutes from 16 school districts requesting a total of 16
waivers for long-term substitutes. None of these requests were from a district in academic distress. These requests
have been reviewed, and either approved or denied by Department Staff, and are consistent with program guidelines.
Presenter: Dr. Karen Walters

C-5

Review of Loan and Bond Applications
Pursuant to Arkansas Code Annotated §6-20-805 and § 6-20-1205, the State Board of Education must approve all
Revolving Loan Fund and Commercial Bond applications, with the exception of non-voted refunding of commercial
bond issues that meet the minimum savings as required by the Rules and Regulations Governing Loan and Bond
Applications, Section 9.02. It is recommended that the State Board of Education review the following:
Revolving Loans – 1 School Bus;
Commercial Bonds – 3 - 2ndLien – Recommend Approval;
2 Voted – Recommend Approval
Presenter: Cindy Hollowell and Amy Woody

C-6

Review of QZAB Allocation Application
The Qualified Zone Academy Bond (QZAB) program is a funding instrument, created in 1997, to assist school districts
in implementing school renovations and repairs and in developing new programs to enhance technology and better
prepare students for the rigors of the workplace. An important feature is that QZABs, as a tax-credit debt instrument,
may be issued at a reduced or zero interest rate. A total of $13,391,000 in authorization is available for allocation in
this cycle. This total represents the full amount of 2011, 2012 and 2013 Arkansas allocations. The 2011 allocation of
$4,637,000 will expire December 31, 2013 if not authorized and issued prior to the deadline. The total allocation

requested in this cycle is $2,100,000 and is valid only if the State Board approves the recommendation of the QZAB
Committee as stated herein. It is requested that the State Board of Education review the following recommendation of
the QZAB Committee concerning the application for QZAB allocation:
Newport - Recommended Approval - $2,100,000
Presenter: Cindy Hollowell

C-7

Adoption of State Board of Education Meeting Dates for Calendar Year 2014
Arkansas statute requires that each constitutional board and commission set proposed dates for the next calendar year
at the last regular meeting of each calendar year. Department staff propose to change the regular meeting dates to the
second Thursday and Friday of each month.
Presenter: Deborah Coffman

C-8

Annual Reports for Academics Plus Charter School, Arkansas Virtual Academy,
and Benton County School of the Arts
On April 9, 2012, the State Board of Education renewed the charters for Academics Plus Charter School, Arkansas
Virtual Academy, and Benton County School of the Arts for three years. During the renewal process, annual reviews
were requested. The reports include demographic data and progress toward meeting the academic goals approved
during renewal. The reports were presented and approved in the consent agenda by the Charter Authorizing Panel on
November 13, 2013.
Presenter: Mary Perry

C-9

Consideration of the Recommendation of the Professional Licensure Standards
Board for Case #12-148 – LaKenya Takako Riley
Violation of Standard 1: An educator maintains a professional relationship with each student, both in and outside the
classroom. Recommendation: The Professional Licensure Standards Board’s Ethics Subcommittee is recommending
that LaKenya Takako Riley be issued a Written Warning. Ms. Riley was notified by letter dated, September 19, 2013,
of the recommendation of the Ethics Subcommittee. She accepted the recommendation on October 15, 2013.
Presenter: Michael Smith

C-10

Consideration of the Recommendation of the Professional Licensure Standards
Board for Case #T13-006 – Angela Mynette Drennan
Violation of Standard 2: An educator maintains competence regarding skills, knowledge, and dispositions relating to
his/her organizational position, subject matter, and/or pedagogical practice. Recommendation: The Professional
Licensure Standards Board’s Ethics Subcommittee is recommending that Angela Mynette Drennan be issued a Written
Warning. Ms. Drennan was notified by letter, dated October 18, 2013, of the recommendation of the Ethics
Subcommittee. She accepted the recommendation on October 28, 2013.
Presenter: Michael Smith

C-11

Consideration of the Recommendation of the Professional Licensure Standards
Board for Case #13-146 – Jeremy Rondal Wortham
Violation of Standard 1: An educator maintains a professional relationship with each student, both in and outside the
classroom. Recommendation: The Professional Licensure Standards Board’s Ethics Subcommittee is recommending
that Jeremy Rondal Wortham be issued a Written Warning.

Mr. Wortham was notified by letter, dated September 19,

2013, of the recommendation of the Ethics Subcommittee. The certified letter was delivered and signed for on
September 23, 2013. Mr. Wortham did not respond within the required time period.

Presenter: Michael Smith

C-12

Consideration of the Recommendation of the Professional Licensure Standards
Board for Case #13-151 – Edward Lynn Jones
Violation of Standard 1: An educator maintains a professional relationship with each student, both in and outside the
classroom. Recommendation: The Professional Licensure Standards Board’s Ethics Subcommittee is recommending
that Edward Lynn Jones be issued a Written Reprimand, a fine of $50, and mandatory training on suicide/mental health
awareness by a licensed professional within six (6) months of the State Board’s Order. Mr. Jones was notified by
letter, dated September 19, 2013, of the recommendation of the Ethics Subcommittee. The certified letter was
delivered and signed for on September 23, 2013. He accepted the recommendation on November 12, 2013.
Presenter: Michael Smith

C-13

Consideration of Voluntary Surrender of Arkansas Educator’s License – Case #14006 – Harold William Cotton
Harold William Cotton surrendered his teaching license as evidenced by his signed consent form dated October 28,
2013. Arkansas law does not provide for the mere surrender of a license. As a result, the Board’s acceptance of the
surrender of his license will result in its permanent revocation.
Presenter: Michael Smith and Cheryl Reinhart

C-14

Consideration of Voluntary Surrender of Arkansas Educator’s License – Case #13034 – Courtney Elizabeth Speer
Courtney Elizabeth Speer surrendered her teaching license as evidenced by her signed consent form dated October
30, 2013. Arkansas law does not provide for the mere surrender of a license. As a result, the Board’s acceptance of
the surrender of her license will result in its permanent revocation.
Presenter: Michael Smith and Cheryl Reinhart

Action Agenda
A-1

Consideration for Removal of Alpena School District from Fiscal Distress
Classification effective December 9, 2013.
The Alpena School District was classified in Fiscal Distress for the 2012-13 school year. The Department has
conducted on-site technical evaluations and assistance, off-site assistance, and analysis of the financial status of the
Alpena School District. The Department is reporting that the Alpena School District has currently corrected all criteria
for being removed from Fiscal Distress. Attached is a letter from the Alpena School District petitioning the State Board
for removal of Fiscal Distress status. The Department recommends that the Alpena School District be removed from
Fiscal Distress effective December 9, 2013. The Board is requested to accept and approve this petition in
compliance with Ark. Code Ann. §6-20-1908(c), which requires a District in Fiscal Distress to petition the State Board of
Education for removal from Fiscal Distress status after the Department has certified in writing that the school district
has corrected all criteria for being classified as in Fiscal Distress and has complied with all Department
recommendations and requirements for removal from Fiscal Distress.
Presenter: Hazel Burnett

A-2

Consideration for Removal of Brinkley School District from Fiscal Distress
Classification Effective December 9, 2013.
The Brinkley School District was classified in Fiscal Distress for the 2012-13 school year. The Department has
conducted on-site technical evaluations and assistance, off-site assistance, and analysis of the financial status of the
Brinkley School District. The Department is reporting that the Brinkley School District has currently corrected all criteria

for being removed from Fiscal Distress. Attached is a letter from the Brinkley School District petitioning the State Board
for removal of Fiscal Distress status. The Department recommends that the Brinkley School District be removed from
Fiscal Distress effective December 9, 2013. The Board is requested to accept and approve this petition in compliance
with Ark. Code Ann. §6-20-1908(c), which requires a District in Fiscal Distress to petition the State Board of Education
for removal from Fiscal Distress status after the Department has certified in writing that the school district has corrected
all criteria for being classified as in Fiscal Distress and has complied with all Department recommendations and
requirements for removal from Fiscal Distress.
Presenter: Hazel Burnett

A-3

Consideration for Removal of Hartford School District from Fiscal Distress
Classification Effective December 9, 2013
The Hartford School District was classified in Fiscal Distress for the 2012-13 school year. The Department has
conducted on-site technical evaluations and assistance, off-site assistance, and analysis of the financial status of the
Harford School District. The Department is reporting that the Hartford School District has currently corrected all criteria
for being removed from Fiscal Distress. Attached is a letter from the Hartford School District petitioning the State
Board for removal of Fiscal Distress status. The Department recommends that the Hartford School District be removed
from Fiscal Distress effective December 9, 2013. The Board is requested to accept and approve this petition in
compliance with Ark. Code Ann. §6-20-1908(c), which requires a District in Fiscal Distress to petition the State Board of
Education for removal from Fiscal Distress status after the Department has certified in writing that the school district
has corrected all criteria for being classified as in Fiscal Distress and has complied with all Department
recommendations and requirements for removal from Fiscal Distress.
Presenter: Hazel Burnett

A-4

Consideration for Removal of Hermitage School District from Fiscal Distress
Classification Effective December 9, 2013
The Hermitage School District was classified in Fiscal Distress for the 2012-13 school year. The Department has
conducted on-site technical evaluations and assistance, off-site assistance, and analysis of the financial status of the
Hermitage School District. The Department is reporting that the Hermitage School District has currently corrected all
criteria for being removed from Fiscal Distress. Attached is a letter from the Hermitage School District petitioning the
State Board for removal of Fiscal Distress status. The Department recommends that the Hermitage School District be
removed from Fiscal Distress effective December 9, 2013. The Board is requested to accept and approve this petition
in compliance with Ark. Code Ann. §6-20-1908(c), which requires a District in Fiscal Distress to petition the State Board
of Education for removal from Fiscal Distress status after the Department has certified in writing that the school district
has corrected all criteria for being classified as in Fiscal Distress and has complied with all Department
recommendations and requirements for removal from Fiscal Distress.
Presenter: Hazel Burnett

A-5

Consideration for Adoption of the Revised Foreign Language Frameworks
Arkansas Law and ADE rules require the periodic revision of all curriculum frameworks. Content areas are due for
revision every six years. The Arkansas frameworks for foreign languages were last revised in 2007; therefore, the ADE
convened a revision committee during the summer of 2013 to develop recommendations to revise the frameworks. In
accordance with Arkansas law and ADE rules, the committee consisted of representatives of urban, suburban, and rural
districts and all five ACTAAP regions. The group included instructors of seven foreign languages ranging from
kindergarten through the university level. The Curriculum and Instruction Unit recommends the adoption of the
following revised frameworks: Modern Languages I-IV, to replace the group of twenty separate frameworks that
currently guide the instruction of modern languages at the secondary school level; Spanish for Heritage and Native

Speakers I-III, to replace the group of three frameworks that currently guide Spanish instruction at the secondary
school level for students whose native or home language is Spanish; Latin I-II, to replace the pair of frameworks that
currently guide the instruction of Latin at the secondary school level; K-8 Foreign Languages Acquisition; and K-8
Foreign Language Experiences. Contigent upon approval, these curriculum frameworks will be used in instruction in
the 2014-2015 school year.
Presenter: Dr. Tracy Tucker, Director of Curriculum and Instruction

A-6

Consideration for Public Comment: Arkansas Department of Education Rules
Governing How to Meet the Needs of Children With Dyslexia
Act 1294 of 2013 created an additional subchapter in Ark. Code Ann. Title 6, Chapter 40, to add §§ 6-40-101, et
seq., an Act to ensure that children with dyslexia have their needs met by the public school system. The promulgation
of these rules are based on legislative action. This is the first time this rule has been presented to the Board.
Accordingly, Department staff respectfully requests the State Board approve the proposed rules for a public comment
period.
Presenter: Valerie Bailey

A-7

Consideration for Final Approval: Arkansas Department of Education Rules
Governing the Administration of Glucagon to Arkansas Public School Students
Suffering From Diabetes
Act 1232 of 2013 amended Ark. Code Ann. § 17-87-103 regarding the administration of glucagon by volunteer trained
school personnel. The revisions to these rules are based on the legislative changes. The State Board released these
rules for public comment on October 14, 2013. A public hearing was held on October 31, 2013. Written comments
were received during the public comment period. No changes were made based on the comments. Department staff
respectfully requests that the State Board give final approval to these rules.
Presenter: Kendra Clay

A-8

Charter Authorizing Panel Action on Requested Open-Enrollment Public Charter
School Application: Capitol City Lighthouse Charter School, North Little Rock,
Arkansas
On November 13-14, 2013, the Charter Authorizing Panel conducted hearings for open-enrollment charter applicants
wanting to open schools in 2014-2015. Representatives of Capitol City Lighthouse Charter School appeared before
the panel on November 13 (See 04:07 of the video recording of the meeting.) and requested that Lighthouse
Academies of Central Arkansas, Inc., the sponsoring entity, be allowed to open a charter in North Little Rock to serve
students in grades K-12 with a maximum enrollment of 750. Representatives of the North Little Rock School District
and the Little Rock School District spoke in opposition to the charter. By a 5-1 vote, the panel denied the application
for Capitol City Lighthouse Charter School. No request for the State Board of Education to review the decision made
by the panel was submitted. The State Board may exercise a right of review of a determination made by the Charter
Authorizing Panel and conduct a hearing on the Charter Authorizing Panel determination at the State Board's January
2014 meeting.
Presenter: Mary Perry

A-9

Charter Authorizing Panel Action on Open-Enrollment Public Charter School
Application: Young Adult Magic Johnson Bridgescape Academy of Crittenden
County, Sunset, Arkansas
On November 13-14, 2013, the Charter Authorizing Panel conducted hearings for open-enrollment charter applicants
wanting to open schools in 2014-2015. Representatives of Young Adult Magic Johnson Bridgescape Academy of

Crittenden County appeared before the panel on November 14 (See 04:28 of the video recording of the meeting.) and
requested that Osceola Communication, Business and Arts, Inc., the sponsoring entity, be allowed to open a charter in
Sunset to serve students in grades 9-12 with a maximum enrollment of 250. A representative of the South Mississippi
County School District spoke to the panel. By unanimous vote, the panel tabled the application for Young Adult Magic
Johnson Bridgescape Academy of Crittenden County. The hearing for the Young Adult Magic Johnson Bridgescape
Academy of Crittenden County charter application continued on November 21, 2013. Representatives from the Marion
School District and the West Memphis School District responded to inquiries from Charter Authorizing Panel members.
With a vote of 5-1, the panel denied the application for the Young Adult Magic Johnson Bridgescape Academy of
Crittenden County. No request for the State Board of Education to review the decision made by the panel was
submitted. The State Board may exercise a right of review of a determination made by the Charter Authorizing Panel
and conduct a hearing on the Charter Authorizing Panel determination at the State Board's January 2014 meeting.
Presenter: Mary Perry

A-10

Charter Authorizing Panel Action on Open-Enrollment Public Charter School
Application: Young Adult Magic Johnson Bridgescape Academy of Mississippi
County, Osceola, Arkansas
On November 13-14, 2013, the Charter Authorizing Panel conducted hearings for open-enrollment charter applicants
wanting to open schools in 2014-2015. Representatives of Young Adult Magic Johnson Bridgescape Academy of
Mississippi County appeared before the panel on November 14 (See 06:48 of the video recording of the meeting.) and
requested that Osceola Communication, Business and Arts, Inc., the sponsoring entity, be allowed to open a charter in
Osceola to serve students in grades 9-12 with a maximum enrollment of 250. A representative of the South
Mississippi County School District spoke to the panel. By a vote of 3-2 with one panel member absent for the vote, the
panel tabled the application for Young Adult Magic Johnson Bridgescape Academy of Mississippi County. The hearing
for the Young Adult Magic Johnson Bridgescape Academy of Mississippi County charter application continued on
November 21, 2013. By unanimous vote, the panel denied the application for Young Adult Magic Johnson
Bridgescape Academy of Mississippi County. No request for the State Board of Education to review the decision made
by the panel was submitted. The State Board may exercise a right of review of a determination made by the Charter
Authorizing Panel and conduct a hearing on the Charter Authorizing Panel determination at the State Board's January
2014 meeting.
Presenter: Mary Perry

A-11

Charter Authorizing Panel Action on Requested Open-Enrollment Public Charter
School Amendments: Arkansas Virtual Academy (ARVA)
The State Board of Education approved the application for ARVA on October 13, 2004. The charter is approved to
serve students in grades K-12 with a maximum enrollment of 3,000. Representatives of ARVA appeared before the
Charter Authorizing Panel on November 13, 2013, and the panel approved the requested amendments to the current
charter. No request for the State Board of Education to review the decision made by the panel was submitted. The
State Board may exercise a right of review of a determination made by the Charter Authorizing Panel and conduct a
hearing on the Charter Authorizing Panel determination at the State Board's January 2014 meeting.
Presenter: Mary Perry

A-12

Charter Authorizing Panel Action on Requested Open-Enrollment Public Charter
School Amendments: KIPP Delta Public Schools
The State Board of Education approved the application for KIPP Delta Public Schools on March 11, 2002. The charter
is approved to serve students in grades K-12 with a maximum enrollment of 1,550. Representatives of KIPP appeared
before the Charter Authorizing Panel on November 13, 2013, and the panel approved the requested amendments to

the current charter. No request for the State Board of Education to review the decision made by the panel was
submitted. The State Board may exercise a right of review of a determination made by the Charter Authorizing Panel
and conduct a hearing on the Charter Authorizing Panel determination at the State Board's January 2014 meeting.
Presenter: Mary Perry

A-13

Charter Authorizing Panel Action on Requested Open-Enrollment Public Charter
School Amendments: Northwest Arkansas Classical Academy
The State Board of Education approved the application for Northwest Arkansas Classical Academy on November 1,
2012. The charter is approved to serve students in grades K-12 with a maximum enrollment of 685. Representatives
of Northwest Arkansas Classical Academy appeared before the Charter Authorizing Panel on November 13, 2013, and
requested multiple waivers of laws and rules via the charter amendment request process. The panel approved some of
the requested waivers and denied some of the requested waivers. No request for the State Board of Education to
review the decision made by the panel was submitted. The State Board may exercise a right of review of a
determination made by the Charter Authorizing Panel and conduct a hearing on the Charter Authorizing Panel
determination at the State Board's January 2014 meeting.
Presenter: Mary Perry

A-14

Charter Authorizing Panel Action on Requested Open-Enrollment Public Charter
School Amendments: Premier High School of Little Rock
The State Board of Education approved the application for Premier High School of Little Rock on November 1, 2012.
The charter is approved to serve students in grades 9-12 with a maximum enrollment of 240. Representatives
of Premier High School of Little Rock appeared before the Charter Authorizing Panel on November 13, 2013, and
requested multiple waivers of laws and rules via the charter amendment request process. The panel granted approval
for Premier High School of Little Rock to withdraw some of the requested waivers and approved all of the waiver
requests that were not withdrawn. No request for the State Board of Education to review the decision made by the
panel was submitted. The State Board may exercise a right of review of a determination made by the Charter
Authorizing Panel and conduct a hearing on the Charter Authorizing Panel determination at the State Board's January
2014 meeting.
Presenter: Mary Perry

A-15

Charter Authorizing Panel Action on Requested Open-Enrollment Public Charter
School Amendments: Quest Middle School of Pine Bluff
The State Board of Education approved the application for Quest Middle School of Pine Bluff on November 1, 2012.
The charter is approved to serve students in grades 5-12 with a maximum enrollment of 460. Representatives
of Quest Middle School of Pine Bluff appeared before the Charter Authorizing Panel on November 13, 2013, and
requested multiple waivers of laws and rules via the charter amendment request process. The panel granted approval
for Quest Middle School of Pine Bluff to withdraw some of the requested waivers and approved all of the waiver
requests that were not withdrawn. No request for the State Board of Education to review the decision made by the
panel was submitted. The State Board may exercise a right of review of a determination made by the Charter
Authorizing Panel and conduct a hearing on the Charter Authorizing Panel determination at the State Board's January
2014 meeting.
Presenter: Mary Perry

A-16

Charter Authorizing Panel Action on Requested Open-Enrollment Public Charter
School Amendment: Arkansas School for Integrated Academics and Technologies
(SIATech)

The State Board of Education approved the application for SIATech on January 14, 2011. The charter is approved to
serve students in grades 9-12 with a maximum enrollment of 275. Representatives of SIATech appeared before the
Charter Authorizing Panel on November 13, 2013, and the panel approved the requested amendment to the current
charter. No request for the State Board of Education to review the decision made by the panel was submitted. The
State Board may exercise a right of review of a determination made by the Charter Authorizing Panel and conduct a
hearing on the Charter Authorizing Panel determination at the State Board's January 2014 meeting.
Presenter: Mary Perry

A-17

Charter Authorizing Panel Action on Requested District Conversion Public Charter
School Amendments: Washington Academy in the Texarkana School District
The State Board of Education approved the application for Washington Academy on January 14, 2013. The charter is
approved to serve students in grades 9-12 with a maximum enrollment of 160. Representatives of Washington
Academy appeared before the Charter Authorizing Panel on November 13, 2013, and the panel approved the
requested amendments to the current charter. No request for the State Board of Education to review the decision
made by the panel was submitted. The State Board may exercise a right of review of a determination made by the
Charter Authorizing Panel and conduct a hearing on the Charter Authorizing Panel determination at the State Board's
January 2014 meeting.
Presenter: Mary Perry

A-18

Little Rock School District Request for Review: Exalt Academy of Southwest Little
Rock, Little Rock, Arkansas
On November 13-14, 2013, the Charter Authorizing Panel conducted hearings for open-enrollment charter applicants
wanting to open schools in 2014-2015. Representatives of Exalt Academy of Southwest Little Rock appeared before
the panel on November 13 (See 6:15 of the video recording of the meeting.) and requested that Exalt Education, Inc.,
the sponsoring entity, be allowed to open a charter in Little Rock to serve students in grades K-8 with a maximum
enrollment of 540. A representative of the Little Rock School District spoke in opposition to the charter. By unanimous
vote, the panel approved the application for Exalt Academy of Southwest Little Rock. Pursuant to Ark. Code Ann. § 623-701 et seq., the Little Rock School District requests that the State Board of Education conduct a hearing at its
January 2014 meeting to review the decision made by the Charter Authorizing Panel.
Presenter: Mary Perry

A-19

Little Rock School District Request for Review: Quest Middle School of West Little
Rock, Little Rock, Arkansas
On November 13-14, 2013, the Charter Authorizing Panel conducted hearings for open-enrollment charter applicants
wanting to open schools in 2014-2015. Representatives of Quest Middle School of West Little Rock appeared before
the panel on November 14 (See 11:20 of the video recording of the meeting.) and requested that Responsive
Education Solutions, the sponsoring entity, be allowed to open a charter in Little Rock to serve students in grades 6-12
with a maximum enrollment of 490. A representative of the Little Rock School District spoke in opposition to the
charter. By unanimous vote, the panel approved the application for Quest Middle School of West Little Rock. Pursuant
to Ark. Code Ann. § 6-23-701 et seq., the Little Rock School District requests that the State Board of Education conduct
a hearing at its January 2014 meeting to review the decision made by the Charter Authorizing Panel.
Presenter: Mary Perry

A-20

Applicant Request for Review: Ozark College and Career Academy, Springdale,
Arkansas
On November 13-14, 2013, the Charter Authorizing Panel conducted hearings for open-enrollment charter applicants

wanting to open schools in 2014-2015. A representative of the Ozark College and Career Academy appeared before
the panel on November 13 (See 7:46 of the video recording of the meeting.) and requested that Ozark, Inc., the
sponsoring entity, be allowed to open a charter in Springdale to serve students in grades K-12 with a maximum
enrollment of 250. A representative of the Springdale School District spoke in opposition to the charter. With a vote
of 5-1, the panel denied the application for the Ozark College and Career Academy. Pursuant to Ark. Code Ann. § 623-701 et seq., the applicant requests that the State Board of Education conduct a hearing at its January 2014 meeting
to review the decision made by the Charter Authorizing Panel.
Presenter: Mary Perry

A-21

Applicant Request for Review: Redfield Tri-County Charter School, Redfield,
Arkansas
On November 13-14, 2013, the Charter Authorizing Panel conducted hearings for open-enrollment charter applicants
wanting to open schools in 2014-2015. A representative of the Redfield Tri-County Charter School appeared before
the panel on November 14 (See 02:28 of the video recording of the meeting.) and requested that Redfield Tri-County
Charter School, the sponsoring entity, be allowed to open a charter in Redfield to serve students in grades 5-12 with a
maximum enrollment of 375. By unanimous vote, the panel denied the application for Redfield Tri-County Charter
School. Pursuant to Ark. Code Ann. § 6-23-701 et seq., the applicant requests that the State Board of Education
conduct a hearing at its January 2014 meeting to review the decision made by the Charter Authorizing Panel.
Presenter: Mary Perry

A-22

Hearing on Waiver Request for Teaching License – Steven Trulock
Steven Trulock is a licensed educator who has requested a waiver of the grounds for nonrenewal of his standard
teaching license. In 2005, Mr. Trulock was found guilty of a disqualifying offense under Ark. Code Ann. § 6-17-410(c).
Mr. Trulock represents himself.
Presenter: Cheryl Reinhart

A-23

Hearing on Recommendation for Revocation of Teaching License – Cody Martin
Cody Martin is a licensed educator who has a report of a “true finding” of child maltreatment on the Child Maltreatment
Central Registry. On August 27, 2013, the Department of Human Services Office of Appeals and Hearings upheld the
true finding. No further appeals have been filed. No request for a waiver has been received. The Department
recommends revocation of Mr. Martin’s teaching license.
Presenter: Cheryl Reinhart

Reports
Report-1 Public Comment: Karen Lamoreaux
Presenter: Karen Lamoreaux

Minutes
State Board of Education Meeting
Monday, November 4, 2013
The State Board of Education met Monday, November 4, 2013, in the auditorium
of the Department of Education building. Chair Brenda Gullett called the meeting
to order at 9 a.m.
Present: Brenda Gullett, Chair; Sam Ledbetter, Vice-Chairman; Alice Mahony;
Dr. Jay Barth; Vicki Saviers; Toyce Newton; Diane Zook; Joe Black; Alexia
Weimer, Teacher of the Year; and Dr. Tom Kimbrell, Commissioner
Present by Phone: Mireya Reith

Reports
Chair's Report
Ms. Gullett recently attended the opening of the Lakeside Junior High School in
Springdale.
Ms. Mahony traveled to Monticello and Camden to meet with counselors and
share information regarding the military compact.
Commissioner's Report
Commissioner Kimbrell reported the recent Special Session allocated resources
for public school employee health insurance. Facilities and professional
development funds were utilized. Rules for professional development will need
to be revised for 2014-2015. A task force was identified to study public school
employee health insurance. Commissioner Kimbrell recognized Mr. Tony Wood,
Deputy Commissioner, for his work during the Special Session.
Commissioner Kimbrell recognized Mr. Andrew Tolbert, State Superintendent of
the Office of Intensive Support. Mr. Tolbert introduced Jeff Martello, Director of
Fiscal Services, and Janice Streeter, Director of Learning Services. Mr. Tolbert
outlined the goals of the Office of Intensive Support. The team will be working
with schools in distress and state takeover. The Office of Intensive Support is
funded from an ADE grant but will become self-sustaining in the future.
Update on Common Core State Standards, PARCC and School
Improvement
Dr. Megan Witonski, Assistant Commissioner for the Division of Learning
Services, reported a team is working on a communication plan. In partnership
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with Arkansas IDEAS, a new STEM website is available to show videos of STEM
classrooms. The division continues to work on content standards and next
generation assessments. Staff will be attending a conference on Universal
Design for Learning (UDL).
Recognition of the 2014 Arkansas Superintendent of the Year - Dr. Kim
Wilbanks
Dr. Kimbrell recognized Dr. Richard Abernathy, Executive Director of AAEA. Dr.
Abernathy reported the American Association of School Administrators (AASA)
National Superintendent of the Year program, sponsored by ARAMARK
Education, ING and AASA, pays tribute to the talent and vision of the men and
women who lead the nation’s public schools. Candidates are judged on the
following criteria: leadership for learning, communication, professionalism, and
community involvement. Each state association of school administrators selects
a State Superintendent of the Year. These superintendents are then in the
running for National Superintendent of the Year and will be recognized and
honored at the AASA National Conference on Education.
Dr. Kimbrell recognized Dr. Kim Wilbanks, 2014 Arkansas Superintendent of the
Year and outlined the many contributions Dr. Wilbanks has made to education.
Dr. Wilbanks thanked the State Board members for their continued support of
educators.
Representative Harold Copenhaver, D-58, presented a plague to Dr. Wilbanks.
PCSSD Fiscal Distress and Facilities Plan Report
Ms. Mahony stated that PCSSD did a fabulous job recently with the bus incident
and caring for the students and staff. The cameras did a great job of recording
the incident. Dr. Guess recognized the bus driver for her role in keeping students
safe.
Dr. Guess reported the district is working hard to become unitary. The district is
concerned about facilities in its efforts to become unitary. PCSSD supports
Jacksonville becoming its own district. Many updates have been made to
facilities including roofing, paving parking lots, renovation of bathrooms, and
updated heating and cooling systems. Dr. Guess outlined a proposed facilities
plan for PCSSD.
Priority Schools Report
Mr. John Hoy, Assistant Commissioner for the Division of Public School
Accountability, presented a list of the schools identified as priority schools. Mr.
Elbert Harvey, School Improvement Coordinator, reported each priority school
was assigned a school improvement specialist (SIS) that was on-site at least one
!
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day per week. The SIS worked with building leadership to understand the ESEA
Flexibility document and to design the priority improvement plan (PIP). The SIS
worked with the leadership team and external providers to identify root causes of
issues and design an improvement plan for success.
Dr. Kimbrell reported the ADE would have updated information regarding ESEA
Flexibility in December.

Consent Agenda
Progress Report on Status of Districts Classified in Fiscal Distress
Mr. Mike Hernandez, Assistant Commissioner for Fiscal and Administrative
Services, and Ms. Hazel Burnett, Director of Fiscal Distress, reported currently
nine districts are classified as being in Fiscal Distress. Department staff conducts
on-site visits, reviews district financial improvement plans and financial reports,
and works with Fiscal Distress districts on issues specific to the individual
districts. The nine districts in Fiscal Distress are Alpena, Brinkley, Hartford,
Helena-West Helena, Hermitage, Hughes, Mineral Springs, Pulaski County
Special, and Western Yell County.
Minutes – October 14, 2013 Amendment
Ms. Zook requested the Minutes for October 14, 2013 be amended referencing
action item #4, Consideration for Final Approval: Proposed Rules Governing
Background Checks and Licensure Revocation, to include substitutes in the
statement: Ms. Zook encouraged superintendents to require contracted
food workers, substitutes and bus drivers to meet background checks.
Dr. Barth moved, seconded by Ms. Mahony, to approve the consent agenda.
The motion carried unanimously.
Items included in the Consent Agenda:
•
•
•
•
•
•
•
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Minutes - October 14, 2013
Commitment to Principles of Desegregation Settlement Agreement:
Report on the Execution of the Implementation Plan
Newly Employed, Promotions and Separations
Report on Waivers to School Districts for Teachers Teaching Out of Area
for Longer than Thirty (30) Days, Ark. Code Ann. §6-17-309
Progress Report on Status of Districts Classified in Fiscal Distress
Consideration of the Recommendation of the Professional Licensure
Standards Board for Case #13-141—Michelle Dawn Harper
Consideration of Voluntary Surrender of Arkansas Educator’s License—
Case #12-061—Brittany Lynn Burns
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Action Agenda
Proposed School Board Resolution
The Arkansas School Boards Association requested the Board acknowledge
local school boards with a resolution. Horace Smith reported January is School
Board month recognizing the contributions of school board members.
Ms. Saviers moved, seconded by Ms. Zook, to approve a Board resolution
recognizing Arkansas School Board members. The motion carried unanimously.
The Board considered A-2 and A-3 together.
A-2 Consideration of New Rule for Public Comment: Proposed Rules
Governing the Leader Excellence and Development System
The Department recommended the promulgation of a new rule to be known as
the Rules Governing the Leader Excellence and Development System (LEADS)
to implement an administrator evaluation system for school districts to evaluate
administrators that weights an administrator evaluation on student performance
and growth to the same extent as provided for teachers under the Teacher
Excellence and Support System, pursuant to Ark. Code Ann. § 6-17-2809 and
Act 709 of 2013.
A-3 Consideration for Public Comment: Rules Governing Ethical Guidelines
and Prohibitions for Educational Administrators, Employees, Board
Members, and Other Parties
Act 608 of 2013 amended Ark. Code Ann. § 6-24-101 et seq. relating to ethical
prohibitions for administrators, board members, and employees. Revisions to
these rules include the necessary changes based on Act 608 of 2013. The
State Board approved these revisions for public comment on September 9, 2013.
Public comments were received and additional revisions were made to the rules
as a result of the comments. Department staff requested the State Board
approve the proposed rules for a second public comment period.
Ms. Mahony moved, seconded by Mr. Ledbetter, to approve for public comment
the Proposed Rules Governing the Leader Excellence and Development System
and the Rules Governing Ethical Guidelines and Prohibitions for Educational
Administrators, Employees, Board Members, and Other Parties. The motion
carried unanimously.
Consideration for Final Approval: Rules Governing the School District
Educational Excellence Trust Funds
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Acts 1138 and 1278 of 2013 amended Arkansas law related to Educational
Excellence Trust Funds. Additionally, the current version of the Arkansas
Department of Education Rules Governing School District Educational
Excellence Trust Funds has not been revised since 1996. The State Board
approved these revisions for a second public comment period on September 9,
2013. No public comments were received. Department staff requested the State
Board give final approval to these rules.
Ms. Saviers moved, seconded by Ms. Newton, to approve the Rules Governing
the School District Educational Excellence Trust Funds. The motion carried
unanimously.
Hearing on Waiver Request for Teaching License – Melvin T. Ewart
Melvin T. Ewart holds a lifetime teaching license. The Department notified Mr.
Ewart that a background check conducted for the purpose of his employment at
an Arkansas school district revealed a disqualifying offense under Ark.
Code Ann. § 6-17-410(c). On October 15, 2013, Mr. Ewart requested a hearing
before the State Board to seek a waiver of the offense. Mr. Ewart represented
himself. Professional Licensure Standards Board (PLSB) Attorney Cheryl
Reinhart said the Department had insufficient information to make a
recommendation.
Mr. Ledbetter asked Ms. Reinhart to work with Mr. Ewart to gather the requested
official records regarding the disqualifying offense. Mr. Ewart said he would
comply with the Board request. The action item will be placed on the agenda for
a future board meeting.
Ms. Newton moved, seconded by Ms. Saviers, to take no action on the Waiver
Request for Teaching License – Melvin T. Ewart. The motion carried
unanimously.
Request to Speak – Public Comment
Dr. Barth moved, seconded by Ms. Saviers, to allow five minutes for the
Campaign to End Aids spokesperson, Kari Coffman, to speak to the Board. The
motion carried unanimously.
Kari Coffman, spokesperson for Campaign to End Aids, read a letter about the
September event at Pea Ridge School District when three students were denied
attendance.
Request to Speak – Public Comment
Ms. Newton moved, seconded by Ms. Mahony, to deny Kevin Baer a request to
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speak before the Board. The motion carried unanimously.

Adjournment
The meeting adjourned at 12:38 p.m.
Minutes recorded by Deborah Coffman.
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ADE’S PROJECT MANAGEMENT TOOL EXECUTIVE SUMMARY
NOVEMBER 30, 2013
This document summarizes the progress that ADE has made in complying with the provisions of the
Implementation Plan during the month of November 2013.
IMPLEMENTATION PHASE ACTIVITY
I.

Financial Obligations
A.

As of October 31, 2013, State Foundation Funding payments paid for FY 13/14
totaled $16,814,823 to LRSD, $10,042,182 to NLRSD, and $12,201,070 to PCSSD.

B.

As of October 31, 2013, the Magnet Operational Charge paid for FY 13/14 totaled
$14,296,899. The allotment for FY 13/14 was $14,296,899.

C.

As of October 31, 2013, the M-to-M incentive checks paid for FY 13/14 totaled
$1,211,127 to LRSD, $1,235,469 to NLRSD, and $3,182,085 to PCSSD.

D.

ADE pays districts three equal installments each year for their transportation budgets.
1.

In November 2012, General Finance made the last one-third payment to the
Districts for their FY 11/12 transportation budgets. As of December 31, 2012,
transportation payments for FY 11/12 totaled $4,623,452.01 to LRSD,
$1,161,173.60 to NLRSD, and $2,878,275.70 to PCSSD.

2.

In November 2012, General Finance made the first one-third payment to the
Districts for their FY 12/13 transportation budgets. As of December 31, 2012,
transportation payments for FY 12/13 totaled $1,530,000.00 to LRSD,
$401,121.35 to NLRSD, and $1,151,841.67 to PCSSD.

3.

In March 2013, General Finance made the second one-third payment to the
Districts for their FY 12/13 transportation budgets. As of March 31, 2013,
transportation payments for FY 12/13 totaled $1,530,000.00 to LRSD,
$401,121.35 to NLRSD, and $1,151,841.67 to PCSSD.

E.

The Office of State Procurement have received the final expenditures and estimated
expenditures for the Little Rock School District and PCSSD. The Office of State
Procurement is still waiting on expenditure information from the North Little Rock
School District. As soon as the North Little Rock School District’s expenditures are
received, the Office of State Procurement will proceed with the final payment for 20122013 and the first payment for 2013-2014.

F.

In July 2012, Finance paid the Magnet Review Committee $92,500. This was the total
amount due for FY12/13.

G.

In July 2012, Finance paid the Office of Desegregation Monitoring $200,000. This was
the total amount due for FY 12/13.

II.

Monitoring Compensatory Education
On October 3, 2013, the ADE Implementation Phase Working Group met to review the
Implementation Phase activities from the previous quarter. Mr. Willie Morris, ADE Lead Planner
for Desegregation, updated the group on all relevant desegregation issues. Mr. Scott Richardson,
Assistant Attorney General, stated the depositions are over and approximately 40,000 pages of
documentation have been submitted to the parties through the discovery process. Some parties
asked for a continuance in the December trial but were denied. Trial is set for December 9, 2013
regarding the state’s motion to be relieved from the 1989 settlement agreement. ADE will
continue to provide assistance to PCSSD regarding desegregation issues in becoming unitary in
all areas. The next Implementation Phase Working Group Meeting is scheduled for January 9,
2014 at 1:30 p.m. in the ADE Auditorium.

III.

A Petition for Election for LRSD will be Supported Should a Millage be Required
Ongoing. All court pleadings are monitored monthly.

IV.

Repeal Statutes and Regulations that Impede Desegregation
On July 1, 2013, the ADE sent a letter to Little Rock School District, North Little Rock School
District, Pulaski County Special School District, Knight and Joshua Intervenors referencing
Inquiry Regarding Statutes and Regulations Affecting Desegregation. On July 29, 2013, Pulaski
County Special School District responded stating that Act 1227 of 2013 (Ark. Code Ann. 6-181901, et seq.) impedes desegregation. This statute permits students to leave their resident district
for another district without regard to the racial composition of either district. Act 1227 replaced
the School Choice Act of 1989 (Ark. Code Ann. 6-18-206).

V.

Commitment to Principles
On November 4, 2013, the Arkansas State Board of Education reviewed and approved the PMT
and its Executive Summary for the month of October.

VI.

Remediation - Evaluate the impact of the use of resources for technical assistance
On September 30 and October 1-2, 2013, Charlotte Marvell, ADE Math Specialist; Cathy
Mackey, ADE Science Assessment Specialist; Jimmy Blevins, ADE Public School Program
Advisor; Brian Ayers, Easter Seals; and staff from Questar Assessment, Inc. conducted Alternate
Portfolio Training. The training was for all school districts on how to develop the alternate
portfolio for students with disabilities. The following sessions included: Multimedia in Portfolios,
Using Evidence for Science Portfolios, Activities for Grade 9th Math, iScore Grade 9th Math and
Grade 10th Science, Math Madness for Grades 3rd – 8th, iScore Grades 3rd – 8th and Grade 11th .
The training took place at the Holiday Inn Airport in Little Rock, Arkansas. North Little Rock
School District, Pulaski County Special School District and Little Rock School District attended
the training.
On October 1, 2013, ADE and McKinsey Consulting Group conducted a technical assistance
meeting regarding Partnership for Assessment of Readiness for College and Careers (PARCC)
Sustainability Focus Group Study. They gathered PARCC assessment implementation data from
district stakeholders. It was held at the Arkansas Association of Educational Administrators
(AAEA) Building in Little Rock, Arkansas. Little Rock School District attended the meeting.

VII.

Test Validation
The Arkansas Department of Education (ADE) has, for over fifteen (15) years, implemented a
rigorous, statistically sound and nationally recognized process for developing questions for its
state standardized assessments. This process continues on an ongoing basis.
Before a question appears on a state standardized exam to measure student achievement, the
question must survive a strict review process that lasts at least two (2) years. The process
includes a review of each draft question by an internal team of ADE content specialists, a Content
Committee, a Bias Review Committee and a Committee of Practitioners. The ADE also relies
upon trained psychometricians, a Technical Advisory Committee (TAC), and the federal peer
review process to conduct ongoing evaluations of the ADE’s standardized testing procedures to
ensure that those procedures are reliable, valid and controlled for bias.
Part of the two-year review process includes a review of each draft test question by the Bias
Review Committee. The committee specifically reviews each draft test question for bias or lack
of cultural sensitivity. The Bias Review Committee consists of approximately ten (10) educators,
program specialists and administrators from throughout Arkansas. This committee is responsible
for reviewing all reading passages, test questions, and writing prompts to make certain that the
questions are controlled for bias and are not insensitive to specific groups or individuals. Once
each draft question is field tested, the Bias Review Committee meets again to review the results
using student data disaggregated by demographic group to review indications of possible bias
with regard to a particular question. The Bias Review Committee has the power to reject a draft
question altogether or require the draft question to be revised. If the Bias Review Committee
orders a draft question to be revised, the entire two-year review process begins anew.
Only a draft question that has been found acceptable at every stage of the bias review process
may be placed on an operational test to measure student achievement.

VIII.

In-Service Training
On September 5, 12, 19, and 26, 2013, ADE provided professional development at the University
of Arkansas at Little Rock. Stephanie Copes assisted in providing Reading Recovery Training for
the Reading Recovery Teachers in training. The presenters were Dr. Janet Behrend, Reading
Recovery Trainer and Stephanie Copes, ADE Professional Development Specialist/Reading
Recovery Teacher Leader. The audience consisted of Cotinna Johnson and Elaine Burton,
Reading Recovery Teachers in training.
On October 15, 2013, ADE made a site visit to Bale Elementary School in the Little Rock School
District regarding Focus School Monitoring. A meeting was held with the principal to discuss the
Targeted Improvement Plan (TIP). Classroom observations were conducted and debriefed. The
presenters were Dr. Ericka McCarroll, Principal and Kathy Mascuilli, ADE Professional
Development Specialist. The audience consisted of Harriet Harris, Math Coach.
On October 17, 2013, ADE made a site visit to Franklin Elementary School in the Little Rock
School District regarding Focus School Monitoring. A meeting was held with the principal to
discuss the Targeted Improvement Plan (TIP). Classroom observations were conducted and
debriefed. The presenter was Kathy Mascuilli, ADE Professional Development Specialist. The
audience consisted of Cynthia Collins, Principal; Barry Anderson, Math Coach; and Pat Halk,
Literacy Coach.

VIII.

In-Service Training (Continued)
On October 18, 2013, ADE made a site visit to Central High School in the Little Rock School
District regarding Focus School Monitoring. A meeting was held with the literacy coach to clarify
how to set up a training schedule for English teachers for the Literacy Design Collaborative
(LDC). A meeting was held with the principal to discuss the Targeted Improvement Plan (TIP).
The presenter was Kathy Mascuilli, ADE Professional Development Specialist. The audience
consisted of Nancy Rousseau, Principal and Brenda Bankston, Literacy Coach.
On October 22, 2013, ADE conducted a meeting at the Pulaski County Special School District
Administration Building. Karyl Bearden met with the PCSSD Federal Programs Coordinator and
the PCSSD Program Administrators to review PCSSD Focus School’s progress towards meeting
their Interim Measurable Objectives (IMO) for the 2012-13 school year as identified in their
Targeted Improvement Plan (TIP). The presenter was Karyl Bearden, ADE Professional
Development Specialist. The audience consisted of Kathy Goff, Federal Programs Coordinator;
Djuna Dudeck, Ellie Sullivan and Susan Fletcher, PCSSD Program Administrators.
On October 22, 2013, ADE made a site visit to Romine Elementary School in the Little Rock
School District regarding Focus School Monitoring. Kathy Mascuilli, ADE Professional
Development Specialist met with the principal to discuss the Targeted Improvement Plan (TIP).
Classroom observations were conducted and debriefed. The presenters were Beverly Jones,
Principal and Dr. Karen James, District Literacy Specialist. The audience consisted of Dr. Algie
Davis, Executive Director of Pearson Learning, Inc.; Aleta Posey, Literacy Coach; Terri Evans,
Math Coach; Sabrina Stout, District Literacy Specialist; and Karl Romaine, District Math
Specialist.
On October 24, 2013, ADE made a site visit to Wakefield Elementary School in the Little Rock
School District regarding Focus School Monitoring. A meeting was held with the principal to
discuss the Targeted Improvement Plan (TIP). Classroom observations were conducted and
debriefed. The leadership team meeting was also attended. The presenters were Les Taylor,
Principal and Kathy Mascuilli, ADE Professional Development Specialist. The audience
consisted of Dr. Phil Clark, District School Improvement Specialist; Constance Hansen, Math
Coach; Juanita Scroggins, 5th Grade Teacher; and Kelli Collins, Kindergarten Teacher.
On October 25, 2013, ADE made a site visit to Stephens Elementary School in the Little Rock
School District regarding Focus School Monitoring. A meeting was held with the principal to
discuss the Targeted Improvement Plan (TIP). Classroom observations were conducted and
debriefed. The leadership team meeting was also attended. The presenters were Sharon Brooks,
Principal and Kathy Mascuilli, ADE Professional Development Specialist. The audience
consisted of Sabrine Al-Ugdah, Literacy Coach; Larry Wood, Gifted and Talented Teacher;
Margaret Williamson, Counselor; Sylvia Kelley, 3rd Grade Teacher; Jeff Small, community
member; Lula Turner, 1st Grade Teacher; and Pam Hopson, parent.

VIII.

In-Service Training (Continued)
On October 25, 2013, ADE made a site visit to the Pulaski County Special School District
Administration Building. Karyl Bearden met with the PCSSD Learning Services Team. The
discussion included Program Administrators’ reports on assigned schools, curriculum, calendar
clarifications, and updates from members of the Learning Services Team. The presenters were Dr.
Laura Bednar, Deputy Superintendent and Renee Dawson, Director of Curriculum. The audience
consisted of Dr. Janice Warren, Director of Elementary Education; Dr. John Tackett, Director of
Secondary Education; Sam Altschul, Director of Professional Development; LaJuana Green ,
Assessment Coordinator; Laura Shirley, Talented and Gifted Coordinator; Kathy Goff, Director
of Federal Programs; Paula Rawls, Special Education Coordinator; Djuana Dudeck, Susan
Fletcher, Lance LeVar, Yolaundra Williams, Jennifer Beasley and Kiffany Davis, Program
Administrators; Richard Wilde, ADE School Improvement Specialist; and Karyl Bearden, ADE
Professional Development Specialist.
On October 25, 2013, ADE made a site visit to Maumelle Middle School in the Pulaski County
Special School District. Karyl Bearden met with the principal, PCSSD Program Administrator,
and the Arkansas Leadership Academy (ALA) Capacity Builder to review and discuss support
needed and progress of the Targeted Improvement Plan (TIP). The presenters and the audience
consisted of Karyl Bearden, ADE Professional Development Specialist; Joe Fisher, Arkansas
Leadership Academy (ALA); Ryan Burgess, Principal; and Djuna Dudeck, PCSSD Program
Administrator.
On October 31, 2013, ADE provided professional development at the State House Convention
Center in Little Rock, Arkansas regarding Next Generation Science Standards (NGSS) are here:
Now what? This was a one (1) hour presentation at the Arkansas Curriculum Conference 2013
about the Next Generation Science Standards (NGSS) in Arkansas. The presenters were Michele
Snyder, ADE Science Curriculum Specialist; Cathy Mackey and Jimmy Blevins, ADE Science
Assessment Specialists; and Courtney Sexton, North Little Rock School District Teacher. The
audience consisted of other teachers and pre-service teachers from around the state of Arkansas.
On November 5, 2013, ADE made a site visit to Central High School in the Little Rock School
District regarding Focus School Monitoring. Kathy Mascuilli monitored the Targeted
Improvement Plan (TIP) and conducted classroom observations in Special Education. The
presenter was Kathy Mascuilli, ADE Professional Development Specialist. The audience
consisted of Nancy Rousseau, Principal; Barbara Stafford, High Schools That Work Director and
Spanish III Teacher; and Lori Davenport, Special Education Compliance.
On November 6, 2013, ADE made a site visit to Martin Luther King Elementary School in the
Little Rock School District regarding Focus School Monitoring. Kathy Mascuilli monitored the
Targeted Improvement Plan (TIP) and met with some members of the leadership team to
complete the 2012-2013 Interim Measurable Objectives (IMO) report. The presenter was Kathy
Mascuilli, ADE Professional Development Specialist. The audience consisted of Karen Carter,
Principal; Barbara Griggs, Asst. Principal; Dee Ann Morgan, Literacy Coach; and Suzy Diamond,
Math Coach.

VIII.

In-Service Training (Continued)
On November 7, 2013, ADE made a site visit to Romine Elementary School in the Little Rock
School District regarding Focus School Monitoring. Kathy Mascuilli, ADE Professional
Development Specialist monitored the Targeted Improvement Plan (TIP) and met with some
members of the leadership team to complete the 2012-2013 Interim Measurable Objectives (IMO)
report. A second grade classroom observation was conducted to observe the Reading Recovery
Teacher conduct a small group reading. The presenter was Kathy Mascuilli, ADE Professional
Development Specialist. The audience consisted of Beverly Jones, Principal; Betsy Kaye, District
Reading Specialist; Karl Romaine, District Elementary Math Specialist; Terri Evans, Math
Coach; and Aleta Posey, Literacy Coach.
On November 11, 2013, ADE made a site visit to Bale Elementary School in the Little Rock
School District regarding Focus School Monitoring. Kathy Mascuilli monitored the Targeted
Improvement Plan (TIP) and met with the principal to complete the 2012-2013 Interim
Measurable Objectives (IMO) report. A leadership team meeting was held and the discussion
centered on the work that the external provider, Pearson, Inc. is doing in Bale Elementary School.
The presenters were Dr. Ericka McCarroll, Principal and Kathy Mascuilli, ADE Professional
Development Specialist. The audience consisted of Harriet Harris, Math Coach; Nita Gray,
Literacy Coach; Julia Cartwright, Kindergarten Teacher; Amanda Price, 2nd Grade Teacher;
Malorie Carr, 3rd Grade Teacher; Jennifer Thomas, Gifted and Talented Teacher; Sheryl Jackson,
1st Grade Teacher; and Teresa Boatwright, Reading Recovery Teacher.
On November 13, 2013, ADE made a site visit to Franklin Elementary School in the Little Rock
School District regarding Focus School Monitoring. Kathy Mascuilli monitored the Targeted
Improvement Plan (TIP) and met with the principal to complete the 2012-2013 Interim
Measurable Objectives (IMO) report and update the 2013-2014 Interim Measurable Objectives
(IMO) report. A leadership team meeting was held to discuss updates from the math and literacy
coaches. The presenters were Cynthia Collins, Principal and Kathy Mascuilli, ADE Professional
Development Specialist. The audience consisted of Barry Anderson, Math Coach; Pat Halk,
Literacy Coach; Ora Crenshaw, Counselor; Paula Smith, Reading Recovery Teacher; Jennifer
Bulloch, 1st Grade Teacher; Tanneshia Beverly, Kindergarten Teacher; Shawn Williamson,
Special Education Teacher; Khaleelah Muhammed, 2nd Grade Teacher; Lou Ann Gray, 2nd Grade
Teacher; and Melvin Campbell, 5th Grade Teacher.

IX.

Recruitment of Minority Teachers
During the months of October and November, the Office of Educator Licensure along with the
Office of Educator Effectiveness has been attending community and job fairs as well as university
career fairs at the following locations:
October 16, 2013
October 16, 2013
October 30, 2013
November 2, 2013
November 6, 2013
November 8, 2013

Henderson State University - Arkadelphia
Arkansas State University - Jonesboro
Arkansas Tech University - Russellville
Arkansas Department of Education – Becoming an Arkansas Teacher
Fall Conference 2013 – Holiday Inn Airport Little Rock, Arkansas
University of Central Arkansas - Conway
Grambling University – Ruston, Louisiana (2nd out-of-state)

X.

Financial Assistance to Minority Teacher Candidates
Ms. Lisa Smith of the Arkansas Department of Higher Education reported Minority Scholarships
for Fiscal Year 2011-2012 on April 9, 2013. These included the State Teacher Education
Program (STEP) and the Teacher Opportunity Program (TOP). The scholarship awards are as
follows:
2011-12 STEP
Race
Blank
Native Amer
Asian
Black
Hispanic
Other
Unknown
White

2011-12 TOP
Race
Blank
Native Amer
Asian
Black
Hispanic
Other
Unknown
White

Count
91

Award
3,000

4

4,000

2
1
1

4,000
3,000
3,000

Count
122

Award

5
2
1
2

Male Male Female Female
Count Award Count Award
6
3,000
15
3,000
4
4,000
4
4,000
14
4,000
74
4,000
2
4,000
13
4,000
4,000
1
4,000
123

415

Male Male Female Female
Count Award Count Award
6
28
1
10
4
29
130
2
15
1
2
2
171
648

Total
Count
112
4
4
92
15
3
1
539
770
Total
Count
156
11
4
164
17
5
3
821
1181

Total
Award
9,000
4,000
4,000
12,000
8,000
12,000
3,000
3,000
115 Minority
Total
Award

196 Minority

Teacher Opportunity Program (TOP) – the amount awarded will be based on the tuition,
mandatory fees, books, and required supplies paid by the applicant for up to six (6) credit hours
completed.
XI.

Minority Recruitment of ADE Staff
The Minority Recruitment Committee met on October 3, 2013 at the ADE. The committee
reviewed data related to the number of minority staff employed by the Arkansas Department of
Education. The committee discussed the need to continue its review of previous ADE Minority
Recruitment Plans and gather additional data to inform the committee’s work. Specifically, the
committee will review data related to the statewide population as a whole, the population of
students served, and the population of licensed teachers.

XII.

School Construction
This goal is completed. No additional reporting is required.

XIII.

Assist PCSSD by communicating with local colleges and universities to facilitate lowering the
cost of Black History course offerings to its certified staff
Goal completed as of June 1995.

XIV.

Scattered Site Housing
This goal is completed. No additional reporting is required.

XV.

Standardized Test Selection to Determine Loan Forgiveness
Goal completed as of March 2001.

XVI.

Monitor School Improvement Plans - Follow-up and assist schools that have difficulty
realizing their school improvement objectives
On August 25, 2011, ADE staff held an ACSIP meeting at NLRSD. The meeting was held in
Kristie Ratliff’s office to discuss ACSIP requirements. Diane Gross discussed priorities,
interventions, and actions and stressed that actions in the ACSIP plan must be very focused and
clear. It was suggested that NLRSD put the budget codes in the action for the Bookkeeper’s
reference when paying out. The Peer Review Process for approving building plans was discussed.
In addition to the ACSIP, discussions were held about Title III and State ELL expenditures and
making sure monies are being spent in a way the ELL students are being served. The need for
spending the dollars in the buildings where the students are located was also pointed out.

XVII. Data Collection
The ADE Office of Public School Academic Accountability has released the 2010 Arkansas
School Performance Report (Report Card). The purpose of the Arkansas School Performance
Report is to generally improve public school accountability, to provide benchmarks for measuring
individual school improvement, and to empower parents and guardians of children enrolled in
Arkansas public schools by providing them with the information to judge the quality of their
schools. The Department of Education annually produces a school performance report for each
individual public school in the state.
XVIII. Work with the Parties and ODM to Develop Proposed Revisions to ADE’s Monitoring and
Reporting Obligations
On October 23, 2013, the ADE participated in a Desegregation Monitoring and Assistance Plan
Meeting. Those in attendance were Margie Powell, Willie Morris, Aleta Fletcher, John Hoy, Dr.
Laura Bednar, Dr. Robert Clowers, Sherman Whitfield, Terri Rogers and Dr. Janice Warren. The
following items were discussed during the meeting:
Dr. Laura Bednar presented Section M. Student Achievement of Plan 2000, Data Director,
Formative Evaluation Process for School Improvement (FEPSI), Arkansas Comprehensive
School Improvement Plan (ACSIP) and closing the Achievement Gap.

Our next meeting has been scheduled for Wednesday, November 13, 2013 at 2:30 p.m. to
review and discuss the status of compliance in Section F. Discipline of Plan 2000.

XVIII. Work with the Parties and ODM to Develop Proposed Revisions to ADE’s Monitoring and
Reporting Obligations (Continued)
“The Pulaski County Special School District (hereafter, PCSSD) remains non-unitary in nine (9)
sections of the PCSSD’s Plan 2000 (hereafter, Plan). Accordingly, the Arkansas Department of
Education (hereafter, ADE) intends to provide monitoring and assistance to PCSSD with regard
to the non-unitary sections of the Plan. We plan to monitor three (3) of the nine (9) sections
every four months.”
ADE’s Desegregation Monitoring Unit has conducted monitoring in the following sections:
June 10, 2013 – Section L. Staffing
June 11, 2013 – Section D. Advanced Placement (AP), Talented and Gifted (TAG), Honors
June 12, 2013 – Section K. Special Education
September 10, 2013 – Section C. Assignment of Students, and Section M. Student Achievement
September 11, 2013 – Section H. School Facilities
ADE’s next monitoring visit will be scheduled for January 7-8, 2014. The following sections will
be monitored:
January 7, 2014- Section F. Discipline, and Section I. Scholarships
January 8, 2014 – Section N. Monitoring

NEWLY EMPLOYED FOR THE PERIOD OF October 19, 2013 – November 15, 2013
Johanna Henderson – Public School Program Advisor, Grade C122, Division of Public School Accountability,
Federal and State Monitoring, effective 11/12/13.
Joan Luneau – Public School Program Advisor, Grade C122, Division of Human Resources/Licensure, Educator
Licensure, effective 10/28/13.
Paula Thurmond – Administrative Specialist II, Grade C109, Division of Human Resources/Licensure,
Professional Licensure Standards Board, effective 11/12/13.

PROMOTIONS/DEMOTION/LATERALTRANSFERS FOR THE PERIOD OF October 19, 2013 – November 15, 2013
Pamela Butler from an Administrative Specialist II, Grade C109, Division of Learning Services, Coordinated
School Health, to an Administrative Specialist III, Grade C112, Division of Public School Accountability,
Standard Assurance, effective 10/28/13. Promotion
Jane Dearworth from a Public School Program Advisor, Grade C122, Division of Learning Services, Professional
Development, to ADE Program Administrator, Grade C124, Division of Learning Services, Professional
Development, effective 10/28/13. Promotion

SEPARATIONS FOR THE PERIOD OF October 19, 2013 – November 15, 2013
Jonathan Edwards – Systems Analyst, Grade C122, Division of Research and Technology, Data Reporting and
Systems, effective 11/01/13. 0 Years, 5 months, 3 days. 01
*LaTanya Fanion – Public School Program Advisor, Grade C122, Division of Learning Services, Federal
Programs, effective 11/04/13. 1 Year, 1 month, 3 days. 01
Jason Kratz – Network Support Specialist, Grade C123, Division of Research and Technology, Data Reporting
and Systems, effective 11/14/13. 1 Year, 9 months, 21 days. 01
*Lanesia Lee – Administrative Specialist III, Grade C112, Division of Research and Technology, Data Reporting
and Systems , effective 11/01/13. 1 Year, 2 months, 12 days. 01
Codie Malloy – Public School Program Coordinator, Grade C123, Division of Learning Services, Coordinated
School Health, effective 10/31/13. 1 Year, 9 months, 14 days. 23
*LaDonna Middleton – Administrative Specialist II, Grade C109, Division of Learning Services, Migrant Education,
effective 11/08/13. 5 Years, 10 months, 28 days. 01
Wendy Reed – Public School Program Advisor, Grade C122, Division of Public School Accountability, Federal
and State Monitoring, effective 11/15/13. 2 Years, 4 months, 14 days. 01

*Minority

AASIS Codes:
01 - Voluntary
23 - Reorganization

2

4801 Brinkley School District

Cossatot River School
5707 District
Forrest City School
6201 District

Johnson, Becky

1

0000001 of 13

Elementary

English 7-12, FACS

Life/Earth Science

Beard, Daniel
Alexander, Freddie

Life/Earth Science

Social Studies 7-12

Butler, Ethel
Beard, Daniel

Health/PE K-12

Baker, Ethan

Blankenship, Jennifer Bldg. Level 5-12

Underwood, Stephen

231

202

230

231

296

002

312

256

230

Wollard, Debra
Benton, Martie

ECE P-4
Social Studies 7-12,
Coaching

230
254

Middle Childhood
Education; ECE P-4
ECE P-4

Moore, Remona

302

106

Long, Amy

Social Studies 7-12

Licensure Area

ALP
Code

Guidance/Counselin
g; English

Sherman, Bryan

Teacher

1

2

1

Blytheville School
4702 District

Conway Human
Development Center

3

2

Arkansas Division of
Youth Services

7302 Beebe School District

1

District

Ark. School For The
6092 Deaf

LEA

# Waivers
Requested

000000Additional Licensure Waiver Requests
2013-2014
December State Board

Art 7-12
Sp Ed Ech Inst
Specialist P-4

Mch Soc. Studies
Building
Administrator P-8
English/Languag
e/Social Studies
4-8
Library Media
Science 7-12
Sp Ed Ech Inst
Specialist P-4
Instructional
Specialist 4-12

Grade 5-6 End (
Soc. Stud )
Building Level
Administrator 512
Sp Education
Instructional
Specialist 4-12
Mch Math
Sp Education
Instructional
Specialist 4-12

Out of Area

13-14

13-14

13-14

13-14

12-13
13-14
12-13
13-14

13-14

13-14

13-14

13-14
11-12
12-13
13-14
13-14

12-13
13-14

Denied

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted
Granted

Granted

Granted

Yrs
Granted
on
/Denied
ALP

1

4

4

1

1

Hamburg School
0203 District

Lead Hill School
0506 District

Lee County School
3904 District

7205 Lincoln School District

District

Greene Co. Tech
2807 School Dist.

LEA

# Waivers
Requested

Birkes, Deon

Southerland, Kara

Taylor, Rhonda

Paty, Greta

Busch, Darren

Busch, Darren

Keith, Troy

Keith, Troy

Cox, Robert Dean

Cox, Robert Dean

Brown, Natasha

Teacher

0000002 of 13

ECE P-4
Secondary
PE/Coaching,
General Science

Life/Earth Science
Middle Childhood
Education

PE/Wellness/Leisure
P-12
PE/Wellness/Leisure
P-12
Agriculture 7-12;
Bldg. Level Adm. P12
Agriculture 7-12;
Bldg. Level Adm. P12

PE/Wellness/Leisure
P-12; Coaching
PE/Wellness/Leisure
P-12; Coaching

ECE P-4

Licensure Area

302

230

256

230

300

299

168

002

168

002

231

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

13-14

Guidance &
Counseling

13-14

13-14

Mch Soc. Studies 13-14
Sp Education
Instructional
Specialist 4-12
13-14
Building Level
Administrator 512
13-14

Guidance &
Counseling
Sp Education
Instructional
Specialist 4-12

12-13
13-14
12-13
13-14

12-13
13-14
12-13
13-14

13-14

Sp Ed Ech Inst
Specialist P-4
English/Languag
e/Social Studies
4-8
Science/Mathem
atics 4-8
English/Languag
e/Social Studies
4-8
Science/Mathem
atics 4-8

Out of Area

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Yrs
Granted
on
/Denied
ALP

LISA Academy

District

Little Rock School
District Continued

Little Rock School
6001 District

LEA

84

2

# Waivers
Requested

Social Studies 7-12

Dean, Matthew

230

230

ECE P-4; Middle
Childhood Education
PE/Wellness/Leisure
P-12; Coaching

ECE P-4, ESL P-8
Elem 1-6

Allison, Michael

Alonzo, Michael

Andrews, Carrie
Bailey, Krystie

230

ECE P-4, 5th/6th
Endorsement

Baker, Lisa

Barrow, Anngelica

0000003 of 13

230

Art P-12; Social
Studies 7-12

305

230

236
305

Ahne, David
Allen (Bell), Kelli

253

306

305

ECE P-4
Physical/Earth
Science; Life/Earth
Science
Middle Childhood
Education

Achorn, Brigitte

Social Studies 7-12

Licensure Area

Dean, Matthew

Teacher

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

Pe/Wellness/Leis
ure (7-12)
Gifted & Talented
P-8
Sp Education
Instructional
Specialist 4-12
Sp Education
Instructional
Specialist 4-12
Sp Education
Instructional
Specialist 4-12
Gifted & Talented
P-8
Sp Education
Instructional
Specialist 4-12
Sp Education
Instructional
Specialist 4-12

Elementary

13-14
11-12
12-13
13-14

Granted

13-14
12-13
13-14

Granted

Granted

Granted

Granted

13-14

Granted

Granted

13-14

13-14

Granted

Granted

Granted

Granted

13-14

13-14

11-12
Gifted & Talented 12-13
P-8
13-14
11-12
Gifted & Talented 12-13
7-12
13-14

Out of Area

Yrs
Granted
on
/Denied
ALP

LEA

Little Rock School
District Continued

District

# Waivers
Requested

Campbell, Heidi

Bullard, Renita

Bright, Trina
Brown, Crystal

Braswell (Green),
Crystal

Brady, LaTonya

Barrow, Anngelica
Becker, Bettina

Teacher

0000004 of 13

ECE P-4, 5th/6th
Endorsement
German 7-12
ECE P-4; 5th/6th
Endorsement; ESL P12
Middle Childhood
Education, Special
Ed P-12; Speech
Elem K-6, MS
English, English 712, Reading P-12,
Business Tech 4-12,
Oral
Communications 712
English 7-12
Business
Technology 7-12;
Career Orientation 712
Elem 1-6, MS Social
Studies, General
Science 7-12,
Life/Earth Science 712

Licensure Area

305

222

293
255

305

231

231
166

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

11-12
12-13
13-14
13-14

Granted

Gifted & Talented 12-13
P-8
13-14

Granted
Granted

Granted

13-14
13-14

Denied

Granted

Granted
Granted

13-14

Marketing

Coaching 7-12
Mch English

13-14
11-12
Gifted & Talented 12-13
P-8
13-14

Sp Ed Ech Inst
Specialist P-4

Sp Ed Ech Inst
Specialist P-4
English

Out of Area

Yrs
Granted
on
/Denied
ALP

LEA

Little Rock School
District Continued

District

# Waivers
Requested

Gent, Pamela

Ford, Wanda

Ford, Wanda

Fletcher, Shannon

Fletcher, Shannon

0000005 of 13

ECE P-4

Guidance/Counselin
g P-12
English 7-12; French
7-12, ESL P-12
English 7-12; French
7-12, ESL P-12

Guidance/Counselin
g P-12

305

306

305

306

305

306

Dokoutchaef, Cynthia French P-12

305

230
254

312

306

305

ECE P-4; Middle
Childhood Education
ECE P-4, ESL P-12
Middle Childhood
Education

Elem 1-6, MS Social
Studies, General
Science 7-12,
Life/Earth Science 712
ECE P-4,
Counseling P-12,
ESL P-12

Licensure Area

Dokoutchaef, Cynthia French P-12

Delsa, William

Davis (Williams),
Chandra
Davis, Kristy

Cooper, Amy

Campbell, Heidi

Teacher

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

13-14

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted
Granted

12-13
13-14
13-14
13-14

Granted

Granted

13-14

13-14
11-12
Gifted & Talented 12-13
P-8
13-14
11-12
Gifted & Talented 12-13
7-12
13-14
Gifted & Talented
P-8
13-14
Gifted & Talented
7-12
13-14
Gifted & Talented 12-13
P-8
13-14

Building
Administrator P-8
Sp Education
Instructional
Specialist 4-12
Mch Math
Gifted & Talented
P-8
Gifted & Talented
P-8
Gifted & Talented
7-12

Gifted & Talented 12-13
7-12
13-14

Out of Area

Yrs
Granted
on
/Denied
ALP

LEA

Little Rock School
District Continued

District

# Waivers
Requested

English 7-12
Elem 1-6, ESL P-12
Middle Childhood
Education
Middle Childhood
Education
ECE P-4, Special Ed
P-12
Middle Childhood
Education,
Counseling P-12,
Instrumental Music P12
Guidance/Counselin
g P-12; ECE P-4
Guidance/Counselin
g P-12; ECE P-4

Geter, Jasmine
Grinage, Kimberly

305

English 7-12
Middle Childhood
Education, ESL P-12

Holmes, Melanie

Howard, Lloyd

0000006 of 13

306

English 7-12

Holmes, Melanie

305

ECE P-4

231

306

305

230

166

306

305

235

306

305

Hess, Misti

Hawkins, Adrienne

Hawkins, Adrienne

Hawk, Sharon

Harris, Vivian D.

Halford, Charles

Halford, Charles

English 7-12

Licensure Area

Geter, Jasmine

Teacher

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

Granted

13-14

Granted

Granted

Granted

Granted

Granted

Granted

Denied

13-14

13-14

13-14
12-13
13-14
12-13
13-14

13-14

Granted

Granted

13-14
13-14

Granted

Granted

Granted

13-14

13-14

13-14

Gifted & Talented
P-8
13-14

Sp Education
Instructional
Specialist 4-12
Gifted & Talented
P-8
Gifted & Talented
7-12
Sp Ed Ech Inst
Specialist P-4
Gifted & Talented
P-8
Gifted & Talented
7-12

English

Gifted & Talented
P-8
Gifted & Talented
7-12
Pe/Wellness/Leis
ure (P-8)
Gifted & Talented
P-8
Gifted & Talented
7-12

Out of Area

Yrs
Granted
on
/Denied
ALP

LEA

Little Rock School
District Continued

District

# Waivers
Requested

Miller, Erma

Merry, Susan

Larry, Willie
Luttrell (Whitehead),
Jennifer

Kegley, Kim

Kegley, Kim

Johnson, Daniel
Jones-Taylor,
Sharolyn

Johnson, Daniel

Jenkins, Holly

Hunter, Broderick

Hunter, Broderick

Howard, Lloyd

Teacher

0000007 of 13

Elem 1-6

English 7-12
Life/Earth Science;
Applied Math I & II 712
Life/Earth Science;
Applied Math I & II 712
Social Studies 7-12;
Business Tech 4-12
Middle Childhood
Education
English 7-12, Social
Studies 7-12, PE 712

Elem 1-6
Life/Earth Science;
Chemistry 9-12
Life/Earth Science;
Chemistry 9-12

Middle Childhood
Education, ESL P-12
Middle Childhood
Education
Middle Childhood
Education

Licensure Area

305

105

001

257

306

305

306

205

203

305

306

305

306

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

13-14
12-13
13-14
Grade 5-6 End (
English )
13-14
Gifted & Talented
P-8
13-14

Mch Science
Early Childhood
Education P-4

Gifted & Talented
7-12
13-14

Denied

Gifted & Talented
P-8
13-14

Granted

Granted

Granted

Granted

Denied

Granted

Granted

Granted

Granted

Granted

Granted

Granted

13-14
12-13
13-14
12-13
13-14
12-13
13-14
12-13
Vocal Music P-8 13-14
Instrumental
12-13
Music P-8
13-14
Gifted & Talented 12-13
7-12
13-14

Gifted & Talented
7-12
Gifted & Talented
P-8
Gifted & Talented
7-12
Gifted & Talented
P-8

Out of Area

Yrs
Granted
on
/Denied
ALP

LEA

Little Rock School
District Continued

District

# Waivers
Requested

Redmon, Eric

107

0000008 of 13

ECE P-4
PE/Wellness/Leisure
P-12

Granted

Mch Science
13-14
Gifted & Talented
P-8
13-14
Gifted & Talented
7-12
13-14
257

Racop, Rachel

Granted

13-14

Mch Math
254

250

306

305

Business Tech

Sp Education
Instructional
Specialist 4-12
Grade 5/6
Endorsement (P4)

Denied

13-14

Speech

114

Granted

Granted

12-13
13-14
13-14

Granted

11-12
12-13
13-14

Denied

Denied

Granted
Granted

306

305

Granted

Granted

Art P-8
13-14
Gifted & Talented
P-8
13-14
Gifted & Talented
7-12
13-14

Gifted & Talented
7-12
13-14

Out of Area

Yrs
Granted
on
/Denied
ALP

201

306

230

Licensure Area

Elem 1-6
ECE P-4, ESL P-12,
Miller, Gloria
Elem K-6
Middle Childhood
Mixon, Jan
Education
Middle Childhood
Education
Mixon, Jan
Elem 1-6, MS Social
Nelson, Damien
Studies, ESL P-12
PE/Wellness/Leisure
P-12, Special Ed 4Nichols, John Brandon 12
PE/Wellness/Leisure
P-12, Special Ed 4Nichols, John Brandon 12
Middle Childhood
Porter, Donterio
Education
Middle Childhood
Porter, Donterio
Education
Life/Earth Science;
Physical/Earth
Science; Chemistry
Powell, Sharon
and Physics 9-12

Miller, Erma

Teacher

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

LEA

Little Rock School
District Continued

District

# Waivers
Requested

English 7-12

Social Studies 7-12

Sessions, Anthony
Raymond
Shannon, Shawna

Shepherd, Alison

305

306

Middle Childhood
Education
Middle Childhood
Education

Walker, Amy

Walker, Amy

0000009 of 13

169

306
255

305

305

Simpson, Rebecca
Starks, Jameka
Trantham, Michael
Doug

Simpson, Rebecca

Shepherd, Debbie

Elem 1-6, MS Social
Studies
Life/Earth Science 712, Social Studies 712, ESL 7-12
Life/Earth Science 712, Social Studies 712, ESL 7-12
English 7-12
PE/Wellness/Leisure
P-12

230

105

114

305

ECE P-4, Elem K-6,
MS Science/Social
Studies, Business
Technology
English 7-12,
Journalism 7-12,
Coaching K-12

Scott, Edward

Licensure Area

Teacher

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

13-14

13-14

Gifted & Talented
7-12
13-14
Mch English
13-14
Physical /Earth
Science 7-12
13-14
11-12
Gifted & Talented 12-13
P-8
13-14
11-12
Gifted & Talented 12-13
7-12
13-14

Gifted & Talented
P-8
13-14

13-14
11-12
Gifted & Talented 12-13
P-8
13-14

Speech
Grade 5-6 End (
English )
Sp Education
Instructional
Specialist 4-12

Gifted & Talented 12-13
P-8
13-14

Out of Area

Granted

Granted

Granted

Granted
Granted

Granted

Granted

Granted

Granted

Granted

Granted

Yrs
Granted
on
/Denied
ALP

1

1

4

Mansfield School
6606 District

Methodist Family
Health

Little Rock School
District Continued

District

Magazine School
4202 District

LEA

# Waivers
Requested

Easter, Clifton Sr.

Coates, Dawn

Hunt, Eryn

00000010 of 13

Social Studies 7-12
Reading K-12,
Middle Childhood
Education, ECE P-4

ECE P-4; Elem K-6
English 7-12; Career
Preparation
Speech; Journalism;
English/Language
Arts 7-12

Wright, Jill
Chastain, Aaron

ECE P-4; Elem K-6

Business
Technology 4-12,
Industrial
Technology 7-12
Business
Technology 4-12,
Marketing 7-12
ECE P-4, Elem K-6,
MS Social Studies,
PE/Wellness/Leisure
P-8
ECE P-4, Elem K-6,
MS Social Studies,
PE/Wellness/Leisure
P-8

Licensure Area

Wright, Jill

Wortsmith, Karyn

Wortsmith, Karyn

White, Tremayne

Walker, Sharon Dee

Teacher

230

230

113

108

306

305

306

305

411

230

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

Drama
Sp Education
Instructional
Specialist 4-12
Sp Education
Instructional
Specialist 4-12

Journalism

Gifted & Talented
7-12
Gifted & Talented
P-8
Gifted & Talented
7-12

Granted

Granted

13-14

Denied

12-13
13-14

13-14

Granted

Granted

Granted

Granted

13-14

13-14

13-14

12-13
13-14

Granted

Gifted & Talented 12-13
P-8
13-14

Granted

Granted

13-14

13-14

Sp Education
Instructional
Specialist 4-12
Career
Orientation
Endorsement

Out of Area

Yrs
Granted
on
/Denied
ALP

District

1
3

2

3

3403 Newport School District

Pea Ridge School
0407 District

Pine Bluff School
3505 District

2

N. Little Rock School
6002 District

Mineral Springs School
District Continued

Mineral Springs School
3104 District

LEA

# Waivers
Requested

ECE P-4, Elem 1-6
ECE P-4, Elem 1-6

Neal, Antonette
Neal, Antonette

00000011 of 13

Speech

Townsend, Margie

Life/Earth Science

Sennett, Aurelian

Speech

Williams, Alisha
Enix, Trixie

ECE P-4

Wewers, Chelsea

English/Language
Arts 7-12

ECE P-4

Middle Childhood
Education

ECE P-4, 5th/6th
Endorsement

Wewers, Chelsea

Bray, Sondra

LaGrone, Terah

ECE P-4, Special Ed
P-4

ECE P-4; Elem K-6

Oliver, Cecilie

Humphries, Dana

ECE P-4, Elem K-6

Licensure Area

Forsythe, Faith

Teacher

300

299

169

169

108

113

296

295

200

230

230

231

230

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

Journalism
Physical /Earth
Science 7-12
Physical /Earth
Science 7-12
Guidance &
Counseling
Guidance &
Counseling

Drama

Mathematics
Library Media
Science P-8
Library Media
Science 7-12

Sp Education
Instructional
Specialist 4-12
Sp Ed Ech Inst
Specialist P-4
Sp Education
Instructional
Specialist 4-12
Sp Education
Instructional
Specialist 4-12

Out of Area

13-14

13-14

Granted

Granted

Granted

Granted

13-14
13-14

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

13-14

13-14

13-14

13-14

13-14

12-13
13-14

12-13
13-14

13-14

13-14

Yrs
Granted
on
/Denied
ALP

3

1

1

Van Buren School
1705 District

West Fork School
7208 District

1

2

Pulaski Co. Spec.
School Dist. Continued
Riverview School
7307 District

0405 Rogers School District
Sheridan School
2705 District

Harper, Dawn

3

Mathematics 7-12

ECE P-4
Elem 1-6, Bldg.
Adm. P-8
Elem 1-6, Bldg.
Adm. P-8

ECE P-4, Special Ed
P-4

Licensure Area

Faulkner, Lisa

00000012 of 13

ECE P-4
ECE P-4, MS
English, MS Social
Studies, Elem K-6
ECE P-4, Elem K-6,
MS Social
Studies/Science

Goodwin, Christy

Bryant, Amber

ECE P-4
ECE P-4

Goodwin, Christy
Goodwin, Christy

Mathematics 7-12
ECE P-4, MS
English, 5th/6th
Lewandowski, Karine Endorsement

Beason, Loren

Beason, Loren

Jones, Gregory

Jones, Gregory

Nix, Angelia

Teacher

1

District

Pinnacle Pointe
Pulaski Co. Spec.
6003 School Dist.

LEA

# Waivers
Requested

230

166

205

201
203

307

300

299

257

256

231

230

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

13-14

13-14

English
Sp Education
Instructional
Specialist 4-12

Art P-8
Vocal Music P-8
Instrumental
Music P-8

Mch Science
Guidance &
Counseling
Guidance &
Counseling
English As A
Second
Language P-8

13-14

Granted

Granted

Granted

13-14

13-14

Granted
Granted

Granted

13-14
13-14
13-14

Granted

Granted

Granted

Granted

Granted

Granted

13-14

13-14

13-14

Mch Soc. Studies 13-14

Sp Education
Instructional
Specialist 4-12
Sp Ed Ech Inst
Specialist P-4

Out of Area

Yrs
Granted
on
/Denied
ALP

District

School Districts
Requesting Waivers
30 This Month

LEA

139

# Waivers
Requested
Total # Waivers
Requested This
Month

Teacher

00000013 of 13

Licensure Area

ALP
Code

000000Additional Licensure Waiver Requests
2013-2014
December State Board

Total # Waivers Granted
This Month
Total # Waivers Denied
Total # Waivers

Out of Area

130
9
139

Yrs
Granted
on
/Denied
ALP

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

Bentonville School District

Cossatot River School District

Drew Central School District

Fayetteville School District

Fort Smith School District

Fountain Lake School District

Greenland School District

Lonoke School District

Malvern School District

Mountainburg School District

Nashville School District

Siloam Springs School District

Trumann School District

Warren School District

White Hall School District

5707

2202

7203

6601

2602

7204

4301

3004

1703

3105

0406

5605

0602

3510

District

0401

LEA

# Substitute
Waivers
Requested

Spencer, Daryl

Wright, Jeanette

Jones, Sherrie

Pennick, Bradley

Dunham, Kimberly

Sikes, Beau

Stanfield, Regina

Bevis, April

Cochran, Katherine

Bryant, Tonya

Morgan, Gary L

King, Joshua

Jones, Deborah

Tomblin, Tonja

Hanson, Tim

Substitute Name

Chemistry/Physics

English 9th/10th

Granted

Granted/
Denied

Cheek, Rose

Milum, Gail

Tvrdik, Frankie

Valencia, Lori

Landers, Lauren

Pulliam, Jenny

Gray, Tandy

Craig, Jennifer

Dodds, Yesenia

Granted
Whitehurst, Stephen Granted

Dailey, Gelinda

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Granted

Greenwood, Rebecca Granted

Alexander, Waymon Granted

Ross, Holly

Teacher of Record

Special Education P-4 None

Health

ESL

Vocational Agriculture

Spanish 9-12

4th Grade

Art

Special Education

Marketing Education

ESL

Special Education

FACS/Art

Special Education

Subject

000000Requests for Long-Term Substitutes
December 2013
State Board Agenda

16

LEA

District
Woodridge Behavioral Care
Center
Total Districts Requesting
Long Term Substitutes This
Month
16

1

# Substitute
Waivers
Requested
Golatt, Maurice
Total Substitutes
Requested This
Month

Substitute Name

Teacher of Record

Special Education P-4 Parnell, Amanda
Total Substitute
Requests Granted
This Month

Subject

000000Requests for Long-Term Substitutes
December 2013
State Board Agenda

16

Granted

Granted/
Denied

Section 1
Revolving Loans to School Districts
Pursuant to Arkansas Code Annotated (A. C. A.) § 6-20-802, school districts may
borrow from the Revolving Loan Program for any of the following purposes:
(1)
(2)
(3)

(4)

(5)
(6)
(7)
(8)

(9)
(10)
(11)
(12)
(13)

Funding of its legally issued and outstanding postdated warrants;
Purchase of new or used school buses or refurbishing school buses;
Payment of premiums on insurance policies covering its school buildings,
facilities, and equipment in instances where the insurance coverage
extends three (3) years or longer;
Replacement of or payment of the district’s pro rata part of the expense of
employing professional appraisers as authorized by §§ 26-26-601 et seq.
[repealed] or other laws providing for the appraisal or reappraisal and
assessment of property for ad valorem tax purposes;
Making major repairs and constructing additions to existing school
buildings and facilities;
Purchase of surplus buildings and equipment;
Purchase of school sites for and the cost of construction thereon of school
buildings and facilities and the purchase of equipment for the buildings;
Purchase of its legally issued and outstanding commercial bonds at a
discount provided that a substantial savings in gross interest charges can
thus be effected;
Refunding of all or any part of its legally issued and outstanding debt,
both funded and unfunded;
Purchase of equipment;
Payment of loans secured for settlement resulting from litigation against a
school district;
Purchase of energy conservation measures as defined in § 6-20-401; and
(A)(i) Maintenance and operation of the school district in an amount
equal to delinquent property taxes resulting from bankruptcies or
receiverships of taxpayers.
(ii) Loans to school districts in an amount equal to insured facility loss or
damage when the insurance claim is being litigated or arbitrated.
(B) For purposes of this subdivision (13), the loans become payable and
due when the final settlement is made, and the loan limits prescribed
by § 6-20-803 shall not apply.

The maximum amount a school district may borrow is $500,000 (A. C. A. § 6-20803). Revolving loans are limited to a term of ten (10) years (A. C. A. § 6-20806).

1

STATE BOARD OF EDUCATION MEETING
DECEMBER 9, 2013
APPLICATIONS FOR REVOLVING LOANS

REVOLVING LOAN APPLICATIONS:

1

School Bus

$

__

70,000.00
_____ ___

1

$

2

70,000.00

SCHOOL DISTRICT FINANCIAL TRANSACTIONS
REVOLVING LOANS
SCHOOL BUS
RECOMMEND APPROVAL

DISTRICT
Izard County Consolidated

COUNTY
Izard

ADM
498.36

AMOUNT OF
APPLICATION
$70,000.00

3

DEBT
RATIO
7.61%

TOTAL DEBT W/THIS
APPLICATION

PURPOSE

$4,004,749.00 Purchasing two used school buses

Section 2
Second Lien Bonds
Arkansas Code Annotated (A. C. A.) § 6-20-1229 (b) states the following:
(b) All second-lien bonds issued by school districts shall have semi-annual
interest payments with the first interest payment due within eight (8) months of
the issuance of the second-lien bond. All second lien bonds shall be repaid on
payment schedules that are either:
(1) Equalized payments in which the annual payments are substantially equal
in amount; or
(2) Decelerated payments in which the annual payments decrease over the
life of the schedule.
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STATE BOARD OF EDUCATION MEETING
DECEMBER 9, 2013
APPLICATIONS FOR COMMERCIAL BONDS

COMMERCIAL BOND APPLICATIONS:

3 2nd Lien

$

___

5,800,000.00
_____________

3

$

5

5,800,000.00

SCHOOL DISTRICT FINANCIAL TRANSACTIONS
COMMERCIAL BONDS
2ND LIEN
RECOMMEND APPROVAL

DISTRICT

COUNTY

ADM

AMOUNT OF
APPLICATION

DEBT
RATIO

Monticello

Drew

2,101.16

$3,100,000.00

10.06%

Nettleton

Craighead

3,201.21

$630,000.00

10.39%

Riverside

Craighead

1,814.97

$2,070,000.00

18.92%

6

TOTAL DEBT W/THIS
APPLICATION

PURPOSE
Funding the District's portion of the following
Partnership Program projects: roofing projects at
the middle school (1314-2203-005) ($130,000) and
upgrades to the high school gymnasium HVAC
system (1314-2203-0006) ($350,000). Constructing
and equipping a new technology training building
($275,000), high school roofing renovations
$12,225,000.00
($350,000), resurfacing the school's football field
($675,000), constructing and equipping the dressing
facility for football ($400,000), constructing and
equipping indoor baseball facilities ($500,000),
making paved surface improvements throughout the
District ($250,000), and cost of issuance and
underwriter's discount allowance ($170,000).
Purchasing three school buses ($250,000),
constructing and equipping a safe room ($350,000),
$42,678,274.00
cost of issuance and underwriter's discount
allowance ($30,000).
Constructing, renovating and equipping the East
Elementary School ($2,000,000) and cost of
$7,780,446.00 issuance and underwriter's discount allowance
($70,000) with any remaining funds to be used for
construction, renovation and equipment purchases.

Section 3
Voted Bonds
Arkansas Code Annotated (A. C. A.) § 6-20-1201 states the following:
All school districts are authorized to borrow money and to issue
negotiable bonds for the repayment thereof from school funds for
the building and equipping of school buildings, for making additions
and repairs thereto, for purchasing sites therefore, for purchasing
new or used school buses, for refurbishing school buses, the
professional development and training of teachers or other
programs authorized under the federally recognized Qualified Zone
Academy Bond program codified at 26 U.S.C. 1397E, and for
paying off outstanding postdated warrants, installment contracts,
revolving loans, and lease-purchase agreements, as provided in this
act.
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STATE BOARD OF EDUCATION MEETING
DECEMBER 9, 2013
APPLICATIONS FOR COMMERCIAL BONDS

COMMERCIAL BOND APPLICATIONS:

2 Voted

$

___

10,085,000.00
_____________

2

$

8

10,085,000.00

SCHOOL DISTRICT FINANCIAL TRANSACTIONS
COMMERCIAL BONDS
VOTED
RECOMMEND APPROVAL

DISTRICT

COUNTY

Cross County

Cross

Hamburg

Ashley

ADM

AMOUNT OF
APPLICATION

DEBT
RATIO

621.94

$3,650,000.00

18.40%

1,889.38

$6,435,000.00

13.73%

9

TOTAL DEBT W/THIS
APPLICATION

PURPOSE
Refunding the November 1, 2001, the March 1,
2005, and the March 1, 2008 bond issues
($1,270,000);
constructing,
equipping
and
renovating the elementary school and high school
$8,795,998.00 ($2,235,000); and cost of issuance and
underwriter's discount allowance ($145,000) with
any remaining funds to be used for other
renovations, capital projects and equipment
purchases.
Refunding the bond issues dated October 1, 2003
and March 1, 2009 ($4,410,000); purchasing school
buses ($600,000); technology equipment upgrades
required for the Common Core Testing ($250,000);
partnership project funding for: gym structural
repairs (1314-0203-002) estimated district cost
($100,000); replacing the middle school roof (1415$13,872,609.00
0203-001) estimated district cost ($370,000);
replacing HVAC at the middle school (1314-0203128) estimated district cost ($425,000); and cost of
issuance and underwriter's discount allowance
($280,000) with any remaining funds to be used for
other construction, renovations, and/or equipment
purchases.

Qualified Zone Academy Bonds
Application Summary and
QZAB Allocation Committee Recommendation
December 9, 2013
Application:

Newport Special School District
Newport, Arkansas

Allocation Authorization:

$2,100,000

Use of QZAB Allocation:

Repairs and renovations of HS: auditorium $850,000 and
science/CTE family/consumer labs $225,000;
Replacements and installations at HS: sidewalks $70,000,
CTE building elevator $40,000, classroom lighting $100,000,
geothermal HVAC system in PE/gym $160,000;
HS and JHS upgrade telephone system $30,000;
HS, JHS, and cafeteria paint exterior $25,000;
ES playground install two canopies $50,000;
ROTC classroom, student testing facility & tech science
buildings upgrade HVAC $250,000;
Purchase K12 curriculum materials and software $300,000.

Donation Information:

$252,000
National Education Foundation is donating unlimited access to
wide-ranging course material for 3,600 users

Date of Donation:

6/1/14 - 6/1/17

Recommendation:

Approve

Fiscal Agent:

Stephens, Inc. – Michael McBryde

ARKANSAS STATE BOARD OF EDUCATION
CALENDAR
January 2014 - December 2014

AGENDA ITEMS
IDENTIFIED /
ITEM DETAILS
DRAFTED

ATTACHMENTS /
MATERIALS TO BE
POSTED ON
NOVUSAGENDA DUE

DATE OF
SUBMISSION
TO WEB

MEETING DATE
2nd
Thursday & Friday

December 16, 2013

December 23, 2013

December 30, 2013

January 9-10, 2014

January 17, 2014

January 27, 2014

February 3, 2014

February 13-14, 2014

February 14, 2014

February 24, 2014

March 3, 2014

March 13-14, 2014

March 17, 2014

March 24, 2014

March 31, 2014

April 10-11, 2014

April 14, 2014

April 21, 2014

April 28, 2014

May 8-9, 2014

May 16, 2014

May 23, 2014

June 2, 2014

June 12-13, 2014

June 16, 2014

June 23, 2014

June 30, 2014

July 10-11, 2014

July 21, 20

July 28, 2014

August 4, 2014

August 14-15, 2014

August 15, 2014

August 22, 2014

August 29, 2014

September 11-12, 2014

September 15, 2014

September 22, 2014

September 29, 2014

October 9-10, 2014

October 20, 2014

October 27, 2014

November 3, 2014

November 13-14, 2014

November 17, 2 014

November 24, 2014

December 1, 2014

December 11-12, 2014
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ACADEMICS PLUS CHARTER SCHOOL
YEAR 2 REVIEW – SEPTEMBER 2013
DEMOGRAPHIC DATA
AS REPORTED IN SEPTEMBER 2012

SEPTEMBER 2013

Grades Served

K-12

K-12

Enrollment Cap

650

650

Current Enrollment

650

650

Caucasian

74.30%

African American

18.46%

77.00%
15.38% Total
20.00% High School

Hispanic

4.92%

5.00%

Asian

1.84%

2.15%

Native American

0.15%

0.15%

Pacific Islander

0.30%

0.5%

Other

0.00%

0.00%

Free/Reduced Lunch

33%**

28%

**Correction from 40.9% that was incorrectly included by ADE staff in September 2012 report

PROGRESS TOWARD MEETING PERFORMANCE OBJECTIVES APPROVED IN
RENEWAL APPLICATION
Mathematics Objective
Achieve measurable growth for students as demonstrated by state testing and NWEA MAP
testing
Explanation of Progress
Please see Sub Objective information below.
a. Sub Objective - APCS has partially met this goal.
Annually, Academics Plus will increase academic achievement in mathematics as indicated
on the benchmark and end of course exams and demonstrate proficiency at the state
Annual Measurable Objective (AMO).
Explanation of Progress
Attachment 2 shows the elementary school is classified as ACHIEVING in math and the high
school is classified as NEEDS IMPROVEMENT in math. After reviewing the high school
math scores, issues were identified and actions have been taken to improve future math
scores.
Elementary: The elementary school is classified as Achieving and has met this goal.
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ARKANSAS VIRTUAL ACADEMY
YEAR 2 REVIEW – SEPTEMBER 2013
DEMOGRAPHIC DATA
AS REPORTED IN SEPTEMBER 2012

SEPTEMBER 2013

Grades Served

K-8

K-8

Enrollment Cap

500

3,000

Current Enrollment

500

1292

Caucasian

85%

83.6%

African American

7%

9.4%

Hispanic

6%

3%

Asian

1%

1%

Native American

>1%

>1%

Pacific Islander

0%

>1%

Other / Not Reported

0%

>1%

Free/Reduced Lunch

58%

66%

PROGRESS TOWARD MEETING PERFORMANCE OBJECTIVES APPROVED IN
RENEWAL APPLICATION
Goal 1:
Increase academic achievement in mathematics as indicated on the benchmark and end of
course exams and demonstrate proficiency at the state level of Annual Measurable Objective
(AMO).
Explanation of Progress
We did not achieve goal one successfully during the 2012-2013 school year. The percentage of
all students scoring proficient or advanced across the district was 67.70. Within the elementary
grades, K-5, the percentage of all students scoring proficient/advanced increased to 71.35 from
70.42 in 2011-2012. Students included in the TAGG within the elementary grades improved to
65.42 proficient/advanced from 62.77 the prior year. Within the middle school grades, the
percentage of all students scoring proficient/advanced was 63.19. Students included in the
TAGG within the middle school were 58.33 proficient/advanced. On the Algebra I EOC exam,
73 percent of students were proficient or advanced.
Goal 2:
Increase academic achievement in literacy as indicated on the benchmark exam and
demonstrate proficiency at the state level of AMO.
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Explanation of Progress
The district, elementary grades, and middle school grades were all designated as achieving
based on 2012-2013 accountability reports. Within the elementary grades, the percentage of all
students scoring proficient/advanced increased slightly to 73.56 from 73.11 in 2011-2012, while
the TAGG within the elementary grades decreased slightly to 66.35 from 66.91 in 2011-2012.
Within the middle school grades, the percentage of students scoring proficient/advanced was
71.67. Students included in TAGG in the middle school were 62.96 proficient/advanced.
Goal 3:
On average, students in the program for at least two years will meet or exceed the state and
national average as measured by the Complete Battery Percentile Rank (PR) on the statemandated norm-referenced assessment in literacy and mathematics.
Explanation of Progress
The reading percentile rank outcomes successfully meet this goal. While the grades
represented do not include the same students across all grades reported, ARVA students
appear to make incrementally greater improvement in reading with each passing year. When
viewing language comparisons, this goal was not met in full. In grades 3 and 4, ARVA students
neither exceed the state nor the national average. At 5th grade, ARVA students began to
perform nearly equal to, or slightly ahead of the average state outcome. Grades 7 and 8
demonstrate a more favorable outcome for ARVA students in this comparison. This goal was
not met in mathematics. Both the state and ARVA students exceed the 50th percentile at each
grade level. In grades 3, 4, 5, and 7, the state average exceeds the average performance of
ARVA students by 1-3 percent. In grade 6, outcomes appear equal, and ARVA students
demonstrated substantial improvement in grade 8.
ARVA Math
Average
NPR

State Math
NPR of
Mean SS

ARVA
Reading
Average
NPR

State
Reading
NPR of
Mean SS

ARVA
Language
Average
NPR

State
Language
NPR of
Mean SS

rd

53

55

57

51

43

46

th

59

61

62

53

47

55

th

52

55

57

47

51

50

th

55

55

63

46

49

49

th

53

54

69

50

53

47

3
N = 43

4
N = 42

5
N = 44

6
N = 41

7
N = 34
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th

8
N = 28

62

54

68

53

59

48

Percentile rank comparisons were not calculated on an equal-interval scale
10/1/2011 was used to begin the two year period

Goal 4:
Students will complete 90% of the curriculum lessons in literacy and mathematics.
Explanation of Progress
Arkansas Virtual Academy has successfully met this goal. Each year, we review percentages of
curriculum completion with teachers as part of the annual review process. The average
completion of mathematics curriculum was 95%, and average completion of literacy curriculum
was 96% upon the conclusion of the 2012-2013 school year.
Goal 5:
Students will demonstrate mastery at 80% or above in every completed lesson and unit
objective as measured by assessments within the Online School (OLS).
Explanation of Progress
Arkansas Virtual Academy has successfully met this goal. Mastery of lessons with a score of
80% or greater on assessments is a requirement to be advanced to the next lesson. Additional
lessons and activities are provided after a student has demonstrated mastery at 80% or greater.
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BENTON COUNTY SCHOOL OF THE ARTS
YEAR 2 REVIEW – SEPTEMBER 2013
DEMOGRAPHIC DATA
AS REPORTED IN SEPTEMBER 2012

SEPTEMBER 2013

Grades Served

K-12

K-12

Enrollment Cap

825

825

Current Enrollment

786

780

Caucasian

80.2%

79.1%

African American

3.8%

3.1%

Hispanic

10.4%

11.5%

Asian

2.5%

3.6%

Native American

2.3%

1.8%

Pacific Islander

>1.0%

>1.0%

Other

>1.0%

>1.0%

Free/Reduced
Lunch

32.5%

27.95%

PROGRESS TOWARD MEETING PERFORMANCE OBJECTIVES APPROVED IN
RENEWAL APPLICATION
K-8 students will achieve annual measurement objectives as defined by the state.
Explanation of Progress:
2011-2012
2012-2013

Achieving Literacy/Achieving Math/Achieving School
Needs Improvement Literacy/Achieving Math/Needs Improvement School

2011-2012

In twelve (12) tested areas (3-8 Literacy and Math), we outperformed the State
average in nine (9) areas. We did not outperform the State in 5th Math, 6th
Literacy, and 7th Literacy
We scored 100% Proficient in 8th grade Algebra I.
In twelve (12) tested areas (3-8 Literacy and Math) we outperformed the State
average in all twelve (12) areas.
We scored 100% Proficient in 8th grade Algebra I.

2012-2013

2011-2012

2011-2012

ESEA AMO Performance – Literacy: Exceeded Combined (Grades 3-8) 88.70%
to expected 86.83%. Did not exceed TAGG (Grades 3-8) 76.3% to expected
77.87%.
ESEA AMO Growth – Literacy: Exceeded Combined (Grades 3-8) 91.35% to
expected 86.75%. Exceeded TAGG (Grades 3-8) 82.30% to expected 77.08%.
ESEA AMO Performance – Math: Exceeded Combined (Grades 3-8) 84.99%
Page 1 of 4

2012-2013

to expected 75.63%. Exceeded TAGG (Grades 3-8) 75.71% to expected
68.18%.
ESEA AMO Growth – Math: Exceeded Combined (Grades 3-8) 76.47%
to expected 68.98%. Exceeded TAGG (Grades 3-8) 68.14% to expected
60.14%.
ESEA AMO Performance – Literacy: Exceeded Combined (Grades 3-8) 88.34%
to expected 88.03%. Did not exceed TAGG (Grades 3-8) 76.30% to expected
79.88%.
ESEA AMO Growth – Literacy: Did not exceed Combined (Grades 3-8) 87.31%
to expected 87.96%. Did not exceed TAGG (Grades 3-8) 77.57% to expected
79.17%.
ESEA AMO Performance – Math: Exceeded Combined (Grades 3-8) 83.43% to
expected 77.84%. Exceeded TAGG (Grades 3-8) 73.94% to expected 71.08%.
ESEA AMO Growth – Math: Did not exceed Combined (Grades 3-8) 70.52% to
expected 71.80%. Did not exceed TAGG (Grades 3-8) 59.81% to expected
63.77%.

We implemented Measures of Academic Progress (MAP) formative assessments during the
2012-2013 school year to determine the ongoing progress of students in grades 2-8 in Literacy
and Math. During the current 2013-2014 school year we are using MAP results, Benchmark
results, and teacher recommendations to “double block” middle school students (grades 5-8) in
Literacy and Math. Students who are double blocked are students who scored Below
Basic/Basic on the 2012-2013 Benchmark assessment and/or demonstrate below grade level
functioning on the MAP assessments. We are also providing after school tutoring for students
who are considered at risk of not scoring Proficient/Advanced as a result of the above
mentioned assessments. Students in grades K-1 will begin MAP assessment in 2013-2014 in
order to determine the areas they are in need of academic assistance. These identified
students will receive additional instructional tutoring/remediation. All students in grades K-8
who qualify for Title I Target Assistance services, as well as our identified ELL students in need
of academic assistance, will receive services in our Title I/ELL Learning Lab. We provide all
students in grades K-8 academic assistance through an online tutorial program called Study
Island. In addition, teachers in grades 3-4 are receiving training in Cognitive Guided Instruction
(CGI) and all 5-8 math teachers are receiving training in Extending Mathematics training. All
core curriculum teachers in grades 5-8 received Pre-AP training over the summer 2013 in order
to enhance the rigor of their courses for the 2013-2014 school year. Per teacher request, we
transferred a classroom teacher to serve as our Special Education (grades K-8) teacher for the
2013-2014 school year. We had two different Special Education teachers in the 2012-2013
school year who struggled to meet the needs of our Special Education students. We are
confident the teacher we have in place this year will provide the much needed specialized
instructional services. We are members of the Benton County Special Education Consortium
that provides us SEA and consulting teacher assistance in the area of Special Education
academic programming.
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Students in Algebra I and geometry will score at or above state proficiency levels in annual
mathematics assessments as established by the Arkansas State Department of Education.
Explanation of Progress:
2011-2012
2012-2013
2011-2012
2012-2013
2011-2012
2012-2013

Achieving Literacy/Needs Improvement Math/Needs Improvement Graduation
Rate/Needs Improvement School
Achieving Literacy/Needs Improvement Math/Needs Improvement Graduation
Rate/Needs Improvement School
Algebra I: We outperformed the State average (92% to 79%).
Geometry: We outperformed the State average (89% to 75%).
Algebra I: We did not outperform the State average (74% to 77%).
Geometry: We outperformed the State average (90% to 72%).
ESEA AMO Performance – Math: Did not exceed Combined (Algebra
I/Geometry) 90.63% to expected 92.44%. Exceeded TAGG (Algebra
I/Geometry) 88.78% to expected 88.54%.
ESEA AMO Performance – Math: Did not exceed Combined (Algebra I/
Geometry) 81.63% to expected 93.13%. Did not exceed TAGG (Algebra I/
Geometry) 82.93% to expected 89.58%.

During the 2012-2013 school year the high school Algebra I teacher died unexpectedly in
February. This was a shock to our students, staff, and school community. We were able to hire
a certified math teacher to complete the school year. However, we believe the dramatic change
in teachers and the emotional loss of the teacher had an adverse impact on our 9th grade
Algebra I students. For the 2013-2014 school year we are double blocking students in Algebra I
and Geometry who are demonstrating deficit areas. We began implementing the Measures of
Academic Progress (MAP) assessments in the 2012-2013 school year so that we can identify
those students who are experiencing academic difficulty in math concepts. In addition,
incoming ninth grade students’ Benchmark results from their eighth grade school year are
examined to identify strengths and weaknesses. Before and after school tutoring will be
available to students who need extra tutoring and assistance. The online Study Island tutoring
program will be used to assist students with instructional tutoring. Our ESEA math scores are
so high, and our AMO trajectory expectations are so high, that making yearly increases will be a
challenge, especially when there is such an emotional impact as the sudden death of a teacher.
Students will score at or above state proficiency levels in annual literacy assessments as
established by the Arkansas State Department of Education.
Explanation of Progress:
2011-2012
2011-2013

Literacy: We outperformed the State average (82% to 68%).
Literacy: We outperformed the State average (91% to 70%).

2011-2012

ESEA AMO Performance – Literacy: Exceeded Combined 86.05% to
expected 75.22%. Exceeded TAGG 73.33% to expected 54.17%.
ESEA AMO Performance – Literacy: Exceeded Combined 91.30% to
expected 77.48%. Exceeded TAGG 80.00% to expected 58.33%.

2012-2013
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Students will score at or above state proficiency levels in biology assessments as established
by the Arkansas State Department of Education.
Explanation of Progress:
2011-2012
2012-2013

Biology: We outperformed the State average 80% to 68%.
Biology: We outperformed the State average 81% to 70%. We had the second
highest Biology scores in the state.
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Alpena School District
LEA # 0501
Boone County
Classified in Fiscal Distress

May 14, 2012

Fiscal Distress Indicators and Additional Concerns:
A declining balance determined to jeopardize the fiscal integrity of the school district

District Profile:
Superintendent
4 QTR ADM
Assessment
Total Mills
Total Debt Bond/Non Bond
Per Pupil Expenditures
Personnel-Non-Fed Certified FTE
Personnel-Non-Fed Certified Clsrm FTE
Avg Salary-Non-Fed Cert FTE
Avg Salary-Non-Fed Cert Clsrm FTE
Net Legal Balance (Excl Cat & QZAB)

2009-10
James Trammell
576
26,294,355
33.60
1,527,233
8,599
50.62
47.62
42,194
40,437
388,141

2010-11
James Trammell
554
26,852,310
33.60
1,458,904
8,893
59.37
56.37
35,755
33,649
380,122

2011-12
James Trammell
541
27,939,483
33.60
1,563,556
8,905
47.94
44.94
40,623
39,516
331,796

2012-13*
James Trammell
545
28,501,923
33.60
1,354,004
8,368
42.28
45.30
41,853
39,945
555,321

* Prior to Annual Statistical Report (ASR) publication for 2012-13.
Total Debt includes Bonded and Non-bonded filed with ADE.
Data Source: Annual Statistical Reports (ASR) and State Aid Notice for school district.

Mrs. Andrea Martin was hired as Superintendent for the 2013-14 school year.
District Actions:
The District has included the following objectives in their Fiscal Distress Improvement Plan:
2012-13
Reduced 3.5 licensed FTE through RIF
Reduced .5 classified FTE through RIF
Reduced summer maintenance costs
Monitored transportation supply costs
Monitored maintenance supply costs
Additional Actions Not Included In The Fiscal Distress Plan:
Reduce textbook expenditures
Reduce 6 FTE through attrition and re-alignment
Utilize SubTeach USA to eliminate district benefit and payroll processing cost
Implement CitySmart Entergy rebate savings program
Utilize the tax rebate program on qualifying purchases
• Realign expenditures to utilize categorical and federal funds efficiently

Fiscal and Administrative Services
Financial Accountability and Reporting

Fiscal Distress Report
December 9, 2013

Alpena School District
LEA # 0501
Boone County

Comments:
The District was classified in Fiscal Distress on May 14, 2012. The District began their
second full year of fiscal distress on July 1, 2013.
Superintendent James Trammell retired effective June 30, 2013.
Mrs. Andrea Martin was hired as Superintendent for the 2013-14 school year.

Fiscal and Administrative Services
Financial Accountability and Reporting
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A1PENA PUBII(
P.O. Box 270
Alpena, AR 72611
Andrea Martin, Superintendent
Phone: 870-437-2220

Fax: 870-437-2133
amartin @alp

ena. k I 2. ar. u s

'CH(x'$

Tony Foster, High School Principal Paula Newton, Elementary Principal
Phone:870-437-2229
Phone: 870-437-2228

870-437-5638
us

Fax:
tfoster@alpena.kl2.ar.

Fax:870-437-2133
pnewton@alpena.kl2.ar.us

Mindi Phillips, Counselor
Phone:870-437-2228
Fax: 870-437-5638
mphillips@alpena. k I 2. ar.us

November 5,2013

Dr. Tom Kimbrell, Commissioner
Arkansas Department of Education

Four Capitol Mall, Room 304-A
Little Rock, AR 72201
Dear Dr. Kimbrell and the Arkansas State Board of Education,
On behalf of the Alpena School District students, staff, community and its respective Board of Education,
I submit this information for your review and consideration and respectfully request that the Alpena
School District be removed from Fiscal Distress status.

Upon arrival in the district, I found that the following items were completed in efforts to reach fiscal goals
that were agreed upon by the Department and the District at the time of designation:

.
.
o

Reduced operating costs across the board;
Reduced salary expenditures through attrition, eliminated longevity incentives, reduction in force,
elimination of non-required programs and above and beyond standards staff and offerings, reclassification of expenditures to other funding sources and replaced outgoing staff with staff
members that were lower on the salarv schedules:
Increased financial oversight.

Since July 1,2013 under new administrative oversight, our team has made the following additional efforts
to address our goals and proudly report the following objectives have been met:

o
.
o
o
.
r
o
e
.
.

Reduced previous textbook expenditures by $80,000;
By attrition and re-alignment of roles have reduced 6.0 FTE's;
Recoded expenditures as allowable to other sources;
Increased FYl3 ending balance by $240,000;
Prepared a FYl4 budget this is sustainable, with a projected ending balance of $950,000
Utilize SubTeachUSA to eliminate district benefit and payroll processing cost;
Implement CitySmart Entergy rebate savings progam;
Track and submit tax rebate program on qualifoing purchases;
Ongoing analysis of maintenance, food service and supply costs;
Ongoing strict financial oversight by all staff.

We are extremely grateful for the guidance and support of the Fiscal Distress Unit as well as the Office of
Intensive Support and we are appreciative of the ongoing resources available for sustainability. We
acknowledge that without these supports we would not be at the point we are today with this request.

pectfully Submitted,

fDd,l,L

Superintendent

Home of the Leopards

Arkansas Department of Education
Alpena School District
Unrestricted Funds Report

1

FY14 as of October 31, 2013
Beginning
Balance
7/1/2013
550,946
Beginning
Balance
7/1/2013
550,946
Beginning
Balance
7/1/2012
331,796
Beginning
Balance
7/1/2011
380,122

Revenue
1,044,974
FY14 Budget

Revenue
3,836,598
FY13

Revenue
3,919,424
FY12

Revenue
3,797,598

Expenditures
739,722

Ending
Balance
10/31/2013
856,198

Expenditures
3,440,406

Projected
Balance
6/30/2014
947,137

Expenditures
3,700,274

Ending
Balance
6/30/2013
550,946

Expenditures
3,845,924

Ending
Balance
6/30/2012
331,796

(Does not include Building, Categorical, Federal, Activity and Food Service Funds)
Fiscal and Administrative Services
Financial Accountability and Reporting
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Arkansas Department of Education
Alpena School District
Unrestricted Funds Revenue Report

General Operating Funds:
1000|1001|1232|1246|1265|2000|2001|2099|2101|2215|2217|2218|2219|2222|2232|2235|2240|2246|2255|2265|2271|2295|
2390|2392|2393|2394|2395|2780|4000

Revenue:

Account
11110
11115
11120
11125
11140
11150
11160
11400
11500
12800
15100
16000
16110
16200
16215
16220
16300
16400
16900
16910
17100
17110
17120
17130
17200
17210
17220
17300
17310
17500
17510
17590
17900
18100
18900
19000
19130

Account Description
PROPERTY TAXES-CURRENT
PROPERTY SALES TAX RELIEF
PROPERTY TAX-40% BY 6/30
PROP TAX RELIEF TAX 40%
PROPERTY TAX-DELINQUENT
EXCESS COMMISSION
LAND REDEMP-IN STATE SALE
PENALTIES/INTEREST ON TAX
INT UNAPPORTION PROP TAX
PAYMENT IN LIEU OF TAXES
INTEREST ON INVESTMENTS
FOOD SERVICE
SCHOOL LUNCH PROGRAM
DAILY SALES-NON-REIMBURS
A LA CARTE INCOME
ADULT
SPECIAL FUNCTIONS
PERFORMANCE BASED-$.06
OTHER FOOD SVS REVENUE
PEPSI/COKE FUND
ADMISSIONS
ATHLETICS
OTHER SCH SPONSORED EVENT
STDNT ORG-EVENTS & ACTIV
SALES
SCH SPNSRD-PICTURES,ETC
STDNT SPON SALES-IE CANDY
ORG MEMBERSHIP DUES/FEES
STNDT ORG MEMBERSHIP DUES
CONTRACTED SERVICES
ATHLETIC GUARANTEES
OTHER CONTRACTED SERVICES
OTHER STDNT ACTIVITY REV
ATHLETIC
OTHER COMMUNITY SVS ACT
OTHER REV-LOCAL SOURCES
LEA BUILDGS & FACILITIES

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
506,108
0
257,159
0
15,424
20,799
15,687
620
0
0
11,548
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
3,575

FY13
547,631
0
281,950
0
48,912
26,216
4,625
209
0
0
10,450
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
3,900

FY14 Budget
568,754
0
282,000
0
49,000
26,225
4,650
210
0
0
10,500
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
3,900

FY14 YTD
as of
10/31/13
250,560
0
0
0
2,678
210
7,175
0
0
0
2,940
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1,300

Variance in
FY14 Budget
and
FY14 YTD
318,195
0
282,000
0
46,322
26,015
(2,525)
210
0
0
7,560
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
2,600

Fiscal Distress Report
December 9, 2013
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Arkansas Department of Education
Alpena School District
Unrestricted Funds Revenue Report

General Operating Funds:
1000|1001|1232|1246|1265|2000|2001|2099|2101|2215|2217|2218|2219|2222|2232|2235|2240|2246|2255|2265|2271|2295|
2390|2392|2393|2394|2395|2780|4000

Revenue:

Account
19140
19200
19300
19400
19410
19430
19450
19490
19800
19900
21100
21200
21900
28000
31100
31101
31102
31103
31400
31450
31460
31620
32215
32219
32232
32235
32250
32256
32310
32340
32355
32361
32370
32371
32381
32415
32420

Account Description
REQUIPMENT & VEHICLES
PRIVATE CONTRIBUTIONS
SALES OF SUPPLIES & MATER
TEXTBOOK SALES & RENTALS
SECONDARY SALES
SECONDARY RENTALS
ELEMENTARY SALES
OTHER SALES/RENTALS
REFUNDS OF PRIOR YR EXPEN
MISC REV FR LOCAL SOURCES
CNTY GENERAL APPORTIONMNT
SEVERANCE TAX
OTHER REV FR COUNTY
PAYMENT IN LIEU OF TAXES
STATE EQUALIZATION AID
FOUNDATION FUNDING
ENHANCED EDUCATIONAL FUND
98% TAX COLL GUARANTEE
TRANSPORTATION AID
STUDENT GROWTH FUNDING
DECLINING ENROLLMENT
SUPP MILLAGE INCENTIVE
ALTERNATIVE ED GRANT
EISENHOWER MATH/SCIENCE
TECHNOLOGY IMPRVMT GRANT
PROF QUAL ENHANC IND PROG
PROFESSIONAL DEVELOPMENT
HAND CHILD-SUPV/EXTEND YR
HAND-RESIDENT TREATMENT
EARLY CHILD PILOT PARENT
GT ADVANCE PLACEMENT
ALTERNATIVE LEARNING ENV
ENGLISH LANGUAGE LEARNERS
NATIONAL SCHOOL LUNCH ACT
SEC VOC AREA CENTER FUND
VOC CAPITAL EQUIP GRANT

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13

0
0
0
0
0
0
0
0
0
7,250
0
91
25,535
0
0
2,747,738
0
17,384
4,001
0
76,093
14,739
0
0
0
0
0
0
2,288
0
48,548
850
0
0
0
0
0

0
0
0
0
0
0
0
0
500
19,773
0
112
1,270
0
0
2,722,600
0
21,895
0
0
33,340
11,054
0
0
0
0
1,994
0
2,266
0
31,476
700
0
0
0
0
0

FY14 Budget
0
0
0
0
0
0
0
0
200
18,475
0
112
0
0
0
2,810,369
0
0
0
0
0
7,370
0
0
0
0
6,000
0
2,300
0
29,213
650
0
0
0
0
0

FY14 YTD
as of
10/31/13
0
0
0
0
0
0
0
0
0
1,228
0
0
0
0
0
766,464
0
0
0
0
0
3,685
0
0
0
0
0
0
0
0
0
400
0
0
0
0
0

Variance in
FY14 Budget
and
FY14 YTD
0
0
0
0
0
0
0
0
200
17,247
0
112
0
0
0
2,043,905
0
0
0
0
0
3,685
0
0
0
0
6,000
0
2,300
0
29,213
250
0
0
0
0
0
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Arkansas Department of Education
Alpena School District
Unrestricted Funds Revenue Report

General Operating Funds:
1000|1001|1232|1246|1265|2000|2001|2099|2101|2215|2217|2218|2219|2222|2232|2235|2240|2246|2255|2265|2271|2295|
2390|2392|2393|2394|2395|2780|4000

Revenue:

Account
32491
32520
32910
32912
32913
32915
32921
32923
32924
32990
41200
41300
42100
42200
42300
42400
42500
43923
43974
45110
45119
45124
45129
45130
45132
45136
45318
45325
45326
45500
45510
45512
45520
45522
45561
45562
45590

Account Description
WORKFORCE EDUCATION AID
MATCHING (STATE)
WORKER'S COMP INSURANCE
GEN FAC FUND
GROWTH FUNDING
DEBT SERVICE SUPPLEMENT
ACADEMIC FACILITIES REPAI
ACAD FAC TRANSITIONAL PRO
ACAD FAC PARTNERSHIP PROG
GRANTS/AIDE FROM STATE
WILDLIFE REFUGE
REV IN LIEU OF TAXES
FOREST RESERVE
FLOOD CONTROL
MINERAL LEASES
FEDERAL GRAZING
IMPACT AID
FEMA-ARK WINTER STORM
FRESH FRUIT/VEG COMMODITI
ESEA CH1 COMP(R) 100-297
ARRA TITLE 1-PART A
ESEA-STABILIZATION-ARRA
TITLE 1/ED JOBS FUND ARRA
ESEA CH2 ELEM/SEC ED ACT
TITLE VI CLSROOM REDUCT
TITLE II-A
VOC-SUPP GRNTS-IMPROV ACT
EDUCATIONAL TECHNOLOGY
EDUCATION TECH GRANT
SCHOOL FOOD SERVICE
SL 4 LUNCHES-TYPE A
TYPE A LUNCHES
SL 11 LUNCH-FREE/REDUCED
FREE,RED. & PD BREAKFASTS
REGULAR COMMODITIES
FRESH FRUITS/VEG
OTHER FOOD SERVICE REVENU

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
0
0
0
5,423
0
14,624
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

FY13
0
0
0
4,067
0
13,218
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

FY14 Budget
0
0
0
2,712
0
13,958
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
0
0
1,356
0
6,979
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
Fiscal Distress Report
December 9, 2013

0
0
0
1,356
0
6,979
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
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Arkansas Department of Education
Alpena School District
Unrestricted Funds Revenue Report

General Operating Funds:
1000|1001|1232|1246|1265|2000|2001|2099|2101|2215|2217|2218|2219|2222|2232|2235|2240|2246|2255|2265|2271|2295|
2390|2392|2393|2394|2395|2780|4000

Revenue:

Account
45613
45621
45650
45660
45670
45802
45910
45913
45916
45917
45925
45970
45971
45975
48000
51100
51500
51800
52300
52600
52700
52800
53100

Account Description
VIB PASSTHROUGH FUNDING
ARRA-IDEA
EARLY CHILD TEACH RESEARC
EARLY CHILD TEAC-SUPP/MAT
STATE IMPROV GRANT
ARRA-MODERNIZATION-STABIL
MEDICARE CATASTROPHIC COV
ARMAC
MEDICAID-PERSONAL CARE
MEDICAID-VISION/HEARING
IMP TCH TITLE II A
DRUG ABUSE PREVENTION
DRUG FREE SCHOOLS GRANT
REAP GRANT
PAYMENT IN LIEU OF TAXES
BONDED INDEBTEDNESS
INSTALLMNT/LEASE PURCHASE
REFUNDING BONDS
TRANS FROM BUILDING FUND
TRANS FROM FEDERAL GRANTS
TRANS FROM STUDENT ACTVTY
TRANS FROM FOOD SERVICE
SALE OF EQUIPMENT

Total Revenue

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13

FY14 Budget

Variance in
FY14 Budget
and
FY14 YTD

FY14 YTD
as of
10/31/13

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
2,114
0

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
120,588
0
0
10,677
0

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

3,797,598

3,919,424

3,836,598

1,044,974

2,791,623

Fiscal Distress Report
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Arkansas Department of Education
Alpena School District
Unrestricted Funds Expenditure Report

General Operating Funds:
1000|1001|1232|1246|1265|2000|2001|2099|2101|2215|2217|2218|2219|2222|2232|2235|2240|2246|2255|2265|2271|2295|23
90|2392|2393|2394|2395|2780|4000

Expenditures:

FY12

FY13

CERT SALARY
CLS SALARY
TEMP-CERTIFIED
TEMP-CLASSIFIED
OVERTIME
BONUSES-CERTIFIED
BONUSES-CLASSIFIED
CERT SUBSTITUTES
CLS SUBSTITUTES
CERT UNUSED SICK
CLS UNUSED SICK LEAVE
CLASSIFIED-UNUSED VAC
VACATION PAY CLS
CERT GROUP INS
CLS GROUP INS
CLS SOC SEC
CERT SOC SEC
CLS SOC SEC
CERT MEDICARE
CLS MEDICARE
CERT TCH RET-MATCHING
CLS TCH RET - MATCHING
CERT UNEMPLOY COMP
CLS UNEMPLOY COMP
CERT WKR'S COMP
CLS WKR'S COMP
CERT HEALTH BENEFITS
CLS HEALTH BENEFITS
PUB.RET-MATCHING
CLS PUB RET MATCHING
OTHER BENEFITS-CERTIFIED
OTHER BENEFITS-CLASSIFIED

1,846,098
519,444
0
0
0
0
0
39,237
7,213
0
0
0
0
10,038
335
0
110,375
28,575
25,814
6,683
266,459
69,672
98
45
6,225
3,295
54,262
26,095
0
302
0
0

1,801,394
471,289
2,000
0
0
0
0
45,112
7,568
4,740
1,229
0
2,559
8,782
90
0
108,632
25,752
25,406
6,023
261,022
64,420
12,208
0
6,120
2,759
56,500
24,452
0
453
0
0

1,701,549
426,246
6,000
0
0
0
0
3,000
4,354
500
500
3,292
0
9,072
108
0
108,460
25,493
25,414
6,026
252,407
56,653
5,000
0
6,141
2,760
67,262
27,448
0
453
0
0

322,587
109,822
0
0
0
0
0
3,843
2,393
0
0
3,292
0
1,628
18
0
19,354
6,050
4,526
1,415
47,161
14,433
336
0
0
0
11,917
5,873
0
79
0
0

1,378,963
316,424
6,000
0
0
0
0
(843)
1,962
500
500
1
0
7,444
90
0
89,106
19,443
20,888
4,611
205,246
42,220
4,665
0
6,141
2,760
55,345
21,575
0
373
0
0

Salaries & Benefits Totals

3,020,263

2,938,510

2,738,138

554,726

2,183,412

Account
61110
61120
61210
61220
61300
61510
61520
61710
61720
61810
61820
61840
61961
62110
62120
62200
62210
62220
62260
62270
62310
62320
62510
62520
62610
62620
62710
62720
62800
62820
62910
62920
63000
63100
63110
63130
63180

Account Description

PURC SVS-PROF & TECHNICAL
OFFICIAL/ADMINISTRATIVE
STAFF SERVICES
BOARD OF ED SERVICES
SCH BRD ELEC

Fiscal and Administrative Services
Financial Accountability and Reporting

0
0
0
65
0

0
0
0
1,032
0

FY14 Budget

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
0
0
2,100
0

0
0
0
925
0
Fiscal Distress Report
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0
0
0
1,175
0
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Arkansas Department of Education
Alpena School District
Unrestricted Funds Expenditure Report

General Operating Funds:
1000|1001|1232|1246|1265|2000|2001|2099|2101|2215|2217|2218|2219|2222|2232|2235|2240|2246|2255|2265|2271|2295|23
90|2392|2393|2394|2395|2780|4000

Expenditures:

Account
63200
63210
63220
63230
63240
63300
63310
63320
63330
63350
63370
63410
63441
63450
63470
63490
63530
63590
63900
63910
64100
64110
64210
64220
64230
64240
64310
64320
64410
64420
64500
64900
65000
65190
65210
65240
65250
65290
65310

Account Description
PROFESSIONAL-EDUCATIONAL
INSTRUCTIONAL
SUB TEACHER-PURCHASE SERV
CONSULTING-EDUCATIONAL
STUDENT ASSESSMENT
OTHER PROFESSIONAL
PUPIL SERVICES
CLS PROF DEVELOPMENT
ACCOUNTING
MEDICAL SERVICES
ARCHITECTURAL
DATA PROCESSING SERVICES
LEGAL LIT-DEFENSE OF DIST
MEDICAL
ARCHITECTURAL
OTHER PROFESSIONAL SERV
SOFTWARE-MAINT & SUPPORT
OTHER TECH SERV
OTHER PURC PROF/TECH SVS
PURCH PROF & TECH SERVICE
UTILITY SERVICES
WATER/SEWER
DISPOSAL/SANATATION
SUB TEACH CLS
CUSTODIAL
LAWN CARE
NON TECH REPAIRS/MAINT
TECH REPAIR/MAINTENANCE
LAND & BLDGS
RENTAL EQUIP/VEHIC
CONSTRUCTION SERVICES
OTHER PURC PROPERTY SVS
OTHR PURCH.SERVICES
FROM OTHER SOURCES
PROPERTY INSURANCE
FLEET INSURANCE
ACCIDENT INS FOR STUDENTS
OTHER INSURANCE
TELEPHONE

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
0
(12,435)
0
0
0
0
0
983
0
0
0
0
7,285
152
0
0
349
5,208
12,144
0
0
5,841
7,174
0
3,356
0
38,224
8,408
0
2,116
6,957
123,752
0
0
21,314
4,217
0
4,563
3,065

FY13
0
795
0
0
0
0
0
265
0
0
0
0
8,543
390
0
0
2,492
5,442
11,600
0
0
5,410
12,266
0
0
56
6,383
2,830
0
2,255
0
6,943
0
0
21,943
4,528
0
4,375
2,246

FY14 Budget
0
10,212
51,440
0
0
0
0
400
0
0
0
0
9,000
400
0
0
2,500
6,100
15,674
0
0
5,415
11,300
0
0
0
14,523
1,975
0
2,300
0
6,950
0
0
25,474
4,550
0
4,450
2,575

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
154
169
0
0
0
0
0
0
0
0
0
0
508
0
0
63
5,743
4,159
0
0
1,468
3,623
0
0
0
8,041
707
0
560
0
300
0
0
25,474
4,253
0
50
765
Fiscal Distress Report
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0
10,058
51,271
0
0
0
0
400
0
0
0
0
9,000
(108)
0
0
2,437
357
11,515
0
0
3,947
7,677
0
0
0
6,482
1,268
0
1,740
0
6,650
0
0
0
297
0
4,400
1,810
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Alpena School District
Unrestricted Funds Expenditure Report

General Operating Funds:
1000|1001|1232|1246|1265|2000|2001|2099|2101|2215|2217|2218|2219|2222|2232|2235|2240|2246|2255|2265|2271|2295|23
90|2392|2393|2394|2395|2780|4000

Expenditures:

Account
65320
65400
65610
65800
65810
65820
65830
65840
65850
65860
65870
65880
65890
65900
65910
65920
66100
66107
66210
66220
66240
66260
66290
66300
66310
66410
66420
66430
66440
66500
66510
66520
66600
66810
66900
66910
66920
67100
67200

Account Description
POSTAGE
ADVERTISING
TO LEA'S WITHIN STATE
TRAVEL
TRVL-CERT-IN DISTRICT
TRVL-CLS IN DISTRICT
TRVL CERT-OUT DISTRICT
TRVL CLS OUT DISTRICT
TRVL CERT OUT STATE
TRVL CLS OUT STATE
TRAVEL-NON-EMPLOYEE
OTHER PUR SERV-TRAVEL
LODGING
MISC PURC SVS
SVS PURCH-LEA WITHIN STAT
PURCH LEA OUTSIDE STATE
GEN SUPPLIES
LOW VALUE EQUIPMENT
NAT.GAS
ELECTRICITY
OIL
GASOLINE/DIESEL
OTHER
FOOD
PROF DEVELOPMENT
TEXTBOOKS
LIBRARY BOOKS
PERIODICALS
AUDIOVISUAL MATERIALS
TECHN SUPPLIES
SOFTWARE
OTHER
BUILDING MATERIALS
FEES
OTHER SUPPLIES & MATERIAL
TIRES
PARTS
LAND & IMPROVEMENTS
BUILDINGS

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
3,232
637
0
0
3,100
1,194
0
0
0
0
1,224
2,985
13,771
1,800
0
0
108,485
0
25,348
61,016
0
43,990
0
0
0
16,321
17
687
1,905
0
0
0
0
0
9,032
0
0
75
0

FY13
3,305
424
0
0
1,824
1,605
0
0
0
0
521
2,190
8,326
0
0
0
106,153
0
33,565
61,524
0
50,235
0
0
0
86,251
0
457
0
0
0
0
0
0
8,117
0
0
0
0

FY14 Budget
3,305
450
0
0
2,800
2,375
0
0
0
0
650
2,650
10,300
0
0
0
153,843
0
36,075
64,050
0
50,675
0
0
0
107
0
550
0
0
0
0
0
0
8,800
0
0
0
0

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

1,283
49
0
0
476
253
0
0
0
0
0
47
386
0
0
0
55,800
0
1,139
20,290
0
10,310
0
0
0
107
0
0
0
0
0
0
0
0
2,175
0
0
0
0
Fiscal Distress Report
December 9, 2013

2,022
401
0
0
2,324
2,122
0
0
0
0
650
2,603
9,914
0
0
0
98,043
0
34,936
43,760
0
40,365
0
0
0
0
0
550
0
0
0
0
0
0
6,625
0
0
0
0
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Arkansas Department of Education
Alpena School District
Unrestricted Funds Expenditure Report

General Operating Funds:
1000|1001|1232|1246|1265|2000|2001|2099|2101|2215|2217|2218|2219|2222|2232|2235|2240|2246|2255|2265|2271|2295|23
90|2392|2393|2394|2395|2780|4000

Expenditures:

Account
67300
67310
67320
67330
67340
67350
67390
67500
67900
68100
68300
68830
68900
68999
69100
69330
69360
69370
69380
69400
69500

Account Description
EQUIPMENT
MACHINERY
VEHICLES
FURNITURE & FIXTURES
TECHNOLOGY RELATED HARDWA
TECHNOLOGY SOFTWARE
OTHER EQUIPMENT
TECHN EQUIP
DEPRECIATION
DUES AND FEES
INTEREST
PROPERTY TAX
MISC EXPENDITURES
ALLOCATED CHARGES
REDEMPTION OF PRINCIPAL
TO BUILDING FUND
TO FEDERAL GRANTS FUND
TO STUDENT ACTIVITY FUND
TO FOOD SERVICE FUND
OVERPAYMT ADD BASE FUND
TRANSITS

Other Expenditure Totals

Overall Expenditure Totals

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13

FY14 Budget

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
0
59,900
0
5,002
0
61,894
0
0
12,102
38,560
0
0
0
78,472
30,062
0
0
2,114
0
0

0
0
0
0
0
0
0
0
0
13,856
47,393
0
0
0
209,553
15,991
0
0
10,677
0
0

0
0
30,000
0
0
0
0
0
0
14,855
44,754
0
0
0
94,449
4,243
0
0
0
0
0

0
0
0
0
0
0
0
0
0
6,552
15,446
0
17
0
13,706
0
0
0
0
0
0

0
0
30,000
0
0
0
0
0
0
8,303
29,309
0
(17)
0
80,743
4,243
0
0
0
0
0

825,661

761,764

702,268

184,997

517,272

3,845,924 3,700,274 3,440,406

739,722 2,700,684

Fiscal Distress Report
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Brinkley School District
LEA # 4801
Monroe County
Classified in Fiscal Distress

April 9, 2012

Fiscal Distress Indicators and Additional Concerns:
A declining balance determined to jeopardize the fiscal integrity of the school district

District Profile:
Superintendent
4 QTR ADM
Assessment
Total Mills
Total Debt Bond/Non Bond
Per Pupil Expenditures
Personnel-Non-Fed Certified FTE
Personnel-Non-Fed Certified Clsrm FTE
Avg Salary-Non-Fed Cert FTE
Avg Salary-Non-Fed Cert Clsrm FTE
Net Legal Balance (Excl Cat & QZAB)

2009-10
Betty McGruder
687
58,835,471
35.90
1,745,000
12,221
71.99
65.36
43,838
42,247
696,762

2010-11
James Best
632
56,271,493
35.90
1,670,000
12,552
69.09
62.52
44,131
42,312
431,626

2011-12
Arthur Tucker
647
63,315,383
35.90
1,680,939
11,619
59.03
52.57
41,127
38,787
537,879

2012-13*
Arthur Tucker
576
67,424,106
35.90
1,666,960
10,710
57.73
52.27
44,005
41,889
745,335

* Prior to Annual Statistical Report (ASR) publication for 2012-13.
Total Debt includes Bonded and Non-bonded filed with ADE.
Data Source: Annual Statistical Reports (ASR) and State Aid Notice for school district.

District Actions:
The District has included the following objectives in their Fiscal Distress Improvement Plan:
2012-13
Reduced 5 licensed employees through RIF and attrition
Reduced 7 classified employees through RIF and attrition
Eliminated vision insurance benefit
Eliminated long term disability benefit
Reduced extended day contracts for personnel
Reduced athletic expenditures

Additional Actions Not Included in Plan:
• Realign expenditures to utilize categorical and federal funds efficiently
• Monitor purchase requests
• Monitor non-instructional transportation costs

Fiscal and Administrative Services
Financial Accountability and Reporting
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Brinkley School District
LEA # 4801
Monroe County

Comments:
The District was classified in Fiscal Distress on April 9, 2012. The District began their second
full year of fiscal distress on July 1, 2013.

Fiscal and Administrative Services
Financial Accountability and Reporting
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Member North-Central Association
200 Tiger Drive
Brinkley, Arkansas 72021
Arthur Tucker, Ed. D.
Superintendent

Phone: 870-734-5000
Fax:
870-734-5187

November 7, 2013

Dr. Tom W. Kimbrell, Commissioner
Arkansas Department of Education
4 State Capitol Mall, Room 304-A
Little Rock, AR 72201-1019

Dr. Kimbrell and Arkansas State Board of Education:
On behalf of the Board of Directors, faculty, staff, and administration of the Brinkley School
District, I submit this letter to request the removal of the Brinkley School District from the
“Fiscal Distress List” of the Arkansas Department of Education.
I want to thank you for your leadership in education as Commissioner and thank Ms. Hazel
Burnett and her staff (Scott McRae, Andrea Jobe, and Mindy Looney) for their help and
leadership in guiding us through this process and helping us to chart the course for consistent
financial stability for the District.
The Board of Directors hired me as Superintendent of the Brinkley School in July of 2011. Less
than thirty (30) days on the job, I received a call from Ms. Burnett explaining that the District
was in jeopardy of being placed in fiscal distress. The District was placed on the Fiscal Distress
List in March of 2012. Because of that designation, the following are actions the District has
taken to address this situation.
•
•
•
•
•
•
•
•
•

Reduction in athletic spending
Reduction in certified and classified by attrition and reduction in force policy
Discontinued premiums for vision insurance
Discontinued premiums for long term disability insurance
Reduced days for extended contract personnel
Review purchases in terms of needs as opposed to wants
Combined instructional support programs
Increased legal balance for last two years
Projected increase in ending balance for 2013/2014 school year

Again, thank you and the Arkansas Department of Education personnel for the level of support
provided to the District during this process and your consideration for removing the Brinkley
School District from the Fiscal Distress List.
Respectfully,

Arthur Tucker, Ed. D.
Superintendent of Schools
Brinkley Public Schools

cc:

Hazel Burnett
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Arkansas Department of Education
Brinkley School District
Unrestricted Funds Report
FY14 as of October 31, 2013
Beginning
Balance
7/1/2013
734,443
Beginning
Balance
7/1/2013
734,443
Beginning
Balance
7/1/2012
518,572
Beginning
Balance
7/1/2011
403,706

Revenue
1,186,710
FY14 Budget

Revenue
4,958,475
FY13

Revenue
5,203,626
FY12

Revenue
5,084,144

Expenditures
1,348,570

Ending
Balance
10/31/2013
572,583

Expenditures
3,990,681

Projected
Balance
6/30/2014
1,702,237

Expenditures
4,987,754

Ending
Balance
6/30/2013
734,443

Expenditures
4,969,278

Ending
Balance
6/30/2012
518,572

(Does not include Building, Categorical, Federal, Activity and Food Service Funds)

Fiscal and Administrative Services
Financial Accountability and Reporting
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Arkansas Department of Education
Brinkley School District
Unrestricted Funds Revenue Report
General Operating Funds:
1000|1240|1246|1365|2000|2001|2055|2135|2199|2215|2216|2218|2219|2225|2227|2232|2235|2240|2246|2250|2255|2271|2340|
2350|2365|2369|2383|2385|2390|2392|2393|2492|2578|4000|4394|4395

Revenue:

Account
11110
11115
11120
11125
11130
11135
11140
11150
11160
11400
11500
11900
12800
12900
13190
14110
14210
14900
15100
16100
16110
16190
16200
16212
16500
16900
17100
17110
17120
17130
17200
17210
17220
17300
17310
17400
17900
18900
19130
19200
19300
19516
19800
19900
21200
22000

Account Description
PROPERTY TAXES-CURRENT
PROPERTY TAX RELIEF
PROPERTY TAX-40% BY 6/30
40% RELEIF PROPERTY TAX
PROPERTY TX-40% 7/1-12/31
40% RELEIF PROPERTY TAX
PROPERTY TAX-DELINQUENT
EXCESS COMMISSION
LAND REDEMP-IN STATE SALE
PENALTIES/INTEREST ON TAX
INT UNAPP PROP TAX
OTHER TAXES
REVENUE IN LIEU OF TAXES
OTHER LOCAL NON-LEA REVEN
OTHER PROGRAMS
REGULAR DAY SCHOOLS
REGULAR DAY SCHOOL
TRANS FEES-OTHER SOURCES
INTEREST ON INVESTMENTS
DAILY SALES
SCHOOL LUNCH PROGRAM
CONTRACT MEALS
DAILY SALES-NON-REIMBURS
PROVISION 2 STUDENT MEALS
SUMMER FOOD PROGRAM
OTHER FOOD SVS REVENUE
ADMISSIONS
ATHLETICS
OTHER SCH SPONSORED EVENT
STDNT ORG-EVENTS & ACTIV
SALES
SCH SPNSRD-PICTURES,ETC
STDNT SPON SALES-IE CANDY
ORG MEMBERSHIP DUES/FEES
STNDT ORG MEMBERSHIP DUES
PUPIL FEES-LOCKERS/FINES
OTHER STDNT ACTIVITY REV
OTHER COMMUNITY SVS ACT
LEA BUILDGS & FACILITIES
PRIVATE CONTRIBUTIONS
SALES OF SUPPLIES & MATER
STAFF DEVELOPMENT
REFUNDS OF PRIOR YR EXPEN
MISC REV FR LOCAL SOURCES
SEVERANCE TAX
RESTRICTED GRANTS-IN-AID

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
1,163,309
0
536,772
0
0
0
179,168
20,421
25,227
63
0
0
0
0
17,000
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
109,185
0
0
14,024
1,325
0
0

FY13
1,414,262
0
694,493
0
0
0
137,478
22,724
80,783
196
0
0
0
0
17,000
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1,320
0
0
3,509
0
0
0

FY14 Budget
1,454,000
0
723,000
0
0
0
140,000
20,000
60,000
200
0
0
0
0
15,000
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1,000
0
0
3,000
0
0
0

FY14 YTD
as of
10/31/13
504,639
0
0
0
0
0
21,310
0
10,488
19
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1,594
0
0
0

Variance in
FY14 Budget
and
FY14 YTD
949,361
0
723,000
0
0
0
118,690
20,000
49,512
181
0
0
0
0
15,000
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1,000
0
0
1,406
0
0
0
Fiscal Distress Report
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Arkansas Department of Education
Brinkley School District
Unrestricted Funds Revenue Report
General Operating Funds:
1000|1240|1246|1365|2000|2001|2055|2135|2199|2215|2216|2218|2219|2225|2227|2232|2235|2240|2246|2250|2255|2271|2340|
2350|2365|2369|2383|2385|2390|2392|2393|2492|2578|4000|4394|4395

Revenue:

Account
31101
31102
31103
31200
31400
31450
31460
31600
31620
31650
31900
32215
32216
32219
32222
32225
32226
32227
32232
32235
32250
32256
32260
32310
32330
32340
32361
32370
32371
32381
32415
32480
32520
32710
32715
32755
32790
32910
32912
32913
32915
32923
32990
41200
41300
42900

Account Description
FOUNDATION FUNDING
ENHANCED EDUC FUNDING
98% COLLECTION RATE
ADD'L BASE FUNDING
TRANSPORTATION AID
STUDENT GROWTH
DECLINNING ENROLLMENT
INCENTIVE FUNDING
SUPPLEMENTAL MILLAGE INCT
REVENUE LOSS FUNDS
OTHER
ALTERNATIVE ED GRANT
COMPENSATORY ED
EISENHOWER MATH/SCIENCE
CAREER EDUCATION
AR EAST IMPL PRG GRANT
RECRUITMENT/RETENTION
COLLEGE PREP ENRICH PGM
HIGH GAINS RATING
EAST CONT PROGRAM GRANT
PATHWISE MENTORING GRANT
PROFESSIONAL DEV ACT 59
AR GAME & FISH
HAND CHILD-SUPV/EXTEND YR
NON-HAND-RESID TREATMENT
HAND-RESIDENT TREATMENT
GT-ADVANCE PLACEMENT
ALTERNATIVE LEARNING ENVI
LEP ACT#1307&1361 OF '97
NSL FUNDING ACT 59
SECONDARY VOCATIONAL CENT
VOC NEW PGM START-UP
MATCHING (STATE)
AR BETTER CHANCE(ABC)GRNT
PROVERTY INDEX FUNDING
SMART START LITERACY
OTHER
WORKER'S COMP INSURANCE
GENERAL FACILITY FUNDING
GROWTH FACILITY
DEBT SERVICE FUNDING
ACAD FACIL TRANSITIONAL
OTHER GRANTS/STATE AID
WILDLIFE REFUGE(LAND)
REV IN LIEU OF TAXES
OTHER UN/I FEDERAL-STATE

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
2,491,310
0
46,789
0
0
0
170,865
0
26,298
0
0
0
0
0
0
0
0
0
0
0
7,800
0
2,834
2,700
0
0
200
0
0
0
0
0
0
155,520
0
0
0
0
8,778
0
12,774
0
0
11,593
7,493
0

FY13
2,512,808
0
42,651
0
0
0
0
0
19,724
0
0
0
0
0
0
0
0
0
0
0
4,000
0
3,197
2,396
0
0
100
0
0
0
0
0
0
155,520
0
0
0
0
6,584
0
10,240
0
0
18,195
11,278
0

FY14 Budget
2,046,536
0
45,000
0
0
0
217,074
0
13,149
0
0
0
0
0
0
0
0
0
0
0
0
0
2,000
2,000
0
0
0
0
0
0
0
0
0
155,520
0
0
0
0
4,389
0
4,076
0
0
18,000
11,000
0

FY14 YTD
as of
10/31/13
558,144
0
0
0
0
0
0
0
6,574
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
150
0
0
0
0
0
0
62,208
0
0
0
0
2,194
0
2,038
0
0
17,153
0
0

Variance in
FY14 Budget
and
FY14 YTD
1,488,392
0
45,000
0
0
0
217,074
0
6,575
0
0
0
0
0
0
0
0
0
0
0
0
0
2,000
2,000
0
0
(150)
0
0
0
0
0
0
93,312
0
0
0
0
2,195
0
2,038
0
0
847
11,000
0
Fiscal Distress Report
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Arkansas Department of Education
Brinkley School District
Unrestricted Funds Revenue Report
General Operating Funds:
1000|1240|1246|1365|2000|2001|2055|2135|2199|2215|2216|2218|2219|2225|2227|2232|2235|2240|2246|2250|2255|2271|2340|
2350|2365|2369|2383|2385|2390|2392|2393|2492|2578|4000|4394|4395

Revenue:

Account
43111
43181
43921
43930
43972
43974
43976
45110
45113
45114
45119
45121
45124
45129
45130
45131
45132
45133
45300
45310
45317
45318
45325
45510
45512
45520
45540
45561
45562
45586
45613
45621
45650
45660
45670
45802
45803
45910
45913
45920
45925
45930
45951
45970
45971
45975

Account Description
LIBRARY GRANT
21ST CENTURY GRANT
HURRICANE RELIEF
CONSTRUCTION PL 815
SUMMR SCH HLTH/NUT 93-380
COMMODITIES (FRESH FRUIT)
RURAL UTILITIES GRANT
ESEA CH1 COMP(R) 100-297
ESEA CH1 STATE PGM IMPROV
ESEA CH1 CPTL EXPENS-PRVT
T1A-ARRA CFDA#84.389
T1 SIP-ARRA CFDA#84.389
ESEA STABIL CFDA#84.394
JOBS FUND CRDA #84.410
INNOVATIVE PRGMS/TV-A
ESEA TITLE2 BASIC SKILLS
ESEA CH2 DISC FND/SP PROJ
READING FIRST/T1
CARL PERKINS-VOC ED98-524
VOC BASIC GRNT-ENTITLEMNT
VOC-TECH PREP ED
VOC-SUPP GRNTS-IMPROV ACT
EDUC TECH/TITLE II-D
ADE LUNCH REIMB
LUNCH PAID
ADE BREAKFAST REIMB
ADE SNACK REIMB
REG COMMODITIES (DHS)
FFV COMMODITIES (THRU DHS
SCH LNH EQUIP CFDA#10.579
IDEA 6B PASS THRU FUNDING
IDEA-ARRA CFDA#84.391
EARLY CHILD TEACH RESEARC
SCHOOL RENOVATION GRANT
STATE IMPROVEMENT GRANT
MODERNATION STABILIZATION
RENOVATION STABILIZATION
MEDICARE CATASTROPHIC COV
MEDICAID ARMAC
EISENHOWER MATH/SCI PROJ
IMPROVING TEACHER QUALITY
ENVIRONMENTAL EDUCATION
ADMIN FOR CHILD & FAMILIE
DRUG ABUSE PREVENTION
SAFE & DRUG FREE SCHOOLS
SMALL RL ACHIEVEMENT PRG

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

FY14 Budget
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

Variance in
FY14 Budget
and
FY14 YTD

FY14 YTD
as of
10/31/13
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
Fiscal Distress Report
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Arkansas Department of Education
Brinkley School District
Unrestricted Funds Revenue Report
General Operating Funds:
1000|1240|1246|1365|2000|2001|2055|2135|2199|2215|2216|2218|2219|2225|2227|2232|2235|2240|2246|2250|2255|2271|2340|
2350|2365|2369|2383|2385|2390|2392|2393|2492|2578|4000|4394|4395

Revenue:

Account
45977
45990
45991
45992
51100
51800
51900
51999
52260
52300
52600
52700
52800
52900
52950
53100
53200
53400

Account Description
LOW INCOME SCHOOL PROGRAM
CENTRAL ARK CAREER GRANTS
SCHOOL IMPROVEMENT
T1 ACCOUNTABLITY
BONDED INDEBTEDNESS
REFUNDING SAVINGS
MISC NONREVENUE SOURCES
PRIOR YEAR AUDIT ADJUSTME
TRNSF FROM FED
TRANS FROM BUILDING FUND
TRANS FROM FEDERAL GRANTS
TRANS FROM STUDENT ACTVTY
TRANS FROM FOOD SERVICE
INDIRECT COST REIMB
OTHER
SALE OF EQUIPMENT
SALE OF BUILD & GROUNDS
COMPEN-LOSS FIXED ASSETS

Total Revenue

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
0
0
0
0
4,943
0
630
(325)
0
0
0
0
0
44,508
0
0
0
22,940

5,084,144

FY13

FY14 Budget

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
0
0
0
0
0
25,819
0
0
0
0
0
0
19,349
0
0
0
0

0
0
0
0
0
0
5,000
0
0
0
0
0
0
18,531
0
0
0
0

0
0
0
0
0
0
200
0
0
0
0
0
0
0
0
0
0
0

0
0
0
0
0
0
4,800
0
0
0
0
0
0
18,531
0
0
0
0

5,203,626

4,958,475

1,186,710

3,771,765
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Arkansas Department of Education
Brinkley School District
Unrestricted Funds Expenditure Report

General Operating Funds:
1000|1240|1246|1365|2000|2001|2055|2135|2199|2215|2216|2218|2219|2225|2227|2232|2235|2240|2246|2250|2255|2271|2340|2350|2365|2
369|2383|2385|2390|2392|2393|2492|2578|4000|4394|4395

Expenditures:

Account
61100
61110
61120
61210
61220
61300
61310
61320
61510
61520
61710
61720
61810
61820
62000
62110
62120
62210
62220
62260
62270
62300
62310
62320
62420
62500
62510
62520
62600
62610
62620
62700
62710
62720
62820
62900
62920

Account Description
REGULAR EMPLOYEES
REG EMPLOYEES-CERTIFIED
REG EMPLOYEES-CLASSIFIED
TEMP-CERTIFIED
TEMP-CLASSIFIED
OVERTIME
CERT OVERTIME
OVERTIME CLASSIFIED
CERT BONUS/INCENTIVES
CLASS BONUS/INCENTIVES
SUBSTITUTES-CERTIFIED
SUBSTITUTES-CLASSIFIED
UNUSED SICK-CERTIFIED
UNUSED SICK-CLASSIFIED
PERSONAL SVS-BENEFITS
GROUP INSUR-CERTIFIED
GROUP INSUR-CLASSIFIED
SOCIAL SECURITY-CERTIFIED
SOCIAL SECURITY-CLASS
MEDICARE-CERT
MED. CLASSIFIED
TEACH RETIREMENT-CONTRIB
TEACH RET CONT-CERTIFIED
TEACH RET CONT-CLASSIFIED
TUITION REIM-CLASSIFIED
UNEMPLOYMENT COMPENSATION
UNEMPLOYMENT COMP-CERT
UNEMPLOYMENT COMP-CLASS
WORKER'S COMPENSATION
WORKER'S COMP-CERTIFIED
WORKER'S COMP-CLASSIFIED
HEALTH BENEFITS
HEALTH BENEFITS-CERT
HEALTH BENEFITS-CLASS
PUBLIC RETIRE CONTR-CLASS
OTHER BENEFITS
OTHER BENEFITS-CLASSIFIED

Salaries & Benefits Totals
63000
63100
63110
63120
63130
63200
63210

PURC SVS-PROF & TECHNICAL
OFFICIAL/ADMINISTRATIVE
STAFF SERVICES
MANAGEMENT SERVICES
BOARD OF ED SERVICES
PROFESSIONAL-EDUCATIONAL
INSTRUCTIONAL

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13

FY14 Budget

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
2,132,612
642,595
0
0
0
0
7,492
500
0
0
770
0
0
0
0
0
107,233
40,684
25,158
9,515
0
104,440
220,694
0
0
0
0
0
5,432
5,432
0
65,030
33,558
2,216
0
0

0
2,341,739
533,597
0
0
0
0
12,588
0
0
0
718
0
0
0
0
0
134,714
35,168
31,505
8,225
0
165,025
225,926
0
0
4,820
0
0
5,821
5,821
0
57,388
20,828
1,863
0
0

0
1,743,865
502,974
0
0
0
0
12,500
500
0
0
0
0
0
0
0
0
124,103
32,184
29,024
7,369
0
286,302
53,979
0
0
0
0
0
13,655
7,800
0
49,471
19,422
1,531
0
0

0
549,172
148,824
0
0
0
0
1,090
500
0
0
109
0
0
0
0
0
32,067
8,842
7,499
2,068
0
78,461
15,391
0
0
0
0
0
0
0
0
13,536
6,109
454
0
0

0
1,194,693
354,151
0
0
0
0
11,410
0
0
0
(109)
0
0
0
0
0
92,036
23,343
21,525
5,301
0
207,841
38,588
0
0
0
0
0
13,655
7,800
0
35,935
13,314
1,077
0
0

3,403,359

3,585,746

2,884,678

864,119

2,020,559

0
0
0
0
0
0
0

0
0
0
0
0
0
10,800

0
0
0
0
0
0
0

0
0
0
0
0
78
8,181
Fiscal Distress Report
December 9, 2013

0
0
0
0
0
(78)
(8,181)
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Arkansas Department of Education
Brinkley School District
Unrestricted Funds Expenditure Report

General Operating Funds:
1000|1240|1246|1365|2000|2001|2055|2135|2199|2215|2216|2218|2219|2225|2227|2232|2235|2240|2246|2250|2255|2271|2340|2350|2365|2
369|2383|2385|2390|2392|2393|2492|2578|4000|4394|4395

Expenditures:

Account
63220
63230
63300
63310
63320
63340
63350
63360
63370
63410
63420
63440
63441
63444
63445
63450
63460
63470
63490
63510
63520
63530
63590
63900
63910
64100
64110
64200
64210
64240
64310
64320
64410
64420
64500
64900
65000
65200
65210
65220
65240
65250
65290
65300
65310
65320

Account Description
SUB TEACHERS
CONSULTING-EDCATIONAL
OTHER PROFESSIONAL
TRAINING/DEVELOPMENT CERT
TRAINING/DEVELOPMENT CLAS
LEGAL SERVICES
MEDICAL\PROFESSIONAL
INFORMATION-TECH
ARCHITECTURAL
PUPIL SERVICES
STATISTICAL SERVICES
LEGAL
LEGAL LITIGATION
LEGAL-CONTRACT PREP
LEGAL-RESEARCH & OPINIONS
MEDICAL
INFORMATION TECHNOLOGY
ARCHITECTURAL
OTHER PROFESSIONAL SERVIC
DATA PROCESSING & CODING
STATISTICAL SERVICES
SOFTWARE MAINT-SUPPORT
TECH SUPPORT
OTHER PURC PROF/TECH SVS
TECHNOLOGY
UTILITY SERVICES
WATER/SEWER
CLEANING SERVICES
DISPOSAL/SANATATION
LAWN CARE
REPAIRS-MAINTENANCE
TECH RELATED SERVICE
LAND & BUILDINGS
EQUIPMENT & VEHICLES
CONSTRUCTION SERVICES
OTHER PURC PROPERTY SVS
OTHER PURCHASED SERVICES
INSURANCE, NOT BENEFITS
PROPERTY INSURANCE
LIABILITY INSURANCE
FLEET INSURANCE
ACCIDENT INSURANCE
OTHER INSURANCE
COMMUNICATIONS
TELEPHONE
POSTAGE

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
111,561
0
0
1,050
18,616
0
0
0
0
11,872
0
0
3,776
5,391
0
425
0
0
0
10,493
0
0
37,791
66,099
0
0
24,536
0
14,687
0
206,690
17,408
0
0
0
0
0
0
38,532
3,425
6,318
0
350
0
32,439
1,607

FY13
71,909
0
0
1,150
9,297
0
0
0
0
7,618
0
1,003
1,767
0
0
216
0
0
0
0
0
0
26,913
105,941
0
0
18,113
0
12,860
0
83,132
19,396
0
0
0
0
0
0
39,908
3,575
6,360
0
350
0
21,059
2,563

FY14 Budget
72,000
0
0
2,740
9,000
0
0
0
0
8,000
0
1,000
5,000
0
500
200
0
0
0
0
0
0
27,000
126,830
0
0
18,500
0
12,900
0
92,300
18,500
0
0
0
0
0
0
47,005
3,575
6,475
0
350
0
21,100
2,600

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

19,927
0
0
644
230
0
0
0
0
0
0
650
0
0
248
54
0
0
0
0
0
0
400
56,016
0
0
7,540
0
4,332
0
33,361
3,788
0
0
0
0
0
0
47,001
0
6,475
0
350
0
9,302
394
Fiscal Distress Report
December 9, 2013

52,073
0
0
2,096
8,770
0
0
0
0
8,000
0
350
5,000
0
253
146
0
0
0
0
0
0
26,600
70,814
0
0
10,960
0
8,568
0
58,939
14,712
0
0
0
0
0
0
4
3,575
0
0
0
0
11,798
2,206
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Arkansas Department of Education
Brinkley School District
Unrestricted Funds Expenditure Report

General Operating Funds:
1000|1240|1246|1365|2000|2001|2055|2135|2199|2215|2216|2218|2219|2225|2227|2232|2235|2240|2246|2250|2255|2271|2340|2350|2365|2
369|2383|2385|2390|2392|2393|2492|2578|4000|4394|4395

Expenditures:

Account
65400
65500
65600
65610
65630
65640
65690
65800
65810
65820
65870
65880
65890
65900
65910
66000
66100
66107
66210
66220
66240
66260
66300
66400
66410
66420
66430
66440
66500
66510
66520
66527
66600
66900
66999
67000
67100
67200
67210
67300
67310
67320
67330
67340
67350
67390

Account Description
ADVERTISING
PRINTING & BINDING
TUITION
TO LEA'S WITHIN STATE
TO PRIVATE SCHOOLS
INTERM AGNCY-IN STATE
OTHER TUITION
TRAVEL
CERT-IN DISTRICT
CLASS-IN DISTRICT
NON-EMPLOYEE
MEALS
LODGING
MISC PURC SVS
SVS PURCHASED LOCALLY
SUPPLIES & MATERIALS
GENERAL SUPPLIES
LOW VALUE EQUIPMENT
NATURAL GAS
ELECTRICITY
OIL
GASOLINE/DIESEL
FOOD
BOOKS & PERIODICALS
TEXTBOOKS
LIBRARY BOOKS
PERIODICALS
AUDIOVISUAL MATERIALS
TECHNOLOGY SUPPLIES
SOFTWARE
OTHER
LOW VALUE TECH EQUIP
BUILDING MATERIALS
OTHER SUPPLIES & MATERIAL
TECH SUPPLY
PROPERTY
LAND & IMPROVEMENTS
BUILDINGS
LIBRARY BOOKS-NEW LEBRARY
EQUIPMENT
MACHINERY
VEHICLES
FURNITURE & FIXTURES
TECHNOLOGY HARDWARE
TECHNOLOGY SOFTWARE
OTHER EQUIPMENT

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
3,971
891
0
0
0
0
0
0
16,069
3,236
0
0
0
649
2,500
0
156,702
323
38,727
133,423
675
34,932
0
0
11,022
3,224
2,438
0
501
0
3,910
432
0
10,995
0
0
0
0
0
0
19,396
82,975
0
100,718
0
0

FY13
5,147
867
0
0
0
0
0
0
20,719
5,763
0
0
0
195
2,500
0
68,328
324
44,438
112,924
0
34,168
0
0
3,713
380
213
0
0
0
7,374
0
0
0
128
0
0
0
0
0
0
0
0
5,535
0
3,049

FY14 Budget
6,400
100
0
0
0
0
0
0
23,575
4,350
0
0
0
700
2,500
0
119,604
0
45,000
130,000
0
34,500
0
0
15,200
2,700
1,800
0
70
0
7,500
0
0
0
1,000
0
0
0
0
0
3,100
3,276
3,000
2,600
0
0

FY14 YTD
as of
10/31/13
1,703
0
0
0
0
0
0
0
7,672
356
0
0
0
715
0
0
56,679
0
2,599
46,515
0
13,415
0
0
13,536
3,562
592
0
0
0
16,280
0
0
0
594
0
0
0
0
0
3,011
0
1,350
16,960
0
0

Variance in
FY14 Budget
and
FY14 YTD
4,697
100
0
0
0
0
0
0
15,903
3,994
0
0
0
(15)
2,500
0
62,925
0
42,401
83,485
0
21,085
0
0
1,664
(862)
1,208
0
70
0
(8,780)
0
0
0
407
0
0
0
0
0
89
3,276
1,650
(14,360)
0
0

Fiscal Distress Report
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Arkansas Department of Education
Brinkley School District
Unrestricted Funds Expenditure Report

General Operating Funds:
1000|1240|1246|1365|2000|2001|2055|2135|2199|2215|2216|2218|2219|2225|2227|2232|2235|2240|2246|2250|2255|2271|2340|2350|2365|2
369|2383|2385|2390|2392|2393|2492|2578|4000|4394|4395

Expenditures:

Account
67500
67900
68000
68100
68200
68300
68400
68900
68910
68999
69000
69100
69330
69350
69360
69370
69380
69400
69620
77200

Account Description
TECHNOLOGY EQUIPMENT
DEPRECIATION ACCOUNT
OTHER OBJECTS
DUES AND FEES
JUDGMENTS AGAINST LEA
INTEREST
INDIRECT COST
MISCELLANEOUS EXPENDITURE
$500 MINI GRANT
ALLOCATED CHARGES
OTHER USES OF FUNDS
REDEMPTION OF PRINCIPAL
TO BUILDING FUND
TO CAPITAL OUTLAY FUND
TO FEDERAL GRANTS FUND
TO STUDENT ACTIVITY FUND
TO FOOD SERVICE FUND
PROGRAM FUNDING RETURN
PROVISION 2 STUDENT MEALS
NEW BUILDING

Other Expenditure Totals

Overall Expenditure Totals

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
0
0
0
9,914
0
62,793
0
0
0
0
0
80,000
150,000
0
0
0
22,435
0
0
0

1,565,919

4,969,278

FY13
0
0
0
9,793
0
24,555
0
4,165
0
0
0
5,000
540,301
0
0
0
58,502
0
0
0

FY14 Budget

Variance in
FY14 Budget
and
FY14 YTD

0
0
0
5,559
0
16,345
0
848
0
0
0
0
4,343
0
780
0
72,066
0
0
0

0
0
0
3,217
0
16,345
0
(848)
0
0
0
121,345
0
0
(780)
0
(15,766)
0
0
0

1,106,003

484,451

621,552

4,987,754 3,990,681

1,348,570

2,642,111

1,402,008

0
0
0
8,775
0
32,690
0
0
0
0
0
121,345
4,343
0
0
0
56,300
0
0
0

FY14 YTD
as of
10/31/13

Fiscal Distress Report
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Hartford School District
LEA # 6604
Sebastian County
Classified in Fiscal Distress

April 9, 2012

Fiscal Distress Indicators and Additional Concerns:
A declining balance determined to jeopardize the fiscal integrity of the school district

District Profile:
Superintendent
4 QTR ADM
Assessment
Total Mills
Total Debt Bond/Non Bond
Per Pupil Expenditures
Personnel-Non-Fed Certified FTE
Personnel-Non-Fed Certified Clsrm FTE
Avg Salary-Non-Fed Cert FTE
Avg Salary-Non-Fed Cert Clsrm FTE
Net Legal Balance (Excl Cat & QZAB)

2009-10
Chris Rink
352
28,540,405
39.30
1,192,042
10,174
33.57
30.78
40,115
37,597
532,544

2010-11
Teresa Ragsdale
340
27,920,036
39.30
1,288,104
11,079
25.52
24.51
56,961
50,882
346,745

2011-12
Teresa Ragsdale
382
24,743,309
39.30
1,254,483
9,525
36.97
34.14
38,358
35,713
290,040

2012-13*
Teresa Ragsdale
350
29,198,484
39.30
1,220,862
9,808
33.07
30.61
39,066
36,522
468,438

* Prior to Annual Statistical Report (ASR) publication for 2012-13.
Total Debt includes Bonded and Non-bonded filed with ADE.
Data Source: Annual Statistical Reports (ASR) and State Aid Notice for school district.

District Actions:
The District has included the following objectives in their Fiscal Distress Improvement Plan:
2012-13
Reduced 1 licensed employee through RIF
Reduced 1 classified employee through attrition
Reduced extended contract days for 5 licensed employees
Established a $10 per day charge for the district sponsored Pre-K program
Eliminated the EAST program
Established a $2 per day charge for before and after school care program
Reduced substitute expense by utilizing existing staff
Reduced transportation expense through reduction of field trips
2013-14
Reduce 2 licensed employees through attrition
Reduce 1 classified employee though attrition
Discontinue the before and after school care program
Enroll non-ABC Pre-K in state Child Care and Development Fund (CCDF) grant program

Fiscal and Administrative Services
Financial Accountability and Reporting

Fiscal Distress Report
December 9, 2013

Hartford School District
LEA # 6604
Sebastian County

Comments:
The District was classified in Fiscal Distress on April 9, 2012. The District began their second
full year of fiscal distress July 1, 2013.

Fiscal and Administrative Services
Financial Accountability and Reporting
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Arkansas Department of Education
Hartford School District
Unrestricted Funds Report

1

FY14 as of October 31, 2013
Beginning
Balance
7/1/2013
466,750
Beginning
Balance
7/1/2013
466,750
Beginning
Balance
7/1/2012
290,040
Beginning
Balance
7/1/2011
346,495

Revenue
805,596
FY14 Budget

Revenue
2,734,803
FY13

Revenue
2,901,937
FY12

Revenue
3,007,138

Expenditures
776,341

Ending
Balance
10/31/2013
496,006

Expenditures
2,709,130

Projected
Balance
6/30/2014
492,423

Expenditures
2,725,226

Ending
Balance
6/30/2013
466,750

Expenditures
3,063,593

Ending
Balance
6/30/2012
290,040

(Does not include Building, Categorical, Federal, Activity and Food Service Funds)
Fiscal and Administrative Services
Financial Accountability and Reporting
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Arkansas Department of Education
Hartford School District
Unrestricted Funds Revenue Report

General Operating Funds: 1000|1217|1218|1246|1365|2000|2001|2002|2217|2218|2240|2246|2265|2271|2365|2392|2394|4000|4001

Revenue:

Account
11110
11115
11120
11125
11140
11150
11160
11200
11400
11500
12800
13160
13190
13210
14290
15100
15900
16100
16110
16120
16130
16211
16212
16220
16300
16400
16900
17110
17120
17130
17210
17220
17300
17310
17900
19200
19300
19450
19510
19800
19900
21200

Account Description
PROPERTY TAXES JULY-DEC
PROP TAX RELIEF JULY-DEC
PROPERTY TAXES JAN - JUNE
PROP TAX RELIEF JAN- JUNE
PROPERTY TAX-DELINQUEST
EXCESS COMMISSION
LAND REDEMP-IN STATE SALE
SALES AND USE TAX
PENALTIES/INTEREST ON TAX
INT ON UNAPPORT PROP TAXE
REVENUE IN LIEU OF TAXES
PRESCHOOL TUITION
OTHER PROGRAMS
REGULAR DAY SCHOOL
OTHER PROGRAMS
INTEREST ON INVESTMENTS
OTHER EARNINGS INVESTMENT
DAILY SALES
SCHOOL LUNCH PROGRAM
SCHOOL BREAKFAST PROGRAM
SPECIAL MILK PROGRAM
ABC PK STDNT MEALS
PROVISION 2 STDNT MEALS
ADULT
SPECIAL FUNCTIONS
PERFORMANCE BASED REIMBUR
OTHER FOOD SVS REVENUE
ATHLETICS
OTHER SCH SPONSORED EVENT
STDNT ORG-EVENTS & ACTIV
SCH SPNSRD-PICTURES,ETC
STDNT SPON SALES-IE CANDY
ORG MEMBERSHIP DUES/FEES
STNDT ORG MEMBERSHIP DUES
OTHER STDNT ACTIVITY REV
PRIVATE CONTRIBUTIONS
SALES OF SUPPLIES & MATER
ELEMENTARY SALES
OTHER LEA WITHIN STATE
REFUNDS OF PRIOR YR EXPEN
MISC REV FR LOCAL SOURCES
SEVERANCE TAX

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
408,335
70,807
260,646
117,132
88,049
20,125
0
0
83
0
0
0
0
0
0
664
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1,129
0
0
3,806
717
0
55

FY13
425,240
84,888
162,856
108,988
111,955
18,693
0
0
15
0
0
5,125
1,362
0
0
606
258
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
100
0
0
3,806
5,006
0
42

FY14 Budget
450,000
85,000
170,000
110,000
115,000
19,000
0
0
0
0
0
0
0
0
0
250
240
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
3,806
0
0
50

FY14 YTD
as of
10/31/13
271,114
55,038
0
0
9,356
0
0
0
0
0
0
50
0
0
0
171
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1,000
0
0
0
5,531
0
29

Variance in
FY14 Budget
and
FY14 YTD
178,886
29,962
170,000
110,000
105,644
19,000
0
0
0
0
0
(50)
0
0
0
79
240
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
(1,000)
0
0
3,806
(5,531)
0
21
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Arkansas Department of Education
Hartford School District
Unrestricted Funds Revenue Report

General Operating Funds: 1000|1217|1218|1246|1365|2000|2001|2002|2217|2218|2240|2246|2265|2271|2365|2392|2394|4000|4001

Revenue:

Account
28000
31101
31102
31103
31450
31460
31620
31900
32215
32216
32250
32256
32260
32290
32310
32355
32361
32370
32371
32381
32410
32415
32480
32520
32611
32710
32720
32912
32915
32924
32990
41200
41300
42100
42200
42300
42400
42500
43974
45110
45119
45124

Account Description
REVENUE IN LIEU OF TAXES
STATE FOUNDATION FUNDS
ENHANCED EDUCATIONAL FUND
98% TAX COLLECTION GUARAN
GROWTH FUNDING
DECLINING ENROLLMENT
SUPPLEMENTAL MILLAGE
OTHER
ALTERNATIVE ED GRANT
COMPENSATORY ED
MENTORING GRANT
PROF DEVELOPMENT
GAME & FISH
OTHR GRNTS/AID FROM STATE
LEA SP ED SUPERVISOR
CATASTROPHIC FUNDING
GT/ADVANCE PLACEMENT
ALE
ELL FUNDS
NSLA
VOCATIONAL CENTER GRANT
SECOND VOCA AREA CTR FUND
VOC NEW PGM START-UP
MATCHING (STATE)
COOP DISTANCE LEARNING GR
AR BETTER CHANCE(ABC)GRNT
K-3 SUMMER SCHOOL
GEN FAC
DEBT SERVICE FUNDING SUPP
ACDMC PARTNERSHIP PROGRAM
OTHR GRNTS/AID FROM STAT
WILDLIFE REFUGE
REV IN LIEU OF TAXES
FOREST RESERVE
FLOOD CONTROL
MINERAL LEASES
FEDERAL GRAZING
IMPACT AID
COMMODITIES
ESEA CH1 COMP(R) 100-297
TITLE 1, PART A-ARRA
ESEA STABIL-ARRA

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13

0
1,382,407
0
97,787
269,722
0
20,346
0
0
0
10,800
0
566
0
1,678
0
1,000
0
0
0
0
0
0
0
0
97,200
0
4,172
4,431
0
0
0
0
9,737
0
1,147
0
0
0
0
0
0

0
1,793,254
0
0
0
0
15,260
0
0
0
7,200
0
0
0
1,443
12,027
1,901
0
0
0
0
0
0
0
0
97,200
0
3,129
7,348
0
0
0
0
9,332
0
2,688
0
0
0
0
0
0

FY14 Budget
0
1,514,901
0
0
0
115,745
10,173
0
0
0
5,000
0
0
0
0
0
0
0
0
0
0
0
0
0
0
97,200
0
2,086
4,352
0
0
0
0
10,000
0
2,000
0
0
0
0
0
0

FY14 YTD
as of
10/31/13
0
413,154
0
0
0
0
5,086
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
38,880
0
1,043
2,176
0
0
0
0
7
0
1,810
0
0
0
0
0
0

Variance in
FY14 Budget
and
FY14 YTD
0
1,101,747
0
0
0
115,745
5,087
0
0
0
5,000
0
0
0
0
0
0
0
0
0
0
0
0
0
0
58,320
0
1,043
2,176
0
0
0
0
9,993
0
190
0
0
0
0
0
0

Fiscal Distress Report
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Arkansas Department of Education
Hartford School District
Unrestricted Funds Revenue Report

General Operating Funds: 1000|1217|1218|1246|1365|2000|2001|2002|2217|2218|2240|2246|2265|2271|2365|2392|2394|4000|4001

Revenue:

Account
45129
45130
45132
45173
45325
45510
45512
45520
45530
45561
45562
45586
45589
45590
45613
45621
45650
45660
45679
45801
45802
45910
45912
45913
45916
45917
45918
45925
45971
45975
45980
45981
45990
48000
51100
51200
51800
51900
51999
52300
52600
52700

Account Description
EDUC JOBS FUND PRGM
ESEA CH2 ELEM/SEC ED ACT
ESEA CH2 DISC FND/SP PROJ
DHS BETTER BEGINNINGS PRG
TITLE II-D GRANT
LUNCH REIMBURSEMENT
TYPE A REIMBURSEMENT
BREAKFAST REIMBURSEMENT
SPECIAL MILK REIMBURSEMEN
REGULAR COMMODITIES (DHS)
FF&V COMM (DIRECT)
SCHOOL LUNCH EQUIP-ARRA
ARRA KITCHEN EQUIP GRANT
OTHER FOOD SERVICE REVENU
TITLE VI-B PASS THRU
IDEA-ARRA
MEDICAID
EARLY CHILD TEAC-SUPP/MAT
PRESCHOOL MEDICAID
NEW CONSTR STAB-ARRA
MODERNIZ STAB-ARRA
MEDICAID REIMBURSEMENT
SCH BSED MENTAL HLTH MEDI
ARMAC
PERSONAL CARE
VISION & HEARING
AUDIOLOGY
TITLE II-A GRANT (ITQ)
SAFE & DRUG FREE SCHOOLS
REAP GRANT
AIDS EDUCATION ACT
ABSTINENCE GRANT
OTH RES FED GRANTS/STATE
REVENUE IN LIEU OF TAXES
BONDED INDEBTEDNESS
REVOLVING LOANS
REFUNDING SAVINGS
MISC. NON-REVENUE
AUDIT ADJ FOR PRIOR YEAR
TRANS FROM BUILDING FUND
TRANS FROM FEDERAL GRANTS
TRANS FROM STUDENT ACTVTY

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
118,104
0
1,429
0
0
0
0

FY13

FY14 Budget
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
590
0
0
0
0

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
950
0
0
0
0
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0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
(950)
0
0
0
0
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Arkansas Department of Education
Hartford School District
Unrestricted Funds Revenue Report

General Operating Funds: 1000|1217|1218|1246|1365|2000|2001|2002|2217|2218|2240|2246|2265|2271|2365|2392|2394|4000|4001

Revenue:

Account

Account Description

52800
53100
53400
56300

TRANS FROM FOOD SERVICE
SALE OF EQUIPMENT
COMPEN-LOSS FIXED ASSETS
SPECIAL ITEMS

Total Revenue

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13

FY14 Budget

FY14 YTD
as of
10/31/13

12,000
0
753
2,312

20,000
1,000
620
6

20,000
0
0
0

0
200
0
0

3,007,138

2,901,937

2,734,803

805,596

Variance in
FY14 Budget
and
FY14 YTD
20,000
(200)
0
0

1,929,207
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Arkansas Department of Education
Hartford School District
Unrestricted Funds Expenditure Report
General Operating Funds: 1000|1217|1218|1246|1365|2000|2001|2002|2217|2218|2240|2246|2265|2271|2365|2392|2394|4000|4001

Expenditures:

Account
61110
61120
61210
61220
61510
61520
61710
61720
61810
61820
61840
61961
62210
62220
62260
62270
62310
62320
62510
62520
62610
62620
62710
62720
62820
62910
62920

Account Description
SALARY-CERTIFIED
SALARY-CLS
TEMP-CERTIFIED
TEMP-CLASSIFIED
CERTIFIED
CLASSIFIED
SUBSTITUTES-CERTIFIED
SUBSTITUTES-CLASSIFIED
UNUSED SICK-CERTIFIED
UNUSED SICK-CLASSIFIED
CLS UNUSED VACATIN LEAVE
UNUSED VACATION - CLS
SOC SEC-CERTIFIED
SOC SEC-CLS
MEDCARE-CERTIIED
MEDCARE-CLS
TCH RET CONT-CERTIFIED
TCH RET CONT-CLS
UNEMPLY COMP-CERT
UNEMPLY COMP-CLS
WK'S COMP-CERTIFIED
WK'S COMP-CLS
HLTH BENEF.CERTIFIED
HLTH BENE.CLS
PUB RET.CONTR-CLS
OTHER BENEFITS-CERTIFIED
OTHER BENEFITS-CLASSIFIED

Salaries & Benefits Totals
63110
63120
63130
63210
63220
63240
63310
63320
63350
63410
63420
63431
63440
63441
63445
63450
63460
63470
63490

STAFF SERVICES
MANAGEMENT SERVICES
BOARD OF ED SERVICES
INSTRUCTIONAL SRVS
SUB-TCHRS PURCH SRVS
STDNT ASSESSMENT SRVS
PROF EMP TRNG CERTIFIED
PROF EMP TRNG CLASSSIFIED
PROF SERV/MEDICAL
PUPIL SERVICES
STATISTICAL SERVICES
AUDIT SERVICES
LEGAL
LEGAL-LITIGATION
LEGAL-RESEARCH/OPINIONS
MEDICAL
INFORMATION TECHNOLOGY
ARCHITECTURAL
OTHER PROFESSIONAL SRVS

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13

FY14 Budget

FY14 YTD
as of
10/31/13

1,364,550
385,097
10,200
1,395
0
0
20,078
14,041
2,373
780
0
3,163
83,468
20,933
19,521
4,900
197,217
51,403
0
882
3,686
3,516
39,719
14,655
964
0
0

1,266,240
386,457
7,800
11,309
0
0
12,275
5,034
1,723
6,630
0
1,091
76,067
21,249
17,790
4,970
181,405
51,953
303
2,478
3,022
3,458
34,191
14,933
966
0
0

1,245,478
369,718
5,000
15,825
0
0
12,200
4,100
15,666
0
4,676
0
80,800
24,140
18,591
5,555
178,791
54,486
0
1,000
4,166
4,239
43,517
26,471
0
0
0

327,594
101,283
0
15,783
0
0
4,785
2,518
0
0
2,167
0
19,382
5,777
4,533
1,351
46,616
16,963
0
0
0
0
8,887
4,199
0
0
0

2,242,539

2,111,344

2,114,419

561,838

0
0
911
0
0
0
5,879
2,461
0
0
0
0
0
0
24,078
1,228
0
0
13,528

0
0
2,232
0
0
0
4,782
1,270
0
0
0
0
0
0
2,430
215
0
0
2,977

0
0
2,000
0
0
0
5,650
2,300
0
4,100
0
0
0
10,000
1,500
800
0
0
3,000

Variance in
FY14 Budget
and
FY14 YTD
917,884
268,435
5,000
42
0
0
7,415
1,582
15,666
0
2,509
0
61,418
18,363
14,058
4,204
132,175
37,523
0
1,000
4,166
4,239
34,629
22,272
0
0
0

1,552,581

0
0
1,105
0
0
0
4,445
381
0
0
0
0
0
0
1,140
655
0
0
1,558
Fiscal Distress Report
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0
0
895
0
0
0
1,205
1,919
0
4,100
0
0
0
10,000
360
145
0
0
1,442
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Arkansas Department of Education
Hartford School District
Unrestricted Funds Expenditure Report
General Operating Funds: 1000|1217|1218|1246|1365|2000|2001|2002|2217|2218|2240|2246|2265|2271|2365|2392|2394|4000|4001

Expenditures:

Account
63510
63520
63590
63900
64110
64210
64230
64240
64310
64320
64321
64410
64420
64500
64900
65000
65210
65240
65250
65290
65310
65320
65330
65331
65400
65610
65810
65820
65870
65880
65890
65900
65910
66000
66100
66107
66210
66220
66260
66300
66410
66420
66430
66440
66500
66510
66527

Account Description
DATA PROCESSING/CODING SV
STATISTICAL SERVICES
OTHER TECHNICAL SERVICES
OTHER PURC PROF/TECH SVS
WATER/SEWER
DISPOSAL/SANITATION
CUSTODIAL
LAWN CARE
NON TECH REPAIRS/MAINT
TECH-RELATED REPAIRS/MAIN
BROADBAND REPAIRS/MAINT
LAND & BLDGS
EQUIP & VEHICLES
CONSTRUCTION SERVICES
OTHER PURC PROPERTY SVS
OTHR PURCH.SERVICES
PROPERTY INSURANCE
FLEET INSURANCE
ACCIDENT INS FOR STUDENTS
OTHER INSURANCE
TELEPHONE
POST
INTERNET SERVICE
BROADBAND MONTHLY BANDWID
ADVERTISING
TO LEA'S WITHIN STATE
TRVL-CERT-IN DISTRICT
TRVL-CLS IN DISTRICT
NON EMPLOYEE
MEALS
LODGING
MISC PURC SVS
SVS PURCH LEA IN STATE
SUPPLIES & MATERIALS
SUPPLIES
LOW VALUE EQUIP SUPLS
NATURAL GAS
ELECTRICITY
GASOLINE/DIESEL
FOOD
TEXTBOOKS
LIBRARY BOOKS
PERIODICALS
AUDIOVISUAL MATERIALS
TECHNOLOGY SUPPLIES
SOFTWARE
LOW VALUE EQUIP TECH SUPL

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
1,375
0
5,308
8,888
14,430
1,875
43,393
400
33,274
8,674
0
0
11,128
0
0
0
0
302
0
4,175
5,453
3,896
0
0
2,508
10,712
1,955
2,407
8,610
1,443
0
0
15,153
0
94,181
0
21,069
53,984
53,224
0
50,161
0
905
0
0
0
0

FY13
800
0
4,529
324
11,691
5,026
11,375
0
19,953
3,310
0
0
11,257
4,700
0
0
22,201
4,521
2,342
9,008
9,441
2,083
1,502
0
2,173
3,855
3,969
4,530
660
1,551
0
5,757
17,843
0
95,372
0
25,806
65,851
48,155
0
1,439
0
828
0
0
0
0

FY14 Budget
1,000
0
4,100
350
12,500
8,200
11,000
0
22,000
3,000
0
0
10,815
0
0
0
22,500
4,521
2,342
9,184
7,450
2,300
0
2,000
2,100
7,000
3,600
3,500
1,000
1,600
0
6,000
800
0
103,550
0
26,000
66,000
50,000
0
25,000
0
900
0
0
0
0

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
0
2,126
372
4,316
4,226
2,718
0
7,036
1,465
0
0
3,624
0
0
0
21,665
4,215
2,342
4,683
8,694
302
0
632
883
0
1,763
818
0
293
0
5,040
800
0
37,736
0
720
25,057
14,935
0
16,248
0
34
0
0
0
0
Fiscal Distress Report
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1,000
0
1,974
(22)
8,184
3,974
8,282
0
14,964
1,535
0
0
7,191
0
0
0
835
306
0
4,501
(1,244)
1,998
0
1,368
1,217
7,000
1,837
2,682
1,000
1,308
0
960
0
0
65,814
0
25,280
40,943
35,065
0
8,752
0
866
0
0
0
0
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Arkansas Department of Education
Hartford School District
Unrestricted Funds Expenditure Report
General Operating Funds: 1000|1217|1218|1246|1365|2000|2001|2002|2217|2218|2240|2246|2265|2271|2365|2392|2394|4000|4001

Expenditures:

Account
66528
67100
67200
67310
67320
67330
67340
67342
67350
67390
67500
68100
68200
68300
68400
68830
68900
68999
69100
69330
69360
69370
69380
69400
69500
69610
69620

Account Description
BROADBAND TECH SUPPLIES
LAND & IMPROVEMENTS
BUILDINGS
MACHINERY
VEHICLES
FURNITURE & FIXTURES
TECHNOLOGY EQP\HRDWARE
BROADBAND EQUIPMENT
TECHNOLOGY SOFTWARE
OTHER EQUIPMENT
TECHNOLOGY EQUIPMENT
DUES AND FEES
JUDGMENTS AGAINST LEA
INTEREST
INDIRECT COST
PROPERTY TAX
MISCELLANEOUS EXPENDITURE
ALLOCATED CHARGES
REDEMPTION OF PRINCIPAL
TO BUILDING FUND
TO FEDERAL GRANTS FUND
TO STUDENT ACTIVITY FUND
TO FOOD SERVICE FUND
PROGRAM FUND RETURN
TRANSITS
STDNT MEALS ABC PK STDNTS
STDNT MEALS PROVISION 2

Other Expenditure Totals

Overall Expenditure Totals

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13

FY14 Budget

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
0
0
1,972
118,104
1,234
2,050
0
0
0
0
3,353
2,750
37,279
0
0
0
0
33,621
38,517
0
0
12,000
0
0
0
63,207

0
0
0
0
0
614
0
0
0
0
0
3,485
0
36,527
0
0
0
0
33,621
42,986
0
0
20,000
0
0
0
60,894

0
0
0
1,000
0
0
0
0
0
0
0
3,595
0
34,958
0
0
0
0
38,621
46,875
0
0
20,000
0
0
0
0

0
0
0
0
0
0
0
0
0
0
0
2,712
0
9,768
0
0
0
0
0
0
0
0
20,000
0
0
0
0

0
0
0
1,000
0
0
0
0
0
0
0
884
0
25,190
0
0
0
0
38,621
46,875
0
0
0
0
0
0
0

821,054

613,883

594,711

214,502

380,209

3,063,593

2,725,226 2,709,130

776,341 1,932,790
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Hermitage School District
LEA #0601
Bradley County
Classified in Fiscal Distress

December 12, 2011

Fiscal Distress Indicators and Additional Concerns:
A declining balance determined to jeopardize the fiscal integrity of the school district

District Profile:
Superintendent
4 QTR ADM
Assessment
Total Mills
Total Debt Bond/Non Bond
Per Pupil Expenditures
Personnel-Non-Fed Certified FTE
Personnel-Non-Fed Certified Clsrm FTE
Avg Salary-Non-Fed Cert FTE
Avg Salary-Non-Fed Cert Clsrm FTE
Net Legal Balance (Excl Cat & QZAB)

2009-10
Richard Rankin
464
30,471,979
41.50
5,324,804
11,449
38.37
32.81
43,065
39,833
424,784

2010-11
Richard Rankin
470
31,013,712
41.50
5,286,175
11,843
37.45
31.93
50,009
48,014
376,025

2011-12
Richard Rankin
455
32,279,453
41.50
5,516,175
12,256
46.78
41.90
41,919
40,448
33,383

2012-13*
Richard Rankin
434
32,838,001
41.50
5,458,072
10,670
40.48
36.03
42,602
39,991
381,463

* Prior to Annual Statistical Report (ASR) publication for 2012-13.
Total Debt includes Bonded and Non-bonded filed with ADE.
Data Source: Annual Statistical Reports (ASR) and State Aid Notice for school district.

District Actions:
The District has included the following objectives in their Fiscal Distress Improvement Plan:
2012-13
Reduced 8 licensed employees through RIF
Eliminated 1 bus route
Monitored all purchase orders
Monitored all energy consumption
Reduced travel expenditures
Additional actions not included in plan:
Reduce 7 classified employees through RIF
Reduce 1.5 licensed employees through attrition

Fiscal and Administrative Services
Financial Accountability and Reporting
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Hermitage School District
LEA #0601
Bradley County

Comments:
The District was classified in Fiscal Distress on December 12, 2011. The District began their second
full year of fiscal distress on July 1, 2013.
District had a prior classification with Fiscal Distress program:
• Classified - April 21, 2008
• Removed - October 12, 2009
On October 24, 2011, the District obtained a $300,000 cash flow loan from First State Bank of Warren to cover
payroll obligations. The loan was repaid on November 15, 2011.
On July 12, 2012, the District obtained a $350,075 cash flow loan from the First State Bank of Warren. The
loan was repaid on November 19, 2012.

Fiscal and Administrative Services
Financial Accountability and Reporting
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Arkansas Department of Education
Hermitage School District
Unrestricted Funds Report

1

FY14 as of October 31, 2013
Beginning
Balance
7/1/2013
381,463
Beginning
Balance
7/1/2013
381,463
Beginning
Balance
7/1/2012
33,383
Beginning
Balance
7/1/2011
371,150

Revenue
917,537
FY14 Budget

Revenue
3,771,762
FY13

Revenue
4,463,699
FY12

Revenue
4,426,985

Expenditures
1,047,481

Ending
Balance
10/31/2013
251,519

Expenditures
3,677,168

Projected
Balance
6/30/2014
476,057

Expenditures
4,115,618

Ending
Balance
6/30/2013
381,463

Expenditures
4,764,752

Ending
Balance
6/30/2012
33,383

(Does not include Building, Categorical, Federal, Activity and Food Service Funds)
Fiscal and Administrative Services
Financial Accountability and Reporting

Fiscal Distress Report
December 9, 2013

2

Arkansas Department of Education
Hermitage School District
Unrestricted Funds Revenue Report

General Operating Funds:
1000|1001|1246|1365|1920|2000|2001|2002|2003|2017|2217|2218|2222|2227|2240|2246|2250|2265|2271|2365|2392|2393|2398|2399|2
752|2920|4000|4394

Revenue:

Account
11110
11120
11140
11150
11160
12800
13110
13290
13390
14290
15100
15900
16110
16220
16290
16400
16900
17110
17120
17130
17210
17220
17300
17310
17400
17500
17590
17900
19130
19200
19300
19490
19510
19550
19800
19900
21200
31101
31103
31400

Account Description
PROPERTY TAXES-CURRENT
PROPERTY TAX-40% BY 6/30
PROPERTY TAX-DELINQUENT
EXCESS COMMISSION
LAND REDEMP-IN STATE SALE
REVENUE IN LIEU OF TAXES
REGULAR DAY SCHOOL
OTHER PROGRAMS
OTHER PROGRAMS
OTHER PROGRAMS
INTEREST ON INVESTMENTS
OTHER EARNINGS INVESTMENT
SCHOOL LUNCH PROGRAM
ADULT
OTHER DAILY SALES
PERFORMANCE BASED REIMB
OTHER FOOD SVS REVENUE
ATHLETICS
OTHER SCH SPONSORED EVENT
STDNT ORG-EVENTS & ACTIV
SCH SPNSRD-PICTURES,ETC
STDNT SPON SALES-IE CANDY
ORG MEMBERSHIP DUES/FEES
STNDT ORG MEMBERSHIP DUES
PUPIL FEES-LOCKERS/FINES
CONTRACTED SERVICES
OTHER CONTRACTED SERVICES
OTHER STDNT ACTIVITY REV
LEA BUILDGS & FACILITIES
PRIVATE CONTRIBUTIONS
SALES OF SUPPLIES & MATER
OTHER SALES/RENTALS
OTHER LEA WITHIN STATE
TRANSITS-FLOW THRU MONEY
REFUNDS OF PRIOR YR EXPEN
MISC REV FR LOCAL SOURCES
SEVERANCE TAX
STATE FOUNDATION FUNDS
98% OF URT
TRANSPORTATION AID

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
772,537
311,647
93,167
502
9,767
0
42,716
0
8,153
0
2,187
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
2,135
0
13,100
0
318
0
2,000
0
49,055
2,400
3,142
2,114,929
50,626
6,064

FY13
874,678
290,597
98,488
459
14,221
24,801
42,772
0
6,588
0
3,753
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
19,400
5,200
400
0
2,000
0
114,013
3,000
2,763
2,062,549
21,211
0

FY14 Budget
939,101
229,866
98,000
500
14,000
23,304
42,924
0
6,588
0
3,700
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
14,900
0
0
0
2,000
0
40,000
3,000
2,700
1,959,093
16,500
0

FY14 YTD
as of
10/31/13
220,671
0
11,633
16
4,260
23,304
0
0
0
0
639
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
5,300
0
0
0
0
0
22,200
2,300
1,287
534,297
0
0

Variance in
FY14 Budget
and
FY14 YTD
718,430
229,866
86,367
484
9,740
0
42,924
0
6,588
0
3,061
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
9,600
0
0
0
2,000
0
17,800
700
1,413
1,424,796
16,500
0
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Arkansas Department of Education
Hermitage School District
Unrestricted Funds Revenue Report

General Operating Funds:
1000|1001|1246|1365|1920|2000|2001|2002|2003|2017|2217|2218|2222|2227|2240|2246|2250|2265|2271|2365|2392|2393|2398|2399|2
752|2920|4000|4394

Revenue:

Account
31450
31460
31500
31620
32190
32217
32227
32249
32250
32256
32260
32290
32310
32330
32355
32361
32370
32371
32381
32415
32520
32590
32710
32715
32912
32913
32915
32920
32921
32923
32924
43120
43181
43921
43970
45110
45111
45113
45114
45119

Account Description
STUDENT GROWTH FUNDING
DECLINING ENROLLMENT
ISOLATED AID
SUPPLEMENTAL MILLAGE INCE
MINI-GRANT
RESTRUCTURING
COLLEGE PREP ENRICH PGM
ISOLATED FUNDING
PROF QUALITY ENHANCEMENT
PROFESSIONAL DEVELOPMENT
GAME & FISH
OTHER INC-STATE
HAND CHILD-SUPV/EXTEND YR
NON-HAND-RESID TREATMENT
EARLY CHILD PILOT PARENT
GT ADVANCE PLACEMENT
ALTERNATIVE LEARNING ENVI
LEP
NATIONAL SCHOOL LUNCH ACT
VOCATIONAL FUNDS
MATCHING (STATE)
OTHER
AR BETTER CHANCE(ABC)GRNT
POVERTY INDEX FUNDING
GENERAL FACILITIES
GROWTH FACILITY
DEBT SERVICE FUNDING
GAME & FISH
IMMEDIATE REPAIR
TRANSITIONAL
FACILITIES PARTNERSHIP
COMMUNITY ED (TITLE IV)
21ST CENTURY GRANT
IMPACT DISPLACED STUDENT
SCH HLTH/NUTR-TITLE IV C
ESEA CH1 COMP(R) 100-297
ESEA CH1 MIGNT EDUCATION
ESEA CH1 STATE PGM IMPROV
TITLE I SCHOOL IMP GRANT
TITLE 1, PART A-ARRA

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
2,135
0
0
4,583
0
0
0
144,138
7,200
0
0
0
1,964
0
14,922
50
0
0
0
0
0
0
164,231
0
5,299
0
41,474
0
0
0
0
0
0
0
0
0
0
0
0
0

FY13
0
0
0
3,437
0
0
0
143,173
5,788
0
0
0
1,743
0
13,442
0
0
0
0
0
0
0
165,240
0
3,974
0
37,397
0
0
0
0
0
0
0
0
0
0
0
0
0

FY14 Budget
0
0
0
2,292
0
0
0
140,000
0
0
0
0
1,700
0
12,000
0
0
0
0
0
0
0
179,820
0
2,650
0
33,323
0
0
0
0
0
0
0
0
0
0
0
0
0

FY14 YTD
as of
10/31/13
0
0
0
1,146
0
0
0
0
0
0
0
0
0
0
0
250
0
0
0
0
0
0
69,401
0
1,325
0
16,661
0
0
0
0
0
0
0
0
0
0
0
0
0

Variance in
FY14 Budget
and
FY14 YTD
0
0
0
1,146
0
0
0
140,000
0
0
0
0
1,700
0
12,000
(250)
0
0
0
0
0
0
110,419
0
1,325
0
16,662
0
0
0
0
0
0
0
0
0
0
0
0
0
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Arkansas Department of Education
Hermitage School District
Unrestricted Funds Revenue Report

General Operating Funds:
1000|1001|1246|1365|1920|2000|2001|2002|2003|2017|2217|2218|2222|2227|2240|2246|2250|2265|2271|2365|2392|2393|2398|2399|2
752|2920|4000|4394

Revenue:

Account
45121
45122
45124
45129
45130
45132
45133
45155
45318
45325
45500
45510
45520
45540
45561
45586
45610
45613
45621
45660
45802
45804
45900
45910
45913
45925
45935
45940
45971
45975
45990
50000
51100
51200
51300
51400
51500
51999
52201
52300

Account Description
TITLE I SCH IMP-ARRA
COMP SCHOOL REFORM
ESEA STABILIZATION - ARRA
EDUCATION JOBS FUND
ESEA CH2 ELEM/SEC ED ACT
ESEA CH2 DISC FND/SP PROJ
JTPA TITLE III 97-380
VOC-SUPP GRNTS-IMPROV ACT
TITLE II-D
SCHOOL FOOD SERVICE
LUNCH REIMB FROM ADE
BKFST REIMB FROM ADE
SNACK REIMB FROM ADE
REG COMM (THRU DHS)
ARRA CAFETERIA REVENUE
ESEA TITLE VIB-HAND EDUCA
VI-B PASS THROUGH FUNDING
REVENUE IDEA-ARRA
IDEA RESOURCE GRANT
MODERNIZATION ARRA
REPAIR STABILIZATION-ARRA
OTHR RESTRICT/IND GRANTS
MEDICARE CATASTROPHIC COV
ARMAC
IMPROVING TEACHER QUALITY
TITLE III ELL
WOMENS ED EQUITY ACT
DRUG FREE
SCHOOL BASED SOCIAL WORKE
OTHER SOURCES
BONDED INDEBTEDNESS
REVOLVING LOANS
POSTDATED WARRANT
CURRENT LOANS
INSTALLMNT/LEASE PURCHASE
AUDIT ADJUSTMENT
FROM 2001
TRANS FROM BUILDING FUND

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
549,745
0
0
0
0

FY13
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
5,056
0
0
350,000
0
0
0
141,508

FY14 Budget
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

Variance in
FY14 Budget
and
FY14 YTD

FY14 YTD
as of
10/31/13
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
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0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
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Arkansas Department of Education
Hermitage School District
Unrestricted Funds Revenue Report

General Operating Funds:
1000|1001|1246|1365|1920|2000|2001|2002|2003|2017|2217|2218|2222|2227|2240|2246|2250|2265|2271|2365|2392|2393|2398|2399|2
752|2920|4000|4394

Revenue:

Account
52600
52700
52900
53100
53200
53400

Account Description
TRANS FROM FEDERAL GRANTS
TRANS FROM STUDENT ACTVTY
INDIRECT COSTS
SALE OF EQUIPMENT
SALE OF BUILD & GROUNDS
COMPEN-LOSS FIXED ASSETS

Total Revenue

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12

FY13

FY14 Budget

FY14 YTD
as of
10/31/13

0
0
6,800
0
0
0

0
0
0
6,049
0
0

0
0
0
1,400
0
2,400

0
0
0
0
0
2,846

4,426,985

4,463,699

3,771,762

917,537

Variance in
FY14 Budget
and
FY14 YTD
0
0
0
1,400
0
(446)

2,854,225
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Arkansas Department of Education
Hermitage School District
Unrestricted Funds Expenditures Report

General Operating Funds:
1000|1001|1246|1365|1920|2000|2001|2002|2003|2017|2217|2218|2222|2227|2240|2246|2250|2265|2271|2365|2392|2393|2398|2399|2
752|2920|4000|4394

Expenditures:

Account
61110
61120
61510
61520
61710
61720
61800
61810
61820
62100
62110
62120
62200
62210
62220
62260
62270
62310
62320
62410
62510
62520
62600
62610
62620
62700
62710
62720
62820
62900
62910
62912
62913
62914
62920
62922
62923
62924

Account Description

FY12

FY13

FY14 Budget

Variance in
FY14 Budget
and
FY14 YTD

FY14 YTD
as of
10/31/13

CERT SALARY
CLS SALARY
CERTIFIED BONUS
CLASSIFIED BONUS
CERT SUBSTITUTES
CLS SUBSTITUTES
UNUSED SICK LEAVE
CERT UNUSED SICK
CLS UNUSED SICK
GRP INSURANCE
CERT GROUP INS
CLS GROUP INS
CLS SOC SEC
CERT SOC SEC
CLS SOC SEC
CERT MEDICARE
CLS MEDICARE
CERT TCH RET-CONT
CLS TCH RET - CONT
CERT TUITION REIMB
CERT UNEMPLOY COMP
CLS UNEMPLOY COMP
WK COMPENSATION
CERT WKR'S COMP
CLS WKR'S COMP
HLT BENEFITS
CERT HEALTH BENEFITS
CLS HEALTH BENEFITS
CLS PUB RET CONT
OTHER BENEFITS
OTHER BENEFITS-CERTIFIED
DISABILITY BENEFIT
HOSPITAL CONF BENEFIT
LIFE INS BENEFIT
OTHER BENEFITS-CLASSIFIED
DISABILITY BENEFIT CL
HOSPITAL CONF BENEF CLASS
LIFE INS BENEFIT CLASS

1,835,284
551,967
0
0
334
23,181
0
0
0
0
0
0
0
100,823
31,941
22,686
7,470
227,699
83,380
0
851
0
0
6,098
6,886
0
36,690
28,777
0
0
0
0
0
0
0
0
0
0

1,517,538
491,607
0
0
450
18,835
0
14,400
9,380
0
0
0
0
87,034
28,755
20,355
6,725
225,533
61,904
0
13,347
0
0
5,403
6,765
0
41,275
24,315
0
0
0
0
0
0
184
0
0
0

1,560,696
354,428
0
0
0
19,700
0
5,113
4,125
0
0
0
0
96,593
22,185
22,590
5,188
227,767
42,708
0
13,400
0
0
5,443
4,651
0
50,092
21,263
0
0
639
0
0
0
0
0
0
0

329,977
126,335
0
0
0
1,688
0
0
0
0
0
0
0
19,002
7,110
4,444
1,663
49,612
14,508
0
1,692
0
0
1,171
1,656
0
9,229
4,536
0
0
0
0
0
0
0
0
0
0

1,230,719
228,093
0
0
0
18,012
0
5,113
4,125
0
0
0
0
77,591
15,075
18,146
3,526
178,154
28,200
0
11,708
0
0
4,272
2,994
0
40,863
16,727
0
0
639
0
0
0
0
0
0
0

Salaries & Benefits Totals

2,964,066

2,573,804

2,456,580

572,623

1,883,957

63110 STAFF SERVICES

Fiscal and Administrative Services
Financial Accountability and Reporting

0

3,432

300

300
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Arkansas Department of Education
Hermitage School District
Unrestricted Funds Expenditures Report

General Operating Funds:
1000|1001|1246|1365|1920|2000|2001|2002|2003|2017|2217|2218|2222|2227|2240|2246|2250|2265|2271|2365|2392|2393|2398|2399|2
752|2920|4000|4394

Expenditures:

Account
63120
63200
63210
63220
63230
63300
63310
63370
63410
63420
63441
63443
63470
63490
63530
63900
64110
64210
64310
64320
64420
64500
64900
65190
65210
65220
65240
65250
65290
65300
65310
65320
65330
65400
65500
65600
65610
65640
65690
65810

Account Description
MANAGEMENT SERVICES
PROFESSIONAL-EDUCATIONAL
INSTRUCTIONAL
SUB TCHR-PURC SERV
CONSULTING-EDUCATIONAL
OTHER PROFESSIONAL
CERT PROF TRAINING
ARCHITECT SERVICES
DATA PROCESSING SERVICES
STATISTICAL SERVICES
LEGAL LITIGATION
LEGAL-DIST AS PLAINTIFF
ARCHITECTURAL
OTHER PROF SERV
SOFTWARE MAINT & SUPPORT
OTHER PURC PROF/TECH SVS
WATER/SEWER
DISPOSAL/SANATATION
NON-TECH REPAIRS & MAINT
TECH MAINT
EQUIP & VEH RENTAL
CONSTRUCTION SERVICES
OTHER PURC PROPERTY SVS
FROM OTHER SOURCES
PROPERTY INSURANCE
LIABILITY INSURANCE
FLEET INSURANCE
ACCIDENT INS FOR STUDENTS
OTHER INSURANCE
COMMUNICATIONS
TELEPHONE
POSTAGE
INTERNET
ADVERTISING
PRINTING & BINDING
TUITION
TO LEA'S WITHIN STATE
INTERM AGNCY-IN STATE
OTHER TUITION
TRVL-CERT-IN DISTRICT

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
0
0
4,064
81,237
0
0
11,047
0
0
0
0
18,073
0
0
0
145,109
16,826
392
356
0
0
0
0
5,533
27,803
0
0
9,080
16,699
0
11,778
1,448
0
2,136
0
0
0
0
0
16,977

FY13
0
0
5,971
63,556
0
0
0
0
0
0
0
27,200
0
0
0
86,414
13,082
0
1,600
130
0
0
0
506
25,348
0
0
14,267
15,260
0
20,398
3,891
27,067
2,014
0
0
0
0
0
6,594

FY14 Budget
0
0
6,000
60,000
0
0
0
0
0
0
0
10,000
0
0
0
100,220
13,100
4,000
2,000
130
0
0
0
4,000
27,400
0
11,073
14,267
4,300
0
20,500
4,300
0
1,900
0
0
0
0
0
16,400

FY14 YTD
as of
10/31/13

Variance in
FY14 Budget
and
FY14 YTD

0
0
3,184
16,210
0
0
0
0
0
0
0
0
0
0
0
48,339
4,664
1,663
0
130
0
0
0
603
27,399
0
0
14,267
11,073
0
7,204
1,390
0
1,463
0
0
0
0
0
6,482
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0
0
2,816
43,790
0
0
0
0
0
0
0
10,000
0
0
0
51,881
8,436
2,338
2,000
0
0
0
0
3,397
1
0
11,073
0
(6,773)
0
13,296
2,911
0
437
0
0
0
0
0
9,918
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Arkansas Department of Education
Hermitage School District
Unrestricted Funds Expenditures Report

General Operating Funds:
1000|1001|1246|1365|1920|2000|2001|2002|2003|2017|2217|2218|2222|2227|2240|2246|2250|2265|2271|2365|2392|2393|2398|2399|2
752|2920|4000|4394

Expenditures:

Account
65820
65850
65870
65900
65910
66100
66107
66220
66230
66260
66300
66400
66410
66420
66430
66440
66443
66500
66510
66520
66527
67100
67200
67300
67310
67320
67330
67340
67350
67390
67500
68100
68200
68300
68400
68900
68999
69100
69330
69360

Account Description
TRVL-CLS IN DISTRICT
TRVL CERT OUT STATE
TRVL-NON-EMPLOYEE
MISC PURC SVS
SVS PURCHASED LOCALLY
GEN SUPPLIES
LOW VALUE EQUIPMENT
ELECTRICITY
BOTTLED GAS
GASOLINE/DIESEL
FOOD
BOOKS & PERIODICALS
TEXTBOOKS
LIBRARY BOOKS
PERIODICALS
AUDIOVISUAL MATERIALS
LEGAL-LITIGATION
TECHN SUPPLIES
SOFTWARE
OTHER TECHN
LOW VALUE TECH EQUIP
LAND & IMPROVEMENTS
BUILDINGS
EQUIPMENT
MACHINERY
VEHICLES
FURNITURE & FIXTURES
TECHNOLOGY EQUIP
TECHNOLOGY SOFTWARE
OTHER EQUIPMENT
TECHN EQUIP
DUES AND FEES
JUDGMENTS AGAINST LEA
INTEREST
INDIRECT COST
MISC EXPENDITURES
ATHLETIC EXPENSE
REDEMPTION OF PRINCIPAL
TO BUILDING FUND
TO FEDERAL GRANTS FUND

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
1,670
0
0
0
0
345,604
1,821
128,594
27,959
81,872
0
0
46,239
2,305
0
0
0
0
12,935
0
0
0
0
0
0
55,357
0
6,764
0
3,783
0
41,049
0
204,120
0
0
0
264,956
142,225
0

FY13
384
0
0
0
542
207,544
0
104,079
20,287
63,474
0
0
33
0
0
0
0
0
3,990
0
0
0
0
0
0
3,500
0
1,692
0
3,496
0
20,720
0
211,390
0
0
0
508,103
32,091
0

FY14 Budget
500
0
0
0
600
213,623
0
110,100
21,000
64,500
0
0
56,000
2,000
0
0
0
0
6,018
0
0
0
0
0
0
19,123
3,287
2,000
0
0
0
16,475
0
194,754
0
0
13,100
134,565
19,054
0

FY14 YTD
as of
10/31/13
154
0
0
0
0
101,666
0
39,880
2,196
17,040
0
0
40,775
546
0
0
0
0
5,518
0
0
0
0
0
0
0
3,287
0
0
0
0
10,267
0
97,508
0
0
0
11,651
0
0

Variance in
FY14 Budget
and
FY14 YTD
346
0
0
0
600
111,957
0
70,220
18,804
47,460
0
0
15,225
1,454
0
0
0
0
500
0
0
0
0
0
0
19,123
0
2,000
0
0
0
6,208
0
97,246
0
0
13,100
122,913
19,054
0
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Arkansas Department of Education
Hermitage School District
Unrestricted Funds Expenditures Report

General Operating Funds:
1000|1001|1246|1365|1920|2000|2001|2002|2003|2017|2217|2218|2222|2227|2240|2246|2250|2265|2271|2365|2392|2393|2398|2399|2
752|2920|4000|4394

Expenditures:

Account

Account Description

69370 TO STUDENT ACTIVITY FUND
69380 TO FOOD SERVICE FUND
69400 FUNDING RETURN

Other Expenditure Totals

Overall Expenditure Totals

Fiscal and Administrative Services
Financial Accountability and Reporting

FY12
0
64,873
0

1,800,686

FY13
0
43,760
0

1,541,814

FY14 Budget
0
44,000
0

Variance in
FY14 Budget
and
FY14 YTD

FY14 YTD
as of
10/31/13
0
0
0

0
44,000
0

1,220,588

474,858

745,730

4,764,752 4,115,618 3,677,168

1,047,481

2,629,687
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K-8
Foreign Language Experiences

Foreign Languages
Curriculum Framework
Revised 2013

K-8 Foreign Language Experiences Curriculum Framework
The Student Learning Expectations (SLEs) within this framework document are for all K-8 students who are not enrolled in a foreign language
class. These SLEs may be incorporated into any course, regardless of the teacher’s training or lack of training in a foreign language.
Strand

Content Standard

Cultures
1. Cultural Products and
Practices

Students will discuss products and practices from diverse cultures.

Connections
2. Cross-Cultural
Connections
Notes:
1.
2.
3.
4.

Students will develop connections to other languages and cultures.

Each grade level continues to address earlier Student Learning Expectations as needed.
Words that appear in italics within this document are defined in the glossary.
The examples given (e.g.,) are suggestions to guide the instructor.
Common Core State Standards (CCSS) alignment key, R.CCR.1 = Reading.College and Career Ready Anchor Standard.1

1
K-8 Foreign Language Experiences
Foreign Languages Curriculum Framework
Arkansas Department of Education
Revised 2013

Strand: Cultures
Content Standard 1: Students will discuss products and practices from diverse cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
CCSS ELALiteracy
Alignment
Cultural
CLT.1.K.1
CLT.1.1.1
CLT.1.2.1
CLT.1.3.1
CLT.1.4.1
R.CCR.7
Products and Observe products of Identify products of
Identify products of
Discuss products of Discuss products of SL.CCR.1, 2
Practices
various cultures, as
various cultures, as various cultures, as
various cultures, as various cultures, as L.CCR.3
appropriate for the
appropriate for the
appropriate for the
appropriate for the
appropriate for the
grade
grade
grade
grade
grade
(e.g., food, shelter,
(e.g., food, shelter,
(e.g., food, shelter,
(e.g., food, shelter,
(e.g., food, shelter,
clothing, toys,
clothing, toys,
clothing, toys,
clothing, toys,
clothing, toys,
music, art, sports,
music, art, sports,
music, art, sports,
music, art, sports,
music, art, sports,
recreation,
recreation,
recreation,
recreation,
recreation,
literature, flags,
literature, flags,
literature, flags,
literature, flags,
literature, flags,
money, symbols,
money, symbols,
money, symbols,
money, symbols,
money, symbols,
landmarks)
landmarks)
landmarks)
landmarks)
landmarks)
CLT.1.K.2
Observe customs
and traditions, as
appropriate for the
grade
(e.g., celebrations,
holidays)

CLT.1.1.2
Identify customs
and traditions, as
appropriate for the
grade
(e.g., celebrations,
holidays)

CLT.1.2.2
Identify customs
and traditions, as
appropriate for the
grade
(e.g., celebrations,
holidays)

CLT.1.3.2
Discuss customs
and traditions, as
appropriate for the
grade
(e.g., celebrations,
holidays)

CLT.1.4.2
Discuss customs
and traditions, as
appropriate for the
grade
(e.g., celebrations,
holidays)

CLT.1.K.3
Participate in
multicultural
activities, as
appropriate for the
grade
(e.g., reading
literature, singing,
playing sports,
creating art, making
crafts, dancing,
celebrating)

CLT.1.1.3
Participate in
multicultural
activities, as
appropriate for the
grade
(e.g., reading
literature, singing,
playing sports,
creating art, making
crafts, dancing,
celebrating)

CLT.1.2.3
Participate in
multicultural
activities, as
appropriate for the
grade
(e.g., reading
literature, singing,
playing sports,
creating art, making
crafts, dancing,
celebrating)

CLT.1.3.3
Participate in
multicultural
activities, as
appropriate for the
grade
(e.g., reading
literature, singing,
playing sports,
creating art, making
crafts, dancing,
celebrating)

CLT.1.4.3
Participate in
multicultural
activities, as
appropriate for the
grade
(e.g., reading
literature, singing,
playing sports,
creating art, making
crafts, dancing,
celebrating)

2
K-8 Foreign Language Experiences: Cultures
Foreign Languages Curriculum Framework
Arkansas Department of Education
Revised 2013
Key: CLT.1.K.1 = Cultures.Content Standard 1.Kindergarten.1st Student Learning Expectation

Strand: Connections
Content Standard 2: Students will develop connections to other languages and cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
CCSS ELALiteracy
Alignment
CrossCNN.2.K.1
CNN.2.1.1
CNN.2.2.1
CNN.2.3.1
CNN.2.4.1
R.CCR.1, 4, 7,
Cultural
Recognize the need Recognize the need Recognize the need Discuss the need to Discuss the need to 10
Connections
to communicate
to communicate
to communicate
communicate with
communicate with
SL.CCR.1, 3, 4,
with members of
with members of
with members of
members of other
members of other
6
language or cultural language or cultural L.CCR.1, 3, 4,
other language or
other language or
other language or
cultural groups, as
cultural groups, as
cultural groups, as
groups, as
groups, as
5, 6
appropriate for the
appropriate for the
appropriate for the
appropriate for the
appropriate for the
grade
grade
grade
grade
grade
CNN.2.K.2
Recognize that
other languages
exist, as
appropriate for the
grade

CNN.2.1.2
Recognize that
other languages
exist, as
appropriate for the
grade

CNN.2.2.2
Recognize some
countries use
another language,
as appropriate for
the grade

CNN.2.3.2
Recognize some
countries use
another language,
as appropriate for
the grade

CNN.2.4.2
Recognize groups
within Arkansas that
use or have used
another language

CNN.2.K.3
Recognize words
from other
languages when
encountered
(e.g., greetings,
holidays, food,
borrowed words)

CNN.2.1.3
Identify words from
other languages
when encountered,
as appropriate for
the grade
(e.g., greetings,
holidays, food,
borrowed words)

CNN.2.2.3
Identify words from
other languages
when encountered,
as appropriate for
the grade
(e.g., greetings,
celebrations, food,
borrowed words)

CNN.2.3.3
Recognize words
encountered in text
that are the same or
similar across
languages
(e.g., borrowed
words, cognates,
word origins)

CNN.2.4.3
Identify words
encountered in text
that are the same or
similar across
languages
(e.g., borrowed
words, cognates,
word origins)

CNN.2.K.4
The SLE is not
appropriate for this
level/course

CNN.2.1.4
The SLE is not
appropriate for this
level/course

CNN.2.2.4
The SLE is not
appropriate for this
level/course

CNN.2.3.4
The SLE is not
appropriate for this
level/course

CNN.2.4.4
The SLE is not
appropriate for this
level/course

3
K-8 Foreign Language Experiences: Connections
Foreign Languages Curriculum Framework
Arkansas Department of Education
Revised 2013
Key: CNN.2.K.1 = Connections.Content Standard 2.Kindergarten.1st Student Learning Expectation

Strand: Cultures
Content Standard 1: Students will discuss products and practices from diverse cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELA-Literacy
Alignment
Cultural
CLT.1.5.1
CLT.1.6.1
CLT.1.7.1
CLT.1.8.1
R.CCR.7
Products and Compare and contrast
Compare and contrast
Compare and contrast
Compare and contrast
SL.CCR.1, 2
Practices
products of various
products of various
products of various
products of various
L.CCR.3
cultures, as appropriate
cultures, as appropriate
cultures, as appropriate
cultures, as appropriate
for the grade
for the grade
for the grade
for the grade
(e.g., food, shelter,
(e.g., food, shelter,
(e.g., food, shelter,
(e.g., food, shelter,
clothing, toys, music, art, clothing, toys, music, art, clothing, toys, music, art, clothing, toys, music, art,
sports, recreation,
sports, recreation,
sports, recreation,
sports, recreation,
literature, flags, money,
literature, flags, money,
literature, flags, money,
literature, flags, money,
symbols, landmarks)
symbols, landmarks)
symbols, landmarks)
symbols, landmarks)
CLT.1.5.2
Discuss customs and
traditions, as appropriate
for the grade
(e.g., celebrations,
holidays)

CLT.1.6.2
Discuss customs and
traditions, as appropriate
for the grade
(e.g., celebrations,
holidays)

CLT.1.7.2
Discuss customs and
traditions, as appropriate
for the grade
(e.g., celebrations,
holidays)

CLT.1.8.2
Discuss customs and
traditions, as appropriate
for the grade
(e.g., celebrations,
holidays)

CLT.1.5.3
Participate in
multicultural activities,
as appropriate for the
grade
(e.g., reading literature,
singing, playing sports,
creating art, making
crafts, dancing,
celebrating)

CLT.1.6.3
Participate in
multicultural activities,
as appropriate for the
grade
(e.g., reading literature,
singing, playing sports,
creating art, making
crafts, dancing,
celebrating)

CLT.1.7.3
Participate in
multicultural activities,
as appropriate for the
grade
(e.g., reading literature,
singing, playing sports,
creating art, making
crafts, dancing,
celebrating)

CLT.1.8.3
Participate in
multicultural activities,
as appropriate for the
grade
(e.g., reading literature,
singing, playing sports,
creating art, making
crafts, dancing,
celebrating)
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Strand: Connections
Content Standard 2: Students will develop connections to other languages and cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELALiteracy Alignment
CrossCNN.2.5.1
CNN.2.6.1
CNN.2.7.1
CNN.2.8.1
R.CCR.1, 4, 7, 10
Cultural
Discuss the need to
Discuss the need to
Discuss the need to
Discuss the need to
SL.CCR.1, 3, 4, 6
Connections
communicate with
communicate with
communicate with
communicate with
L.CCR.1, 3, 4, 5, 6
members of other
members of other
members of other
members of other
language or cultural
language or cultural
language or cultural
language or cultural
groups, as appropriate
groups, as appropriate
groups, as appropriate
groups, as appropriate
for the grade
for the grade
for the grade
for the grade
CNN.2.5.2
Recognize groups in the
United States that speak
another language

CNN.2.6.2
Recognize groups in
North America that
speak another language

CNN.2.7.2
Recognize groups in
other countries that
speak another language

CNN.2.8.2
Recognize groups in
other countries that
speak another language

CNN.2.5.3
Identify words
encountered in text that
are the same or similar
across languages and
predict their meaning, as
appropriate for the grade
(e.g., borrowed words,
cognates, word origins)

CNN.2.6.3
Identify words
encountered in text that
are the same or similar
across languages and
predict their meaning, as
appropriate for the grade
(e.g., borrowed words,
cognates, word origins)

CNN.2.7.3
Identify words
encountered in text that
are the same or similar
across languages and
predict their meaning, as
appropriate for the grade
(e.g., borrowed words,
cognates, word origins)

CNN.2.8.3
Identify words
encountered in text that
are the same or similar
across languages and
predict their meaning, as
appropriate for the grade
(e.g., borrowed words,
cognates, word origins)

CNN.2.5.4
Discuss historical or
current contributions of
individuals representing
other languages or
cultures, as appropriate
for the grade
(e.g., writers, artists,
scientists, inventors,
mathematicians, political
leaders, historical
figures, explorers,
immigrants, athletes)

CNN.2.6.4
Discuss historical or
current contributions of
groups representing
other languages or
cultures, as appropriate
for the grade
(e.g., writers, artists,
scientists, inventors,
mathematicians, political
leaders, historical
figures, explorers,
immigrants, athletes)

CNN.2.7.4
Discuss historical or
current contributions of
individuals and/or groups
representing other
languages or cultures
(e.g., writers, artists,
scientists, inventors,
mathematicians, political
leaders, historical
figures, explorers,
migration groups,
immigrants, athletes)

CNN.2.8.4
Discuss historical or
current contributions of
individuals and/or groups
representing other
languages or cultures
(e.g., writers, artists,
scientists, inventors,
mathematicians, political
leaders, historical
figures, explorers,
migration groups,
immigrants, athletes)

5
K-8 Foreign Language Experiences: Connections
Foreign Languages Curriculum Framework
Arkansas Department of Education
Revised 2013
Key: CNN.2.5.1 = Connections.Content Standard 2.Grade 5.1st Student Learning Expectation

Glossary for K-8 Foreign Language Experiences Curriculum Framework
Borrowed word

Cultural group

A word or phrase adopted from one language into another with no significant change in spelling or pronunciation
(e.g., et cetera, rodeo, kindergarten, plateau, algebra, buffet)
A word from different languages that sounds or looks similar and has a similar meaning, typically evolved from a
common origin
(e.g., fabuloso, liberté, Haus,
)
A group of individuals related by culture

Custom

A practice common to a particular culture

Multicultural

Of, or relating to, many cultures

Practice

A pattern of behavior accepted by a society; knowledge of what to do, when, and where

Product

A concrete (tangible) or abstract (intangible) cultural element of a society

Tradition

A belief or custom transmitted through multiple generations

Cognate
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K-8 Foreign Languages
Acquisition
Foreign Languages
Curriculum Framework

Revised 2013

K-8 Foreign Languages Acquisition
K-8 Foreign Languages Acquisition is designed for schools that offer foreign language education classes taught by a licensed foreign language
teacher.
st

This framework document is based on the 1999 edition of Standards for Foreign Language Learning in the 21 Century developed by the
American Council on the Teaching of Foreign Languages. Because communicative proficiency in a foreign language is not connected to grade
level, this framework uses beginning, developing, and expanding to show increasing proficiency for all three standards within the Communication
Strand, instead of establishing student learning expectations by grade level, as in the Cultures, Connections, Comparisons, and Communities
strands.
This framework does not apply to programs offering high school credit at grade levels 5-8; such programs shall refer to the appropriate high school
Foreign Languages Curriculum Framework for high school foreign language courses and must be approved by the Arkansas Department of
Education.
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K-8 Foreign Languages Acquisition
Strand
Communication
1. Interaction
2. Listening
Reading
3. Speaking
Writing
Cultures
4. Practices and
Perspectives
5. Products and
Perspectives
Connections
6. Content Area
Connections
7. Cross-cultural
Connections
Comparisons
8. Linguistic
Comparisons
9. Cultural
Comparisons
Communities
10. Classroom
Extensions

Content Standard
Students will interact with others verbally and/or in writing in the target language. (interpersonal)
Students will process oral and/or written messages in the target language. (interpretive)
Students will present to an audience of listeners and/or readers in the target language. (presentational)
Students will discuss practices and perspectives from diverse cultures.
Students will discuss products and perspectives from diverse cultures.

Students will reinforce understanding of other content areas through the use of a target language.
Students will acquire information and recognize viewpoints only available through the target language and cultures.
Students will compare the target language with the students’ primary language.
Students will compare the target culture(s) with the students’ native culture.

Students will examine ways to use the target language personally and professionally.

Notes:
1. The three standards within the communication strand are designated as interpretive, interpersonal, or presentational. These classifications
refer to the three modes of communication recognized in the 2012 edition of the “Performance Descriptors for Language Learners”
promulgated by the American Council on the Teaching of Foreign Languages (ACTFL).
2. Each grade level continues to address earlier Student Learner Expectations as needed.
3. Words that appear in italics within this document are defined in the glossary.
4. All items in a bulleted list are required to be taught.
5. The examples given (e.g.,) are suggestions to guide the instructor.
6. Common Core State Standards (CCSS) alignment key, R.CCR.1 = Reading.College and Career Ready Anchor Standard.1
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Strand: Communication
Content Standard 1: Students will interact with others verbally and/or in writing in the target language. (interpersonal)

Interaction

Beginning

Developing

Expanding

CMC.1.B.1
Participate in simple social
exchange using basic words and
learned phrases
 courtesy phrases
 greetings and farewells
 introductions
 personal information
 polite requests

CMC.1.D.1
Participate in short social
exchanges in a limited manner
 expressing likes and
dislikes
 expressing preferences
 discussing familiar topics
(e.g., shopping, ordering
in restaurants, discussing
pastimes)

CMC.1.E.1
Participate in social exchanges in
various situations
 asking for directions
and/or instructions
 expressing and
responding to feelings
 giving or seeking
personal opinions
 discussing familiar topics
(e.g., shopping, dining,
traveling)

CMC.1.B.2
Use appropriate forms of register
(e.g., formal, informal, humble,
polite)

CMC.1.D.2
Use appropriate forms of register
(e.g., formal, informal, humble,
polite)

CMC.1.E.2
Use appropriate forms of register
consistently
(e.g., formal, informal, humble,
polite)

CMC.1.B.3
Answer simple questions using
learned phrases
(e.g., yes/no questions, questions
that can be answered with one
word)

CMC.1.D.3
Ask and answer questions in
order to seek help, gather
information, or clarify something
that is not understood

CMC.1.E.3
Ask and answer questions about
what a speaker says in order to
clarify comprehension, gather
additional information, or deepen
understanding of a topic or issue
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CCSS ELALiteracy
Alignment
R.CCR.2, 4, 6
W.CCR.1, 3, 4,
10
SL.CCR.1, 2, 3, 6
L.CCR.1, 2, 4

Strand: Communication
Content Standard 2: Students will process oral and/or written messages in the target language. (interpretive)

Listening

Beginning

Developing

Expanding

CMC.2.B.1
Recognize grade-appropriate
words and basic phrases that
relate to daily life and routines
(e.g., self-awareness, family
interactions, relationships, home
life, community-mindedness)

CMC.2.D.1
Recognize grade-appropriate
words and understand phrases of
increasing length and complexity
that relate to daily life and
routines
(e.g., self-awareness, family
interactions, relationships, home
life, community-mindedness,
environmental concerns)

CMC.2.E.1
Understand short conversations
on matters regularly encountered
in daily life and routines
(e.g., self-awareness, family
interactions, relationships, home
life, community-mindedness,
environmental concerns)

CMC.2.B.2
Recognize known words and
phrases in familiar read-aloud
texts

CMC.2.D.2
Recognize the main idea in short
dialogues and read-aloud texts

CMC.2.E.2
Listen to short narratives to
predict what will happen next

CMC.2.B.3
Recognize essential information
in highly contextualized speech

CMC.2.D.3
Recognize key information in
short spoken passages
(e.g., messages,
announcements)

CMC.2.E.3
Recognize main ideas delivered
through non-print media
(e.g., television, radio, Internet)

CMC.2.B.4
Follow oral directions with one
step

CMC.2.D.4
Follow oral directions with two
steps

CMC.2.E.4
Follow oral directions with three
or more steps
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CCSS ELALiteracy
Alignment
R.CCR.1, 2, 3, 4,
5, 6, 7, 8, 9, 10
SL.CCR.1, 2, 3
L.CCR.3

Strand: Communication
Content Standard 2: Students will process oral and/or written messages in the target language. (interpretive)

Reading

Beginning

Developing

Expanding

CMC.2.B.5
Recognize words and basic
phrases in environmental print
(e.g., posters, signs)

CMC.2.D.5
Identify key information in written
texts
(e.g., menus, advertisements,
schedules, letters, e-mails, travel
brochures, movie listings)

CMC.2.E.5
Identify main ideas or purpose in
written texts
(e.g., stories, song lyrics, poems,
newspapers, magazines, web
pages)

CMC.2.B.6
Recognize highly contextualized
words and basic phrases in
informational texts and short
narratives with appropriate
scaffolding and support

CMC.2.D.6
Recognize contextualized words
and basic phrases in
informational texts with
scaffolding and support as
needed

CMC.2.E.6
Read and comprehend
contextualized informational texts
and narratives with scaffolding
and support as needed
(e.g., stories, song lyrics,
newspapers, magazines, letters,
e-mail messages)

CMC.2.B.7
The SLE is not appropriate for
this level/course

CMC.2.D.7
Read and comprehend highly
contextualized short narratives
about familiar topics with
scaffolding and support

CMC.2.E.7
The SLE is not appropriate for
this level/course

CMC.2.B.8
Follow one-step written directions
aided by visual cues

CMC.2.D.8
Follow one-step written directions
aided by visual cues as
appropriate

CMC.2.E.8
Follow written directions with two
or more steps aided by visual
cues as appropriate
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CCSS ELALiteracy
Alignment
R.CCR.1, 2, 3, 4,
5, 6, 7, 8, 9, 10
SL.CCR.1, 2, 3
L.CCR.3

Strand: Communication
Content Standard 3: Students will present to an audience of listeners and/or readers in the target language. (presentational)

Speaking

Writing

Beginning

Developing

Expanding

CMM.3.B.1
Describe familiar people, places,
things, and events, with
prompting and support

CMM.3.D.1
Describe familiar people, places,
things, and events and, with
prompting and support, provide
details

CMM.3.E.1
Describe familiar people, places,
things, and events and provide
details

CMM.3.B.2
Sequence events of a story using
pictures, actions, or limited
vocabulary

CMM.3.D.2
Retell a story using pictures or
actions and limited vocabulary

CMM.3.E.2
Retell a story orally with or
without visual cues

CMM.3.B.3
Write simple phrases or
sentences regarding familiar
people, places, things, and
events with prompting and
support

CMM.3.D.3
Produce complete sentences
when appropriate to task and
situation

CMM.3.E.3
Produce simple paragraphs to
provide requested detail or
clarification

CMM.3.B.4
The SLE is not appropriate for
this level/course

CMM.3.D.4
The SLE is not appropriate for
this level/course

CMM.3.E.4
Write about an event, including
references to place and time
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CCSS ELALiteracy
Alignment
R.CCR.1, 2, 3, 4
W.CCR.3, 4, 5, 6,
10
SL.CCR.2, 3, 4,
5, 6

R.CCR.1, 2, 3, 4
W.CCR.3, 4, 5, 6,
10
SL.CCR.2, 3, 4,
5, 6

Strand: Cultures
Content Standard 4: Students will discuss practices and perspectives from diverse cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
CCSS ELALiteracy
Alignment
Practices and CLT.4.K.1
CLT.4.1.1
CLT.4.2.1
CLT.4.3.1
CLT.4.4.1
SL.CCR.1, 2,
Perspectives
Recognize customs
Identify customs
Describe customs
Discuss customs
Examine customs
3, 6
and traditions
and traditions
and traditions
and traditions
and traditions
(e.g., holidays,
(e.g., holidays,
(e.g., holidays,
(e.g., holidays,
(e.g., holidays,
family life)
school life)
community life)
community life)
community life)
CLT.4.K.2
Observe and/or
participate in
activities
appropriate to the
target culture(s)
(e.g., crafts, games,
sports, songs,
celebrations)

CLT.4.1.2
Observe and/or
participate in
activities
appropriate to the
target culture(s)
(e.g., crafts, games,
sports, songs,
celebrations)

CLT.4.2.2
Observe and/or
participate in
activities
appropriate to the
target culture(s)
(e.g., crafts, games,
sports, songs,
celebrations)

CLT.4.3.2
Observe and/or
participate in
activities
appropriate to the
target culture(s)
(e.g., crafts, games,
sports, songs,
celebrations)
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CLT.4.4.2
Observe and/or
participate in
activities
appropriate to the
target culture(s)
(e.g., crafts, games,
sports, songs,
celebrations)

Strand: Cultures
Content Standard 5: Students will discuss products and perspectives from diverse cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
CCSS ELALiteracy
Alignment
Products and
CLT.5.K.1
CLT.5.1.1
CLT.5.2.1
CLT.5.3.1
CLT.5.4.1
R.CCR.2
Perspectives
Recognize various
Identify various
Discuss various
Interpret the
Evaluate the
SL.CCR.1, 2,
cultural symbols
cultural symbols
cultural symbols
meaning of various
significance of
3
(e.g., flags, money,
(e.g., flags, money,
(e.g., flags, money,
cultural symbols
various cultural
art, verbal and nonart, verbal and nonart, verbal and non(e.g., flags, money,
symbols
verbal language)
verbal language)
verbal language)
art, verbal and non(e.g., landmarks,
verbal language,
monuments,
landmarks,
architecture)
monuments)
CLT.5.K.2
Recognize tangible
products of culture
(e.g., food, shelter,
clothing, toys, art,
transportation)

CLT.5.1.2
Identify tangible
products of culture
(e.g., food, shelter,
clothing, toys, art,
transportation)

CLT.5.2.2
Discuss tangible
products of culture
(e.g., food, shelter,
clothing, toys, art,
transportation)

CLT.5.3.2
Describe various
tangible products
across cultures
(e.g., food, shelter,
clothing, toys, art,
transportation)
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CLT.5.4.2
Examine tangible
and intangible
products across
cultures
(e.g., food, shelter,
clothing, art,
transportation,
music, dance,
sports, recreation,
language, customs,
traditions, literature)

Strand: Connections
Content Standard 6: Students will reinforce understanding of other content areas through the use of a target language.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
CCSS ELALiteracy
Alignment
Content Area CNN.6.K.1
CNN.6.1.1
CNN.6.2.1
CNN.6.3.1
CNN.6.4.1
R.CCR.3, 4,
Connections
Discuss concepts
Discuss concepts
Discuss concepts
Discuss concepts
Discuss concepts
7, 8
learned in other
learned in other
learned in other
learned in other
learned in other
SL.CCR.1, 4,
content areas in the content areas in the content areas in the content areas in the content areas in the 6
target language, as
target language, as
target language, as
target language, as
target language, as
appropriate for the
appropriate for the
appropriate for the
appropriate for the
appropriate for the
grade
grade
grade
grade
grade
(e.g., weather, math (e.g., weather, math (e.g., weather, math (e.g., weather, math (e.g., weather, math
facts, measurement, facts, measurement, facts, measurement, facts, measurement, facts, measurement,
animals, insects,
animals, insects,
animals, insects,
animals, insects,
animals, insects,
geographical
geographical
geographical
geographical
geographical
concepts)
concepts)
concepts)
concepts)
concepts)
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Strand: Connections
Content Standard 7: Students will acquire information and recognize viewpoints only available through the target language and cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
CCSS ELALiteracy
Alignment
Cross-cultural CNN.7.K.1
CNN.7.1.1
CNN7.2.1
CNN.7.3.1
CNN.7.4.1
R.CCR.1, 2,
Connections
Recognize that
Discuss authentic
Discuss authentic
Discuss authentic
Discuss authentic
4, 7
languages other
and/or adapted
and/or adapted
and/or adapted
and/or adapted
SL.CCR.1, 2,
than English exist
materials that have
materials that have
materials that have
materials that have
3
been read or
been read or
been read or
been read or
listened to, as
listened to, as
listened to, as
listened to, as
appropriate for the
appropriate for the
appropriate for the
appropriate for the
grade
grade
grade
grade
(e.g., folktales,
(e.g., folktales,
(e.g., folktales,
(e.g., folktales,
poems, songs,
poems, songs,
poems, songs,
poems, songs,
advertisements)
advertisements)
advertisements)
advertisements)
CNN.7.K.2
Participate in
activities from the
target culture(s), as
appropriate for the
grade
(e.g., singing,
playing, storytelling,
rhyming,
celebrating)

CNN.7.1.2
Participate in
activities from the
target culture(s), as
appropriate for the
grade
(e.g., singing,
playing, storytelling,
rhyming,
celebrating)

CNN.7.2.2
Participate in
activities from the
target culture(s), as
appropriate for the
grade
(e.g., singing,
playing, storytelling,
rhyming,
celebrating)

CNN.7.3.2
Participate in
activities from the
target culture(s), as
appropriate for the
grade
(e.g., singing,
playing, storytelling,
rhyming,
celebrating)
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CNN.7.4.2
Participate in
activities from the
target culture(s), as
appropriate for the
grade
(e.g., singing,
playing, storytelling,
rhyming,
celebrating)

Strand: Comparisons
Content Standard 8: Students will compare the target language with the students’ primary language.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
CCSS ELALiteracy
Alignment
Linguistic
CMP.8.K.1
CMP.8.1.1
CMP.8.2.1
CMP.8.3.1
CMP.8.4.1
L.CCR.2, 3,
Identify borrowed
Use borrowed
Use borrowed
Use borrowed
Use borrowed
Comparisons
4, 5, 6
words in the target
words in the target
words in the target
words in the target
words in the target
language and the
language and the
language and the
language and the
language and the
primary language
primary language
primary language
primary language
primary language
CMP.8.K.2
Identify cognates

CMP.8.1.2
Use cognates to
enhance
comprehension of
language

CMP.8.2.2
Use cognates to
enhance
comprehension of
language

CMP.8.3.2
Use cognates to
enhance
comprehension of
language

CMP.8.4.2
Use cognates to
enhance
comprehension of
language

CMP.8.K.3
Observe similarities
and differences
between the sound
and writing systems
of English and the
target language
(e.g., ñ, ç, ö)

CMP.8.1.3
Recognize
similarities and
differences between
the sound and
writing systems of
English and the
target language
(e.g., ñ, ç, ö)

CMP.8.2.3
Identify similarities
and differences
between the sound
and writing systems
of English and the
target language
(e.g., ñ, ç, ö)

CMP.8.3.3
Discuss similarities
and differences
between the sound
and writing systems
of English and the
target language
(e.g., ñ, ç, ö)

CMP.8.4.3
Use similarities and
differences between
the sound and
writing systems of
English and the
target language to
make predictions
regarding the
spelling and/or
pronunciation of
unfamiliar words

CMP.8.K.4
Mimic critical
sounds in readaloud texts and/or
teacher speech
(e.g., intonations,
accented syllables)

CMP.8.1.4
Imitate sounds that
are crucial to
communicate
meaning
(e.g., intonations,
accented syllables)

CMP.8.2.4
Repeat sounds that
are crucial to
communicate
meaning with
increasing accuracy
(e.g., intonations,
accented syllables)

CMP.8.3.4
Reproduce sounds
that are crucial to
communicate
meaning with
increasing accuracy
(e.g., intonations,
accented syllables)

CMP.8.4.4
Use sounds that are
crucial to
communicate
meaning
(e.g., intonations,
accented syllables)
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Strand: Comparisons
Content Standard 9: Students will compare the target culture(s) with the students’ native culture.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
CCSS ELALiteracy
Alignment
Cultural
CMP.9.K.1
CMP.9.1.1
CMP.9.2.1
CMP. 9.3.1
CMP.9.4.1
R.CCR.7
Comparisons
Recognize
Identify similarities
Describe similarities Discuss similarities
Explain similarities
SL.CCR.1, 2,
similarities and
and differences in
and differences in
and differences in
and differences in
3, 6
practices across
practices across
practices across
practices across
differences in
L.CCR.3
practices across
cultures
cultures
cultures
cultures
cultures
(e.g., holidays,
(e.g., holidays,
(e.g., holidays,
(e.g., holidays,
(e.g., holidays,
school life)
community life)
community life)
community life)
family life)
CMP.9.K.2
Recognize
similarities and
differences in
products across
cultures
(e.g., menus,
clothing)

CMP.9.1.2
Identify similarities
and differences in
products across
cultures
(e.g., menus,
clothing)

CMP.9.2.2
Describe similarities
and differences in
products across
cultures
(e.g., menus,
clothing)

CMP.9.3.2
Discuss similarities
and differences in
products across
cultures
(e.g., menus,
clothing)

CMP.9.4.2
Explain similarities
and differences in
products across
cultures
(e.g., menus,
clothing)

CMP.9.K.3
The SLE is not
appropriate for this
level/course

CMP.9.1.3
The SLE is not
appropriate for this
level/course

CMP.9.2.3
The SLE is not
appropriate for this
level/course

CMP.9.3.3
Recognize
similarities and
differences in
perspectives across
cultures

CMP.9.4.3
Identify similarities
and differences in
perspectives across
cultures
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Strand: Communities
Content Standard 10: Students will examine ways to use the target language personally and professionally.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
CCSS ELALiteracy
Alignment
Classroom
CMN.10.K.1
CMN.10.1.1
CMN.10.2.1
CMN.10.3.1
CMN.10.4.1
R.CCR.7
Extensions
Use the target
Use the target
Use the target
Use the target
Use the target
W.CCR.3, 4,
language outside of
language outside of
language outside of
language outside of
language outside of
6, 10
the classroom in
the classroom in
the classroom in
the classroom in
the classroom in
SL.CCR.1, 2,
various ways
various ways
various ways
various ways
various ways
3, 6
(e.g., e-pals, pen
(e.g., e-pals, pen
(e.g., e-pals, pen
(e.g., e-pals, pen
(e.g., e-pals, pen
L.CCR.2, 3
pals, letters, writing
pals, letters, writing
pals, letters, writing
pals, letters, writing
pals, letters, writing
stories, greeting
stories, greeting
stories, greeting
stories, greeting
stories, greeting
cards, school,
cards, school,
cards, school,
cards, school,
cards, school,
community events)
community events)
community events)
community events)
community events)
CMN.10.K.2
Identify professions
that may use the
target language
(e.g., medical, legal,
technical, retail,
tourism)

CMN.10.1.2
Identify professions
that may use the
target language
(e.g., medical, legal,
technical, retail,
tourism)

CMN.10.2.2
Identify professions
that may use the
target language
(e.g., medical, legal,
technical, retail,
tourism)

CMN.10.3.2
Identify professions
that benefit from
proficiency in the
target language
(e.g., medical, legal,
technical, retail,
tourism)
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CMN.10.4.2
Identify professions
that benefit from
proficiency in the
target language
(e.g., medical, legal,
technical, retail,
tourism)

Strand: Cultures
Content Standard 4: Students will discuss practices and perspectives from diverse cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELALiteracy
Alignment
Practices and CLT.4.5.1
CLT.4.6.1
CLT.4.7.1
CLT.4.8.1
L.CCR.1, 2,
Perspectives
Identify cultural practices
Describe cultural
Discuss diverse cultural
Analyze diverse cultural
3, 6
practices in societies
practices in other
practices in other
in societies
(e.g., concepts of time,
(e.g., concepts of time,
societies
societies
personal space, property
personal space, property
(e.g., concepts of time,
(e.g., concepts of time,
ownership, family roles,
ownership, family roles,
personal space, property
personal space, property
hygiene, shopping)
hygiene, shopping)
ownership, family roles,
ownership, family roles,
hygiene, shopping,
hygiene, shopping,
traditions, customs,
traditions, customs,
marriage, observation of
marriage, observation of
life stages, rites of
life stages, rites of
passage, belief systems,
passage, belief systems,
entertainment)
entertainment)
CLT.4.5.2
Recognize the
relationship between
cultural practices and
perspectives among
groups within society
(e.g., living in a compound
relates to the perspective
of extended family,
closing down businesses
for siesta relates to the
perspective of rest)

CLT.4.6.2
Identify the relationship
between cultural practices
and perspectives among
groups within society
(e.g., living in a compound
relates to the perspective
of extended family,
closing down businesses
for siesta relates to the
perspective of rest)

CLT.4.7.2
Discuss the relationship
between cultural practices
and perspectives among
people in other societies
(e.g., personal space
relates to the perspective
of comfort zone, inquiries
about family members
relates to the perspective
of extended family,
punctuality relates to the
perspective of time)
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CLT.4.8.2
Examine the relationship
between cultural practices
and perspectives among
people in other societies
(e.g., personal space
relates to the perspective
of comfort zone, inquiries
about family members
relates to the perspective
of extended family,
punctuality relates to the
perspective of time)

Strand: Cultures
Content Standard 5: Students will discuss products and perspectives from diverse cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELALiteracy
Alignment
Products and
CLT.5.5.1
CLT.5.6.1
CLT.5.7.1
CLT.5.8.1
R.CCR.2
Perspectives
Examine tangible and
Examine tangible and
Produce tangible and
Explore the effects of
SL.CCR.1, 2,
intangible products across intangible products across intangible products across expressive products, both 3
cultures
cultures
cultures
tangible and intangible,
(e.g., food, shelter,
(e.g., food, shelter,
(e.g., food, shelter,
across cultures
clothing, transportation,
clothing, transportation,
clothing, transportation,
(e.g., literature, music, art,
music, art, dance, sports,
music, art, dance, sports,
music, art, dance, sports,
dance, drama, customs,
recreation, language,
recreation, language,
recreation, language,
language)
customs, traditions,
customs, traditions,
customs, traditions,
literature)
literature)
literature)
CLT.5.5.2
Recognize relationships
between tangible and
intangible cultural
products and perspectives
(e.g., food, shelter,
clothing, transportation,
music, art, dance, sports,
recreation, language,
customs, traditions,
literature)

CLT.5.6.2
Identify relationships
between tangible and
intangible cultural
products and perspectives
(e.g., food, shelter,
clothing, transportation,
music, art, dance, sports,
recreation, language,
customs, traditions,
literature)

CLT.5.7.2
Discuss the relationships
between cultural products
and perspectives
(e.g., mythology to belief
system, personal property
to ownership, clothing
styles to modesty)
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CLT.5.8.2
Examine the relationships
between products and
perspectives
(e.g., mythology to belief
system, personal property
to ownership, clothing
styles to modesty)

Strand: Connections
Content Standard 6: Students will reinforce understanding of other content areas through the use of a target language.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELALiteracy
Alignment
Content Area CNN.6.5.1
CNN.6.6.1
CNN.6.7.1
CNN.6.8.1
R.CCR.3, 4,
Connections
Discuss concepts learned Discuss concepts learned Discuss concepts learned Discuss concepts learned 7, 8
in other content areas in
in other content areas in
in other content areas in
in other content areas in
SL.CCR.1, 4,
the target language
the target language
the target language
the target language
6
(e.g., weather, math facts, (e.g., geographical terms
(e.g., geographical terms
(e.g., geographical terms
measurement, animals,
and concepts, historical
and concepts, historical
and concepts, historical
insects, geography)
facts and concepts,
facts and concepts,
facts and concepts,
mathematical terms and
mathematical terms and
mathematical terms and
problems, scientific
problems, scientific
problems, scientific
information)
information)
information)
CNN.6.5.2
Discuss resources in the
target language on topics
relating to other content
areas
(e.g., texts, articles, short
videos)

CNN.6.6.2
Discuss resources in the
target language on topics
relating to other content
areas
(e.g., texts, articles, short
videos)

CNN.6.7.2
Discuss resources in the
target language on topics
relating to other content
areas
(e.g., texts, articles, short
videos)
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CNN.6.8.2
Discuss resources in the
target language on topics
relating to other content
areas
(e.g., texts, articles, short
videos)

Strand: Connections
Content Standard 7: Students will acquire information and recognize viewpoints only available through the target language and cultures.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELALiteracy
Alignment
Cross-cultural CNN.7.5.1
CNN.7.6.1
CNN.7.7.1
CNN.7.8.1
R.CCR.1, 2,
Connections
Discuss authentic and/or
Discuss authentic and/or
Discuss authentic and/or
Discuss authentic and/or
4, 7
adapted materials that
adapted materials that
adapted materials that
adapted materials that
SL.CCR.1, 2,
have been read or
have been read or
have been read or
have been read or
3
listened to, as appropriate listened to, as appropriate listened to, as appropriate listened to, as appropriate
for the grade
for the grade
for the grade
for the grade
(e.g., folktales, poems,
(e.g., folktales, poems,
(e.g., folktales, poems,
(e.g., folktales, poems,
songs, money,
songs, money,
songs, money,
songs, money,
advertisements)
advertisements)
advertisements)
advertisements)

CNN.7.5.2
Participate in activities
from the target culture(s),
as appropriate for the
grade
(e.g., singing, playing,
storytelling, rhyming,
celebrating, fashion
shows of traditional dress)

CNN.7.6.2
Participate in activities
from the target culture(s),
as appropriate for the
grade
(e.g., singing, playing,
storytelling, rhyming,
celebrating, fashion
shows of traditional dress)

CNN.7.7.2
Participate in activities
from the target culture(s),
as appropriate for the
grade
(e.g., singing, playing,
storytelling, rhyming,
celebrating, fashion
shows of traditional dress)
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CNN.7.8.2
Participate in activities
from the target culture(s),
as appropriate for the
grade
(e.g., singing, playing,
storytelling, rhyming,
celebrating, fashion
shows of traditional dress)

Strand: Comparisons
Content Standard 8: Students will compare the target language with the students’ primary language.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELALiteracy
Alignment
Linguistic
CMP.8.5.1
CMP.8.6.1
CMP.8.7.1
CMP.8.8.1
L.CCR.2, 3,
Comparisons Enhance comprehension
Enhance comprehension
Enhance comprehension
Enhance comprehension
4, 5, 6
of the target language
of the target language
of the target language
of the target language
through borrowed words
through borrowed words
through borrowed words
through borrowed words
and cognates, as
and cognates, as
and cognates, as
and cognates, as
appropriate for the grade
appropriate for the grade
appropriate for the grade
appropriate for the grade
CMP.8.5.2
Use similarities and
differences between the
sound and writing
systems of English and
the target language to
make predictions
regarding the spelling
and/or pronunciation of
unfamiliar words

CMP.8.6.2
The SLE is not
appropriate for this
level/course

CMP.8.7.2
The SLE is not
appropriate for this
level/course

CMP.8.8.2
The SLE is not
appropriate for this
level/course

CMP.8.5.3
The SLE is not
appropriate for this
level/course

CMP.8.6.3
Identify idiomatic
expressions in English
and the target language

CMP.8.7.3
Discuss idiomatic
expressions in English
and the target language,
as appropriate for the
grade

CMP.8.8.3
Discuss idiomatic
expressions in English
and the target language,
as appropriate for the
grade

CMP.8.5.4
Recognize grammatical
concepts in the target
language

CMP.8.6.4
Discuss similarities and
differences in grammatical
concepts between English
and the target language

CMP.8.7.4
Compare and contrast
grammatical concepts in
English and the target
language

CMP.8.8.4
Use knowledge of
grammatical similarities
and differences to
improve accuracy in both
English and the target
language
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Strand: Comparisons
Content Standard 8: Students will compare the target language with the students’ primary language.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELALiteracy
Alignment
Linguistic
CMP.8.5.5
CMP.8.6.5
CMP.8.7.5
CMP.8.8.5
L.CCR.2, 3,
Comparisons Use sounds that are
Discuss sounds that are
Demonstrate awareness
Demonstrate awareness
4, 5, 6
crucial to communicate
crucial to communicate
that sound distinctions are that sound distinctions are
meaning
meaning
crucial for meaningful
crucial for meaningful
(e.g., intonations,
(e.g., intonations,
communication
communication
accented syllables)
accented syllables)
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Strand: Comparisons
Content Standard 9: Students will compare the target culture(s) with the students’ native culture.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELALiteracy
Alignment
Cultural
CMP.9.5.1
CMP.9.6.1
CMP.9.7.1
CMP.9.8.1
R.CCR.7
Comparisons
Explain similarities and
Compare and contrast
Analyze similarities and
Analyze similarities and
SL.CCR.1, 2,
differences in practices
differences in practices
differences in practices
similarities and
3, 6
differences in practices
across cultures
across cultures
across cultures
L.CCR.3
(e.g., concepts of time,
across cultures
(e.g., concepts of time,
(e.g., concepts of time,
personal space, property
(e.g., concepts of time,
personal space, property
personal space, property
ownership, family roles,
personal space, property
ownership, family roles,
ownership, family roles,
hygiene, shopping)
ownership, family roles,
hygiene, shopping,
hygiene, shopping,
hygiene, shopping)
traditions, customs,
traditions, customs,
observation of life stages, marriage, observation of
marriage, rites of
life stages, rites of
passage, belief systems,
passage, belief systems,
entertainment)
entertainment)
CMP.9.5.2
Explain similarities and
differences in products
across cultures
(e.g., celebrations, art,
literature, architecture,
music, dance, theater,
educational systems,
number systems)

CMP.9.6.2
Compare and contrast
similarities and
differences in products
across cultures
(e.g., celebrations, art,
literature, architecture,
music, dance, theater,
educational systems,
number systems)

CMP.9.7.2
Analyze similarities and
differences in products
across cultures
(e.g., celebrations,
literature, architecture,
music, dance, theater,
political systems,
economic systems,
number systems, social
systems, belief systems)

CMP.9.8.2
Analyze similarities and
differences in products
across cultures
(e.g., celebrations,
literature, architecture,
music, dance, theater,
political systems,
economic systems,
number systems, social
systems, belief systems)

CMP.9.5.3
Describe similarities and
differences in
perspectives across
cultures

CMP.9.6.3
Discuss similarities and
differences in
perspectives across
cultures

CMP.9.7.3
Explain similarities and
differences in
perspectives across
cultures

CMP.9.8.3
Analyze similarities and
differences in
perspectives across
cultures
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Strand: Communities
Content Standard 10: Students will examine ways to use the target language personally and professionally.
THE GOAL FOR EACH STUDENT IS PROFICIENCY IN ALL REQUIREMENTS AT CURRENT AND PREVIOUS GRADES.
Grade 5
Grade 6
Grade 7
Grade 8
CCSS ELALiteracy
Alignment
Classroom
CMN.10.5.1
CMN.10.6.1
CMN.10.7.1
CMN.10.8.1
R.CCR.7
Extensions
Use the target language
Use the target language
Use the target language
Use the target language
W.CCR.3, 4,
outside of the classroom
outside of the classroom
outside of the classroom
outside of the classroom
6, 10
in various ways
in various ways
in various ways
in various ways
SL.CCR.1, 2,
(e.g., e-pals, pen pals,
(e.g., e-pals, pen pals,
(e.g., e-pals, pen pals,
(e.g., e-pals, pen pals,
3, 6
letters, writing stories,
letters, writing stories,
letters, writing stories,
letters, writing stories,
L.CCR.2, 3
greeting cards, school or
greeting cards, school or
greeting cards, school or
greeting cards, school or
community events, video
community events, video
community events, video
community events, video
games)
games, drama)
games, drama, social
games, drama, social
media, texting)
media, texting)
CMN.10.5.2
Identify professions that
benefit from proficiency in
the target language
(e.g., medical, legal,
technical, tourism)

CMN.10.6.2
Use community resources
to gain an understanding
of how the target
language is beneficial to
the regional economy
(e.g., career day, job
shadowing, Internet)

CMN.10.7.2
Use community resources
to gain an understanding
of how the target
language is beneficial to
the regional economy
(e.g., career day, job
shadowing, Internet)

CMN.10.8.2
Use community resources
to gain an understanding
of how the target
language is beneficial to
the regional economy
(e.g., career day, job
shadowing, Internet)

CMN.10.5.3
The SLE is not
appropriate for this
level/course

CMN.10.6.3
The SLE is not
appropriate for this
level/course

CMN.10.7.3
Recognize the benefits of
target language
proficiency in higher
educational pursuits

CMN.10.8.3
Discuss the benefits of
target language
proficiency in higher
educational pursuits
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Glossary for K-8 Foreign Languages Acquisition

Borrowed word
Cognate

E-pal
Idiomatic expression
Learned phrase
Perspective
Practice
Product
Register

A word or phrase adopted from one language into another with no significant change in spelling or pronunciation
(e.g., et cetera, rodeo, kindergarten, plateau, algebra, buffet)
A word from different languages that sounds or looks similar and has a similar meaning, typically evolved from a
common origin
(e.g., fabuloso, liberté, Haus,
)
Similar to pen pal except that communication takes place using electronic media
An expression which functions as a single unit and whose meaning cannot be translated word for word; a group of words
that means something other than the literal translation
A phrase that has been previously taught and repeatedly practiced
An attitude or worldview associated with a particular culture or cultures; a traditional idea, attitude, meaning, or value of
members of that society
A pattern of behavior accepted by a society; knowledge of what to do, when, and where
A concrete (tangible) or abstract (intangible) cultural element of a society
A manner of addressing another according to the title, relationship, or social situation
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Modern Languages I-IV

Foreign Languages
Curriculum Framework

Revised 2013

Course Title:
Course/Unit Credit:
Course Number:
Chinese (Mandarin)
French
German
Italian
Japanese
Russian
Spanish
Teacher Licensure:
Grades:
Prerequisites:

Modern Languages I-IV
1 per course
Modern
Modern
Modern
Modern
Languages I
Languages II
Languages III
Languages IV
447000
447010
447030
447040
441000
441010
441030
441040
442000
442010
442030
442040
443000
443010
443020
443030
446000
446010
446030
446040
444000
444010
444030
444040
440000
440020
440030
440040
Please refer to the Course Code Management System (https://adedata.arkansas.gov/ccms/) for the most current licensure
codes.
9-12
There is no prerequisite for Modern Languages I. The student entering Modern Languages II, III, or IV must successfully
complete the preceding year of study of the same language.
Modern Languages I-IV

Modern Languages I, II, III, and IV provide basic instruction in pronunciation, aural comprehension, vocabulary, and grammar, and eventually lead
to increased communicative and cultural proficiency in the target language(s). Target language cultures, traditions, and current events are
introduced on the appropriate level through selected readings, audio/visual recordings, and other authentic materials. Listening, speaking, writing,
role-playing, and group activities are designed to instruct, reinforce, and connect language skills. Modern Languages I, II, III, and IV include
applications, problem solving, higher-order thinking skills, and performance-based and project-based assessments. Arkansas Department of
Education approval for the courses listed above is not required.
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Modern Languages I-IV
Strand
Communication

Content Standard
1. Students will interpret aural, written, and visual messages in the target language. (interpretive)
2. Students will interact by speaking and writing in the target language. (interpersonal)
3. Students will present information in the target language. (presentational)

Culture
4. Students will investigate the practices, products, and perspectives of the target culture(s).
Connections
5. Students will apply the target language to reinforce and expand knowledge of other subject areas.
6. Students will recognize the common and unique views and contributions of the target language and its cultures.
Comparisons
7. Students will explain the similarities and differences between the target language and thО studОnts‟ primarв
language.
8. Students will explain the similarities and differences between the target culture(s) and thО studОnts‟ nativО culture.
Communities
9. Students will examine ways to use the target language personally and professionally.
Notes:
1. The three standards within the communication strand are designated as interpretive, interpersonal, or presentational. These classifications
refer to the three modes of communication recognized in the 2012 edition of the “PОrПormancО DОscriptors Пor LanguagО LОarnОrs”
promulgated by the American Council on the Teaching of Foreign Languages (ACTFL).
2. Words that appear in italics within this document are defined in the glossary.
3. All items in a bulleted list are required to be taught.
4. The examples given (e.g.,) are suggestions to guide the instructor.
5. Common Core State Standards (CCSS) alignment key, R.CCR.1 = Reading.College and Career Ready Anchor Standard.1
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Strand: Communication
Content Standard 1: Students will interpret aural, written, and visual messages in the target language. (interpretive)
Modern Languages I
CMC.1.MLI.1
Recognize elements of
speech
 intonation
 patterns
 pitch
 rhythms
 sounds
 syllables
 tones
CMC.1.MLI.2
Recognize orthographic
characters or symbols
(e.g., accent mark, umlaut,
Chinese stroke order, radical,
Cyrillic characters)
CMC.1.MLI.3
Recognize cognates, place
names, and borrowings
CMC.1.MLI.4
Recognize language registers
(e.g., formal, informal)
CMC.1.MLI.5
Follow simple directions
(e.g., classroom commands,
procedures)
CMC.1.MLI.6
Understand basic idiomatic
expressions

Modern Languages II

Modern Languages III

Modern Languages IV

CCSS ELA-Literacy
Alignment
R.CCR.1, 4
SL.CCR.2
L.CCR.4

CMC.1.MLII.1
Identify elements of speech
 intonation
 patterns
 pitch
 rhythms
 sounds
 syllables
 tones

CMC.1.MLIII.1
Interpret the principal
message of
 emotions
 gestures
 intonation
 nuances
 pitch
 tones

CMC.1.MLIV.1
Interpret the complex and
subtle message of
 emotions
 gestures
 intonation
 nuances
 pitch
 tones

CMC.1.MLII.2
Identify orthographic
characters or symbols
(e.g., accent mark, umlaut,
Chinese stroke order, radical,
Cyrillic characters)

CMC.1.MLIII.2
Identify the relationship
between the writer/speaker
and his/her audience based
on the style and use of
language

R.CCR.1, 4, 5, 6
SL.CCR.3
L.CCR.4

CMC.1.MLII.3
Identify cognates, place
names, and borrowings in
context
CMC.1.MLII.4
Interpret language registers in
context
(e.g., formal, informal)
CMC.1.MLII.5
Follow multi-step directions in
familiar contexts
(e.g., instructions, recipes,
map directions)
CMC.1.MLII.6
Interpret a variety of idiomatic
expressions

The SLE is not appropriate for
this level/course

CMC.1.MLIV.2
Identify the relationship
between the writer/speaker
and his/her audience based
on the style and use of
language in conceptually
complex texts
The SLE is not appropriate for
this level/course

The SLE is not appropriate for
this level/course

The SLE is not appropriate for
this level/course

R.CCR.1, 4, 5, 6
SL.CCR.3

CMC.1.MLIII.5
Follow multi-step directions in
familiar and unfamiliar
contexts in which a problem
must be solved
CMC.1.MLIII.6
Identify proverbs,
colloquialisms, and complex
idiomatic expressions

The SLE is not appropriate for
this level/course

R.CCR.1, 2, 4, 5, 6
SL.CCR.3, 5

CMC.1.MLIV.6
Examine proverbs,
colloquialisms, and complex
idiomatic expressions

R.CCR.2, 3, 4
SL.CCR.2, 3, 5
L.CCR.5
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R.CCR.1, 2, 3, 4
SL.CCR.2, 3
L.CCR.5

Strand: Communication
Content Standard 1: Students will interpret aural, written, and visual messages in the target language. (interpretive)
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CCSS ELA-Literacy
Alignment
R.CCR.1, 2, 4, 5, 7,
8, 9
SL.CCR.2, 4, 5, 6
L.CCR.5

CMC.1.MLI.7
Interpret the principal
message of gestures,
nuances, and intonation

CMC.1.MLII.7
Interpret gestures, nuances,
and intonation

The SLE is not appropriate for
this level/course

The SLE is not appropriate for
this level/course

CMC.1.MLI.8
Use reading and listening
strategies to enhance
comprehension
(e.g., cognates, contextual
clues, visual cues, inferences,
predictions)

CMC.1.MLII.8
Apply reading and listening
strategies to enhance
comprehension
(e.g., cognates, place names,
borrowings, contextual clues,
visual cues, inferences,
predictions)

CMC.1.MLIII.8
Apply reading and listening
strategies to enhance
comprehension of complex
texts
(e.g., cognates, place names,
borrowings, contextual clues,
visual cues, inferences,
predictions)

CMC.1.MLIV.8
Apply reading and listening
strategies to enhance
comprehension of complex
texts

R.CCR.1, 2, 7
SL.CCR.2, 3
L.CCR.4

CMC.1.MLI.9
Identify central idea(s) and
specific information from a
variety of appropriate texts
and visual media on
familiar topics

CMC.1.MLII.9
Examine a variety of
appropriate texts and visual
media on familiar and
unfamiliar topics for
 central idea
 key details
 point of view
 purpose

CMC.1.MLIII.9
Identify elements, citing
evidence, from a variety of
authentic texts and visual
media on familiar and
unfamiliar topics for
 audience
 central idea
 genre
 key details
 point of view
 purpose
 theme

CMC.1.MLIV.9
Analyze elements, citing
evidence, from a variety of
authentic texts and visual
media on familiar and
unfamiliar topics for
 audience
 central idea
 genre
 key details
 point of view
 purpose
 theme

R.CCR.1, 2, 5, 6
SL.CCR.3
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Strand: Communication
Content Standard 1: Students will interpret aural, written, and visual messages in the target language. (interpretive)
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CMC.1.MLI.10
Identify central idea(s) and
specific information from a
variety of auditory sources
with or without visual cues

CMC.1.MLII.10
Analyze a variety of auditory
sources with or without visual
cues for
 central idea
 key details
 point of view
 purpose

CMC.1.MLIII.10
Analyze, with or without visual
cues, a variety of authentic
auditory sources for
 audience
 central idea
 genre
 key details
 point of view
 purpose
 theme
and cite evidence

CMC.1.MLIV.10
Explain, in the target language
with or without visual cues, a
variety of authentic auditory
sources for
 audience
 central idea
 genre
 key details
 point of view
 purpose
 theme
and cite evidence

CMC.1.MLI.11
Interpret authentic materials

CMC.1.MLII.11
Summarize information
contained in authentic
materials

The SLE is not appropriate for
this level/course

The SLE is not appropriate for
this level/course

R.CCR.1, 2, 4, 5
SL.CCR.4, 5, 6

CMC.1.MLI.12
Draw conclusions from a
variety of simple oral, visual,
and textual sources, citing
evidence

CMC.1.MLII.12
Make inferences from a
variety of oral, visual, and
textual sources, citing
evidence

CMC.1.MLIII.12
Identify common themes and
elements among a variety of
authentic oral, visual, and
textual sources

CMC.1.MLIV.12
Examine common themes and
elements among a variety of
authentic oral, visual, and
textual sources

R.CCR.1, 2, 4, 5, 8
SL.CCR.4, 5, 6
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CCSS ELA-Literacy
Alignment
SL.CCR.2, 3

Strand: Communication
Content Standard 2: Students will interact by speaking and writing in the target language. (interpersonal)
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CMC.2.MLI.1
Interact effectively in a range
of conversations and
collaborations in the
appropriate time frames

CMC.2.MLII.1
Initiate conversations and
collaborations, in the
appropriate tenses

CMC.2.MLIII.1
Engage in unrehearsed
conversations and
collaborations in the
appropriate tenses

CMC.2.MLIV.1
Engage in extended,
unrehearsed conversations
and collaborations in the
appropriate tenses

CMC.2.MLI.2
Engage in simple
conversations using cultural
conventions and social
conventions
 courtesy phrases
 culturally appropriate
greetings and
farewells
 gestures
 introductions
 learned phrases
 idiomatic expressions

CMC.2.MLII.2
Engage in conversations
using cultural conventions
and social conventions
 courtesy phrases
 culturally appropriate
greetings and
farewells
 gestures
 introductions
 learned phrases
 idiomatic expressions

CMC.2.MLIII.2
Engage in conversations
using cultural conventions
and social conventions
(e.g., interviews,
problem solving)

CMC.2.MLIV.2
Engage in conversations
about abstract, complex, and
unfamiliar topics
(e.g., negotiation, reporting
incidents, emergencies)
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CCSS ELA-Literacy
Alignment
W.CCR.4, 10
SL.CCR.1, 4
L.CCR.1

W.CCR.2, 3, 4, 10
SL.CCR.1, 3
L.CCR.1, 2, 5

Strand: Communication
Content Standard 2: Students will interact by speaking and writing in the target language. (interpersonal)
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CMC.2.MLI.3
Exchange information
through dialogue or in writing
about familiar topics
 clothing
 daily life
 family and friends
 feelings and emotions
 food
 likes and dislikes
 needs and wants
 parts of the body
 pastimes
 personal information
 time and calendar
 weather

CMC.2.MLII.3
Exchange information through
dialogue or in writing about
familiar and unfamiliar topics
 asking for and giving
directions
 daily routine
 family life
 geographic terms
 nationalities
 past experiences
 personal interests
 school
 travel

CMC.2.MLIII.3
Use circumlocution skills to
exchange information through
dialogue or in writing about
familiar and unfamiliar topics
 current issues
 family life
 future plans
 historical events
 leisure activities
 past activities
 personal interests
 travel

CMC.2.MLIV.3
Use circumlocution skills to
exchange information through
dialogue or in writing about
complex or unfamiliar topics
(e.g., future plans, global
issues, historical themes, past
activities)
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CCSS ELA-Literacy
Alignment
W.CCR.2, 3, 4
SL.CCR.1, 3, 6
L.CCR.1, 4, 5, 6

Strand: Communication
Content Standard 2: Students will interact by speaking and writing in the target language. (interpersonal)
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CCSS ELA-Literacy
Alignment
W.CCR.2, 7
SL.CCR.5, 6
L.CCR.4

CMC.2.MLI.4
Apply conversational
strategies to increase
understanding in rehearsed,
familiar situations
 ask basic questions
(e.g., who, what,
when, where, why,
how, how much, how
many)
 ask for repetition
 request clarification

CMC.2.MLII.4
Apply conversational
strategies to increase
understanding in
unrehearsed, familiar
situations
 ask basic questions
 ask for repetition
 request clarification

CMC.2.MLIII.4
Apply conversational
strategies to increase
understanding in unfamiliar
situations
 ask detailed
questions
 ask for repetition or
paraphrase
 request clarification

CMC.2.MLIV.4
Apply conversational
strategies to increase
understanding in a variety of
complex situations

CMC.2.MLI.5
Use survival phrases and
gestures to meet basic needs
(e.g., directions, simple
requests)

CMC.2.MLII.5
Use survival phrases,
gestures, and circumlocution
to acquire goods, services,
and information

CMC.2.MLIII.5
Use survival phrases,
gestures, and circumlocution
to acquire goods, services,
and information

CMC.2.MLIV.5
Engage in connected
discourse on a variety of
topics in multiple moods and
tenses
(e.g., beauty and aesthetics,
science and technology,
family and community,
personal and public identities,
global challenges)

W.CCR.1, 2, 3, 10
SL.CCR.1, 6
L.CCR.3, 6

CMC.2.MLI.6
Apply numeric concepts in
context
 age
 cardinal numbers
 dates
 time

CMC.2.MLII.6
Apply numeric concepts in
context
 cardinal numbers
 ordinal numbers

CMC.2.MLIII.6
Demonstrate command of
numeric concepts in context
 cardinal numbers
 ordinal numbers

The SLE is not appropriate
for this level/course

W.CCR.1, 2, 3, 5, 6
SL.CCR.1, 2, 3, 4
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Strand: Communication
Content Standard 2: Students will interact by speaking and writing in the target language. (interpersonal)
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

The SLE is not appropriate
for this level/course

CMC.2.MLII.7
Apply comparison phrases in
context
(e.g., more than, less than, as
… as)

CMC.2.MLIII.7
Demonstrate command of
comparison phrases in
context
(e.g., more than, less than, as
… as)

CMC.2.MLIV.7
Share analysis of, reactions
to, and solutions to universal
issues

The SLE is not appropriate
for this level/course

CMC.2.MLII.8
State feelings, opinions,
viewpoints, and personal
preferences

CMC.2.MLIII.8
Interact in multiple moods
and tenses to
 ask and answer
questions
 describe
 express feelings,
uncertainties,
desires, preferences
 narrate
 support opinions

CMC.2.MLIV.8
Understand conversational
partnОrs‟ rОasoning basОd on
validity of evidence

W.CCR.1, 2, 3, 4, 5,
6, 7, 9
SL.CCR.1, 2, 3, 4
L.CCR.5

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

CMC.2.MLIII.9
Discuss reactions to literary
and multimedia sources

CMC.2.MLIV.9
Discuss rhetorical devices in
literary texts or multimedia
sources

R.CCR.4, 5, 6, 7, 9
W.CCR.9
SL.CCR.2, 3

9
Modern Languages I-IV: Communication
Foreign Languages Curriculum Framework
Arkansas Department of Education
Revised 2013
Key: CMC.2.MLII.7 = Communication.Content Standard 2.Modern Languages II.7th Student Learning Expectation

CCSS ELA-Literacy
Alignment
W.CCR.4, 5, 8, 9
SL.CCR.1, 9
L.CCR.1, 3

Strand: Communication
Content Standard 3: Students will present information in the target language. (presentational)
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CCSS ELA-Literacy
Alignment
R.CCR.10
W.CCR.1, 2, 3, 9
SL.CCR.4
L.CCR.4

CMC.3.MLI.1
Describe people, places,
actions, and objects

CMC.3.MLII.1
Describe characters, events,
and settings

CMC.3.MLIII.1
Explain the relationships
among characters, events,
and settings

CMC.3.MLIV.1
Present a literary analysis
 characters
 events
 settings
 themes
and cite evidence

CMC.3.MLI.2
Write about familiar topics
(e.g., labels, lists, notes,
short paragraphs)

CMC.3.MLII.2
Write about a variety of
topics in simple compositions
(e.g., labels, lists, notes)

CMC.3.MLIII.2
Write about a variety of
topics in well-structured
compositions
(e.g., notes, poems,
paragraphs, essays)

CMC.3.MLIV.2
Use a variety of writing
formats to convey points of
view
(e.g., persuasive,
argumentative, narrative)

W.CCR.1, 2, 3, 4, 5,
6, 10

CMC.3.MLI.3
Use acquired language skills
through brief rehearsed
presentations
(e.g., skits, songs, poems,
show and tell, mock
interviews, speeches)

CMC.3.MLII.3
Use acquired language skills
through brief rehearsed and
simple impromptu
presentations
(e.g., skits, songs, poems,
show and tell, mock
interviews, speeches)

CMC.3.MLIII.3
Use acquired language skills
through extended rehearsed
and brief, multipart
impromptu presentations
(e.g., skits, songs, poems,
show and tell, mock
interviews, speeches)

CMC.3.MLIV.3
Use acquired language skills
through complex rehearsed
and spontaneous, extended
presentations
(e.g., skits, songs, poems,
show and tell, mock
interviews, speeches)

W.CCR.4
SL.CCR.1, 4, 5, 6
L.CCR.1, 6

CMC.3.MLI.4
Create visual and/or
multimedia presentations
about familiar topics
(e.g., menu, poster, slide
show, podcast, brochure,
blog, graphic organizer)

CMC.3.MLII.4
Create visual and/or
multimedia presentations
about simple unfamiliar
topics
(e.g., menu, poster, slide
show, podcast, brochure,
blog, graphic organizer)

CMC.3.MLIII.4
Create visual and/or
multimedia presentations
about a variety of complex
topics
(e.g., menu, poster, slide
show, podcast, brochure,
blog, graphic organizer)

CMC.3.MLIV.4
Produce visual and/or
multimedia presentations
about a variety of complex
topics, considering audience,
context, and purpose

W.CCR.2, 6, 8
SL.CCR.5

10
Modern Languages I-IV: Communication
Foreign Languages Curriculum Framework
Arkansas Department of Education
Revised 2013
Key: CMC.3.MLI.1 = Communication.Content Standard 3.Modern Languages I.1st Student Learning Expectation

Strand: Communication
Content Standard 3: Students will present information in the target language. (presentational)
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CMC.3.MLI.5
Use elements of the target
language effectively
according to language
development level about
simple familiar topics
(e.g., grammar,
pronunciation,
orthography/spelling, syntax)

CMC.3.MLII.5
Use elements of the target
language effectively
according to language
development level about
simple familiar and unfamiliar
topics
(e.g., grammar,
pronunciation,
orthography/spelling, syntax)

CMC.3.MLIII.5
Use elements of the target
language effectively
according to language
development level about
detailed familiar and
unfamiliar topics
(e.g., grammar,
pronunciation,
orthography/spelling, syntax)

CMC.3.MLIV.5
Use elements of the target
language effectively
according to language
development level about
complex familiar and
unfamiliar topics
(e.g., grammar,
pronunciation,
orthography/spelling, syntax)

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

CMC.3.MLIV.6
Synthesize information from
a variety of sources

R.CCR.7, 9, 10
W.CCR.2, 3, 5, 8, 9
SL.CCR.2

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

CMC.3.MLIV.7
Adapt register to a variety of
contexts and communicative
tasks

W.CCR.4
SL.CCR.6
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CCSS ELA-Literacy
Alignment
W.CCR.4
SL.CCR.6
L.CCR.1, 2, 3

Strand: Culture
Content Standard 4: Students will investigate the practices, products, and perspectives of the target culture(s).
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CLT.4.MLI.1
Demonstrate practices of the
target culture(s) by
 identifying culturally
appropriate behavior
(e.g.,
verbal/nonverbal
greetings, gestures,
customs)
 identifying
differences among
target culture(s)
(e.g., greetings, food
preparation)
 recognizing shared
cultural practices
(e.g., common
holidays, rituals,
traditions)

CLT.4.MLII.1
Demonstrate practices of the
target culture(s) by
 discussing
differences among
target culture(s)
(e.g., greetings, food
preparation)
 discussing shared
cultural practices
(e.g., common
holidays, rituals,
traditions)
 modeling culturally
appropriate behavior
(e.g.,
verbal/nonverbal
greetings, gestures,
customs)

CLT.4.MLIII.1
Demonstrate practices of the
target culture(s) by
 analyzing differences
among target
culture(s)
(e.g., greetings, food
preparation)
 comparing shared
cultural practices
(e.g., common
holidays, rituals,
traditions)
 interacting with
culturally appropriate
behavior
(e.g.,
verbal/nonverbal
greetings, gestures,
customs)

CLT.4.MLIV.1
Demonstrate, in the target
language, practices of the
target culture(s) by
 analyzing differences
among target
culture(s)
(e.g., music,
technology,
recycling, health and
wellness)
 comparing and
contrasting cultural
practices
(e.g., common
holidays, rituals,
traditions)
 interacting in a
culturally appropriate
manner in various
contexts
(e.g.,
verbal/nonverbal
greetings, gestures,
customs)
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CCSS ELA-Literacy
Alignment
R.CCR.1, 2, 4, 7 ,9,
10
W.CCR.1, 2, 4, 6, 7,
8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5,
6

Strand: Culture
Content Standard 4: Students will investigate the practices, products, and perspectives of the target culture(s).
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CLT.4.MLI.2
Identify the products of the
target culture(s)
 global influences
(e.g., automobiles,
composers, fashion,
fireworks, dance,
sports)
 intangible products
(e.g., philosophy,
law, entertainment,
educational systems)
 tangible products
(e.g., architecture,
art, food, clothing,
technology)

CLT.4.MLII.2
Discuss products of the
target culture(s)
 global influences
(e.g., automobiles,
composers, fashion,
fireworks, dance,
sports)
 intangible products
(e.g., philosophy,
law, entertainment,
educational systems)
 tangible products
(e.g., architecture,
art, food, clothing,
technology)

CLT.4.MLIII.2
Analyze the effects of
products of the target
culture(s)
 global influences
(e.g., automobiles,
composers, fashion,
fireworks, dance,
sports)
 intangible products
(e.g., philosophy,
law, entertainment,
educational systems)
 tangible products
(e.g., architecture,
art, food, clothing,
technology)

CLT.4.MLIV.2
Evaluate, in the target
language, the effects of
products of the target
culture(s)
 global influences
(e.g., automobiles,
composers, fashion,
fireworks, dance,
sports, personal
technology)
 intangible products
(e.g., philosophy,
law, entertainment,
educational systems,
political systems)
 tangible products
(e.g., architecture,
art, food, clothing,
technology)
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CCSS ELA-Literacy
Alignment
R.CCR.1, 2, 4, 6, 7,
9, 10
W.CCR.1, 2, 4, 6, 7,
8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5,
6

Strand: Culture
Content Standard 4: Students will investigate the practices, products, and perspectives of the target culture(s).
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CLT.4.MLI.3
Identify the perspectives of
the target culture(s) reflected
in
 practices
(e.g., value of
education, rites of
passage, holidays,
family units)
 products
(e.g., literature, art,
music, housing,
transportation)

CLT.4.MLII.3
Discuss perspectives of the
target culture(s) reflected in
 practices
(e.g., value of
education, rites of
passage, holidays,
family units, fostering
social ties)
 products
(e.g., literature, art,
music, housing,
transportation)

CLT.4.MLIII.3
Examine perspectives of the
target culture(s) reflected in
 practices
(e.g., value of
education, rites of
passage, holidays,
family units, fostering
social ties)
 products
(e.g., literature, art,
music, housing,
transportation)

CLT.4.MLIV.3
Analyze, in the target
language, perspectives of
the target culture(s) reflected
in
 practices
(e.g., value of
education, rites of
passage, holidays,
family units,
fostering social ties)
 products
(e.g., literature, art,
music, housing,
transportation)

CLT.4.MLI.4
Examine the factors that
influence practices,
products, and perspectives
of the target culture(s)
(e.g., climate, geography,
history, politics, environment,
economics)

CLT.4.MLII.4
Investigate factors that
influence practices, products,
and perspectives of the target
culture(s)
(e.g., climate, geography,
history, politics, environment,
economics)

CLT.4.MLIII.4
Evaluate factors that
influence practices, products,
and perspectives of the target
culture(s)
(e.g., climate, geography,
history, politics, environment,
economics)

CLT.4.MLIV.4
Evaluate, using the target
language, factors that
influence practices,
products, and perspectives
of the target culture(s)
(e.g., history, politics,
environment, economics,
global challenges,
technology)
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CCSS ELA-Literacy
Alignment
R.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9, 10
W.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9, 10
SL.CCR.1, 2, 3, 4,
5, 6
L.CCR.1, 2, 3, 4, 5,
6

R.CCR.1, 2, 4, 6, 7,
9, 10
W.CCR.1, 2, 4, 6, 7,
8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5,
6

Strand: Culture
Content Standard 4: Students will investigate the practices, products, and perspectives of the target culture(s).
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CLT.4.MLI.5
Identify practices, products,
and perspectives among
target culture(s)

CLT.4.MLII.5
Discuss practices, products,
and perspectives among
target culture(s)

CLT.4.MLIII.5
Analyze practices, products,
and perspectives among
target culture(s)

CLT.4.MLIV.5
Evaluate, in the target
language, practices,
products, and perspectives
among target culture(s)

CLT.4.MLI.6
Identify the written, visual,
and/or performing arts of the
target culture(s)
(e.g., plays, poems, art,
music, movies)

CLT.4.MLII.6
Discuss the written, visual,
and/or performing arts of the
target culture(s)
(e.g., plays, poems, art,
music, movies)

CLT.4.MLIII.6
Analyze the written, visual,
and/or performing arts of the
target culture(s)
(e.g., plays, poems, art,
music, movies)

CLT.4.MLIV.6
Interpret, in the target
language, the written, visual,
and/or performing arts of the
target culture(s)
(e.g., plays, poems, art,
music, movies)

CLT.4.MLI.7
Research major institutions,
contemporary and historical
figures, contributions, and/or
time periods of the target
culture(s)

CLT.4.MLII.7
Research major institutions,
contemporary and historical
figures, contributions, current
events, and/or time periods of
the target culture(s)

CLT.4.MLIII.7
Evaluate the impact of major
institutions, contemporary
and historical figures,
contributions, current events,
and/or time periods of the
target culture(s)

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

CLT.4.MLIV.8
Create original works that
reflect the unique
perspectives of the target
culture(s)

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

CLT.4.MLIV.9
Debate, using the target
language, perspectives
within the target culture(s)
(e.g., politics, entertainment,
stereotypes, citizenship)
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CCSS ELA-Literacy
Alignment
R.CCR.1, 2, 4, 6, 7,
9, 10
W.CCR.1, 2, 4, 6, 7,
8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5,
6
R.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9, 10
W.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9, 10
SL.CCR.1, 2, 3, 4,
5, 6
L.CCR.1, 2, 3, 4, 5,
6
R.CCR.1, 2, 6, 7, 9,
10
W.CCR. 2, 6, 7, 8,
10
SL.CCR. 2, 4

W.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9, 10
SL.CCR.1, 2, 3, 4,
5, 6
L.CCR.1, 2, 3, 4, 5,
6
W.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9, 10
SL.CCR.1, 2, 3, 4,
5, 6
L.CCR.1, 2, 3, 4, 5,
6

Strand: Connections
Content Standard 5: Students will apply the target language to reinforce and expand knowledge of other subject areas.
Modern Languages I

Modern Languages II

Modern Languages III

CNN.5.MLI.1
Recognize terms and
concepts from other
disciplines
(e.g., climate, geography,
measurements, money,
animals, musical
instruments)

CNN.5.MLII.1
Relate content learned from
other disciplines
(e.g., climate, geography,
measurements, money,
animals, musical instruments)

CNN.5.MLIII.1
Discuss content learned from
other disciplines
(e.g., climate, geography,
measurements, money,
animals, musical instruments)

CNN.5.MLIV.1
Analyze topics from other
disciplines
(e.g., political concepts,
historical concepts,
environmental concerns,
world health issues)

CNN.5.MLI.2
Recognize vocabulary from
the target language found in
other disciplines
(e.g., Fahrenheit,
kindergarten, laissez-faire,
coup d‟цtat, mural, mОsa, yin
yang, tofu, opera, concerto,
Kremlin, balalaika, haiku,
algebra)

CNN.5.MLII.2
Explore vocabulary from the
target language found in
other disciplines
(e.g., Fahrenheit,
kindergarten, laissez-faire,
coup d‟цtat, mural, mОsa, вin
yang, tofu, opera, concerto,
Kremlin, balalaika, haiku,
algebra)

CNN.5.MLIII.2
Investigate vocabulary from
the target language found in
other disciplines
(e.g., Fahrenheit,
kindergarten, laissez-faire,
coup d‟цtat, mural, mОsa, вin
yang, tofu, opera, concerto,
Kremlin, balalaika, haiku,
algebra)

The SLE is not appropriate
for this level/course

R.CCR.4
L.CCR.3, 4, 5, 6

CNN.5.MLI.3
Apply skills and content
learned from other
disciplines
(e.g., temperature
conversion, mathematical
computation)

CNN.5.MLII.3
Apply skills and content
learned from other disciplines
(e.g., length conversion,
volume conversion, table
reading skills, map reading
skills)

CNN.5.MLIII.3
Apply skills and content
learned from other disciplines
(e.g., health and wellness,
literary terms and genres,
nutrition and health)

CNN.5.MLIV.3
Apply skills and content
learned from other
disciplines
(e.g., science, technology,
statistical data)

R.CCR.1, 3, 4, 5, 7,
8, 10
W.CCR.1, 3, 4, 6
SL.CCR.3, 4
L.CCR.3, 4, 5, 6

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

CNN.5.MLIV.4
Locate target language
resources in order to
analyze and synthesize
information for use in other
content areas

R.CCR.1, 4, 7, 8, 9,
10
W.CCR.1, 2, 4, 6, 7,
8, 9, 10
SL.CCR.1, 2, 3, 4, 5
L.CCR.3, 4, 6
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Modern Languages IV

CCSS ELA-Literacy
Alignment
R.CCR.2, 3, 4, 5, 7,
9
W.CCR.4, 6, 8, 9
SL.CCR.2, 4, 5
L.CCR.3, 4, 5, 6

Strand: Connections
Content Standard 6: Students will recognize the common and unique views and contributions of the target language and its cultures.
Modern Languages I

Modern Languages II

Modern Languages III

CNN.6.MLI.1
Identify basic characteristics
that make target culture(s)
unique
(e.g., dialect, regional
accent, dietary habit)

CNN.6.MLII.1
Describe characteristics that
make target culture(s) unique
(e.g., dialect, regional accent,
dietary habit)

CNN.6.MLIII.1
Discuss unique cultural
characteristics present in
authentic or adapted texts
(e.g., songs, folk tales, short
stories, poems)

CNN.6.MLIV.1
Analyze, in the target
language, unique cultural
characteristics present in
authentic or adapted texts
(e.g., songs, folk tales, short
stories, poems, informational
texts)

CNN.6.MLI.2
Recognize unique cultural
characteristics present in
authentic or adapted texts
(e.g., songs, folk tales, short
stories, poems)

CNN.6.MLII.2
Describe unique cultural
characteristics present in
authentic or adapted texts
(e.g., songs, folk tales, short
stories, poems)

CNN.6.MLIII.2
Evaluate factors that
contribute to other worldviews
(e.g., political, social, artistic)

The SLE is not appropriate
for this level/course

R.CCR.2, 3, 6, 7, 9,
10
W.CCR.1, 2, 6, 7, 8,
9
SL.CCR.2, 3
L.CCR.3, 4, 5, 6

CNN.6.MLI.3
Identify cultural and linguistic
relationships between the
target culture(s) and the
studОnts‟ own culture
(e.g., place names,
surnames)

CNN.6.MLII.3
Examine cultural and
linguistic relationships
between the target culture(s)
and thО studОnts‟ oаn culturО
(e.g., place names,
surnames)

CNN.6.MLIII.3
Evaluate contributions from
the target culture(s)
(e.g., pasteurization, Braille,
printing press, gun powder,
acupuncture, chocolate,
Theory of Relativity, Periodic
Table of Elements, piano,
bicycle, crystallization,
exploration)

The SLE is not appropriate
for this level/course

R.CCR.2, 6, 9
W.CCR.1, 2, 7, 8
SL.CCR.2, 3, 4
L.CCR.3, 5, 6
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Modern Languages IV

CCSS ELA-Literacy
Alignment
R.CCR.1, 2, 3, 6, 7,
10
W.CCR.1, 7, 8, 10
SL.CCR.1, 2, 3, 4, 5
L.CCR.1, 2, 3, 4, 5,
6

Strand: Connections
Content Standard 6: Students will recognize the common and unique views and contributions of the target language and its cultures.
Modern Languages I

Modern Languages II

Modern Languages III

CNN.6.MLI.4
Recognize the existence of
other worldviews
(e.g., political, social, artistic)

CNN.6.MLII.4
Investigate factors that
contribute to other worldviews
(e.g., political, social, artistic)

CNN.6.MLIII.4
Compare and contrast the
views of the target culture(s)
with the views of the
studОnt‟s culturО
(e.g., dating, driving, current
events)

CNN.6.MLIV.4
Compare and contrast, in
the target language, the
views of the target culture(s)
with the views of the
studОnt‟s culturО
(e.g., social customs,
values, generational issues,
relationships, national
identity)

CNN.6.MLI.5
Recognize contributions
from the target culture(s)
(e.g., pasteurization, Braille,
printing press, gun powder,
acupuncture, chocolate,
Theory of Relativity, Periodic
Table of Elements, piano,
bicycle, crystallization,
exploration)

CNN.6.MLII.5
Investigate contributions from
the target culture(s)
(e.g., pasteurization, Braille,
printing press, gun powder,
acupuncture, chocolate,
Theory of Relativity, Periodic
Table of Elements, piano,
bicycle, crystallization,
exploration)

CNN.6.MLIII.5
Examine the
interdependence that exists
between the target culture(s)
and the world, using
authentic sources

CNN.6.MLIV.5
Analyze, in the target
language, the
interdependence that exists
between the target culture(s)
and the world, using
authentic sources
(e.g., global trade, treaties,
environmental concerns)

R.CCR.2, 6, 7, 10
W.CCR.2, 6, 7, 8, 9
SL.CCR.1, 2, 4
L.CCR.5, 6

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

The SLE is not appropriate
for this level/course

CNN.6.MLIV.6
Investigate solutions to
global issues
(e.g., immigration,
unemployment, world
hunger, energy,
environment)

R.CCR.1, 7, 8, 9, 10
W.CCR.1, 2, 4, 6, 7,
8, 9, 10
SL.CCR.1, 2, 4, 5
L.CCR.3, 4, 6
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Modern Languages IV

CCSS ELA-Literacy
Alignment
R.CCR.1, 2, 3, 6, 7,
8, 9, 10
W.CCR.1, 2, 3, 4, 6,
7, 8, 9, 10
SL.CCR.1, 2, 3, 4, 5
L.CCR.3, 4, 5, 6

Strand: Comparisons
Content Standard 7: Students will explain the similarities and diППОrОncОs bОtаООn thО targОt languagО and thО studОnts‟ primarв languagО.
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CMP.7.MLI.1
Identify cognates, false
cognates, borrowings, and
shared derivatives

CMP.7.MLII.1
Use knowledge of cognates,
false cognates, borrowings,
shared derivatives, and word
families to determine
meaning

CMP.7.MLIII.1
Use knowledge of cognates,
false cognates, borrowings,
shared derivatives, and word
families to expand vocabulary

CMP.7.MLIV.1
Use knowledge of cognates,
false cognates, borrowings,
shared derivatives, and word
families to expand
vocabulary

CMP.7.MLI.2
Compare basic idiomatic
expressions

CMP.7.MLII.2
Compare idiomatic
expressions

CMP.7.MLIII.2
Compare proverbial and
idiomatic expressions

CMP.7.MLIV.2
Compare proverbial,
colloquial, and idiomatic
expressions

R.CCR.1, 2, 3, 4, 5,
10
W.CCR.3, 8, 9
SL.CCR.1, 3
L.CCR.5

CMP.7.MLI.3
Recognize the similarities
and differences in simple
language structure
(e.g., word order)

CMP.7.MLII.3
Recognize the similarities and
differences in grammar and
language structure
(e.g., question structures,
past tenses, prepositional
phrases)

CMP.7.MLIII.3
Explain the similarities and
differences in grammar and
language structure
(e.g., question structures,
past tenses, prepositional
phrases)

CMP.7.MLIV.3
Analyze the similarities and
differences in grammar and
language structure
(e.g., question structures,
past tenses, prepositional
phrases)

R.CCR.1, 2, 4, 5
SL.CCR.5
L.CCR.1, 2, 3

CMP.7.MLI.4
Identify the use of register

CMP.7.MLII.4
Recognize the use of register
in a variety of social
situations
(e.g., intonation, word choice,
imperatives)

CMP.7.MLIII.4
Recognize the use of register
in familiar and unfamiliar
contexts
(e.g., intonation, word choice,
imperatives)

The SLE is not appropriate
for this level/course

R.CCR.1, 4, 5, 6, 9
W.CCR.4
SL.CCR.1, 3
L.CCR.1, 3
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CCSS ELA-Literacy
Alignment
R.CCR.1, 4, 5, 7
W.CCR.2, 3, 4
SL.CCR.1, 2
L.CCR.3, 4

Strand: Comparisons
Content Standard 7: StudОnts аill Обplain thО similaritiОs and diППОrОncОs bОtаООn thО targОt languagО and thО studОnts‟ primarв languagО.
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CMP.7.MLI.5
Compare writing systems
(e.g., accent marks,
punctuation, characters,
symbols, numbers,
handwriting)

CMP.7.MLII.5
Explain similarities and
differences in writing systems
(e.g., accent marks,
punctuation, characters,
symbols, numbers,
handwriting, keyboard
differences)

CMP.7.MLIII.5
Differentiate between writing
systems in authentic texts
(e.g., accent marks,
punctuation, characters,
symbols, numbers,
handwriting, keyboard
differences)

CMP.7.MLIV.5
Use aspects of the target
language writing system
(e.g., accent marks,
punctuation, characters,
symbols, numbers,
handwriting, keyboard
differences)

CMP.7.MLI.6
Compare linguistic sounds
(e.g., sound-letter
correspondence, tones,
pitch, intonation)

CMP.7.MLII.6
Use linguistic sounds
(e.g., sound-letter
correspondence,
contextualized tones,
inflection, repeated syllables)

CMP.7.MLIII.6
Analyze similarities and
differences in linguistic
sounds
(e.g., sound-letter
correspondence,
contextualized tones,
inflection, repeated syllables)

CMP.7.MLIV.6
Explain similarities and
differences in linguistic
sounds
(e.g., sound-letter
correspondence,
contextualized tones,
inflection, repeated
syllables)
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CCSS ELA-Literacy
Alignment
R.CCR.4,10
W.CCR.4,5,6
L.CCR.1,2

SL.CCR.2, 5
L.CCR.3

Strand: Comparisons
Content Standard 8: StudОnts аill Обplain thО similaritiОs and diППОrОncОs bОtаООn thО targОt culturО(s) and thО studОnts‟ nativО culturО.
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CCSS ELA-Literacy
Alignment
R.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9, 10
W.CCR.7, 8, 9
SL.CCR.1, 2, 3, 5
L.CCR.1, 2, 3, 4, 5,
6

CMP.8.MLI.1
Identify daily living patterns
(e.g., meals, transportation,
shopping, greeting)

CMP.8.MLII.1
Compare and contrast daily
living patterns
(e.g., meals, transportation,
shopping, greeting,
employment)

CMP.8.MLIII.1
Compare and contrast
aspects of contemporary life
(e.g., dining, employment,
environmental sustainability)

CMP.8.MLIV.1
Compare and contrast, in
the target language, aspects
of contemporary life
(e.g., beauty and aesthetics,
science and technology,
family and community,
global challenges, personal
and public identities)

CMP.8.MLI.2
Compare and contrast major
holidays and celebrations

CMP.8.MLII.2
Compare and contrast
customs and traditions

CMP.8.MLIII.2
Analyze customs and
traditions

CMP.8.MLIV.2
Discuss, in the target
language, similarities and
differences in customs and
traditions

R.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9, 10
W.CCR.7, 8, 9
SL.CCR.1, 2, 3, 5
L.CCR.1, 2, 3, 4, 5,
6

CMP.8.MLI.3
Recognize different
meanings of gestures and
body language

CMP.8.MLII.3
Compare and contrast the
nativО culturОs‟
 perspectives
 practices
 products

CMP.8.MLIII.3
Analyze target culture(s)
through comparisons of
 perspectives
 practices
 products

CMP.8.MLIV.3
Discuss, in the target
language, target culture(s)
through comparisons of
 perspectives
 practices
 products

R.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9, 10
W.CCR.2, 3, 6, 8, 9
SL.CCR.1, 2, 3, 4
L.CCR.1, 2, 3, 4, 5,
6
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Strand: Communities
Content Standard 9: Students will examine ways to use the target language personally and professionally.
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CCSS ELA-Literacy
Alignment
R.CCR.3, 4, 7, 9, 10
W.CCR.7, 8, 9, 10
SL.CCR.2, 5
L.CCR.1, 3, 4, 6

CMN.9.MLI.1
Recognize the use of the
target language in the
community
(e.g., place names, cuisine,
products)

CMN.9.MLII.1
Discuss the influence of the
target language in the United
States

CMN.9.MLIII.1
Discuss the influence of the
target language in the world

CMN.9.MLIV.1
Discuss the influence of the
target language on global
themes
(e.g., global challenges,
science, technology,
contemporary life)

CMN.9.MLI.2
Identify ways to use the
target language in the
community
(e.g., perform songs and
skits, present arts and crafts)

CMN.9.MLII.2
Explain ways to use the
target language in the United
States

CMN.9.MLIII.2
Explain ways to use the
target language in the world

CMN.9.MLIV.2
Explain ways to use the
target language to address
global themes
(e.g., global challenges,
science, technology,
contemporary life)

R.CCR.1, 3, 7
W.CCR.2, 6, 7, 8
SL.CCR.4, 5
L.CCR.1, 2, 6

CMN.9.MLI.3
Identify global competency
skills and relate them to
possible career pathways

CMN.9.MLII.3
Research possible career
pathways and relate the
global competency skills
required

CMN.9.MLIII.3
Identify world regions and
potential employers where
global competency skills are
required to pursue careers

CMN.9.MLIV.3
Research world regions and
potential employers where
global competency skills are
required to pursue careers

R.CCR.1, 2, 7, 8, 9,
10
W.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9
SL.CCR.1, 2, 3, 5, 6
L.CCR.1, 2, 3, 4, 5,
6

CMN.9.MLI.4
Identify authentic activities of
the target culture(s)
(e.g., sports, games,
cooking, music, media)

CMN.9.MLII.4
Discuss authentic activities of
the target culture(s)
(e.g., sports, games, cooking,
music, media)

CMN.9.MLIII.4
Explain authentic activities of
the target culture(s)
(e.g., sports, games, cooking,
music, media)

CMN.9.MLIV.4
Simulate authentic activities
of the target culture(s)
(e.g., sports, games,
cooking, music, media)

R.CCR.1, 2, 7, 8, 9,
10
W.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9
SL.CCR.1, 2, 3, 5, 6
L.CCR.1, 2, 3, 4, 5,
6
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Strand: Communities
Content Standard 9: Students will examine ways to use the target language personally and professionally.
Modern Languages I

Modern Languages II

Modern Languages III

Modern Languages IV

CCSS ELA-Literacy
Alignment
R.CCR.1, 2, 7, 8, 9,
10
W.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9
SL.CCR.1, 2, 3, 5, 6
L.CCR.1, 2, 3, 4, 5,
6

CMN.9.MLI.5
Explain the advantages of
foreign language proficiency
in college and/or career
(e.g., occupation, education,
travel)

CMN.9.MLII.5
Examine the role of target
language use in college
and/or career

CMN.9.MLIII.5
Explore ways to implement
target language use in
college and/or career

CMN.9.MLIV.5
Develop ways to incorporate
target language use in
college and/or career

CMN.9.MLI.6
Identify ways to
communicate and/or
collaborate with speakers of
the target language
(e.g., pen pals, e-pals, audio
recordings, video recordings)

CMN.9.MLII.6
Compare ways to
communicate and/or
collaborate with speakers of
the target language

CMN.9.MLIII.6
Examine purposes for
communicating and/or
collaborating with speakers of
the target language

CMN.9.MLIV.6
Communicate purposefully
with speakers of the target
language
(e.g., wikis, surveys,
interviews, emails, letters)

R.CCR.1, 2, 7, 8, 9,
10
W.CCR.1, 2, 3, 4, 5,
6, 7, 8, 9
SL.CCR.1, 2, 3, 5, 6
L.CCR.1, 2, 3, 4, 5,
6

CMN.9.MLI.7
Research globally influential
individuals or groups from
the target culture(s)
(e.g., actors, musicians,
artists, politicians, athletes)

CMN.9.MLII.7
Research influential
individuals in the target
language community in an
area of personal interest
(e.g., actors, musicians,
artists, politicians, athletes)

CMN.9.MLIII.7
Research global trends
reflected in the target
culture(s)
(e.g., beauty and aesthetics,
science and technology,
family and communities,
contemporary life, global
challenges, personal and
public identities)

CMN.9.MLIV.7
Research a global need or
concern reflected in the
target culture(s)

R.CCR.1, 2, 7, 8, 9,
10
W.CCR.3, 4, 5, 6
SL.CCR.1, 2, 3, 5, 6
L.CCR.6
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Glossary for Modern Languages I-IV
Adapted text

Aspect

Authentic

Blog
Borrowing
Case
Circumlocution
Cognate

Colloquialism
Connected discourse
Convention
Cultural convention
Cyrillic
Declension
Derivative
Dialect
E-pal
False cognate
Fluid word sequence
Global competency
skill
Idiomatic expression

Print, non-print, or digital material, source, or medium in the target language, not necessarily from a country or culture
where the target language is spoken; may include translations or materials modified, created, or simplified to meet a
specific educational purpose
In Russian, a form of a verb occurring only in the past and future tenses to indicate the status of the action‟s complОteness,
duration, or recurrence; Russian uses a perfective aspect to indicate completed actions and an imperfective aspect to
denote actions that are incomplete, recurring, or of indefinite duration
Original; without modification; having an undisputed, genuine origin; designed by native speakers for native speakers;
authentic materials, sources, or texts are those that have been developed specifically for native speakers, including print,
audio and visual materials; representative of the real world
An online journal; literally, a web log
A word or phrase adopted from one language into another with no significant change in spelling or pronunciation
A grammatical category whose value reflects the grammatical function performed by a noun or pronoun in a phrase, clause,
or sentence
A communicative strategy that is used to describe or talk around a concept or action when the exact word is not known
(О.g., “thО thing that stops a car” Пor “brakОs”)
A word from different languages that sounds or looks similar and has a similar meaning, typically evolved from a common
origin
(e.g., fabuloso, liberté, Haus,
)
A word or phrase unique to a geographic region, culture, or subculture
Sustained formal discussion of a subject in speech or writing
A symbol, theme, motif, or archetype
A custom or practice applied by a specific culture
Alphabet used by several East European and Central Asian languages, including Russian
In Latin, the division of nouns into groups based on genitive singular form; in Russian, the pattern of inflections of nouns
and adjectives to indicate grammatical number, gender, and case
A word formed from existing words, bases, or roots; in Latin, a word or family of words which have the same Latin base
(e.g., deduce = de + ducere ;conduct = cum + ducere, induct = in + ducere)
Distinct diППОrОncОs oП a languagО аhich arО charactОristic oП a particular group oП thО languagО‟s spОakОrs
Similar to pen pal except that communication takes place using electronic media
A word that looks and sounds similar to a word in more than one language but does not have the same meaning
A feature of sentence structure that allows word sequence to be changed freely to achieve differences in emphasis
Knowledge of languages and cultures, which gives one the ability to engage successfully with global affairs, communities,
and events
An expression which functions as a single unit and whose meaning cannot be translated word for word; a group of words
that means something other than the literal translation
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Glossary for Modern Languages I-IV
Infix
Inflection
Intangible product
Intonation
Mood
Nuance
Orthography
Perspective
Pitch
Place name
Podcast
Practice
Product
Proverb
Radical
Register
Social convention
Syntax
Tangible product
Target culture(s)
Tense
Tone
Tones (Mandarin
Chinese)
Wiki

An affix inserted inside a word stem (an existing word); it contrasts with a prefix or suffix
The ways words change in context
(e.g., declension, conjugation)
An abstract cultural element of a society
(e.g., legal system, education system, religion, music)
The use of vocal inflections or pitch to contribute to meaning; the pattern or melody of pitch that changes in connected
speech, especially the pitch pattern which distinguishes kinds of sentences or speakers of different languages
A characteristic of a verb that refers to how the writer or speaker presents ideas (indicative, imperative, subjunctive)
A subtle difference in meaning
The correct use of writing, symbols, and spelling
An attitude or worldview associated with a particular culture or cultures; a traditional idea, attitude, meaning, or value of
members of that society
The degree to which a sound has a high or low quality
A proper noun such as the name of a city
An auditory or visual electronic file available via the Internet
A pattern of behavior accepted by a society; knowledge of what to do, when, and where
A concrete (tangible) or abstract (intangible) cultural element of a society
A short saying expressing a well-known idea or truth
(e.g., a bird in the hand is worth two in the bush, all that glitters is not gold)
In Mandarin Chinese, the semantic component of a character
A manner of addressing another according to the title, relationship, or social situation
A custom or practice widely observed within a group
The order of words required to make grammatically correct sentences; in Russian, the organization of words to create
coherent, properly structured sentences
A concrete cultural element of a society
(e.g., literature, foods, tools, dwellings, clothing)
Any culture or cultures Пound in countriОs or rОgions аhОrО thО targОt languagО is spokОn, including subculturОs that don‟t
speak the target language
A characteristic of a verb that indicates the time of the action or state of being that a verb expresses
A pitch used to distinguish words
The relative heights of pitch with which a syllable or word is pronounced to distinguish meaning; every syllable has a tone,
and the same syllable pronounced with different tones can have different meanings; the four basic tones in Mandarin are
high level (first tone), rising (second tone), falling-rising (third tone), and falling (fourth tone)
A collaborative web site for use in knowledge management, which may be edited by users

25
Modern Languages I-IV: Glossary
Foreign Languages Curriculum Framework
Arkansas Department of Education
Revised 2013

Appendix 1: Mandarin Chinese – Exceptions
This appendix contains exceptions that apply to the teaching of Mandarin Chinese within the Modern Languages I-IV Frameworks. These
exceptions apply to the level of study and the student learning expectation (SLE) indicated.
SLE
CMC.1.MLI.3

CMC.1.MLI.9
CMC.1.MLI.11
CMC.2.MLI.1
CMC.3.MLI.2
CMP.7.MLI.1
CMP.7.MLI.2
CMN.9.MLI.1

Exception
Cognates are not applicable to Chinese
This SLE is not applicable for Level I Chinese (higher proficiency level is required); instead, identify the message from a variety of
simple oral, visual, and textual sources
(e.g., signs, posters, stories, dialogues)
In the list of examples, radicals should be used instead of cognates
(e.g., radicals, contextual clues, visual cues, inferences, predictions)
This SLE is not applicable for Level I Chinese (higher proficiency level is required)
Examples include lunar calendar, posters, and songs
Tenses are not applicable in Chinese
This SLE is not applicable for Level I Chinese (higher proficiency level is required)
Cognates or false cognates are not applicable in Chinese
Add “long timО no sОО” as an ОбamplО
This SLE is not applicable for Level I Chinese (higher proficiency level is required)

CMC.1.MLII.3
CMC.1.MLII.6
CMC.1.MLII.7
CMC.1.MLII.9
CMC.1.MLII.11
CMC.1.MLII.12
CMC.2.MLII.1
CMC.2.MLII.3
CMC.2.MLII.8
CMC.3.MLII.1
CMC.3.MLII.3
CMC.3.MLII.4
CNN.5.MLII.1
CNN.5.MLII.3
CNN.6.MLII.1

Cognates are not applicable to Chinese
Idiomatic expressions are introduced based on the frequency of use and difficulty level
This SLE is not applicable to Level II Chinese
This SLE is not applicable to Level II Chinese (higher proficiency level is required)
This SLE is not applicable to Level II Chinese (higher proficiency level is required)
This SLE is not applicable to Level II Chinese (higher proficiency level is required)
Tenses are not applicable in Chinese
Omit “unПamiliar topics”
Omit “opinions” and “viОаpoints” (highОr proПiciОncв lОvОl is rОquirОd)
Add “in rОhОarsОd sОttings”
DОlОtО “impromptu”
RОplacО “about a variОtв oП” аith “on limitОd”
Add “abacus” to thО list oП ОбamplОs
Add “philosophв, historв, currОnt aППairs, and govОrnmОnt” to thО list of examples
Add “ChinОsО mОdicinО, uniquО languagО group” to thО list oП ОбamplОs

CMC.1.MLI.4
CMC.1.MLI.8
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Key: CMC.1.MLI.3 = Communication.Content Standard 1.Modern Languages I.3rd Student Learning Expectation

Appendix 1: Mandarin Chinese – Exceptions
This appendix contains exceptions that apply to the teaching of Mandarin Chinese within the Modern Languages I-IV Frameworks. These
exceptions apply to the level of study and the student learning expectation (SLE) indicated.
SLE
CNN.6.MLII.2
CMP.7.MLII.1
CMP.7.MLII.2
CMP.7.MLII.3
CMP.7.MLII.4

Exception
Add “calligraphв” to thО list oП ОбamplОs
Cognates, false cognates, and shared derivatives are not applicable in Chinese
This SLE is not applicable to Level II Chinese (higher proficiency level is required)
Omit “tense”
This SLE is not applicable to Level II Chinese (higher proficiency level is required)

CMC.1.MLIII.3
CMC.1.MLIII.4
CMC.1.MLIII.6
CMC.2.MLIII.1
CMC.2.MLIII.3
CMC.2.MLIII.8
CMC.3.MLIII.1
CMC.3.MLIII.2
CMC.3.MLIII.3
CNN.5.MLIII.2
CNN.6.MLIII.5
CMP.7.MLIII.1
CMP.7.MLIII.2
CMP.7.MLIII.4
CMP.7.MLIII.6
CMN.9.MLIII.1

Omit “unПamiliar contОбts” (highОr proПiciОncв lОvОl is rОquirОd)
This SLE is not applicable to Level III Chinese (higher proficiency level is required)
This SLE is not applicable to Level III Chinese (higher proficiency level is required)
ChangО “unrОhОarsОd” to “rОhОarsОd” and changО “in thО appropriatО tenses” to “in a culturallв appropriatО mannОr”
This SLE is not applicable to Level III Chinese (higher proficiency level is required)
Omit this SLE
This SLE is not applicable to Level III Chinese (higher proficiency level is required)
RОplacО currОnt SLE аith “Compose cohesive paragraphs with supporting sОntОncОs in ChinОsО”
Omit “and impromptu” Пrom SLE
ReplacО “InvОstigatО” аith “Applв”
This SLE is not applicable to Level III Chinese (higher proficiency level is required)
This SLE is not applicable to Chinese
ReplacО “ComparО” аith “IntroducО lОvОl appropriatО”
Omit “unПamiliar”
This SLE is not applicable to Level III Chinese (higher proficiency level is required)
ReplacО “Discuss” аith “RОcogniгО”

CMC.1.MLIV.2
CMC.1.MLIV.3
CMC.1.MLIV.4
CMC.1.MLIV.5
CMC.1.MLIV.7
CMC.2.MLIV.1

Omit “in concОptuallв complОб tОбts”
Omit “complОб”
Omit “oП complОб tОбts”
RОplacО SLE аith “Distinguish thО ПОaturОs Пrom a variОtв oП aural, visual, and tОбtual sourcОs on Пamiliar topics”
Delete this SLE
ChangО “unrОhОarsОd” to “rОhОarsОd” and changО “in thО appropriatО tenses” to “in a culturallв appropriatО mannОr”
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Appendix 1: Mandarin Chinese – Exceptions
This appendix contains exceptions that apply to the teaching of Mandarin Chinese within the Modern Languages I-IV Frameworks. These
exceptions apply to the level of study and the student learning expectation (SLE) indicated.
SLE
CMC.2.MLIV.2
CMC.2.MLIV.3
CMC.2.MLIV.5
CMC.2.MLIV.6
CMC.2.MLIV.7
CMC.2.MLIV.8
CMC.3.MLIV.1
CMC.3.MLIV.2
CMC.3.MLIV.3
CMC.3.MLIV.4
CMC.3.MLIV.7
CLT.4.MLIV.2
CLT.4.MLIV.3
CLT.4.MLIV.4
CLT.4.MLIV.5
CLT.4.MLIV.8
CNN.5.MLIV.3
CNN.6.MLIV.1
CNN.6.MLIV.2
CNN.6.MLIV.3
CMP.7.MLIV.1
CMP.7.MLIV.2
CMP.8.MLIV.1
CMP.8.MLIV.2
CMP.8.MLIV.3
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Exception
Omit “abstract, complОб, and unПamiliar” and rОplacО givОn ОбamplОs аith “bargaining, Пamilв, pОrsonal intОrОsts”
RОplacО SLE аith “UsО circumlocution skills to sustain a conversation
(e.g., words to indicate logic connections or transitions, such as chu le…wai, bu guan, ji shi)”
This SLE is not applicable to Level IV Chinese (higher proficiency level is required)
This SLE is not applicable to Level IV Chinese (higher proficiency level is required)
This SLE is not applicable to Level IV Chinese (higher proficiency level is required)
This SLE is not applicable to Level IV Chinese (higher proficiency level is required)
This SLE is not applicable to Level IV Chinese (higher proficiency level is required)
RОplacО currОnt SLE аith “WritО compositions of varying sentence length and structure in Chinese using appropriate grammar,
punctuation, and conventions
(e.g., compound or complОб sОntОncОs)”
RОplacО this SLE аith “Emploв propОr rhвthm and tones in impromptu presentations
(e.g., skits, dialogues)”
RОplacО this SLE аith “ProducО simplО visual or multimОdia projОcts
(e.g., posters, PowerPoint presentations, videos)”
This SLE is not applicable to Level IV Chinese (higher proficiency level is required)
ReplacО “EvaluatО” аith “IdОntiПв”; this SLE may be done in English; a higher proficiency level is required to perform this SLE in
Chinese
This SLE may be done in English; a higher proficiency level is required to perform this SLE in Chinese
This SLE may be done in English; a higher proficiency level is required to perform this SLE in Chinese
This SLE may be done in English; a higher proficiency level is required to perform this SLE in Chinese
RОplacО this SLE аith “JustiПв perspectives within the target culture(s)”
This SLE is not applicable to Level IV Chinese (higher proficiency level is required)
This SLE may be done in English; a higher proficiency level is required to perform this SLE in Chinese
This SLE may be done in English; a higher proficiency level is required to perform this SLE in Chinese
This SLE may be done in English; a higher proficiency level is required to perform this SLE in Chinese
This SLE is not applicable to Chinese
RОplacО thО currОnt SLE аith “Eбpand thО knoаlОdgО oП lОvОl appropriatО proverbial, colloquial, and idiomatic ОбprОssions”
This SLE may be done in English; a higher proficiency level is required to perform this SLE in Chinese
This SLE may be done in English; a higher proficiency level is required to perform this SLE in Chinese
This SLE may be done in English; a higher proficiency level is required to perform this SLE in Chinese
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Appendix 2: German – Exceptions
This appendix contains exceptions that apply to the teaching of German within the Modern Languages I-IV Frameworks. These exceptions apply
to the level of study and the student learning expectation (SLE) indicated.
SLE
CMC.1.MLI.2
CMC.2.MLI.1
CMC.2.MLI.2
CMC.2.MLI.2
CMC.2.MLI.5
CMC.3.MLI.1
CMC.3.MLI.1
CLT.4.MLI.1
CLT.4.MLI.1
CLT.4.MLI.1
CLT.4.MLI.1
CLT.4.MLI.5
CMC.1.MLII.2
CLT.4.MLII.4
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Exception
Add “understanding the difference in usage between ß and ss based on the length of the preceding vowel”
Add “and applв thО аord sОquОncО rulО oП „vОrb sОcond‟ for statements”
Add “understanding regional differences in greetings, salutations, and farewells
(e.g., Grüss Gott, Servus)”
Add “understanding „good luck‟ gestures
(e.g., pressing the thumbs instead of crossing the fingers)”
Add “using finger signals to indicate quantities in a restaurant context
(e.g., thumb and forefinger instead of forefinger and middle finger)”
Add “using adjectives correctly as both attributives and predicate adjectives”
Add “noting the position of the verb at the end of an infinitive phrase
(e.g., Fußball spielen)”
Add “noting the special importance of a very firm handshake with both greetings and farewells”
Add “noting the customary removal of shoes upon entering a private home”
Add “noting that doors inside a private home are normally kept closed to conserve energy, not to keep people out”
Add “noting the illegality and absolute unacceptability of the display of any symbols or gestures relating to Nazism”
Add “noting that traditional dress differs from region to region”
Add “understanding the difference in usage between ß and ss based on the length oП thО prОcОding voаОl”
Add “noting thО particular inПluОncО oП mountainous tОrrain on thО dОvОlopmОnt oП thО culturОs oП AlpinО arОas
(О.g., вodОling, Alphorns)”
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Appendix 3: Russian – Exceptions
This appendix contains exceptions that apply to the teaching of Russian within the Modern Languages I-IV Frameworks. These exceptions apply
to the level of study, strand, standard, and student learning expectation (SLE) indicated.
SLE
CMC.1.MLI.2
CMC.2.MLI.1
CMC.2.MLI.2
CMC.2.MLI.2
CMC.2.MLI.2

CMC.2.MLI.5
CMC.3.MLI.2
CMC.3.MLI.5
CLT.4.MLI.1
CLT.4.MLI.1

CLT.4.MLI.1
CLT.4.MLI.1
CLT.4.MLI.1
CLT.4.MLI.1
CLT.4.MLI.1

CLT.4.MLI.3
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Exception
Add “UndОrstand thО sound values of Cyrillic letters and pronounce words written in Cyrillic script”
Add “appropriatО aspects” along аith “appropriatО tenses”; add “Оmploв prОПiбОs, suППiбОs, and infixes to show aspect”
Add “components of the Russian namО (
,
,
)”
Add “use of diminutive and pejorative forms of Russian names”
Add “differences in honorifics
 nОvОr calling a Russian „comradО‟ (
), ОvОn as a jokО
 using
,
,
,
,
,
to show respect”
Add “using finger signals to indicate quantities in a restaurant context
(О.g., thumb and ПorОПingОr instОad oП ПorОПingОr and middlО ПingОr)”
Add “using adjОctivОs corrОctlв as both attributivОs and prОdicatО adjОctivОs”
Add “cases of nouns, pronouns, and adjectives, tenses and aspects oП vОrbs”
Add “greeting a person only once during the day upon seeing the individual Пor thО Пirst timО”
Add “applвing meeting etiquette
 greeting each other with three kisses on the cheek, starting with the left and then alternating (among female friends)
 greeting with a very firm handshake while maintaining direct eye contact and giving the appropriate greeting for the time of
day
 patting each other on the back and hugging when meeting (among close male friends)
 using a less firm handshake when greeting a woman”
Add “undОrstanding that men are expected to open doors for women”
Add “never shaking hands across the threshold of a doorway”
Add “covering all mirrors in the house during the traditional nine days of mourning following a death”
Add “never sitting at the corner of a table”
Add “applвing customs of accidental physical contact
 avoiding an argument with a friend by deliberately bumping heads a second time after first accidentally bumping heads
 rОciprocating thО gОsturО аhОn a pОrson accidОntallв stОps on onО‟s Пoot”
Add “understanding particular points of Russian national pride
 ability to endure suffering and hardship
 cultural and scientific achievements
 military victories”
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Appendix 3: Russian – Exceptions
This appendix contains exceptions that apply to the teaching of Russian within the Modern Languages I-IV Frameworks. These exceptions apply
to the level of study, strand, standard, and student learning expectation (SLE) indicated.
SLE
CLT.4.MLI.4

CNN.6.MLI.1
CMP.7.MLI.3
CMP.8.MLI.1
CMP.8.MLI.1
CMP.8.MLI.2
CMP.8.MLI.3

CMP.8.MLI.3
CMC.2.MLII.1
CMC.3.MLII.5
CLT.4.MLII.1
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Exception
Add “understanding the special influence of
 the Mongol invasion
 tsarist rule
 the 1917 revolution (or „Great OctobОr Socialist RОvolution‟,
C
civil war
 Stalinism
 thО SОcond World War (or „GrОat Patriotic War‟,
)”
Add “noting the Russian habit of correcting strangers who break rules”
Add “applying the concept of fluid word sequence”
Add “understanding that two or three generations of a family often live in one small apartment”
Add “ОбpОcting to wait in line to make any purchase”
Add “understanding the exceptional importancО oП thО Maв 9 „Victorв Daв‟ (
) cОlОbration”
Add “understanding gestures that are considered rude in Russia
 making thО „OK‟ sign
 pointing with one finger (pointing with the whole hand is acceptable)
 putting the thumb through the index and middle fingers”
Add “understanding that an individual‟s personal space in Russia is only approximately twelve inches

P

Add “appropriatО aspects” along аith “appropriatО tenses”; add “Оmploв prОПiбОs, suППiбОs, and infixes to show aspect”
Add “declension and cases of nouns, pronouns, and adjectives, tenses and aspects oП vОrbs”
Add “using proper Russian table manners
 holding the fork in the left hand and the knife in the right while eating
 leaving a small amount of food on the plate to indicate that the hosts have provided ample hospitality
 offering to help clean up after a meal and helping when the offer is accepted
 remaining seated until invited by the host to leave the table
 resting elbows on the table is not acceptable, but keeping the hands visible at all times while eating is necessary
 serving the oldest or most honored guest first
 soaking up gravy or sauce with bread
 treating military veterans as the guest of honor, regardless of age
 understanding men pour drinks for women seated next to them
 urging guests to take second helpings
 waiting to eat until invited by the host”
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Appendix 3: Russian – Exceptions
This appendix contains exceptions that apply to the teaching of Russian within the Modern Languages I-IV Frameworks. These exceptions apply
to the level of study, strand, standard, and student learning expectation (SLE) indicated.
SLE
CLT.4.MLII.1

CLT.4.MLII.1

CLT.4.MLII.4

CMP.8.MLII.3

CMC.2.MLIII.1
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Exception
Add “noting the importance of giving a gift when arriving as a guest in a private home
 expecting the gift to be declined at first, but always offering it a second time
 giving an odd number of flowers greater than three but fewer than eleven (but never yellow flowers)
 giving the gifts (always unwrapped) immediately upon entering the home
 offering tea, especially English tea
 providing small gifts for young children”
Add “using propОr etiquette as a guest in a private home
 arriving fifteen to twenty minutes late for dinner in a private home
 complimОnting somОthing in thО host‟s homО, preferably an item that a member of the family has made and that is too
large for the host to offer it as a gift
 dressing nicely for dinner in a private home to show respect for the host and hostess
 rОmoving shoОs and donning slippОrs (
) upon ОntОring a privatО home
 saying good-bye to everybody present when leaving dinner or a party
 sitting quietly for a few moments before leaving the house and then not returning for any reason
 telephoning the host the day after a party to express thanks”
Add “investigating the special influence of
 the Mongol invasion
 tsarist rule
 the 1917 revolution (or „Great OctobОr Socialist RОvolution‟,
C
P
) and
civil war
 Stalinism
 the Second World War (or „GrОat Patriotic War‟,
)”
Add “using propОr etiquette when attending theatrical or musical performances
 arriving on time
 facing toward others while stepping over them to get to onО‟s seat
 using the cloakroom (never wearing a coat into the theater)
 whistling after a performance indicates that the performance was bad”
Add “appropriatО aspects” along аith “appropriatО tenses”. Add “Оmploв prОПiбОs, suППiбОs, and infixes to show aspect”
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Appendix 3: Russian – Exceptions
This appendix contains exceptions that apply to the teaching of Russian within the Modern Languages I-IV Frameworks. These exceptions apply
to the level of study, strand, standard, and student learning expectation (SLE) indicated.
SLE
CMC.3.MLIII.5
CLT.4.MLIII.4

CMC.2.MLIV.1
CMC.3.MLIV.5
CLT.4.MLIV.4
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Exception
Add “declension and cases of nouns, pronouns, and adjectives, tenses and aspects oП vОrbs”
Add “Оvaluating the special influence of
 the Mongol invasion
 tsarist rule
 the 1917 revolution (or „Great OctobОr Socialist RОvolution‟,
C
civil war
 Stalinism
 the Second World War (or „GrОat Patriotic War‟,
)”

P

Add “appropriatО aspects” along аith “appropriatО tenses”; add “Оmploв prОПiбОs, suППiбОs, and infixes to show aspect”
Add “declension and cases of nouns, pronouns, and adjectives, tenses and aspects oП vОrbs”
Add “Оvaluating, in Russian, the special influence of
 the Mongol invasion
 tsarist rule
 the 1917 revolution (or „Great October Socialist RОvolution‟,
C
P
civil war
 Stalinism
 the Second World War (or „GrОat Patriotic War‟,
)”
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Course Title:
Course/Unit Credit:
Course Number:
Teacher Licensure:
Grades:
Prerequisites:

Spanish for Heritage and Native Speakers (SHNS) I-III
1 per course
SHNS I: 540100
SHNS II: 540110
SHNS III: 540120
Please refer to the Course Code Management System (https://adedata.arkansas.gov/ccms/) for the most current licensure
codes.
9-12
There is no prerequisite for SHNS I; however, students should be conversant in Spanish. Students entering SHNS II and
SHNS III must successfully complete the preceding year of study.
Spanish for Heritage and Native Speakers I-III

Spanish for Heritage and Native Speakers I, II, and III are intended for native speakers (those raised in an environment using mainly a language
other than English) and heritage speakers (those raised in an environment where the language was most likely spoken in the home). The courses
provide a thorough review of the Spanish language and are conducted entirely in Spanish. Students improve literacy through extensive, varied
writing activities and exposure to a variety of Hispanic literature, newspapers, magazines, films, music, and current issues. Language skills are
improved through oral presentations, debates, and class discussions in both formal and informal settings. Hispanic culture and traditions are
presented to deepen students‟ appreciation of the native language. Spanish for Heritage and Native Speakers I, II, and III include applications,
problem solving, higher-order thinking skills, and performance-based, open-ended assessments with rubrics. Although there is no prerequisite for
Spanish for Heritage and Native Speakers I, students should be conversant in Spanish. Arkansas Department of Education approval is not
required.
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Spanish for Heritage and Native Speakers I-III
Strand
Content Standard
Communication
1. Students will process oral, written, and/or visual messages in standard Spanish. (interpretive)
2. Students will interact verbally and/or in writing in standard Spanish. (interpersonal)
3. Students will present to an audience of listeners and/or readers in standard Spanish. (presentational)
Culture
4. Students will investigate the relationship between the practices and perspectives of the culture studied.
5. Students will investigate the relationship between the products and perspectives of the culture studied.
Connections
6. Students will apply the Spanish language to reinforce and expand knowledge of other subject areas.
7. Students will recognize the distinctive contributions of the language and cultures of the Spanish-speaking world.
Comparisons
8. Students will explain the similarities and differences between the Spanish language and the students‟ primary language.
9. Students will explain the similarities and differences between the cultures of the Spanish-speaking world and the students‟
native culture.
Communities
10. Students will examine ways to use Spanish personally and professionally.
Notes:
1. The three standards within the communication strand are designated as interpretive, interpersonal, or presentational. These classifications
refer to the three modes of communication recognized in the 2012 edition of the “Performance Descriptors for Language Learners”
promulgated by the American Council on the Teaching of Foreign Languages (ACTFL).
2. Words that appear in italics within this document are defined in the glossary.
3. All items in a bulleted list are required to be taught.
4. The examples given (e.g.,) are suggestions to guide the instructor.
5. Common Core State Standards (CCSS) alignment key, R.CCR.1 = Reading.College and Career Ready Anchor Standard.1
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Strand: Communication
Content Standard 1: Students will process oral, written, and/or visual messages in standard Spanish. (interpretive)
Spanish for Heritage and Native
Speakers I
CMC.1.SHNSI.1
Identify the structure of short
contextualized and adapted texts on a
variety of topics
(e.g., stanza, introduction, thesis)

Spanish for Heritage and Native
Speakers II
CMC.1.SHNSII.1
Interpret words and phrases as used
in a short, authentic texts
(e.g., technical, connotative, figurative)

Spanish for Heritage and Native
Speakers III
CMC.1.SHNSIII.1
Comprehend authentic, complex
literary and informational texts
independently

CCSS ELA-Literacy
Alignment
R.CCR.5
L.CCR.3, 4, 6

CMC.1.SHNSI.2
Identify main ideas, setting, theme,
characters, and details in short
contextualized and adapted texts

CMC.1.SHNSII.2
Interpret and make logical inferences
about theme, characters, setting, and
supporting details in adapted and
authentic texts

CMC.1.SHNSIII.2
Analyze elements of a short story in
complex authentic texts
(e.g., theme, character, setting,
supporting details)

R.CCR.1, 2
SL.CCR.2
L.CCR.3, 4, 5, 6

CMC.1.SHNSI.3
Identify literary styles and techniques
(e.g., classical literature, modern
literature)

CMC.1.SHNSII.3
Compare and contrast literary styles
and techniques
(e.g., classical literature, modern
literature)

CMC.1.SHNSIII.3
Analyze literary styles and techniques
(e.g., classical literature, modern
literature)

R.CCR.4, 5, 6
L.CCR.3, 4, 5, 6

CMC.1.SHNSI.4
Follow multi-step directions in familiar
contexts
(e.g., recipes, map directions)

CMC.1.SHNSII.4
Follow multi-step directions in familiar
or unfamiliar contexts in which a
problem must be solved

CMC.1.SHNSIII.4
Follow spontaneous, complex
directions in a variety of unfamiliar
situations

R.CCR.4, 6, 7
SL.CCR.2, 3, 10
L.CCR.3, 4, 6

CMC.1.SHNSI.5
Interpret simple correspondence from
a variety of sources and registers
(e.g., informal letters, business letters,
notes, e-mail)

CMC.1.SHNSII.5
Interpret complex correspondence
from a variety of sources

CMC.1.SHNSIII.5
Interpret spontaneous, complex
correspondence from a variety of
sources

R.CCR.1, 4, 6, 7
SL.CCR.2, 3, 10
L.CCR.3, 4, 5, 6
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Strand: Communication
Content Standard 1: Students will process oral, written, and/or visual messages in standard Spanish. (interpretive)
Spanish for Heritage and Native
Speakers I
CMC.1.SHNSI.6
Identify cognates, borrowings,
idiomatic expressions, abbreviations,
and acronyms in context

Spanish for Heritage and Native
Speakers II
CMC.1.SHNSII.6
Use colloquialisms, regionalisms, and
linguistic borrowings
(e.g., coquí, guajolote, palta)

Spanish for Heritage and Native
Speakers III
CMC.1.SHNSIII.6
Differentiate between various accents,
idiomatic expressions, and proverbs

CCSS ELA-Literacy
Alignment
R.CCR.4, 7
SL.CCR.2
L.CCR.3, 4, 5, 7

CMC.1.SHNSI.7
Identify intonation of syllables to
recognize accentuation
(e.g., papa vs. papá, hablo vs. habló)

CMC.1.SHNSII.7
Use intonation of syllables to
recognize accentuation
(e.g., papa vs. papá, hablo vs. habló)

CMC.1.SHNSIII.7
Use intonation of syllables to
recognize accentuation in complex
structures
(e.g., hiato, poetic syllables, adverbs
such as „rápidamente‟)

L.CCR.3, 4
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Strand: Communication
Content Standard 2: Students will interact verbally and/or in writing in standard Spanish. (interpersonal)
Spanish for Heritage and Native
Speakers I
CMC.2.SHNSI.1
Exchange ideas and information about
familiar and routine matters using
appropriate register

Spanish for Heritage and Native
Speakers II
CMC.2.SHNSII.1
Discuss a variety of topics using
appropriate register

Spanish for Heritage and Native
Speakers III
CMC.2.SHNSIII.1
Defend opinions on a variety of topics
in standard Spanish with supporting
evidence

CCSS ELA-Literacy
Alignment
W.CCR.4, 6, 10
SL.CCR.1, 3
L.CCR.3

CMC.2.SHNSI.2
Initiate spontaneous conversation
(e.g., greetings, quick questions)

CMC.2.SHNSII.2
Initiate fluid, spontaneous
conversation using appropriate
register and nonverbal communication

CMC.2.SHNSIII.2
Sustain extended conversation on a
variety of topics

SL.CCR.1, 3
L.CCR.3, 4, 5, 6

CMC.2.SHNSI.3
Correspond in standard Spanish using
appropriate register
(e.g., letter, e-mail)

CMC.2.SHNSII.3
Use written correspondence to
exchange personal viewpoints, ideas,
and opinions on concrete and abstract
topics

CMC.2.SHNSIII.3
Correspond in formal situations using
correct register
(e.g., business letters, resumés)

R.CCR.1
W.CCR.3, 6, 10
L.CCR.3, 5, 6

CMC.2.SHNSI.4
Express feelings, emotions, and
opinions orally and in writing

CMC.2.SHNSII.4
Express detailed feelings, emotions,
and opinions orally and in writing

CMC.2.SHNSIII.4
Use persuasion to advocate a point of
view orally and in writing

R.CCR.1
W.CCR.3, 6, 10
L.CCR.3, 5, 6

CMC.2.SHNSI.5
Discuss historical events through
authentic literary texts

CMC.2.SHNSII.5
Share personal reactions and opinions
about historical events using authentic
literary texts

CMC.2.SHNSIII.5
Substantiate opinions about historical
events through elaboration,
summarization, rephrasing, and
synthesis of ideas in authentic literary
texts

R.CCR.1, 7
SL.CCR.1, 2, 3, 4, 7,
10
L.CCR.3, 4, 5, 6
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Strand: Communication
Content Standard 2: Students will interact verbally and/or in writing in standard Spanish. (interpersonal)
Spanish for Heritage and Native
Speakers I
CMC.2.SHNSI.6
Identify, conjugate, and communicate
present and past tenses in context
 immediate future
 imperfect
 present indicative
 preterite
 progressive

CMC.2.SHNSI.7
Identify skills to exchange information
about unfamiliar topics
(e.g., circumlocution, gestures)
CMC.2.SHNSI.8
Communicate using linguistic,
structural, and grammatical variations
 punctuation
 simple sentence structure
(e.g., subject-verb agreement,
placement)
 spelling
(e.g., accents)
CMC.2.SHNSI.9
Apply numeric concepts in context in
oral and written forms
 cardinal numbers 0+
st
th
 ordinal numbers 1 – 20

Spanish for Heritage and Native
Speakers II
CMC.2.SHNSII.6
Identify, conjugate, and communicate
using appropriate vocabulary, tenses,
and moods
 commands
 conditional
 future
 immediate future
 imperfect
 perfect tenses
 present indicative
 preterite
 progressive tenses
 subjunctive
CMC.2.SHNSII.7
Employ circumlocution skills to
exchange information about unfamiliar
topics

Spanish for Heritage and Native
Speakers III
CMC.2.SHNSIII.6
Communicate using complex
sentences containing appropriate
compound tenses and moods
(e.g., “if” clauses, sequence of tenses)

CCSS ELA-Literacy
Alignment
R.CCR.4, 5
W.CCR.4, 10
SL.CCR.1
L.CCR.3, 4, 5, 6

CMC.2.SHNSIII.7
Employ circumlocution skills to
exchange information about complex
or unfamiliar topics

R.CCR.1, 4
SL.CCR.1
L.CCR.3, 4, 5

CMC.2.SHNSII.8
Communicate using linguistic,
structural, and grammatical variations
 complex sentence structure
 compound sentence structure
 punctuation
 spelling
(e.g., accents)

CMC.2.SHNSIII.8
Communicate using linguistic,
structural, and grammatical variations
 compound-complex sentence
structure
 punctuation
 spelling
(e.g., accents)

R.CCR.5
W.CCR.4, 10
L.CCR.1, 2, 3

The SLE is not appropriate for this
level/course

The SLE is not appropriate for this
level/course

R.CCR.7
L.CCR.3
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Strand: Communication
Content Standard 3: Students will present to an audience of listeners and/or readers in standard Spanish. (presentational)
Spanish for Heritage and Native
Speakers I
CMC.3.SHNSI.1
Write simple formal and informal
compositions on a variety of topics

Spanish for Heritage and Native
Speakers II
CMC.3.SHNSII.1
Write clear, detailed, straight-forward
compositions on a variety of topics

Spanish for Heritage and Native
Speakers III
CMC.3.SHNSIII.1
Formulate well-constructed and
relevant compositions on a variety of
complex topics

CCSS ELA-Literacy
Alignment
W.CCR.1, 4, 6, 10
L.CCR.3, 4, 5, 6

CMC.3.SHNSI.2
Sustain fluid, sequential, straightforward written and/or verbal
presentations on a variety of topics

CMC.3.SHNSII.2
Sustain fluid, sequential, straightforward presentations citing evidence
and relevant examples

CMC.3.SHNSIII.2
Sustain fluid extemporaneous
presentations on complex subjects
citing evidence and relevant examples

W.CCR.1, 4, 6, 10
SL.CCR.1, 3, 5, 6

CMC.3.SHNSI.3
Illustrate various historic events from
Spanish-speaking communities in the
United States and the world

CMC.3.SHNSII.3
Present authentic short literary or
musical works illustrating historic
events in Spanish-speaking
communities in the United States and
the world

CMC.3.SHNSIII.3
Respond in written or spoken standard
Spanish to literary or musical works
which illustrate historic events in
Spanish-speaking communities in the
United States and the world

R.CCR.1, 3
W.CCR.2, 10
SL.CCR.1, 3
L.CCR.3, 6

CMC.3.SHNSI.4
Write a variety of texts using graphic
organizers for pre-writing and rubrics
for peer editing

CMC.3.SHNSII.4
Write short informational/explanatory
or argumentative compositions citing
evidence

CMC.3.SHNSIII.4
Research a complex topic

W.CCR.5, 6, 9, 10
L.CCR.3, 6

CMC.3.SHNSI.5
Produce level-appropriate visual or
multimedia demonstrations with
special characters using available
technology
(e.g., poster, brochure, slideshow,
blog, podcast)

CMC.3.SHNSII.5
Produce level-appropriate visual or
multimedia projects with special
characters using available technology
(e.g., poster, brochure, slideshow,
podcast)

CMC.3.SHNSIII.5
Produce level-appropriate visual or
multimedia projects with special
characters using available technology
(e.g., poster, brochure, slideshow,
video, podcast)

W.CCR.6, 10
SL.CCR.1, 2, 3, 6
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Strand: Communication
Content Standard 3: Students will present to an audience of listeners and/or readers in standard Spanish. (presentational)
Spanish for Heritage and Native
Speakers I
The SLE is not appropriate for this
level/course

Spanish for Heritage and Native
Speakers II
CMC.3.SHNSII.6
Use syntax, orthography, and
pronunciation effectively according to
language development level
 capitalization
 phonetic homonyms
(e.g., ll/y, g/j, s/c/z)
 written accents

Spanish for Heritage and Native
Speakers III
CMC.3.SHNSIII.6
Use syntax, orthography, and
pronunciation effectively according to
language development level
 capitalization
 phonetic homonyms
(e.g., ll/y, g/j, s/c/z)
 written accents
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CCSS ELA-Literacy
Alignment
W.CCR.4
SL.CCR.6
L.CCR.1, 2, 3

Strand: Culture
Content Standard 4: Students will investigate the relationship between the practices and perspectives of the culture studied.
Spanish for Heritage and Native
Speakers I
CLT.4.SHNSI.1
Identify social, historical, and literary
traditions and viewpoints of Spanishspeaking communities found in the
United States and the world

Spanish for Heritage and Native
Speakers II
CLT.4.SHNSII.1
Analyze social, historical, and literary
traditions and viewpoints of Spanishspeaking communities found in the
United States and the world

Spanish for Heritage and Native
Speakers III
CLT.4.SHNSIII.1
Investigate social, historical, and
literary traditions and viewpoints of
Spanish-speaking communities found
in the United States and the world

CCSS ELA-Literacy
Alignment
R.CCR.1, 3, 6
W.CCR.7, 10
SL.CCR.2, 3
L.CCR.3, 6

CLT.4.SHNSI.2
Identify the influence of other cultures
on the language of Spanish-speaking
communities
(e.g., lonche, parquear)

CLT.4.SHNSII.2
Analyze the influence of other cultures
on the language of Spanish-speaking
communities
(e.g., aguacate, almohada, ojalá, vos)

CLT.4.SHNSIII.2
Investigate the influence of other
cultures on the language of Spanishspeaking communities
(e.g., chao/ciao, gua-gua)

R.CCR.1, 3, 4
W.CCR.7, 10
SL.CCR.2, 3
L.CCR.1, 2, 3

CLT.4.SHNSI.3
Identify culturally appropriate
behaviors in a variety of situations
(e.g., verbal and nonverbal greetings,
gestures, customs, expressions)

CLT.4.SHNSII.3
Compare and contrast culturally
appropriate behaviors in a variety of
situations
(e.g., verbal and nonverbal greetings,
gestures, customs, expressions)

CLT.4.SHNSIII.3
Interact using culturally appropriate
behaviors in a variety of situations
(e.g., verbal and nonverbal greetings,
gestures, customs, expressions)

W.CCR.4, 10
SL.CCR.1, 6
L.CCR.1, 2, 3

CLT.4.SHNSI.4
Identify gender roles in history,
literature, and the media in Spanishspeaking communities found in the
United States and the world

CLT.4.SHNSII.4
Analyze gender roles in history,
literature, and the media in Spanishspeaking communities found in the
United States and the world

CLT.4.SHNSIII.4
Evaluate gender roles in history,
literature, and the media in Spanishspeaking communities found in the
United States and the world

R.CCR.1, 3, 6, 7
W.CCR.7, 10
SL.CCR.1, 3
L.CCR.3, 4, 5, 6

CLT.4.SHNSI.5
Discuss unique cultural perspectives
reflected in practices
(e.g., las posadas, La Tomatina,
corridas)

CLT.4.SHNSII.5
Analyze unique cultural perspectives
reflected in practices
(e.g., día de los muertos, cinco de
mayo, independencia)

CLT.4.SHNSIII.5
Evaluate unique cultural perspectives
reflected in practices
(e.g., la Pascua, carnaval, Navidad)

R.CCR.6
W.CCR.1, 2, 3, 4, 7,
10
SL.CCR.1, 2, 3
L.CCR.3, 6
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Strand: Culture
Content Standard 5: Students will investigate the relationship between the products and perspectives of the culture studied.
Spanish for Heritage and Native
Speakers I
CLT.5.SHNSI.1
Identify products and perspectives of
indigenous groups of Spanishspeaking people found in the United
States and the world

Spanish for Heritage and Native
Speakers II
CLT.5.SHNSII.1
Analyze products and perspectives of
indigenous groups of Spanishspeaking people found in the United
States and the world

Spanish for Heritage and Native
Speakers III
CLT.5.SHNSIII.1
Research the influence of products
and perspectives of indigenous groups
of Spanish-speaking people found in
the United States and the world

CCSS ELA-Literacy
Alignment
R.CCR.7
W.CCR.7, 8, 9, 10
SL.CCR.1, 2, 3
L.CCR.5, 6

CLT.5.SHNSI.2
Describe artistic expression of the
Spanish-speaking world
(e.g., visual art, music, dance, plays)

CLT.5.SHNSII.2
Interpret artistic expression of the
Spanish-speaking world
(e.g., visual art, music, dance, plays)

CLT.5.SHNSIII.2
Create original work, in standard
Spanish, if applicable, based on the
arts of Spanish-speaking cultures
(e.g., visual art, drama, music, dance,
plays)

R.CCR.7
W.CCR.4, 7, 8, 9, 10
SL.CCR.1, 2
L.CCR.5, 6

CLT.5.SHNSI.3
Investigate historical contributions of
Spanish-speaking communities to the
rest of the world through literature and
music
(e.g., “Un día de estos” by Gabriel
García Márquez, flamenco)

CLT.5.SHNSII.3
Research historical contributions of
Spanish-speaking communities to the
rest of the world through literature and
music
(e.g., “A Roosevelt” by Ruben Darío,
“Mi caballo mago” by Sabine Ulibarrí,
salsa)

CLT.5.SHNSIII.3
Analyze historical contributions of
Spanish-speaking communities to the
rest of the world through literature and
music
(e.g., “San Manuel Bueno, Mártir” by
Miguel de Unamuno, tango)

R.CCR.1, 3, 6
W.CCR.7, 8, 9, 10
SL.CCR.2, 3
L.CCR.3, 4, 5, 6

CLT.5.SHNSI.4
Discuss the relationship between
environments and products of
Spanish-speaking cultures
(e.g., geography, climate, natural
resources, politics, society, migration)

CLT.5.SHNSII.4
Analyze the relationship between
environments and products of
Spanish-speaking cultures
(e.g., geography, climate, natural
resources, politics, society, migration)

CLT.5.SHNSIII.4
Analyze, in standard Spanish, the
relationship between environments
and products of Spanish-speaking
cultures
(e.g., geography, climate, natural
resources, politics, society, migration)

R.CCR.1, 3, 7
W.CCR.2, 7, 10
SL.CCR.1, 2
L.CCR.6
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Strand: Culture
Content Standard 5: Students will investigate the relationship between the products and perspectives of the culture studied.
Spanish for Heritage and Native
Speakers I
CLT.5.SHNSI.5
Recognize the influence of historical
events and figures on individual and
group perspectives
(e.g., revolutionary movements,
Emiliano Zapata, Simón Bolívar)

Spanish for Heritage and Native
Speakers II
CLT.5.SHNSII.5
Discuss in standard Spanish the
influence of historical events and
figures on individual and group
perspectives
(e.g., revolutionary movements,
Emiliano Zapata, Simón Bolívar)

Spanish for Heritage and Native
Speakers III
CLT.5.SHNSIII.5
Evaluate the influence of historical
events and figures on individual and
group perspectives
(e.g., revolutionary movements,
Emiliano Zapata, Simón Bolívar)

CCSS ELA-Literacy
Alignment
R.CCR.1, 3, 6
W.CCR.7, 10
SL.CCR.2, 3
L.CCR.3, 6

CLT.5.SHNSI.6
Recognize the influence of
contemporary events on individual and
group perspectives
(e.g., elections, immigration)

CLT.5.SHNSII.6
Compare and contrast the influence of
contemporary events on individual and
group perspectives, in standard
Spanish
(e.g., narcotráfico, political asylum)

CLT.5.SHNSIII.6
Evaluate the influence of
contemporary events on individual and
group perspectives, in standard
Spanish
(e.g., human rights, maquiladoras)

R.CCR.1, 3
W.CCR.7, 10
SL.CCR.2, 3
L.CCR.3, 6

CLT.5.SHNSI.7
Describe the geography of Spanishspeaking communities

CLT.5.SHNSII.7
Analyze the impact of geography on
daily life in Spanish-speaking
communities

CLT.5.SHNSIII.7
Investigate the impact of geography on
the economy of Spanish-speaking
communities

W.CCR.2, 10
SL.CCR.1, 2
L.CCR.3, 6

CLT.5.SHNSI.8
Discuss unique cultural perspectives
reflected in products
(e.g., piñata, abanico, mate)

CLT.5.SHNSII.8
Compare and contrast unique cultural
perspectives reflected in products
(e.g.,Virgen de Guadalupe,
luchadores)

CLT.5.SHNSIII.8
Evaluate unique cultural perspectives
reflected in products
(e.g., calaveras de azúcar, maíz,
Popol Vuh)

W.CCR.2, 4, 10
SL.CCR.1, 2, 3
L.CCR.3, 6

CLT.5.SHNSI.9
Recognize facts, informed opinions,
and bias in mass media, multimedia,
and the Internet

CLT.5.SHNSII.9
Discuss the facts, informed opinions,
and bias in mass media, multimedia,
and the Internet

CLT.5.SHNSIII.9
Assess the validity, relevance, and
sufficiency of the evidence in mass
media, multimedia, and the Internet

R.CCR.1, 2, 3, 6, 7, 8
W.CCR.7, 8, 10
SL.CCR.2, 3
L.CCR.3, 4, 5, 6
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Strand: Connections
Content Standard 6: Students will apply the Spanish language to reinforce and expand knowledge of other subject areas.
Spanish for Heritage and Native
Speakers I
CNN.6.SHNSI.1
Identify various pre-Columbian
societies
(e.g., Incas, Aztecs, Taironas,
Muiscas, Taínos, Mayas)

Spanish for Heritage and Native
Speakers II
CNN.6.SHNSII.1
Investigate various aspects of preColumbian societies
(e.g., social structure, architecture)

Spanish for Heritage and Native
Speakers III
CNN.6.SHNSIII.1
Make connections between preColumbian societies and modern
indigenous communities

CCSS ELA-Literacy
Alignment
R.CCR.1, 7, 10
L.CCR.6

CNN.6.SHNSI.2
Identify various modern Spanishspeaking communities in the United
States and the world

CNN.6.SHNSII.2
Investigate various aspects of modern
Spanish-speaking communities in the
United States and the world
(e.g., dance, education, family)

CNN.6.SHNSIII.2
Make connections between modern
Spanish-speaking communities in the
United States, the world, and preColumbian communities

R.CCR.1, 7, 10
L.CCR.6

CNN.6.SHNSI.3
Identify examples of artistic expression
in Spanish-speaking communities
(e.g., dance, music, art, film/video)

CNN.6.SHNSII.3
Compare and contrast examples of
artistic expression representative of
Spanish-speaking communities
(e.g., art, dance, music, film/video)

CNN.6.SHNSIII.3
Create original examples of artistic
expression representative of Spanishspeaking communities, using available
technology
(e.g., art, music, dance, film/video)

R.CCR.1, 7
L.CCR.6

CNN.6.SHNSI.4
Identify authentic games and sports

CNN.6.SHNSII.4
Participate in authentic games and
sports

CNN.6.SHNSIII.4
Make connections between authentic
games and sports and their origins

L.CCR.6

CNN.6.SHNSI.5
Identify authentic research sources in
various disciplines

CNN.6.SHNSII.5
Evaluate the credibility and accuracy
of authentic research sources in
various disciplines

CNN.6.SHNSIII.5
Gather and utilize information from
credible authentic research sources in
various disciplines

R.CCR.8
W.CCR.7, 9, 10
L.CCR.5, 6

CNN.6.SHNSI.6
Recognize the dialects of various
geographical regions

The SLE is not appropriate for this
level/course

The SLE is not appropriate for this
level/course

L.CCR.3, 4, 5, 6
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Strand: Connections
Content Standard 7: Students will recognize the distinctive contributions of the language and cultures of the Spanish-speaking world.
Spanish for Heritage and Native
Speakers I
CNN.7.SHNSI.1
Recognize the influence of notable
Spanish speakers
(e.g., Sonia Sotomayor, Carlos Slim,
Eva Perón, Diego Rivera)

Spanish for Heritage and Native
Speakers II
CNN.7.SHNSII.1
Investigate the influences of notable
Spanish speakers
(e.g., Fidel Castro, Jorge Ramos,
Salma Hayek)

Spanish for Heritage and Native
Speakers III
CNN.7.SHNSIII.1
Analyze the influence of notable
Spanish speakers
(e.g., Isabel Allende, Pope Francis,
Shakira)

CCSS ELA-Literacy
Alignment
W.CCR.1, 2, 7, 10
L.CCR.6

CNN.7.SHNSI.2
Identify regions/countries where
Spanish is the predominant or official
language

CNN.7.SHNSII.2
Investigate the spread of Spanish
language and culture from the Iberian
peninsula

CNN.7.SHNSIII.2
Analyze causes and effects of the
spread of Spanish language and
culture

R.CCR.1, 2, 3, 6
W.CCR.1, 3, 7, 10
L.CCR.6

CNN.7.SHNSI.3
Identify superstitions and legends
(e.g., Chupacabra, Siguanaba, Yerba
Mate, el duende)

CNN.7.SHNSII.3
Compare and contrast superstitions
and legends to those of the United
States
(e.g., breaking a mirror, mal de ojo, La
Llorona, Headless Horseman)

CNN.7.SHNSIII.3
Analyze modern views of superstitions
and legends, which influence daily life
(e.g., New Year‟s traditions, “limpias”)

R.CCR.7
W.CCR.4, 10
L.CCR.5, 6

CNN.7.SHNSI.4
Identify political systems found in the
United States and the Spanishspeaking world
(e.g., democracy, monarchy)

CNN.7.SHNSII.4
Compare and contrast political
systems of Spanish-speaking
countries to those of the United States
(e.g., laws protecting citizens‟ rights,
naturalization)

CNN.7.SHNSIII.4
Analyze the effects of political systems
found in the United States and the
Spanish-speaking world on daily life
(e.g., mordidas, los desaparecidos,
socialized health care)

W.CCR.1, 2, 7, 10
L.CCR.6
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Strand: Connections
Content Standard 7: Students will recognize the distinctive contributions of the language and cultures of the Spanish-speaking world.
Spanish for Heritage and Native
Speakers I
CNN.7.SHNSI.5
Analyze, in standard Spanish using
authentic Spanish sources, the
influence of the United States as
viewed by various Spanish-speaking
peoples
(e.g., literary viewpoints, political
policies, stereotypes)

Spanish for Heritage and Native
Speakers II
CNN.7.SHNSII.5
Analyze, in standard Spanish using
authentic sources, the
interdependence that exists between
the Spanish-speaking cultures and the
world
(e.g., imports/exports, natural
resources, medicine)

Spanish for Heritage and Native
Speakers III
CNN.7.SHNSIII.5
Discuss, in standard Spanish using
authentic sources, the political and
economic implications of the
interdependence that exists between
the Spanish-speaking cultures and the
world
(e.g., imports/exports, natural
resources, medicine)

CCSS ELA-Literacy
Alignment
R.CCR.1, 7, 9
W.CCR.1, 2, 4, 7, 8,
9, 10
L.CCR.6

CNN.7.SHNSI.6
Identify products of Spanish-speaking
cultures that are found in other
cultures
(e.g., piñata, chocolate, sugar cane,
coffee, the arts)

CNN.7.SHNSII.6
Investigate the contribution of products
to other cultures
(e.g., piñata, chocolate, sugar cane,
coffee, the arts)

CNN.7.SHNSIII.6
Evaluate the assimilation of products
of Spanish-speaking cultures into
other cultures
(e.g., piñata, chocolate, sugar cane,
coffee, the arts)

L.CCR.6
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Strand: Comparisons
Content Standard 8: Students will explain the similarities and differences between the Spanish language and the students‟ primary
language.
Spanish for Heritage and Native
Speakers I
CMP.8.SHNSI.1
Identify idioms, regionalisms, and
colloquialisms from various Spanishspeaking countries

Spanish for Heritage and Native
Speakers II
CMP.8.SHNSII.1
Compare and contrast idioms,
regionalisms, colloquialisms, and
proverbs from various Spanishspeaking countries

Spanish for Heritage and Native
Speakers III
CMP.8.SHNSIII.1
Research the origins of various idioms,
regionalisms, colloquialisms, and
proverbs

CCSS ELA-Literacy
Alignment
R.CCR.4, 9
L.CCR.3, 4, 5

CMP.8.SHNSI.2
Identify different dialects and
pronunciations used in Spanishspeaking countries and the United
States

CMP.8.SHNSII.2
Classify dialects, pitch, and intonation
used in Spanish-speaking countries
and the United States

CMP.8.SHNSIII.2
Research the origins of various
dialects, pitch, and intonation

R.CCR.9
L.CCR.3, 4, 5

CMP.8.SHNSI.3
Identify indigenous languages of
Spanish-speaking countries

CMP.8.SHNSII.3
Identify the influence of indigenous
languages of Spanish-speaking
countries on modern Spanish

CMP.8.SHNSIII.3
Research storytelling traditions of
indigenous peoples
(e.g., hieroglyphics, quipu)

R.CCR.1, 3

CMP.8.SHNSI.4
Identify Anglicisms, false cognates,
and code switching
(e.g., parquear, asistir/atender)

CMP.8.SHNSII.4
Investigate the various effects of
Anglicisms in Spanish-speaking
countries

CMP.8.SHNSIII.4
Use Anglicisms and false cognates
correctly in appropriate context

R.CCR.4, 9
W.CCR.4, 10
SL.CCR.1
L.CCR.3, 4
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Strand: Comparisons
Content Standard 9: Students will explain the similarities and differences between the cultures of the Spanish-speaking world and the
students‟ native culture.
Spanish for Heritage and Native
Speakers I
CMP.9.SHNSI.1
Recognize cultural traditions and
celebrations of Spanish-speaking
communities
(e.g., visual arts, music, dance, food)

Spanish for Heritage and Native
Speakers II
CMP.9.SHNSII.1
Investigate cultural traditions and
celebrations of Spanish-speaking
communities
(e.g., visual arts, music, dance, food)

Spanish for Heritage and Native
Speakers III
CMP.9.SHNSIII.1
Recreate cultural traditions and
celebrations of Spanish-speaking
communities
(e.g., visual arts, music, dance, food)

CCSS ELA-Literacy
Alignment
R.CCR.7
W.CCR.2, 4, 7, 8, 9,
10
SL.CCR.1, 2, 3
L.CCR.6

CMP.9.SHNSI.2
Recognize social and religious beliefs
and views of Spanish-speaking
communities
(e.g., social hierarchy, religion)

CMP.9.SHNSII.2
Investigate social and religious beliefs
and views of Spanish-speaking
communities
(e.g., social hierarchy, religion)

CMP.9.SHNSIII.2
Compare and contrast personal
viewpoints on controversial issues to
viewpoints within the Spanishspeaking communities

R.CCR.7,
W.CCR.1, 2, 4, 7, 8,
9, 10
SL.CCR.1, 2, 3
L.CCR.6

CMP.9.SHNSI.3
Identify social conventions
(e.g., meeting new people, dating,
school, employment, transportation)

CMP.9.SHNSII.3
Compare social conventions of other
Spanish-speaking communities to the
students‟ community
(e.g., meeting new people, dating,
school, employment, transportation)

CMP.9.SHNSIII.3
Compare familiar social systems to
social systems of Spanish-speaking
communities
(e.g., education, economy, politics, the
arts)

L.CCR.6
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Strand: Communities
Content Standard 10: Students will examine ways to use Spanish personally and professionally.
Spanish for Heritage and Native
Speakers I
CMN.10.SHNSI.1
Identify local businesses and/or media
in Spanish-speaking communities

Spanish for Heritage and Native
Speakers II
CMN.10.SHNSII.1
Explain the role of businesses and
media in Spanish speaking
communities, using available
technology as appropriate

Spanish for Heritage and Native
Speakers III
CMN.10.SHNSIII.1
Examine the role of businesses and
media in Spanish-speaking
communities, using available
technology as appropriate

CCSS ELA-Literacy
Alignment
R.CCR.7
W.CCR.2, 3, 4, 5, 6,
7, 8
SL.CCR.2, 4, 5
L.CCR.6

CMN.10.SHNSI.2
Use Spanish language skills in the
classroom, using available technology
as appropriate

CMN.10.SHNSII.2
Identify ways to use Spanish language
skills in the community and beyond,
using available technology as
appropriate

CMN.10.SHNSIII.2
Explain the use of Spanish language
skills in the community and beyond,
using available technology as
appropriate

W.CCR.1, 4, 6, 10
SL.CCR.1, 2, 3
L.CCR.5, 6

CMN.10.SHNSI.3
Identify organizations that support
Spanish-speaking communities

CMN.10.SHNSII.3
Investigate contributions from local
and national Spanish-speaking leaders
and organizations

CMN.10.SHNSIII.3
Explain ways that service
organizations support Spanishspeaking communities within the
United States and globally

R.CCR.7
W.CCR.7, 8

CMN.10.SHNSI.4
Identify authentic activities within the
local Spanish-speaking communities
(e.g., sports, games, travel, media,
music)

CMN.10.SHNSII.4
Discuss authentic activities within the
local Spanish-speaking communities
(e.g., sports, games, travel, media,
music)

CMN.10.SHNSIII.4
Simulate authentic activities
representative of Spanish-speaking
communities
(e.g., carnival, multicultural festival)

R.CCR.7
W.CCR.7, 8
SL.CCR.1, 2

CMN.10.SHNSI.5
Identify available Spanish literature
(e.g., informational brochures, official
documents, library resources)

CMN.10.SHNSII.5
Discuss available Spanish literature
(e.g., informational brochures, official
documents, library resources)

CMN.10.SHNSIII.5
Assess the need for Spanish literature
within the local community
(e.g., brochures for newcomers in the
school or community, children‟s books,
Spanish language maps)

R.CCR.7
W.CCR.7, 8
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Strand: Communities
Content Standard 10: Students will examine ways to use Spanish personally and professionally.
Spanish for Heritage and Native
Speakers I
CMN.10.SHNSI.6
Identify ways to communicate and/or
collaborate with speakers of the
Spanish language
(e.g., pen pals, e-pals, audio
recordings, video recordings)

Spanish for Heritage and Native
Speakers II
CMN.10.SHNSII.6
Compare ways to communicate and/or
collaborate with speakers of the
Spanish language

Spanish for Heritage and Native
Speakers III
CMN.10.SHNSIII.6
Examine purposes for communicating
and/or collaborating with speakers of
the Spanish language

CCSS ELA-Literacy
Alignment
R.CCR.1, 7
SL.CCR.1, 2, 3
L.CCR.3, 5, 6

CMN.10.SHNSI.7
Explore personal occupation
opportunities available in which
Spanish language abilities are
beneficial
(e.g., career requirements, educational
plan)

CMN.10.SHNSII.7
Investigate occupations within the
local community in which Spanishlanguage abilities are beneficial
(e.g., interview a Spanish-speaking
community member about his/her
occupation)

CMN.10.SHNSIII.7
Research occupation-specific
vocabulary related to personal career
goals
(e.g., role-play careers, presentations,
mock employment interview)

R.CCR.1, 7
L.CCR.3, 5, 6
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Glossary for Spanish for Heritage and Native Speakers I-III
Adapted text

Anglicism
Authentic

Blog
Borrowing
Circumlocution
Code switching
Cognate

Colloquialism
Contextualized
Convention
Dialect
E-pal
False cognate
Fluid
Hiato
Idiom or Idiomatic
expression
Indigenous
Intonation
Literary style
Mood
Orthography
Perspective
Phonetic
Pitch

Printed, non-print, or digital material, source, or medium in the target language, not necessarily from a country or culture
where the target language is spoken; may include translations or materials modified, created, or simplified to meet a
specific educational purpose
A word in the target language adapted from English
Original; without modification; having an undisputed, genuine origin; designed by native speakers for native speakers;
authentic materials, sources, or texts are those that have been developed specifically for native speakers, including print,
audio and visual materials; representative of the real world
An online journal; literally, a web log
A word or phrase adopted from one language into another with no significant change in spelling or pronunciation
A communicative strategy that is used to describe or talk around a concept or action when the exact word is not known
(e.g., “the thing that stops a car” for “brakes”)
Alternate use of two or more languages or varieties of language, especially within the same discourse
A word from different languages that sounds or looks similar and has a similar meaning, typically evolved from a
common origin
(e.g., fabuloso, libertad)
A word or phrase unique to a geographic region, culture, or subculture
Print and non-print materials, sources, or media that help students easily make connections and infer meaning
A symbol, theme, motif, or archetype
Distinct differences of a language which are characteristic of a particular group of the language‟s speakers
Similar to pen pal except that communication takes place using electronic media
A word that looks and sounds similar to a word in more than one language but does not have the same meaning
Natural-sounding, smooth-flowing
In Spanish, two vowels are separated into different syllables
(e.g., baúl, caos)
An expression which functions as a single unit and whose meaning cannot be translated word for word; a group of words
that means something other than the literal translation
Originating in and characteristic of a particular region or country; native to a region
(e.g., the plants indigenous to Argentina; the indigenous peoples of Guatemala)
The use of vocal inflections or pitch to contribute to meaning; the pattern or melody of pitch that changes in connected
speech, especially the pitch pattern which distinguishes kinds of sentences or speakers of different languages
Characteristics of a work that reflect the author‟s distinctive way of writing; an author‟s use of language, its effects, and
its appropriateness to the author‟s intent and theme
A characteristic of a verb that refers to how the writer or speaker presents ideas (indicative, imperative, subjunctive)
The correct use of writing, symbols, and spelling
An attitude or worldview associated with a particular culture or cultures; a traditional idea, attitude, meaning, or value of
members of that society
Pertaining to the system of sound-letter relationships used in reading and writing, which begins with the understanding
that each letter or grapheme of the alphabet stands for one or more sounds or phonemes
The degree to which a sound has a high or low quality

19
Spanish for Heritage and Native Speakers I-III: Glossary
Foreign Languages Curriculum Framework
Arkansas Department of Education
Revised 2013

Glossary for Spanish for Heritage and Native Speakers I-III
Podcast
Practice
Product
Regionalism
Register
Standard Spanish
Syntax
Tense

An auditory or visual electronic file available via the Internet
A pattern of behavior accepted by a society; knowledge of what to do, when, and where
A concrete (tangible) or abstract (intangible) cultural element of a society
A variation in speech or writing based on the particular area from which a speaker comes; the variation may occur with
respect to pronunciation, vocabulary, or syntax
A manner of addressing another according to the title, relationship, or social situation
Spanish language that follows the grammatical and structural rules that have been recognized by the Real Academia
Española
The order of words required to make grammatically correct sentences
A characteristic of a verb that indicates the time of the action or state of being that a verb expresses
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Latin I - II
Foreign Languages
Curriculum Framework
Revised 2013

Course Title:
Course/Unit Credit:
Course Number:
Teacher Licensure:
Grades:
Prerequisites:

Latin I - II
1 per course
Latin I: 445000
Latin II: 445010
Please refer to the Course Code Management System (https://adedata.arkansas.gov/ccms/) for current licensure codes.
9-12
There is no prerequisite for Latin I. Students must successfully complete Latin I before entering Latin II.
Latin I - II

Latin I provides an introduction to the language, history, and culture of the ancient Romans. Basic instruction in grammar, vocabulary, and syntax
prepares the student for reading and discussing selected works by ancient Roman authors. Latin II continues the introduction to classical Latin
with additional instruction in vocabulary, grammar, and more complex syntax. Reading and translating selections from ancient works builds
comprehension ability. The Latin II course includes advanced discussions of Greco-Roman life and culture. The courses are defined by the
content standards of the Arkansas Foreign Languages Curriculum Framework for Latin I - II and include applications, problem solving, higherorder thinking skills, and performance-based, open-ended assessments with rubrics. Arkansas Department of Education approval is not required.
Strand
Content Standard
Communication
1. Students will read, understand, and translate Latin. (interpretive)
2. Students will use spoken and/or written responses as part of the language learning process. (interpersonal)
3. Students will present to an audience of listeners and/or readers in Latin. (presentational)
Culture
4. Students will investigate the practices of Greco-Roman culture.
5. Students will investigate the products of Greco-Roman culture.
6. Students will investigate the perspectives of Greco-Roman culture.
Connections
7. Students will reinforce and further their knowledge of other disciplines through the study of Latin.
8. Students will expand their knowledge of the modern world through the reading of Latin and study of Greco-Roman culture.
Comparisons
9. Students will explain the similarities and differences between the Latin language and the English language.
10. Students will explain the similarities and differences between Greco-Roman culture and their own culture.
Communities
11. Students will use knowledge of Latin and Greek in a multilingual world.
12. Students will use knowledge of Greco-Roman culture in a world of diverse cultures.
Notes:
1. The three standards within the communication strand are designated as interpretive, interpersonal, or presentational. These classifications
refer to the three modes of communication recognized in the 2012 edition of the “Performance Descriptors for Language Learners”
promulgated by the American Council on the Teaching of Foreign Languages (ACTFL).
2. Words that appear in italics within this document are defined in the glossary.
3. All items in a bulleted list are required to be taught.
4. The examples given (e.g.,) are suggestions to guide the instructor.
5. Common Core State Standards (CCSS) alignment key, R.CCR.1 = Reading.College and Career Ready Anchor Standard.1
1
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Strand: Communication
Content Standard 1: Students will read, understand, and translate Latin. (interpretive)
Latin I
CMC.1.LI.1
Interpret passages appropriate to level of study

Latin II
CMC.1.LII.1
Translate passages of Latin adapted from
original authors

CCSS ELA-Literacy Alignment
R.CCR.1, 2, 4

CMC.1.LI.2
Recognize the phonics of Latin

CMC.1.LII.2
Explain the conventions of Latin grammar
through parsing

L.CCR.3

CMC.1.LI.3
Recognize simple questions, statements, and
commands

The SLE is not appropriate for this level/course

SL.CCR.1
L.CCR.1, 2, 3, 4

CMC.1.LI.4
Interpret vocabulary, inflections, and syntax
appropriate to level of study
 conjugations
 declensions

CMC.1.LII.4
Interpret vocabulary, inflections, and syntax
appropriate to level of study

L.CCR.1, 2, 3, 4, 5, 6

The SLE is not appropriate for this level/course

CMC.1.LII.5
Interpret the meaning of written passages

R.CCR.1, 2, 4
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Strand: Communication
Content Standard 2: Students will use spoken and/or written responses as part of the language learning process. (interpersonal)
Latin I
CMC.2.LI.1
Respond to questions, statements, and
commands

Latin II
CMC.2.LII.1
Respond to questions, statements, commands,
and other stimuli

CCSS ELA-Literacy Alignment
SL.CCR.1, 2, 3

CMC.2.LI.2
Use vocabulary, inflection, and syntax
(e.g., word games, board drills)

CMC.2.LII.2
Use vocabulary, inflection, and syntax
appropriate to the level of study
 conjugations
 declensions

L.CCR.1, 2, 3, 4, 5, 6

CMC.2.LI.3
Write basic phrases and simple sentences

CMC.2.LII.3
Write phrases and sentences
(e.g., board drills, word games, puzzles)

W.CCR.4

The SLE is not appropriate for this level/course

CMC.2.LII.4
Respond to open-ended questions

SL.CCR.1, 2, 3
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Strand: Communication
Content Standard 3: Students will present to an audience of listeners and/or readers in Latin. (presentational)
Latin I
CMC.3.LI.1
Read aloud with accurate pronunciation

Latin II
CMC.3.LII.1
Read more complex texts aloud with accurate
pronunciation

CCSS ELA-Literacy Alignment
L.CCR.1, 2, 4, 5

CMC.3.LI.2
Compose basic phrases and simple sentences

CMC.3.LII.2
Compose complex phrases and compound
sentences

W.CCR.1, 2, 3, 4, 5, 7, 10
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Strand: Culture
Content Standard 4: Students will investigate the practices of Greco-Roman culture.
Latin I
CLT.4.LI.1
Identify social, geographical, and historical
factors that influenced daily routines and
cultural practices
(e.g., wars, geological changes)

Latin II
CLT.4.LII.1
Explain social, geographical, and historical
factors that influenced daily routines and past
and present cultural practices
(e.g., wars, religions, geological changes)

CCSS ELA-Literacy Alignment
R.CCR.1, 2, 4, 6, 7, 9, 10
W.CCR.1, 2, 4, 6, 7, 8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5, 6

CLT.4.LI.2
Identify influences of Greco-Roman culture on
modern civilization
(e.g., democracy, funeral games, Olympic
Games, chariot games, NASCAR)

CLT.4.LII.2
Investigate influences of the Greco-Roman
empire on modern civilization
(e.g., democracy, funeral games, Olympic
Games, chariot games, NASCAR)

R.CCR.1, 2, 4, 7, 9, 10
W.CCR.1, 2, 4, 6, 7, 8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5, 6

CLT.4.LI.3
Recognize common words, phrases, mottos,
or idioms that reflect Greco-Roman culture

CLT.4.LII.3
Interpret common words, phrases, mottos, or
idioms that reflect Greco-Roman culture

R.CCR.1, 2, 3, 4, 5
W.CCR.3, 8
SL.CCR.1, 3
L.CCR.5

CLT.4.LI.4
Recognize gestures and behaviors appropriate
to Greco-Roman culture
(e.g., amusements, Roman baths, social
hierarchy)

CLT.4.LII.4
Explain gestures and behaviors appropriate to
Greco-Roman culture
(e.g., amusements, Roman baths, social
hierarchy)

R.CCR.1, 2, 4, 7, 9, 10
W.CCR.1, 2, 4, 6, 7, 8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5, 6
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Strand: Culture
Content Standard 5: Students will investigate the products of Greco-Roman culture.
Latin I
CLT.5.LI.1
Identify objects, images, products, and
symbols of Greco-Roman culture
(e.g., architecture, sculpture, mosaics)

Latin II
CLT.5.LII.1
Categorize objects, images, products, and
symbols of Greco-Roman culture
(e.g., plumbing, concrete, sculpture,
architecture, mosaics)

CCSS ELA-Literacy Alignment
R.CCR.1, 2, 4, 6, 7, 9, 10
W.CCR.1, 2, 4, 6, 7, 8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5, 6

CLT.5.LI.2
Identify influences of Greco-Roman culture on
modern civilization
(e.g., plumbing, concrete, sculpture, mosaics)

CLT.5.LII.2
Investigate influences of Greco-Roman culture
on modern civilization
(e.g., plumbing, concrete)

R.CCR.1, 2, 4, 6, 7, 9, 10
W.CCR.1, 2, 4, 6, 7, 8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5, 6

CLT.5.LI.3
Describe the philosophy, literature, art, and
religion of Greco-Roman culture
(e.g., mythology, Socratic method)

CLT.5.LII.3
Discuss the development of philosophy,
literature, art, and religion of Greco-Roman
culture
(e.g., mythology, Socratic method)

R.CCR.1, 2, 6, 7, 9, 10
W.CCR.2, 6, 7, 8, 10
SL.CCR.2, 4
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Strand: Culture
Content Standard 6: Students will investigate the perspectives of Greco-Roman culture.
Latin I
CLT.6.LI.1
Identify cultural perspectives of Greco-Roman
culture

Latin II
CLT.6.LII.1
Describe cultural perspectives of GrecoRoman culture

CCSS ELA-Literacy Alignment
R.CCR.1, 2, 4, 6, 7, 9, 10
W.CCR.1, 2, 4, 6, 7, 8, 9, 10
SL.CCR.1, 2, 4, 5, 6
L.CCR.1, 2, 3, 4, 5, 6

CLT.6.LI.2
Identify common generalizations about GrecoRoman culture
(e.g., rituals, gender roles, superstitions,
politics, slavery)

CLT.6.LII.2
Discuss common generalizations about GrecoRoman culture
(e.g., rituals, gender roles, superstitions,
politics, slavery)

R.CCR.1, 2, 3, 4, 5, 6, 7, 8, 9, 10
W.CCR.2, 6, 8
SL.CCR.2, 3
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Strand: Connections
Content Standard 7: Students will reinforce and further their knowledge of other disciplines through the study of Latin.
Latin I
CNN.7.LI.1
Identify Latin words used in specialized
vocabulary in other disciplines
(e.g., English, foreign languages, math, social
science, history, science, technology, fine arts)

Latin II
CNN.7.LII.1
Apply knowledge of Latin in understanding
specialized vocabulary in other disciplines
(e.g., English, foreign languages, math, social
science, history, science, technology, fine arts)

CCSS ELA-Literacy Alignment
R.CCR.4
L.CCR.3, 4, 5, 6

CNN.7.LI.2
Discuss how the language skills learned in the
study of Latin apply in other content areas

CNN.7.LII.2
Apply the language skills learned in the study
of Latin to other content areas

R.CCR.1, 3, 4, 5, 7, 8, 10
SL.CCR.3, 4
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Strand: Connections
Content Standard 8: Students will expand their knowledge of the modern world through the reading of Latin and study of Greco-Roman
culture.
Latin I
CNN.8.LI.1
Recognize plots and themes of Greco-Roman
myths in the literature of other cultures

Latin II
CNN.8.LII.1
Analyze plots and themes of Greco-Roman
myths in the literature of other cultures

CCSS ELA-Literacy Alignment
R.CCR.2, 3, 6, 7
W.CCR.7, 8
SL.CCR.2, 3
L.CCR.3, 4

CNN.8.LI.2
Discuss the geography and political
boundaries of the Greco-Roman world

CNN.8.LII.2
Compare and contrast the geography and
political boundaries of the Greco-Roman world
with those of the modern world

R.CCR.1, 2, 3, 6, 7, 10
W.CCR.3, 6, 7, 8, 9
SL.CCR.1, 2, 3
L.CCR.3, 5

CNN.8.LI.3
Discuss the social and political systems of the
Greco-Roman world

CNN.8.LII.3
Compare and contrast the social and political
systems of the Greco-Roman world with those
of the modern world

R.CCR.1, 2, 3, 6, 7, 10
W.CCR.3, 6, 7, 8, 9
SL.CCR.1, 2, 3
L.CCR.3, 5

CNN.8.LI.4
Discuss literature and the arts of GrecoRoman culture

CNN.8.LII.4
Compare and contrast literature and the arts of
Greco-Roman culture with those of the modern
world

R.CCR.2, 6, 7, 10
W.CCR.2, 6, 7, 8, 9
SL.CCR.1, 2, 4
L.CCR.5, 6

CNN.8.LI.5
Research topics pertaining to Greco-Roman
culture using available technology

CNN.8.LII.5
Research complex topics pertaining to GrecoRoman culture using available technology

R.CCR.7
W.CCR.6, 7, 8
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Strand: Comparisons
Content Standard 9: Students will explain the similarities and differences between the Latin language and the English language.
Latin I
CMP.9.LI.1
Recognize cognates/derivatives

Latin II
CMP.9.LII.1
Use cognates/derivatives correctly in spoken
or written Latin

CCSS ELA-Literacy Alignment
R.CCR.1, 4, 5
L.CCR.3, 4

CMP.9.LI.2
Recognize basic idiomatic expressions

CMP.9.LII.2
Use idiomatic expressions correctly in spoken
or written Latin

R.CCR.1, 2, 3, 4, 5
W.CCR.3, 8
SL.CCR.1, 3
L.CCR.5

CMP.9.LI.3
Recognize differences in basic language
structures of Latin and English

CMP.9.LII.3
Compare language structures in Latin to
English

R.CCR.2, 4
SL.CCR.5
L.CCR.1, 2, 3

CMP.9.LI.4
Recognize authentic simple forms of address
in a variety of familiar situations
(e.g., vocative case)

CMP.9.LII.4
Compare forms of address in a variety of
familiar situations
(e.g., vocative case)

R.CCR.1, 4, 5, 6, 9
W.CCR.4
SL.CCR.1, 3
L.CCR.1, 3

CMP.9.LI.5
Examine the writing systems of Latin and
English

CMP.9.LII.5
Compare and contrast the writing systems of
Latin and English

R.CCR.4, 10
L.CCR.1, 2
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Strand: Comparisons
Content Standard 10: Students will explain the similarities and differences between Greco-Roman culture and their own culture.
Latin I
CMP.10.LI.1
Identify daily living patterns of Greco-Roman
culture and modern cultures
(e.g., food, mealtimes, transportation,
shopping, nonverbal communication,
greetings)

Latin II
CMP.10.LII.1
Compare daily living patterns of Greco-Roman
culture to modern cultures
(e.g., food, mealtimes, cooking, transportation,
shopping, nonverbal communication,
greetings)

CCSS ELA-Literacy Alignment
R.CCR.1, 2, 3, 4, 5, 6, 7, 8, 9, 10
W.CCR.7, 8, 9
SL.CCR.1, 2, 3, 5
L.CCR.1, 2, 3, 4, 5, 6

CMP.10.LI.2
Examine holidays and celebrations unique to
Greco-Roman culture

CMP.10.LII.2
Compare and contrast holidays and
celebrations unique to Greco-Roman culture
with those of the modern world

R.CCR.1, 2, 3, 4, 5, 6, 7, 8, 9, 10
W.CCR.7, 8, 9
SL.CCR.1, 2, 3, 5
L.CCR.1, 2, 3, 4, 5, 6
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Strand: Communities
Content Standard 11: Students will use knowledge of Latin and Greek in a multilingual world.
Latin I
CMN.11.LI.1
Identify ways to use knowledge of Latin in
studying English or other languages

Latin II
CMN.11.LII.1
Apply knowledge of Latin in studying English
or other languages

CCSS ELA-Literacy Alignment
R.CCR.1, 3, 7
W.CCR.2, 6, 7, 8
SL.CCR.4, 5
L.CCR.1, 2, 6

CMN.11.LI.2
Identify Latin words and expressions used in
the community
(e.g., medicine, law, music, advertising)

CMN.11.LII.2
Interpret Latin words and expressions used in
the community
(e.g., medicine, law, music, advertising)

R.CCR.3, 4, 7, 9, 10
W.CCR.7, 8, 9
SL.CCR.2, 5
L.CCR.1, 3, 4, 6

CMN.11.LI.3
Communicate with other language learners

CMN.11.LII.3
Apply knowledge of Latin in communicating
with other language learners

R.CCR.1, 3, 7
W.CCR.2, 6, 7, 8
SL.CCR.4, 5
L.CCR.1, 2, 6
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Strand: Communities
Content Standard 12: Students will use knowledge of Greco-Roman culture in a world of diverse cultures.
Latin I
CMN.12.LI.1
Identify activities of Greco-Roman culture that
exist in the modern world
(e.g., Olympic games, festivals, elections)

Latin II
CMN.12.LII.1
Discuss activities of Greco-Roman culture that
exist in the modern world
(e.g., Olympic games, festivals, elections)

CCSS ELA-Literacy Alignment
R.CCR.1, 2, 7, 8, 9, 10
W.CCR.3, 4, 5, 6
SL.CCR.1, 2, 3, 5, 6
L.CCR.6

CMN.12.LI.2
Identify the influence of Greco-Roman culture
in personal and professional life

CMN.12.LII.2
Discuss the influence of Greco-Roman culture
in personal and professional life

R.CCR.1, 2, 7, 8, 9, 10
W.CCR.3, 4, 5, 6
SL.CCR.1, 2, 3, 5, 6
L.CCR.6
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Glossary for Latin I-II
Cognate
Conjugation
Convention
Declension
Derivative
Idiom or idiomatic
expression
Inflection
Parsing
Perspective
Practice
Product
Syntax
Vocative case

A word or phrase descended or borrowed from Latin
(e.g., campus = field)
In Latin, division of verbs into four groups based on the infinitive ending
A symbol, theme, motif, or archetype
Division of nouns into groups based on genitive singular form
A word formed from an existing word, base, or root; in Latin, a word or family of words which have the same Latin base
(e.g., deduce = de + ducere ;conduct = cum + ducere, induct = in + ducere)
An expression which functions as a single unit and whose meaning cannot be translated word for word; groups of words
that mean something other than their literal translation
Ways words change in context
(e.g., declensions, conjugations)
In Latin, to give the gender, number, case, and declension for nouns, adjectives, and pronouns; to give tense, person,
number, voice, mood, and conjugation in verbs; to give applicable explanations for all other words
An attitude or worldview associated with a particular culture or cultures; traditional ideas, attitudes, meanings, and values
of members of that society
A pattern of behavior accepted by a society; knowledge of what to do, when, and where
A concrete (tangible) or abstract (intangible) cultural element of a society
Order of words required to make grammatically correct sentences
Latin case of address; uses second person only
(e.g., “Et tu, Brute?”)
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ARKANSAS DEPARTMENT OF EDUCATION RULES GOVERNING
HOW TO MEET THE NEEDS OF CHILDREN WITH DYSLEXIA
1.00 PURPOSE
1.00 These rules shall be known as the Arkansas Department of Education
Rules Governing How to Meet the Needs of Children With Dyslexia
1.01 The purpose of these rules is to establish guidelines for early screening
and intervention to meet the educational needs of students with
dyslexia.
2.00 AUTHORITY
2.01 The Arkansas Department of Education (ADE) promulgated these rules
pursuant to the authority granted to it by Act 1294 of 2013 and Ark.
Code Ann. §§ 6-11-105 et seq. and 25-15-201 et seq.
3.00 DEFINITIONS
3.01

Dyslexia means a specific learning disability that is
3.01.1 Neurological in origin;
3.01.2 Characterized by difficulties with accurate and fluent word
recognition and poor spelling and decoding abilities that
typically result from a deficit in the phonological component
of language; and
3.01.3 Often unexpected in relation to other cognitive abilities.

3.02 Dyslexia therapist means a professional who has completed training
and obtained certification in dyslexia therapy from a dyslexia therapy
training program approved by the ADE.
3.03

The terms “dyslexia therapy” and “therapeutic services” mean an
appropriate specialized dyslexia instructional program that is
3.03.1 Delivered by a dyslexia therapist;
3.03.2 Explicit, direct instruction;
3.03.3 Systematic, multi-sensory, and research based;
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3.03.4 Offered in a small group setting to teach students the
components of reading instruction including without
limitation:
3.03.4.1 Phonemic awareness to enable a student to detect,
segment, blend, and manipulate sounds in spoken
language;
3.03.4.2 Graphophonemic knowledge for teaching the lettersound plan of English;
3.03.4.3 The structure of the English language that includes
morphology, semantics, syntax, and pragmatics;
3.03.4.4 Linguistic instruction directed toward proficiency
and fluency with the patterns of language so that
words and sentences are carriers of meaning; and
3.03.4.5 Strategies that students use for decoding, encoding,
word recognition, fluency, and comprehension.
3.04

4.0

Response to Intervention (RTI) means a multi-tiered approach to
help struggling learners. Students’ progress is closely monitored at
each stage of intervention to determine the need for further
research-based instruction and/or intervention in general education,
in special education, or both.

REQUIRED SCREENING
4.01

A school district shall screen each student each year:
4.01.1 in Kindergarten, grade one, and grade two (K-2),
4.01.2 when a student in Kindergarten, grade one, or grade two (K-2)
transfers to a new school and has not been screened during the
same school year;

4.02

The screening of students shall be performed with fidelity and include
without limitation:
4.02.1 Phonological and phonemic awareness;
4.02.2 Sound symbol recognition;
4.02.3 Alphabet knowledge;
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4.02.4 Decoding skills;
4.02.5 Rapid naming skills; and
4.02.6 Encoding skills.
4.03

Every school district shall ensure that students will be screened using
DIBELS for phonological and phonemic awareness, sound-symbol
recognition, alphabet knowledge, and decoding skills and by using an
appropriate screener for rapid naming skills and encoding skills as
described in the Dyslexia Resource Guide:
4.03.1 In Kindergarten, grade one, and grade two (K-2);
4.03.2 When a student in Kindergarten, grade one or grade two (K–2)
transfers to a new school and has not been screened during the
same school year;
4.03.3 When a student in grade three (3) or higher has difficulty, as
noted by a classroom teacher, in:
4.03.3.1

Phonological and phonemic awareness;

4.03.3.2

Sound-symbol recognition;

4.03.3.3

Alphabet knowledge;

4.03.3.4

Decoding skills;

4.03.3.5

Rapid naming skills; and

4.03.3.6

Encoding skills; and

4.03.4 When a student from another state enrolls for the first time in
Arkansas in Kindergarten through grade two (K–2) unless the
student presents documentation that the student:
4.03.4.1

Had the screening or a similar screening
in the current school year; or

4.03.4.2

Is exempt from screening because the
student has a current diagnosis of
dyslexia.
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5.00 INTERVENTION and SERVICES
5.01

If the DIBELS screening, or the screening for rapid naming and
encoding skills, indicates that a student has markers
for dyslexia and needs intervention, the Response to Intervention
(RTI) shall be used to address the needs of the student.

5.02

If the RTI indicates the possibility of dyslexia, the student shall be
evaluated for dyslexia.
5.02.1 If a student's performance on the DIBELS screening, and the
appropriate screening for rapid naming skills and encoding
skills under Section 4.00, indicates a need for additional
screening the student may receive additional testing by a
trained professional using a norm-referenced test.

5.03

If the dyslexia evaluation indicates that a student is
dyslexic, the student shall be provided therapeutic services.
5.03.1 Therapeutic services may be provided by a professional who is
highly qualified and trained, as determined by the ADE and
described in the Dyslexia Resource Guide.

5.04

6.00

Any necessary accommodations or equipment for the student
diagnosed with dyslexia shall be provided under Section 504 of the
Rehabilitation Act of 1973, 29 U.S.C. § 794 and Title II of the
Americans with Disabilities Act, 42 U.S.C. §§ 12131-12165, as they
existed on February 1, 2013.

PARENTAL NOTIFICATION AND INDEPENDENT EVALUATION
6.01

If a student's performance on a dyslexia evaluation under
Section 5.03 of these rules indicates a need for dyslexia therapy
services, the student's parent or legal guardian shall be:
6.01.1 Notified of the results of the dyslexia evaluation;
6.01.2 Provided with information and resource material
including without limitation:
6.01.2.1

The common indicators of dyslexia;
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6.02

6.01.2.2

Appropriate classroom interventions and
accommodations for students with
dyslexia; and

6.01.2.3

The right of the parent or legal guardian
to have the student receive an
independent evaluation by a
6.01.2.3.1

Licensed psychological
examiner;

6.01.2.3.2

School psychology
specialist;

6.01.2.3.3

Licensed speech-language
pathologist; or

6.01.2.3.4

Certified dyslexia training
specialist.

If a parent or legal guardian chooses to have an independent
evaluation for the student, the school district
6.02.1 shall consider the independent diagnosis and
6.02.1.1

may perform a comprehensive dyslexia
evaluation in addition to the required RTI and
Section 5.03 of these rules or

6.02.1.2

may allow the student to receive direct
intervention from a dyslexia therapist.

7.00 INSTRUCTIONAL APPROACHES
7.01

Dyslexia therapy for a student whose dyslexia evaluation under
Section 5.03 of these rules indicates the need for dyslexia therapy
services shall be provided with fidelity and include the following
instructional approaches:
7.01.1

Explicit, direct instruction that is systematic, sequential,
and cumulative and follows a logical plan of presenting
the alphabetic principle that targets the specific needs
of the student without presuming prior skills or
knowledge of the student;
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7.02

7.01.2

Individualized instruction to meet the specific needs of
the student in a small group setting that uses intensive,
highly concentrated instruction methods and materials
that maximize student engagement;

7.01.3

Meaning-based instruction directed at purposeful
reading and writing, with an emphasis on
comprehension and composition; and

7.01.4

Multisensory instruction that incorporates the
simultaneous use of two (2) or more sensory pathways
during teacher presentations and student practice.

Until there are a sufficient number of graduates from a dyslexia
therapy program established at the university level in Arkansas or
from a dyslexia therapy program established at the university level in
another state that is approved by the Department of Education, the
department shall allow dyslexia therapy to be provided by individuals
who have received training and certification from a program
approved by the department.

8.00 REPORTING BY SCHOOL DISTRICTS
8.01

The superintendent of a school district annually shall report the
results of the school district screening required under Section 4.00 of
these rules, in a manner described in the Dyslexia Resource Guide.

9.00 ADE DYSLEXIA SPECIALIST
9.01

No later than the 2015 fiscal year, the Department of Education shall
employ at least one (1) dyslexia specialist who is a dyslexia therapist,
licensed psychologist, licensed psychometrist, licensed speechlanguage pathologist, or certified dyslexia training specialist with a
minimum of three (3) years of field experience in screening,
identifying, and treating dyslexia and related disorders to provide
technical assistance for dyslexia and related disorders to school
districts across the state.
9.01.1 The ADE dyslexia specialist shall:
9.01.1.1

Be highly trained in dyslexia and related
disorders, including best-practice interventions
and treatment models;
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9.02

9.01.1.2

Be responsible for the accountability of
screening results and the implementation of
professional awareness required Section 11.00
of these rules and

9.01.1.3

Serve as the primary source of information and
support for school districts addressing the needs
of students with dyslexia and related disorders.

The Department of Education shall ensure that at least one (1) staff
member at each education service cooperative is trained as a dyslexia
specialist to provide necessary information and support to school
districts.
9.02.1 A dyslexia specialist shall have completed training and
received certification from a program approved by the
department as described in the Dyslexia Resource Guide.

10.0 DISTRICT LEVEL INTERVENTIONISTS
10.01

No later than the 2015-2016 academic year, a school district shall
have at least one individual to serve as a dyslexia interventionist as
defined in the Dyslexia Resource Guide who are trained as dyslexia
interventionists:
10.01.1

By the department; or

10.01.2

Using other dyslexia training programs approved by the
department.

11.00 PROFESSIONAL AWARENESS
11.01 No later than the 2014-2015 school year, the Department of
Education shall ensure that each teacher receives professional
awareness on the following:
11.01.1

The indicators of dyslexia; and

11.01.2

The science behind teaching a student who is dyslexic.

11.02 Professional awareness may be provided:
11.02.1

Online;

11.02.2

At an education service cooperative; or
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11.02.3

At another venue approved by the Department of
Education.
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ARKANSAS DEPARTMENT OF EDUCATION AND ARKANSAS STATE BOARD OF
NURSING RULES GOVERNING THE ADMINISTRATION OF GLUCAGON TO
ARKANSAS PUBLIC SCHOOL STUDENTS SUFFERING FROM TYPE 1 DIABETES
_______________2013
1.00

2.00

REGULATORY AUTHORITY
1.01

These rules shall be known as the Arkansas Department of Education and
Arkansas State Board of Nursing Rules Governing the Administration of
Glucagon to Arkansas Public School Students Suffering from Type 1 Diabetes.

1.02

These rules are enacted pursuant to the Arkansas State Board of Education’s
authority under Ark. Code Ann. §§ 6-11-105, 17-87-103 and 25-15-201 et seq.

1.03

These rules are enacted pursuant to the Arkansas State Board of Nursing’s
authority under Ark. Code Ann. §§17-87-203, 17-87-103 and 25-15-201 et seq.

PURPOSE
2.01

3.00

The purpose of these rules is to set forth protocols and procedures for the
administration of glucagon by trained volunteer school personnel to Arkansas
public school students who suffer from Type 1 diabetes.

DEFINITIONS
3.01

“Diabetes” –a medical condition diagnosed by a licensed healthcare practitioner
in which blood glucose levels are above normal.

3.012 “Emergency Situation” – circumstance in which students with low blood glucose
cannot be treated with a glucose-containing substance by mouth because the
student is unconscious or having a seizure.
3.023 “Glucagon” – an injectable hormone prescribed by a licensed healthcare
practitioner that raises the level of glucose in the blood. Glucagon is dispensed as
a “Glucagon Emergency Kit” or a “Glucagon Emergency Kit for Low Blood
Sugar.” A “licensed healthcare practitioner” includes, but is not limited to,
Medical Doctors, Doctor of Osteopathy, Advanced Practice Nurse, Registered
Nurse Practitioners, or Physician Assistants with prescriptive authority or who
work under physician-approved protocols.
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3.04

“Licensed Healthcare Practitioner” -includes, but is not limited to, Medical
Doctors, Doctor of Osteopathy, Advanced Practice Nurse, Registered Nurse
Practitioners, or Physician Assistants with prescriptive authority or who work
under physician-approved protocols.

3.035 “Licensed School Nurse Employed by a School District” – those nurses employed
by an Arkansas public school district or open-enrollment public charter school
who hold the following licenses or certificate:
3.03.13.05.1

Registered Nurse (RN);

3.03.23.05.2

Advanced Practice Nurse (APN); or

3.03.33.05.3

Diabetic Nurse Educators.

3.03.43.05.4 This definition does not include License Practical Nurses (LPNs).
LPNs may assist in the provision of training under these rules. However, training
under these rules must be performed by Registered Nurses, Advance Practice
Nurses or Diabetic Nurse Educators.
3.046 “Other Healthcare Professional” – includes the following:

3.05

3.04.13.06.1

Registered Nurse (RN);

3.04.23.06.2

Advanced Practice Nurse (APN);

3.04.33.06.3

Diabetic Nurse Educators;

3.04.43.06.4

Medical Doctors (MD);

3.04.53.06.5

Registered Nurse Practitioners;

3.04.63.06.6

Doctors of Osteopathy; and

3.04.73.06.7

Physician Assistants.

“Type 1 Diabetes” – sometimes referred to as “insulin dependent diabetes,” a
medical condition diagnosed by a licensed healthcare provider and caused by the
human body’s failure to produce insulin.
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3.067 “Trained Volunteer School Personnel” – Licensed or classified personnel
employed by an Arkansas public school district or open-enrollment public charter
school who volunteer and successfully complete training for the administration of
glucagon to students suffering from Type 1 diabetes.
4.00

5.00

GENERAL REQUIREMENTS
4.01

Trained volunteer school personnel designated as care providers in a plan
developed under Section 504 of the Rehabilitation Act of 1973, 29 U.S.C. § 701
et seq., as it existed on July 1, 20113, who have been trained by a licensed nurse
employed by a school district or other healthcare professional, may, in emergency
situations, administer glucagon to students who suffer from Type 1 diabetes.

4.02

The training listed in Sections 4.01 and 6.00 of these rules shall be conducted at
least annually, regardless of whether a volunteer has previously completed
training. Nothing in these rules prohibits training from being conducted more
often than annually.

4.03

No trained volunteer school personnel designated as care providers pursuant to
these rules may administer glucagon to a student who suffers from Type 1
diabetes unless the parent or guardian of the student first signs a written
authorization allowing the administration of glucagon to the student by a trained
volunteer school personnel designated as a care provider.

4.04

When a school nurse is available and on site during an emergency situation, the
school nurse shall administer glucagon to the student, when necessary. Volunteer
school personnel who are designated as care providers and trained to administer
glucagon shall provide glucagon injections only in the absence or unavailability
of a school nurse.

4.05

The training outlined in these rules is intended to be provided to volunteer school
personnel. No school personnel shall be required, pressured or otherwise
subjected to duress in such a manner as to compel their participation in training.
Prior to receiving training, volunteers must sign a written acknowledgement
indicating their desire to volunteer.

PROTECTION FROM LIABILITY
A school district, school district employee, or an agent of a school district, including a
healthcare professional who trained volunteer school personnel designated as care
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providers, shall not be liable for any damages resulting from his or her actions or
inactions under these rules or under Ark. Code Ann. § 17-87-103.
6.00

TRAINING OF VOLUNTEERS
6.01

Training under these rules shall include, at a minimum, the following
components:
6.01.1 What glucagon is and how glucagon works;
6.01.2 When, how and by whom glucagon may be prescribed;
6.01.3 The requirements of Arkansas law pertaining to the administration of
glucagon injections to Arkansas public school students suffering from
Type 1 diabetes;
6.01.4 When glucagon should be administered, how glucagon should be
prepared, the dosage and side effects of glucagon, and follow-up care after
glucagon is administered;
6.01.5 How glucagon should be stored, including identifying the expiration date
and need for replacement;
6.01.6 The role of the school nurse in the administration of glucagon and the
delegation of the administration of glucagon; and
6.01.7 The signs of hypoglycemia in students with Type 1 diabetes, including
techniques and practices used to prevent the need for glucagon.

6.02

Visual and audio aids may be used during the training required under these rules,
but at least one individual listed in Sections 3.035 and 3.046 of these rules must
be physically present to provide the training.

6.03

Before a volunteer may be deemed to have successfully completed the training
required under these rules, a person listed in Sections 3.035 and 3.046 must sign a
certification indicating that the volunteer has successfully completed all aspects of
training and that the volunteer has successfully demonstrated mastery of
procedures involving the administration of glucagon. No person listed in Sections
3.035 and 3.046 shall sign such a certification unless such person, in his or her
professional judgment, believes that a volunteer has successfully completed all
ADE 316-4
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aspects of training and that the volunteer has successfully demonstrated mastery
of procedures involving the administration of glucagon.
6.04

The Arkansas State Board of Nursing and the Arkansas Department of Education,
in collaboration with the Arkansas School Nurses Association and diabetic
education experts, shall identify and approve education programs that meet the
requirements of Section 6.01 of these rules. Training under these rules shall be
given according to the education programs approved under this section.
6.04.1 The Arkansas State Board of Nursing and the Arkansas Department of
Education shall maintain and publish a list of approved education
programs that meet the requirements of Section 6.01 of these rules. The
list of approved education programs may be published on the websites of
the Arkansas State Board of Nursing and the Arkansas Department of
Education.
6.04.2 The Arkansas State Board of Nursing and the Arkansas Department of
Education, in collaboration with the Arkansas School Nurses Association
and diabetic education experts, shall at least annually review the
requirements associated with the administration of glucagon and shall, if
necessary, recommend for adoption by the Arkansas State Board of
Nursing and the Arkansas State Board of Education any revisions to these
rules.

7.00

RECORDS
7.01

Records of volunteer training must shall be kept on file at each school.

7.02

For each student with Type 1 diabetes who attends the school, the school district
shall maintain a copy of the plan developed under Section 504 of the
Rehabilitation Act of 1973, 29 U.S.C. § 701 et seq., as it existed on July 1, 20113,
a list of volunteer school personnel who are designated as care providers and
trained to administer glucagon, and a copy of the parent’s or guardian’s signed
authorization. The list of volunteer school personnel who are designated as care
providers and trained to administer glucagon and a copy of the parent’s or
guardian’s signed authorization shall also be attached to the student’s
Individualized Health Plan (IHP).

7.03

The list of volunteer school personnel who are designated as care providers and
trained to administer glucagon shall only include the names of such personnel
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who successfully complete the required training as set forth in Section 6.00 of
these rules. The list of volunteer school personnel trained to administer glucagon
for each school should be published and made known to all school personnel.
7.04

The principal of each school, in conjunction with each school nurse, shall
properly maintain all such records.

ADE 316-6
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Public Comments – Glucagon

Date
11/18/13

Respondent
Tripp Walter, APSRC

Comment
Sections 3.05.4 and 3.06.5-Why not LPNs?

ADE Response
Comment considered. This is not a new section. When
these rules were originally drafted it was determined, in
conjunction with the Arkansas State Board of Nursing, that
allowing LPNs to provide training would be outside of the
scope of practice contemplated by Ark. Code Ann. § 17-87102(9) and Arkansas State Board of Nursing Rules and
Regulations. No changes were made as a result of this
comment.

Section 4.04-“Designated care providers” should be defined in
Section 3.00

Comment considered. This is not a new section. Ark. Code
Ann. § 17-87-103(11) allows volunteer school personnel
designated as care providers under Section 504 of the
Rehabilitation Act of 1973,as it existed on July 1, 2013, to
administer glucagon. These rules (Section 4.01) and the
statute indicate the individuals designated as care
providers are those individuals in a 504 Plan. No changes
were made as a result of this comment.

Section 5.00-“Care providers” should be defined in Section 3.00

Section 7.02-Should there be details on the requirements of the
Individualized Health Plans?
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Comment considered. This is not a new section. This
section only outlines recordkeeping requirements for those
listed of volunteer school personnel trained to administer
glucagon. The rule does not impose any requirements on
the contents of a student’s individualized health plan (IHP)
other than that the parental authorization form and list of
trained volunteers must be attached. No changes were
made as a result of this comment.
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Capitol City Lighthouse Charter School
Grade Level(s):

K-12 (K-6 in Year 1 adding a grade each year)

Student Enrollment Cap:

750 (344 in Year 1)

Name of the Sponsoring Entity:

Lighthouse Academies of Central Arkansas, Inc.

IRS Status

Applied for 501(c)(3) Non-Profit Status

Address:

1800 North Maple Street
North Little Rock, AR 72114

Mission Statement
CCLCS will prepare students for college through a rigorous arts-infused program. The mission of
Lighthouse Academies is to prepare our students for college through a rigorous arts-infused
program. Our network goals measure our progress toward achieving this mission. These goals
focus on preparing our students academically for college.
The vision is that all students will be taught by highly effective teachers (teachers whose students
make gains of 20% more per year than average) in a nurturing environment and will achieve at high
levels. Each student will develop the knowledge, skills and values necessary for responsible
citizenship and life-long learning. CCLCS will do whatever it takes to make the opportunity for
success in college happen for all of the CCLCS scholars. The impact of our collective efforts will
fundamentally change public education.
CCLCS will be a thriving K-12 school providing rigorous academic instruction as well as the support
in developing essential skills and qualities to be successful college students and ultimately
productive, contributing community members in North Little Rock. CCLCS will be a beacon of hope
for the students of North Little Rock and provide them with truly high quality choice in education.
Information on the School District in Which the Charter Would Be Located
North Little Rock School District
62.72% free and reduced-price lunch (2012-2013)
Needs Improvement District (ESEA 2012) - Graduation Rate and Mathematics
Issues that Remain Unresolved as Determined by the Charter Internal Review Committee
 Lack of an explanation about the ways in which a new teacher will be determined to be highly
effective
 Concern that leveled and themed reading materials may not provide the rigor that aligns with
the Common Core State Standards
 Lack of a specific method of instruction for English language learners
 Meeting the needs of gifted and talented students
 Lack of qualifications, if any, required for the highest school officials as job descriptions state
“DESIRED QUALIFICATIONS” without required qualifications
 Lack of special education degree as a requirement for the special education teacher
 Lacking explanation of the impact that the school would have on the Little Rock School District
and the Pulaski County Special School District
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Possible conflict of interest since the current president and CEO of the company that will lease
the facility to the charter is also the president and CEO of the management company with which
the charter plans to contract
The request for a waiver of Ark. Code Ann. § 6-16-102 because a waiver is not needed to
extend beyond the required six hours of instructional time each day

Documentation Provided in Support of the Charter
Letters of Support Included in Application
Representative Eddie Armstrong
Arkansas House of Representatives
Dr. D.L. Richardson
Pastor, First Baptist Church, Main Street, North Little Rock
Shedrick Warren III
G4L Custom Embroidery, North Little Rock
Pastor William L. Robinson
First Baptist Church, Scipio A. Jones Dr., North Little Rock
Jared K. Henderson
Individual
Other Letters of Support (available for review)
Kathy Smith
The Walton Family Foundation
Kara Smith
Individual
Analiza Merriweather
Individual
Petitions (available for review)
462 signatures
Requested Waivers
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the applicant.
Particular attention should be paid to the following waiver requests which traditionally have
either not been granted or have warranted additional discussion by the authorizer:


Standards for Accreditation 10.02 Class Size and Teaching Load
o The Applicant requests to have a maximum class size of 22 in K and 25 in all
other grades with a 10% variance if necessary. Including the 10% variance, the
maximum size would be 24 in K and 28 in all other grades.

From Ark. Code Ann.
6-10-106
6-13-109
6-15-1004
6-15-1005(b)(5)
6-13-601 et seq.
6-14-101
6-16-102
6-17-301
6-17-309
6-17-401
6-17-427
6-17-902

School year dates
School superintendent
Qualified teachers in every public school classroom
Pertaining to alternative learning environments
District Boards of Directors Generally
Applicability of general election laws
School day hours (to extend beyond six hours of instructional time)
Employment of certified personnel
Certification to teach grade or subject matter—Exceptions—Waivers
Teacher licensure requirement
Superintendent license—Superintendent mentoring program required
Definition (definition of a teacher as licensed)
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6-17-919

6-17-2201 et seq.
6-17-2401 et seq.
6-18-503(a)(1)(C)(i)
6-20-2208(c)(6)
6-25-101 et seq.
6-42-101 et seq.
6-48-101 et seq.

Warrants void without valid certification and contract (the ability to pay a
teacher’s salary only upon filing of a teacher’s certificate with the county
clerk’s office, if the requirement of a teacher’s certificate is waived for
such teacher)
Classified School Employee Minimum Salary Act
Teacher Compensation Program of 2003
Pertaining to alternative learning environments
Monitoring of expenditures (gifted and talented)
Public School Library and Media Technology Act
General Provisions (gifted and talented)
Alternative Learning Environments

From Arkansas Department of Education (ADE) Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
7.02.2
Publication of a report in a newspaper of general circulation in the district
before November 15 a report detailing the progress toward accomplishing
program goals, accreditation standards, and proposals to correct deficiencies
(for the first year of operation only)
7.02.3
Annual meeting to explain policies, programs, and goals to the community in
a public meeting (for the first year of operation only)
8.01
Each school district shall form a coalition of parents, and representatives of
agencies and institutions, and of business and industry to develop and
implement a comprehensive plan for effective and efficient community
involvement in the delivery of comprehensive youth services and support
10.02
Class Size and Teaching Load (requesting 10% more than 22 in K and 10%
more than 25 in other grades for maximums of 24 in K and 28 in other
grades)
15.01
School District Superintendent
15.03
Licensure and Renewal
16.02
Media Services
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments
From Other Rules
 ADE Rules Governing Waivers for Substitute Teachers
 ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to
Teach a Class for More than Thirty (30) Consecutive Days and for Granting Waivers
 ADE Rules Governing the Superintendent Mentoring Program
 Sections 6, 7, and 8 of ADE Rules Governing School District Requirements for Personnel
Policies, Salary Schedules, Minimum Salaries, and Documents Posted to District Websites
 Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)
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CAPITOL CITY LIGHTHOUSE CHARTER SCHOOL
Sponsoring Entity:

Lighthouse Academies of Central Arkansas, Inc.

IRS Status:

Applied for 501(c)(3) non-profit status

Grade Levels:

K-12

Student Enrollment Cap:

750

Address of Proposed Charter:

1800 North Maple Street, North Little Rock, AR 72114

PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent,
outlining a general description of the proposed charter school.
Evaluation Criteria:
A response that meets the standard will guarantee that:
• A Letter of Intent was filed with Arkansas Department of Education on time and included all
the necessary information.
Meets the Standard
PART B EXECUTIVE SUMMARY
The Arkansas Department of Education requires all applicants to include an executive
summary.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement (with content to be evaluated for Prompt #3 of Part C); and
• The key programmatic features of the proposed charter school.
Meets the Standard
C-1
PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an
open- enrollment charter school, to assess support for the school’s establishment.
Applicants are asked both to document the logistics of the hearing and to include a
narrative of the hearing results.
Evaluation Criteria:
A response that meets the standard will present:
• A thorough description of the results of the public hearing;
• Evidence of public support exhibited at the hearing;
• Documentation of required notices published to garner public attention to the hearing; and
o Published on a weekly basis for at least three consecutive weeks prior to the date of
the hearing in a newspaper having general circulation in the school district in which
the school will likely be located
o The notice of the public hearing was not published in the classified or legal notice
section of the newspaper.
o The last publication date of the notice was no less than seven days prior to the public
meeting.
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•

Documentation of required notices of the public hearing to superintendents of districts from
which the proposed school is likely to draw students and to superintendents of districts that are
contiguous to the district in which the charter school would be located
o Within seven calendar days following the first publication.
Meets the Standard
C-2
GOVERNING STRUCTURE
The Governing Structure section should explain how the school will be governed. It should
present a clear picture of the school’s governance processes and composition, what
responsibilities various groups and people will have and the relationships among the groups.
Evaluation Criteria:
A response that meets the standard will present:
• Documentation of proper legal structure of the governing board and sponsoring entity;
• A comprehensive description of the planned relationship between the governing board
of the school and governing board of the sponsoring entity;
• A clear description of the governing board’s roles and responsibilities;
• Adequate policies and procedures for board operation, including board composition, member
term length, and member selection;
• A clear, sensible delineation of roles and responsibilities in relation to governance and
school management; and
• A reasonable plan for involving parents, staff, students and community in the decisionmaking of the school.
Meets the Standard
C-3
MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do, for
whom, and to what degree.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement that is clear and succinct.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain the method of determining that “students make gains of 20% more per year than
average.” Provide the standard by which the gains are measured and explain how new
teachers are determined to be highly effective.
As measured by NWEA. NWEA MAP tests are nationally-normed assessments that can measure how
much students have improved in reading and math during the year relative to a national norm group.
C-4
EDUCATIONAL NEED
The Educational Need section should explain the need for a charter school in the proposed
location and the innovative educational option offered by the charter school.
Evaluation Criteria:
A response that meets the standard will present:
• A description of the educational need for the charter school substantiated with valid and
reliable data, and
• A description of the innovations that would distinguish the charter from other schools.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
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informal assessments in all subjects is used by teachers and administrative staff to drive the
instructional program as follows:
 Assessment data is tracked and regularly monitored by teachers to allow them to tailor
instruction to the needs of the class and of individual students. Teachers and leaders use data
management systems (PowerTeacher and Pearson Inform) to track student data.
 Teachers use assessment data to create flexible instructional groupings based on the needs of
the students. The composition of these groups will change as the data shows students
progressing through different levels of mastery.
 Ongoing assessments allow teachers to provide continuous feedback to students and permit
administrative staff to provide continuous feedback to teachers.
 Assessment data permits administrative staff to evaluate the effectiveness of the curriculum
content, delivery strategies and resource allocation in helping students to meet the state
standards and grade level expectations. Based on these evaluations, administrative staff will
supplement or adjust the curriculum or provide targeted professional development to
teachers.
The staff and Principals review achievement data at ongoing staff meetings, professional
development days, individual Principal/ teacher meetings and smaller teacher-led meetings. The
Directors of Teacher Leadership (DTL) and Principals also regularly observe classrooms and use
alternative strategies to assess the strengths and weaknesses of the school against specific standards.
Leaders oversee the collection and analysis of the particular types of data and use the knowledge
gained to make tactical adjustments—perhaps targeting additional support to particular students or
teachers or quickly responding to a school-wide problem evident from the data. Listed below are
current assessments and curriculum being used at Arkansas Lighthouse Charter Schools through
grade 10. CCLCS will use the same or similar curriculum and assessments. The formative assessments
and NWEA drive the instructional program and literacy and math action plans that are used to
strategically move scholars towards proficiency.
Attachment 4 – Sample Action Plans.
Assessment
Qualls
NWEA
ITBS (augmented state
assessment included)
ACTAPP (State
Assessments)
ReadiStep (Collegeboard)
pathway to PSAT
Explore -pathway to ACT
PSAT - pathway to SAT
Plan - pathway to ACT
TLI - pathway to State
Assessments
TLI - pathway to State
Assessments
Mock ACTAPP-pathway to
proficiency

Type
Criterion Referenced
Norm Referenced
Norm and Criterion
Referenced

Who
K
K-8

What
Math/Reading
Math/Reading

1st, 2nd, 9th

Math/Reading

Criterion Referenced

3rd-8th

Math/Literacy/ Science (5 and7)

Norm Referenced
Criterion Referenced
Norm Referenced
Criterion Referenced

Math/Reading/Writing
Math/Reading/Writing/Science
Math/Reading/Writing
Math/Reading/Writing/Science

Advanced Placement Exams

Criterion Referenced

7th and 9th
8th
10th
10th
1st-EOC
Courses
1st-EOC
Courses
1st-EOC
Courses
11th and 12th
AP Students

Criterion Referenced
Criterion Referenced
Criterion Referenced

Math/Literacy/ Science (5 and7)
Math/Literacy/ Science (5 and7)
Math/Literacy/ Science (5 and7)
Math/Literacy/Science/History/et
c.

9

SAT
ACT
Curriculum
Imagine It
Saxon
FOSS
Eye Openers, Pearson
Celebration Press
Glencoe, Level Blue
Pearson Learning Core
Prentice Hall, Science

Norm Referenced
Criterion Referenced
Content Area
Reading
Math
Science

11th and 12th
11th and 12th
Grades
K-4
K-4
K-8

Social Studies
Science, Integrated

K-2
Grades 4-8

Math/Reading/Writing
Math/Reading/Writing/Science

Supplemental

Math and Pre Algebra
My Math, Course 1 and 2,
Reading Street
Prentice Hall, History of
Springboard, College Board
World History, Patterns of
Prentice Hall
Civics In Practice: Holt
Biology, Miller Levine

Literacy

5th and 6th

ELA
Math, Algebra,

7th-10th

Physical Science
Social Studies

9th
10th

•

Provide examples of the ways in which arts are infused into curriculum and instruction that is
“anchored in grade level standards, grade level expectations, and the Common Core State
Standards….”
Language Arts
Before writing a written summary of a text, have students act it out.
Instead of using a graphic organizer to plan a paragraph or story, have students draw a picture of a
topic they want to write about and identify the supporting details based on what they draw.
Have students play charades or Pictionary to review vocabulary words.
Have students identify significant aspects of a text’s setting by creating a physical model of the
setting (e.g., a diorama).
Have students identify creative storytelling techniques in music, and then try to replicate the
techniques in their own writing.
Have students make a comic strip that summarizes a story, identifies the elements of plot (rising
action, climax, resolution) and identifies literary techniques (foreshadowing, flashback) as captions
for the comic strip’s frames.
Have students draw pictures that represent similes and/or metaphors. Have students write the simile
or metaphor as a caption for their picture.

Math
Have students recite their math facts or information about a math concept to the tune of a familiar
melody.
Have students create art that incorporates geometry concepts (angles, polygons, etc.) they have
learned about.
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Use masking tape to create a large grid on the floor and have students create a ‘dance’ based on a list
of coordinate pairs.
Challenge students to create a drawing that meets specific mathematical requirements (e.g., make
two-thirds of the trees pines; make twice as many people as dogs, etc.)
To practice converting units of measurement, have students draw pictures of large objects to scale.
Science
Have students use movement/dance/drama to create a simulation of a concept they are learning
about (e.g., evaporation, body systems, simple machines).
To learn the steps of the scientific method, have students create a series of tableaux or draw pictures
representing each step.
Have students write speeches from the perspective of famous scientists describing the significance of
their work.
Have students demonstrate the concepts behind a topic of study by creating a work of animation on
the computer.
Social Studies
To review content, have students play charades – challenge them to silently act out the events or
people they have studied and have the rest of the class guess what they are doing.
Have students create models/dioramas of famous moments in history with a written explanation of
the details in their model.
Have students play charades or Pictionary to review vocabulary words.
Have students write a poem or speech from the perspective of a historical figure they are studying.
Play music from the time period students are studying.
Use a corner of the classroom to create a gallery of significant artwork from the period of study.
Have students create a travel brochure or commercial for a place they are studying.
Select an image (painting, photograph, cartoon, etc.) that illustrates various concepts from the unit of
study. Show students the whole image for approximately 30 -45 seconds – no talking or writing – just
to reflect on what they see in the context of their background knowledge. Then project one quarter of
the image at a time (cropped with Photoshop or Paint) for approximately 90 seconds each. Have
students write what they see in that quadrant – key objects, images, or phrases, and any symbols
they might see. After all four quadrants have been displayed, then show the entire image again and
have students analyze the image quadrant by quadrant, then draw overall conclusions (synthesis
technique).
Attachment 3 – Arts Infusion Toolkit.
• Provide the grade levels to be served by year with the maximum enrollment for each year.
K-6 is proposed for the first year with an enrollment of 344. Below is an enrollment chart outlining
the anticipated enrollment for each grade. The school requests the right to modify enrollment based
on facility restraints or the need to offer more sections of one grade and less of another but will stay
within the proposed cap and may adjust enrollment per grade or class by 10%.
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SY
14.15
K
1
2
3
4
5
6

Scholars
44
50
50
50
50
50
50
344

SY
19.20
K
1
2
3
4
5
6
7
8
9
10
11

SY
15.16
K
1
2
3
4
5
6
7

Scholars
44
50
50
50
50
50
50
50
394

SY
16.17
K
1
2
3
4
5
6
7
8

Scholars
44
50
50
50
50
50
50
50
50
444

SY
17.18
K
1
2
3
4
5
6
7
8
9

Scholars
44
50
50
50
50
50
50
50
50
50
494

SY
18.19
K
1
2
3
4
5
6
7
8
9
10

Scholars
44
50
50
50
50
50
50
50
50
50
50
544

SY
20.12
44
50
50
50
50
50
50
50
50
50
50
50
594

K
1
2
3
4
5
6
7
8
9
10
11
12

44
50
50
50
50
50
50
50
50
50
50
50
50
644

•

Confirm the understanding that every digital course must be offered from a provider
approved by the Arkansas Department of Education and must meet or exceed curriculum
standards and requirements established by the Arkansas State Board of Education in
accordance with all laws, rules, and procedures promulgated to ensure access to quality
digital learning content and online blended learning.
The school acknowledges that every digital course must be offered from a provider approved by ADE
and must meet or exceed curriculum standards and requirements established by the State Board of
Education in accordance with all laws, rules, and procedures promulgated to ensure access to quality
digital learning content and online blended learning.
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Grades 9-12: All scholars will take the EXPLORE/PLAN/ACT/or SAT series of assessments. Annually at least
75% of scholars will meet the college readiness benchmarks on these exams.

•

Confirm the understanding, that during the first year of operation, the charter’s annual
measurable objectives (AMOs) will be based on the state AMOs, and that in following years,
the charter’s AMOs will be based upon the academic performance of the students who
attend the charter
The school understands that during the first year of operation, the charter’s AMO will be based on
the state’s AMO.
C7:
CURRICULUM DEVELOPMENT AND ALIGNMENT
The Curriculum Development and Alignment section should define the process by which the
design team developed (or chose) the curricular program of the school and illustrate alignment
with Arkansas Curriculum Frameworks and Common Core State Standards.
Evaluation Criteria:
A response that meets the standard of a curricular development and alignment program will
present:
• Evidence that the curriculum aligns with, or a sound plan and timeline for aligning the
curriculum with, the Arkansas Department of Education’s content standards,
benchmarks and performance standards.
• Evidence that the applicant is prepared to implement the requirements and timeframe
of the Common Core State Standards.
Meets the Standard
C-8: ST UDENT SERVICES
The Student Services section should describe how the school will address specific services for
its student body.
Evaluation Criteria:
A response that meets the standard will describe the ways in which the following services will
be provided to students even in those areas for which a waiver is requested:
• A guidance program that will serve all students;
• A health services program that will serve all students;
• A plan for a media center for use by all students;
• Sound plans for educating special education students that reflect the full range of programs
and services required to provide such students with a high quality education;
• A transportation plan that will serve all eligible students;
• An alternative education plan for eligible students, including those determined to be at-risk
and to offer access to one or more approved Alternative Learning Environments;
• A plan to serve students who are English language learners; and
• Plans for offering access to one or more approved Alternative Learning Environments; and
• Plans for a gifted and talented program for eligible students.
Partially Meets the Standard
Concerns and Additional Questions:
Health Services
• Since the nurse is budgeted as a part-time employee, explain how daily student needs
will be met when the nurse is not on campus.
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The school nurse will work daily and will coordinates delivery of health services and will contribute to
the professional development of school personnel as colleagues. The school’s health service program
shall insure that administrative and office staff members will be trained in emergency procedures, first
aid, CPR and administration of medicine.
Media Center Services
• Explain how a variety of books at many levels will be accessed by students as required
by the Common Core State Standards.
The Curriculum provides leveled readers for each classroom. Leveled Readers for Fluency is
structured to increase fluency and accuracy by providing students with the opportunity to practice
reading at their own level. Theme related books at three readability levels; Easy, Average, or
Challenge address the individual needs of all students. Whether used for independent reading or in
small, flexible groups, Leveled Readers for Fluency builds fluency and strengthens students' reading
and comprehension skills. Spanish Leveled Readers are also available for ESL students.
Special Education Services
• Confirm the understanding that RTI cannot replace referrals for special education
services.
RTI does not replace referrals for special educations services but offers a systemized process for
progressive interventions to be developed and implemented to address students’ needs.
Alternative education program
• Confirm that a waiver will be requested for alternative education as there was no waiver
request for this program included in the waiver section of the application, but the budget
template states that a waiver is requested. If a waiver will not be requested, explain the
process for identification of ALE students, describe the program and facility, and revise
the budget to reflect these expenditures.
Waiver is being requested.
English Language Learner Services
• Explain how students who are English language learners will be identified.
All students new to the school will complete a Home Language Survey (HLS) form at the time of
enrollment. This form will be used to identify students whose home and/or native language is other
than English.
A.
All students identified as Language Minority Students (LMS) will be initially assessed
with a valid and reliable instrument in the four modalities (reading, writing, speaking
and comprehension.)
B.
•

Students who are not proficient in English will be assessed annually with a valid and
reliable instrument to determine progress being made towards English proficiency.

Describe the program for students who are English language learners and specify the
qualifications required for the teacher.
A.
The instructional approach selected for the alternative language program will be ESL
(English as a Second language).
B.
The curriculum for the ESL instructional program will be the Arkansas Department
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C.

of Education’s (ADE) English Language Proficiency Frameworks which are aligned
with ADE content frameworks.
All students who are identified as not proficient (English Language Learner [ELL])
will be provided with plan designed to promote growth in English proficiency and
core content subject areas. This will be created by a Language Placement and
Assessment Committee. Primary instruction will be provided by a certified teacher
who is fluent in English and who may serve as a reading interventionist..

Gifted and Talented Services
• Explain how gifted and talented students will be identified.
Scholars who performs at or show the potential for performing at a remarkably high level of
accomplishment when compared to others of the same age, experience or environment and who
exhibits high performance capability in an intellectual; or excels in a specific academic field will be
identified as gifted and talented. The school will utilize its School Support Team to review referrals
that can be made by the parent, teacher or the student. The team will review several measures
including assessments and student work.
•

Explain which teachers will serve gifted and talented students and describe specific
training that the teachers will receive in gifted and talented education.
All students at Lighthouse schools receive rigorous instruction for the classroom teacher. Teachers
receive training on Differentiation, Bloom’s Taxonomy, Multiple Intelligences, Rigor and Relevance
and Pre AP and AP training. Scholars receive enriched instructional activities in accordance with
Gifted and Talented Frameworks. ELA and Math Teachers in the Upper Academy and College

Preparatory Academy use College Board’s Springboard curriculum and receive extensive day
curriculum professional development.
• Explain how the social and emotional needs of gifted and talented students will be met.
A number of strategies will be utilized by teachers, counselors, parents and students to accommodate
the varied needs of scholars. Scholars will have access to counseling and the schools will also develop
alternative arrangements to permit students’ affective needs to be addressed. Strategies will be
designed by school teams who know the young person and who work cooperatively with the student’s
parents to create a plan for matching school provisions and services with identified student needs; and
contain clearly articulated goals and objectives stated so that progress in attaining them can be
evaluated.
C-9: GEOGRAPHICAL SERVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within
the current public education system.
Evaluation Criteria:
A response that meets the standard will present:
• The specific geographical area that would be served by the charter school; and
• Information on the school districts likely to be affected by charter school, including data on
the expected number of students to transfer to the charter school.
Partially Meets the Standard
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Concerns and Additional Questions:
• Explain why the Little Rock School District, and the Pulaski County Special School District,
were not listed on Page 3 of the application as districts from which the charter is likely to
draw students.
CCLCS will be a public, open-enrollment charter school created to bring excellent educational
opportunities to all children. We will adhere to all applicable federal laws and all civil rights laws. We
are an open-enrollment school that we may draw students from anywhere in the state. However, our
intent is to serve a particular community based on the educational need. Although every child will
have an equal opportunity to enroll in the school, no efforts will be made to recruit from the Little
Rock School District or Pulaski County Special School District. The proposed location of the school,
our recruiting efforts and the bounds of our transportation are designed to serve the community
identified in our needs assessment. However, the potential impact on those districts is addressed in the
Desegregation Assurances.
•

Clarify if the charter plans to enroll approximately 388 students in 2014-2015 as stated in
this section of the application or 344 as stated in the budget.
The school plans to enroll 344 students in its initial year.
C-10: ANNUAL PROGRESS REPORTS
The Annual Progress Reports section should define how the academic progress of
individual students and the school as a whole will be measured, analyzed, and
reported.
Evaluation Criteria:
A response that meets the standard will present:
• A timeline for data compilation and completion of an annual report to parents, the community
and the Charter Authorizing Panel that outlines the school’s progress; and
• A plan for dissemination of the annual report to appropriate stakeholders.
Meets the Standard
C-11: ENROLLMENT CR IT ERIA AND PROCEDURES
The Enrollment Criteria and Procedures section should describe how the school will attract
and enroll its student body, including any criteria for admission and enrollment. Applicants
must also provide assurances for a random, anonymous lottery selection process.
Evaluation Criteria:
A response that meets the standard will present:
• A student recruitment plan that will provide equal opportunity for all parents and students to
learn about and apply to the school;
An enrollment and admissions process that is open, fair, and in accordance with applicable
law; and
• A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.
Meets the Standard
C-12: STAFFING PLAN
The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional qualifications which will be
required of employees.
Evaluation Criteria:
A response that meets the standard will present:
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•
•
•
•

A job description for the school director and other key personnel, including but not limited to
an operations director, board members, teachers, etc.;
An outline of the professional qualifications required for administrators, teachers,
counselors, etc.;
A staffing plan that clearly outlines both the types and numbers of positions to be filled at the
school and salary scales for such positions, and
The staffing plan presented in this section matches the staff members noted in the budget.

Partially Meets the Standard
Concerns and Additional Questions:
• Explain the distinction, if any, between the Director of Teacher Leadership (DTL) and the
Director of Teaching and Learning.
No distinction. Correct title is Director of Teacher Leadership.
• Explain the need for two DTL positions in 2015-2016.
Revised.
• Provide a job description for the Director of Student Services as this is a budgeted position.
This position is a supplementary service position that will be provided if the school is eligible for
supplementary funds. Removed from budget.
Attachment 6: DSS Job description.
•

Provide a job description for the Director of Instruction, and revise the budget to include a
salary if this person will be hired in the first or second year of operation.
Attachment 7: Position title revised to Director of Teacher Leadership. Position description attached.
• Explain if school operations manager and office assistant are one or two positions.
Two positions.
Attachment 8: School Operations Manager PD
Attachment 9: Office Assistant PD
• Provide job descriptions for teaching positions.
Attachments 10-15.
• Provide the required educational qualifications and licensure requirements for each position.
Teachers must be Highly Qualified or hold teacher certification.

C-13: BUSINESS AND BUDGETING PLAN
The Business and Budgeting Plan section should describe how the charter school will
organize its business office and manage its fiscal responsibilities.
Evaluation Criteria:
A response that meets the standard will present:
• An appropriate plan for managing procurement activities;
• A description of the personnel who will perform business duties, including the requisite
qualifications of any proposed personnel;

18

•

A realistic timeline and process by which the governance structure will review and adopt an
annual budget;
• A balanced two-year budget estimate that accurately reflects the revenue currently available
to the school and expenditures for program implementation and does not rely on one-time
grants or other funds that are not presently guaranteed, and
• A budget that includes costs for all personnel, programs, and expenses described in other
sections of the application.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)

Concerns and Additional Questions:
• Explain the distinctions between the duties of the business manager and the school
operations officer.
The SOM focuses more on the day to day operations of the school while the business manager
provides an oversight role and financial management functions to maintain, accurate, and compliant
financial records within the framework of the Arkansas Financial Accounting Handbook, chart of
accounts as allowed within APSCN.
Attachment 16: Financial Business Management Description
C-14: FINANCIAL AND PROGRAMMATIC AUDIT PLAN
The Financial and Programmatic Audit Plan section should provide the procedure and
timeline by which an annual audit will be conducted. This section should also include an
outline for the information that will need to be reported to ADE and the community.
Evaluation Criteria:
A response that meets the standard will present:
• A sound plan for annually auditing school’s financial and programmatic operations.
If the application names an accountant other than the Division of Legislative Audit to
perform the first-year audit, the named accountant meets the requirements of Arkansas
Department of Education Rules Governing Publicly Funded Educational Institution
Audit Requirements and is not listed on any ineligibility list maintained by ADE or the
Division of Legislative Audit.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Confirm that Lisa Stephens is the accountant requested.
Lisa Stephens is the requested accountant.
• Provide the address and phone number for the firm.
715 Front St., P.O. Box 1978, Conway, AR 72033: 501-327-2834; Fax: 501-327-6663
C-15: ARKANSAS PUBLIC SCHOOL COM PUTER NETWORK ASSURANCES
The Arkansas Public School Computer Network (APSCN) Assurances section should
provide documentation of the applicant’s understanding of and participation in the required
state finance and educational data reporting system.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will participate in APSCN and will comply with all state
statutory requirements regarding the APSCN finance and educational data reporting system.
Meets the Standard
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C-17: CONFLICTS OF INTEREST
The Conflicts of Interest section should identify any potential conflicts of interest among the
individuals involved with the proposed charter school and explain how conflicts will be
addressed.
Evaluation Criteria:
A response that meets the standard will present full disclosure of any potential conflicts of
interest and explain how conflicts, if any, will be addressed.
Partially Meets the Standard
Concerns and Additional Questions:
LEGAL COMMENTS
• Explain the apparent conflict of interest that will exist when Charter Facilities
Management (CFM) acquires the property to be leased by the charter school.
CFM, Inc. is a nonprofit non related party to the charter applicant and the charter school
manager. CFM provides the same service for Lighthouse Academies of Pine Bluff Arkansas which
was previously approved by the Arkansas Department of Education.
• Explain the safeguards in place to handle employee conflicts of interest.
Each employee will be required to disclose any conflict of interest and that disclosure will be reviewed
by the Board of Directors. All staff members will adhere to ADE Rules and Regulations Governing
Ethical Guidelines and Prohibitions for Educational Administrators, Employees, Board members,
and other parties.
C-18: FOOD SERVICES
This section should describe how the school will address food services for its student body.
Evaluation Criteria:
A response that meets the standard will present:
• A food service plan that will serve all eligible students.
• A management plan that reflects a clear understanding of federal law and requirements if the
charter school plans to participate in the National School Lunch program.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Explain why there is no mention of the child nutrition director, only the nurse, in the
discussion of menus as funds are included in the budget to pay a vendor for child nutrition
director services.
There is a certified Lighthouse Academies Child Nutrition Director on staff that serves all Lighthouse
schools in Arkansas. Each school employs a staff member that manages meals on a daily basis under
the supervision of the Child Nutrition Director.
•

Clarify the discrepancy as the response in this section of the application states that the
budget assumes that 60% of the students enrolled would qualify for free or reduced priced
meals, but numbers in the budget, and information included in the description of the
geographical area of the charter (#9), indicate that more than 70% would qualify for free or
reduced priced meals.
The budget actually assumes just over 70% of the students enrolled will qualify for free and reduced
meals.
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•

Explain how the charter will determine and ensure compliance with the USDA meal pattern
requirements.
The school will select a vendor to provide meals that comply with the requirements. The school will
offer breakfast and lunch daily.
C19: PARENTAL INVOLVEMENT
The Parental Involvement section should describe how parents or guardians of enrolled
students, the school employees, and other members of the community will make a positive
impact on the school and its educational program.
Evaluation Criteria:
A response that meets the standard will present:
• A plan for involving parents and guardians in the school’s education programs; and
• A proposal that involves the parents of students, employees and the broader community in
carrying out the terms of the charter.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Include the salary for the Family Coordinator in the budget.
•

Explain how members of the community, other than parents, guardians, or charter school
employees will be involved with the school to positively impact the charter school’s
educational programs.
CCLCS will use several methods to communicate progress towards our goals to the community,
parents and scholars. Community involvement at CCLCS will be facilitated by the Coordination of
Family and Community Partnerships. The CFCP is responsible for ensuring that parents and other
community stakeholders have the information they need to support our scholars and have ongoing
opportunities to support the development and sustainability of the school. The CFPC will coordinate
a minimum of 3 public performances / art showing each year as a strategy to showcase scholar
achievements and build public support; develop a menu of support/volunteer opportunities for areas
businesses, individuals and organizations that will allow them to utilize their unique assets in support
of CCLCS scholars and secure formal partnerships with support organizations such as Boys and Girls
Clubs, Boys and Girl Scouts, local faith organizations, arts organizations and social services
organizations that allow our scholars to benefit from their services and allow them to engage at
CCLCS. Our community involvement also relies on the CCLCS Board of Directors, volunteer leaders
recruited from the community. Membership in the board is open to any community members
committed to the success of our scholars and open access to all children (subject to the Board
memberships bylaws and recruitment cycle.) The board members also serve as community
ambassadors for the school and are integral in the establishment of partnerships with local businesses
and other organizations. Coordinator of family and community partnerships. Strategies include a
monthly dashboard prepared by the Principals for the Board of Directors that includes enrollment,
withdrawal, discipline and academic data. The report also includes the number of teacher
observations conducted and a description of any professional development provided. A monthly
Dashboard prepared by the Principals to track scholars’ performance on Interim Assessments,
attendance rates, parental support through conference attendance and parent, teacher and student
satisfaction rates and regular printed reports on NWEA and Interim Assessment student performance
provided to parents and discussed during parent conferences.
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Families are also continually engaged to ensure that our mission is carried through into the home. We
build a two-way communications line with the parents by starting each year by signing of a three
way compact that articulates both the opportunities and expectations tied to attending a Lighthouse
School. Conducting home visits in the summer where staff are taking the arts, our expectations and
resources into the community and the homes of our scholars. Following up during the school year
with weekly school to parent communications and monthly family meetings. Each of these
interactions is framed by the mission of our school and carries with it our school culture and values.
The school will establish a parental involvement plan that establishes the school’s expectations for
parental involvement, and that includes programs and practices that enhance parental involvement
and reflect the specific needs of students and their families. Collaboration with parents will be
accomplished through School Based Management Team which will develop and implement the
district-level school improvement plan. The parental involvement plan shall be incorporated into the
public school district’s annual comprehensive school improvement plan (ACSIP). The ACSIP will be
presented to parents during Back to School parent meetings and after board approval posted to the
school’s website and filed with the Division of Learning Services. The Board of Directors will have a
designated seat on the board for a parent representative. Parents are surveyed twice a year to provide
feedback to school.
ATTACHMENT 18: CFCP Job Description
C-20: WAIVERS
The Waivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:
A response that meets the standard will present:
• Each law, rule, and standard by title, number, and description for which a waiver is
requested;
• A rationale for each waiver request; and
• An explanation of the way that each waiver would assist in implementing the educational
program of the charter and/or fulfilling the charter’s mission.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
See and respond to comments from Arkansas Department of Education legal staff.
LEGAL COMMENTS
Requested Waivers:
Ark. Code Ann. § 6-16-102 School Day Hours
The applicant should explain why this waiver is necessary. Based on the application, it appear
the proposed charter school would provide at least six hours of instructional time per day.
The waiver was requested to extend beyond the six hours of instructional time.
Standards for Accreditation 10.02 Class Size and Teaching Load
The applicant should specify the maximum teacher-student ratios per grade level.
K – 22 per class; Grades 1 and above – 25 per class. Flexibility to adjust this class size by 10% is
requested.
Gifted and Talented
The applicant requested a waiver of Ark. Code Ann. § 6-20-2208(e)(6) which does not exist.
The applicant should confirm the correct statue for which it seeks waiver is Ark. Code Ann.
§ 6-20-2208(c)(6).
Ark. Code Ann. §§ 6-42-101 et seq. and 6-20-2208(c)(6)
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Standards for Accreditation 18.0
ADE Rules Governing Gifted and Talented Program Approval Standards
Waivers Not Requested:
Minimum Compensation
The applicant requested a waiver of Ark. Code Ann. § 6-17-2201 et seq. and § 6-17-2401 et
seq. governing minimum salaries. In order to effectuate this waiver the applicant should also
request a waiver of Sections 6, 7, and 8 of the ADE Rules Governing School District
Requirements for Personnel Policies, Salary Schedules, Minimum Salaries, and Documents
Posted to District Websites.
Waiver requested for Sections 6, 7, and 8 of the ADE Rules Governing School District Requirements
for Personnel Policies, Salary Schedules, Minimum Salaries, and Documents Posted to District
Websites.
Standards for Accreditation 15.01 Full Time Superintendent
The applicant requested a waiver of employing a superintendent. In order to effectuate this
waiver, the applicant should also request a waiver of Ark. Code Ann. § 6-13-109.
Waiver requested for Ark. Code Ann. §§ 6-13-109 & 6-17-427
Standards for Accreditation 15.01
ADE Rules Governing the Superintendent Mentoring Program
Alternative Learning Environments
The applicant did not budget any expenditures for Alternative Learning Environments (ALE) and
did not request a waiver of ALEs.
Waiver requested for Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18-503(a)(1)(C)(i), and 6-48-101 et seq.
Standard for Accreditation 19.03
Section 4.00 of ADE Rules Governing the Distribution of Student Special Needs Funds
Rationale: It is the intention and commitment of the founders of CCLCS to educate all students
who choose our school. We will make necessary accommodations for students who need support
beyond that provided by the general curriculum accommodation program. The guidance
program, our devotion to parallel cultures of respect and achievement, and our arts infusion all
help us connect with students who are struggling and make them successful. We will seek to meet
individual needs with individual plans as needed. At times, this may include steps such as
providing students with an aide, making space available for small groups, or offering extra help.
If a student’s needs are such that his or her special education team recommends an out-of-district
placement, we will follow all laws to ensure that the student’s rights are always protected.
C-21: DESEGREGATION ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding of
applicable statutory and regulatory obligations to create and maintain a unitary system of
desegregated public schools.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated
public schools; and
• An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Does Not Meet the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
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Concerns and Additional Questions:
See and respond to comments from Arkansas Department of Education legal staff.
LEGAL COMMENTS
The applicant should describe the potential impact of the proposed charter school on the
efforts of the affected public school district(s) to comply with court orders and statutory
obligations to create and maintain a unitary system of desegregated public schools. The
applicant should describe any desegregation obligations of the affected public school
district(s) and how the applicant determined it will not impact any court order or statutory
obligations.
Capitol City Lighthouse Charter School (CCLCS) proposes to locate its open-enrollment public charter
school within the boundaries of the North Little Rock School District (NLRSD), and as an openenrollment public charter school which is not restricted in its student enrollment by district
boundaries, expects to obtain most of its students from within the boundaries of the NLRSD, with its
remaining students coming from the Little Rock and Pulaski County Special School Districts.
CCLCS is required by Ark. Code Ann. § 6-23-105 to carefully review the potential impact its opening
would have upon the efforts of the NLRSD, Little Rock and Pulaski County Special School Districts
to comply with court orders and statutory obligations to create and maintain a unitary system of
desegregated public schools. In conducting its review, CCLCS has substantiated that the NLRSD
and the Little Rock School District (LRSD) have been found by the federal District Court to be
unitary in all respects of its school operations. The Pulaski County Special School District (PCSSD)
has been determined by the federal District Court to be unitary in all respects concerning interdistrict student assignment. The importance of the attainment of unitary status of the NLRSD and
the LRSD, and the status of PCSSD as unitary in the area of inter-district student assignment is that
those school districts have no further obligations to comply with court orders in these areas.
Therefore, the granting of an open-enrollment public school charter for CCLCS cannot be said to have
a negative impact on the NLRSD, LRSD and PCSSD’s ability to comply with the districts’ court
orders or statutory obligations to create and maintain a unitary system of desegregated public
schools.
CCLCS is asking for an enrollment cap of seven hundred fifty (750) students; it is anticipated that
approximately 388 students will be enrolled in CCLCS during its first year of operation. According to
the 2012-2013 school year enrollment figures (the latest school year for which official enrollment
figures are available) as maintained by the ADE Data Center, the NLRSD had a student population
of 8,610 students; the LRSD had a student population of 23,594 students, and the PCSSD had a
student population of 17,245 students. At its maximum enrollment of 750 students, the student
population of CCLCS would equal 8.7% of NLRSD’s student population; 3.2% of LRSD’s student
population, and 4.3% of PCSSD’s student population. Pursuant to Ark. Code Ann. § 6-23-306,
CCLCS must be race-neutral and non-discriminatory in its student selection and admission processes,
so it is not possible to accurately project the racial composition of CCLCS. Ark. Code Ann. § 6-23-105
requires that CCLCS’s operation will not serve to hamper, delay, or in any manner negatively affect
the desegregation efforts of a public school district or districts within the state. CCLCS’s careful
review of the relevant statutes and court orders affecting the three (3) Pulaski County school districts,
and the student populations of such districts, shows that such negative effect is not present here.
In 2010, LRSD filed a motion to enforce the 1989 Settlement Agreement in the Pulaski County
School Desegregation case. The federal District Court permitted the Pulaski County open-enrollment
public charter schools to intervene to present their arguments against the motion. That motion
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contends that the operation of open-enrollment public charter schools within Pulaski County
interferes with the “M-M Stipulation” and the “Magnet Stipulation.” On January 17, 2013, United
States District Judge D.P. Marshall, Jr. denied LRSD’s motion in these words:
To sum up, LRSD and Joshua’s motions fail because, after considering the
undisputed facts, and considering those that are disputed in LRSD and Joshua’s
favor, no reasonable fact finder could conclude that the State is in material breach of
the parties’ 1989 Settlement Agreement as to open-enrollment charter schools in
Pulaski County. The proof of any adverse effect beyond the margin on either the
stipulation magnet schools or M-to-M transfers has not materialized. The cumulative
effect of open-enrollment charter schools in Pulaski County on the stipulation magnet
schools and M-to-M transfers has not, as a matter of law, substantially defeated the
relevant purposes of the 1989 Settlement Agreement, the magnet stipulation, or the
M-to-M stipulation.
Little Rock School District, et al. v. North Little Rock School District et al., Lorene Joshua
et al., Arkansas Virtual Academy, et al., Case No. 4:82-CV-866-DPM, U.S. District
Court-Eastern Division of Arkansas Western Division, Document 4809, at page 29.
In conclusion, CCLCS submits that, upon the basis of its review, neither any existing federal District
Court desegregation order affecting the NLRSD, LRSD and PCSSD, nor the 1989 Settlement
Agreement, prohibit the State’s charter school authorizer from granting a new charter for an openenrollment public charter school in Pulaski County.

C-22: SUSTAINABILITY OF THE PROGRAM
The Sustainability section should describe the applicants’ plan to ensure continued success
of the charter school over time.
Evaluation Criteria:
A response that meets the standard will present:
• The names, experience, and qualifications of the individuals responsible for the application;
and
• The plan to ensure the sustainability of the charter in the future.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)

Concerns and Additional Questions:
• Explain what the founders are doing or will do to ensure the success of the charter school
when others are in leadership roles.
Leaders receive 160 hours in professional development, effective succession plans, policies and
procedures are in place to insure continuity of effective school operations. The LHA Talent
Management team has conducted intensive recruitment efforts that resulted in 737 teacher and
leader applications. In addition to attending college fairs at state universities, we recruit from
national organizations and sites including: Idealist; National Alliance for Public Charter Schools;
US Charter Schools: School Spring; National Educators Employment Review; Teacher Jobs;
Accomplished Teacher (National Board); Smartbrief of Educators); Teachers of Color, Special
Education Teachers. The founding Board of Directors will be the governing Board of Directors and
with the assistance of LHA will hire and evaluate the school leaders. The Board will have a
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professional development plan that will meet the ADE rules governing required training for school
board member and will ensure its ability monitor the academic and financial health of the school.
The Board will employ an external auditor to monitor the school’s financial well being. The Board
will review data on academic and non academic goals monthly. The Board retains the authority to
make changes in the program, policies and procedures as may be needed to ensure the success of
the school.
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REVISED BUDGET
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Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
Line#

List Positions

2014-2015
No. FTEs

1

Principal

1

2

Director of Teaching & Learning

1

3

Teacher Leader Fellow

0.5

Salary 2014-2015

$80,000.00
$55,000.00
$36,000.00

2015-2016
No. FTEs

1
1
0.5

Salary 2015-2016

$82,400.00
$56,650.00
$37,080.00

4
5
6
7

Subtotal:

8

30%
Fringe Benefits (rate used ______)

$153,000.00
$45,900.00

$157,590.00
$47,277.00

9

Total Administration:

$198,900.00

$204,867.00

Regular Classroom Instruction:
10

Teachers

2014-2015
No. FTEs

17
1

2015-2016
No. FTEs

$34,000.00
$24,000.00

19
2

$35,020.00
$24,720.00

11

Aides

12

Subtotal:

$602,000.00

$714,820.00
$199,614.00
$14,832.00
$929,266.00

13

30%
Teacher Fringe Benefits (rate used ______)

14

30%
Aide Fringe Benefits (rate used ______)

$173,400.00
$7,200.00

15

Total Regular Classroom Instruction:

$782,600.00

Special Education:

2014-2015
No. FTEs

2015-2016
No. FTEs

16

Teachers

1

$34,000.00

1

$35,020.00

17

Aides

1

$24,000.00

1

$24,720.00

18

Subtotal:

$58,000.00

$59,740.00

19

30%
Teacher Fringe Benefits (rate used ______)

$10,200.00

$10,506.00

20

30%
Aide Fringe Benefits (rate used ______)

$7,200.00

$7,416.00

$75,400.00

$77,662.00

21

Total Special Education:

Gifted and Talented Program:
22

Teachers

23

Aides

24

Subtotal:

25

Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)
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Total Gifted and Talented Program:

2014-2015
No. FTEs

0.5

2015-2016
No. FTEs

$36,000.00

0.5

$37,080.00

$18,000.00
$0.00

$18,540.00
$0.00
$0.00

$18,000.00

$18,540.00

29

Alternative Education Program/
Alternative Learning Environments:
28

Aides

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

2015-2016
No. FTEs

Salary 2015-2016

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
34

Salary 2014-2015

Teachers

29

33

2014-2015
No. FTEs

List Positions

2014-2015
No. FTEs

ELL Coordinator

0.25

2015-2016
No. FTEs

$34,000.00

0.25

$35,020.00

35
36
37
38
39

Subtotal:

40

30%
Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions

$8,755.00
$2,626.50
$11,381.50

$8,500.00
$2,550.00
$11,050.00

2014-2015
No. FTEs

42

Guidance Counselor

1

43

Family Coordinator

1

2015-2016
No. FTEs

$40,000.00
$25,000.00

1
1

$41,200.00
$25,750.00

44
45
46
47
48
49

Subtotal:

$65,000.00

$66,950.00

30%
Fringe Benefits (rate used ______)

$19,500.00

$20,085.00

Total Guidance Services:

$84,500.00

$87,035.00

Health Services:
List Positions
50

Nurse

2014-2015
No. FTEs

0.75

2015-2016
No. FTEs

$32,000.00

0.75

$32,960.00

51
52
53
54

Subtotal:

56

30%
Fringe Benefits (rate used ______)

$24,000.00
$7,200.00

57

Total Health Services:

$31,200.00

55

$24,720.00
$7,416.00
$32,136.00
30

Media Services:
List Positions

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

58
59
60
61
62
63

Subtotal:

64

Fringe Benefits (rate used ______)

65

Total Media Services:

Fiscal Services:
List Positions
66
67
68
69
70
71

Subtotal:

72

Fringe Benefits (rate used ______)

73

Total Fiscal Services:

Maintenance and Operation:
List Positions
74

Custodian

2.5

$18,000.00

3

$18,540.00

75
76
77
78

Subtotal:

$45,000.00

$55,620.00

80

30%
Fringe Benefits (rate used ______)

$13,500.00

$16,686.00

81

Total Maintenance and Operation:

$58,500.00

$72,306.00

79

Pupil Transportation:
List Positions
82

Bus Driver

2014-2015
No. FTEs

1

2015-2016
No. FTEs

$23,500.00

1

$24,205.00

83
84
85
86
87

Subtotal:

88

30%
Fringe Benefits (rate used ______)

89

Total Pupil Transportation:

$23,500.00

$24,205.00

$7,050.00

$7,261.50

$30,550.00

$31,466.50
31

Food Services:
List Positions
90

Food Service Worker

2014-2015
No. FTEs

1

2015-2016
No. FTEs

$20,000.00

1

$20,600.00

91
92
93
94
95

Subtotal:

96

30%
Fringe Benefits (rate used ______)

97

Total Food Services:

Data Processing:
List Positions

$20,000.00

$20,600.00

$6,000.00

$6,180.00

$26,000.00

$26,780.00

2014-2015
No. FTEs

98

School Operations Manager

1

99

Office Assistant

1

2015-2016
No. FTEs

$40,000.00
$24,000.00

1
1

$41,200.00
$24,720.00

100
101
102
103

Subtotal:

$64,000.00

$65,920.00

104

30%
Fringe Benefits (rate used ______)

$19,200.00

$19,776.00

105

Total Data Processing:

$83,200.00

$85,696.00

Substitute Personnel:
106

2
Number of Certified Substitutes _______

107

Number of Classified Substitutes _______

108

Subtotal:

109

23%
Certified Fringe Benefits (rate used ______)

110

Classified Fringe Benefits (rate used ______)

111

Total Substitute Personnel:

112

TOTAL EXPENDITURES FOR SALARIES:

2015-2016
No. FTEs

2014-2015
No. FTEs

2

$14,250.00

2

$14,250.00

$28,500.00
$6,555.00

$28,500.00
$6,555.00

$35,055.00

$35,055.00

$1,434,955.00

$1,612,191.00
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Public Charter School Application
Estimated Budget Template
REVENUES
2014-2015 Amount:

2015-2016 Amount:

State Public Charter School Aid:
Line#

2014-2015

1

No. of Students

344

x $6,521.00 State Foundation Funding

2

No. of Students

344

x

3

No. of Students

245

x $1,033.00 eligible rate* NSL Funding

4

No. of Students

$44.00

x

Professional Development

$2,243,224.00
$15,136.00
$253,085.00

Other: Explain Below

5

2015-2016
6

No. of Students

394

x $6,521.00 State Foundation Funding

7

No. of Students

394

x

8

No. of Students

280

9

No. of Students

x $1,033.00 eligible rate* NSL Funding
Other: Explain Below
x

$44 00

$2,569,274.00
$17,336.00
$289,240.00

Professional Development

10

Total State Charter School Aid:

11

$2,511,445.00

$2,875,850.00

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)

$250,000.00

Other (Specifically Describe)
15

Total Other Sources of Revenues:

16

17

TOTAL REVENUES:

$250,000.00
$2,761,445.00

$2,875,850.00

2014-2015 Amount:

2015-2016 Amount:

$198,900.00

$204,867.00

$200,000.00
$5,500.00
$6,000.00

$175,000.00
$5,500.00
$6,000.00

$17,200.00

$19,700.00

$427,600.00

$411,067.00

EXPENDITURES
Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

Mgmt Services - Lighthouse Academies, Inc.

20

V - AD 2

Marketing - Design Group/AR Dem Gazzette

21

V - AD 3

Telecommunications - AT&T

22

V - AD 4

23

V - AD 5

24

Supplies and Materials

25

Equipment
Other (List Below)

26
27
28
29
30
31

Total Administration:

33

Regular Classroom Instruction:

2014-2015 Amount:

2015-2016 Amount:

Salaries and Benefits

$782,600.00

$929,266.00
$50,000.00
$20,985.00

32

Purchased Services - List Vendors Below
33

V - CI 1

PD - LHA/Danielson/Spring Board

34

V - CI 2

Assessments - TLI/NWEA/IXL/Read Live/Readi

$50,000.00
$18,325.00

35

V - CI 3

36

V - CI 4

37

V - CI 5

38

Supplies and Materials

$34,400.00

$39,400.00

39

Equipment

$885,325.00

$1,039,651.00

$75,400.00

$77,662.00

$34,400.00

$39,400.00

$3,440.00

$3,940.00

$113,240.00

$121,002.00

$18,000.00

$18,540.00

$1,720.00

$1,970.00

$19,720.00

$20,510.00

Other (List Below)
40
41
42
43
44

Total Regular Classroom Instruction:

45

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

48

V - SE 2

49

V - SE 3

50

V - SE 4

51

V - SE 5

OT/PT/Speech Therapy - Kidsource

52

Supplies and Materials

53

Equipment
Other (List Below)

54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

Purchased Services - List Vendors Below
61

V - GT1

62

V - GT2

63
64
65

V - GT3
V - GT4
V - GT5

66

Supplies and Materials

67

Equipment
Other (List Below)

68
69
70
71
72
73

Total Gifted and Talented Program:

34

Alternative Education Program/ Alternative Learning
Environments:

2014-2015 Amount:

2015-2016 Amount:

$11,050.00

$11,381.50

$1,720.00

$1,970.00

$12,770.00

$13,351.50

$84,500.00

$87,035.00

$84,500.00

$87,035.00

Salaries and Benefits

74

Purchased Services - List Vendors Below
75

V - ALE1

76

V - ALE2

77

V - ALE3

78
79

Waiver requested for ALE

V - ALE4
V - ALE5

80

Supplies and Materials

81

Equipment
Other (List Below)

82
83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1
V - ELL2
V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100

Total English Language Learner Program:

101

Guidance Services:
Salaries and Benefits

102

Purchased Services - List Vendors Below
103
104
105
106
107

V - GS1
V - GS2
V - GS3
V - GS4
V - GS5

108

Supplies and Materials

109

Equipment
Other (List Below)

110
111
112
113
114
115

Total Guidance Services:

35

Health Services:
Salaries and Benefits

116

2014-2015 Amount:

2015-2016 Amount:

$31,200.00

$32,136.00

$3,440.00

$3,940.00

$34,640.00

$36,076.00

$60,000.00
$7,000.00
$10,000.00
$3,000.00

Purchased Services - List Vendors Below
117

V - HS1

118

V - HS2

119

V - HS3

120

V - HS4

121

V - HS5

122

Supplies and Materials

123

Equipment
Other (List Below)

124
125
126
127
128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

132

V - MS2

133

V - MS3

134

V - MS4

135

V - MS5

Waiver requested for media services

136

Supplies and Materials

137

Equipment
Other (List Below)

138
139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below

V - FS2

Auditor - Lisa Stephens & Company CPA

V - FS3

Time & Labor - ADP

V - FS4

Legal - Legal Counsel

$60,000.00
$7,000.00
$10,000.00
$3,000.00

150

Supplies and Materials

$5,500.00

$5,500.00

151

Equipment

$85,500.00

$85,500.00

145
146
147
148
149

V - FS1

Business Manager - Complete Consulting

V - FS5

Other (List Below)
152
153
154
155
156
157

Total Fiscal Services:

36

Maintenance and Operation:
Salaries and Benefits

158

2014-2015 Amount:

2015-2016 Amount:

$58,500.00

$72,306.00

$20,000.00
$33,000.00
$5,500.00
$18,000.00

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

Facilities Mgmt - Charter Facilities Management

160

V - MO2

Utilities - Entergy/CenterPoint/UBS

161

V - MO3

Disposal Service - Waste Mgmt

162

V - MO4

Repairs & Maint.- Charter Facilities Mgmt

$20,000.00
$33,000.00
$5,500.00
$18,000.00

163

V - MO5

164

Supplies and Materials

$24,080.00

$27,580.00

165

Equipment

$159,080.00

$176,386.00

$30,550.00

$31,466.50

Bus Lease - Master's Leasing

$24,000.00

$24,000.00

178

Supplies and Materials

$10,000.00

$10,000.00

179

Equipment

$64,550.00

$65,466.50

$26,000.00

$26,780.00

$172,000.00
$13,760.00

$197,000.00
$14,175.00

$211,760.00

$237,955.00

Other (List Below)
166
167
168
169
170

Total Maintenance and Operation:

171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

Other (List Below)
180
181
182
183
184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187
188
189
190
191

V - FD1

Meal Delivery - Preferred Meals

V - FD2

CN Director - JLCS

V - FD3
V - FD4
V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194
195
196
197
198
199

Total Food Services:

37

Data Processing:
Salaries and Benefits

200

2014-2015 Amount:

2015-2016 Amount:

$83,200.00

$85,696.00

$15,000.00

$15,000.00

$98,200.00

$100,696.00

$35,055.00

$35,055.00

$35,055.00

$35,055.00

$348,000.00

$348,000.00

$12,500.00
$12,500.00

$12,500.00
$12,500.00

$373,000.00

$373,000.00

Purchased Services - List Vendors Below
201
202
203
204
205

V - DP1

IT Support - WIRED

V - DP2
V - DP3
V - DP4
V - DP5

206

Supplies and Materials

207

Equipment
Other (List Below)

208
209
210
211
212

Total Data Processing:

213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

216

V - SB2

217

V - SB3

218

V - SB4

219

V - SB5

220

Total Substitute Personnel:

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222

Lease - Charter Facilities Management AR LLC

223

note: facility upgrades will be completed

224

by landlord

225
226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:

38

Debt Expenditures:

2014-2015 Amount:

2015-2016 Amount:

FFE/Textbook Lease - Lighthouse Academies

$48,000.00

$48,000.00

Total Debts:

$48,000.00

$48,000.00

$2,652,940.00

$2,850,751.00

$108,505.00

$25,099.00

List Debts Below
232
233
234

Other Expenditures:
List Other Expenditures Below
235
236
237
238
239
240
241

TOTAL EXPENDITURES:

242

Net Revenue over Expenditures:

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.

39

LESSON PLAN

40

Teacher: Lighthouse Model

Subject: Math

Grade: 3rd

Week of: 01.14-01.18

Common Core Standard(s)/(State Standards):

High Yield Strategies:

Monday: 3.MD.1 * Tell and write time to the nearest
minute and measure time intervals in minutes (nearest
minute)
Tuesday: 3.MD.1 * Tell and write time to the nearest
minute and measure time intervals in minutes (elapsed
time)
Wednesday: 3.MD.1 * Tell and write time to the nearest
minute and measure time intervals in minutes (elapsed
time)
Thursday: 3.NBT.3 Multiply one-digit whole numbers
by multiples of 10 in the range 10–90
Friday: 3.NBT.3 Multiply one-digit whole numbers by
multiples of 10 in the range 10–90
Vocabulary:
Monday: Analog clock, Digital clock, Minute, Hour
Tuesday: Elapsed Time, Interval, a.m., p.m.
Wednesday: Analog clock, Digital clock, Minute, Hour,
Elapsed Time, Interval, a.m., p.m.
Thursday: multiples
Friday: multiples of 10
Learning Target: (What will the students know & be
able to do as a result of these lessons)?
Monday: SWBAT tell and show time to 5-minute and
minute intervals
Tuesday: SWBAT to solve elapsed time word
problems.
Wednesday: REVIEW: SWBAT to tell and show time
and solve elapsed time word problems.
Thursday: SWBAT to multiply numbers by 10.
Friday: SWBAT to multiply numbers by multiples of
10 up to 90.
Essential Questions/Enduring Understanding:
Monday: Can I tell time to the nearest 5-minute
interval? Can I tell time to the nearest minute interval?
Tuesday: Can I solve problems involving elapsed time?
Wednesday: Can I tell time to the nearest minute
interval? Can I solve problems involving elapsed time?
Thursday: How do I multiply by 10?
Friday: How can I use my knowledge of place value to
help me multiply by multiples of 10?
Formative Assessments: (How will you & your students
know if they have successfully met the outcomes? What
specific criteria will be met in a successful
product/process? What does success look like on this

_x_compare/ contrast
__summarizing
_x_reinforcement
_x_homework
__non-linguistic
_x_coop. learning
_x_setting obj.
__hypotheses
_x_cues, questions & graph org

Rigor/Relevance
K

Evaluation
6

N
O
W
L

C

D

A

B

Synthesis
5
Analysis
4

E
Applicatio 3

D
G
Comprehension
2

Awareness
1

1

2

3

Knowl
edge

Apply
knowl

Apply
knowl
d

4
Apply
knowledge
to real-

APPLICATION

5
Apply
knowledge
to realworld
unpredicta
ble
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lesson’s outcome look like?)
Monday: Students can tell and draw time to the nearest
5-minute and minute.
Tuesday: Students will be able to solve word problems
involving elapsed time.
Wednesday: Students will be able to solve word
problems involving elapsed time. Students can tell and
draw time to the nearest 5-minute and minute.
Thursday: can correctly multiply by 10.
Friday: can correctly multiply by multiples of 10.
Questioning: (What questions do I need to ask students? What questions can I ask students who get
stuck?)
Monday: How does skip-counting help us determine time to the nearest 5-minute intervals?
Tuesday: How can I use a number line to help answer questions about elapsed time?
Wednesday: How can I use a number line to help answer questions about elapsed time? How does
skip-counting help us determine time to the nearest 5-minute intervals?
Thursday: How can skip-counting help me multiply by 10?
Friday: How can I use properties of operations to help me solve these multiplication problems?
Misconceptions: (What Misconceptions might students have?)
Monday: Telling time at the end of the hour (students get confused at which hour this is).
Tuesday: When calculating elapsed time between am and pm.
Wednesday: When calculating elapsed time between am and pm. Telling time at the end of the hour
(students get confused at which hour this is).
Thursday: Not realizing the one’s place will end in zero when multiplying by 10.
Friday: Not understanding the multiples of 10.
Relevance/Rationale: (Why are the outcomes of this lesson important in the real world?) Why are
these outcomes essential for future learning?)
You use time in everything you do. You need to know how to calculate elapsed time on a daily basis.
Multiplying by 10 makes counting a lot easier.

M
O
N
D
A
Y

Objective: SWBAT tell and show time to 5-minute and
minute intervals
Do Now: TLI warm-up: telling time to nearest half hour
Guided Practice:
First I will model how to tell time to the nearest-five
minute with a demo clock as students draw it on their
papers. Then students will have the opportunity to
practice with their personal clocks as I write the digital
clock on the board. Lastly, students will spend time
working with their partners as I worked with them as a
class.
If time permits, we will play time-bingo as a class.

Differentiation of
Instruction:
ELL : N/A

GT: In partner
work, these scholars
will be the ones
assisting the lower
students the
“times”, explaining

Bloom’s
Taxonomy
Level
x Knowledge
x Comprehen
sion
x Application
Analysis
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T
U
E
S
D
A
Y

Independent Practice: Students will be asked to tell and
show time to the nearest 5-minute and nearest minute.
Art Infusion: Bingo game
This activity should be completed in small groups.
Number of Players: 2-6 per group plus one “bingo caller”
Materials: bingo playing boards, small bingo time cards,
bingo chips
1. Decide who will be the “bingo caller.” This person will
make sure all the bingo time cards are
shuffled and hand out one bingo playing board to each
player.
2. The “bingo caller” says one time card at a time,
allowing players enough time to check their
card and mark it if needed.
3. Play continues until one of the players says
“BINGO!” Bingo can be called when a player gets
3 in a row marked on their board, either horizontally,
vertically, or diagonally.
4. Play can continue to find a second and third place
after a winner is found or the game can
start over
Resources/Materials: do-now, bingo
Independent Practice: Students will tell and show time to
the nearest hour and answer questions about elapsed
time.
Art Infusion: students will use their small clocks to move
the hands to time I say aloud. Scholars will receive
additional reinforcement from the Arts and Music
Specialist.
Resources/Materials: do-now, demo clock, personal
clocks, bingo boards, bingo pieces, ind practice sheet
Objective: SWBAT to solve elapsed time word problems.
Do Now: TLI warm-up: telling time to the nearest 5minute interval and nearest minute
Guided Practice:
First we will review telling time, especially to the nearest
five-minute interval, how many minutes are in an hour,
and so forth. I will begin with my demo clock, counting
by five-minute intervals until I hit the :00 marker. I will
ask them questions like, “if I start at 5:15, how many
minutes is it until 5:45?”, and then we will practice
counting together. The scholars will then take out their
clocks and practice counting how much time has elapsed
as well.

how to find the
time.
IEP: In partner
work, these scholars
will have extra time
and help when
finding the given
time. Scholars will
be assisted by
SPED instructor.

ELL : N/A

GT: Advanced
students will create
elapsed time
problems and
switch problems
with another
student.

Synthesis
Evaluation

Bloom’s
Taxonomy
Level
x Knowledge
Comprehen
sion
x Application
x Analysis
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After, we will practice doing more extensive problems
that reach into the next hour, instead of staying within
the same. I will teach them that they need to count from
the beginning time, to the end time, generally from fiveminute intervals.
Independent Practice: Students will answer TLI
questions about elapsed time.
Art Infusion: Students will practice counting elapsed
time with their clocks. Additional support from the Arts
and Music Specialists.
Resources/Materials: do-now, demo clock, personal
clocks, elapsed time problems
Objective: SWBAT tell time and solve elapsed time word
problems.
Do Now: TLI warm-up: review problems
Guided Practice:
Today is going to be a merely review day of telling time
W
and solving elapsed word problems. Students will be
E
separated into respective groups based on how they have
D
performed in the two previous days. Scholars will either
N
be working on telling time (to the nearest 5 minutes or
E
minute) or will be working on solving elapsed time
S
problems.
D
Independent Practice: N/A: informal—walking around
A
helping students.
Y
Art Infusion: telling time song and additional support
from Arts and Music Specialists.
Resources/Materials: do-now, TLI review

T
H
U
R
S
D
A
Y

IEP: Scholars will
answer questions
that only require
computation within
the hour.

x Synthesis
Evaluation

Differentiation of
Instruction:

Bloom’s
Taxonomy
Level
x Knowledge
Comprehen
sion
Application
x Analysis

ELL: N/A

GT: Advanced
students will help
the students at their
table understand
the problem and
solution.
IEP: These
students will be
receiving help from
the advanced
students and me at
the table.

Objective: SWBAT multiply numbers by 10.
Do Now: TLI warm-up: telling time
Guided Practice:
Since this is a standard all students have a very good
ELL: N/A
grasp on, we will only briefly cover multiplying by ten
by first reviewing it and then playing games, around the
world and tic-tac-toe, on the board to review it. After,
we will work on multiples of ten and practice skipcounting them. Students will learn the multiplication rap

Synthesis
x Evaluation

Bloom’s
Taxonomy
Level
x Knowledge

Comprehen
sion
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for multiples of ten.
Independent Practice: scholars will multiply numbers by
10.
Art Infusion: scholars will learn a song to help them
remember multiplication process.
Resources/Materials: do-now, mult. song

GT: These students
will multiply ten by
two-digit numbers.

x Analysis

IEP: These scholars
will stick to
multiplying ten by
small numbers.

F
R
I
D
A
Y

Objective: SWBAT multiply one-digit numbers by
multiples of ten.
Do Now: TLI warm-up: multiplying by ten.
Guided Practice: We will review multiplying by ten and
listing the multiples of ten. We will then start practicing
multiplying one-digit numbers by multiples of ten using
place value. I will show this using base blocks and
students will have the opportunity to practice with base
blocks. Then the scholars will learn how to show these
using actual problems.
Independent Practice: scholars will receive five problems
to complete on their own.
Art Infusion: practice with base blocks.
Resources/Materials: do-now, TLI practice.

x Application

Differentiation of
Instruction:
ELL: N/A

GT: Advanced
students will help
the students at their
table understand
the problem and
solution.
IEP: These
students will be
receiving help from
the advanced
students and me at
the table.

x Synthesis

Evaluation
Bloom’s
Taxonomy
Level
x Knowledge
Comprehen
sion
Application
x Analysis

Synthesis
x Evaluation
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ARTS INFUSION
TOOLKIT
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Lighthouse Academies®
Arts Infusion Toolkit
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Introduction to the Arts Infusion Toolkit
Arts-infused instruction is central to the Lighthouse Academies Education Model, therefore,
as an organization we continuously strive to improve and build upon our arts infusion
practices. This toolkit is designed to serve as a resource for all Lighthouse educators. The
contents of the toolkit are as follows:
Arts Infusion at Lighthouse Academies
The Lighthouse definition, rationale and essential components of arts-infused instruction
Arts Infusion School Rubric
A tool to measure the strength of art- infused practices across a school
Arts Infusion Self-Reflection Rubric
A tool to guide teachers in self-assessing their implementation of arts-infused practices
A Week in an Exemplary Arts-Infused Classroom
A sample schedule from an exemplary arts-infused classroom
Quick and Simple Tips for Infusing the Arts into Daily Instruction
A list of ideas for infusing the arts into everyday practices
Process for Developing Arts-infused Lessons
A framework for approaching arts infusion lesson planning
Sample Timeline for Rolling Out Arts Infusion Toolkit at Schools
Suggestions for how schools can introduce the different components of the toolkit to the staff
Resources
A list of additional resources for developing arts-infused practices
Sample Arts-Infused Lesson Plans
A collection of model arts-infused lessons
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Rationale and Research
Arts infusion is a powerful approach to teaching that enhances student learning and increases
student engagement in education. 2 By providing students with creative ways of learning
and applying core content knowledge, the arts enhance students’ understanding and
retention of skills and concepts. Research shows that the arts play a key role in brain
development. 3, 4 and the College Entrance Examination Board reports that students who
participate in art do better in academics than other students.5 The arts have been shown to
be particularly effective in reaching economically disadvantaged students who are most atrisk of disengaging from school.

5

Based on the research, we believe arts-infused instruction is an effective method for
activating student interest, a valuable way to engage students in learning and an alternative
means of assessing student understanding of content and concepts. At Lighthouse Academies
we put the power of the arts to work for our students through a comprehensive arts infusion
program. This program is centered on three essential components – collaboration,
instruction and student outcomes.
Essential Components
Collaboration Teachers collaborate regularly with other teachers to create, plan and co-teach
arts-infused lessons. Teachers dedicate time to plan arts-infused instruction within and
across grade levels. This collaboration provides an opportunity for teachers to learn from
each other, develop their practice and enhance the overall practice of arts-infused instruction
at the school.
Instruction Arts infusion fundamentally changes the nature of teachers’ lessons. Teachers
may use arts infusion to activate, engage and/or assess students in learning activities. These
activities range from single lessons to longer projects developed over the course of an entire
unit of material. In all cases, art provides students with creative means of learning and/or
applying the skills and knowledge from the core curriculum. Furthermore, teachers regularly
incorporate exposure to master works of art and artists in order to expand students’
knowledge base of different cultures, artistic movements, and to increase their overall
appreciation for different forms of expression.
Student Outcomes The efficacy of all instruction, including arts-infused instruction, is
measured by student outcomes. Successful implementation of an arts-infused program should
result in student mastery of learning objectives. Arts infusion provides a means to achieving
this mastery, and it can also be used as an alternative way to assess students’ ability to think
critically about the content and concepts they are studying.
2

E.B. Fiske (Ed.), “Champions of Change: The Impact of the Arts on Learning.” Arts Education Partnership. Available at:
http://artsedge.kennedy-center.org/champions/pdfs/ChampsReport.pdf
3 Sylvester, Robert. “Art for the Brain’s Sake.” Educational Leadership. Volume 56, Number 3. November 1998. Page 32.
4 Sinatra, R. (1986). “Visual Literacy Connections to Thinking, Reading and Writing.” New York: Charles C. Thomas.
5 See “The College Board, Profile of College-Bound Seniors National Report for 2001, 2002 and 2004” (Located at the web site of the
National Association for Music Education, http://www.menc.org/information/advocate/sat.html).
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Common Misconceptions about Arts Infusion
To infuse the arts into instruction I need to have special artistic talents.
• Arts infusion does not require specialized artistic talent, equipment, or funding.
General classroom teachers can learn arts infusion best practices and incorporate them
into their instruction without having any specific artistic capabilities.
Arts infusion takes away from instruction in the core academic subjects.
• The benefit of using arts infusion is that it actually supports student achievement in
academic subjects. When arts infusion is implemented correctly, student achievement
increases because students have the opportunity to access content through a variety of
avenues.
Arts infusion makes classroom management more challenging.
• Arts infusion supports classroom management because it allows students to be active
and creative in positive ways. Students who are traditionally disruptive during
instructional time often respond well to arts infusion because they become more
engaged and these activities may provide them the opportunity to be successful in
subjects they usually struggle with.
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Arts Infusion Examples
Arts infusion takes many forms at Lighthouse Academies. A teacher may infuse art into a
single lesson to give students creative freedom in applying the new skills and knowledge they
learned that day (see examples of “Single Lesson Activities” below”), or a teacher may create
a long-term project based on themes from a core content area (see examples of “Multi-Lesson
Projects” below). In all arts-infused instruction, teachers and arts specialists aim to design
lessons and projects in which the creative activity is meaningfully linked to the core content
learning objective.
Single-Lesson Activities
Math & Painting:
Ms. Oakley’s Kindergarteners, dressed in their “painters’ smocks,” stand in front of large
sheets of butcher paper posted throughout the room and use their fingers to paint
compositions of colored numbers. They have just completed a Saxon math lesson on the
numbers 1 through 10. Ms. Oakley has teamed up with the arts specialist to use art to
reinforce both the concept of the numbers and the skill of writing them. After modeling the
lesson, they instruct students to paint one “1”, two “2’s”, three “3’s”, etc. on the butcher
paper, allowing students to choose the color, size and placement of each number. As the
students work on their own number compositions, both the teacher and arts specialist
circulate among the students to offer feedback and assistance. Once all of the compositions
have been finished, the teacher, arts specialist and students discuss the correctness of the
numerals and the aesthetics of each composition. This lesson is an example of how arts
infusion can be used to better engage students.
Reading & Music:
Kindergarteners in Mr. Marshall’s class are learning that words are made up of syllables.
After the Open Court Reading lesson on syllables, Mr. Marshall passes out the tambourines
and maracas that the music teacher has been using to teach the students rhythm in music
class. Then, as Mr. Marshall calls out single and multiple syllable words, students repeat the
syllables in those words using their instruments. Mr. Marshall says, “pan-cakes” and then
the class in concert, makes two maracas shakes and two tambourine beats. “Beautiful” –
three maraca shakes and three tambourine beats. Mr. Marshall talks about how syllables
create the rhythm of language and he demonstrates this by singing common children’s songs
and having his students repeat the syllables with their instruments. Students are fully
engaged in the instrumentation and singing while learning English in the process. The lesson
also provides Mr. Marshall an alternative way to assess student understanding.
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Vocabulary and Drama
Ms. Finn’s 8th grade class is learning Latin and Greek word parts. To review the meanings of
the word parts, she breaks the class into four teams and they play ‘word parts charades.’
Students pick a word part out of a hat and have one minute to act out the meaning of the
word part for their teammates to guess. Teams are given bonus points if they can name
words that include the word part. For example, one student picks “geo” and uses gestures
and movements to represent rotations and orbiting until his team members figure out he is
acting as the Earth. In the remaining seconds of the round the teammates call out words that
include geo for bonus points: “Geography! Geology!” Through this activity Ms. Finn has
found a way to engage students in reviewing academic content.
Multi-Lesson Projects
History, Music and Paintings:
Mr. Wright’s 10th grade class has been studying the Great Depression. Every day, Mr. Wright
has opened his lessons by playing folk music from the time period. After repeated exposure,
students have become familiar with songs like “Brother, Can You Spare a Dime?” and “Big
Rock Candy Mountain.” To assess students’ understanding of the mood and experiences of
Americans during the Depression, Mr. Wright provides students with the lyrics to these
familiar songs as well as some prints of paintings from the time period. In small groups,
students analyze the artwork and create PowerPoint presentations that explain how the
songs and paintings reflect the Depression. After one week of working on the slideshows,
students present their work to their classmates.
Reading & Drama:
Small groups of Mr. Kim’s third grade students are sitting around tables, engrossed in
discussions about the book they just finished reading. While normally it is difficult to keep
all of the students engaged in literature discussions, this time it is different. This time,
students have been asked to plan and perform a three-minute play based on the story they
read. The assignment generates enthusiasm among the students not only for the final play,
but for all of the activities leading up to the play. In the first activity, each group writes a
summary of the story by dividing the story up into a beginning, middle and end – Acts I, II
and III. Next, each group writes a list of words that describe the main characters. Students
choose which character they will play and use the list of character traits they generated to
inform their performance. Finally, the arts specialist coaches each group of students in the
dramatic presentation of their play. This project helps Mr. Kim engage students in the
learning process and provides him a way to assess students’ understanding of a book.
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Science, Reading & Sculpture
In 9th grade, Ms. Jenkins’ students are studying the hydrologic cycle. To assess students’
understanding of the different phases of the cycle Ms. Jenkins has students create flip books on the
computer that show the processes of evaporation, condensation, precipitation, surface runoff and
groundwater percolation, infiltration and transpiration. Ms. Jenkins determines whether students
have mastered this concept by examining the accuracy of their visual representations of the
hydrologic cycle.
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Lighthouse Academies Arts Infusion School Rubric
Arts Infusion
Component

Novice

Beginning Proficiency

Advanced Proficiency

Exemplary

 The school does not dedicate
formal planning time (e.g.,
grade level meetings, PDI
sessions, etc.) for teachers to
develop arts-infused practices.

 The school dedicates formal
planning time (e.g., grade level
meetings, PDI sessions, etc.)
once or twice a year for
teachers to develop artsinfused practices.

 The school dedicates formal
planning time (e.g., grade
level meetings, PDI sessions,
etc.) once or twice a semester
for teachers to develop artsinfused practices.

 The school dedicates formal
planning time (e.g., grade level
meetings, PDI sessions, etc.)
several times a semester for
teachers to develop artsinfused practices.

 Approximately half of the staff
members collaborate
informally to develop artsinfused practices.

 Approximately three-quarters
of the staff members
collaborate informally to
develop arts-infused practices.

 Almost all of the staff
members regularly collaborate
informally to develop artsinfused practices.

 The collaborative efforts of the
staff are evident in one or two
arts-infused school routines,
but there is little evidence of
common arts-infused
instructional practices within
or across grade levels.

 The collaborative efforts of
the staff are evident in several
arts-infused school routines
and several common artsinfused instructional practices
within and across grade levels.

 The collaborative efforts of
the staff are evident in many
arts-infused school routines
and many common artsinfused instructional practices
within and across grade levels.

 The school has established at
least one partnership with an
external organization that
provides students and teachers
some opportunities to infuse
the arts into instructional
activities in a manner that is
aligned to the LHA definition
of arts infusion.

 The school has established at
least two or three partnerships
with external organizations
that provide students and
teachers frequent
opportunities to infuse the arts
into instructional activities in
a manner that is aligned to the
LHA definition of arts
infusion.

 Staff members do not
collaborate informally to
develop arts-infused practices.
 There are no arts-infused
school routines and no
evidence of common artsinfused instructional practices
within or across grade levels.

Collaboration

 The school has not established
any partnerships with external
organizations.
 The school has not sought out
additional resources (e.g.,
grants, field trip opportunities,
etc.) to support arts-infused
practices.

 The school has established at
least one partnership with an
external organization, but
work with the partner does not
always align to the LHA
definition of arts infusion.
 The school has sought out and
secured additional resources
(e.g., grants, field trip
opportunities, etc.) to support
arts-infused practices in most
grade levels.

 The school has sought out and
secured additional resources
(e.g., grants, field trip
opportunities, etc.) to support
arts-infused practices in all
grade levels.

 The school has sought out
and secured additional
resources (e.g., grants, field
trip opportunities, etc.) to
support arts-infused practices
in all grade levels.
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Arts Infusion
Component

Instruction

Novice

Beginning Proficiency

Advanced Proficiency

Exemplary

 Less than a quarter of the
school’s teachers effectively
and regularly infuse arts
activities into core academic
instruction to activate, engage
and/or assess students.

 About half of the school’s
teachers effectively and
regularly infuse arts activities
into core academic instruction
to activate, engage and/or
assess students.

 About three quarters of the
school’s teachers effectively
and regularly infuse arts
activities into core academic
instruction to activate, engage
and/or assess students.

 All of the school’s teachers
effectively and regularly infuse
arts activities into core
academic instruction to
activate, engage and/or assess
students.

 Arts-infused instruction across
the school incorporates one or
two of the following art forms:
visual arts, movement, music,
and other means of creative
expression (drama, speech,
etc.).

 Arts-infused instruction across
the school incorporates most of
the following art forms: visual
arts, movement, music, and
other means of creative
expression (drama, speech,
etc.).

 Arts-infused instruction
across the school incorporates
all of the following art forms:
visual arts, movement, music,
and other means of creative
expression (drama, speech,
etc.).

 School-wide events
(performances, parent nights,
Town Hall Meetings, etc.) are
not arts-infused.

 School-wide events
(performances, parent nights,
Town Hall Meetings, etc.) are
rarely (five to 10 times a year)
arts-infused.

 Arts-infused instruction across
the school incorporates all of
the following art forms (but
one or two may be more
heavily emphasized than
others): visual arts,
movement, music, and other
means of creative expression
(drama, speech, etc.).

 Students are not exposed to
significant works of art
through school or classroom
routines (music appreciation,
featured artists, etc.).
 Less than a quarter of the
students are exposed to
significant works of art
through at least one field
experience (e.g., museum trips,
attending a play).

 Students are occasionally
(about once a month) exposed
to significant works of art
through school and classroom
routines (music appreciation,
featured artists, etc.).
 More than three-quarters of
students are exposed to
significant works of art
through at least one field
experience (e.g., museum trips,
attending a play).

 School-wide events
(performances, parent nights,
Town Hall Meetings, etc.) are
sometimes (five to ten times a
semester) arts-infused.
 Students are exposed to
significant works of art
through weekly school and
classroom routines (music
appreciation, featured artists,
etc.).
 All students are exposed to
significant works of art
through at least one field
experience (e.g., museum
trips, attending a play).

 School-wide events
(performances, parent nights,
Town Hall Meetings, etc.) are
almost always arts-infused.
 Students are exposed to
significant works of art
through daily school and
classroom routines (music
appreciation, featured artists,
etc.).
 All students are exposed to
significant works of art
through at least two field
experiences (e.g., museum
trips, attending a play).
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Student
Outcomes

 Less than a quarter of the
students identify the school as
an arts-infused school and few
can explain the purpose of arts
infusion.

 Approximately half of the
school’s students identify the
school as an arts-infused school
and can explain the purpose of
arts infusion.

 Approximately three quarters
of students identify the school
as an arts-infused school and
can explain the purpose of arts
infusion.

 There is little or no artsinfused work that
demonstrates mastery of core
academic content and skills
posted in the school.

 Most hallways and about half
of the classrooms examples of
arts-infused work that
demonstrates mastery of core
academic content and skills are
posted throughout the school.

 All hallways and
approximately three-quarters
of the classrooms feature
examples of arts-infused work
that demonstrates mastery of
core academic content.

 Student engagement is an area
of strength in about three
quarters of the classrooms in
the school.

 Student engagement is an area
of strength in almost every of
classrooms in the school.

 Student engagement is an area
of weakness across the school.
 Less than a half of the
students do not participate in
a public performance.
 Students cannot accurately
identify and describe works of
artists they have been exposed
to (e.g., the music selected for
music appreciation).

 More than three-quarters of
students participate in one
public performance over the
course of the school year.
 About half of students can
accurately identify and
describe the works of artists
they have been exposed to
(e.g., the music selected for
music appreciation).

 All students participate in at
least one public performance
over the course of the school
year.
 About three quarters of
students can accurately
identify and describe most of
the works of artists they have
been exposed to (e.g., the
music selected for music
appreciation).

 Almost all students identify
the school as an arts-infused
school and can explain the
purpose of arts infusion.
 Arts-infused work that
demonstrates mastery of core
academic content and skills is
posted in all hallways and
almost all of the classrooms
throughout the school.
 Student engagement is an
area of strength in all
classrooms in the school.
 All students participate in at
least two public performances
over the course of the school
year.
 Almost all students can
accurately identify and
describe most of the works of
artists they have been exposed
to (e.g., the music selected for
music appreciation).
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Lighthouse Academies Arts Infusion Self-Reflection Rubric
Arts Infusion
Component

Novice
I do not meet with colleagues
informally to share or develop
arts-infused activities, lessons, or
projects.
I do not utilize external
resources (arts partnerships, arts
websites, texts, etc.) to enhance
arts-infused instruction.

Collaboration

Beginning Proficiency
I occasionally (once or twice a
semester) meet informally with
colleagues to share and plan
arts-infused activities, lessons
and projects.
I occasionally (once or twice a
quarter) utilize external
resources (arts partnerships, arts
websites, texts, etc.) to enhance
arts-infused instruction.

Advanced Proficiency

Exemplary

I often (once or twice a quarter)
meet informally with colleagues
- including the arts specialist to share and develop artsinfused activities, lessons and
projects. The results of our
collaboration are evident in
some common practices within
and across grade levels.

I regularly (several times a
quarter) meet informally with
colleagues - including the arts
specialist - to share and develop
arts-infused activities, lessons and
projects. The results of our
collaboration are evident in
common practices within and
across grade levels.

I often (once a month) utilize
external resources (arts
partnerships, arts websites,
texts, etc.) to enhance artsinfused instruction.

I regularly (more than once a
month) utilize external resources,
(arts partnerships, arts websites,
texts, etc.) to enhance arts-infused
instruction.
I serve as a model for the use of
arts-infused instruction and
formally and informally lead arts
infusion-related professional
development activities at my
school.
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My instruction incorporates use
of the arts once or twice a month
(or less), but my use of the arts is
not authentically connected to
core academic content areas.
I have not established any artsinfused activities as classroom
routines.
My instruction rarely (once a
month or less) includes exposure
to significant works of art.

Instruction

The learning environment I
have created in my classroom
does not reflect the importance
of the arts (I have not posted
student or professional artwork;
I do not play music in the
classroom, etc.).

My instruction incorporates use
of the arts at least once a week,
but my use of the arts is not
always authentically connected
to core academic content areas.
I have established one or two
arts-infused activities as
classroom routines.

I am unable to determine why
certain arts-infused activities
promote academic achievement
while others do not.
When I incorporate the arts into
my instruction, it is primarily
short-term (confined to a single
lesson).
Over the course of the year, my
arts-infused lessons tend to
incorporate only one or two
forms of art (e.g., movement
and visual arts but not other
forms).
Scores on my assessments of
students’ concept mastery in
arts-infused work products does
not always align to student
performance on other forms of
assessment.
My instruction incorporates
exposure to significant works of
art several times a month
(through the Music
Appreciation program and other
classroom practices).
The learning environment I

I use arts-infused activities that
are almost always authentically
connected to the core
curriculum to activate, engage
and/or assess students several
times a week.
I have established several artsinfused activities as routines
and I use them consistently to
review and improve student
mastery of academic concepts.

I use arts-infused activities that
are always authentically
connected to the core curriculum
to activate, engage and/or assess
students on a daily basis.
I have established many artsinfused activities as routines and I
use them consistently to review
and improve student mastery of
academic concepts.

I can usually explain why
certain arts activities promote
academic achievement and I
can use this understanding to
select additional effective arts
infusion activities.

I can analyze why certain arts
activities promote academic
achievement and I can use this
understanding to evaluate and
expand my arts infusion
repertoire by selecting new arts
infusion activities.

My instruction includes both
short-term (confined to a single
lesson) and long-term (extended
over the course of a unit or
major project) use of the arts.

My instruction includes both
short-term (confined to a single
lesson) and long-term (extended
over the course of a unit or major
project) use of the arts.

Over the course of the year,
arts-infused lessons utilize the
visual arts, movement, music,
and other forms of creative
expression (such as drama or
speech), but I may not infuse
certain forms of art as
effectively as others.

Over the course of the year, my
arts-infused lessons utilize the
visual arts, movement, music, and
other forms of creative expression
(such as drama or speech).

I use arts-infused work products
as a means to more holistically
assess student mastery of
content and concepts. I know
the arts-infused activities reflect
student mastery of the content
and concepts I am teaching

I use arts-infused work products
as a means to more holistically
assess student mastery of content
and concepts. I know the artsinfused activities reflect student
mastery of the content and
concepts I am teaching because
my assessments of the arts-infused
work products are almost always
confirmed by student
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have created in my classroom
does not fully reflect the
importance of the arts (e.g., I
have little posted student and
professional artwork; I do not
play music most days, etc.)

because my assessments of the
arts-infused work products are
usually confirmed by student
performance on other forms of
assessment.
My instruction incorporates
exposure to significant works of
art across genres on a weekly
basis (through the Music
Appreciation program and other
classroom practices).
The learning environment I
have created in my classroom
somewhat reflects the
importance of the arts (e.g., I
occasionally have posted
student and professional
artwork; I play music most
days, etc.)

There are no examples of artsinfused work in my classroom.
Arts-infused activities (if any)
do not increase student
engagement.
Students are unable to articulate
the purpose for arts-infused
activities.

Student Outcomes
Students are unable to identify
the works of artists they have
been exposed to (e.g., the music
selected for music appreciation).

Arts-infused student work may
demonstrate mastery of
academic objectives, but not
consistently.
Arts-infused activities
moderately increase student
engagement.
Several students understand the
connection between the arts and
the core academic content they
are studying.
Several students can articulate a
few works of artists they have
been exposed to (e.g., the music
selected for music appreciation).

performance on other forms of
assessment.
My daily instruction incorporates
exposure to significant works of
art across genres (through the
Music Appreciation program and
other classroom practices).

The learning environment I have
created in my classroom strongly
reflects the importance of the arts
(e.g., I have posted student and
professional artwork; I play music
every day, etc.)

Arts-infused student work
usually demonstrates mastery of
academic objectives.

Arts-infused student work always
demonstrates mastery of
academic objectives.

Most students are thoroughly
and consistently engaged in
arts-infused learning activities.

All students are thoroughly and
consistently engaged in artsinfused learning activities.

Most students can articulate the
objectives they are working
towards as well as how the arts
connect to and reflect the
concepts and skills they are
studying.

All students can articulate the
objectives they are working
towards as well as how the arts
connect to and reflect the
concepts and skills they are
studying.

Most students can accurately
identify at least half of the
works of artists they have been
exposed to (e.g., the music
selected for music appreciation).

All students can accurately
identify and describe at least
three-quarters of the works of
artists they have been exposed to
(e.g., the music selected for music
appreciation).
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A Week in an Exemplary Arts-Infused Classroom
*Note that in an exemplary arts-infused classroom there are arts-infused activities taking place every day, but not every subject is arts-infused on a daily basis.

Monday
Arrival
The morning message
identifies the musician of
the week and lists
several ‘fun facts’ about
the musician.

Morning
Meeting

Tuesday

Wednesday

Thursday

The musician of the week plays as students enter the room.
The morning message
During the activity in
During the share in
instructs students to
Morning Meeting,
Morning Meeting,
listen for something
student teams compete
students describe the
special (e.g., a particular to identify all of the
mood of one of the
instrument, lyric, or
instruments they hear in musician of the week’s
musical technique) in the a piece of music by the
pieces/songs using what
music of the musician of
musician of the week.
they learned about
the week.
describing mood in last
month’s poetry unit.
During the activity in
Morning Meeting,
students play Pictionary
to review the week’s
vocabulary words.

Literacy

Math

Transitions

Friday
During the activity in
Morning Meeting, the
teacher explains what
the Music Genome
Project is and creates a
new Pandora.com
station based on the
musician of the week.
Students listen to some
of the other pieces
Pandora selects and try
to determine why the
Genome Project would
link these pieces

Students perform the tall
tale play for the rest of
the school during the
Town Hall Meeting.
Students begin class by singing a song about polygons written by one of their classmates.
At the end of the class
Students create a collage
period, students spend a
of polygons that have at
few minutes displaying
least one common
geometric concepts (e.g.,
characteristic (e.g., at
acute angles, parallel
least one obtuse angle).
lines) with their bodies.
Other students need to
guess the ‘rule’ for each
collage.
The musician of the week plays as students transition to new work stations, get in line, etc.
Students rehearse a tall tale play with actors from a local theater company (one of the school’s arts partners)
in preparation for performances at the Town Hall Meeting and upcoming Family Night.
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Monday

Social
Studies

Science

End of Day
Routine

Tuesday

Wednesday

Thursday

Friday

Students listen to a piece of music from the Revolutionary War period as they complete their Do Now.
Students study Paul
One of the actors from
Revere’s engraving of
the theater company (see
the Boston Massacre and
the literacy block) opens
pick out some of the
the social studies period
historical facts that are
by performing Patrick
visually represented in
Henry’s famous ‘Give
the engraving. For
Me Liberty or Give Me
homework over the
Death’ speech.
weekend, students are to
create their own
engravings (or drawings)
of a historical event they
studied that week.
Students are responsible
for ensuring their
drawing includes
representations of
historical facts they have
learned.
Students read about the
For their Do Now,
effects waves, wind,
students participate in a
water and glacial ice
gallery walk, viewing
have on the Earth’s land
‘before and after’
surface. Then they
photographs of eroded
create flip books to show
coastlines.
what would happen over
time to a coastline
exposed to one of these
elements.
A student is selected to choose a former musician of the week the class will listen to during dismissal routines.
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Quick and Simple Ways to Infuse the Arts into Daily Instruction
Language Arts
Before writing a written summary of a text, have students act it out.
Instead of using a graphic organizer to plan a paragraph or story, have students draw a picture of a topic they want to
write about and identify the supporting details based on what they draw.
Have students play charades or Pictionary to review vocabulary words.
Have students identify significant aspects of a text’s setting by creating a physical model of the setting (e.g., a diorama).
Have students identify creative storytelling techniques in music, and then try to replicate the techniques in their own
writing.
Have students make a comic strip that summarizes a story, identifies the elements of plot (rising action, climax,
resolution) and identifies literary techniques (foreshadowing, flashback) as captions for the comic strip’s frames.
Have students draw pictures that represent similes and/or metaphors. Have students write the simile or metaphor as a
caption for their picture.

Math
Have students recite their math facts or information about a math concept to the tune of a familiar melody.
Have students create art that incorporates geometry concepts (angles, polygons, etc.) they have learned about.
Use masking tape to create a large grid on the floor and have students create a ‘dance’ based on a list of coordinate pairs.
Challenge students to create a drawing that meets specific mathematical requirements (e.g., make two-thirds of the trees
pines; make twice as many people as dogs, etc.)
To practice converting units of measurement, have students draw pictures of large objects to scale.

Science
Have students use movement/dance/drama to create a simulation of a concept they are learning about (e.g., evaporation,
body systems, simple machines).
To learn the steps of the scientific method, have students create a series of tableaux or draw pictures representing each
step.
Have students write speeches from the perspective of famous scientists describing the significance of their work.
Have students demonstrate the concepts behind a topic of study by creating a work of animation on the computer.

Social Studies
To review content, have students play charades – challenge them to silently act out the events or people they have
studied and have the rest of the class guess what they are doing.
Have students create models/dioramas of famous moments in history with a written explanation of the details in their
model.
Have students play charades or Pictionary to review vocabulary words.
Have students write a poem or speech from the perspective of a historical figure they are studying.
Play music from the time period students are studying.
Use a corner of the classroom to create a gallery of significant artwork from the period of study.
Have students create a travel brochure or commercial for a place they are studying.
Select an image (painting, photograph, cartoon, etc.) that illustrates various concepts from the unit of study. Show
students the whole image for approximately 30 -45 seconds – no talking or writing – just to reflect on what they see in the
context of their background knowledge. Then project one quarter of the image at a time (cropped with Photoshop or
Paint) for approximately 90 seconds each. Have students write what they see in that quadrant – key objects, images, or
phrases, and any symbols they might see. After all four quadrants have been displayed, then show the entire image again
and have students analyze the image quadrant by quadrant, then draw overall conclusions (synthesis technique).
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Process for Creating Arts-Infused Lesson Plans
Step 1: Start with the objective you are trying to teach and determine how students can demonstrate they
have mastered the objective.*
Step 2: Consider your students’ learning styles are and think about activities that align with their styles
(e.g., kinesthetic learners can use dance to master objectives). Brainstorm how these activities could form a
path to mastery that may differ from the standard approach your curriculum follows.
Step 3: Do some research for lesson ideas - don’t try to reinvent the wheel!
• Reach out to your colleagues – you may find the arts specialist, arts partner or other
general education teachers have some great ideas you can use.
• Sometimes state arts standards will help you make connections between arts skills
and the objective you are trying to teach.
• There are many other resources that provide ideas for lessons – see the resources
section in this toolkit.
• Look for arts infusion ideas in the curricula we already use at Lighthouse. Open
Court Reading/Imagine It!, FOSS and Pearson’s Core Knowledge offer ideas for
activities that connect to the arts. Even if you feel that that the idea as presented in
the teacher’s guide is not the best, it might spark an idea for an activity that is more
in line with the Lighthouse Academies arts infusion model.
*Note: Not every topic or objective is conducive to arts-infused instruction. Do not try to infuse art
into a lesson if it will not improve student mastery or engagement in learning.
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Sample Timeline for Rolling Out Toolkit in Schools
School leaders may share this toolkit with their staff before the start of the school year. Leaders may
choose to roll out the components of the toolkit in parts. For example, the rollout process could
follow this timeline:

PDI
•
•
•

Staff reads and discusses the Lighthouse Academies Arts Infusion Statement
Staff uses the Arts Infusion School Rubric to discuss and reflect on the school’s arts
infusion practices and to set goals for the school year
Teachers review sample lessons and collaborate in teams to incorporate ideas into
long-term planning

Fall PD Day
•
•
•
•

Staff revisits the school rubric and discusses progress towards goals
Teachers complete the Self Reflection on Arts Infusion Practices and set individual
goals
Teachers present best practices from their classrooms
Teachers collaborate in teams to develop and refine arts-infused practices

Spring PD Day
•
•
•
•
•

Staff revisits the school rubric to discuss progress towards goals and to set goals for
the following school year
Teachers complete the Self Reflection on Arts Infusion Practices and review
individual goals from the fall
Teachers present best practices from their classrooms
Teachers collaborate in teams to develop arts-infused practices
Staff selects Arts Infusion Leadership Committee to set agenda for arts infusion PD
during the following school year
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Arts Infusion Resources

Books
Lively Learning: Using the Arts to Teach the K-8 Curriculum
By Linda Crawford
Arts and Learning: An Integrated Approach to Teaching and Learning in Multicultural Settings
By Merryl Goldberg
Creating Meaning Through Literature and the Arts: An Integration Resource for Classroom
Teachers
By Claudia E. Cornett
Dance as a Way of Knowing
By Jennifer Donohue Zakkai
Visual Arts as a Way of Knowing
By Karolynne Gee
Putting the Arts in the Picture: Reframing Education in the 21st Century
Edited by Nick Rabkin and Robin Redmond
The Everyday Work of Art: Awakening the Extraordinary in Your Daily Life
By Eric Booth

Websites
American Alliance for Theatre Education www.aate.com/resources.html
Artcylopedia www.artcyclopedia.com
Artsonia www.artsonia.com
Bibliography of Art Lesson Plans and Games
www.princetonol.com/groups/iad/links/artgames.html
Chicago Museum of Contemporary Art www.mcachicago.org
Cleveland Museum www.clemusart.com
Indiana’s Fine Arts Standards
http://dc.doe.in.gov/Standards/AcademicStandards/StandardSearch.aspx

Kennedy Center, DC www.artsedge.kennedy-ceneter.org
Museum of Fine Art Boston www.mfa.org/collections.htm
NYC’s Blueprint for Teaching the Arts http://schools.nyc.gov/offices/teachlearn/arts/blueprint.html

The Children’s Museum of Indianapolis www.childrensmuseum.org
The Eric Carle Museum of Picture Book Art www.picturebookart.org
The National Gallery of Art www.nga.gov/kids/kids.htm
Theatre www.childdrama.com
Voices Across Time www.voicesacrosstime.org/
Educators may also seek out resources that community arts organizations (museums, dance troupes, etc.)
offer to local schools.
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Lower Academy Math Lessons
Number Books
Connection to LHA Curriculum Program: Saxon Math
Desired Outcomes
Understandings (objectives)*:
SWBAT represent the value of the numbers 1-10 using visual images.
Assessment Evidence
Performance task (arts-infused activity):
Students will select a theme for a number book that will represent the values of the numbers 1- 10.
Learning Plan
Learning Activities:
•
•
•

•
•
•

This project can be done in one or two class periods.
Show a model number book and read it with the children. Explain to children that today they
will make their very own number book. For example, students may select the theme of
animals (one elephant, two birds, etc.) but any theme will work.
Hand out strips of paper to each student (each student should get 10 strips – the smallest
being 1 inch wide and the largest being 10 inches wide). Explain that each page needs to
include three things: the numeral, the number written as a word and a drawing that
represents the value of the number. Guide them through the process of creating their first
page. Write the numbers on the board for students to reference as they continue their work
independently.
When students have completed all ten pages, they will use colored construction paper to make
a title page. Show the students how to write “My Number Book” and review author and
illustrator. Explain to children that they are the author and illustrator of their own book.
Help the children put their pages in a pile with the cover and back at the beginning and end.
Punch two holes and tie the yarn loosely to bind the book.
Students will be very excited to share their books, so organize a time when they can read their
books to each other. The students should be able to read their own books.

Accommodation: Advanced students can write the name of what they drew (8 cats). Some students
may need to use teddy bear counters as a manipulative to understand number value. The teacher
may write the numbers and their written names on the board for students to reference.
Assessment: Students can assess themselves during a class lesson on revision. The teacher can lead
them through the process of checking each page to make sure that the students completed each part
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of the assignment. A large version of the number book can be displayed for children to check their
work against.
Does each page include the number, the word for the number, and pictures that correspond to the
number? Does the student’s book demonstrate understanding of number value?
Extensions: Students can make a number book for the numbers 11-20. Students can read the book
The Very Hungry Caterpillar by Eric Carle, which follows a similar model, and create a book in his
style using tissue paper collage. Students could make up a story using numbers, and the teacher could
record it or help the child to write it.

Materials:
•
•
•
•

Two pieces of colored construction paper for each child.
White paper in various sizes (8x10 paper held horizontally, cut into strips varying from 1 inch
wide to ten inches.)
Hole punch
Yarn

*Teachers should align objectives to their state standards.
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Painting Combinations of 10
Connection to LHA Curriculum Program: Saxon Math
Desired Outcomes
Understandings (objectives)*:
SWBAT identify the different combinations of addends that make sums of 10.
Assessment Evidence
Performance task (arts-infused activity):
Students will create paintings that demonstrate combinations of addends that make sums of 10.
Learning Plan
Learning Activities:
Prerequisite Knowledge
•

Children identify and understand numbers to ten. Children have experience combining
addends to make sums.

Procedure for Teaching:

•

In partners, present students with this story problem:
Malik has a pet store which sells dogs and cats. He only has room for 10 cages. Each cage
fits one cat or dog. How many different ways could he fill his 10 cages with dogs and cats?

•

•
•

Read the problem with the students. Ask, “What do we need to find out to solve this
problem? What are some ways we can solve this problem?” Develop an
understanding of the question with the students. Encourage them to think about all
the different strategies they could use to solve the problem, such as drawing pictures,
using manipulatives, or making a list. Give children time to work with their partners
to explore the solutions to this problem on their own.
Ask students to share their answers. Assess informally through inquiry whether
students were able to find all the combinations of cats and dogs that would fill the pet
shop.
Share with students the idea of using linking cubes to show combinations. Use red to
show dogs and blue to show cats. Create a blank table on the board with dogs written
in red and cats written in blue. Model a first combination, 10 dogs and 0 cats. Show
children how to record their combinations by coloring with crayons and writing the
number sentence next to the row on the worksheet. Model a second combination, 9
dogs and 1 cat. Review the recording process with children. Ask children, “What

73

•

•

•
•

combination do you think you would do next? Why?”
Allow children to find the remaining combinations with their partners. After
completion, ask a pair to show their combinations to the class. Ask them to explain
how they find all the combinations. Allow children to ask the demonstration pair
other questions to clarify their thinking. Complete the blank table on the board as a
class with all the ways to make 10. Talk with different pairs of children to assess their
understanding. Ask questions to get children to explain their thinking.
Tell children that they will now be creating a class pet store. Each pet will have 10
stripes, 10 spots, or a combination of stripes and spots. Give children a pre-cut paper
dog or cat. On each cat or dog, ask children to create a combination of ten total spots
and stripes. Encourage children to be creative, think big, and be imaginative about
the kinds of stripes and spots the animals have. On the back of each cat or dog, ask
students to write a number sentence that shows the number of spots and stripes on
their pet.
Ask children how they made 10 with the stripes and spots. Did we all have the same
combinations? Did we make every combination as a class? How would this activity
be different if we had to make 9 or 11?
Tape children’s cats and dogs to a long string. Display the class pet store around the
room. Ask children informal assessment questions like, who can find the pet with 8
stripes and 2 spots? Are there any pets with 8 stripes and 3 spots? Why or Why not?

Accommodations
•

•

Children who have special needs might not be able to sequentially find all the combinations of
addends that make 10. Partner students who need more help with students who are adept at
working in a sequential fashion. Emphasize the visual cueing of the colored cubes to show
how the combinations differ.
For children who are already proficient in all the ways of making 10, ask them to consider
how the problem would be different if there were 11 cages. What combinations of dogs and
cats would there be then? Would you use a different strategy to find the answer?

Assessment
Walk around with a clipboard and write anecdotal notes as they watch children use different addends
to make 10. What strategies do children use to make 10? Do they use the manipulatives? Do they
use their knowledge of doubles or doubles-plus-one facts? Do children understand the concept of zero
and consider it as another addend to use to make 10?
Tips
•

The preparation process for this lesson can be tedious. You can fold a stack of regular printer
paper in half and draw a dog or cat on one side, and then cut it out. For a class of 20 children,
this would mean making 200 dogs and 200 cats so that all of the children would be able to
choose. Consider having the students draw their cats and dogs in their favorite combination
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•

and cutting them out themselves.
It is important to emphasize creativity and discuss different attributes of cats and dogs
(possibly show pictures) before the children make their own. Many children may make 5 red
dots and 5 blue dots and may not use their imagination to create unique animals. Other
materials besides colored pencil might be more visually effective. Cutting and gluing
construction paper or using stamps might work.

Materials:
• Red and blue linking cubes
• Crayons or markers
• Worksheet with 11 rows of ten 1 in. x 1 in. empty boxes
• 10 pre-cut paper dogs and cats for each student
• Colored pencils
• String
• Tape
*Teachers should align objectives to their state standards.
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Connect the Dots: 1-100
Connection to LHA Curriculum Program: Saxon Math
Desired Outcomes
Understandings (objectives)*:
SWBAT write and identify numbers 1-100 in sequential order.
Assessment Evidence
Performance task (arts-infused activity):
Students will create watercolor paintings that connect the numbers 1-100 in sequential order.
Learning Plan
Learning Activities:
Pre Class Assignment
As a class, students practice counting to 100 using a hundred chart. Individually, students fill in their
own hundred charts.
Prerequisites
•
•

Students should have an understanding of place value and be able to write their numbers.
The procedure for using watercolor paint (how to treat brushes kindly, how to rinse the brush
between colors) should be specifically taught. Also, encourage students to create and discover
new colors and to identify them.

Procedure for Teaching
• On large paper folded in half, students write the numbers 1-50 and one dot next to each
numeral. Students may use their hundred charts as a reference.
• Emphasize spreading the numbers across the page. Use rulers and crayons to connect the
numbers. This way, the students will gain practice using rulers and they can even measure
their lines. Without rulers, the shapes will mostly be organic and students won’t be able to
identify many geometric shapes (see Extension).
• On the other side of the paper, students repeat the process with the numerals 51-100.
• Using watercolor paint, students transform their connect-the-dots into works of art by filling
in the shapes they created with their connected dots. When the watercolor paint is applied to
the crayon, it creates a watercolor relief as the wax of the crayon rises to the surface.
• Identify geometric and organic shapes. Emphasize using imagination to find images.
Accommodation
•

Gifted students can be encouraged to write their numbers to create a picture or combination
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•

of shapes.
Students who need extra help may need to write the numbers 1-10 and then connect them
before moving on to the next ten numbers to avoid frustration. They may use their hundred
charts as a reference.

Assessment
• Are the numbers 1-100 written correctly?
•

Are the numbers connected in sequential order?

Extensions: After the students connect the dots, they could find and label each geometric and organic
shape. Also, students could connect the numbers by twos, fives and tens, using different colors.
Finally, this activity could also help to introduce the concept of congruent lines and measurement.

Materials:
• Large paper
• Watercolor paint and brushes
• Crayons
• Blank hundreds charts
• Pencils
*Teachers should align objectives to their state standards.
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11-20 Collage
Connection to LHA Curriculum Program: Saxon Math
Desired Outcomes
Understandings (objectives)*:
SWBAT…
• recognize the numbers eleven through twenty.
• write the numbers eleven through twenty.
• demonstrate the value of the numbers eleven through twenty.
Assessment Evidence
Performance task (arts-infused activity):
Create a colorful collage that demonstrates students’ ability torecognize, write, and understand the
value of the numbers eleven through twenty.
Learning Plan
Learning Activities:
Prerequisites :Students should have already mastered identifying, writing, and being able to display
the value of the numbers one through ten. Students should also have had some exposure to the
numbers eleven through twenty as this project is meant simply as a means of reinforcing their
understanding of these numbers.
Procedure for Teaching:
•

•

•

To set the room up for this activity, divide the room up into centers where the students can
work in groups of four or five. At each center, place a variety of markers, a piece of paper
divided into ten sections for each student, trays full of the collage materials, and bottles of
glue.
Once the room is set up, model the activity for the students. Take a piece of paper broken up
into ten sections just like the ones that have been laid out for each student. Ask the students
if anyone knows what two digits make up the number eleven. After one of the students
answers correctly, model how to write the number by picking up a magic maker and writing it
in the corner of the first section on the large paper. After you have done that explain to the
students that you are going to write all of the numbers consecutively from twelve to twenty
in the corners of the remaining boxes on the paper. Now ask one of the students to come up
and count out eleven pieces of whatever collage material you are working with. Once a
student has done this model gluing down all eleven pieces of collage material in the section of
the paper with the eleven written in it. Explain to the students that in each section of their
paper they will glue down however many pieces of collage material corresponds to the number
they have written there. It may be necessary to model this with a couple of numbers before
the students fully understand the instructions.
Once you have completed the demo, divide the students among the work centers that have
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been set up and let them begin the activity. Move around the room and watch as the students
write numbers in the corner of each section of their paper. If you notice that a student is
having trouble writing the numbers, or that a student is not writing the numbers in
consecutive order help that student correct their work. Once a student has finished writing
the numbers eleven through twenty correctly allow them to begin gluing down their collage
materials. If you notice that the number of collage materials a student has glued down in a
particular section doesn’t correspond to the number written there try to help that student
correct their work by adding or removing materials in that section.
Accommodation:
•
•

Students who have not yet mastered the numbers one through ten may want to do this
activity with those numbers before moving on to the numbers eleven through twenty.
Students who complete this activity very quickly may want to try it with the numbers
twenty-one through thirty, though it is recommended that they use either larger paper or
smaller collage materials.

Assessment:
•
•
•

Did the student form the numbers eleven through twenty correctly?
Did the student write the numbers in consecutive order?
Did the student correctly represent the value of each number with the collage materials?

Materials:
•
•
•
•
•

Large pieces of paper divided into ten equal sections.
A variety of colorful construction papers cut into small squares. There should be enough that
every student can represent the value of each number between one and eleven.*
Small bottles of glue for every student in the class.
Trays to contain the cut up construction paper.
Markers in a variety of colors.

* In place of construction paper teachers can provide a number of different materials for students to
collage on their paper. For example, beans, beads, macaroni, string, or sequins.

*Teachers should align objectives to their state standards.
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Division Dance
Connection to LHA Curriculum Program: Saxon Math
Desired Outcomes
Understandings (objectives)*:
SWBAT explain and apply the concept of division.
Assessment Evidence
Performance task (arts-infused activity):
Students will create and participate in a dance that illustrates what happens when one number is
divided into another.
Learning Plan
Learning Activities:
• Review the concept of division with the class.
• Break the class into groups of six. Let the students know that the six students in each group
are a dance troupe. Each dance troupe is responsible for choreographing a dance that they
will perform in front of the class.
• Ask for five volunteers to help you model working in a group to choreograph a dance.
• Tell the students that to help them choreograph the dance they will receive a series of division
facts. On the board write: 6÷2=, 6÷3=, 6÷6=
• Tell the students that each division fact represents how the members of the troupe should be
grouped during each section of the dance.
• Help your volunteers begin to work through choreographing the dance. Point out to them
that on the board it says that in the first section of the dance your troupe of six should be
divided into two groups. Ask them how many members should be in each group (three).
• Tell them that for the first section, starting in their group of six, they will create a motion
with a beginning middle and end that illustrates how a group of six can be divided into two
groups.
• Solicit ideas for the motion from the group members. Decide on one and perform it three
times all together.
• Tell the students that they now have the first section of their dance. Now it’s time to come
up with the second step.
• Point out that the next division fact on the board is six divided by three. Tell them that this
means we should divide the troupe of six members into three groups for the next section of
the dance. Ask them how many members each of the three groups should have (two).
• Have students come up with a motion with a beginning, middle and end that illustrates how a
group of six can be divided into three groups. Practice this motion three times. The troupe
now has the second section of their dance completed.
• Help the model troupe choreograph the third and final section of their dance. Perform all
three sections of the dance for the class.
• After answering any clarifying questions that the class may have, give each troupe their own
sequence of division facts and assign them a section of the room to work in.
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•
•
•
•
•

Allow the class about fifteen minutes to choreograph their dances while you circulate the
room and help each troupe individually.
Once the dances have been choreographed, have each troupe perform in front of the class.
While each troupe is performing have the students in the audience try to figure out and record
the series of division facts the performing troupe was given.
Have students write a few sentences explaining how the dances represent the concept behind
division.
To further connect the dance activity to the concept of division, have students write word
problems for a given division equation or series of equations.

Materials:
• Instrumental music to play during dance performances (optional)
• Notebooks for the students to record division facts
*Teachers should align objectives to their state standards.
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Butterflies for Doubles Facts Lesson Plan
Connection to LHA Curriculum Program: Saxon Math
Desired Outcomes
Understandings (objectives)*:
Students will learn doubles to 18 addition facts.
Assessment Evidence
Performance task (arts-infused activity):
Students working in small groups will decorate a set of nine butterflies, each one representing a
double fact from 0-18.
Learning Plan
Learning Activities:
To prepare for this lesson, set up the classroom so that students are working in small groups. Four is
a good number of students to have per group - this way each student can do a butterfly for two of the
ten facts and then they can create the remaining butterfly collaboratively. One of the butterflies will
only need to be cut out because it represents 0 + 0. Each groups’ work area should be covered in
newspaper and have the following materials: Five pieces of construction paper, one butterfly stencil
cut from oak tag about the size of half a sheet of 8 1/2” by 11” paper, a variety of liquid tempera
paints in containers suitable for finger-painting, scissors and pencils for each student, and paper
towels for students to wipe off their hands.
•
•
•

•
•

•

Explain to the students what the doubles facts are and that we will be working in groups creating
butterflies to show the double facts to 18.
Begin the activity by having students fold their 8 ½” x 11” paper into 8 ½” x 5 ½” halves.
Next instruct the students to trace the butterfly stencil on to one half of the paper while keeping
it folded and then pass it to the next person in their group. After all the students have traced the
stencil instruct them to cut out the butterfly shape keeping the paper folded, cutting through
both halves.
When they are done each student should have two butterflies. Tell the first student in each group
that finishes to repeat this process with the remaining sheet of construction paper. Now each
group should have a total of ten butterflies.
Next demonstrate for the students how the butterflies will help solve double fact problems. For
example, using 5 + 5 = 10 show students that if you dab five dots of paint on one of the
butterflies wings and then while the paint is still wet, fold the butterfly in half, when you unfold
the butterfly you will have five dots on each wing illustrating that five plus five is ten.
After the demo,pass out a worksheet that requires students to solve double facts problems (Saxon
Math 2 Fact Master 5A works well for this) and assign each student two problems, excluding 9 +
9, which they will do together as a group, and 0 + 0. Instruct the students to create butterflies for
their assigned problems.
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•
•

Once all of the students have completed their two butterflies, have the group create the butterfly
for 9 + 9 together and share their butterflies with one anotherHave students go on to complete
the remaining sections of the worksheet on their own, referring to the butterflies if necessary.
After the lesson is over, each set of butterflies can be strung together and hung in the classroom.

Accommodations
•

•

Cut out extra butterflies, keeping in mind that certain students will have trouble completing
this task in the allotted amount of time. Allow those you know will have trouble to attempt
cutting in an effort to improve their skills, but do not let this hinder them from completing
the rest of the activity.
Make sure to vary the ability levels of the students in each group so that students with
deficiencies in math can be assigned lower double facts such as 1+1, 2+2, 3+3 and then they
can benefit from the work of the more advanced students in the group.

Assessment:
•
•
•

Did each student complete their butterflies with the correct number of dots on each wing?
Did each student successfully complete the worksheet?
Did each group successfully finish a complete set of double fact butterflies?

Extensions:
This activity may be utilized to teach doubling numbers greater than nine if so desired. However,
it might be a good idea to have students use something finer than their finger to apply the paint as
their will be a greater number of dots on each wing.

Materials:
• Saxon Math 2 lesson 5 or another double facts worksheet
• 8 1/2” by 11 construction paper in a variety of colors
• Liquid tempera paints
• Oak tag
• Pencils
• Smocks
• Newspaper
*Teachers should align objectives to their state standards.
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Printmaking Multiplication
Connection to LHA Curriculum Program: Saxon Math
Desired Outcomes
Understandings (objectives)*:
SWBAT explain and apply the concept of multiplication.
Assessment Evidence
Performance task (arts-infused activity):
Students will use a simple printmaking technique to create a piece of artwork that helps them
understand what happens when two numbers are multiplied together.
Learning Plan
Learning Activities:
Part One
• After reviewing the concept of multiplication with your students, tell them that they will be
creating a piece of artwork that will help them visualize what is happening when they
multiply two numbers together. Tell them that to do this they will be using an art form
called printmaking and that printmaking is used to create multiples or to multiply the same
image over and over again.
• Give each student a piece of Styrofoam and an index card with a number between 1 and12.
• Model for the students how to pick a simple shape (circle, diamond, star etc.) and, using a
pencil, carve the shape into the Styrofoam. Repeat carving the same shape into the
Styrofoam until the number of shapes you’ve carved matches the number that’s on your
index card. For example, if you are carving triangles and your index card says five you
should stop when you have carved five triangles.
• Make sure to explain that if the children have a low number on their cards like one or two
they will carve their shapes larger to fill the space. However, if they have a higher number
like eleven or twelve they will carve theirs shapes smaller to make sure they don’t run out of
room.
• It is also important that you explain to the students that they need to press hard enough with
their pencils when carving into the Styrofoam to make a significant depression, but not so
hard that they are pushing through to the other side.
• Allow the students to begin carving while you circulate the room and assist them.
Part Two
• Once the blocks are carved, hand out watercolor paint (or washable markers), brayers (if you
have them), a brush, cup of water, and paper towel to each student. Along with these supplies
distribute paper that is big enough for them to print their block of shapes at least five times
with a little room to spare.
• Model covering the carved side of the Styrofoam with one color of paint, placing it face down
on the paper and rolling the back of it with the brayer. If no brayers are available, simply
press down with the back of your hand.
• Lift the Styrofoam off the paper, wipe the remaining paint off its surface with a paper towel,
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•
•
•
•

and wash and dry your paintbrush.
Now that you have made your first print, record your first multiplication fact in a notebook
or on a separate piece of lined paper. For example if you are still using the five triangles from
part one you would record 5x1=5 because you have printed five triangles once on your paper.
Coat the carved side of the Styrofoam with a new color of paint and print the shapes again
right next to the first print and record the new multiplication fact (5x2=10).
Tell the students they will print their Styrofoam shapes a total of five times using a different
color each time and stopping to record the new multiplication fact after each print.
Allow the students to begin printing while you circulate the room providing assistance when
needed.
To encourage students to apply what they learned by making the prints, have students draw
pictures based on a multiplication word problem before they solve the problem.

Note: If you are using washable markers instead of watercolors, the students will cover the face
of the Styrofoam with marker, use the brush and water to dampen the paper in the area they are
printing (not soak), and place the Styrofoam face down on the dampened area.
Materials:
• Styrofoam rectangles (If you can’t find these at an art or craft store you can cut them from
lunch trays or use the flat part of a Styrofoam plate)
• Large paper heavy enough for use with wet mediums
• Watercolor paint or washable markers
• Paint brushes
• Paper towels
• Brayers
• Pencils
• Notebook or loose-leaf paper
*Teachers should align objectives to their state standards.
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Lower Academy ELA Lessons
Alphabet Art Lesson
Connection to LHA Curriculum Program: Open Court Reading (K-1)
Desired Outcomes
Understandings (objectives)*:
SWBATdraw horizontal, vertical, and slanted lines to write and form the uppercase letters A, F, H,
M, and N.
Assessment Evidence
Performance task (arts-infused activity):
Students will practice writing uppercase letters using a variety of media.
Learning Plan
Learning Activities:
•

•
•
•

•
•

Begin the lesson by reviewing how we use lines to form some uppercase letters. Encourage all
children to draw imaginary vertical lines from top to the bottom and imaginary horizontal
lines from left to right. Explain that some lines we use to make letters are slanted. Have
children draw imaginary slanted lines.
Show children the uppercase letter cards A, F, H, M, and N. Have children touch the slanted
lines from top to bottom. Have children touch the horizontal lines from left to right.
Tell the children that they will practice writing and forming these uppercase letters using a
variety of different materials.
Move around the room introducing each center (see Materials section) and modeling how to
use the materials to form the letters displayed there. Tell the children that when they finish
forming the letters at that center they should raise their hands so you can come around and
provide feedback on their work. Explain that once a child has successfully completed all the
letters at that center they should put the materials back they way they found them and wait
for the signal to move to the next center.
Assign each of the children to a starting center and instruct them to begin the activity.
After each child has finished each center, call the children back together. Ask,” Look at the
letter cards, where do you see a slanted line? Where do you see a horizontal line?” Put
children in pairs. Have children write the letters on each other’s backs. Encourage children
to guess the letter.

Accommodations: Children who need have special needs might not be able to transfer a visual cue to
a piece of paper. For these children, provide a large copy of the letter for children to use the different
materials to trace over. Children who are already proficient in writing these letters can explain the
similarities and differences between the letters and can combine the letters to write and illustrate
words.
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Assessment: The teacher should walk around with a clipboard and write anecdotal notes as they
watch children create letters at each center. Does the child write the vertical lines from top to
bottom? Does the child write horizontal lines from left to right? Does the child know how to make
slanted lines? What uppercase letters have they mastered? What letters do they need more practice?
Extensions: Children will practice identifying A, F, H, M, and N by cutting these letters out from
magazines and finger tracing the letters to show how to write the horizontal, vertical and slanted
lines. Children will use their knowledge of horizontal, vertical and slanted lines to write the uppercase
letters I, L, V, W, X, Y, Z.
Materials:
•
•
•
•
•
•
•
•
•
•

large letter cards
string
sand
shaving cream
dough for sculpting
water for use on chalkboard
dry erase markers and dry erase boards
beads
beans
trays to contain materials

These materials are suggested but you can use any child-friendly medium appropriate for writing and
forming letters. To ensure student engagement, at least five or six materials are recommended, but the more
materials the better. Also, it is recommended that children use as many new materials (those not commonly
used in class) as possible because this will help to keep them engaged in the activity.

*Teachers should align objectives to their state standards.
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Blends and Digraph Pictures
Connection to LHA Curriculum Program: Open Court Reading
Desired Outcomes
Understandings (objectives)*:
SWBAT…identify common diagraphs and blends in words in order to use this knowledge to decode
new words.
Assessment Evidence
Performance task (arts-infused activity):Students will identify, decode and write common diagraphs
and blends. Students will demonstrate and apply their understanding of diagraphs and blends to
create a flipbook.
Learning Plan
Learning Activities:
•
•
•
•

•
•
•

Introduce the featured diagraph or blend of the day. For example, write Sh on the board.
Then ask, “Does anyone know what sound this special letter combination makes?”
In small groups, have students read a poem with the blend of the day. They will be word
detectives and find all of the words with -sh.
As a class, compile a master list of -sh words and post the list. From the list, students will
choose four words to illustrate.
Each student should have a piece of construction paper which they will fold in half once the
long way and twice the short way. This will create a long book with four boxes. Using
scissors, have students cut the boxes only to the middle of the book. This will create flaps that
open. It is very important to clearly model the folding and cutting procedure.
On the front of each flap, students will draw each of their chosen words. On the inside,
students will write the word and a sentence using that word.
Students will share their illustrations and play a guessing game. What –sh word is this?
Students can use their flipbooks as a reference to study diagraphs and blends.

Accommodations: For students who need extra help, the lists of class-generated words should be
posted at the front of the room. For some students, writing the word and illustrating it may be
challenging enough, and writing the sentence can be eliminated. Advanced students can be
encouraged to use alliterations such as “short shark” or “shiny shell.”
Assessment:
Does the student’s work illustrate the diagraph?
Do the words correspond with the pictures?
Is the diagraph/blend used and spelled correctly in the student’s work?
Materials:
•

Construction paper (1 sheet for each child.)
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•
•
•

Colored Pencils
Scissors
Poems with diagraphs and blends (www.scholastic.com has some poems that can be used for
this activity.)

*Teachers should align objectives to their s
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Cause and Effect Machine
Connection to LHA Curriculum Program: Open Court Reading or Imagine It!
Desired Outcomes
Understandings (objectives)*:
SWBAT identify the cause and effect of events within a story.
Assessment Evidence
Performance task (arts-infused activity):
Students will work in groups to create Rube Goldberg Machines with their bodies that demonstrate
cause and effect.
Learning Plan
Learning Activities:
• Review the concept of cause and effect with the students, defining cause as “why something
happens” and effect as “what happens.”
• Give the students some pairs of related events where it’s obvious which event is the cause and
which is the effect. For example, “The girl studied hard for the test. The girl got an A on the
test.” or “The boy stayed up past his bedtime. The boy woke up late for school.” Ask the
students to identify the cause and effect for each pair.
• Show students examples of cartoonist Rube Goldberg’s work. Tell the students that
Goldberg’s work often depicted very complicated machines that were designed to accomplish
very simple tasks. Looking at one of Rube Goldberg’s machine cartoons, have the students
try and figure out what the purpose or the effect of the machine is.
• Tell the students that Rube Goldberg became so famous for his machines that whenever
someone makes a complicated machine that completes a simple task it’s called a Rube
Goldberg Machine.
• Talk to the students about how Rube Goldberg Machines are great examples of cause and
effect because within one machine we can find a number cause and effect relationships.
• View video clips from the internet that show Rube Goldberg Machines in action. Ask the
students to identify cause and effect at different points in each machine.
• Tell the students that they will be working in groups to create Rube Goldberg Machines with
their bodies.
• Call five students to the front of the room to model creating a machine. Line them up side by
side across the front of the room facing the rest of the class.
• Tell the first student in the line that their job is to come up with a single motion, using a
body part that ends by touching the student standing next to them.
• At this point it would be a good idea to generate a list, with the class, of body parts that are
okay to touch people with and body parts that are not okay to touch. You should also discuss
the amount of force the students are allowed to use when touching each other. No student
should feel like they are being hit by their teammates during this activity.
• Allow the first student to demonstrate their motion. Ask the next student in line to think
about how the first student’s motion might affect them. Ask the next student to come up
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•
•
•
•

with their own motion based on this. Continue in this manner until all five students have
their own motion to add to the group’s machine. Encourage the students by telling them that
the more creative they are with their movements, the more interesting their machine will be
in the end.
Have the students perform their machine together as a group. Have the audience identify the
cause and effect relationship between specific students in the performing group.
Break up the rest of the class into groups of four or five students. Assign each group an area
to work in the room. Allow the students about ten minutes to come up with their motions
and rehearse their machines.
Have each group perform their machine for the class. After each group performs, have
students identify the cause and effect relationship between specific students in the performing
groups.
If there is time at the end of the activity, see if all the group machines can be linked together
to create one, whole class, Rube Goldberg Machine.
To help students transfer this activity to identifying cause and effect in literature, have
students draw a cartoon that illustrates the cause of an event in the text they are reading.

Materials:
• Rube Goldberg cartoons (go to Google’s image search and enter his name. This will provide
you with many examples)
• Rube Goldberg Machine video clips (you can find many examples on You Tube but this
Honda commercial is excellent: http://www.youtube.com/watch?v=_ve4M4UsJQo)
*Teachers should align objectives to their state standards.
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Abstract Expressionist Compare and Contrast
Adapted from the Color and Environment lesson plan found in the MOMA’s teacher guide Modern Art and Ideas 7: 19501969

Connection to LHA Curriculum Program: Open Court Reading or Imagine It!
Desired Outcomes
Understandings (objectives)*:
SWBAT use a completed graphic organizer to produce a piece of writing that compares and contrasts
two things.
Assessment Evidence
Performance task (arts-infused activity):
Students will create a Venn Diagram and a piece of writing that accurately compares and contrasts
the elements of design found in two pieces of artwork.
Learning Plan
Learning Activities:
•
•
•

•
•

•

Review the concept of comparison and contrast with your students. Explain to them that
when we compare and contrast two or more things, we are looking for the similarities and
differences between them.
Tell the students that they will be comparing two pieces artwork from the abstract
expressionist painters Mark Rothko and Barnett Newman.
Give the students some background information about abstract expressionism. Tell them that
it was a style of painting that was developed by artists in New York City during the 1950’s60’s and it was responsible for making New York City the most important city in the art
world at the time. Inform the students that the abstract expressionists were not concerned
with painting figures, landscapes, still-lifes or anything “representational” (artwork that
depicts something easily recognizable). They were more interested in painting abstract
compositions of shapes colors and lines. Tell them that another painter they might know,
Jackson Pollack, was also an abstract expressionist.
Display copies of Mark Rothko’s No.5/No.22 and Barnett Newman’s Vir Heroicus Sublimis .
Take suggestions from the class to generate a list of the elements of design you can look at to
compare and contrast the two paintings. If necessary, guide the class in creating a list that
contains the following elements
o Line (straight, curved, zigzag, etc.)
o Shape (circular, rectangular, triangular, etc.)
o Direction (vertical, horizontal, diagonal)
o Size (big, small, thick, thin, etc.)
o Texture (smooth, rough, flat, bumpy, etc.)
o Color (warm colors, cool colors, amounts of specific colors)
o Value (light, dark)
Have the students work alone or in groups to create a Venn Diagram or other graphic
organizer that compares the similarities and differences between the two paintings.
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•

Bring the class together to create a class Venn Diagram that collects ideas from all of the
students.
• Model for the students how to use the class Venn Diagram to write a paragraph or paragraphs
comparing the two paintings.
• Circulate the room while students work independently writing their paragraphs.
Materials:
• Color and Environment lesson from MOMA’s teacher guide Modern Art and Ideas 7: 19501969 http://www.moma.org/modernteachers/files/MAI7_2.pdf
• Mark Rothko’s No.5/No.22
• Barnett Newman’s Vir Heroicus Sublimis (both images can be found by searching Google)
• Venn Diagram handouts
• Loose-leaf paper or writing notebooks
*Teachers should align objectives to their state standards.
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Main Idea and Details Drawings
Connection to LHA Curriculum Program: Open Court Reading or Imagine It!
Desired Outcomes
Understandings (objectives)*:
SWBAT write a paragraph that contains a topic sentence and supporting details.
Assessment Evidence
Performance task (arts-infused activity):
Students will create a drawing that shows the details to support a topic sentence of their choosing.
Students will use the drawing to write a well-organized paragraph with a topic sentence and at least
three relevant supporting details.
Learning Plan
Learning Activities:
• After reviewing the concept of main idea and details, tell the students that just like a
paragraph can have a main idea and details, a picture can as well. Inform the students that
they will be given a choice of main ideas in the form of topic sentences. They will then create
pictures that include visual details to support their topic sentence.
• Model this for the students by writing a topic sentence on the board. For example write, “On
my road trip I saw some amazing cars.” Ask the students to tell you what kind of details
would support the topic sentence (reasons why the cars were amazing).
• Begin drawing a scene on the board that includes at least three cars. Solicit ideas from the
students about how to make the cars “amazing” (a car with wings, a car with two levels, etc.).
• Next, give the students a bank of topic sentences to choose from. Tell them to pick one that
interests them and have them record it on a piece of paper or in a notebook. The topic
sentences in the bank should leave room for the students to be very creative when coming up
with supporting details. Here are some examples of topic sentences that can be used for this
lesson:
o The aliens were friendly, but they did many strange things.
o All of my neighbors are really interesting people.
o While visiting the far away land I witnessed the native people playing sports I had
never seen before.
o My favorite zoo has many weird, exotic animals in it.
o The acrobats in the performance I saw last night did the most amazing tricks.
• Once students have recorded their topic sentences ask them to close their eyes and visualize
the details they will include in their picture.
• Next, have the students begin their drawings while you circulate the room answering
questions and checking on student progress. The amount of time you allot for the students to
complete the drawing is up to you. However, if you are going to give the students a very
limited amount of time, you should explain to them that the point of this activity is to do the
drawing quickly and get the visual information on the page as fast as possible.
• After the drawings have been completed, use your model drawing to show students how to
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•

write a paragraph about their picture that includes the topic sentence and at least three detail
sentences to support it.
Have students write paragraphs based on their own drawings.
Have students use a rubric to evaluate their own paragraph and a partner’s paragraph before
collecting students’ work.

Materials:
• Drawing materials (pencils, colored pencils, drawing paper)
• Notebook or loose-leaf paper for writing
*Teachers should align objectives to their state standards.
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Making Inferences
Connection to LHA Curriculum Program: Open Court Reading or Imagine It!
Desired Outcomes
Understandings (objectives)*:
SWBAT make inferences about the material they read.
Assessment Evidence
Performance task (arts-infused activity):
Students will make inferences by looking at the art of Norman Rockwell. They will then create skits
with embedded clues that will allow their classmates to make inferences about their performance.
Learning Plan
Learning Activities:
Part 1
1. Briefly give the students some background information about Norman Rockwell’s life and
career. You can find information on the Norman Rockwell Museum website,
http://www.nrm.org.
2. Inform the students that they will be using Rockwell’s work to practice making inferences. If
needed, provide the students with a review of what this means.
3. Show the students one of the Norman Rockwell pieces listed in the materials section. Ask the
students to give a one or two sentence explanation of what is going on in the picture. Ask
them to list the clues that led them to make that inference.
4. Show the students the three remaining images listed below, give them time to make an
inference about what is happening in each one and provide at least three clues that show why
they made that inference.
Part 2
1. Discuss what it means to mime. Tell the students that a mime gives the audience clues using
their movement so the audience can make inferences about what they are acting out.
2. Show clips of Marcel Marceau performing, which can be found on You Tube, and have the
children make inferences about what he is acting out.
3. Tell the students that they will now be performing their own mime routine for the class to
make inferences/ draw conclusion about.
4. Model picking an activity to mime. (Ex: walking your dog) and coming up with the visual
clues you will give during your performance (Ex: “Okay so first I’ll pretend I’m picking up the
leash and straightening it out. Next I’ll call the dog by kneeling down and tapping my hands on
my knees. Then I’ll clip the leash on the dog’s collar, pat it on the head, stand up and open the
door. Then I’ll pretend that the dog is pulling me out the door…etc.)
5. Give the students about seven minutes to prepare their performance while you circulate the
room and help individual children.
6. Establish a space in the room where the performances will take place and go over the
expectations for both the performers and the members of the audience.
7. After each student performs, call on audience members to make inferences about what
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Sequence Dance
Connection to LHA Curriculum Program: Open Court Reading or Imagine It!
Desired Outcomes
Understandings (objectives)*:
SWBAT record the sequence in which a series of events takes place. They will also know that
changing a sequence affects our understanding of the events that happen within it.
Assessment Evidence
Performance task (arts-infused activity):
Students will choreograph a dance and record the sequence of movements that happen in it. They
will also learn, perform and re-sequence a dance choreographed by another group. Finally they will
watch and record the steps in the re-sequenced version their dance.
Learning Plan
Learning Activities:
• Review the concept of sequence with the students. Tell them that in a story, a sequence is a
series of events that happen in a particular order. Remind them that if one were to change
the sequence of events in a story, the story would change and maybe not make sense.
Demonstrate this for them by changing the sequence of events from a well-known story such
as Goldilocks and discussing how this changes the story.
• Tell the students that we use sequencing in many things - not just in stories. Inform them
that in dance the choreographer puts together a series of movements in a sequence to create a
dance, and just like in a story, if the sequence of movements is changed, so is the dance.
• Explain to the students that today they will be working with a partner to choreograph a
dance that they will then teach to another pair of students to perform. They, in turn, will
also be expected to learn and perform the dance the other pair choreographed.
• Define “movement” to the students as a motion that has a beginning middle and end. Ask
them to think of it as two poses and the motion you make to move from one to the other.
Model a movement for the children. Pause during each phase of the movement to define its
beginning, middle, and end.
• Give students examples of different types of movement. Show them low movements, high
movements, fast movements, slow movements, smooth movements, sharp movements, etc.
• Give the children time to pair up or assign them partners. Ask each pair to move to a spot in
the room where they are visible and have enough room to move safely.
• Once they are settled, tell them that each group will create five different movements. Each of
the five movements must be given a one-word name. Suggest that the children use adjectives
that describe the movement, as they will probably be easier to remember.
• Give the students time to create, name, and practice their five movements.
• Now instruct the students that they must put the movements into a sequence. Once they
have their sequence, ask them to record the sequence on a piece of paper by writing the names
of the movements in the order they should be performed. Have them use sequencing words
such as first, next, then, etc.
• Have each pair teach their sequence of movements, or dance, to another pair of students

98

•
•
•
•
•
•
•

along with the names of the individual movements.
Have each pair perform the dance they learned for the group that taught it to them.
Then have each pair re-sequence the movements they were taught into a new dance
Have the groups perform their re-mixed version for their partner pair while the partner pair
records the new dance sequence using sequencing words.
Bring the class back together into a whole group and ask the students to explain how
changing the sequence of movements affected the dances they choreographed.
To help students transfer their understanding of sequence to reading, you may have students
create a dance that represents the sequence of events in a story they are reading.
To further challenge students, have them select one event from the story to put out of order
in their dance and see if the rest of the class can identify the sequencing problem.
If your students are learning about flashback, you can adapt this activity to help students
represent flashback through dance.

Materials:
*Teachers should align objectives to their state standards.
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Lower Academy Science
Balance and Motion Mobiles Lesson Plan
Connection to LHA Curriculum Program: Science
Desired Outcomes
Understandings (objectives)*: SWBAT apply the principles of motion and balance to create mobiles.

Assessment Evidence
Performance task (arts-infused activity): Students will use weights and counterweights to balance
their mobiles.
Learning Plan
Learning Activities:
Day One
•
•
•

•

Begin by asking students what they know about balance. Explain to students that artists also
use balance.
Show examples of work by Alexander Calder and explain that a mobile is a type of art that
balances.
Give each child a package of clay and allow them to experiment and discover the different
shapes they can make. You may want to demonstrate methods of rolling and working with
the clay. Direct the students to make more than four shapes, because they will be balancing
them.
Once they have made their shapes, they will poke holes through them with their sticks. The
teacher should string the shapes since most first graders will have difficulty tying and
stringing.

Day Two:
•

The students will paint their shapes. Optional: Discuss color balance and how artists use color
to balance an artwork. Show examples of balanced color schemes: warm and cool colors, etc.

Day Three:
•

The students will balance their shapes. The teacher should tie a pipe cleaner or string to the
middle of each popsicle stick. On each child’s desk, tape another popsicle stick for the
students to balance their mobile on. Each shape should be tied to a paper clip. Students will
use the paper clips to fasten their shapes onto their stick.
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•

Before students begin, the teacher should demonstrate balancing, calling on children to help
balance the model mobile. Review prior knowledge and balance vocabulary before allowing
students to experiment and balance their mobiles.

Accommodation: To make the balancing more challenging, encourage students to make shapes of
dramatically different sizes. For a student who struggles with the concept of balance, guide them to
create shapes of similar sizes in even number.
Materials:
Crayola model magic: one package per student
Watercolor paints and brushes
String or yarn in bright colors
One stick (popsicle sticks work well) per student.
One pipe cleaner per student
Paper clips
*Teachers should align objectives to their state standards.
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Classification Creatures
Connection to LHA Curriculum Program: Literacy and/or science
Desired Outcomes
Understandings (objectives)*:
SWBAT group things into fixed classes based on predetermined criteria.
Assessment Evidence
Performance task (arts-infused activity):
Students will produce a design template that shows animal names correctly paired with their
classification. Also, students will produce a piece of artwork that represents body parts from animals
in four distinct classes.
Learning Plan
Learning Activities:
• Review classification with your students, reminding them that when we classify we are
organizing things into fixed groups based on predetermined criteria.
• Introduce students to, or remind them of, the different classes of animals. Ask them to name
some and make a list on the board.
• Tell the students that for this activity they will be working with four animal classifications,
mammals, birds, reptiles, and amphibians.
• Generate a list of attributes with the students for each classification of animal (birds have
wings, lay eggs etc.)
• Display for students a large assortment of animal pictures that contain a number of images of
animals in each classification. The images should be labeled with the names of the animals.
• Inform the students that in the mythology of many cultures there are stories of creatures with
the body parts of multiple animals mixed together. Show them examples like the chimera,
griffin or sphinx.
• Tell them that today they will be creating their own creature by combining the body parts of
animals from different classes.
• Give them a handout to help them design their animal. The handout should have a grid
composed of four rows and five columns. Label the rows with the animal classifications:
mammal, bird, amphibian and reptile. Label the columns with body parts: head, body, arms
or wings, legs, and tail. Students must use at least one body part from an animal in each
classification. They will write the name of the animal in the box that corresponds to the
correct body part and animal classification.
• Once the students have completed the design grid, provide them with paper and a variety art
supplies to create a drawing, painting or sculpture of their animal. Allow them to use the
animal photos you provided as reference for the different body parts.
• As an extension, once the artwork is finished you can hand out blank copies of the same grid
the students used to design their creatures. Have each student pick another student’s work
that interests them and ask them to use the grid to identify the animals each of the body
parts came from.
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Materials:
• Animal pictures (in books, printouts, or projected)
• Examples of mythical mixed up creatures (sphinx, chimera, griffin)
• Art materials (either varied or limited depending on how much choice you want to provide
the students with, but it might be a good idea to include at least one 2-D and one 3-D option)
*Teachers should align objectives to their state standards.
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Lower Academy Social Studies
Geography Mosaics
Connection to LHA Curriculum Program: Social Studies
Desired Outcomes
Understandings (objectives)*:
SWBAT identify and describe distinguishing features of geographical areas (lesson example: Canadian
provinces).
Assessment Evidence
Performance task (arts-infused activity):Students will produce a mosaic depicting a scene specific to a
certain territory or province in Canada
Learning Plan
Learning Activities:
•
•

•

•

•

After reading through lesson 3 of the Core Knowledge Canada unit, list the Canadian
provinces and territories on the board and have students name examples of things found in
each one.
Assign or have students pick a province and inform the students that they will be making a
mosaic image of something specific to their province or territory. (Students should have been
introduced to the term mosaic in the previous lesson but explain exactly what a mosaic is
again and show them a couple of examples of mosaics.)
Model for the students how to create a simple pencil sketch of their image on their chipboard.
As the students are doing this, circulate and make sure that all students are creating images
specific to their province or territory. For example if a student is supposed to be doing a
mosaic about Ontario, an image of the CN Tower would be appropriate while an image of a
cowboy probably would not.
Once students have completed their sketch, pass out strips of construction paper in the colors
that they need to complete their image. It might be a good idea to limit the students to three
or four colors to begin with as this is probably a new medium for them and too many colors at
first might be overwhelming.
Show the students how to cut their long strips of paper into small squares. The next step is to
have the students apply glue to small areas of their chipboard using their glue sticks and
applying their tiles. Make sure students are not trying to apply glue to each separate tile
before applying them this will take forever and create a huge mess. As a finishing touch to
the mosaics, give each student a small handful of tiles in assorted colors so they can add any
small details they wish.
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Assessment:
•
•
•

Did the student create an image specific to their chosen or assigned Canadian province or
territory?
Did the student follow the directions on how to construct their mosaic?
Could the student match his or her mosaic back to the province it was intended to represent?

Extensions: As a review of the lesson, have students present their mosaics to the class and
demonstrate their knowledge of their province or territory. Another option for this extension would
be to have students pair up and teach their partner about their province or territory and then have
the partner present one thing about that province or territory to the class.

Materials:
•

•
•
•

One small rectangular piece of cardboard or chipboard for each student to create their mosaic
on
A variety of colors of construction paper cut into strips that the students can cut down
further to use as tiles
Glue sticks
Pencils
Use Google Image Search to find visual references of the items discussed in the Pearson text

•

Scissors

•

*Teachers should align objectives to their state standards.
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Fantasy Map
Connection to LHA Curriculum Program: Social Studies
Desired Outcomes
Understandings (objectives)*:
SWBAT read a physical map and identify its parts.
Assessment Evidence
Performance task (arts-infused activity):
Students will create a physical map of an imaginary landmass that has all the features of a physical
map of an actual place.
Learning Plan
Learning Activities:
• Distribute one piece of copy paper and a small index card to each student.
• Have each student orient the paper horizontally, place the index card vertically on top of
the paper in the bottom right hand corner and trace it. The area inside the outline of the
index card will be the map key.
• Next, instruct the students to draw three to five simple shapes (circle, triangle, square
etc.) that take up almost all of the remaining space on the paper, leaving at least an inch
between the drawing and the edge of the paper on each side. Each shape should be
connected to at least one other. The reason to start with these shapes is because it helps
the students create a coastline for their landmass that feels less contrived than if they
were to draw an outline freehand.
• Now demonstrate for the students how to loosely draw an organic outline around the
mass of shapes, leaving about an eighth of an inch between the shapes and the outline.
Explain to students that by organic line, you mean a line that appears natural. It may be
helpful if the students see examples of actual coastlines before attempting this step.
• Hand out another piece of copy paper to each student and ask them to copy the outline as
well as the area set aside for the map key. Make sure that they do not trace the simple
shapes.
The students now have their landmass and their map key on a new piece of paper.
• Now it is time to have the students start defining the land and adding bodies of water to
their map.
• First have the students place at least one lake and one river on their map. The lake should
be placed so that there is some space between the shore of the lake and the coastline of the
landmass. Have the students color in the lake with a blue colored pencil. Rivers should be
indicated by a blue line that runs from a lake to some point on the coastline.
• Next, have students indicate the elevation of the land through color. Have the students
pick some areas toward the center of the landform and color them dark brown to indicate
the highest elevations or mountain tops. The area around the coast should be colored dark
green to indicate the lowest elevations. Fill the rest of the map light brown for lower high
elevation areas and light green for higher low elevation areas.
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•
•
•
•
•
•

Adding in cities and roads is the next step. Have the students use small black dots to
show cities and a black star for the capital city. Highways can be shown with thick black
lines and secondary roads with thin black lines.
The water around the landmass can be colored blue.
Have the students fill in the symbols and labels in the map key.
The students can come up with names for their cities and label them on the map.
The title as well as the scale and the compass rose can be placed on the map around the
outside of the landform.
To assess whether students can transfer their knowledge of physical maps to other
settings, have students read and answer questions about a physical map of the U.S. or of
their state.

Materials:
• Copy paper
• Colored pencils
• Index cards
• Examples of physical maps
*Teachers should align objectives to their state standards.
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Sculptures of Hindu Gods
Connection to LHA Curriculum Program: Social Studies
Desired Outcomes
Understandings (objectives)*:
SWBAT…
•
•
•

Identify Hinduism as an important world religion.
Identify aspects of Hinduism that separate it from other major world religions.
Identify the three major Hindu gods by creating sculptures of them.
Assessment Evidence

Performance task (arts-infused activity):
Students will create a sculpture of one of the three main Hindu gods, Brahma, Vishnu, or Shiva. The
sculptures will contain three physical characteristics or symbols unique to that god. Students will
write a brief description of the god they chose to accompany their sculptures. The written
descriptions will explain important facts about the god.
Learning Plan
Learning Activities:
•

•
•

•

•
•

After reading about Hinduism (Core Knowledge Ancient India lesson 2 works well) with the
students and presenting any supplementary materials you may have found relating to
Hinduism, review the three major Hindu gods: Brahman, Vishnu, and Shiva. Focus on each
god’s specific physical attributes as well as the powers and responsibilities assigned to them
and the symbols that represent these powers and responsibilities. Use reference materials
such as statues and pictures of the gods while reviewing with the students.
Explain to the students that they will be sculpting their own representations of one of the
three main Hindu gods that include at least three physical attributes and/or symbols specific
to the god that they choose.
Pass out the sculpting materials and begin a guided discovery with the students where they
practice making basic shapes such as spheres, cylinders, cubes, and wedges. Next, show the
students what body parts can be made from these simple shapes, for example, a sphere can be
easily formed into a head and a long cylinder can be bent into an arm.
Once the students have gotten a chance to experiment with the materials, have them begin
their sculptures. As they work circulate around the room and conference with each student
about which of the gods they are sculpting and which attributes or symbols they are including
to indicate their choice.
While students wait for the sculptures to harden, have them write descriptions of the god to
accompany their work. Make sure descriptions include the god’s powers and responsibilities
and the artistic choices they made to represent these powers and responsibilities.
Once the sculptures have hardened, have students paint their sculptures with paint suitable
for use with your modeling material.
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Accommodation: Help students who are having difficulty create the basic shapes necessary to sculpt
their god and then have the student create the details.
Assessment:
•
•

Did the student create a sculpture of a Hindu god?
Has the student included three physical characteristics or symbols unique to the god they
have chosen?
During the classroom share does the student demonstrate a basic understanding of the three
main Hindu gods ( For example a student should be able to tell you that Brahma is the main
god of the Hindu religion and is also the god of creation)?

Materials:
•
•

Modeling material (Crayola Model Magic works well because it is self-hardening and can be
painted with watercolors)
Materials for painting (watercolor paint, brushes, cups of water, paper towels, etc.)

Info and visual references for each of the three main Hindu gods can be found at
http://www.sanatansociety.org
*Teachers should align objectives to their state standards.
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Upper Academy Math Lessons
Percentage Increase and Decrease of a Quantity
Mini-Advertisements
Connection to LHA Curriculum Program: UA-Mathematics
Desired Outcomes
Understandings (objectives)*: SWBAT calculate the percentage increase or decrease of a quantity

Assessment Evidence
Performance task (arts infused activity): Students will create thumbnail sketches that advertise a
percentage increase or decrease of some quantity related to fictional product of their creation. The
advertisement will include the original amount, the new amount and the percentage increase
/decrease.
Learning Plan
•

Introduce students to the formulas used to calculate percentage increase/decrease of a
quantity.
o Percentage increase= (new amount - original amount)/ original amount
o Percentage decrease=(original amount – new amount)/ original amount

•

Have the students practice using the formulas by working through a couple practice problems
on the board.

•

Explain to the students that advertisers often use percentages to highlight positive changes in
their products or changes in the price of a product that benefit the consumer.

•

Show students a few examples of advertisements that highlight percentage increase/decreases.

•

Tell the students that they will be given a list of eight original amounts and eight new
amounts that reflect an increase or decrease in the quantity of the original amount. They will
then use these amounts to create small sketches, know as thumbnails, which advertise a
percentage increase/decrease of a quantity related to products they make up.

•

For example, when creating a thumbnail for a quantity increase students may want to
advertise a percentage increase in the amount of product a customer gets for their money. If
they are calculating a percentage decrease they may want to advertise a drop in the price of
the product or a reduction in some unhealthy aspect of the product like fat or salt.

•

Show students how to divide a sheet of drawing paper into eight equal rectangles arranged in
two rows of four.
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•

Explain to students that they will create and advertisement in each of the eight rectangles,
one for each of the quantity increases/decreases on their list. Each advertisement must have a
drawing of the product, the original quantity, the new quantity and the percentage
increase/decrease calculated.

•

Once students have finished all eight advertisements they can go back and add color to each
using colored pencils.

Materials:
• Drawing Paper
• List of eight quantity increases/decrease
• Examples of advertisements highlighting percentage increase/decreases
• Colored Pencils
*Teachers should align objectives to their state standards.

111

Artistic Data Visualization
Connection to LHA Curriculum Program: UA-Mathematics
Desired Outcomes
Understandings (objectives)*: SWBAT analyze, interpret and display data using an appropriate
graph.
Assessment Evidence
Performance task (arts infused activity): Students will research or collect data on a topic of their
choosing. They will then use this data to create a graph. The design and presentation of the graphs
basic elements should aid in the understanding of the graph
Learning Plan
Learning Actives:
•

Review the different types of graphs that are commonly used to display information and the
types of information each graph is best suited to display.
o Line graph- best for tracking changes in data over time
o Bar graph- best for compare data between different groups
o Pie graph- best for comparing parts to a whole

•

Show the students an example of a basic bar graph, for example, a bar graph that compares
the number of touchdowns scored by three different NFL teams in three different seasons.
Discuss the graph with the students. Does the graph clearly display the information? Is it
very interesting to look at? Could you tell what information this graph is displaying if we
take away the title and the labels? The students will probably think that the graph is clear
but not very interesting to look at. They will also probably say that they couldn’t tell what
information the graph is displaying without the title and labels.
Explain to them that there are graphic designers who specialize in creating what are known as
“infographics” or charts and graphs that present information in a way that is both easy to
read and interesting to look at. Many times these infographics are designed to make it more
immediately apparent to the viewer what data is being displayed. If you google
“infographics” and go to images you will be presented with a number of great examples to
show the class.
Next, have the students brainstorm how they could redesign your example graph so that it’s
more visually pleasing and more immediately decipherable. In the case of the NFL graph,
the students might suggest that you fill each bar with the logo and colors of the team it
represents, or maybe the background and X and Y axis are labeled to look like the markings
on a football field. Discuss the student’s ideas by deciding which ones might improve the
presentation of the data and which might just make the graph more confusing.
Inform the students that they will be creating their own artistically enhanced graph based on
data of their choosing that they either collect (ex. surveying people) or research. The students
should choose to create either a bar, line or pie graph depending on which type of graph is

•

•

•
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•
•

best suited to present the data they are working with. Data collection or research can take
place outside of class time.
Once the students have got their data they can begin creating their graphs. Supply the
students with a variety of art supplies (colored pencils, markers, paint, paper for collage etc.)
as well as rulers and graph paper for those that need it.
When the graphs are complete have the students do a gallery walk of the graphs and critique
each others work.

Materials:
• Example graphs
• Examples of creatively executed infographics
• Art supplies such as colored pencils, markers, collage paper etc.
• Graph paper
• Rulers
*Teachers should align objectives to their state standards.
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Finding the Area of Complex Shapes
Connection to LHA Curriculum Program: UA-Mathematics
Desired Outcomes
Understandings (objectives)*: SWBAT compute the area of complex shapes by dividing them into
more basic shapes.
Assessment Evidence
Performance task (arts infused activity): Students will construct and trace a complex shape using
tangram pieces. Using the appropriate formulas to calculate the area of the basic shapes that make
them up, they will find and record the total area of their complex shape as well as a shape created by
another student.
Learning Plan
•
•

•
•
•
•
•
•
•
•

Explain to students that they will be learning how to compute the area of complex shapes
constructed from more basic shapes by their classmates. Tell them that to do this they must
first know how to compute the areas of the more basic shapes they will be assembling.
Review with the students how to find the area of the basic shapes found in a standard set of
tangram pieces.
o Square: area = length x width
o Triangle: area= base x 1/2 (height)
o Parallelogram: area= base x height
Next give each student a piece of drawing paper and a set of tangram pieces.
Instruct the students to create a complex shape on top of the paper using exactly five pieces
from the seven-piece tangram set.
Once they have completed constructing their complex shape have them use a pencil to trace
the outline of the shape onto their drawing paper.
Now give everyone another sheet of paper and a ruler. Have the students use this to trace
each separate basic shape they used, calculate the area of each using the proper formula, and
add them up to find the area of their complex shape. Make sure students show their work.
The students will now trade the outlines of their complex shapes for someone else’s.
Using their tangram pieces they will try to reconstruct the complex shape they have been
given inside the outline on the paper.
After they have reconstructed the complex shape have them find and add together the areas
of the basic shapes that make it up. Again, Make sure that each student shows their work.
Now that they have the complex shapes total area they can check their work against the
calculations of the shapes creator.
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Materials:
• Pencils
• Drawing paper
• Tangram set for each student
It seems standard tangram sets contain seven pieces: two large triangles, one medium triangle, two
small triangles, one square and a parallelogram. Sets can be cut out of cardboard by the students
using templates found online if necessary.
• Rulers
*Teachers should align objectives to their state standards.
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Upper Academy ELA Lessons
Change of Setting
Connection to LHA Curriculum Program: Upper Academy literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT analyze the influence of setting on the problem and resolution in a story.
Assessment Evidence
Performance task (arts infused activity):
Students will produce a series of drawings that depict major events from a well known story taking
place in a setting that is different from the commonly known version.
Learning Plan
•
•

•
•

•

•

•

Review the definition of setting with the students as it relates to a story.
Tell the students that for this project they will be doing a series of three drawings based on a
commonly known story, such as a fairy tale. They will, however, be changing the setting of
the story so that it takes place in a time or place that is vastly different from the one that is
commonly known. Because of this they will need to alter many of the details in their
drawings so that they fit in with the new setting.
Give the students an example by altering a familiar story, like Goldilocks and the Three Bears.
Inform the students that while there are a number of versions of the story, there is a setting
for the story that is commonly recognized. Ask the students what that setting is. The
students should reach the conclusion that the story takes place in the woods, outside of a
small village, during a pre-modern era.
Have the class generate a list of two major events that take place in the story and the story’s
resolution.
o Goldilocks tries all three bowls of porridge and eats the one that’s the right
temperature.
o Goldilocks tries sitting in three chairs and settles on the smallest one breaking it to
pieces.
o Goldilocks runs, screaming, out of the house and into the woods after the three bears
discover her sleeping in their beds.
Ask the students to come up with a new setting for the story by giving you a new time and
place for the events of the story to happen. Tell them to make sure and pick an actual time
and place from the past to the presents but not a time in the future because we won’t be able
to research a place that doesn’t exist yet.
Walk the students through the process altering the details of the pictures to fit the new
setting. For example, if the students wanted to set the story in ancient China, the animals in
the story could be pandas or tigers, the bowls could be full of rice, etc. (To help students make
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connections to content they have learned earlier in the year, encourage students to select a
new setting they have studied in social studies or during another literacy unit.)
Extension:
Follow up by having students write an explanation of how setting affects various plot elements in a
story students are reading in class.
Materials:
Drawing materials
*Teachers should align objectives to their state standards.
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Structure of Text PSA
Connection to LHA Curriculum Program: Upper Academy literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT Identify and analyze the structures of texts (e.g., textbooks, newspapers, technical

manuals, novellas, novels, short stories, biography, essays, etc.)
Assessment Evidence
Performance task (arts infused activity):
Students will create a satirical PSA that delivers accurate information about the structure of a
particular type of text.
Learning Plan
Learning Activities:
•
•
•
•

•

•
•

Discuss the structure of texts with the students. Talk about the different types of text that
exist and why they are structured the way they are.
Tell the students that they will be working in groups to deliver the information to the class in
way that is as entertaining as it is informative.
Break the class up into groups or let them choose a group of students they feel they will work
well with.
Once groups have been established, assign each group a type of text to research.
Explain that after the groups have researched their text and found examples to share with
the class they will be creating what’s known as a PSA or public service announcement. Ask
the students if anyone has seen one and can explain what it is. If no one knows tell them that
a PSA is a television or radio advertisement created for the benefit of the public and designed
to change people’s attitudes about important issues. For example they may have seen Public
Services Announcements designed to get people to stop smoking or be more environmentally
conscious. You may find it helpful to show the class an appropriate PSA, which can be easily
found on You Tube.
Tell them that while a PSA is generally about a serious topic, and they certainly want to
deliver the correct information about their groups text, sometimes if we assign life or death
seriousness to something that is not a life or death situation it produces comical results. For
example it might be funny if you, very seriously, told the class about someone who walked to
school in a t-shirt and shorts in a snow storm because they didn’t know where to locate the
date on a newspaper and ended up reading the weather in the previous day’s issue.
Distribute information to each group about their assigned text and a couple of examples for
them to look at.
When they have had a chance to look at and discuss the materials you’ve given them, allow
the groups time to come up with their PSA skits and rehearse them. When the skits are ready
have each group perform them in front of the class.
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Materials:
• Handouts with information about the different types of texts and their structures
• Examples of different types of text
• Examples of a PSAs from You Tube
• Video camera for recording performances (optional)
*Teachers should align objectives to their state standards.
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Word Choice Relay
Connection to LHA Curriculum Program: Upper Academy literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT use varied word choice to make writing more engaging.
Assessment Evidence
Performance task (arts infused activity):
Students will participate in an improvisational theater game during which they will replace words in
lines of dialogue, spoken by their classmates, with synonyms.
Learning Plan
Learning Activities:
•

•
•
•

•

•

•

Talk to the students about the importance of varying the words they use in their writing.
Explain to them that using the same words over and over when writing makes the writing
seem repetitive and boring to the reader. Choosing synonyms instead of repeating words
makes the writing more engaging.
Tell students that to practice varying their word choices they will be playing a theater game
involving improvisation, or acting without a script where the actors make up the scene as
they go along.
Break the class up into two groups. One group will be playing character A and the other will
be playing character B. Give each student a number corresponding to the order in which they
will perform. It’s okay if there are an uneven number of students.
Inform the students that even though this is improvised and they are making it up as they go
along, they will need a setting and a situation to use as a starting point. Solicit ideas from the
students. Try to settle on one that will allow the students a lot of room to be creative. For
example, two scientists about to test the world’s first time machine.
Explain to the students that you will start them off by saying a line of dialogue as each of the
characters. After you say your lines the first student in each group will come up and repeat
the line you said for each of their respective characters, with the exception of one word of
their choosing, which they will replace with a synonym. For example, if you start off by
saying, “Ahoy, fellow scientist, the idea of traveling through time is so exciting, isn’t it?” The
student who’s next in line for character A could come up and say “Ahoy, fellow scientist, the
idea of traveling through time is so exhilarating, isn’t it?”
Once both students have repeated your lines, switching out one word for a synonym, they will
each have a chance to continue the conversation by responding with their own original lines.
The students should make sure to always answer with another question, this helps to keep the
conversation moving. They will then be replaced by the next members in their groups who
will repeat the process.
After all of the students have had a chance to participate, end by discussing the activity and
charting some of the sets of synonyms that were used.
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•

Have students revisit a piece of writing they are working on to revise their word choice to
make their writing more engaging.

Materials:
• If a student gets stuck and can’t think of a synonym you may want to have a thesaurus on
hand for them to use.
• You may also want to pass out index cards so the students can write down the line the group
member ahead of them spoke.
*Teachers should align objectives to their state standards.
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“How-To” Pamphlet
Connection to LHA Curriculum Program: Upper Academy literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT understand that authors write for different purposes, one of those purposes being to explain.
SWBAT write an expository text.
Assessment Evidence
Performance task (arts infused activity):
Students will create a “how-to” pamphlet clearly explaining in ten steps how to make a sculpture of
an animal of their choosing. (Consider having students construct sculptures of objects that relate to
things they are studying in other subjects. For example, students might create sculptures of a simple
machine, or an event they have studied in social studies.)
Learning Plan
Learning Activities
Part One
• Briefly review with the students the different purposes for which an author might write.
• Tell them that in this activity they will be writing an expository text, or a text that’s purpose
is to explain something. Tell them that the expository text they will be writing will take the
form of an illustrated “how-to” pamphlet that tells the reader how to create a sculpture. Pass
out some examples of manuals and discuss the format and features of how-to writing.
• Inform the students that in order to write the pamphlet they first must make the sculptures
themselves.
• Provide the students with a number of different reference photos of objects they can choose
from. Also, give them paper to take notes about each step.
• Give the students the following tips for sculpting and note taking before they begin:
o The first step in any “how-to” should always be to gather materials. Make a list of all
the materials someone will need to make this sculpture.
o To begin your sculpture, look at the reference photo. Look at all the parts of the
animal’s body and their sizes. Break your sculpting material up so that you have one
piece of sculpting material of the appropriate size for each body part plus another
piece set aside for smaller details.
o Look at the basic shapes made by each of the animal’s body parts. Sculpt these
shapes, add them to the sculpture and add the details at the end. Also, make note of
these shapes to help describe each step in the “how-to.”
o When taking notes on each step, make sure to use adjectives to be more clear and
descriptive in your “how-to.”
o Use adverbs in your notes to help describe how people should complete each step.
• Once you’ve given students the sculpting and note taking tips, pass out the sculpting
materials and allow the students to begin their sculptures.
• While the students are sculpting circulate the room and give them feedback on their notes.
Part Two
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•
•

•

•
•
•
•

After the students have completed their sculptures, it’s time to have them begin the final
copies of their pamphlets.
Show the students how they should lay out their pamphlet. On the board draw two horizontal
rectangles that have been divided into three columns each. In each of the three columns in the
first rectangle, which represents the front of their paper, there should be space set aside for
two steps, one on top of the other, descriptive text and illustration. The first two columns in
the second rectangle, which represents the back of the paper, should be broken up in the same
way. The last column on the right should be reserved for the cover.
Tell the students that when they are illustrating each step in their pamphlet, it is important
that they draw exactly what they are describing in each step. For example, if they are
describing rolling a piece of sculpting material into a ball they should draw hands rolling a
ball. They should not include too much or too little visual information as it might be
confusing to the reader.
Distribute large pieces of white paper. Have the students hold the paper horizontally and
then fold the paper into thirds so that it is divided into three columns.
Allow the students to begin working on their final copies.
Once all the steps have been written and illustrated, have the students make a cover with a
title that describes what will be created, and a picture of what the final sculpture will look
like.
When the pamphlets are complete, as an extension, have the students trade their “how-to”
with a classmate to see if they can use their instructions to recreate their sculpture.

Materials:
• Sculpting materials (Crayola Model Magic or air drying modeling clay)
• Loose-leaf or notebook paper of note taking
• Large, medium weight to heavy weight, plain white paper
• Animal reference images
*Teachers should align objectives to their state standards.
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See CPA ELA Lessons: Picture Book Narrative
Connection to LHA Curriculum Program: CPA (Any core subject area with a suitable picture book)
Desired Outcomes
Understandings (objectives)*: SWBATdemonstrate comprehension by explaining a concept in greater
detail.
Assessment Evidence
Performance task (arts-infused activity): Picture Book Narrative

See CPA ELA Lessons: Character Trait Monologue
Connection to LHA Curriculum Program: Upper Academy literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT write a monologue for a character that demonstrates certain character traits through their
words and actions.
SWBAT identify evidence of these traits in a dramatic performance.
Assessment Evidence
Performance task (arts-infused activity):
Students will create a character that possesses traits of their choosing and write a monologue that
provides evidence of these traits through the character’s words and actions. Students will observe
each other’s performances and record evidence from the performance that either supports or
discredits the traits that are to be demonstrated by the characters.

See CPA ELA Lessons: Greek and Latin Word Part Picto-Charades
Connection to LHA Curriculum Program: Upper Academy Literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT define commonly used Greek and Latin word parts.
Assessment Evidence
Performance task (arts-infused activity):
Students will give clues to the meaning of Greek or Latin word parts through a performance or by
drawing a picture. Students will accurately identify Greek and Latin word parts based on clues given
in the form of a performance or drawn picture.
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See CPA ELA Lessons: Digital Analogy Collage
Connection to LHA Curriculum Program: Upper Academy Literacy
Desired Outcomes
Understandings (objectives)*: SWBAT write analogies and identify the relationships between the
things being connected within the analogy.
Assessment Evidence
Performance task (arts-infused activity):
Students will create an analogy by pairing images which correctly represent a relationship of their
choosing.

See CPA Lessons: Flashback/Foreshadowing Comic Strip
Connection to LHA Curriculum Program: Literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT identify examples of flashback and foreshadowing in a literary text. (Note: this lesson may
be broken into two separate lessons – one for flashback and one for foreshadowing.)
Assessment Evidence
Performance task (arts-infused activity):
Students will produce a one-page comic that utilizes flashbacks or foreshadowing effectively to tell a
story.

See CPA Lessons: Point of View Photos
Connection to LHA Curriculum Program: Literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT identify the point of view a story is being told from and write using the appropriate
pronouns in both the first and third person points of view.
Assessment Evidence
Performance task (arts-infused activity):
Students will use appropriate pronouns when writing captions for photos showing a single scenario
being acted out from two points of view.
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Upper Academy Science Lessons
See CPA Science: Scientist Speeches
Connection to LHA Curriculum Program: Science
Desired Outcomes
Understandings (objectives)*: Students will be able to explain the significance of a scientific concept.

Assessment Evidence
Performance task (arts-infused activity): Students will deliver a persuasive speech from the
perspective of the scientist who achieved a major scientific breakthrough n their field of study.

See CPA Science: Digestive System Movement
Connection to LHA Curriculum Program: Science
Desired Outcomes
Understandings (objectives)*: Students will be able to explain the process of digestion in humans.

Assessment Evidence
Performance task (arts-infused activity): Students will act out the digestive process.

See CPA Science: Hydrologic Cycle
This lesson can be adapted to fit other types of cycles.
Connection to LHA Curriculum Program: Earth Science
Desired Outcomes
Understandings (objectives)*:
SWBAT identify and explain the stages of the hydrologic cycle.
Assessment Evidence
Performance task (arts-infused activity):
Students will create flip books to represent stages of the hydrologic cycle.
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Upper Academy Social Studies Lessons
See CPA Social Studies: History Theatre
Connection to LHA Curriculum Program: CPA (or UA), primarily ELA or Social Studies
Desired Outcomes
Understandings (objectives)*: SWBAT create dramatic representations of a text or concept they are
learning about.
Assessment Evidence
Performance task (arts-infused activity):Dramatic interpretation of a historical event.

See CPA Social Studies: Comprehension 4 Square
Connection to LHA Curriculum Program: Social Studies (CPA or UA, though technique could be
applied to other disciplines such as ELA or Science as well)
Desired Outcomes
Understandings (objectives)*: SWBAT analyze a work of art to make connections to a historical event
or period.
Assessment Evidence
Performance task (arts-infused activity): Viewing Comprehension 4-Square

See CPA Social Studies Lessons: Music Connections
Connection to LHA Curriculum Program: CPA History
Desired Outcomes
Understandings (objectives)*: The music from a particular time period can reveal a great deal about
what the world was like at that time.
Assessment Evidence
Performance task (arts-infused activity): Use period songs to learn about conditions or feelings during
a given time period.
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College Prep Academy ELA
Picture Book Narrative
Connection to LHA Curriculum Program: CPA (Any core subject area with a suitable picture book)
Desired Outcomes
Understandings (objectives)*: SWBAT demonstrate comprehension by explaining a concept in greater
detail.
Assessment Evidence
Performance task (arts-infused activity): Picture Book Narrative

Learning Plan
Learning Activities:
Find a young children’s picture book that relates to the topic in a unit of study. (Especially in the
1950s and 1960s, for example, it was common to have picture books about folk heroes like Daniel
Boone or Lewis & Clark – these are ideal for history, but today there might be many connections
possible to science, as well as obvious ELA parallels). Have students use their more in-depth
knowledge to write words/captions (or if there are simple words, to augment them with greater detail
and knowledge). The finished book should have text that is high school level to accompany the
pictures.

Materials: Picture books relevant to the content or subject matter; materials for students to develop
their own captions (possibly using post-it notes to “insert” captions.
*Teachers should align objectives to their state standards.
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Character Trait Monologue
Connection to LHA Curriculum Program: Upper Academy literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT write a monologue for a character that demonstrates certain character traits through their
words and actions.
SWBAT identify evidence of these traits in a dramatic performance.
Assessment Evidence
Performance task (arts-infused activity):
Students will create a character that possesses traits of their choosing and write a monologue that
provides evidence of these traits through the character’s words and actions. Students will observe
each other’s performances and record evidence from the performance that either supports or
discredits the traits that are to be demonstrated by the characters.
Learning Plan
Learning Activities:
• Give students the definition of a monologue. Tell them that they will be creating a character
from a list of character traits and using that list of traits to write a monologue where that
character is telling a story about something that happened to them.
• Provide the students with a list of possible traits they could incorporate into their character.
This link takes you to a rather extensive list of possible traits:
http://cte.jhu.edu/techacademy/web/2000/kochan/charactertraits.html
• Allow the students time to look over the list and encourage them to look up at least five
words that they are unfamiliar with.
• Distribute a character planning sheet to the students. The sheet should have room for the
character’s name, age, a brief description of their background and room for five traits that
describe the character. If you want you can also provide a space where the students can draw
the character’s picture.
• Tell the students to pick five traits from the list to fill out the planner. Make sure they know
not to pick two traits that are the exact opposites of one another, for example: polite and
rude.
• Model picking your own five character traits and giving examples that display evidence of
them. For instance, if your character is supposed to be thoughtful, talk about how you could
tell a story about helping an elderly person carry their groceries home from the store. If the
character is patient, talk about how the elderly person was unable to walk very fast, but your
character didn’t mind and used the extra time to get to know them better.
• Once they have completed the planning sheet, have students begin writing their monologue.
The monologue should be at least a page in length, relate a series of events that happened to
the character and provide evidence of all five character traits without providing evidence to
the contrary.
• Conference with individual students as the class works on the monologues.
• When the monologues are completed, have the students perform them for the class. Ask the
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students to pay particular attention to the tone of their voice and the body language they are
using during their performance. They should make sure that both are consistent with their
character’s traits.
At the start of each performance, have each student announce the traits that their character
will display during the monologue. The audience members should take note of this on a sheet
that you provide them with that also contains a space for them to record any evidence of
these traits they witness during the performance. Have the students share out what they saw
at the end of each performance.

Materials:
Computers
Paper/pencils
*Teachers should align objectives to their state standards.
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Greek and Latin Word Part Picto-Charades
Connection to LHA Curriculum Program: Upper Academy Literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT define commonly used Greek and Latin word parts.
Assessment Evidence
Performance task (arts-infused activity):
Students will give clues to the meaning of Greek or Latin word parts through a performance or by
drawing a picture. Students will accurately identify Greek and Latin word parts based on clues given
in the form of a performance or drawn picture.
Learning Plan
Learning Activities:
•
•
•

Give the students a selection of Greek and Latin word parts along with their definitions.
Allow them time to look it over.
Tell them that today they will be playing a game like Charades or Pictionary where their job
is to draw and/or act out a word while the other students guess what it is.
Give each student an index card with a Greek or Latin word part and a couple examples of
words constructed using that word part. Make sure the students know not to share what’s on
their card with anyone else.

-audi(Latin, root)
audible, audience

•
•
•
•

Tell the students that they will be given one minute to, silently and without writing words,
draw and/or act out the meaning of both their example words while the other students try to
guess the word part that the two examples have in common.
Inform the students that before they begin their performance they can tell audience the word
parts origin and what type of word part it is. For example; “Latin, root”
Give the students a few minutes to think about the clues they want to give. As they are doing
this, circulate the room to see if anyone needs clarification on the definition of either of their
example words.
Once everyone has had time to think about their clues begin letting the students come to the
front of the room to draw and/or act them out. As they are doing this have the other students
call out their guesses. Make sure that the performers know that once a minute is up or the
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correct answer is given the performance stops.
If the students are only seeing the word parts for the first time that day you may want to
allow the audience to hold on to their list of definitions. However, if the students have
worked with the word parts before you may want them to guess the answers from memory.

Materials:
• Index cards
• Chart paper or white board for drawing
• Markers
• List of word parts with their definitions and origin
*Teachers should align objectives to their state standards.
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Digital Analogy Collage
Connection to LHA Curriculum Program: Upper Academy Literacy
Desired Outcomes
Understandings (objectives)*: SWBAT write analogies and identify the relationships between the
things being connected within the analogy.
Assessment Evidence
Performance task (arts-infused activity):
Students will create an analogy by pairing images which correctly represent a relationship of their
choosing.
Learning Plan
Learning Activities:
• Review analogies with the students. Tell them that analogies help us make connections
between two things that may seem very different. Inform the students that in order to make
an analogy we have to be able to establish the relationship between two things. Give the
students an example where the relationship between the two things is obvious, like day is to
night as up is to down. Ask the students to identify the relationship (the relationship is that
the things are opposites).
• Give some more examples that establish the following relationships commonly found in
analogies:
o Similar
o Part/whole
o Members of a group
o Group name/group member
o Change (one thing that changes into another)
o Function
o Quantity
Have the students establish the relationship for each example and list them on the board.
o Tell the students they will be picking one of the common relationships listed on the board and
building an analogy that demonstrates that relationship using pictures. The students will be
using an internet search engine such as Google and a program that allows the students to
paste images into a layout like Microsoft publisher.
o To model the activity for the students, first pick a relationship. For example, function.
o Next pick two things that have similar functions. Two things that are used for hitting are a
hammer and a bat. Show the children how to search for images of these things using Google
image search (make sure that it’s set to “safe search” under preferences to keep inappropriate
images from popping up). When you find each image copy and paste them into a publisher
document one on top of another. Show them how to resize the images so that they can fit
everything on one page.
o Now find images of a nail and a ball because these are the things that you would hit with a
hammer and a bat. Have the students copy and paste these images to the left of their partner
images in the publisher document.
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o
o
o

Next show the students how to insert text boxes into the document so that they can add “is
to” in between the pictures in each pair and “as” in between the two pairs.
Encourage students to find images for as many pairs as they can think of that demonstrate
the same relationship.
Allow the students time to complete this activity while you circulate the room monitoring
their image searches and answering questions.
Once the analogies are complete, either print or display the images. Ask the students to
identify the relationship present in each analogy.

Materials:
o Computers with internet access.
o Microsoft Publisher or a program with similar capabilities.
o Printer (optional)
*Teachers should align objectives to their state standards.

134

Flashback/Foreshadowing Comic Strip
Connection to LHA Curriculum Program: Literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT identify examples of flashback and foreshadowing in a literary text. (Note: this lesson may
be broken into two separate lessons – one for flashback and one for foreshadowing.)
Assessment Evidence
Performance task (arts-infused activity):
Students will produce a one-page comic that utilizes flashbacks or foreshadowing effectively to tell a
story.
Learning Plan
Learning Activities:
• Review the concepts of flashback and foreshadowing. Allow the students to give
examples of flashback or foreshadowing they may remember from books they have
read or movies they have seen.
• Tell the students that they will be creating a one-page, nine panel comic that utilizes
either a flashback sequence or foreshadowing to tell the story.
• Inform the students that if they are creating flashback comics it’s as if they are
beginning with the end of the story and then going back to tell how they got to that
point. For example, if the students wanted to tell the story of a racecar driver
winning an important race, they might start with a scene of the racecar driver being
carried on the shoulders of the other members of his racing team, holding a large
trophy while confetti falls all around him and the crowd cheers in the stands. The
panel could feature a text box displaying the driver’s internal monologue, saying
something like, “As the crowd roared I couldn’t help but smile to myself and think,
just a short time ago I didn’t even think I was going to finish the race - let alone lead
my team to victory!” The second panel could show the driver blowing a tire and
spinning out on the track. Explain to the students that they would use the other
seven panels on the page to tell how the driver went from blowing a tire to squeaking
out a first place victory.
• For those students creating foreshadowing comics, explain to them that
foreshadowing can take a number of different forms. Foreshadowing can happen in
dialogue. For example, if two characters were taking a trip somewhere and at a fork in
the road one character says to the other, “Do you think we should check the map?”
and the other character replies “Map? Who needs a map when you have my keen
sense of direction?” This would foreshadow that the characters are probably going to
go the wrong way. The narrator of a story can also create foreshadowing in their
description of characters’ surroundings. For example, if the narrator mentions that a
character walks past a bush containing a pair of glowing red eyes this would
foreshadow the character running into whatever creature those eyes belonged to later
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in the story. In a movie or a comic book this type of foreshadowing is usually not
done by a narrator but rather by giving the viewer or reader visual clues like showing
the glowing red eyes. Have the students decide, before they begin their comics, what
type of foreshadowing they will use.
Have the students create rough drafts of their comics where they plan out what will
take place in each panel.
Once students have produced a satisfactory rough draft allow them to take drawing
paper and begin their final product.
To connect this activity to a specific text, have students use a graphic organizer to
identify the elements of flashback or foreshadowing in the text.

Materials:
• Drawing paper
• Rulers
• Drawing materials
• Erasers
*Teachers should align objectives to their state standards.
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Point of View Photos
Connection to LHA Curriculum Program: Literacy
Desired Outcomes
Understandings (objectives)*:
SWBAT identify the point of view a story is being told from and write using the appropriate
pronouns in both the first and third person points of view.
Assessment Evidence
Performance task (arts-infused activity):
Students will use appropriate pronouns when writing captions for photos showing a single scenario
being acted out from two points of view.
Learning Plan
Learning Activities:
• Review point of view with the students. Tell them that a story’s point of view is determined
by who the narrator of the story is. If a story is being told from a first person point of view,
the narrator is a character in the story. It’s like we are seeing the world through that
characters eyes. If the story is being told from a third person point of view the narrator is
someone outside of the story. This means that the narrator can tell us about what any or all
of the characters are thinking and feeling. (Upper Academy students may distinguish
omniscient and limited third person points of view.)
• Tell the students that in this activity they will be using photography to represent point of
view visually.
• Break the class into pairs and give each one a scenario. For example: Two children are fighting
over a piece of recess equipment.
• Allow the pairs to spread out around the room and explain to them that they should read
their scenario and show the scene by posing in a tableaux, or frozen picture. Tell them to use
the position of their bodies and facial expressions to convey what is going on and the
emotions the characters are feeling.
• Set up a station in the room where you can photograph each pair in their tableaux when they
are ready.
• When each group comes to the photo station take a picture of the pair in their tableaux.
Then remove one of the characters from the scene and take a picture of the remaining
character from what would be the removed characters point of view.
• Print both photos side by side on a single sheet of paper and give a copy to both students in
the pair.
• Above the photo showing one character, have the students write “First Person Point of View”
• Above the photo showing both characters, have the students write “Third Person Point of
View”
• Explain to the students that they will be writing a caption for each picture using words
appropriate for the point of view shown.
• Review pronouns associated with the first person point of view (I, we, etc.)
• Review pronouns associated with the third person point of view (he, she, etc.)
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Make sure the students understand that in the picture labeled third person point of view, they
can tell us what both characters are feeling. However, in the picture labeled first person point
of view, they can only tell us what the character whose eyes we are seeing through is thinking
and feeling.
• Give the students time to write their captions under each picture.
• When the students are finished display the photos and allow the students the constructively
critique each other’s work. Discuss how changing point of view affects the story that’s being
told.
• To have students transfer their understanding of point of view back to their work in literacy,
ask students to identify the point of view the story they are currently reading is told in and to
explain how that affects the reader’s perception of the events and characters.
Materials:
• Digital camera
• Computer
• Printer (if it is not possible to immediately print the photographs, this lesson may be adjusted
to using preprinted photographs supplied by the teacher)
*Teachers should align objectives to their state standards.
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College Prep Academy Social Studies
Song Parody
Connection to LHA Curriculum Program: CPA (all Core Subject areas)
Desired Outcomes
Understandings (objectives)*: SWBAT write a parody to demonstrate understanding of a concept.

Assessment Evidence
Performance task (arts-infused activity): Song Parody

Learning Plan
Learning Activities:
This activity could apply to all grade levels, since having students change the lyrics to a song they
know to incorporate learning or themes from the unit is a pretty straightforward technique. This is a
commonly used activity, but too often it occurs without structure (pick any song and write lyrics
about a topic from class). Have students spend time brainstorming the content that belongs in the
song before writing it. Create a rubric for students to use to understand the expectations for the
completed song.

Materials: Blank song sheets and/or karaoke versions of selected tunes, if desired.
*Teachers should align objectives to their state standards.
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Music Connections
Connection to LHA Curriculum Program: CPA History
Desired Outcomes
Understandings (objectives)*: The music from a particular time period can reveal a great deal about
what the world was like at that time.
Assessment Evidence
Performance task (arts-infused activity): Use period songs to learn about conditions or feelings during
a given time period.
Learning Plan
Learning Activities:
Play music from a time period students have been learning about. Provide students with the lyrics to
the music and have them analyze the lyrics in small groups. Create a graphic organizer for students to
fill in the big ideas of the song/time period and the lyrics that reveal these ideas. This lesson can also
be conducted using visual arts instead of music.
Extension: Have students consider how contemporary music or art reveals information about
present-day life.

Materials: Art or music that will be used as the basis for content instruction
*Teachers should align objectives to their state standards.
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College Prep Academy Math
Art and the Golden Ratio
Connection to LHA Curriculum Program: CPA Math
Desired Outcomes
Understandings (objectives)*: explain the properties of the Golden Ratio and identify examples of it
in nature.
Assessment Evidence
Performance task (arts-infused activity): SWBAT identify works of art that incorporate the Golden
Ratio and create their own work of art that uses the Golden Ratio.
Learning Plan
This lesson was adapted from a lesson listed at
http://www.princetonol.com/groups/iad/lessons/high/Grace-golden.htm
Learning Activities:
• Show the PowerPoint presentation (see reference to website in materials section) to review the
Golden Ratio and discuss its presence in nature and art.
• Tell students they will choose a Golden Ratio pattern in nature (see examples in PowerPoint)
and create a work of art that includes the pattern.
• Students may use the layouts provided in the handout at the website listed below.
• Model tracing one of the styles of the Golden Ratio onto a sheet of large paper and then
determine how to use it as a focal point in your work of art.
• Have students trace a Golden Ratio pattern and design their own pieces of art around it.
• Once they have finished their drawings, have students write an explanation of what the
Golden Ratio is and how they used the Golden Ratio in their drawing.
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Tessellations
Connection to LHA Curriculum Program: CPA Math
Desired Outcomes
Understandings (objectives)*: analyze examples of tessellations to identify mathematical properties.

Assessment Evidence
Performance task (arts-infused activity): SWBAT create and analyze the properties of tessellations.

Learning Plan
This lesson was adapted to a lesson listed at
http://www.shodor.org/interactivate/lessons/Tessellations/
Learning Activities:
• Review the definition of a tessellation and show students some examples.
• Explore tessellations on the pages of the website listed above.
• Challenge students to analyze different properties of tessellations: geometric patterns,
symmetry, etc.
• Have students use the data table worksheet found on the website listed above to determine
which regular polygons can and cannot tessellate. Have students explain their answers for
each polygon.

Materials:
Computer access
Activities and Worksheets from http://www.shodor.org/interactivate/activities/Tessellate/
*Teachers should align objectives to their state standards.
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College Prep Academy Science
Scientist Speeches
Connection to LHA Curriculum Program: Science
Desired Outcomes
Understandings (objectives)*: Students will be able to explain the significance of a scientific concept.

Assessment Evidence
Performance task (arts-infused activity): Students will deliver a persuasive speech from the
perspective of the scientist who achieved a major scientific breakthrough n their field of study.
Learning Plan
Learning Activities:
• Assign/have students choose a scientific concept they have been studying (consider posting a
bank of choices for students to select from).
• Explain that students will be writing speeches from the perspective of the scientists who
introduced these concepts and that it is their job to convince the audience of the significance
of the breakthrough.
• Review the elements of persuasive writing.
• Review the elements of a good speech (consider collaborating with the ELA teacher and/or
referring to the websites below).
• Allow students time in class or at home to research the scientist they will be acting as.
• Provide students with a rubric of expectations for their speeches.
• Have students work on their speeches in class, and give them time to rehearse with a partner.
• Set aside time for students to deliver their speeches in class. Have audience members use the
rubric to assess their classmates’ speeches.
• Consider having students deliver their speeches at a Town Hall Meeting or to a class of
younger students.
Materials:
Samples of well-known and powerful speeches:
http://www.americanrhetoric.com/top100speechesall.html
Speech-writing tips:
http://www.speechtips.com/
http://teacher.scholastic.com/writewit/speech/index.htm
*Teachers should align objectives to their state standards.
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Digestive System Movement
Connection to LHA Curriculum Program: Science
Desired Outcomes
Understandings (objectives)*: Students will be able to explain the process of digestion in humans.

Assessment Evidence
Performance task (arts-infused activity): Students will act out the digestive process.

Learning Plan
*This activity was adapted from a lesson posted at:
http://www.accessexcellence.com/AE//AEC/AEF/1995/cave_digest.php
Set-up:
• Use tape to make two parallel lines (to represent the esophagus) on the floor, about 3 feet
wide and the length of the classroom
• Create a food particle: place snacks in small Zip-loc bags (enough so the whole class can have
one at the end of the lesson). Fill a large garbage bag with the snacks as well as newspaper
and any other filler until the bag is full.
• Put the food particle at one end of the esophagus and a trash bin at the other.
Learning Activities:
PERISTALTIC MOVEMENT:
•

Have students line up on both tape lines, face each other, and pass the bag to squeeze the
food (filled large plastic bag) the length of the esophagus.

DIGESTION. Label and/or (instruct) the players:
•
•
•
•
•
•
•

Molars (tear food apart-break plastic bag).
Saliva (use spray bottle to squirt on food).
Pancreatic juices (spray on food).
Small intestines (absorb food, find plastic bags of candy and pass to blood).
Blood (transports food, distribute the food to every cell/participant).
Large intestine (reabsorbs moisture, sponge up water on the floor).
Rectum (puts the waste papers in the trash can).

Suggestions:
Every student should have a part. Several students can play the same part or other parts can be
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created. As the food comes to them, have the students tell what they are about to do, or narrate the
action ("I am a grinding tooth and I crush food like I break this bag.") Limit the degree of destruction
at each organ. Have the "nutrients" (M&M's) passed to the "blood" given to teacher when found and
then returned to the "blood" for distribution to all participants after clean up.
Extension/Reinforcement:
It can be abbreviated and repeated with new "food "particles" until each has played every role. More
details can be added for advanced students. Discussion can follow with the further explanations of
diarrhea, constipation, gas, ulcers, appendicitis, bulimia, polyps, other conditions or foods.

Materials:
•
•
•
•
•
•
•
•
•

Garbage bag
Newspapers
Ziploc bags
Snacks
Masking tape
Markers and paper to label students (optional)
Sponges
Labeled spray bottles of water
Trash can

*Teachers should align objectives to their state standards.
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Hydrologic Cycle
This lesson can be adapted to fit other types of cycles.
Connection to LHA Curriculum Program: Earth Science
Desired Outcomes
Understandings (objectives)*:
SWBAT identify and explain the stages of the hydrologic cycle.
Assessment Evidence
Performance task (arts-infused activity):
Students will create flip books to represent stages of the hydrologic cycle.
Learning Plan
Learning Activities:
Prerequisites :
Students should have already learned about the hydrologic cycle and its stages. This activity can be
used to assess their understanding of the cycle.
Procedure for Teaching:
•
•
•
•
•
•

Inform students that their understanding of the stages of the hydrologic cycle will be assessed
based on flip books they will create on the computer (if this activity is not going to be used as
an assessment, lead a brief discussion about the hydrologic cycle at the start of the lesson.
Introduce the computer program they will use to create the flip books (see Materials for
suggestions).
Model and guide students in how to create a simple flip book using the program.
Have students work on their hydrologic cycle flip books. Students should use both text and
illustration in their books.
When students finish their books, have them print and assemble them.
Consider having students use a rubric assess each others’ books. Students’ scoring and
feedback comments can provide an additional form of assessment.

Assessment:
•
•
•

Did the student include all stages of the hydrologic cycle in their flip book?
Did the student accurately represent the stages in both drawings and text?
Does the flip book effectively show an animated representation of the cycle (when printed and
flipped)?
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Materials:
•
•

A computer for each student.
A program for creating flip books. ReadWriteThink has a good one.
http://www.readwritethink.org/files/resources/interactives/flipbook/
If there are not enough computers for each student to create a flip book, students may create books by
hand.

*Teachers should align objectives to their state standards.
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College Prep Academy Social Studies
History Theatre
Connection to LHA Curriculum Program: CPA (or UA), primarily ELA or Social Studies
Desired Outcomes
Understandings (objectives)*: SWBAT create dramatic representations of a text or concept they are
learning about.
Assessment Evidence
Performance task (arts-infused activity): Dramatic interpretation of a historical event.

Learning Plan
Learning Activities:
Have students act out a scene from a novel, an important event from history, or demonstrate a
scientific principle kinesthetically. This is similar to Tableaux, but instead of a single pose, it might
require a brief dialogue or acting out a scene. Students can either act out scenes literally or
interpretatively.

Materials: Anchor text and any props desired during skits
*Teachers should align objectives to their state standards.
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Comprehension 4 Square
Connection to LHA Curriculum Program: Social Studies (CPA or UA, though technique could be
applied to other disciplines such as ELA or Science as well)
Desired Outcomes
Understandings (objectives)*: SWBAT analyze a work of art to make connections to a historical event
or period.
Assessment Evidence
Performance task (arts-infused activity): Viewing Comprehension 4-Square

Learning Plan
Learning Activities
The instructor should select an image (painting, photograph, cartoon, etc.) that illustrates various
concepts from the unit of study. Ask students to draw a T-shape on a blank piece of paper. Show
students the whole image for approximately 30 -45 seconds – no talking or writing – just to reflect on
what they see in the context of their background knowledge. Then project one quarter of the image
at a time (cropped with Photoshop or Paint) for approximately 90 seconds each. Have students write
what they see in that quadrant – key objects, images, or phrases, and any symbols they might see.
After all four quadrants have been displayed, then show the entire image again and have students
analyze the image quadrant by quadrant, then draw overall conclusions (synthesis technique).

Materials: Image on projector, divided into four quadrants that can be viewed together or separately;
students will need to write in notebooks
*Teachers should align objectives to their state standards.
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4th Grade ELA Curriculum Map
Module 1
Reading for Literature
Reading is a complex process involving word recognition, comprehension, fluency, and motivation. Word recognition refers to the process of recognizing how written symbols correspond to spoken language.
Comprehension is the process of making sense of words, sentences and connected text. Fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read,
children must be able to read fluently whether they are reading aloud or silently. Fluent reading encompasses three key elements
accurate reading of connected text at a conversational rate with appropriate expression (Hudson, Mercer, & Lane, 2000).
Motivation is described as a purpose for reading, interest in the content, and self-efficacy. Readers typically make use of background knowledge, vocabulary, grammatical knowledge, experience with text and other
strategies to help them understand written text
Reading Objectives Include



http //www.readingrockets.org/helping/target/fluency/Hudson, R.F., Mercer, C.D., & Lane, H.B. (2000). Exploring reading fluency A paradigmatic overview. Unpublished anuscript, University of Florida, Gainesville.
Key Ideas and Details Enduring
Understanding
Readers use strategies to construct
meaning.
Essential Questions: Can you tell me the reasons why the character said …in the story? Show me where you linked your thinking to the text. What are
Readers use language structure and
the most important events that happened in the story? How do you know? What is the theme of this text? Summarize the story from beginning to end in a
context clues to identify the intended
meaning of words and phrases as they are
few sentences. Can you tell me how the character is feeling is this part of the story? Explain why the character is feeling this way.
used in text.
Strategic readers can develop, select, and
apply strategies to enhance their
comprehension.

Vocabulary

Strand

Resources/Strategies
Assessment
Exit Slip, TLI
Imagine It/Open Court Green,
Red and Blue Strands; Imagine quizes Check for
understanding
It: Risks and Consequences
AR.2.R.9.7 (R.9.2.7) Using inferences to make meaning: Read to confirm or change
Popcorn Calling
"Two Tickets to Freedom"
predictions. AR.K.R.9.7 (R.9.K.7) Using inferences to make meaning: Predict what will
Lesson 2; TLI Quiz Builders; A-Z
Thumbs Up
happen next in a text. AR.K.R.9.8 (R.9.K.8) Using inferences to make meaning: Predict
Reading
Thumb down
repetitive text.
CCSS/AR SLEs

Refer to details and examples in a text when explaining what the text says explicitly and
when drawing inferences from the text. AR.4.R.9.9 (R.9.4.9) AR.4.R.9.7 (R.9.4.7)

RL.4.1

directions
inferences
Key Ideas and Details Enduring
Understanding Determine central ideas or Essential Questions: Can you tell me the reasons why the character said …in the story? Show me where you linked your thinking to the text. What are
the most important events that happened in the story? How do you know? What is the theme of this text? Summarize the story from beginning to end in a
thems of a text and analyze their
development summarize the key
few sentences. Can you tell me how the character is feeling is this part of the story? Explain why the character is feeling this way.
supporting details and ideas.

Vocabulary

Resources/Strategies
Assessment
Imagine It/Open Court Green,
Exit Slip, TLI
Red and Blue Strands; Imagine quizes Check for
theme
Determine a theme of a story, drama, or poem from details in the text; summarize the
It: Risks and Consequences
understanding
RL.4.2
story elements
text. AR.4.R.9.12 (R.9.4.12)
"Mrs. Frisby and the Crow"
Popcorn Calling
Lesson 3; TLI Quiz Builders; A-Z
Thumbs Up
Thumb down
Reading
Key Ideas and Details Enduring
Essential Questions: Can you tell me the reasons why the character said …in the story? Show me where you linked your thinking to the text. What are
Understanding Analyze how and why
the most important events that happened in the story? How do you know? What is the theme of this text? Summarize the story from beginning to end in a
individuals, events, and ideas develop and
few sentences. Can you tell me how the character is feeling is this part of the story? Explain why the character is feeling this way.
interact over the course of a text.
Resources/Strategies
Vocabulary
Strand
CCSS/AR SLEs
Assessment
Describe in depth a character, setting, or event in a story or drama, drawing on specific
Imagine It/Open Court Green,
Exit Slip, TLI
details in the text (e.g., a character’s thoughts, words, or actions). AR.4.R.9.2 (R.9.4.2) Red and Blue Strands; Imagine quizes Check for
story elements
AR.4.R.10.12 (R.10.4.12)
setting
It: Risks and Consequences
understanding
RL 4 3
Strand

CCSS/AR SLEs
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4th Grade ELA Curriculum Map
Module 1
Reading for Literature
Reading is a complex process involving word recognition, comprehension, fluency, and motivation. Word recognition refers to the process of recognizing how written symbols correspond to spoken language.
Comprehension is the process of making sense of words, sentences and connected text. Fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read,
children must be able to read fluently whether they are reading aloud or silently. Fluent reading encompasses three key elements
accurate reading of connected text at a conversational rate with appropriate expression (Hudson, Mercer, & Lane, 2000).
Motivation is described as a purpose for reading, interest in the content, and self-efficacy. Readers typically make use of background knowledge, vocabulary, grammatical knowledge, experience with text and other
strategies to help them understand written text
Reading Objectives Include



http //www.readingrockets.org/helping/target/fluency/Hudson, R.F., Mercer, C.D., & Lane, H.B. (2000). Exploring reading fluency A paradigmatic overview. Unpublished anuscript, University of Florida, Gainesville.
Key Ideas and Details Enduring
Understanding
Readers use strategies to construct
meaning.
Essential Questions: Can you tell me the reasons why the character said …in the story? Show me where you linked your thinking to the text. What are
Readers use language structure and
the most important events that happened in the story? How do you know? What is the theme of this text? Summarize the story from beginning to end in a
context clues to identify the intended
meaning of words and phrases as they are
few sentences. Can you tell me how the character is feeling is this part of the story? Explain why the character is feeling this way.
used in text.
Strategic readers can develop, select, and
apply strategies to enhance their
comprehension.

Vocabulary
event
character

Strand
RL.4.3

Craft and Structure Enduring
Understanding Interpret words and
phrases as they are used in a text,
including determining technical,
connotative, and figurative meanings, and
analyze how specific word choices shape
meaning or tone.

Vocabulary

root words
mythology

Resources/Strategies
Assessment
"Mrs. Frisby and the Crow"
Popcorn Calling
Thumbs Up
Lesson 3; TLI Quiz Builders; A-Z
Reading
Thumb down

Essential Questions: What do you do when you come to words or phrases you do not know? (use context)

Strand

RL.4.4

Craft and Structure Enduring
Understanding Analyze the structure of
texts, including how specific sentences,
paragraphs, and larger portions of the text
(e.g., a section, chapter, scene, or stanza)
relate to each other and the whole.

Vocabulary

CCSS/AR SLEs
AR.5.R.9.20 (R.9.5.20) Evaluating: Evaluate a character’s decision/action. AR.5.R.9.8
(R.9.5.8) Using inferences and interpretations: Analyze literary elements of character,
plot, and setting.

CCSS/AR SLEs
Determine the meaning of words and phrases as they are used in a text, including those
that allude to significant characters found in
mythology (e.g., Herculean). AR.4.R.11.1 (R.11.4.1) AR.4.R.9.11 (R.9.4.11)

Resources/Strategies
Imagine It/Open Court Green,
Red and Blue Strands; Imagine
It: America on the Move"The
Golden Spike" Lesson 1; TLI
Quiz Builders; A-Z Reading

Assessment
Exit Slip, TLI
quizes Check for
understanding
Popcorn Calling
Thumbs Up
Thumb down

Essential Questions: What do you do when you come to words or phrases you do not know? (use context)

Strand

CCSS/AR SLEs

Resources/Strategies

Assessment
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4th Grade ELA Curriculum Map
Module 1
Reading for Literature
Reading is a complex process involving word recognition, comprehension, fluency, and motivation. Word recognition refers to the process of recognizing how written symbols correspond to spoken language.
Comprehension is the process of making sense of words, sentences and connected text. Fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read,
children must be able to read fluently whether they are reading aloud or silently. Fluent reading encompasses three key elements
accurate reading of connected text at a conversational rate with appropriate expression (Hudson, Mercer, & Lane, 2000).
Motivation is described as a purpose for reading, interest in the content, and self-efficacy. Readers typically make use of background knowledge, vocabulary, grammatical knowledge, experience with text and other
strategies to help them understand written text
Reading Objectives Include



http //www.readingrockets.org/helping/target/fluency/Hudson, R.F., Mercer, C.D., & Lane, H.B. (2000). Exploring reading fluency A paradigmatic overview. Unpublished anuscript, University of Florida, Gainesville.
Key Ideas and Details Enduring
Understanding
Readers use strategies to construct
meaning.
Essential Questions: Can you tell me the reasons why the character said …in the story? Show me where you linked your thinking to the text. What are
Readers use language structure and
the most important events that happened in the story? How do you know? What is the theme of this text? Summarize the story from beginning to end in a
context clues to identify the intended
meaning of words and phrases as they are
few sentences. Can you tell me how the character is feeling is this part of the story? Explain why the character is feeling this way.
used in text.
Strategic readers can develop, select, and
apply strategies to enhance their
comprehension.

Vocabulary

poems, drama, prose
rhythm, meter, character
cast, setting, dialogue

Strand

compare
contrast
point of view
first-person
third-person

Resources/Strategies

Assessment

Explain major differences between poems, drama, and prose, and refer to the structural
elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of characters,
settings, descriptions, dialogue, stage directions) when writing or speaking about a text.
AR.4.R.10.15 (R.10.4.15) AR.4.R.10.16 (R.10.4.16)
RL.4.5

Craft and Structure Enduring
Understanding Assess how point of view
or purpose shapes the content and style of
a text.

Vocabulary

CCSS/AR SLEs

Exit Slip, TLI
Imagine It/Open Court Green,
quizes Check for
Red and Blue Strands; Imagine
understanding
It: America on the Move
Popcorn Calling
"Imigrant Children "; TLI Quiz
Thumbs Up
AR.5.R.10.11 (R.10.5.11) Reading a variety of poetry for enjoyment, critical analysis, and
Builders; A-Z Reading
Thumb down
evaluation: Read a variety of poetry, with emphasis on rhymed and patterned.
AR.5.R.10.12 (R.10.5.12) Reading a variety of poetry for enjoyment, critical analysis, and
evaluation: Describe the characteristics of rhymed and patterned poetry.

Essential Questions: What do you do when you come to words or phrases you do not know? (use context)
Strand

RL.4.6

CCSS/AR SLEs

Compare and contrast the point of view from which different stories are narrated,
including the difference between first- and third-person narrations.

Resources/Strategies

Assessment

Exit Slip, TLI
Imagine It/Open Court Green,
quizes Check for
Red and Blue Strands; Imagine
understanding
It: America on the Move
Popcorn Calling
"Imigrant Children "; TLI Quiz
Thumbs Up
Builders; A-Z Reading
Thumb down
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4th Grade ELA Curriculum Map
Module 1
Reading for Literature
Reading is a complex process involving word recognition, comprehension, fluency, and motivation. Word recognition refers to the process of recognizing how written symbols correspond to spoken language.
Comprehension is the process of making sense of words, sentences and connected text. Fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read,
children must be able to read fluently whether they are reading aloud or silently. Fluent reading encompasses three key elements
accurate reading of connected text at a conversational rate with appropriate expression (Hudson, Mercer, & Lane, 2000).
Motivation is described as a purpose for reading, interest in the content, and self-efficacy. Readers typically make use of background knowledge, vocabulary, grammatical knowledge, experience with text and other
strategies to help them understand written text
Reading Objectives Include



http //www.readingrockets.org/helping/target/fluency/Hudson, R.F., Mercer, C.D., & Lane, H.B. (2000). Exploring reading fluency A paradigmatic overview. Unpublished anuscript, University of Florida, Gainesville.
Key Ideas and Details Enduring
Understanding
Readers use strategies to construct
meaning.
Essential Questions: Can you tell me the reasons why the character said …in the story? Show me where you linked your thinking to the text. What are
Readers use language structure and
the most important events that happened in the story? How do you know? What is the theme of this text? Summarize the story from beginning to end in a
context clues to identify the intended
meaning of words and phrases as they are
few sentences. Can you tell me how the character is feeling is this part of the story? Explain why the character is feeling this way.
used in text.
Strategic readers can develop, select, and
apply strategies to enhance their
comprehension.

Vocabulary
Integration of Knowledge and Ideas
Enduring Understanding Integrate and
evaluate content presented in diverse
formats and media, including print and
digital resources.

Vocabulary

ideas
connection

Integration of Knowledge Enduring
Understanding Analyze how two or more
texts address similar themes or topics in
order to build knowledge or to compare the
approaches the authors take.

Strand

CCSS/AR SLEs

Resources/Strategies

Assessment

Essential Questions: What is the same about how the story is presented visually (illustrations) and in writing? What is different? What
happened to the characters that is the same? What happened that is different? How did characters solve problems in different ways across
texts? How are the plots the same or different across texts?
Strand

RL.4.7

CCSS/AR SLEs
Make connections between the text of a story or drama and a visual or oral presentation
of the text, identifying where each version reflects specific descriptions and directions in
the text. AR.4.R.9.2 (R.9.4.2) AR.4.R.9.3 (R.9.4.3) AR.4.R.9.4 (R.9.4.4)

Resources/Strategies

Assessment
Exit Slip, TLI
Imagine It/Open Court Green,
quizes Check for
Red and Blue Strands; Imagine
understanding
It: America on the Move
Popcorn Calling
"Imigrant Children "; TLI Quiz
Thumbs Up
Builders; A-Z Reading
Thumb down

Essential Questions: What is the same about how the story is presented visually (illustrations) and in writing? What is different? What
happened to the characters that is the same? What happened that is different? How did characters solve problems in different ways across
texts? How are the plots the same or different across texts?
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Math ACTION PLAN
Name Grade
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
4
4
4
4

Sped/
Farm/ELL
SP
SP

ELL
ELL

ELL

ELL

Sat Ac.
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

Grade 3-8

After
school

Pull out
hrs

Push in
hrs

1.5
1.5
1.5
1.5
1.5
1.5
1.5
1.5
1.5
1.5
0
0
0
0
0
0
0
0
0
0
0
0
1.5
1.5
1.5
1.5

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

1
1
1
1
1
1
1
1
1
1
1.5
1.5
1.5
1.5
1.5
1.5
1.5
1.5
1.5
1.5
1.5
1.5
1
0.5
0.5
0.5

SY 2012-13
State
Total per Adjusted Assessments
week:
hrs
Level
3.5
3.5
3.5
3.5
3.5
3.5
3.5
3.5
3.5
3.5
2.5
2.5
2.5
2.5
2.5
2.5
2.5
2.5
2.5
2.5
2.5
2.5
3.5
3
3
3

Below Basic
Below Basic
Below Basic
Below Basic
Below Basic
Below Basic
Below Basic
Below Basic
Below Basic
Below Basic
Basic
Basic
Basic
Basic
Basic
Basic
Basic
Basic
Basic
Basic
Basic
Basic
Below Basic
Basic
Basic
Basic

Tier

NWEA
Math Goal

NWEA
Fall RIT

Formative
NWEA Assessment
Spring RIT 1

4
4
4
4
4
4
4
4
4
4
3
3
3
3
3
3
3
3
3
3
3
3
4
3
3
3
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YEARLONG PROFESSIONAL
DEVELOPMENT PLAN
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Date

Focus

Hours

Arkansas PD Standard

7.19

Leadership Intro
New Teacher Orientation
Team Building
LHA Culture

8

5.02.04 Advocacy/Leadership, 5.02.05
Systematic change process

School Wide

7.22

Data Analysis/SW
Interventions/Grading Policy

8

Joint
Schools

7.23

Assessment Systems (TLI,
NWEA)

8

5.02.01 Content (k-12), 5.02.02 Instructional
Strategies, 5.02.03 Assessments, 5.02.04
Systematic change process, 5.02.06
Standards, frameworks, and curriculum
alignment, 5.02.07 Supervision, 5.02.08
5.02.13 Building a collaborative learning
community
5.02.03 Assessments, 5.02.05 systemic change
process,

7.24

Arts Infusion/Instructional
Strategies, Small group,
cooperative learning, displaying
student work, rubrics, D,I,,
Marzano's
IXL, Read Naturally,
etc/Blended Learning-Khan
Academy, Learn Zillion,
Teaching Scholars with
Disabilities (504, IEPs)
Creating a High Performing
Learning Culture: Responsive
Classroom, DDMS Review

8

7.25

7.26

8

8

5.02.03 Assessments, 5.02.05
5.02.06 Standards, frameworks, and
curriculum alignment
5.02.13 Building a collaborative learning
community, Instructional Strategies
5.02.03 Assessments, 5.02.05
5.02.06 Standards, frameworks, and
curriculum alignment
5.02.13 Building a collaborative learning
community, Instructional Strategies
5.02.03 Assessments, 5.02.05 Systematic
change process, 5.02.12
Parental Involvement,5.02.05 systemic
change process, 5.02.06 Standards,
frameworks, and curriculum alignment
Community 5.02.13 Building a collaborative
learning community, Instructional Strategies
5.02.03 Assessments, 5.02.05
5.02.06 Standards, frameworks, and
curriculum alignment
5.02.13 Building a collaborative learning
community, Instructional Strategies
5.02.08 Mentoring/Coaching, 5.02.05
Systemic change process,

Audience

Joint

All

School Wide/ by
academies

7.29

Understanding by Design

8

7.30

Danielson Teacher Evaluation
Training

8

7.31

Saxon, Imagine It, Foss,
Pearson

8

5..02.06 Standards, frameworks, and
curriculum alignment 5.02.01 Content
Assessment

Joint/ Content

8.1

Lesson Planning/Curriculum
Guides/Pacing Guides

8

5.02.03 Assessments, 5.02.05
5.02.06 Standards, frameworks, and
curriculum alignment
5.02.13 Building a collaborative learning
community, Instructional Strategies, 5.02.01

Joint

All staff/Joint

Joint (all staff)
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Content (k-12)
5.02.03 Assessments, 5.02.05
5.02.06 Standards, frameworks, and
curriculum alignment
5.02.13 Building a collaborative learning
community, Instructional Strategies, 5.02.01
Content (k-12)
5.02.01 Content (k-12), 5.02.02 Instructional
Strategies

8.2

Lesson Planning/Curriculum
Guides/Pacing Guides

8

8.5

Content: Springboard
Curriculum Training

8

8.5

Home Visits, LHA School
Culture, Policies and Procedures
(parental Involvement)

8

Systematic change process, 5.02.12
Parental Involvement,5.02.05 systemic
change process, 5.02.06 Standards,
frameworks, and curriculum alignment
Community 5.02.13 Building a collaborative
learning community, Instructional Strategies

Grades k-10

8.6

Content: Springboard
Curriculum Training

8

5.02.01 Content (k-12), 5.02.02 Instructional
Strategies

8.6

Home Visits, LHA School
Culture, Policies and Procedures
(parental Involvement)

8

8.7

Content: Springboard
Curriculum Training

8

Systematic change process, 5.02.12
Systematic change process, 5.02.12
Parental Involvement,5.02.05 systemic
change process, 5.02.06 Standards,
frameworks, and curriculum alignment
Community 5.02.13 Building a collaborative
learning community, Instructional Strategies
5.02.01 Content (k-12), 5.02.02 Instructional
Strategies

Pre
Algebra/Algebra
/ELA 8,9,10
Grades k-10

8.7

Home Visits, LHA School
Culture, Policies and Procedures
(parental Involvement)

8

8.8

LHA Culture Guide Creating a
High Performing Learning
Culture
Teach
Like A Champion,

8

8.12

Field trips, fundraisers,
calendar, duties, requesting
leave, substitute folders, lesson
plans submission, etc.

8

8.14

Child Maltreatment (Nurse)
Teen Suicide,

1.0

Systematic change process, 5.02.12
Systematic change process, 5.02.12
Parental Involvement,5.02.05 systemic
change process, 5.02.06 Standards,
frameworks, and curriculum alignment
Community 5.02.13 Building a collaborative
learning community, Instructional Strategies
Systematic change process, 5.02.12
Systematic change process, 5.02.12
Parental Involvement,5.02.05 systemic
change process, 5.02.06 Standards,
frameworks, and curriculum alignment
Community 5.02.13 Building a collaborative
learning community, Instructional Strategies
5.02.03 Assessments, 5.02.05 Systematic
change process, 5.02.12
Parental Involvement,5.02.05 systemic
change process, 5.02.06 Standards,
frameworks, and curriculum alignment
Community 5.02.13 Building a collaborative
learning community, Instructional Strategies
5.02.14 Student Wellness

Joint (all staff)

Pre
Algebra/Algebra
/ELA 8,9,10

Pre
Algebra/Algebra
/ELA 8,9,10
Grades k-10

School wide

School wide

School wide
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Week
of 9.2
9.4

9.11
Week
of 9.16
9.25
10.2

Week
of 10.7
10.9
Week
of
10.14
Week
of
10.21
11.6
11.13

Week
of 11.4
11.7

Week
of 11.
11
Week
of
11.18
11.20
Week
of
11.25
12.4.13

LHA Writing, Resources,
Arkansas History, and Blooms
Taxonomy Tip sheet
Culture, IPDP, NWEA
walkthrough, NWEA goal
setting
Instructional Resources and
Khan Academy
Content (Create AIPs/Title I
Compact)
NWEA Data collection

.50

GLM

6

5.02.02 Instructional Strategies, 5.02.03
Assessment, 5.02.06 Standards, frameworks,
and curriculum alignments
5.02.09
Educational technology, 5.02.08
Mentoring/Coaching, 5.02.03 Assessments,
5.02.05 Systematic change process

1

5.02.01 Content (k-12)

.50

5.02.03 Assessments, 5.02.05 Systematic
change process,
5.02.02 Instructional Strategies, 5.02.01
Content (k-12)
5.02.03 Assessments, 5.02.05 Systematic
change process

Academy
Meetings
GLMS

School wide

Arkansas History, Class Centers,
Differentiate Homework,
Staff Meeting, BIG GOAL;
Difficult Conversation (Parent
Teacher Conference-signatures)
TLI/NWEA Data application

.50

Content

1

Grade Level Meeting norms/BIG
Goals Arkansas History

.50

Grading Policy Review

.50

Staff Meeting; Instructional
Strategies
Modifications and
Accommodations, PTC,
Saturday Academy, ELO ,
Town Hall Meeting, post
observation
Formative Assessment/Rigor
and Analyzing CCSS
standards/CCSS Resources
NWEA Stepping Stones and
Scholar Engagement/TLI

1

5.02.02 Instructional Strategies

School Wide

1

5.02.02 LHA Policies and Procedures, 5.02.12
Parent Involvement

School Wide

6

5.02.01 Content (k-12)
5.02.06 Standards, frameworks, and
curriculum alignment;
5.02.03 Assessments
5.02.06 Standards, frameworks, and
curriculum alignment;
5.02.05 Systematic change process

ELA/Math
Teachers

.50

.50

6

5.02.03 Assessments, 5.02.05 Systematic
change process
5.02.01 Content (k-12)
5.02.13 Building a collaborative
learning5.02.06 Standards, frameworks,
curriculum alignment
5.02.03 Assessments, 5.02.05 Systematic
Change Process

Power cycle, teacher
obs./Review Data

.50

Cooperative learning
Arkansas History

.50

Staff Meeting; Content (Writing)

1

5.02.03 Assessments, 5.02.05 Systematic
change process, 5.02.02 Instructional
Strategies
5.02.01 Content (k-12)

Cooperative grouping structures

.50

5.02.02 Instructional Strategies

Technology - LHA Writing
Assessments; Writing Rubrics

1.0

5.02.03 Assessments,5.02.02 Instructional
Strategies

GLMS
School Wide

GLMS
Academy
Meetings
GLMS

GLMS

New Teachers of
the Region
GLMS

GLMS

Academy
Meetings
GLMS

School Wide
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5.7

Content

1

5.02.01 Content (k-12)

5.14

JLCS Summer Academy
Planning

.05

5.02.12 Parent involvement, 5.02.03
Assessments

Week
of 5.12

Teacher reflections IPDP, Data
overview

1

5.02.05 Systemic change process, 5.02.08
Mentoring/coaching

Week
of 5.19

Writing Observation
PD transcripts, end of the year
projects, and end of the year
awards.
IPDP, Self-Evaluation, &
PD Transcripts End of Year
Events and Calendar

.5

5.02.03 Assessments
5.02.05 Systematic change process

1

LHA Policies and Procedures 5.02.02
Standards, Frameworks, Curriculum
Alignment 5.02.06

School Wide

0.5

5.02.05 Systemic change process, 5.02.03
Assessments
5.02.05 Systemic change process, 5.02.03
Assessments
Systematic change process, 5.02.12
Parental Involvement,5.02.05 systemic
change process, 5.02.06 Standards,
frameworks, and curriculum alignment
Community 5.02.13 Building a collaborative
learning community, Instructional Strategies

GLMs

5.28

Week
of 6.2
6.4
6.11

Transfer of student data; yearlong individual analysis
Review 2013 Benchmark scores
and School Improvement Plan
ACSIP Review/Update

1
1

Academy
Meetings
Upper
Academy/Lower
Academy
School
wide(individual
mtgs with staff)
GLM

School Wide
School Wide
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JOB
DESCRIPTIONS
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION
We prepare our students for college through a rigorous arts-infused program.

CORE VALUES
Work hard. Get smart.
Graduate from college.

High expectations
equal results.
Title:

Nothing less
than excellence.

Today is the day
we make it happen.

Director of Student Services
Reports To: Principal

VISION FOR POSITION
The Director of Student Serives (DSS) is an exemplary program coordinator and effective manager responsible for
ensuring all scholars realize their full potential. The DSS develops and monitors a comprehensive program of high-quality
academic and socio-emotional services that meet each scholar’s identified and targeted needs. The DSS establishes
effective communication and accountability structures across school teams, manages the Title I, Special Education, and
ELL Teams, monitors the Response to Intervention program, coordinates with outside service providers, and leads
professional development. The DSS works collaboratively with the school leadership team to develop a school-wide
culture of respect and achievement and a team culture grounded in common goals, mutual respect, empathy towards
others, and an appreciation of diversity. The DSS is a next generation educator who is a critical thinker and innovative
problem solver with a high level of emotional intelligence.

ESSENTIAL FUNCTIONS
The Director of Student Services is an instructional and strategic leader who works to create and enhance a culture of
achievement and respect where high expectations and results are the norm. The Director of Student Services is
responsible for demonstrating significant and measurable gains with all teachers and students. The Director of Student
Services’ actions must always be aligned with our mission, vision, and core values. The essential functions for a Director
of Student Services are as follows:

INSTRUCTIONAL LEADERSHIP
Culture of Achievement and Respect
• Create and supervise the school’s Response to Intervention program for students needing addtional academica
and/or social support; coordinate referral system with local, state and federal requirements.
• Manage, coach, and develop the school’s Title I, Special Education, and ELL teams to implement a comprehensive
program that ensures exceptional student achievement and monitor its effectiveness.
• Ensure that the school is in compliance with the requirements of IDEA, the No Child Left Behind Act of 2001 and
the Rehabilitation Act of 1973; complete all required reports with accuracy by identified submission dates; ensure
confidentiality of student files.
• Develop and oversee the case management system for all students on IEPs and 504 Plans, including overseeing
manifestation hearings. Coordinate the assessment program for students with identified accommodations as
outlined in the IEP or 504 Plan.
• Manage and maintain the reporting system for all special education and related services programs.
• Manage the procurement of 3rd party services needed to support special education services; monitor and evaluate
the effectiveness of these services.
• Collaborate with Director of Teacher Leadership to ensure that standards and skill sets addressed in lesson plans are
being anchored into daily remediation.
Professional Development
• Serve on School Leadership Team; collaborate with team to determine services, programs, and intervention needs.
• Plan and lead staff learning experiences through grade level and school-wide meetings.
• Observe in classrooms and provide coaching and feedback to intervention teachers.
• Discuss strategies to use during intervention and model effective instructional strategies to use during small group
instruction. Work with instructional staff to plan for and modify instruction of students with IEPs and 504 Plans.
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• Ensure that all staff receive mandated professional development for working with students with IEPs and 504
Plans, as well as additional professional development that meets the differentiated instructional needs of individual
students to fully support the academic and emotional growth of all students.
• Collaborate with other directors and regional leaders to share best practices and knowledge.
Data Analysis
• Collaborate with school leadership team to develop and monitor the school’s strategic plan aligned with school and
network goals.
• Use data systems to organize and analyze data used to inform decision making, program modification and planning
for targeted, differentiated instruction.
• Meet regularly with intervention staff to increase their knowledge and use of data, as well as to discuss data trends
to inform program implementation, modification and planning for targeted and differentiated instruction.
• Assist with the creation, completion and presentation of school reports, as well as required reports for the district and
charter authorizer.

OPERATIONAL LEADERSHIP
Culture of Achievement and Respect
• Foster strong relationships with families and collaborate with school leadership team to provide on-going
programming that reflects families’ needs and interests.
• Initiate and maintain timely communication with families concerning student progress and to provide a clear
picture of the curriculum and high expectations.
• Work collaboratively with families and other members of the community to involve them in academic activities, to
support the success of a diverse student population and to bring in volunteers and additional resources.
Management
• Recruit, hire, train, and evaluate intervention staff in accordance with LHA policies and procedures.
• Create and monitor Special Education, Title I, and ELL staff’s schedules.
• Monitor Special Education, Title I, and ELL budgets; maintain accurate records.
• Organize and update Special Education, Title I, and ELL required documents.
• Attend all Special Education, Title I, and ELL state conferences and mandatory meetings.
• Serve as liaison between the school and Special Education, Title I, and ELL Department of Education officials.

PROFESSIONALISM
• Collaborate with colleagues (leadership and school-wide meetings, professional development days, the professional
development institute) to continuously improve personal practice, instruction, assessment, and student
achievement, as well as the overall goals and mission of the school and the network.
• Access meaningful learning experiences (current theory, research, and developments in relevant academic
disciplines, professional development opportunities, and ideas from colleagues and supervisors) and exercise
judgment in accepting findings as valid for application in leadership and teacher improvement.
• Reflect critically upon leadership experience, identify areas for further professional development as part of a
professional development plan that is linked to school and network goals, access meaningful learning experiences,
and listen thoughtfully to other viewpoints and respond constructively to suggestions and criticisms.
• Use feedback to inform and update Individual Professional Development Plan.
• Fulfill all outlined and related functions professionally and thoroughly.

DESIRED QUALIFICATIONS
EDUCATION & EXPERIENCE:
• Five (5) years teaching experience with proven track record of raising student achievement scores
• Proven success in turning best practices into outstanding academic results
• Masters Degree in Education, Education Administration or Teaching

CORE COMPETENCIES:
• Mission Focused
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•
•
•
•
•
•
•

Driven towards Excellence
Influential
Relationship Builder
Talent Manager
Organized & Planned
Creative
Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•

Strong understanding of Special Education, intervention, Title I, and ELL best practices and regulations
Ability to lead and manage adults to achieve desired outcomes
Ability to analyze data to target instruction and inform decision making
Ability to lead professional development for teachers and provide feedback
• Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)

HUMAN RESOURCE INFORMATION
EVALUATION: Evaluation twice a year by Principal based on progress toward school goals, individual professional
development plan and Vision of Excellence
EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-time, Administrative, and Exempt
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION

CORE VALUES
Work hard. Get smart.
Graduate from college.

High expectations
equal results.

Nothing less
than excellence.

Today is the day
we make it happen.

Title: School Operations Manager
Reports To: Principal

VISION FOR POSITION
The School Operations Manager (SOM) is the business operations leader for a school, managing all non-instructional
functions, services, and staff so that the instructional team can maintain a concentrated focus on teaching and student
achievement and maximize instructional time. The SOM ensures that the school is managed with operational excellence
and fiscal prudence by creating, refining and implementing policies and systems while upholding the values of Lighthouse
Academies. The SOM and his/her team work to create a culture of service and support. The SOM partners with the larger
school leadership team to develop a school-wide culture of respect and achievement and a team culture grounded in
common goals, mutual respect, empathy towards others, and an appreciation of diversity. The SOM is a member of the
school leadership team.

ESSENTIAL FUNCTIONS
The School Operations Manager is an operational and strategic leader responsible for maintaining operational excellence
and fiscal prudence. The actions of School Operations Manager must always be aligned with our mission, vision, and core
values. The essential functions for School Operations Manager are as follows:
OPERATIONAL LEADERSHIP
Systems Development
• Implement school-wide non-instructional systems and procedures that ensure operational excellence within the
school. Systems include but are not limited to: Transportation, Safety, National School Lunch Program, student
information systems, procurement, compliance tracking, and budget management.
Compliance
• Capture and organize key school data with reliability for the creation and completion of various compliance
reports (attendance, enrollment, staffing, etc).
• Manage and successfully complete all necessary compliance reporting to the Local, State, Federal Government,
and LHA stakeholders.
• Ensure that all fire, life, and safety regulations and procedures are implemented ensuring the well being of all
school staff and scholars.
• Support the Coordinator of Family and Community Partnerships to conduct the school’s lottery and enrollment
process with integrity and uniformity.
School Operations
• Update and maintain accurate student records and student data in student information system.
• Manage the daily execution of the school’s national school lunch program.
• Ensure that the transportation needs of scholars are met with the budget.
• Oversee all school cleaning services and cleaning staff to ensure that the facility is well maintained and continues
to be a source of pride in the community.
• Manage school’s inventory process with external vendors.
• Manage school work order system.
• Support Charter Facilities Management with any facility related initiatives as needed.
Business
• Support the development, management, and maintenance of the procurement lifecycle, including but not limited
to: vendor selection, account creation, purchase order management, materials requisitioning and receiving,
inventory management, and invoice reconciliation and payment.
• With regional and national office support, maintain school’s financial management system (QuickBooks).
• Support the Principal in the development and management of the annual budget to ensure that school meets its
financial goals.
Information Technology
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•

Serve as on-site IT contact, including managing IT assets, assisting staff with IT issues as able, and serving as
main touch-point to regional and national IT staff.
• Support the National Office in the administration of the E-Rate program.
Human Resources
• Process background check as required by state, authorizer and LHA policies and procedures.
• With regional and national office support, serve as human resource administrator as it relates to employee
information and benefits.
• Maintain all employee files; update required HR paperwork and data systems.
• Oversee payroll administration.

TEAM LEADERSHIP
Management
• Recruit, hire, lead and manage larger school operations team. Staff could include: office manager, office assistants,
non-instructional aides, janitorial and maintenance staff, transportation staff, and lunch services team.
• Meet with school leadership team regularly to discuss goals, progress towards goals, trends and challenges, areas for
growth, and action plans.
• Create a culture of service and support developing team members to excel in their roles and ensuring the school
maintains operational excellence.
Culture of Achievement and Respect
• Communicate respectfully and thoughtfully with parent/guardians remaining sensitive to different families’
cultures, values and needs.
• Work with the school leadership team to implement the school’s mission; coordinate work and collaborate with the
LHA network.
• Assist in creating a school culture with staff, parents and students focused on strong academic achievement,
fairness, respect and high expectations for behavior.
• Ensure staff members understand the procedures and have the resources to operate effectively.

PROFESSIONALISM
• Collaborate with colleagues to continuously improve personal practice and achieve overall goals and mission of the
school and the network.
• Access meaningful learning experiences (professional development opportunities, and ideas from colleagues and
supervisors) and exercise judgment in accepting findings as valid for application.
• Reflect critically upon operational leadership experience, identify areas for further professional development as part
of a professional development plan that is linked to school and network goals, access meaningful learning
experiences, and listen thoughtfully to other viewpoints and respond constructively to suggestions and criticisms.
• Use feedback to inform and update Individual Professional Development Plan.
• Fulfill all outlined and related functions professionally and thoroughly.

DESIRED QUALIFICATIONS
EDUCATION& EXPERIENCE:
• BA required;
• Minimum of 2 years of professional experience required, with 4 years preferred;
• Prior school or education reform experience preferred;
• Experience with payroll and accounting systems preferred;
• Managerial experience preferred
CORE COMPETENCIES:
• Mission Focused
• Driven towards Excellence
• Influential
• Relationship Builder
• Talent Manager
• Organized & Planned
• Creative
• Constant Learner
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KNOWLEDGE & SKILLS:
• High tolerance for ambiguity, changing work priorities and deadlines, and a willingness to take on responsibilities
and to prioritize work on multiple projects;
• Highly detail-focused and results-oriented;
• Ability to communicate and interact effectively with multiple constituencies including parents, staff and
students;
• Team-player attitude and strong customer-service orientation;
• Excellent organizational, planning, and implementation skills;
• Excellent written and verbal communication skills;
• Highly proficient in Microsoft Excel, PowerPoint, and Word;
• Demonstrated initiative, leadership, and tenacity; and
• Passion for Lighthouse’s mission

HUMAN RESOURCE INFORMATION
EVALUATION: Evaluation twice a year by Principal based on progress toward network goals, IPDP goals and core
competencies

EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-time, Administrative, and Exempt
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION
We prepare our students for college through a rigorous arts-infused program.
VISION
All students will be taught by an outstanding teacher in a nurturing environment. Every student will achieve at high
levels and develop the knowledge and values necessary for responsible citizenship and life long learning. The impact of
our collaborative efforts will fundamentally change public education.

CORE VALUES
Work hard. Get smart.
Graduate from college.

High expectations
equal results.

Nothing less
than excellence.

Today is the day
we make it happen.

Title: OFFICE ASSISTANT
Reports To: Principal

ESSENTIAL QUALITIES
The office assistant works with the principal and office manager. This person performs additional
administrative support functions at a Lighthouse Academy. We are seeking an office assistant who will make
the commitment to conduct their work with determination, integrity and purpose, embodying these essential
qualities:
• Past experiences and actions reflect a commitment to the LHA mission, vision, core values
• A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
• Reflective, self-aware and adaptable to communication and work styles of others
• Sense of urgency and relentlessness resulting in a record of outstanding student achievement
• Critical thinker and problem solver who takes initiative
• Belief in the power of collaboration and works to build a collaborative culture with LHA network, community,
staff, families and students

ESSENTIAL FUNCTIONS
The office assistants’ actions must always be aligned with our mission, vision, core values and education
program. The essential functions for our office assistant are as follows:
• Represents Lighthouse Academies by serving as the first point of contact when someone enters the school building or
calls the school.
• Communicates professionally at all times and responds to all inquiries and requests within 24 hours.
• Serves as liaison between employees and those visiting or contacting the school by taking messages and setting up
appointments.
• Assists Family Coordinator with copying and distributing information to families.
• Completes other clerical/administrative duties as required by the principal or office manager to manage the front office.
EXAMPLES OF WORK:
• Report absences to Parent Coordinator
• Answer phones and check voicemail
• Answer intercom calls from the classroom
• Welcome volunteers and visitors to the building and escort them to the appropriate place
• Maintain a log of requests for transportation changes
• Collect supply requests and give to Office Manager
• Give Student Transfer paperwork to Office Manager, Principal and Family Coordinator daily
• Copying and Filing

MINIMUM QUALIFICATIONS
EDUCATION: Associate’s degree
EXPERIENCE, KNOWLEDGE & SKILLS:
•

Experience providing the services required by this position, including at least one (1) year of experience working in a
school environment.
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•
•
•
•
•
•

Must possess highly effective interpersonal skills to provide customer service.
Experience using Microsoft Office Pro software and ability to effectively use word processing, spreadsheet,
presentation, and database applications.
Ability to complete written reports/correspondence.
Working knowledge of standard office equipment including, but not limited to: PC, copier, fax machine, telephone, and
local network and Internet searches.
Excellent organizational skills.
Demonstrated decision-making and problem solving skills.

HUMAN RESOURCE INFORMATION
Evaluation: Goal based with at least two (2) written evaluations an academic year conducted by Principal
EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-time, Administrative, Non-exempt
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION
We prepare our students for college through a rigorous arts-infused program.
VISION
All students will be taught by an outstanding teacher in a nurturing environment. Every student will achieve at high
levels and develop the knowledge and values necessary for responsible citizenship and life long learning. The impact of
our collaborative efforts will fundamentally change public education.

CORE VALUES
Work hard. Get smart.
Graduate from college.

High expectations
equal results.

Nothing less
than excellence.

Today is the day
we make it happen.

Title: LOWER ACADEMY TEACHER (K-4)
Reports To: Director of Teacher Leadership

ESSENTIAL QUALITIES
Lighthouse Academy (LHA) Lower Academy teachers are more than instructional staff members and classroom
managers. They help transform children’s lives by creating opportunities for a brighter future. We are seeking Lower
Academy teachers who will make the commitment to teach with determination, integrity and purpose, embodying
these essential qualities:
•
•
•
•
•
•

Past experiences and actions reflect a commitment to the LHA mission, vision, core values
A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student achievement
Reflective, self-aware and adaptable to communication and work styles of others
Critical thinker and problem solver who takes initiative
Belief in the power of collaboration and works to build a collaborative culture with LHA network, community, staff, families and
students

ESSENTIAL FUNCTIONS
A Lighthouse Academy Lower Academy teacher works to create and enhance a culture of achievement and respect
where high expectations and results are the norm. All teachers are responsible for demonstrating significant and
measurable academic gains, each year, with the students they teach. All teachers’ actions must always be aligned
with our mission, vision, core values and education program. The essential functions for our teachers are as follows:

INSTRUCTION
I. PLANNING for INSTRUCTION
• Use the Common Core state standards to create rigorous, objective-driven, arts-infused lessons aligned with curriculum maps.
• Identify in each lesson what thinking skills will be explicitly taught and practiced; what physical, social, or content skills students
will be able to do and how students will know if they can do it.
• Differentiate for individual students based on their unique learning needs so all students are appropriately engaged and challenged.
• Ensure students are engaged through activities and technology that accommodate various learning styles, personality styles, and
the need for physical movement.

II. DELIVERY of INSTRUCTION
• Explicitly introduce learning objectives to activate students’ prior knowledge as it relates to the objectives, and conclude the lesson
by revisiting the learning objective and having students apply it in context.
• Present academic content through a variety of instructional strategies to reach all learners; including the use arts-infusion: chants,
songs, visual arts and drama.
• Provide many and varied opportunities for students to achieve mastery while working to promote achievement by all students
without exception.

ASSESSMENT
• Develop standards-aligned, measurable, ambitious big goals that will increase student opportunities for achievement; assess and
track performance against these goals.
• Measure student achievement of, and progress toward, the learning objectives and big goals with formative and summative
assessment tools.
• Provide ongoing and timely feedback to students on their progress towards meeting big goals by frequently checking for
understanding and listening.
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• Use data to reflect on effectiveness of lessons and student achievement progress in order to improve instruction and personal
practice.
• Use data to update each student’s Individual Learning Plan.

LEARNING ENVIRONMENT
• Create a focused environment of fairness and respect that encourages students to take risks and strive to reach goals.
• Communicate and enforce high expectations and standards for behavior and academic performance, aligned with the LHA School
Culture Guide and Responsive Classroom, to create a strong culture of achievement and respect.
• Establish, model, practice, and reinforce age-appropriate rules and logical consequences; create and consistently use individual
behavioral management plans, as needed.
• Implement classroom procedures, systems, and routines that provide structure for students and maximize instructional time.

FAMILY and COMMUNITY RELATIONS
• Communicate respectfully and thoughtfully with parent/guardians remaining sensitive to different families’ cultures, values and
needs.
• Initiate and maintain timely communication with all parents/guardians (through daily/weekly folders, notes home, weekly
newsletters, phone calls, in-person meetings, home visits, conferences, report cards) concerning student progress and to provide a
clear picture of the curriculum and high expectations.
• Work collaboratively with parents/guardians, families, and other members of the community to involve them in academic activities
and to support the success of a diverse student population and to bring in volunteers and additional resources.

PROFESSIONALISM
• Collaborate with colleagues (grade level, vertical team and school-wide meetings, professional development days, the professional
development institute) to continuously improve personal practice, classroom instruction, assessment, and student achievement, as
well as the overall goals and mission of the school and the network.
• Access meaningful learning experiences (current theory, research, and developments in relevant academic disciplines, professional
development opportunities, and ideas from colleagues and supervisors) and exercises judgment in accepting findings as valid for
application in classroom practice and teacher improvement.
• Reflect critically upon teaching experience; identify areas for further professional development as part of a professional
development plan that is linked to grade level, school, and network goals; access meaningful learning experiences; and listen
thoughtfully to other viewpoints and respond constructively to suggestions and criticisms.
• Use feedback from Principal and Director of Teacher Leadership to update Individual Professional Development Plan.
• Fulfill all outlined and related functions professionally, timely and thoroughly.

MINIMUM QUALIFICATIONS
EDUCATION & EXPERIENCE:
•
•
•
•
•

Bachelor’s degree required, Masters Degree preferred
Minimum of two years teaching experience in an urban public school or charter school setting preferred
Required state teaching certification/licensure; Highly Qualified status under No Child Left Behind
Proven track record of raising student achievement scores in an urban environment
Strong desire to work within an innovative, urban educational program

CORE COMPETENCIES:
•
•
•
•
•

Mission Focused
Driven towards Excellence
Results Oriented
Culturally Proficient
Collaborative Colleague
• Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•
•

Knowledge of or experience with Common Core State Standards or Understanding by Design preferred
Ability to use data to inform instruction and decision-making related to student achievement
Ability to turn best practices into high quality, goal-driven results
Highly effective writing, oral and interpersonal skills to communicate with a varied audience
Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)

HUMAN RESOURCE INFORMATION
EVALUATION: Formal and informal (ongoing) observations; Progress toward standards outlined in Teacher Evaluation Framework,
network goals, and Individualized Professional Development Goals
EMPLOYMENT AND BENEFITS: Per company policy CLASSIFICATION: Full-time, Academic, and Exempt
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION
We prepare our students for college through a rigorous arts-infused program.
VISION
All students will be taught by an outstanding teacher in a nurturing environment. Every student will achieve at high
levels and develop the knowledge and values necessary for responsible citizenship and life long learning. The impact of
our collaborative efforts will fundamentally change public education.

CORE VALUES
Work hard. Get smart.
Graduate from college.

High expectations
equal results.

Nothing less
than excellence.

Today is the day
we make it happen.

Title: MUSIC TEACHER
Reports To: Principal

ESSENTIAL QUALITIES
Lighthouse Academy (LHA) music teachers are more than instructional staff members and classroom managers. They
help transform children’s lives by creating opportunities for a brighter future. We are seeking music teachers who will
make the commitment to teach with determination, integrity and purpose, embodying these essential qualities:
•
•
•
•
•
•

Past experiences and actions reflect a commitment to the LHA mission, vision, core values
A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student achievement
Reflective, self-aware and adaptable to communication and work styles of others
Critical thinker and problem solver who takes initiative
Belief in the power of collaboration and works to build a collaborative culture with LHA network, community, staff, families and
students

ESSENTIAL FUNCTIONS
A Lighthouse Academy music teacher works to create and enhance a culture of achievement and respect where high
expectations and results are the norm. All music teachers are responsible for demonstrating significant and measurable
gains with the students they teach. All music teachers’ actions must always be aligned with our mission, vision, core
values and education program. The essential functions for our music teachers are as follows:

INSTRUCTION
I. PLANNING for INSTRUCTION
• Use the state standards to create a rigorous, objective-driven, arts-infused music program.
• Identify in each lesson what thinking skills will be explicitly taught and practiced; what physical, social, or content skills students will
be able to do and how students will know if they can do it.
• Differentiate for individual students based on their unique learning needs so all students are appropriately engaged and challenged.
• Ensure students are engaged through activities and technology that accommodate various learning styles, personality styles, and the
need for physical movement.
• Collaborate with classroom teachers to create interdisciplinary units that teach grade level content knowledge and skills through
music.

II. DELIVERY of INSTRUCTION
• Explicitly introduce learning objectives to activate students’ prior knowledge as it relates to the objectives, and conclude the lesson by
revisiting the learning objective and having students apply it in context.
• Present content through a variety of instructional strategies to reach all learners.
• Provide many and varied opportunities for students to achieve mastery while working to promote achievement by all students without
exception.
• Collaborates with core subject teachers to infuse music into core subjects as well as provide supplemental instruction through the use of
music.

ASSESSMENT
• Develop standards-aligned, measurable, ambitious big goals that will increase student opportunities for achievement; assess and track
performance against these goals.
• Measure student achievement of, and progress toward, the learning objectives and big goals with formative and summative assessment
tools.
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• Provide ongoing and timely feedback to students on their progress towards meeting big goals by frequently checking for understanding
and listening.
• Use data to reflect on effectiveness of lessons and student achievement progress in order to improve instruction and personal practice.

LEARNING ENVIRONMENT
• Create a focused environment of fairness and respect that encourages students to take risks and strive to reach goals.
• Communicate and enforce high expectations and standards for behavior and academic performance, aligned with the LHA School
Culture Guide and Responsive Classroom/DDMS, to create a strong culture of achievement and respect.
• Establish, model, practice, and reinforce age-appropriate rules and logical consequences; create and consistently use individual
behavioral management plans, as needed.
• Implement classroom procedures, systems, and routines that provide structure for students and maximize instructional time.

FAMILY and COMMUNITY RELATIONS
• Communicate respectfully and thoughtfully with parent/guardians remaining sensitive to different families’ cultures, values and needs.
• Initiate and maintain timely communication with all parents/guardians concerning student progress and to provide a clear picture of
the curriculum and high expectations.
• Work collaboratively with parents/guardians, families, and other members of the community to involve them in activities and to
showcase student work.

PROFESSIONALISM
• Collaborate with colleagues (school-wide meetings, professional development days, the professional development institute) to
continuously improve personal practice, classroom instruction, assessment, and student achievement, as well as the overall goals and
mission of the school and the network.
• Access meaningful learning experiences (current theory, research, and developments in relevant academic disciplines, professional
development opportunities, and ideas from colleagues and supervisors) and exercises judgment in accepting findings as valid for
application in classroom practice and teacher improvement.
• Reflect critically upon teaching experience; identify areas for further professional development as part of a professional development
plan that is linked to grade level, school, and network goals; access meaningful learning experiences; and listen thoughtfully to other
viewpoints and respond constructively to suggestions and criticisms.
• Use feedback to update Individual Professional Development Plan.
• Fulfill all outlined and related functions professionally, timely and thoroughly.

MINIMUM QUALIFICATIONS
EDUCATION & EXPERIENCE:
•
•
•
•
•

Bachelor’s degree required, Masters Degree preferred
Minimum of two years teaching experience in an urban public school or charter school setting preferred
Required state teaching certification/licensure; Highly Qualified status under No Child Left Behind
Proven track record of raising student achievement scores in an urban environment
Strong desire to work within an innovative, urban educational program

CORE COMPETENCIES:
•
•
•
•
•

Mission Focused
Driven towards Excellence
Results Oriented
Culturally Proficient
Collaborative Colleague
• Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•
•

Knowledge of or experience with Common Core State Standards or Understanding by Design preferred
Ability to use data to inform instruction and decision-making related to student achievement
Ability to turn best practices into high quality, goal-driven results
Highly effective writing, oral and interpersonal skills to communicate with a varied audience
Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)

HUMAN RESOURCE INFORMATION
EVALUATION: Formal and informal (ongoing) observations; Progress toward standards outlined in Teacher Evaluation Framework,
network goals, and Individualized Professional Development Goals
EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-time, Academic, and Exempt
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION
We prepare our students for college through a rigorous arts-infused program.
VISION
All students will be taught by an outstanding teacher in a nurturing environment. Every student will achieve at high
levels and develop the knowledge and values necessary for responsible citizenship and life long learning. The impact of
our collaborative efforts will fundamentally change public education.

CORE VALUES
Work hard. Get smart.
Graduate from college.

High expectations
equal results.

Nothing less
than excellence.

Today is the day
we make it happen.

Title: PHYSICAL EDUCATION TEACHER
Reports To: Principal

ESSENTIAL QUALITIES
Lighthouse Academy (LHA) physical education teachers are more than instructional staff members and classroom
managers. They help transform children’s lives by creating opportunities for a brighter future. We are seeking teachers
who will make the commitment to teach with determination, integrity and purpose, embodying these essential qualities:
•
•
•
•
•
•

Past experiences and actions reflect a commitment to the LHA mission, vision, core values
A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student achievement
Reflective, self-aware and adaptable to communication and work styles of others
Critical thinker and problem solver who takes initiative
Belief in the power of collaboration and works to build a collaborative culture with LHA network, community, staff, families and
students

ESSENTIAL FUNCTIONS
A Lighthouse Academy physical education teacher works to create and enhance a culture of achievement and respect
where high expectations and results are the norm. All physical education teachers are responsible for demonstrating
significant and measurable academic gains with the students they teach. All teachers’ actions must always be aligned
with our mission, vision, core values and education program. The essential functions for our teachers are as follows:

INSTRUCTION
I. PLANNING for INSTRUCTION
• Use the state standards and curriculum to create a rigorous, objective-driven, arts-infused physical education program.
• Identify in each lesson what thinking skills will be explicitly taught and practiced; what physical, social, or content skills students will
be able to do and how students will know if they can do it.
• Differentiate for individual students based on their unique learning needs so all students are appropriately engaged and challenged.
• Ensure students are engaged through activities and technology that accommodate various learning styles, personality styles, and the
need for physical movement.
• Collaborate with classroom teachers to create interdisciplinary units that teach grade level content knowledge and skills through
physical education.

II. DELIVERY of INSTRUCTION
• Explicitly introduce learning objectives to activate students’ prior knowledge as it relates to the objectives, and conclude the lesson by
revisiting the learning objective and having students apply it in context.
• Present content through a variety of instructional strategies to reach all learners.
• Provide many and varied opportunities for students to achieve mastery while working to promote achievement by all students without
exception.
• Collaborates with core subject teachers to infuse movement into core subjects as well as provide supplemental instruction through
movement

ASSESSMENT
• Develop standards-aligned, measurable, ambitious big goals that will increase student opportunities for achievement; assess and track
performance against these goals.
• Measure student achievement of, and progress toward, the learning objectives and big goals with formative and summative assessment
tools.
180

• Provide ongoing and timely feedback to students on their progress towards meeting big goals by frequently checking for understanding
and listening.
• Use data to reflect on effectiveness of lessons and student achievement progress in order to improve instruction and personal practice.

LEARNING ENVIRONMENT
• Create a focused environment of fairness and respect that encourages students to take risks and strive to reach goals.
• Communicate and enforce high expectations and standards for behavior and academic performance, aligned with the LHA School
Culture Guide and Responsive Classroom/DDMS, to create a strong culture of achievement and respect.
• Establish, model, practice, and reinforce age-appropriate rules and logical consequences; create and consistently use individual
behavioral management plans, as needed.
• Implement classroom procedures, systems, and routines that provide structure for students and maximize instructional time.

FAMILY and COMMUNITY RELATIONS
• Communicate respectfully and thoughtfully with parent/guardians remaining sensitive to different families’ cultures, values and needs.
• Initiate and maintain timely communication with all parents/guardians concerning student progress and to provide a clear picture of
the curriculum and high expectations.
• Work collaboratively with parents/guardians, families, and other members of the community to involve them in activities and to
support the success of the student.

PROFESSIONALISM
• Collaborate with colleagues (school-wide meetings, professional development days, the professional development institute) to
continuously improve personal practice, instruction, assessment, and student achievement, as well as the overall goals and mission of
the school and the network.
• Access meaningful learning experiences (current theory, research, and developments in relevant academic disciplines, professional
development opportunities, and ideas from colleagues and supervisors) and exercises judgment in accepting findings as valid for
application in classroom practice and teacher improvement.
• Reflect critically upon teaching experience; identify areas for further professional development as part of a professional development
plan that is linked to grade level, school, and network goals; access meaningful learning experiences; and listen thoughtfully to other
viewpoints and respond constructively to suggestions and criticisms.
• Use feedback to update Individual Professional Development Plan.
• Fulfill all outlined and related functions professionally, timely and thoroughly.

MINIMUM QUALIFICATIONS
EDUCATION & EXPERIENCE:
•
•
•
•
•

Bachelor’s degree required, Masters Degree preferred
Minimum of two years teaching experience in an urban public school or charter school setting preferred
Required state teaching certification/licensure; Highly Qualified status under No Child Left Behind
Proven track record of raising student achievement scores in an urban environment
Strong desire to work within an innovative, urban educational program

CORE COMPETENCIES:
•
•
•
•
•

Mission Focused
Driven towards Excellence
Results Oriented
Culturally Proficient
Collaborative Colleague
• Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•
•

Knowledge of or experience with Common Core State Standards or Understanding by Design preferred
Ability to use data to inform instruction and decision-making related to student achievement
Ability to turn best practices into high quality, goal-driven results
Highly effective writing, oral and interpersonal skills to communicate with a varied audience
Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)

HUMAN RESOURCE INFORMATION
EVALUATION: Formal and informal (ongoing) observations; Progress toward standards outlined in Teacher Evaluation Framework,
network goals, and Individualized Professional Development Goals
EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-time, Academic, and Exempt
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION
We prepare our students for college through a rigorous arts-infused program.
VISION
All students will be taught by an outstanding teacher in a nurturing environment. Every student will achieve at high
levels and develop the knowledge and values necessary for responsible citizenship and lifelong learning. The impact of
our collaborative efforts will fundamentally change public education.

CORE VALUES
Work hard. Get smart.
Graduate from college.

High expectations
equal results.

Nothing less
than excellence.

Today is the day
we make it happen.

Title: SPECIAL EDUCATION TEACHER
Reports To: Director of Student Services

ESSENTIAL QUALITIES
Lighthouse Academy (LHA) special education teachers are more than staff members and classroom managers.
They help transform children’s lives by creating opportunities for a brighter future. We are seeking a special
education teacher who will make the commitment to teach with determination, integrity and purpose,
embodying these essential qualities:
•
•
•
•
•
•

Past experiences and actions reflect a commitment to the LHA mission, vision, core values
A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student achievement
Reflective, self-aware and adaptable to communication and work styles of others
Critical thinker and problem solver who takes initiative
Belief in the power of collaboration and works to build a collaborative culture with LHA network, community, staff,
families and students

ESSENTIAL FUNCTIONS
A Lighthouse Academy special education teacher provides direct services to students, consults with other
professionals, discusses progress with parents, plans, delivers and evaluates instructional outcomes, and
conducts the research needed to perform the essential functions of the position. Instruction is delivered in a
classroom through an inclusion model and/or small group pull-out. The essential functions for our special
education teachers are as follows:
•
•
•
•
•
•
•
•
•
•
•
•

Implements the Lighthouse Academies, Inc. curriculum, which includes the incorporation of the arts in daily
instruction.
Collaborates with general education classroom teacher to modify curriculum to reach all learners.
Writes goals and objectives for IEPs using state’s special education software, such as ISTAR.
Administers and interprets individual formal and informal assessments and measures student achievement of, and
progress toward, their objectives and goals.
Participates in IEP meetings and provides necessary documentation, as requested.
Provides progress reports to parents as stated in the IEP, maintain timely communication with all parents/guardians
concerning student progress and to provide a clear picture of the curriculum and high expectations.
Communicates and enforces high expectations and standards for behavior, aligned with the LHA School Culture Guide
and Responsive Classroom/DDMS, to create a strong culture of achievement and respect.
Organizes and maintains, in student file, all required paperwork for all assigned students and ensures compliance with
federal and state regulations.
Follows through with parent and staff requests and provides consultations regarding students.
Coordinates services for assigned students provided by itinerant staff or party providers.
Accesses meaningful learning experiences (current theory, research, and developments in relevant academic disciplines,
professional development opportunities, and ideas from colleagues and supervisors) and exercises judgment in accepting
findings as valid for application in classroom practice and teacher improvement.
Reflects critically upon teaching experience; identify areas for further professional development as part of a
professional development plan that is linked to grade level, school, and network goals; access meaningful learning
experiences; and listen thoughtfully to other viewpoints and respond constructively to suggestions and criticisms.
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•

Develops an Individual Professional Development Plan for approval by the school principal.

Examples of Work:
•
•
•
•

Writes students IEP according to federal and state guidelines
Writes lesson plans that correlate with the IEP
Completes progress reports and assessment reports as required.
Maintains students’ files with completed paperwork reflecting the essential components as determined by federal and
state laws

MINIMUM QUALIFICATIONS
EDUCATION & EXPERIENCE:
•
•
•
•
•

Bachelor’s degree required, Masters Degree preferred
Minimum of two years teaching experience in an urban public school or charter school setting preferred
Required state teaching certification/licensure; Highly Qualified status under No Child Left Behind
Proven track record of raising student achievement scores in an urban environment
Strong desire to work within an innovative, urban educational program

CORE COMPETENCIES:
•
•
•
•
•

Mission Focused
Driven towards Excellence
Results Oriented
Culturally Proficient
Collaborative Colleague
• Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•
•
•

Knowledge of or experience with Common Core State Standards or Understanding by Design preferred
Ability to use data to inform instruction and decision-making related to student achievement
Ability to turn best practices into high quality, goal-driven results
Highly effective writing, oral and interpersonal skills to communicate with a varied audience
Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)
Knowledge of applicable federal and state regulations and statutes.

HUMAN RESOURCE INFORMATION
EVALUATION: Formal and informal (ongoing) observations; Progress toward standards outlined in Teacher Evaluation
Framework, network goals, and Individualized Professional Development Goals
EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-time, Academic, and Exempt
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION
We prepare our students for college through a rigorous arts-infused program.
VISION
All students will be taught by an outstanding teacher in a nurturing environment. Every student will achieve at high
levels and develop the knowledge and values necessary for responsible citizenship and life long learning. The impact of
our collaborative efforts will fundamentally change public education.

CORE VALUES
Work hard. Get smart.
Graduate from college.

High expectations
equal results.

Nothing less
than excellence.

Today is the day
we make it happen.

Title: UPPER ACADEMY TEACHER (Departmentalized 5-8)
Reports To: Director of Teacher Leadership

ESSENTIAL QUALITIES
Lighthouse Academy (LHA) Upper Academy teachers are more than instructional staff members and classroom managers.
They help transform children’s lives by creating opportunities for a brighter future. We are seeking Upper Academy teachers
who will make the commitment to teach with determination, integrity and purpose, embodying these essential qualities:
• Past experiences and actions reflect a commitment to the LHA mission, vision, core values
• A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
• Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student achievement
• Reflective, self-aware and adaptable to communication and work styles of others
• Critical thinker and problem solver who takes initiative
• Belief in the power of collaboration and works to build a collaborative culture with LHA network, community, staff, families and
students

ESSENTIAL FUNCTIONS
A Lighthouse Upper Academy teacher works to create and enhance a culture of achievement and respect where high
expectations and results are the norm. All teachers are responsible for demonstrating significant and measurable academic
gains, each year, with the students they teach. All teachers’ actions must always be aligned with our mission, vision, core
values and education program. The essential functions for our teachers are as follows:

INSTRUCTION
I. PLANNING for INSTRUCTION
• Use the Common Core state standards and instructional resources to create rigorous, objective-driven, arts-infused lessons aligned with
curriculum maps.
• Identify in each lesson what thinking skills will be explicitly taught and practiced; what physical, social, or content skills students will
be able to do and how students will know if they can do it.
• Differentiate for individual students based on their unique learning needs so all students are appropriately engaged and challenged.
• Ensure students are engaged through activities and technology that accommodate various learning styles, personality styles, and the
need for physical movement.

II. DELIVERY of INSTRUCTION
• Explicitly introduce learning objectives to activate students’ prior knowledge as it relates to the objectives, and conclude the lesson by
revisiting the learning objective and having students apply it in context.
• Present academic content through a variety of instructional strategies to reach all learners; including the use arts-infusion: songs,
visual arts, presentations and drama.
• Provide many and varied opportunities for students to achieve mastery while working to promote achievement by all students without
exception.

ASSESSMENT
• Develop standards-aligned, measurable, ambitious big goals that will increase student opportunities for achievement; assess and track
performance against these goals.
• Measure student achievement of, and progress toward, the learning objectives and big goals with formative and summative assessment
tools.
• Develop standards-based performance tasks and curricular assessments.
• Provide ongoing and timely feedback to students on their progress towards meeting big goals by frequently checking for understanding
and listening.
• Use data to reflect on effectiveness of lessons and student achievement progress in order to improve instruction and personal practice.
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• Use data to update each student’s Individual Learning Plan.

LEARNING ENVIRONMENT
• Create a focused environment of fairness and respect that encourages students to take risks and strive to reach goals.
• Communicate and enforce high expectations and standards for behavior and academic performance, aligned with the LHA School
Culture Guide and Developmental Design for Middle School, to create a strong culture of achievement and respect.
• Facilitate a daily homeroom; build classroom rapport and develop college mindset.
• Establish, model, practice, and reinforce age-appropriate rules and logical consequences; create and consistently use individual
behavioral management plans, as needed.
• Implement classroom procedures, systems, and routines that provide structure for students and maximize instructional time.

FAMILY and COMMUNITY RELATIONS
• Communicate respectfully and thoughtfully with parent/guardians remaining sensitive to different families’ cultures, values and needs.
• Initiate and maintain timely communication with all parents/guardians (through daily/weekly folders, notes home, weekly newsletters,
phone calls, in-person meetings, home visits, conferences, report cards) concerning student progress and to provide a clear picture of
the curriculum and high expectations.
• Work collaboratively with parents/guardians, families, and other members of the community to involve them in academic activities
and to support the success of a diverse student population and to bring in volunteers and additional resources.

PROFESSIONALISM
• Collaborate with colleagues (grade level, vertical team and school-wide meetings, professional development days, the professional
development institute) to continuously improve personal practice, classroom instruction, assessment, and student achievement, as well
as the overall goals and mission of the school and the network.
• Access meaningful learning experiences (current theory, research, and developments in relevant academic disciplines, professional
development opportunities, and ideas from colleagues and supervisors) and exercises judgment in accepting findings as valid for
application in classroom practice and teacher improvement.
• Reflect critically upon teaching experience; identify areas for further professional development as part of a professional development
plan that is linked to grade level, school, and network goals; access meaningful learning experiences; and listen thoughtfully to other
viewpoints and respond constructively to suggestions and criticisms.
• Use feedback from Principal and Director of Instruction to update Individual Professional Development Plan.
• Fulfill all outlined and related functions professionally, timely and thoroughly.

MINIMUM QUALIFICATIONS
EDUCATION & EXPERIENCE:
•
•
•
•
•

Bachelor’s degree required, Masters Degree preferred
Minimum of two years teaching experience in an urban public school or charter school setting preferred
Required state teaching certification/licensure; Highly Qualified status under No Child Left Behind
Proven track record of raising student achievement scores in an urban environment
Strong desire to work within an innovative, urban educational program

CORE COMPETENCIES:
•
•
•
•
•

Mission Focused
Driven towards Excellence
Results Oriented
Culturally Proficient
Collaborative Colleague
• Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•
•

Knowledge of or experience with Common Core State Standards or Understanding by Design preferred
Ability to use data to inform instruction and decision-making related to student achievement
Ability to turn best practices into high quality, goal-driven results
Highly effective writing, oral and interpersonal skills to communicate with a varied audience
Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)

HUMAN RESOURCE INFORMATION
EVALUATION: Formal and informal (ongoing) observations; Progress toward standards outlined in Teacher Evaluation Framework,
network goals, and Individualized Professional Development Goals
EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-time, Academic, and Exempt
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION
We prepare our students for college through a rigorous arts-infused program.
VISION
All students will be taught by an outstanding teacher in a nurturing environment. Every student will achieve at high
levels and develop the knowledge and values necessary for responsible citizenship and life long learning. The impact of
our collaborative efforts will fundamentally change public education.

CORE VALUES
Work hard. Get smart.
Graduate from college.

High expectations
equal results.

Nothing less
than excellence.

Today is the day
we make it happen.

Title: ART TEACHER
Reports To: Principal

ESSENTIAL QUALITIES
Lighthouse Academy (LHA) art teachers are more than instructional staff members and classroom managers. They
help transform children’s lives by creating opportunities for a brighter future. We are seeking teachers who will
make the commitment to teach with determination, integrity and purpose, embodying these essential qualities:
•
•
•
•
•
•

Past experiences and actions reflect a commitment to the LHA mission, vision, core values
A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment
Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic student achievement
Reflective, self-aware and adaptable to communication and work styles of others
Critical thinker and problem solver who takes initiative
Belief in the power of collaboration and works to build a collaborative culture with LHA network, community, staff, families and
students

ESSENTIAL FUNCTIONS
A Lighthouse Academy art teacher works to create and enhance a culture of achievement and respect where high
expectations and results are the norm. All art teachers are responsible for demonstrating significant and measurable
academic gains with the students they teach. All teachers’ actions must always be aligned with our mission, vision,
core values and education program. The essential functions for our teachers are as follows:

INSTRUCTION
I. PLANNING for INSTRUCTION
• Use the state standards and curriculum to create a rigorous and objective-driven arts program.
• Identify in each lesson what thinking skills will be explicitly taught and practiced; what physical, social, or content skills students
will be able to do and how students will know if they can do it.
• Differentiate for individual students based on their unique learning needs so all students are appropriately engaged and challenged.
• Ensure students are engaged through activities and technology that accommodate various learning styles, personality styles, and
the need for physical movement.
• Collaborate with classroom teachers to create interdisciplinary units that teach grade level content knowledge and skills through
art

II. DELIVERY of INSTRUCTION
• Explicitly introduce learning objectives to activate students’ prior knowledge as it relates to the objectives, and conclude the lesson
by revisiting the learning objective and having students apply it in context.
• Present content through a variety of instructional strategies to reach all learners.
• Provide many and varied opportunities for students to achieve mastery while working to promote achievement by all students
without exception.
• Collaborates with core subject teachers to infuse art into core subjects as well as provide supplemental instruction through the arts.

ASSESSMENT
• Develop standards-aligned, measurable, ambitious big goals that will increase student opportunities for achievement; assess and
track performance against these goals.
• Measure student achievement of, and progress toward, the learning objectives and big goals with formative and summative
assessment tools.
• Provide ongoing and timely feedback to students on their progress towards meeting big goals by frequently checking for
understanding and listening.
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• Use data to reflect on effectiveness of lessons and student achievement progress in order to improve instruction and personal
practice.

LEARNING ENVIRONMENT
• Create a focused environment of fairness and respect that encourages students to take risks and strive to reach goals.
• Communicate and enforce high expectations and standards for behavior and academic performance, aligned with the LHA School
Culture Guide and Responsive Classroom/DDMS, to create a strong culture of achievement and respect.
• Establish, model, practice, and reinforce age-appropriate rules and logical consequences; create and consistently use individual
behavioral management plans, as needed.
• Implement classroom procedures, systems, and routines that provide structure for students and maximize instructional time.

FAMILY and COMMUNITY RELATIONS
• Communicate respectfully and thoughtfully with parent/guardians remaining sensitive to different families’ cultures, values and
needs.
• Initiate and maintain timely communication with all parents/guardians concerning student progress and to provide a clear picture
of the curriculum and high expectations.
• Work collaboratively with parents/guardians, families, and other members of the community to involve them in activities and to
support the success of the student.

PROFESSIONALISM
• Collaborate with colleagues (school-wide meetings, professional development days, the professional development institute) to
continuously improve personal practice, instruction, assessment, and student achievement, as well as the overall goals and mission
of the school and the network.
• Access meaningful learning experiences (current theory, research, and developments in relevant academic disciplines, professional
development opportunities, and ideas from colleagues and supervisors) and exercises judgment in accepting findings as valid for
application in classroom practice and teacher improvement.
• Reflect critically upon teaching experience; identify areas for further professional development as part of a professional
development plan that is linked to grade level, school, and network goals; access meaningful learning experiences; and listen
thoughtfully to other viewpoints and respond constructively to suggestions and criticisms.
• Use feedback to update Individual Professional Development Plan.
• Fulfill all outlined and related functions professionally, timely and thoroughly.

MINIMUM QUALIFICATIONS
EDUCATION & EXPERIENCE:
•
•
•
•
•

Bachelor’s degree required, Masters Degree preferred
Minimum of two years teaching experience in an urban public school or charter school setting preferred
Required state teaching certification/licensure; Highly Qualified status under No Child Left Behind
Proven track record of raising student achievement scores in an urban environment
Strong desire to work within an innovative, urban educational program

CORE COMPETENCIES:
•
•
•
•
•

Mission Focused
Driven towards Excellence
Results Oriented
Culturally Proficient
Collaborative Colleague
• Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•
•

Knowledge of or experience with Common Core State Standards or Understanding by Design preferred
Ability to use data to inform instruction and decision-making related to student achievement
Ability to turn best practices into high quality, goal-driven results
Highly effective writing, oral and interpersonal skills to communicate with a varied audience
Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)

HUMAN RESOURCE INFORMATION
EVALUATION: Formal and informal (ongoing) observations; Progress toward standards outlined in Teacher Evaluation Framework,
network goals, and Individualized Professional Development Goals
EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-time, Academic, and Exempt
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Exhibit A
Financial Management
1.
2.
3.

4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.

Conference regularly with LHA personnel or school representative to address
financial management issues.
Prepare LHA personnel and/or Treasurer for monthly Board meetings.
Maintain complete, accurate and compliant financial records within the framework of
the Arkansas Financial Accounting Handbook chart of accounts as allowed within
Arkansas Public School Computer Network (APSCN) based on information provided
by the school.
Assist LHA personnel in adapting procedures and internal controls in areas related to
the school’s finances.
Utilize multiple staff in performing business office functions to ensure adequate
segregation of duties.
Conduct weekly site visits unless otherwise instructed by LHA personnel.
Train LHA personnel, the Principal(s), Office Manager(s) and Board in school
business and finance related topics when requested. (Maximum of 12 hours per year)
Assist LHA personnel to develop and maintain the annual budget with up to two
revisions. (Initial budget work not to exceed 40 hours, each revision not to exceed 24
hours)
Prepare, analyze, and send monthly financial reports to LHA personnel and Board in
advance of the monthly Board meetings.
Prepare cash flow statements and advise the LHA personnel and Board on cash flow
and management.
Assist LHA personnel or his /her designee in communication with ADE on issues
related to financial management.
Submit required financial management system cycle reports (cycles 1, 8, and 9) if
requested.
Represent the school as the school Business Manager when needed (audits, State
reviews, Special Ed Audits, Compensatory Audits, etc.) for transactions accounted
for by Complete Consulting.
Assist the LHA personnel with compliance, management and reporting of revenues
and expenses from all applicable fund sources.
Advise and assist LHA personnel on financial issues related to payroll.

Accounting services provided with Financial Management
1.
2.
3.

Code and record financial transactions into APSCN using accurate and appropriate
codes based on information provided by the school.
Provide training and assistance to the school in maintaining adequate documentation
and support for all financial transactions. (Maximum of 6 hours per year)
Train school staff on proper procedures including cash handling and deposit
procedures, record retention, expenditure approval, etc. (Maximum of 12 hours per
year)
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Exhibit A (continued)
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

Enter Board approved budgets into APSCN.
Pay recurring bills, vendor invoices, and reimbursement requests monthly with
school funds based on information provided by the school.
Code and record electronic deposits and other receipts based on information provided
by the ADE and school.
Track income and expenditures based on information provided by the School.
Prepare journal entries necessary for accurate accounting as approved by LHA
personnel.
Coordinate submission and processing of purchase orders and payment requests by
authorized school personnel. Provide a payment request system as needed to better
meet the needs of the school and ensure compliance.
Process and record payroll based on information provided by the school within
APSCN.
Reconcile and remit all payroll taxes, monthly/quarterly reports and any other
liabilities to the appropriate agencies.
Prepare and submit new hire reporting.
Maintain benefit management system based on information provided by the school.
Reconcile bank statements monthly.

Audit Preparation
1.
2.

3.
4.

Coordinate scheduling of audit activities with the school’s audit firm.
Coordinate gathering, completing and submitting forms and school data required for
the audit including:
a.
Permanent file documents such as bylaws and articles of incorporation
b.
Contracts including the school’s lease agreement, transportation, food service
and other agreements
c.
Board minutes
d.
Conflict of interest form, related party questionnaire, etc.
e.
Bank confirmations and collateral confirmations
Assist school in gathering information as outlined on auditors PBC list.
Calculate annual revenue and expense accruals at June 30, reconcile accounts and
prepare schedules and other required documentation for the auditors based on
information provided by the school:
a.
General fund state and federal aids and other receivables
b.
Special Revenue fund state and federal revenue and receivable
c.
Other Aggregate fund state and federal revenue and receivable
d.
Prepare a list of payables at June 30 summarized by fund.
e.
Prepare schedule of loan expense and loan payable and provide copies of all
loan documents.
f.
Reconcile payroll liability accounts
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Exhibit A (continued)

5.
6.
7.

g.
Prepare 941 salaries tie-out
Assist the auditors and school personnel to obtain compliance information.
Complete or assist with the completion of procedural documents.
Assist the auditors with APSCN data for the preparation of the Non-Profit’s 990
filing.
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LIGHTHOUSE ACADEMIES POSITION DESCRIPTION
We prepare our students for college through a rigorous arts-infused program.

CORE VALUES
Work hard. Get smart.
Graduate from college.
Title:

High expectations
equal results.

Nothing less
than excellence.

Today is the day
we make it happen.

COORDINATOR of FAMILY and COMMUNITY PARTNERSHIPS
Reports To: Principal
VISION FOR POSITION

The Coordinator of Family and Community Partnerships (CFCP) helps a school realize Lighthouse Academy’s vision for
family and community partnerships. The CFCP works to ensure that families and community members feel welcomed in
the school, have a voice in decisions about the school, and are engaged in all aspects of running the school. In
collaboration with the School Leadership Team and faculty, the CFCP works with families to develop a shared vision for
scholar performance, establishes clear lines of communication, gathers insight on how to best work with scholars, provides
volunteer opportunities, and helps families to support the learning at home. The CFCP partners with community
organizations to provide scholars and families with vital resources and real-world opportunities that further develop them
for college and careers. The CFCP creates opportunities for staff to engage with the local community and its leaders to
develop a deep understanding of the community’s history and culture.

ESSENTIAL FUNCTIONS
The Coordinator of Family and Community Partnerships works to create and enhance a culture of achievement and
respect where high expectations and results are the norm. The Coordinator of Family and Community Partnerships’
actions must always be aligned with our mission, vision, and core values. The essential functions for the Coordinator of
Family and Community Partnerships are as follows:

FAMILY OUTREACH and PARTNERSHIPS
•
•
•
•
•
•
•
•
•
•
•

Set and monitor progress towards monthly goals and benchmark for family engagement and community
involvement in the school.
Communicate respectfully and thoughtfully with parent/guardians remaining sensitive to different families’
cultures, values and needs and help school staff do the same.
Communicate with parents about high academic and behavioral expectations for students, as well as the school’s
policies and programs, through orientation, home visits, open houses, handbooks, etc.
Serve on the School Leadership Team; collaborate with team to create a wide variety of parent volunteer and
engagement opportunities.
Organize and lead monthly parent workshops and family events that support the school’s vision, mission and
goals.
Assist the school to achieve 95% student attendance (attendance data tracking, parent phone calls, home visits,
working with attendance/truancy officers).
Initiate and maintain timely communication with all parents/guardians (notes home, phone calls, in-person
meetings) concerning school events and opportunities, including assisting with recruiting parent board members.
Serve as the school’s liaison with homeless families ensuring homeless children are receiving necessary education
and related services.
Work with school leadership team and faculty to understand and address parent feedback and concerns.
Update and maintain school’s webpage on a regular basis including the calendar and newsletters.
Complete any related clerical/administrative support duties as required by the principal and LHA regional staff,
including state, district and network reports.

COMMUNITY OUTREACH and PARTNERSHIPS
•

Serve as a liaison with the community to identify and recruit students; actively market the school in the
community through flyer distribution, presentations, community events, phone calls, and social media.
• Manage and track recruitment activities with student marketing work plan.
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• Work collaboratively with families and community members to bring in volunteers and additional resources that
support the school’s goals.
• Develop and maintain relationships and partnerships with outside agencies and community-based organizations
to further the mission of the school
• Maximize partnerships and outreach programs to link families to resources that help meet their needs and create
an environment that is optimal for student learning at school and home.

PROFESSIONALISM
•
•
•

•
•

Collaborate with colleagues to continuously improve personal practice and to support the achievement of the
overall goals and mission of the school and the network.
Access meaningful learning experiences (professional development opportunities, ideas from colleagues and
supervisors) and exercise judgment in accepting findings as valid for application in practice and improvement.
Reflect critically upon experience and practice; identify areas for further professional development as part of a
professional development plan that is linked to professional growth and school/network level goals; access
meaningful learning experiences; listen thoughtfully to other viewpoints and responds constructively to
suggestions and criticisms.
Use feedback to inform and update Individual Professional Development Plan.
Fulfill all outlined and related functions professionally and thoroughly.

DESIRED QUALIFICATIONS
EDUCATION & EXPERIENCE:
• Experience with community outreach and organization, in immediate and surrounding community preferred
• Two to three years administrative experience in a school environment or teaching experience in a school

environment
• Bachelor’s Degree, with coursework in relevant areas preferred

CORE COMPETENCIES:
•
•
•
•
•
•

Mission Focused
Driven towards Excellence
Influential
Relationship Builder
Organized & Planned
Constant Learner

KNOWLEDGE & SKILLS:
•
•
•
•
•

Effective interpersonal skills to provide high quality customer service
Excellent organization skills; demonstrated decision-making and problem solving skills
Demonstrated cultural competency with respect to school’s student population
Engaging and informative presentation style
Working knowledge of school administrative systems and student information systems
• Data managements tools, organizational tools, computer skills (Word, Excel, Access, PowerPoint and Outlook)

HUMAN RESOURCE INFORMATION
EVALUATION: At least twice a year by Principal through formal and informal (ongoing) observations, progress toward
standards outlined in Non-Instructional Staff Evaluation, and goals outlined in Individualized Professional Development
Plan
EMPLOYMENT AND BENEFITS: Per company policy
CLASSIFICATION: Full-Time, Administrative (non-academic), and Non-Exempt
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2013-2014 Application Cycle

Application

Capitol City Lighthouse
North Little Rock, Arkansas
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ARKANSAS DEPARTMENT OF EDUCATION
2013 APPLICATION
OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
A.

GENERAL INFORMATION

Name of Proposed Charter School: Capitol City Lighthouse Charter School
Grade Level(s) for the School: K-12

Student Enrollment Cap: 750 Students

Name of Sponsoring Entity:Lighthouse Academies of Central Arkansas, Inc.
The applicant is an “eligible entity” under the following category (check one):
a public institution of higher education;
a private nonsectarian institution of higher education;
a governmental entity; or
✖

an organization that is nonsectarian in its programs and operations, and is,
or will be, exempt from taxation under Section 501(c)(3) of the Internal
Revenue Code. (A copy of the entity's letter from the IRS reflecting tax exempt
status or a copy of the entity's application for 501(c)(3) status must be
included with the application. Articles of incorporation or a letter
acknowledging non-profit status from the Secretary of State will not suffice.)
To be eligible, an entity must hold or have applied for 501(c)(3) status at the
time this charter application is filed. The entity must receive formal tax exempt
status under §501(c)(3) of the Internal Revenue Code of 1986 prior to the first
day of its operation with students.

Non-profit entities without the required Internal Revenue Service documentation are not
eligible to be awarded charters; therefore, any applications submitted without the proper
documentation will not be reviewed.

Name of Contact Person: Dr. Phillis Nichols.Anderson
Main Street, Suite 203
Address: 401
City:North Little Rock
_______________________________________

ZIP: 72116

Daytime Phone Number: ( 501 ) 374-5001

FAX: ( 501 ) 374-5010

Email: pnicholsanderson@lighthouse-academies.org
Charter Site
North Little Rock
1800 North Maple Street
Address: _____________________________
City: _______________________________
8/13/14
72114
ZIP: ___________
Date of Proposed Opening: _________________________

Chief Operating Officer
of Proposed Charter (if known): Dr. Phillis Nichols.Anderson
Address: 401 Main Street, Suite 203
ZIP: 72116

Title: Senior Vice President,

City:North Little Rock

Daytime Phone Number: (501 ) 374-5001
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The proposed charter will be located in the North Little Rock

School District.

Provide a comprehensive list of all individuals, including but not limited to entity board
members and charter school board members, involved in the organization and design of
the proposed school as well as the proposed application process. Please note that Ark.
Code Ann. §6-24-105 prohibits charter school board members from contracting with or
being employed by the charter school except in certain limited circumstances.
Dr. Phillis Nichols.Anderson Position:___________________
Senior Vice President, LighthState of Residence:_____
AR
Name:__________________
Vice President, Lighthouse A State of Residence:_____
AR
Lenisha Broadway
Name:__________________
Position:___________________
Michael Ronan
CEO, Lighthouse Academies State of Residence:_____
MA
Name:__________________
Position:___________________
AR
Chris Bell
President, Complete Consult State of Residence:_____
Name:__________________
Position:___________________
Joel Scharfer
Vice President, Charter Facil State of Residence:_____
MD
Name:__________________
Position:___________________
Community Development As State of Residence:_____
MA
Lisa Clay
Name:__________________
Position:___________________

Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____

List the current K-12 student enrollment of the district where the proposed public charter
school would be located.
8,600
(Total District Enrollment)
List the school districts from which the charter school expects to draw students.

North Little Rock School Distric
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B.

EXECUTIVE SUMMARY

Provide the mission statement of the proposed school.
Applicant Response:
CCLCS will prepare students for college through a rigorous arts-infused program. The mission of Lighthouse
Academies is to prepare our students for college through a rigorous arts-infused program. Our network goals
measure our progress toward achieving this mission. These goals focus on preparing our students academically
for college.
The vision is that all students will be taught by highly effective teachers (teachers whose students make gains of
20% more per year than average) in a nurturing environment and will achieve at high levels. Each student will
develop the knowledge, skills and values necessary for responsible citizenship and life-long learning. CCLCS will
do whatever it takes to make the opportunity for success in college happen for all of the CCLCS scholars. The
impact of our collective efforts will fundamentally change public education.
CCLCS will be a thriving K-12 school providing rigorous academic instruction as well as the support in developing
essential skills and qualities to be successful college students and ultimately productive, contributing community
members in North Little Rock. CCLCS will be a beacon of hope for the students of North Little Rock and provide
them with truly high quality choice in education.

Briefly describe the key programmatic features that the school will implement in order to
accomplish the mission.
Applicant Response:
The Lighthouse Academies' model is a three-pronged approach -- Rigorous Academics, Social Development and
Arts Infusion. Each focus area is powerful on its own, but together they promote learning and comprehension on
an extraordinary scale. The model depends on high quality teachers, relentless school leaders, and pervasive
culture of achievement and respect amongst students and staff. College Focus. It is our job to make college real
and attainable for all of our scholars, which is why college is a focus that permeates our school culture. Our
rigorous programs provide students with the academic and social foundation necessary for success in college.
Standards-Driven, Rigorous, Research-Based Curricular Programs. The LHA education model is anchored in the
grade level Common Core State Standards (CCSS) for English Language Arts, Mathematics and Literacy in
History/Social Studies, Science and Technical Subjects collectively these define what students should know and
be able to do at each particular grade level. The model offers a longer day and longer year to provide more time
on instruction.
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C.

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER SCHOOL

The applicant for the proposed charter school, if approved by the authorizer, agrees to
operate the educational program described below in accordance with the provisions
described within this document, Arkansas Code Annotated §6-23-101 et seq., the State
Board of Education Rules Governing Charter Schools, and the attached assurances.
Provide a narrative description of the various components of the proposed charter
school by responding to the following prompts:
1.

Describe the results of the public hearing, which was held for the purpose of
assessing support for the establishment of this public charter school. Provide
copies of supporting evidence.
Attach documentation to demonstrate that each of the following requirements of
Arkansas Code Annotated §6-23-302 was met:
A.

The notice of the public hearing was published on a weekly basis for at
least three (3) consecutive weeks prior to the date of the hearing in a
newspaper having general circulation in the school district in which the
school will likely be located.

B.

The notice of the public hearing was not published in the classified or
legal notice section of the newspaper.

C.

The last publication date of the notice was no less than seven days prior
to the public meeting.

D.

Within seven calendar days following the first publication of the notice
of the public hearing, emails announcing the public hearing were sent to
the superintendent of each of the school districts from which the openenrollment public charter school is likely to draw students for the purpose
of enrollment and the superintendent of any district that is contiguous to
the district in which the open-enrollment public charter school will be
located.

Applicant Response:
A public hearing was held on July 18, 2013 from 6:30 P.M. to 7:30 P.M at the First Baptist Main in North Little
Rock, Arkansas. There were approximately 35 people in attendance at the meeting. The meeting was presided
over by Ms. Susan Forte, Board Chairman, and included a presentation on the Lighthouse school model by the
Lighthouse (LHA) national and regional leadership and the school leadership team from Jacksonville Lighthouse
Charter School and Pine Bluff Lighthouse Charter School. The presentation focused on the LHA's school model
as well as 45 minutes for a question and answer session. The questions during this time included a request for
more information about arts infusion, funding for the school, parent participation, and the school's proposed
location. At the conclusion of the question and answer session, Ms. Forte asked the audience if they felt more
information was needed to make a decision regarding their support of the proposed school. No further
information was requested and all of those in attendance signed the petition in favor of opening the Capitol City
Lighthouse Charter School. No one present spoke in opposition to the proposed school.
The notice of the public hearing was published in the Arkansas Democrat Gazette on June 27, July 4 and July 11
in the Arkansas news section. See Attachment B for ad copy and invoices reflecting publication dates. Emails
Page 6 of 45
198

were sent to superintendents of affected school districts notifying them of the hearing.
Additional supporting documentation is also included in Attachment B.
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2.

Describe the governing structure of the open-enrollment charter school, including
board composition, selection process, and responsibilities. Also describe the role of
the administrators, faculty, parents, students, and community members in the
leadership and decision-making of the school. As part of your response, answer
the following specific questions:
A.
Identify what individual, job position(s), or entity(s) will have final
decision-making authority for the school in the areas of (1) finance and
purchasing; (2) student discipline; (3) hiring and firing of staff; and (4)
hiring and firing of the school director or superintendent.
B.

Specify how the final decision-maker(s) identified in response to (A)(3)
will be selected or elected, including (1) length of term, (2) method of
selection or election, and (3) who will have the authority to participate in
the selection or election process.

C.

Explain how and to what extent the school’s leadership will
be accountable to parents.

Applicant Response:
Lighthouse Academies of Central Arkansas, Inc. was incorporated as a nonprofit on June 9, 2011, applied for
501 (c) 3 status on December 19, 2012 and will do business as Capitol City Lighthouse Charter School
(CCLCS). Note: the articles were first filed as Lighthouse Academies of Little Rock, and then on November 13,
2012, the name was officially changed to Lighthouse Academies of Central Arkansas.
Composition of the Board of Trustees
The school will be governed by a Board of Trustees. The founding board represents a wide range of experience
in education, business nonprofit management and community development. Founding Board members were
selected from interested citizens in the Central Arkansas area. All Board members share the vision and belief in
the mission of the school and have the skills to provide oversight and direction to the school. Members of the
governing board have expertise in education, community development, finance, fund-raising and school
operations. The founding board members are:
Susan Forte is the President/CEO of HOUSEABOUTIT, INCORPORATION
Ms. Forte leads in the developing of communities; lead in implementing educational programs. She works
closely with the Board of Director on all administrative decisions and activities and with staff to develop and
establish individual goals and objectives against established goals and standards for improving the overall of the
company. She administers CDBG Grant funds for small cities in Arkansas; administer training to/for small cities;
organize community organizations to work in their community; Aid in workforce development; Assist small and
emerging small start-up businesses; administer city assessments.
Kara Smith currently serves as the Director of Community Partnerships for the Teach For America-Arkansas
region. In this role, she works closely with district administrators, community partners and local organizations, as
well as many Teach For America supporters across the Arkansas Delta. Prior to joining Teach For America staff,
Kara attended the University of Tennessee and received a bachelor's degree in Public Relations. After quickly
learning that education is her passion and life's work, Kara moved to New York City to teach fourth and fifth
grades in the South Bronx. She eventually made her way back to the south and is now proud to call the state of
Arkansas her home. Kara holds a Masters of Teaching from Pace University and is currently completing the
Walton Leader Scholar educational leadership program through Arkansas Tech University.
Kareem Moody has been working on the frontlines in the battle to save our nation's youth for the past fifteen
years. The former Youth Initiative Project (gang) coordinator has worked with a number of young people in the
areas of intervention and prevention. Mr. Moody is respected throughout the state as a collaborator on a number
of youth focused committees and initiatives. The author of Raise them up: the real deal on reaching unreachable
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kids, Kareem Moody is an example of beating the odds. The Henderson State University Alum and former "at
risk" youth formerly served as the program director for Positive Atmosphere Reaches Kids (P.A.R.K.), one of
Arkansas most celebrated after school programs. He is the Director of Student Success at Pulaski Technical
College.
Marsha R. Davis is a Vice President with Centennial Bank and has served as a financial officer in banking for
34 years. Ms. Davis is a member of Mt. Zion Baptist Church where she interprets for the non-hearing. She is the
mother of two children, a rising senior and a daughter who attends Agnes Scott College in Decatur Georgia.
She has served in past years on the board of Youth Home, UALR Alumni Association, and Horace Mann Magnet
PTSA Treasurer for 6 years and the Parent Board Member of Arkansas Commitment.
Lenisha Broadway is the Vice President of LHA Arkansas She served as the Regional Director of the Southern
Region for two years. Ms. Broadway served as the principal at Ridgeroad Middle Charter School in North Little
Rock, AR, for five years, and as the Assistant Principal for the four years prior. Prior to that, Ms. Broadway
taught special education for four years. She is also a field facilitator for the FISH! Program of best practices in
social and emotional learning, character education, classroom management and human behavior. Ms.
Broadway earned her B.S.E. in Special Education and M.S.E. in Education from the University of Central
Arkansas.
Phillis Nichols.Anderson, Ed.D has been an educator since 1986. Dr. Nichols.Anderson began her career as
a classroom teacher in Arkansas, where she taught secondary English, journalism, and communications teacher
for over a decade. Dr. Nichols.Anderson also served as a middle and high school administrator in the Little Rock
School District, District of Columbia Public Schools, in Washington, D.C., Prince George's County Public
Schools in Maryland and in the Pulaski County Special School District. Dr. Anderson is a Senior Vice President
for Lighthouse Academies, Inc. and oversaw the opening of the Southern region and the opening of JLCS,
JLCS-Flightline, and PBLCS. She manages school budgets and oversees the management of LHA schools in
Arkansas, Oklahoma, New York, and Washington, D.C. which consist of three Vice Presidents, two Regional
Operations Mangers; nine principals and over 100 teachers and staff members.
Responsibilities of the Board of Directors
The Board of Directors is a group of volunteers who have legally established themselves as an organization for
the purpose of creating and operating a charter school. The Board of Trustees is accountable for ensuring that
federal and state funds are used to operate the school in compliance with the charter and all applicable legal
requirements. Additionally, the Board is legally and morally responsible to the school's students and families, the
community and the government for the direction, financial health and effectiveness of the school. To carry out its
responsibilities, the Board exercises the ultimate governing authority over the operation of the school.
Governance
The Board of Directors exercises its responsibility and authority over school operations through the function of
“governance” - the act of steering an organization by making decisions on matters of fundamental importance to
its overall direction. Governance is the process whereby strategic direction is established, leaders are selected,
authority is delegated, organizational health is safeguarded and performance is monitored. This process
includes planning and policy-making, general oversight and the fulfillment of legal responsibilities and fiduciary
obligations.
The Board only has authority to govern as a group. By its very nature, a board is a collective and has no
existence or authority other than as a collective. No individual member of the Board has the authority to make
decisions for or on behalf of the Board, except to the extent delegated by the Board and legally permissible.
Shared Authority
The nature of the Board's governance role must be understood in the context of an institutional partnership with
LHA. LHA is a growing network of public charter schools. Each school contributes to and learns from the other
schools. Each school is organized to support the implementation of the LHA school design. While the Board has
the ultimate responsibility for and authority over the school, LHA has a distinct and equally important role to play
in the success of the school. The success of the school ultimately depends on each partner's clear
understanding of its own and other partners' roles. A summary of each party's responsibilities is below
Page 9 of 45
201

Board of Directors
The Board's governance role requires that the Board perform the following functions:
̇" Strategic Oversight: Through the charter application, the Board adopts and upholds the LHA mission and
vision for the school."
̇" Operational Oversight: The Board oversees the operations of the school, while delegating day-to-day
operational authority to LHA."
̇"Financial Oversight: The Board ensures that the school remains a financially viable entity by overseeing the
school's financial condition."
̇" Personnel: The Board approves all employment compensation at the school, including benefits, through
approval of the annual budget. "
̇"Contracts: The Board, in consultation with LHA, approves all major contracts."
̇"Consultant Support: Trustees use their individual skills, knowledge, expertise and/or community relationships
to support the school. "
̇"Community Relationships: The Trustees act as advocates and representatives of the school in creating and
maintaining relationships with the community and other stakeholders."
Lighthouse Academies
LHA is the institutional partner of the Board of Directors. Although its technical relationship with the Board is that
of a service provider, the success of any LHA school depends on a true partnership between the Board and
LHA. In this partnership, LHA works closely with both the Board and the principal to provide guidance, training
and support to ensure that each may carry out its respective responsibilities in the most effective manner. The
essential functions of LHA include the following:
̇" Principal Recruitment and Management: LHA recruits, screens and proposes principal candidates to the
Board in order to obtain the Board's opinion of each candidate. LHA develops, manages, and evaluates the
school leader."
̇" Staff: LHA employs the staff, including hiring, determining compensation and bonus, assigning persons to
roles, and terminating."
̇" Curriculum: LHA provides the school with the Lighthouse Academies Curriculum™, which includes
curriculum guides for each grade and/or core subject, required materials and assessment systems."
̇" Manuals and Handbooks: LHA provides the school with Operations and Procedure Manuals, a School
Culture Guidebook, a Personnel Handbook and a Student and Family Handbook."
̇" Evaluation & Assessment: LHA creates an accountability plan for the school and provides the Board
information and data to facilitate the evaluation by the Board of the performance of the principal, the
students and the school."
̇" Operations Assistance and Oversight: LHA provides day-to-day assistance with and oversight of the
implementation of the school's education and staff development programs."
̇"Administrative Support: LHA provides administrative support including purchasing, financial management and
human resources services."
̇"Budget: LHA develops the annual school budget with the principal for approval by the Board."
̇"Professional Development: LHA provides the school with initial pre-opening staff development and ongoing
staff development for the school's administrators."
̇" Marketing: LHA develops an initial marketing plan for recruiting and enrolling students using methods best
suited to the local community."
Required Attributes of Directors
An effective Board of Directors is essential to the success of the school at every step. In addition to the
expertise, skills, knowledge and relationships that the Trustees bring to the school, the Trustees must possess
the right personal characteristics and attitudes for the job. Trustees with the following attributes will be able to
work most effectively amongst themselves, and with LHA and the school leadership, to successfully meet the
challenges that the school will face.
̇"Passionate and unwavering commitment to the school's mission. "
̇"Shared vision for the school and the steps required to realize that vision."
̇"Expectation that all children can and will realize high levels of academic achievement."
̇"Belief in the LHA school design and curriculum as the best means of accomplishing the school's mission and
realizing its vision."
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̇"Understanding of the promises contained in the school's charter."
̇"Understanding of the distinction between the roles and responsibilities of each person and entity involved."
̇"Willingness to volunteer for one or more Board committees and the ability to contribute appropriate time and
energy necessary to follow through on assigned tasks."
̇"Ability to work within a team structure."
̇"Willingness to participate in annual Board development training."
̇"Specific knowledge, experience, and/or interest in at least one element of governance for the school."
̇"Focused on results."
̇"Commitment to a partnership based on mutual trust and respect among the Board, the principal and LHA."
Meetings of the Board of Directors
Meetings of the Board shall be open to the school community and the public to ensure members of the
community are able to communicate their concerns to the Board. Staff shall be encouraged to attend Board
meetings.
Any person may speak at an open meeting of the Board. The Board may restrict the length of time permitted to
each speaker at a meeting, provided the time restriction is reasonable, is applied to all speakers not members of
the Board, and is intended only to limit the length of the meeting. A person may present comments, feedback,
suggestions, or complaints in writing to the Trustees. Each Director shall read the document prior to the next
Board meeting, assuming that the document is delivered to the Board Secretary seven days before the next
meeting. If such a document is delivered to the Secretary in a language other than English, the Secretary shall
arrange for its translation within a reasonable amount of time.
The Director shall discuss any feedback regarding the governance, operations, or policy of the School. A
determination shall be made by the Director whether or not a change is needed at the School. To the fullest
extent allowed by law, all such discussion shall take place in an open meeting.
Role of Administrators and Others
The Principal will function as the school's instructional leader, freed up from much of the bureaucratic and
financial “legwork” of running a school due to the partnership with LHA. This role will set the tone for the entire
school.
The principal is also responsible for the day-to-day management of the school, and reports to the Vice President
of the region. The principal will deal with employee issues and advise and make recommendations to the Board
concerning those issues. The principal will work with the staff to ensure that the established discipline policy is
enacted as written; this, like all policy implementation, may include training, modeling, and extra supervision. He
or she will work with the Board and staff to determine a budget that will provide the greatest benefit for the
students. The principal will meet with and counsel parents and students on issues that have been referred to him
or her by the faculty. The principal will perform any other duties that are requested and approved by the Board.
The Director of Teacher Leadership (DTL) will be responsible for leading professional development and
teacher development. Working closely with the principal to develop the vision and plan for professional
development, the DTL will lead the day-to-day implementation of ongoing, on-site professional development
activities. This person will spend the majority of his or her day in classrooms, meeting with teachers to discuss
classroom data and giving feedback on how to improve the delivery of instruction. By focusing on in-classroom
activities and feedback, the DTL will create and develop a rigorous and engaging teaching staff. The DTL will
encourage, observe, and coach teachers. The DTL, as a key member of the school leadership team, reinforces
the tone set by the principal and the focus on instruction.
Teachers and parents can always speak to the principal and DTL about leadership, curriculum, professional
development, or other operational decisions. The principal will have the final say about the management of the
school, but he or she will strive to make decisions that take into account the input of all the members of the
school community. While we believe that the principal must have the autonomy and flexibility to make the key
decisions that make for an excellent school, part of excellent leadership is listening to the diverse voices that
make up the school - students, parents, and teachers alike. The principal and DTL may create structures, such
as a faculty leadership team, parent council, or student council, that allow for more formal participation in
decision-making.
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3.

Give the mission statement for the proposed charter school.

Applicant Response:
CCLCS will prepare students for college through a rigorous arts-infused program. The mission of Lighthouse
Academies is to prepare our students for college through a rigorous arts-infused program. Our network goals
measure our progress toward achieving this mission. These goals focus on preparing our students academically
for college.
The vision is that all students will be taught by highly effective teachers (teachers whose students make gains of
20% more per year than average) in a nurturing environment and will achieve at high levels. Each student will
develop the knowledge, skills and values necessary for responsible citizenship and life-long learning. CCLCS will
do whatever it takes to make the opportunity for success in college happen for all of the CCLCS scholars. The
impact of our collective efforts will fundamentally change public education.
CCLCS will be a thriving K-12 school providing rigorous academic instruction as well as the support in developing
essential skills and qualities to be successful college students and ultimately productive, contributing community
members in North Little Rock. CCLCS will be a beacon of hope for the students of North Little Rock and provide
them with truly high quality choice in education.

4.

Describe the educational need for the school. Include the innovations that will
distinguish the charter from other schools.

Applicant Response:
Typically, students who enroll in LHA charter schools are two to three years behind academically, and some have
had poor school attendance records. The LHA model is designed to help these students catch up and reach
proficiency level. During this time, the students become “Lighthouse Scholars” who are prepared for success in
our rigorous high school program (the LHA College Prep Academy) that, in turn, prepares them for success in
college. We exist because there is a staggering achievement gap in America today that results in lifetime income
inequalities that significantly affect the quality of life for a disproportionate number of people of color. Only by
breaking the cycle of poverty will we truly transform children's lives.
Consider the following facts:
̇"Every 34 seconds a child is born into poverty. (States of America's Children 2011, Children's Defense Fund,
p.XV.). Approximately 15.5 million children are growing up in poverty and 31.9 million in low-income families
in the United States. There is a disproportionate percentage of African American children (64% or 6.5
million) and Latino/Hispanic children (63% or 10.7 million) compared to 31% (12.2 million) of white children.
In addition, African American and Latino/Hispanic children are more than twice as likely to live in a lowincome family (National Center for Children in Poverty, Basic Facts About Low-income Children, 2010,
February 2012)."
̇"Only 8% of students growing up in low-income families graduate from a four-year college by age 24 compared
to 82% of those from high-income families. (Postsecondary Education Opportunity, “Bachelor's Degree
Attainment by Age 24 by Family Income, Quartiles” 1970 to 2009). "
̇"Nearly 80 percent or more of Black and Hispanic public school students in the fourth, eighth and 12th grades
are unable to read or do math at grade level compared to 50 percent or more of White children (Children's
Defense Fund, States of America's Children 2011)."
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̇"Every 8 seconds a high school student drops out of school (States of America's Children 2011, Children's
Defense Fund, p.XV). The Averaged Freshman Graduation Rate is 75.5% (AFGR), but only 63.5% for
African Americans and 65.9% Latino/Hispanics compared to 83% for White children (U.S. Department of
Education, National Center for Education Statistics, Common Core of Data)."
̇"Only 68.1% of high school seniors go on to college the following year with again a lower percentage of African
Americans at 61.4% and Latino/Hispanics at 59.6% compared to 68.6% of Whites (United States Department
of Labor, Bureau of Labor Statistics, College Enrollment and Work Activity of 2010 High School Graduates,
USDL-11-0462, released April 8, 2011)."
̇"Overall, 57% of those who attend four-year colleges and universities graduate within six years; however,
again there is a gap, with 61% of White students graduating, but only 39% of African Americans and 49% of
Latino/Hispanic (IPEDS First Look: Enrollment in Postsecondary Institutions, Fall 2009; Graduation Rates,
2003 and 2006 Cohorts; and Financial Statistics Fiscal Year 2009)."
What this adds up to is a lifetime of income disparity based on education and race. Children born to families at
the lower end of the income scale have a particularly hard time improving their economic position relative to their
parents' (2011 Kids Count Data Book, The Annie E. Casey Foundation, p.8, credit to Isaacs, J., Sawhill, I., and
Haskins, R. (2008). Getting Ahead or Losing Ground: Economic Mobility in America. Economic Mobility Project,
Pew Charitable Trusts www.economicmobility.org/reports_and_research/mobility_in_america). Children who
grow up in low-income families are less likely to successfully navigate life's challenges and achieve future
success. The younger they are and the longer they are exposed to economic hardship, the higher the risk of
failure (2011 Kids Count Data Book, The Annie E. Casey Foundation, p.8).
Arkansas is not free from these statistics. In the January 14, 2010 edition of Education Week Arkansas ranked
47th out of the 52 states on a Chance For Success Index. The index takes into account early childhood
education, K-12 education preparation, adult educational attainment and workforce outcomes. Three key
differentiating factors are: high school graduation rates; enrollment in post secondary education and post
secondary degrees.
The area where we propose to open includes three school systems where key indicators show that the “chance
for success” indicators are very low for large portions of the student population. 40% of the children in North Little
Rock live in poverty. Data show that only an average 16% of high school graduates are prepared for success in
college. In Pulaski County School District, the graduation rate is 66% with 62% of those students requiring
remediation, leaving only 4% prepared for college. In Little Rock School District 82% graduate with 62% of those
students requiring remediation leaving only 20% prepared for college. In North Little Rock School District, 73.3%
of students graduate but 52% of those students require remediation leaving only 21.3 of those students prepared
for college. 35% of African American students do not graduate and 37% of poor students fail to earn a high
school diploma. Only 17% of the residents hold a Bachelors degree or higher (Source: Arkansas Department of
Education).
North Little Rock School District has two Priority Schools and nine Focus Schools.
CCLCS, like all Lighthouse schools, will take a three pronged approach of Rigorous Academics, Social
Development, and Arts Infusion. Each focus area is powerful on its own, but together they promote learning and
comprehension on an extraordinary scale. Arts Infusion is an innovative and powerful approach to teaching that
enhances student learning and increases student engagement in education. We believe arts-infused instruction
is an effective way to activate student interest, engage students in learning activities and assess students'
understanding of content and concepts. Every day at CLLCS, we will infuse art activities and techniques into the
teaching of all core subjects. See question 5 for more on Arts Infusion as part of the overall model.
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5.

Describe the educational program to be offered by the charter school.

Applicant Response:
We have developed a research-based program founded on these essential elements of the LHA Education
Model to ensure all students are prepared to graduate from college. It is a three-pronged approach of Rigorous
Academics, Social Development, and Arts Infusion. Each focus area is powerful on its own, but together they
promote learning and comprehension on an extraordinary scale. The core elements of this design which foster
high student achievement and success include: College Preparatory Curriculum, More Time on Instruction,
Assessment and Data-Driven Instruction, Standards-Based Planning and Delivery, Coaching and Development.
The Lower Academy (K-4) focuses on building solid academic skills in reading, writing and mathematics in order
to prepare students for the rigorous Upper Academy (5-8) and College Prep (9-12) programs. Once students
enter the Upper Academy and continue in the College Prep Academy, the focus is on application of skills and
developing their ability to collaborate and solve more complex problems and complete more expansive projects.
College Preparatory Curriculum
For many of the students in the North Little Rock community, college has not been a reality. It will be our job at
CCLCS to make college real and attainable for all of our scholars. Our rigorous curricular programs will provide
students with the academic, cultural, and social foundation in order to be prepared for college. In addition, college
will be a focus that permeates our school culture. All classrooms will be named for colleges and universities and
in most cases, that of their teacher. Upper and College Prep Academy students will participate in annual college
visits. All students will have formal and informal ways to learn about college (e.g., guest speakers, discussions
with teachers). Upper and College Prep Academy students will participate in annual college visits.
More Time on Instruction
Educating our students is urgent work and we will have a lot of ground to make up. To ensure that every child
masters the work necessary to prepare them for college, CCLCS will provide more time on task. This means a
longer school year (190 instructional days) and a longer school day (8 hours). This extended school day and
school year will equate to over 350 more hours of instruction for the students at CCLCS each year.
Assessment and Data-Driven Instruction
The benefits of using assessments to drive instructional decisions at the school and classroom level are well
known and widespread. In the 90-90-90 Schools: A Case Study, Douglas Reeves identifies the focus on student
data from frequent assessments as a key characteristic of schools with high performance and high poverty and
minority populations. In order for a teacher to meet the needs of each individual student, it is critical for a teacher
to have a clear picture of what the student knows and does not know. Reeves' study concludes that schools that
achieved significant academic improvements provided frequent performance feedback to students (Reeves,
Douglas. Accountability in Action: A Blueprint for Learning Organizations (2nd ed.). Denver, CO: Advanced
Learning Centers, Inc., 2000). In addition, research shows that frequent assessments and timely data ensure
teachers are planning and teaching strategically. (Datnow, A., Park, V. & Wohlstetter, P. “Achieving with Data:
How High-Performing School Systems Use Data to Improve Instruction for Elementary Students.” Los Angeles:
Center on Educational Governance, University of Southern California, 2007). This is why students at CCLCS will
be assessed regularly and will receive ongoing feedback on their progress.
Data from assessments and teacher observations will drive instruction in the classroom at CCLCS. Through the
use of varied standardized and curricular assessments, teachers are well informed on the instructional priorities
for each student. All students are assessed during the first weeks of school to determine baseline data that
guides planning and instruction. Assessments throughout the year - both curricular and standardized - are
utilized to monitor individual student and classroom progress.
Teachers at CCLCS will use interim assessments and state assessments, but in order to target instruction
effectively, teachers will regularly administer, analyze and use curricular and teacher generated assessments.
Grade level and staff team meetings will focus on using the results from the above assessments to set classroom
goals, group students for small group instruction, and plan effective supplemental instruction to meet the needs
of all students.
In order to ensure our students meet their learning goals, the Lighthouse Academies model includes varied
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assessments that provide valuable information about student achievement. These include (but are not limited to)
daily checks for understanding, frequent teacher-created assessments, network-wide interim assessments and
state assessments. Ongoing analysis of data is a regular practice of CCLCS teachers and leaders.
Standards-Based Planning and Instructional Resources
Standards guide instructional planning and delivery at Lighthouse Academies schools. LHA provides schools with
a common scope and sequence upon which teachers develop unit and lesson plans. Teachers use the
Understanding by Design framework, which supports the backwards planning process. Through this process,
teachers design units by identifying the most important learning goals that students will meet and what type(s) of
evidence will effectively demonstrate students' mastery. Once they have done this, teachers strategically plan
learning activities that will support students' ability to reach the major goals of the units.
Lighthouse Academies teachers use various instructional resources to ensure students can learn the content and
skills they need to meet the standards. Teachers collaboratively develop their own curricular materials. At times,
teachers may use programs to supplement these materials. These secondary resources may include National
Geographic's Reach for Reading, Pearson's Reading Street, McGraw Hill My Math, Big Ideas Learning's Big
Ideas Math, College Board's Springboard for ELA and Math as well as high-quality online resources.
Coaching and Development
Professional development is a cornerstone of our model as we operate on the principle that we are all learners.
We believe the education program is only as good as the teachers teaching it. Therefore we will invest
significant time both before and during the school year to provide intensive professional development
opportunities for all staff members. A minimum of 160 hours will be scheduled into the school year to address
the needs of our teachers and staff to continually develop our skills and knowledge and demonstrate our
commitment to nothing less than excellence - we continually strive to learn more. The emphasis on professional
development stems from research that states that “the most effective way to increase the achievement of our
students is to improve the quality of teaching” (Sparks and Hirsh, 2000, p.4).
Focusing on professional development over an extended period of time will allow team members to focus on
specific strategies, receive feedback on their actions, reflect on areas for growth, and implement newly learned
strategies, starting the cycle over once again. Porter et al. (2000) also state that the quality of teacher instruction
is intensified through focused professional development that includes reform type professional development (e.g.,
teacher networks or teacher study groups) rather than workshop or conference participation, consistency with
teachers' goals, other activities, materials and policies, alignment of instructional materials, student assessments,
and policies to professional development, and "collective participation in professional development by a group of
teachers or other educators from the same subject, grade, or school”, which provide a broader base of
understanding at the local implementation level, not only for teachers, but also for principals and others who can
provide instructional support. For more information and detailed description of our professional development
model, please refer to Curriculum and Instruction which follows.
Social-Emotional Development
Lighthouse Academies believes the social curriculum is as important as the academic curriculum. We believe
there is a set of qualities (S.H.I.N.E. qualities) and competencies that all children need in order to be successful
through college and life.
S.H.I.N.E. Qualities: Self-Discipline, Humility, Intelligence, Nobility, Excellence
Core Competencies
̇"Effective Communication demonstrated by their ability to read, speak, listen and write with clarity, accuracy,
authenticity and conviction across various domains. "
̇"Self-Direction and Self-Management demonstrated by their ability to take initiative with their learning and
work; ask and answer questions, and understand that they are ultimately responsible for their future."
̇"Critical Thinking as demonstrated by their ability to problem solve, make decisions and consider multiple
strategies and perspectives when answering questions, approaching challenges and interacting with others."
̇"Active Community Membership demonstrated by their ability to identify and make positive contributions to the
many different kinds of communities of which they are a part."
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The foundation of the social curriculum is the school-wide use of the Responsive Classroom® (K-4);
Developmental Designs (DD) (5-8) and Advisory (CPA) approaches. The Responsive Classroom (RC) and
Developmental Designs (DD) approaches are both student-centered, research-based methods for teaching
students the skills, and not just the rules, to be successful at CCLCS and ultimately, in college and life. RC and
DD require the integration of social and academic learning all day every day. They are based on the belief that
the better the relationships in a school, the more successful the students can be, both academically and socially.
In Improving the Odds, University of Minnesota researchers found that a strong community, clear expectations in
a non-punitive atmosphere, and interactive, engaging academics support the development of connectedness to
schools (Hagedorn, Christopher (2008) Developmental Designs. Minneapolis, MN p. 8). In addition, in a study
led by University of Virginia's Curry School of Education focusing on the effects of Responsive Classroom in
urban schools, researchers concluded that the Responsive Classroom approach is associated with better
academic and social outcomes for elementary school children (Rimm-Kaufman PhD., Sara Social and Academic
Learning Study on the Contributions of Responsive Classroom 2006). The RC/DD approach is comprised of six
basic components - morning meeting, classroom organization, rules and logical consequences, guided
discovery, academic choice time, and assessment and reporting - each of which play a specific role in making
each classroom and the overall school safe and productive.
The foundations developed in the K-8 program through RC/DD are continued in the College Prep Academy
through the Advisory program. Well-facilitated and regular advisory periods are associated with reduced dropout
rates, the development of a student sense of belonging, and enhanced student-teacher relationships (Mandy
Savitz-Romer, Joie Jager-Hyman, and Ann Coles, “Removing Roadblocks to Rigor: Linking Academic and Social
Supports to Ensure College Readiness and Success.” Pathways to College Network, April 2009). The advisory
period provides opportunities for every student to be known well by at least one adult in the building, allows for
student-advisor weekly check-ins and goal monitoring, and provides opportunities for advisory students to
develop a close network of peers for support and encouragement. Advisory periods will provide opportunities for
students to learn key academic and non-academic skills that are necessary for students' success in and ease of
transition to college.
Arts Infusion
Arts infusion is a powerful approach to teaching that enhances student learning and increases student
engagement in education. We believe arts-infused instruction is an effective way to activate student interest,
engage students in learning activities and assess students' understanding of content and concepts. Every day at
CCLCS, we will infuse art activities and techniques into the teaching of all core subjects. Arts infusion increases
student engagement and helps develop a deeper understanding of core concepts, ultimately leading to increased
student achievement. We will work collaboratively with local arts partners (AP) and identify a school-based arts
infusion specialist to support this element of the design. We believe arts-infused instruction is a key lever to
increase student engagement, and thus, increase student achievement. Arts-infused instruction is:
̇"A better way to engage students (activator) "
Research shows that the study of art and music is linked to higher test scores.
̇"A better way to teach the research-based curricula (reinforces and extends learning) "
Teachers and visiting artists plan lessons that include artistic techniques and demonstrations in all subject
areas.
̇"An alternative way to assess student understanding of content and concepts "
Teachers use exemplars to facilitate group feedback focused on work products, not students.
The focus on engagement and the arts is particularly effective within the community we will serve. Students who
are need of additional academic support or just learning English, often lack confidence in the classroom and so
they are less active participants. This limits their ability to learn. Through the use of arts, its focus on
presentation, and the fact that all students are encouraged to participate, we will increase all students' interaction
and thus more effectively serve previously marginalized children. Studies show that art increases student
engagement in education (E.B. Fiske (Ed.), “Champions of Change: The Impact of the Arts on Learning.” Arts
Education Partnership, available at http://artsedge.kennedy-center.org/champions/pdfs/ChampsReport.pdf). The
act of creating art makes the learning and application of core content less abstract, more personally relevant and
inherently, more interesting. Research shows that the arts play a key role in brain development (Sylvester,
Robert. “Art for the Brain's Sake.” Educational Leadership. Volume 56, Number 3. November 1998. Page 32.,
Sinatra, R. (1986). “Visual Literacy Connections to Thinking, Reading and Writing.” New York: Charles C.
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Thomas) and the College Entrance Examination Board reports that students who participate in art do better in
academics than other students (See “The College Board, Profile of College-Bound Seniors National Report for
2001, 2002 and 2004” located at the web site of the National Association for Music Education, http://
www.menc.org/information/advocate/sat.html). Moreover, the arts have been shown to be particularly effective in
reaching economically disadvantaged students who are most at-risk of disengaging from school (Ibid).
CCLCS will partner with local arts partners to infuse art activities and techniques into teaching. The school will
partner with organizations like these in order to bring their skills to our students and to help our faculty learn
about the resources available in the community in which they teach. Classroom teachers, with the support of an
arts-infusion specialist, will use the art techniques they learn from local arts partners to infuse the arts into
classroom instruction where appropriate. These connections with working artists make our education program's
basis in the arts more robust and meaningful than it could be without them. These links also serve as ways to get
to know more parents since they help CCLCS become a true member of the arts community in North Little Rock.
Curriculum and Instruction
The LHA Education model is anchored in the grade level state standards, grade level expectations, and the
Common Core State Standards (English Language Arts, Mathematics and Literacy in History/Social Studies,
Science and Technical Subjects), which define what students should know and be able to do at each particular
grade level. The standards are the destination for the year - where we want all of our scholars to arrive.
Teachers will use state grade level expectations and state standards with the Common Core State Standards as
the basis of their instructional planning.
The standards and grade level expectations will serve as the basis for objective-based unit and lesson planning.
Upon approval of the charter, a comprehensive scope and sequence aligning Arkansas and Common Core State
Standards with the Lighthouse programs will be completed. The process for completing the development of a
scope and sequence will include collaboration between the school leaders and the Lighthouse Academies
Research, Design and Strategy Team. The overall scope and sequence will be completed by April 2014, prior to
hiring instructional staff. Teachers and leaders will work together in the spring and through the professional
development institute to align these plans to both the Arkansas grade level expectation and Common Core State
Standards and will use these as a basis for unit and lesson planning.
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6.

List the specific measurable goals in reading, reading comprehension,
mathematics, and mathematic reasoning based on the state mandated
assessments, and any other assessment tools if used, for improving student
academic achievement for each year of the public charter school’s initial five-year
period. For each goal, include the following:
•
•
•

The tool to be used to measure the academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.

Applicant Response:
We will evaluate the success of our program based on the Lighthouse Academies Network goals as well as
school specific goals. The Research, Design, and Strategy team supports Lighthouse Academies' schools to
achieve LHA goals by designing tools, resources, and trainings on effective best practices and researching
innovations to improve our practices. The RDS team's priorities and key deliverables are driven by the schools'
performance, reflect the need for excellence across all LHA schools, and represent the greatest levers to achieve
desired outcomes. The RDS team works in collaboration with regional and school leaders to provide consultation
services and strategic recommendations.
The Lighthouse Academies Network goals for CCLCS are listed below. These goals will be monitored and
reported upon each year in the Lighthouse Academies Annual Report, as well as in the CCLCS Annual Report.
Goal #1: Scholars will take rigorous courses.
Each College Prep Academy (CPA) scholar will have the opportunity to take AP courses over the course of their
high school career. College readiness will be tracked progressively from 7th grade by student performance on
assessments such as: ReadiStep, PSAT, SAT, Explore Testing, and ACT.
Goal #2: Scholars will learn at an accelerated rate.
Part 1 (high average growth among all scholars): For both math and reading, CCLCS K-8 scholars will
achieve an average of at least 120% (1.2 years) of their projected growth on the NWEA MAP
assessments each year. Growth will be measured between the fall and spring terms and also from one
spring term to the next.
Part 2 (highly accelerated growth for scholars who are behind): For both math and reading, those K-8
CCLCS scholars whose baseline score falls in the bottom quartile according to national norms will
achieve an average of at least 150% (1.5 years) of their projected growth on the NWEA MAP
assessments each year. Growth will be measured between the fall and spring terms and also from one
spring term to the next.
Goal #3: External indicators will show that our scholars are academically on track for college success.
Part 1 (meeting AR and shifting to meeting Common Core State standards): The school will meet the
Annual Measureable Objective set by the state and/or will reduce its non-proficient population in ELA and
Math by 15% each year.
Part 2 (high achievement on nationally-normed assessments):
Grades K-8: At least 75% of K-8 scholars who have attended the school for three years in participating
schools will be in the top quartile on the NWEA MAP reading assessment and at least 75% of K-8
scholars will be in the top quartile on the math assessment in the spring. This goal will apply to scholars
who have both a fall and spring NWEA score, indicating that they were enrolled in the school for at least
a full academic year.
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Grades 9-12: All scholars will take the EXPLORE/PLAN/ACT/or SAT series of assessments. Annually at
least 75% of scholars will meet the college readiness benchmarks on these exams.
Goal #4: Are scholars will graduate on time.
100% of scholars enrolled at CCLCS since at least 9th grade will graduate high school in 4 years; 90% of
scholars who enroll in CCLCS after 9th grade will graduate high school in 4 years and 100% of scholars
who join us after 9th grade will graduate high school in 5 years.
Goal #5: 100% of 12th grade graduates are accepted to at least one four-year college.
Progress monitoring is approached as a problem solving process for CCLCS with specified target and goals and
expected outcomes. Based on a scholar's performance towards meeting these goals, adjustments are made in
the supports being provided on an ongoing basis. At CCLCS progress monitoring has multiple components which
include:
̇"Establishing academic goals for the schools and for each scholar"
̇"Providing vehicles for understanding how scholars and the school are progressing toward established
goals "
̇"Creating opportunities to identify students potentially at risk for academic failure"
̇"Communicating data in ways that clearly describe the impact of interventions to students, parents,
teachers, administrators and our community. "
We will use several methods to communicate progress towards our goals to the community, parents and
scholars. Our strategies are comprised of:
̇" A monthly dashboard prepared by the Principals for the Board of Directors that includes enrollment,
withdrawal, discipline and academic data. The report also includes the number of teacher observations
conducted and a description of any professional development provided."
̇"A monthly Dashboard prepared by the Principals to track scholars' performance on Interim Assessments,
attendance rates, parental support through conference attendance and parent, teacher and student
satisfaction rates "
̇"Regular printed reports on NWEA and Interim Assessment student performance provided to parents and
discussed during parent conferences. "
Families are also continually engaged to ensure that our mission is carried through into the home. We build a
two-way communications line with the parents by:
̇"Starting each year by signing of a three way compact that articulates both the opportunities and
expectations tied to attending a Lighthouse School. "
̇"Conducting home visits in the summer where staff are taking the arts, our expectations and resources into
the community and the homes of our scholars. "
̇"Following up during the school year with weekly school to parent communications and monthly family
meetings. "
Each of these interactions is framed by the mission of our school and carries with it our school culture and
values.
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7.

Describe the process that will be used to develop and align the curriculum
with the Arkansas Curriculum Frameworks and the curriculum requirements
of the Common Core State Standards as adopted by the State Board of
Education.

Applicant Response:
The LHA curriculum is aligned with national standards. The LHA curriculum has been aligned to the Common
Core Standards and Arkansas Curriculum Frameworks at Jacksonville Lighthouse Charter School and Pine Bluff
Lighthouse Charter School. These guides will be used by staff at Capitol City Lighthouse Charter School. The
three schools will collaborate on curriculum and professional development. New leaders and teachers in North
Little Rock will be paired with “thought partner” at Jacksonville and Pine Bluff Lighthouse schools through in
person meetings and web based tools.
The Common Core alignment process links grade level mastery objectives to state standards so that as students
master specific course objectives, they are mastering state standards. The steps in the alignment process are as
follows:
̇"Common Core and Arkansas Frameworks crosswalks are reviewed and studied to understand the shifts. "
̇" These crosswalks are used as part of the pre-opening professional development where teachers
`unpack' the standards to gain a complete picture of the learning expectations for their students. "
̇"Teachers then work in teams using LHA Curriculum guides to complete their grade level crosswalks as a
means of learning what they will teach. "
̇"Specific training on the instructional program is then provided."
̇" Demonstration lessons taught by members of the staff and the LHA Education Team help put it all
together. "
Ongoing professional development and coaching by the Director of Teacher Leadership is used to support
teachers in the implementation of the education program.

Here is a sample from our grade 3 English Language Arts crosswalk:
Common Core Standard CC.3.R.L.1, Key Ideas and Details:
̇"Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis
for the answers."
Ü"matches to 5 AR State standards including AR.3.R.9.6 (R.9.3.6), Using questioning and monitoring to
make meaning: Question the author's purpose. "
Crosswalk matches all standards for each grade.
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8.

Describe the manner in which the school will make provisions for the following
student services, even in those areas for which a waiver is requested:
A) Guidance program;

Applicant Response:
The comprehensive developmental school counseling program provides education, prevention and intervention
services, which are integrated into all aspects of children's lives. Early identification and intervention of children's
academic and personal/social needs is essential in removing barriers to learning and in promoting academic
achievement. The knowledge, attitudes and skills that students acquire in the areas of academic, career and
personal/social development during these elementary years serve as the foundation for future success.
Our school design, which calls for enrolling students in Kindergarten and having them remain enrolled in the
school through 12th grade, is intended to give CCLCS greater control over each student's preparation for the
subsequent grade. In addition, our strong academic program and talented, caring teachers coupled with a
culture that values academic focus and achievement, will close some gaps that our entering students may have
in academic or social development.
We will ensure that each new student completes relevant standardized and school-specific assessments upon
enrollment, to help teachers know what that student has learned already. CCLCS will also carefully review any
data available in students' files from their previous schools and talk with parents or guardians to supplement this
information.
The social curriculum, as guided by the Responsive Classroom (RC) and Developmental Designs for Middle
School (DDMS), is the core of our guidance program. This approach to teaching and learning supports schools
in becoming caring communities in which social and academic learning are fully integrated throughout the day,
and in which students are nurtured to become strong and ethical thinkers.
Each day begins in a morning meeting, which serves as a transition from home to school, helps students to feel
welcome and known and sets the tone for the day. Over time, this meeting also creates a climate of trust,
increases students' confidence and investment in learning, provides a meaningful context for teaching and
practicing academic skills encourages cooperation and inclusion and improves children's communication skills.
In the upper academy, these meetings take place during an `advisory' period each day and can be focused on
certain themes such as friendship, safety, making choices or our SHINE qualities.
The Responsive Classroom (RC) and Developmental Designs (DD) approaches are both student-centered,
research-based methods for teaching students the skills, and not just the rules, to be successful at CCLCS and
ultimately, in college and life. RC and DD require the integration of social and academic learning all day every
day. They are based on the belief that the better the relationships in a school, the more successful the students
can be, both academically and socially. In Improving the Odds, University of Minnesota researchers found that
a strong community, clear expectations in a non-punitive atmosphere, and interactive, engaging academics
support the development of connectedness to schools (Hagedorn, Christopher, 2008, Developmental Designs.
Minneapolis, MN p.8). In addition, in a study led by University of Virginia's Curry School of Education focusing
on the effects of Responsive Classroom in urban schools, researchers concluded that the Responsive
Classroom approach is associated with better academic and social outcomes for elementary school children
(Rimm-Kaufman PhD., Sara Social and Academic Learning Study on the Contributions of Responsive
Classroom 2006.). The RC/DD approach is comprised of six basic components - morning meeting, classroom
organization, rules and logical consequences, guided discovery, academic choice time, and assessment and
reporting - each of which play a specific role in making each classroom and the overall school safe and
productive.
The foundations developed in the K-8 program through RC/DD are continued in the College Prep Academy
through the Advisory program. Well-facilitated and regular advisory periods are associated with reduced
dropout rates, the development of a student sense of belonging, and enhanced student-teacher relationships.
(Mandy Savitz-Romer, Joie Jager-Hyman, and Ann Coles, “Removing Roadblocks to Rigor: Linking Academic
and Social Supports to Ensure College Readiness and Success.” Pathways to College Network, April 2009).
The advisory period provides opportunities for every student to be known well by at least one adult in the
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building, allows for student-advisor weekly check-ins and goal monitoring, and provides opportunities for
advisory students to develop a close network of peers for support and encouragement.

B) Health services;
Applicant Response:
The school will comply with all state laws regarding staffing in this area. The nurse will manage all distribution of
medication, train staff as needed to keep students safe (food allergies, etc.), manage student medical
information in full compliance with all relevant privacy statutes, and advise the principal in the creation of
necessary medical policies.
The nurse may also teach some health education. He or she will coordinate with local agencies, hospitals,
physicians, and organizations that have as their missions to improve children's or community health in order to
make sure that all students have access to the care that they need.

C) Media center;
Applicant Response:
The school will not have a media center when it opens, and we have applied for a waiver from the staffing
requirement. Instead, the school will open a computer lab so that students have access to the internet for basic
research. Each classroom will have a library of leveled books that support the LHA curriculum.

D) Special education;
Applicant Response:
CCLCS will adhere to all Arkansas and federal requirements regarding Child Find to meet the State's
requirements. This will ensure that all potentially disabled children, including those attending private schools,
highly mobile children with disabilities, such as migrant and homeless children, who may be in need of special
education and related services are identified, located and evaluated. Children attending CCLCS who are
suspected of being a child with a disability are referred to the Special Education Pupil/Evaluation Team.
To the maximum extent allowed by each student's individualized education plan (IEP) and all applicable federal
laws, including the Individuals with Disabilities Act (IDEA), CCLCS will educate students with disabilities in the
least restrictive environment, with their non-disabled peers. Special classes, separate schooling, or other
removal of students with disabilities from the regular educational environment will occur only if the nature or
severity of the disability is such that education in regular classes with the use of supplementary aids and
services cannot be achieved satisfactorily.
To the maximum extent appropriate, students with disabilities will also be expected to participate in, and where
appropriate, receive credit for, non academic, extracurricular and ancillary programs and activities with all other
students. Students with disabilities will receive all notices concerning school-sponsored programs, activities and
services. To this end, we will use many of the techniques of school-based problem solving. We believe that we
can address many learning issues by building in supports for students such as daily reports on student work
completion or behavior, homework contracts, and collaboration between instructional staff. Such work will help
to align our service delivery by making classroom teachers active participants in determining and providing
services to their students, and by allowing teachers to address more individual needs within the context of
classroom activities and teaching practices.
CCLCS will implement Response to Intervention (RTI) as our method to identify students who are under
performing. RTI provides early academic intervention, frequent progress monitoring and researched based
interventions.
RTI is a system of tiered interventions for students who are not meeting standards. Tier 1 is universal
intervention, or an agreed upon set of interventions for all students that are employed to assist with learning
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differences that are represented in every classroom. If students do not demonstrate adequate progress as a
result of these interventions, they are moved to Tier 2. In Tier 2, students receive more intensified interventions
with a course of pre-established check points to determine if progress is being made. If progress is not
demonstrated, students are then moved to Tier 3. In Tier 3, interventions will be very intense and they will likely
include increased instructional time. Again, the student will be provided progress benchmarks and check-ins at
regular 6-8 week intervals using a pre-determined assessment. If progress is not made, it will be recommended
that the student may need additional support as a result of a special learning need and should be referred to
testing for possible disabilities. If progress is made, a committee will ascertain whether or not the student can
be successful if the intensive supports are gradually reduced. The ultimate goal is to assess whether or not the
student can be placed on a different learning trajectory and be independently successful without intensive
supports. Tier 1 and Tier 2 programs may include (but are not limited to):
̇"Kaleidoscope- Literacy INTERVENTION PROGRAM used in place of core reading program for students
in 2nd - 6th. Published by SRA and aligned with Open Court; Published by SRA. For students 2 or more
years behind grade level. "
̇" Read Naturally: Grades 3-8: Computer based Supplemental - in addition to core program.
Specifically for fluency and comprehension development"
̇"AIMS Math Resources"
̇"Online instructional support programs such as IXL and Khan Academy."
Year to year, the choice of programs may vary based on the need of the school and the training of the general
and special educators providing the interventions.

E) Transportation;
Applicant Response:
LHA has significant experience with all phases of the RFP and contracting processes. LHA will lease one or
more buses and periodically employ a driver(s) for the purposes of providing transportation for field study. The
school may decide to provide daily transportation to and from school in the future. We will, at all times, comply
with any requirements for transportation written into our students' IEPs.

F) Alternative education, including Alternative Learning Environments;
Applicant Response:
It is the intention and commitment of the founders of CCLCS to educate all students who choose our school. We
will make necessary accommodations for students who need support beyond that provided by the general
curriculum accommodation program. The guidance program, our devotion to parallel cultures of respect and
achievement, and our arts infusion all help us connect with students who are struggling and make them
successful. We will seek to meet individual needs with individual plans as needed. At times, this may include
steps such as providing students with an aide, making space available for small groups, or offering extra help.
If a student's needs are such that his or her special education team recommends an out-of-district placement,
we will follow all laws to ensure that the student's rights are always protected.

G) English Language Learner (ELL) instruction
Applicant Response:
CCLCS will offer a program that serves students identified as students of limited English proficiency in English.

Page 23 of 45
215

H) Gifted and Talented Program.
Applicant Response:
CCLCS will offer an academic program that is rigorous in nature and will meet the needs of all learners through
high expectations for all. The school will address the varied needs of all students through differentiation built into
the master schedule. Students will receive intervention or enrichment based on a variety of measures including
their ACTAPP, NWEA, norm referenced assessments and formative assessments. Enrichment differentiation
will exceed or meet the state's instructional minute requirement. Teachers will receive appropriate training in
gifted education and rigor and relevance. We request a waiver from this requirement. Please see section 20,
part 6 below.
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9.

Describe the geographical area to be served by the charter. List all school
districts within the geographical area likely to be affected by the openenrollment public charter school.

Applicant Response:
We will be an open enrollment school; therefore, we could draw students from anywhere in the state. The school
will be located in North Little Rock. The contiguous school districts are North Little Rock School District, and
Pulaski County Special School District. The maximum enrollment in the first seven years of the charter will be
750 students. All students will be new to the open enrollment charter school in 2014. The school will use a
random lottery; therefore, the number of transfers from other public school districts is unknown at this time. The
numbers of transfers from private schools and home schooled students are also unknown. In all instances, the
race and sex of the future students is unknown. However, based on the demographics of the area we do
anticipate that 70% of enrolled students will qualify for free and reduced lunches.
The school will implement the enrollment criteria and procedures outlined in the application. (Question 11)
There are 24,380 students enrolled in the Little Rock School District, and 9,119 students enrolled in North Little
Rock School District, and 17,126 enrolled in Pulaski County School District. There are more than 50625 public
school children in the area. The school will enroll approximately 388 students in 2013-14; therefore there will be
a small percentage of children transferring from other public schools to this public school.
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10.

Describe the plan for the school officials to provide an annual report to parents,
the community, and the authorizer that demonstrates the progress made by
the charter school during any previous academic year in meeting its academic
performance objectives. (See ADE Rules Governing Standards for
Accreditation of Arkansas Public Schools and School Districts.)

Applicant Response:
Accountability is of vital importance to a high-functioning school. CCLCS will ensure that its program is fully
accountable to all stakeholders in a variety of ways. However, the primary method of gathering academic data
will be through multiple measures that include testing, surveys, and rubrics that apply to specific assignments.
The principal will use data from all of these assessments to prepare an annual report to be released to all
parents and interested community members. The report will include progress toward annual goals, including test
data from the school and will compare each year's efforts and progress to the school's earlier marks. The school
will publish an Annual Report in compliance with ADE Rules reflecting academic progress for the previous year
and progress towards meeting network goals.

"
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11.

Describe the enrollment criteria and student admission, recruitment and
selection processes for the proposed public charter school.

Applicant Response:
In accordance with federal laws, no student will be denied admission to CCLCS based on race, ethnicity,
national origin, gender, disability, aptitude, or athletic ability. The school shall be open to any child who is eligible
under the laws of the State of Arkansas for admission to a public school, and the school shall ensure compliance
with all applicable anti-discrimination laws governing public schools, including Title VI of the Civil Rights Act and
the laws of the State of Arkansas. New students will be admitted each year without regard to prior measures of
achievement or aptitude, athletic ability, disability, handicapped condition, ethnicity, race, creed, gender, national
origin, religion, or ancestry.
In the event that more students apply to the school than can be accommodated under the terms of the charter,
CCLCS will use a random, anonymous student selection method. This method will be a lottery conducted by one
or more of the Trustees. The names of all students who have submitted applications with parent/guardian
signatures shall be written on identical pieces of paper, one name per piece of paper, and shall each be folded in
an identical manner. Names for each grade level shall be placed in separate containers. Beginning with the
highest grade level, names will be drawn one at a time. If a child's name is drawn, and that child has younger
siblings in the lottery, the names of the younger sibling shall be immediately placed on the enrollment list
provided there is space available in the appropriate grade level. This process shall be open for all applicants and
community members to witness. As allowed by law, we will also hold no more than ten percent of available seats
each year for children of the founders as defined in the Arkansas Department of Education Rules and
Regulations Governing Charter Schools.
In year two and thereafter, first preference will be given to returning students, who will automatically be assigned
a space within the school. The next preference will be given to siblings of students already enrolled in the
school. For definition purposes, “siblings” are two or more children that are related either by 1) birth, by means of
the same father or mother, or 2) by legal adoption. Step-siblings will be considered siblings as well.
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Check which of the following enrollment preferences, as permissable in
Arkansas Code Annotated §6-23-306(14)(C), would be allowed at the charter
school.
✖ Children of founding members of the charter school
✖ Siblings of enrolled students

No enrollment preferences

(No other boxes may be checked in order to select this option.)

It is affirmed that a random, anonymous student selection method will be
utilized in the event that more students apply for admission to the openenrollment public charter school than can be accommodated under the terms
of the charter, except as allowed for in Arkansas Code Annotated
§6-23-306(14)(C).
✖ Yes

No
If it is believed that the use of a weighted lottery is required by federal court or
administrative order, explain and furnish a copy of the order.
Applicant Response:
A weighted lottery is not necessary.
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12.

Summarize the job descriptions of the school director and other key personnel.
Specify the qualifications to be met by professional employees (administrators,
teachers, counselors, etc.) of the program. List the types of administrative
positions, teaching positions, and support positions for the school.

Applicant Response:
In the first year of operation, the school will hire the following key managerial and operational personnel:
̇"Principal"
̇"Director of Teacher Leadership (DTL)"
̇"School Operations Manager"
̇"Counselor"
In subsequent years, an additional Director of Teacher Leaders and administrative support staff (e.g. additional
administrative assistants or food service workers) will also be added based on need. The school leader may also
choose to hire a Teacher Leader Fellow (TLF) in year 2 of the school or beyond. TLFs are lead teachers who
take on a leadership role in certain areas or with discrete projects. Teacher Leader Fellows are teachers with
strong track records who are interested in pursuing school leadership. They work closely with the school
leadership team to build their capacity as school leaders while also adding value to the school as a whole.
The Board has contracted with Lighthouse Academies to provide business and education services. Lighthouse
Academies will contract with a local accounting firm to provide accounting services to the school. To insure
appropriate controls the Board will contract with an independent auditor to conduct an annual audit.
Day to Day Roles and Responsibilities
The administrative team has very distinct and specific roles and responsibilities to ensure the seamless
operations of the school.
Principal
The principal of CCLCS will be an instructional, operational and strategic leader who works to create and
enhance a culture of achievement and respect where high expectations and results are the norm. The principal
will be responsible for demonstrating significant and measurable academic gains, each year, with all students.
Principal responsibilities in serving as instructional leader, include collaborating closely with the Director of
Instruction to determine professional development needs of the school to meet all network and school related
goals and meet the individual needs of staff members (both instructional and non-instructional). Principals will
assist and guide them with the development of the Individual Professional Development Plan and evaluate
progress toward individual and school goals. The principal will be responsible for the monitoring and managing
school culture and operations to ensure a safe, orderly and conducive learning environment is established and
maintained. The principal will work with the Lighthouse Academies recruitment team to recruit and select all
instructional staff and is responsible for evaluating both instructional and administrative support staff annually.
Director of Teacher Leadership
The director of teacher leadership (DTL will be the instructional coach of the school. The DTL will work daily with
all instructional staff on the planning, implementation and evaluation of a rigorous arts-infused program. The DTL
will conduct learning walks, observe classrooms, lead grade level meetings and provide feedback to instructional
staff to support teachers to constantly hone their skills and work on moving the school closer to the terms of its
charter as they complete necessary work. The DTL will also work closely with all student data from internal and
external assessments in order to help plan future training or curriculum modifications.
School Operations Manager
The school operations manager (SOM) will be more than operational managers and administrative support. The
office manager will work to create and enhance a culture of achievement and respect where high expectations
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and results are the norm. The essential functions for our SOMs are administrative and operational support as
well as family and community relations. The SOM will support the operational management by ensuring all
operational policies and procedures are executed effectively. Responsibilities include but are not limited to:
maintaining student information data (and data management systems), human resource data, management of
payroll and payroll systems as well as record keeping such as managing invoices, cash management and
procurement of supplies and resources necessary for operations. The SOM will capture and organize key school
data for creation and completion of all district, state and network reports as needed. The SOM will also support
student recruitment and ongoing communication with families in collaboration with the administrative team.
Counselor
A Lighthouse Academy school counselor provides support services to students. Support services include
referrals, counseling, assessment, diagnostics, and report writing. This work takes place at the school site. All
school counselors' actions must always be aligned with our mission, vision, core values and education program.
The essential functions for our school counselors are as follows: Completes assessments, referrals, and
counseling with students; consults with other professional staff, outside agencies and other organizations; serves
as a member of school based teams to provide support to students and confidential guidance to staff; counsels
students individually or in groups; meets with staff to discuss strategies for certain student(s); communicates
progress and developments with parents as needed; serves on the school 's Response to Intervention Team.
The counselor will develop and manage programs to increase family involvement in the education program
including a parent resource center; communicate with families about academic and behavioral expectations for
students, including policies and program available as well as work with the leadership team to create varied
opportunities for parents to volunteer within the school. He/she will also assist administrative staff with achieving
high student attendance including tracking attendance data, calling families and conducting home visits as
needed.
Qualifications
Overall, the school will seek staff members who are committed to, and relentless in, the pursuit to close the
achievement gap and provide opportunities for students who have had little to no opportunity. In looking at
specific attributes, Lighthouse Academies has summarized these into what we have termed the six essential
qualities when recruiting and hiring school leaders and hiring instructional support staff. These six essential
qualities are:
̇"Past experiences and actions reflect a commitment to the LHA mission, vision, core values"
̇"A passion and ability to build and sustain the LHA K-12 model in a high need, urban environment"
̇"Work in schools that demonstrates a sense of urgency and the relentless pursuit of high academic
student achievement"
̇"Reflective, self-aware and adaptable to communication and work styles of others"
̇"Critical thinker and problem solver who takes initiative"
̇"Belief in the power of collaboration and works to build a collaborative culture with LHA network,
community, staff, families and students "
Hiring Policies and Procedures
All school employees will embody the six essential qualities as outlined above as well as these additional
attributes and experiences:
̇"Experience in urban education"
̇"Evidence of closing the achievement gap"
̇"Experience or interest in arts-infusion"
̇"Desire to build strong relationships with students and their families"
̇"Data-driven and results-driven"
The specific qualifications of school leaders (principal and director of instruction) include:
̇"At least five years of teaching experience"
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̇"Three to five years in education administrative role or instructional leadership"
̇"Master's degree in field of education, preferably administration"
The hiring team will employ a standard interview and hiring protocol. The regional vice president will work closely
with the Lighthouse Academies director of recruitment to develop a pool of candidates. At the beginning of the
selection process, the Lighthouse Academies Recruitment team will conduct resume reviews in an effort to
identify candidates who embody the desired essential qualities, attributes and qualifications. With a pool of
candidates assembled they, will conduct a phone interview designed to verify whether the candidate fits the
profile outlined above. Candidates who advance are invited to meet with the board for the in-person interview
process that will include preparation and presentation of a model lesson, lesson reflection and feedback session,
presentation of track record of closing the achievement gap and a formal interview with a team. The Board of
Directors will conduct interviews for the finalists. The school leader recruitment, interview, and hiring process is
one that is informed by lessons learned from other Lighthouse network schools and is assisted by the director of
recruitment for Lighthouse Academies. Part of the role of the Lighthouse Academies Recruitment Team is to
backwards plan the selection process from a refined and clearly articulated vision of our ideal candidate which is
captured in the Principal Vision of Excellence and the Principal Position Description. They also work closely with
hiring managers to coordinate the interview process and provide feedback.
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13.

Explain how the school will conduct its business office. Tell about business office
personnel and describe the process by which the school governance will adopt
an annual budget.

Applicant Response:
The school will hire a full-time School Operations Manager. The essential functions of these positions are
detailed above in Question 12. LHA provides a detailed procedure manual that details processes and internal
controls for all of the school's business functions including procurement, contracting with 3rd parties, payroll and
benefit management. Many of these systems are web based and are accessed through the Prism, the LHA
intranet.
The required budget worksheet has been completed by LHA's finance team which is included as Attachment F.
The budget for 2013-2014 will be reviewed each month by the Board as part of the school's financial report.
The LHA finance team has also prepared a conservative four-year budget forecast. Going forward, annual
budgets will be drafted by the principal, reviewed by LHA, and approved by the CCLCS Board of Trustees each
year at the May Board meeting.
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14.

Describe the manner in which an annual audit of the financial and programmatic
operations of the school will be conducted. If the school wishes to request that
the authorizer allow a licensed accountant or licensed certified public
accountant, rather than the Legislative Auditor, to perform the first-year audit,
identify the accountant by name, firm, address, and phone number. The named
accountant must meet the requirements of ADE Rules Governing Publicly
Funded Educational Institution Audit Requirements, including the prohibition
on auditors providing non-audit services (such as accounting or consulting
services) to auditees. A school’s preference as stated in this application
may not be changed without prior approval of the authorizer.

Applicant Response:
An annual certified audit of the financial condition and transactions of the open-enrollment public charter school
as of June 30 each year will be prepared by a licensed certified public accountant in public practice in good
standing with the Arkansas State Board of Public Accountancy; Lisa Stephens and Company is the preferred
auditor. The audit will be prepared in accordance with auditing standards generally accepted in the United States
and Government Auditing Standards issued by the Comptroller General of the United States, and will contain any
other data as determined by the Arkansas State Board of Education. The audit will be completed and filed by the
auditor with the Arkansas Department of Education and the Arkansas Division of Legislative Audit within nine (9)
months following the end of the fiscal year.
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15.

It is affirmed that the public charter school will participate in the Arkansas Public
School Computer Network, as required by state statute and by State Board of
Education rule, for reporting both education data and financial data, including
grant funds or private donations received directly by the charter school.
✖ Yes

No
16.

Describe the facilities to be used. Give the present use of the facility. If the
facility to be used for the school is a facility of a school district, describe the terms
established by the local school board of the district stipulating the relationship
between the proposed public charter school and the district pertaining to the use
of the facility. Attach a copy of the agreement, signed by the president of the local
school board, the chair or president of the governing body of the proposed openenrollment public charter school, and the chief operating officer of the proposed
charter. If the facility is not operated by a school district, attach a copy of the
Facilities Utilization Agreement, signed by the entity owning or operating the
facility and the chief operating officer of the proposed charter. A proposed lease
may also be submitted but is not required. Please note that any lease or other
debt must be approved by the Commissioner of Education.

Applicant Response:
The proposed facility is located at 1800 North Maple Street, North Little Rock, Arkansas. The proposed facility is
currently not in use but previously had been used as commercial space by a not for profit entity. The facility is
currently owned by Regions Bank.
The facility is on a 44, 520 square foot lot (1.022 acres). The building is four floors with 30,256 gross square
footage.
Lighthouse Academies of Central AR, Inc. an Arkansas nonprofit that has applied for 501 (c) 3 status from the
IRS has signed a Memorandum of Agreement with Charter Facilities AR LLC (CFMLLC) a nonprofit subsidiary of
Charter Facilities Inc. CFM LLC will acquire and up fit the facility for use as a school and lease the facility to
Lighthouse Academies of Central AR, Inc. CFM Inc. has successfully developed charter school facilities in
Jacksonville and Pine Bluff, AR.
The current President and CEO of CFM Inc. is the President and CEO of Lighthouse Academies Inc. the charter
management company employed by Lighthouse Academies of Central AR, Inc.
The facility will include general purpose classrooms; specialty rooms for art and music. A multipurpose room will
be used for indoor physical acidity, assemblies and lunch. A warming kitchen will be added for the food service
program. Administrative office space will be provided. The building will be wired for administrative instructional
use.
The building will meet ADA and life safety codes. The work required includes addition of handicapped
accessible bathrooms and water fountains. The elevator may need to be upgraded. A new fire alarm and horn
light system is needed. Although not required an in room phone / PA system will be added.
There are no establishments that sell alcohol within 1,000 feet of the site.
The local zoning authority has advised us that we will need to apply for a conditional use classification within the
current C-3 zoning for the area. Application will be sent in August.
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Identify the owner(s) of the proposed facility and describe their relationship,
if any, with:
(1) Members of the local board of the public school district where the
proposed open-enrollment public charter school will be located,
(2) Employees of the public school district where the proposed
open-enrollment public charter school will be located,
(3) The eligible entity sponsoring the open-enrollment public
charter school, or
(4) Employees/directors/administrators of the sponsoring entity
or proposed open-enrollment public charter school.
Applicant Response:
Lighthouse Academies of Central AR, Inc. an Arkansas nonprofit that has applied for 501 (c) 3 status from the
IRS has signed a Memorandum of Agreement with Charter Facilities AR LLC (CFMLLC) a nonprofit subsidiary of
Charter Facilities Inc. CFM LLC will acquire and up fit the facility for use as a school and lease the facility to
Lighthouse Academies of Central AR, Inc. CFM Inc. has successfully developed charter school facilities in
Jacksonville and Pine Bluff, AR.
There is no relationship between the owner and any of the above-mentioned parties.

The facility will comply with all requirements for accessibility in accordance with
the Americans with Disabilities Act (ADA) and Individuals with Disabilities
Education Act (IDEA) and all other state and federal laws and local zoning
ordinances.
✖ Yes

No
If the facility does not currently meet these requirements, provide a list of items
that will need to be addressed to bring the facility into compliance. Also include a
statement of permissible uses for the facility from the local zoning authority, and
whether there are any alcohol sales within 1,000 feet of the facility.
Applicant Response:
There are no establishments that sell alcohol within 1,000 feet of the site.
The local zoning authority has advised us that we will need to apply for a conditional use classification within the
current C-3 zoning for the area. Application will be sent in August.
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17.

For each and every individual specifically identified by name in Section A of
the application (the contact person, chief operating officer, board members,
and other individuals), identify any family or financial relationship which may
exist between that individual and:
(A) Any other individual specifically identified by name in Section A of the
application;
(B) Any individual or entity with whom the sponsoring entity or charter
school has contracted, or intends to contract, to provide any services
or products for the proposed charter school; and/or
(C) The owner(s) of the facilities to be used.
For the purpose of this standard, an individual has a financial relationship
with another individual or entity if he or she:
(1) Receives compensation or benefits directly or indirectly from the
entity or individual;
(2) Is an officer, director, partner, employee, or owner of more than 5%
of the shares of an entity that is a corporation, partnership, sole
proprietorship, or LLC; and/or
(3) Has a family member (spouse, sibling, parent or child, or the spouse
of a sibling, parent, or child) who is an officer, director, partner,
employee, or owner of more than 5% of the shares of an entity that is
a corporation, partnership, sole proprietorship, or LLC.

Applicant Response:

Not Applicable for any individuals mentioned in Section A.
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Explain the procedures to be followed if a conflict of interest is identified. The
procedures must ensure that all actions are in the best interest of the school and
the students at the school.
Applicant Response:
A “conflict of interest” is a situation in which financial or other personal considerations may compromise, or have
the appearance of compromising, a Director's judgment in administration and oversight of the charter school. All
decisions made by the Board of Directors must be free of the undue influence of outside interests.
The mere appearance of a conflict may be as serious and potentially damaging as an actual affectation of
judgment. Reports of conflicts based on appearances can undermine public support of the Academy in ways that
may not be adequately restored even when the mitigating facts of a situation are brought to light. Apparent
conflicts, therefore, should be evaluated and managed with the same vigor as known conflicts.
A conflict of interest may arise in regards to the Director's own business interests, interests of family members or
even interests of others whose relation to the Director is likely to unduly sway the judgment of the Director.
Full disclosure is vital to preventing and resolving conflict situations. Full disclosure of relevant information and
the establishment of a public record are in the best interest of both the Academy and the Director. Such
disclosure must occur immediately upon learning of a real or perceived conflict of interest, and disclosure of all
relevant facts must continue as long as the matter remains pertinent to the well being of the Academy.
Each Director is responsible for disclosing potential conflicts of interest. Disclosure shall be made to the other
Directors, to the Principal of the Academy and to the Charter Management Organization (CMO), if any. If a
Director learns of a conflict of interest more than forty-eight hours prior to a regular meeting of the Board of
Directors, the Director should make the full disclosure via other written means at once. Such written means may
be via electronic mail, facsimile or mail. Disclosure shall include the type of potential conflict, a description of all
parties involved, the potential financial interests and rewards, possible violations of state and federal
requirements, and any other information, which the Director feels necessary to evaluate the disclosure.
The information shall then be evaluated by the other Directors, the Principal and the CMO. The President of the
Board, or other officer if the conflict is presented by the President, may seek legal counsel from the CMO or other
attorney regarding the situation. The evaluation should include a consideration of state and federal
requirements. No decisions regarding the matter about which there may be a conflict may be made until a vote is
taken by the Directors regarding the conflict of interest.
Presented below are sample questions for use in evaluating potential conflicts of interest. The list is not inclusive
and other questions related to special circumstances should be added as appropriate.
Has all relevant information concerning the conflict of interest been acquired (i.e., has there been full disclosure)?
̇"Do the Director's relevant financial interests suggest the potential for conflicts or the appearance of
conflicts or bias? "
̇"Is there any indication that the Director in his or her role as a Director has improperly favored any outside
entity or appears to have incentive to do so? "
̇"Has the Director inappropriately represented the Academy to outside entities? "
̇"Is the Director involved in a situation that might raise questions of bias, inappropriate use of Academy
assets, or other impropriety? "
̇"Could the Director's circumstances represent any possible violation of federal or state requirements? "
̇"Could the situation withstand public scrutiny? "
At the next Board meeting or by unanimous written consent, the Directors shall vote as to the resolution of the
conflict of interest. One situation may demand the use of more than one option listed below. This list of possible
resolutions is not intended to be comprehensive:
̇"Public disclosure of all relevant information; "
̇"Voting on a contract without any input from the Director with the conflict;"
̇"Barring one or more vendors from servicing the Academy;"
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̇"Severance of outside relationships that pose conflicts; "
̇"Resignation of the Director or removal of the Director from the Board; and "
̇"Reimbursement by the Director to the Academy for excess expenses incurred and indirect costs incurred
as a result of the conflict of interest. "
After the vote by the Directors, the Secretary shall prepare and the President shall execute a final written
decision which designates the conflict of interest and the resolution(s) to be taken and what further action is
permissible, permissible with certain clearly specified conditions, or not permissible.
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18.

Describe the manner in which the school will make provisions for food services.
State whether the proposed charter school will apply to participate in the federal
National School Lunch program or other federal nutrition programs.

Applicant Response:
The school will seek out a local vendor to supply hot and cold nutritious meals for all students every day at a
reasonable cost through the RFP process. The nurse will consult with the vendor to ensure that menus are
healthy and that foods that may trigger any severe allergies are either left out or easy to identify. While the
specifics of the menus can only be developed once the nurse is hired and the vendor selected, in general,
students will have milk, fruit and an entrée each day, and there will always be a vegetarian option to include
students with dietary restrictions. Students who need free or reduced price lunches will have them provided. The
school plans to participate in the National School Lunch Program. The school plans to offer breakfast, lunch and
an after-school snack through contracted services with a local vendor. The budget assumes 60% of the students
enrolled would qualify for free and reduced priced meals as indicated in the calculation of NSLA funding and
Title 1 funding. Any student who does not qualify for a free or reduced price lunch will pay for lunch and for
breakfast per meal, per day and the after-school snack at cost. The school will use the process outlined in the
Arkansas Department of Education School Eligibility Manual to determine eligibility.
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19.

Describe how the parents or guardians of the enrolled students and other
members of the community will be involved with the school to positively impact
the charter school’s educational programs.

Applicant Response:
CCLCS is committed to involving each parent as a partner in his or her child's education. Maintaining family
engagement on an ongoing basis throughout the school year is an important part of a home-school connection
which is essential for preparing students for success in college. We believe that reaching our mission is possible
through the ongoing involvement of families. CCLCS will support student success by aligning the expectations
between the school and the home. CCLCS will have a fully time Family Coordinator on staff, who will work
collaboratively with the school leadership and staff to create and enhance a culture of achievement and respect
where high expectations and results are the norm. The school will have an `open door' policy to encourage
families to feel welcome and become active members of the school community. In addition, the school will
provide multiple opportunities and varied structures to foster the family partnership. These include but are not
limited to:
̇" A Family, Student and School Compact which details expectations for the school, families and
students. The more aligned the school and students' homes are in regards to student expectations at
school, the stronger the experience and more successful the student will be. "
̇" Home Visits welcome families into the education process, educate teachers about their students and
families and help the school begin the process of family involvement. It also provides a forum to answer
family questions and confirming the student's enrollment."
̇" An Annual Summer Orientation provides a forum for families to learn about the school's academic
program, tour the school building and receive the Student-Family Handbook. All new students, families
and staff participate in an orientation to welcome them to the LHA community."
̇"Weekly Communication from both the school leader and classroom teacher provides ongoing updates
on school events, classroom instruction and individual student progress."
̇"Monthly Family Meetings for families include information about how families can help students at home
as well as some cultural education for families."
̇" Quarterly Family-Student-Teacher Conferences are opportunities for teachers to meet with the
student and his/her family to discuss progress in school. "

In addition to the aforementioned opportunities for families to be involved with the school, parents have the
opportunity to be involved with the CCLCS board, volunteer in the school and organize school events. At least
one parent who serve on the Board. Many other board members are members of the local community as well.
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20.

List the provisions of Title 6 of the Arkansas Code Annotated (Education Code),
State Board of Education rules, and sections of the Standards for Accreditation of
Arkansas Public Schools and School Districts from which the public charter
school seeks to be exempted in order to meet the goals of the school. Identify
the specific statute, rule, or standard requested to be waived by title and section
number if applicable. Provide a brief description of the rationale for each
waiver requested.

Applicant Response:
In order to implement the LHA school program fully and effectively, we wish to make full use of our autonomy as
a proposed charter school. We will be best able to serve the children and families at the CCLCS with the
following waivers:
1. We request a waiver from Ark. Code Ann. §§ 6-15-1004 (concerning qualified teachers in every
classroom); 6-17-301 (concerning employment of certified personnel); 6-17-309 (concerning
certification to teach particular grade of subject matter); 6-17-401 (concerning teacher licensure
requirement); 6-17-902 (concerning definition of teacher); 6-17-919 (concerning warrants void without
valid teaching license and contract); Section 15.03 of the ADE Rules Governing the Standards for
Accreditation of Public Schools and School Districts; the ADE Rules Governing Waivers for
Substitute Teachers; and the ADE Rules Governing Parental Notification of an Assignment of a NonLicensed Teacher.”
CCLCS requests this set of waivers because we seek to provide a unique program. We will use an
innovative, research-based program which builds upon the benefits afforded by the arts to help children
succeed in the core subjects and develop their craftsmanship and their appreciation for the musicians,
painters, sculptors, and other masters whose works make up part of the canon.
Finding teachers who are passionate about their teaching and about music and arts, who have deep
knowledge of how to teach core subjects and the fine and performing arts, and who are excited to do so in a
new school is always a challenge. We ask to be allowed to recruit the best teachers, whether they have
received their experience in a private school or have taken a non-traditional path to the classroom.
All of our teachers will be Highly Qualified and will need to meet specific and rigorous LHA network hiring
standards. However, within those requirements, we want our principal to have the autonomy to hire the best
possible teachers, even if some of those candidates' qualifications do not include an Arkansas license. The
school will be committed to recruiting and hiring quality staff members.
In addition to attending college fairs at state universities, we recruit from national organizations and sites
including: Idealist; National Alliance for Public Charter Schools; US Charter Schools: School Spring; National
Educators Employment Review; Accomplished Teacher (National Board); Smartbrief of Educators; Teachers
of Color, and Special Education Teachers. For the 2013-14 school year, at Jacksonville Lighthouse Charter
School, these efforts yielded over 300 applicants from 25 states. The school will participate in the state's
Pathwise program which is designed to advance teacher learning and provides a series of professional
development activities that will successfully prepare novice teachers to acquire a standard license. Working
artists, experienced private school teachers, and teachers who are drawn from out of state to our schools'
distinctive mission and pedagogy compliment in-state hires at each LHA school, and this mix is part of what
helps us offer an excellent program. We ask that we be allowed to hire qualified, talented, and dedicated
educators even if they are not licensed in Arkansas.
Additional waivers relating to payment of certified teachers are requests so that we are able to appropriately
compensate non-certified but Highly Qualified teachers.
2. We request a waiver from Ark. Code Ann § 6-10-106 (uniform date for beginning and end of school
year) and Ark. Code Ann. § 6-16-102 (length of school day);
Lighthouse's model uses more time on instruction to accelerate student achievement. A longer school year,
190 instructional days, requires that the start date and end of date of school is extended.
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3. We request a waiver from Ark. Code Ann Ark. Code Ann. § 6-13-601 et seq., (school district boards of
directors - generally) and Ark. Code Ann. § 6-14-101 et seq. (school board elections);
4. We request a waiver from Ark. Code Ann. §§ 6-17-2201 et seq. and 6-17-2401 et seq. Minimum teacher
compensation schedule.
This requirement is quite straightforward. We request a waiver from the specific salary minimum and salary
schedule set by the State of Arkansas. We propose to use the LHA compensation policy, which includes a
salary schedule and is intended to be competitive in the marketplace and fair to all employees. Using this
schedule will ensure that the school is able to pay teachers fairly and also balance its budget. Since, as a
charter school, we bear the additional cost of rent and up fit for a facility, we must be quite conservative in
our budgeting.

5. We request a waiver from the following rules governing standards for accreditation:
7.02.2 Each school district shall provide and publish, in a newspaper with general circulation in
the district before November 15 of each school year, a report to the public detailing progress….
We intend to provide a great deal of information to our parents and community. However, a report published by
November 15 of our first year would only have data based on roughly eight weeks of school. Given the demands
of the start-up period and this lack of data, we request permission to publish the required reports referred to in
7.02.2 beginning in our second year of operation.
7.03.1 Each school board, prior to November 15 of each year, shall hold a public meeting, at a
time and place convenient for a majority of the school patrons and employees, to review and
discuss its annual report detailing progress toward accomplishing its district's program
objectives, accreditation standards, and proposals to correct deficiencies.
We request a waiver from this rule because we have requested a waiver from the report to which it refers. Again,
we will not have enough data by this time to draw any conclusions. We propose instead to hold a “State of the
School” meeting at roughly the same time. At this meeting, the principal will share anecdotal reports on the
school's progress towards implementing the CCLCS program as detailed in the charter. We propose to begin
holding the specific meeting described in 7.03.1 in our second year.

6. 8.01 Each school district shall form a coalition … to develop and implement a … plan for …
involvement in the delivery of … youth services….
We request a waiver from this rule because we will do the same work in a different way. CCLCS represents the
coming together of parents, different agencies and institutions, and business and industry, as stated in the text of
the rule, to improve options and support for youth in Pulaski County. Community members will sit on the school's
board, and its existence will improve the delivery of services to children. It is our contention that forming an
additional body would be redundant and could limit the effectiveness of that body as well as the board and
management of the school.

7. 10.02 CLASS SIZE AND TEACHING LOAD
We believe that the research on the benefits of reducing class size is mixed. While there are studies that suggest
class sizes of less than 20 do improve student achievement, other studies question the validity of this data. Total
enrollment will not exceed 750 for grades K-12. Class size at CCLCS will not exceed 22 in K and 25 in all other
grades except that the school may adjust the class size by 10% without exceeding the charter if circumstances
require. We believe that data driven differentiated instruction will ensure that the needs of all children are being
met.

8. 15.01 Each school district shall employ a full-time superintendent when enrollment exceeds three
hundred.
CCLCS will employ a full-time Principal, Director of Teacher Leadership and School Operations Manager. This
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team will have a great deal of support from LHA and a local contractor for Business Management services. LHA
regional staff will prepare documents for the Board and for the Arkansas Department of Education, conduct
recruitment and fundraising efforts, and interface with the same stakeholders traditionally courted by
superintendents. The position would be both costly and redundant to our model and we request a waiver from
this rule.
9. Ark. Code Ann. § 6-25-101 et seq. concerning School Library Media Services and Section 16.02 of the
ADE Rules Governing Standards for Accreditation of Arkansas Public Schools and School Districts.”
We request a waiver from this rule because while we will purchase classroom libraries but will be unable to
support a media center in the school's opening years. Start-up expenses, combined with the conservative
budgeting that makes that start-up period much more likely to go smoothly, prevent us from investing in the
media center and library professionals in the school's first few years. We would like the principal and Board,
along with LHA, to have the autonomy to make all staffing decisions in a way that best supports our arts-infused
program.

10. Ark. Code Ann. §§ 6-20-2208(e)(6) (Monitoring of Expenditures), 6-42-101 et seq. (Gifted & Talented
Children - General Prohibitions), and Sections 18.01 - 18.03 of the ADE Rules Governing the
Standards for Accreditation of Arkansas Public Schools and School Districts
CCLCS is as committed to providing support for gifted/talented and academically advanced students, just as it is
to providing support for students who are lagging academically. Our educational program design is supportive of
this population in several ways. We will gather data and write a simple learning contract that addresses areas of
need with specific goals and strategies. Students may receive tutoring or extra coaching, or regular assignments
may be enriched to better challenge and engage students. Gifted students may be asked to produce more
complex pieces of writing, to incorporate arts to a greater depth, or to present work in a more challenging or
individualized way. An adult in the school - usually the classroom teacher - will be assigned to track each
student's progress and report to parents/guardians frequently. Because the learning contract can call for goals to
be established in all subject areas, students who are advanced in one or two areas will not be held back in those
subjects because of weaknesses in other areas. Conversely, we will not allow students to focus on their
strengths and ignore areas where skill deficits exist. However, we do not have the capacity to hire a specific
gifted-and-talented teacher but offer an academic program that will meet their needs. Thus, we request a waiver
from the requirement to follow specific guidelines in providing appropriate levels of challenge to gifted and
talented children.
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21.

Describe the potential impact of the proposed public charter school on the
efforts of affected public school district(s) to comply with court orders and
statutory obligations to create and maintain a unitary system of
desegregated public schools.

Applicant Response:
CCLCS is a public, open-enrollment charter school created to bring excellent educational opportunities to all
children. We will adhere to all applicable federal laws and all civil rights laws. We are an open-enrollment school
that we may draw students from anywhere in the state. At full enrollment, the school will reach 750 students over
a five year period. CCLCS expects to enroll students from local school districts, private schools and home
schools. The impact appears to be very small.
The local school district may lose state student funding when students leave but they also lose the expense of
educating those students. In those simple terms, the amount of per-pupil money left for districts to educate the
remaining students doesn't change at all. While the district loses out on state funding that travels with the
student, they keep 100% of all local funding. Most of the students who transfer to charter schools also live in the
district where their parents pay taxes. The tax support remains in the district. Charter schools across the
country are also having a positive effect on traditional public school districts. Under the right circumstances,
charter schools can be very effective learning labs for traditional public schools. The attitudes of many leading
administrators of traditional public schools are changing to reflect the idea that charter schools, by promoting
accountability and positive competition, can be drivers for much needed change. In fact, qualitative research
shows that many administrators are looking to charter schools for models to increase their focus on customer
service, parent engagement and communication.
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22.

Identify the two or three key individuals responsible for this application.
Discuss the experience and qualifications of each. Explain what the
founders are doing or will do to ensure the success of the charter school
when others are in leadership roles.

Applicant Response:
Dr. Phillis Nichols.Anderson is Senior Vice President responsible for schools in Arkansas, Oklahoma, New York
and Washington, D.C. She has led the fastest growing region in the Lighthouse Network. During this period, she
opened Jacksonville Lighthouse Charter School, and then led the expansion of the school on the Little Rock Air
Force base. The Air Force base campus is one of a select number of charter schools on active military bases. Dr.
Anderson also led the opening of Pine Bluff Lighthouse Charter School. Pine Bluff Arkansas is one of the highest
need communities in the state. When Pine Bluff Lighthouse opened in 2011, it was the only charter school in the
community. Dr. Anderson began her career as a classroom teacher in Arkansas, where she taught secondary
English, journalism, and communications for over a decade. She has experience as an administrator in some of
the most challenging school districts across the country including Washington, D.C.; Prince George's County,
Maryland; and Little Rock Public Schools. Dr. Anderson is a product of the University of Arkansas system
receiving her Bachelor's degree from UAPB and her Master's and Doctorate degrees in Educational Leadership
from UALR. She also attended the Charter School Institute at Harvard University. Dr. Anderson will continue to
oversee the region and support the school leaders as needed.
Lenisha Broadway is the Regional Vice President responsible for Arkansas. Ms. Broadway served as the
principal at Ridgeroad Middle Charter School in North Little Rock, AR, for five years, and as the Assistant
Principal for the four years prior. Prior to that, Ms. Broadway taught special education for four years. She is also
a field facilitator for the FISH! Program of best practices in social and emotional learning, character education,
classroom management and human behavior. Ms. Broadway earned her B.S.E. in Special Education and M.S.E.
in Education from the University of Central Arkansas.
Lisa Clay is the Community Development Associate for Lighthouse Academies, Inc. She is responsible for new
business development support, national marketing and local marketing support. She will support the local
marketing efforts for CCLCS allowing for a smooth recruitment process and an active community role. She has
been working with Lighthouse schools for more than seven years. Ms. Clay holds a B.A. from the University of
Rochester and a M.S. from Boston University.
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ATTACHMENT A: EVIDENCE OF ELIGIBLE ENTITY
An application (Form 1023) for Exemption under Section 501(c)(3) for Lighthouse
Academies of Central Arkansas, Inc. was submitted In January 2013. The application was
sent via UPS and received by the IRS on January 14, 2013. Proof of receipt from UPS is
included below. Also attached is letter from Cox, Sargeant & Burns, P.C. indicating that the
IRS confirmed by phone receipt of application. We have also submitted a request to have
the application expedited.
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ATTACHMENT B: PUBLIC HEARING DOCUMENTATION
Please find below copy of ad that ran in the Arkansas Democrat Gazette on June 27, July 4
and July 11. Also below please see copy of invoice showing that the ad was published on
these dates.

255

256

Please find below copies of the emails and notifications letters that were sent to ADE and
superintendents of school districts.

257

258
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260
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Please find below copies of the sign in sheets from the public hearing showing the support
and attendance at the event.

262
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264

Additional Petitions of Support:

265
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268
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ATTACHMENT C: EVIDENCE OF PARENTAL AND COMMUNITY SUPPORT
Please find letters of support attached below.

270

271

272

273

274

ATTACHMENT D: SCHOOL CALENDAR 2014-15

275

ATTACHMENT E: DAILY SCHEDULE 2014-15
The daily schedule varies slightly by grade. Please find below sample schedules for grades 3
and 5.
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Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
Line#

List Positions

2014-2015
No. FTEs

1

Principal

1

2

Director of Teaching & Learning

1

3

Director of Student Services

1

Salary 2014-2015

$80,000.00
$55,000.00
$40,000.00

2015-2016
No. FTEs

1
2
1

Salary 2015-2016

$82,400.00
$55,825.00
$41,200.00

4
5
6
7

Subtotal:

8

30%
Fringe Benefits (rate used ______)

$175,000.00
$52,500.00

$235,250.00
$70,575.00

9

Total Administration:

$227,500.00

$305,825.00

Regular Classroom Instruction:
10

Teachers

2014-2015
No. FTEs

17
1

2015-2016
No. FTEs

$34,000.00
$24,000.00

19
2

$35,020.00
$24,720.00

11

Aides

12

Subtotal:

$602,000.00

$714,820.00
$199,614.00
$14,832.00
$929,266.00

13

30%
Teacher Fringe Benefits (rate used ______)

14

30%
Aide Fringe Benefits (rate used ______)

$173,400.00
$7,200.00

15

Total Regular Classroom Instruction:

$782,600.00

Special Education:

2014-2015
No. FTEs

2015-2016
No. FTEs

16

Teachers

1

$34,000.00

1

$35,020.00

17

Aides

1

$24,000.00

1

$24,720.00

18

Subtotal:

$58,000.00

$59,740.00

19

30%
Teacher Fringe Benefits (rate used ______)

$10,200.00

$10,506.00

20

30%
Aide Fringe Benefits (rate used ______)

$7,200.00

$7,416.00

$75,400.00

$77,662.00

21

Total Special Education:

Gifted and Talented Program:
22

Teachers

23

Aides

24

Subtotal:

25

Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)

27

Total Gifted and Talented Program:

2014-2015
No. FTEs

2015-2016
No. FTEs

$0.00
$0.00
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Alternative Education Program/
Alternative Learning Environments:
28

Aides

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

2015-2016
No. FTEs

Salary 2015-2016

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
34

Salary 2014-2015

Teachers

29

33

2014-2015
No. FTEs

List Positions

2014-2015
No. FTEs

ELL Coordinator

0.25

2015-2016
No. FTEs

$34,000.00

0.25

$35,020.00

35
36
37
38
39

Subtotal:

40

30%
Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions
42

Guidance Counselor

$8,755.00
$2,626.50
$11,381.50

$8,500.00
$2,550.00
$11,050.00

2014-2015
No. FTEs

1

2015-2016
No. FTEs

$40,000.00

1

$41,200.00

43
44
45
46
47
48
49

Subtotal:

$40,000.00

$41,200.00

30%
Fringe Benefits (rate used ______)

$12,000.00

$12,360.00

Total Guidance Services:

$52,000.00

$53,560.00

Health Services:
List Positions
50

Nurse

2014-2015
No. FTEs

0.75

2015-2016
No. FTEs

$32,000.00

0.75

$32,960.00

51
52
53
54

Subtotal:

56

30%
Fringe Benefits (rate used ______)

$24,000.00
$7,200.00

57

Total Health Services:

$31,200.00

55

$24,720.00
$7,416.00
$32,136.00
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Media Services:
List Positions

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

58
59
60
61
62
63

Subtotal:

64

Fringe Benefits (rate used ______)

65

Total Media Services:

Fiscal Services:
List Positions
66
67
68
69
70
71

Subtotal:

72

Fringe Benefits (rate used ______)

73

Total Fiscal Services:

Maintenance and Operation:
List Positions
74

Custodian

2.5

$18,000.00

3

$18,540.00

75
76
77
78

Subtotal:

$45,000.00

$55,620.00

80

30%
Fringe Benefits (rate used ______)

$13,500.00

$16,686.00

81

Total Maintenance and Operation:

$58,500.00

$72,306.00

79

Pupil Transportation:
List Positions
82

Bus Driver

2014-2015
No. FTEs

1

2015-2016
No. FTEs

$23,500.00

1

$24,205.00

83
84
85
86
87

Subtotal:

88

30%
Fringe Benefits (rate used ______)

89

Total Pupil Transportation:

$23,500.00

$24,205.00

$7,050.00

$7,261.50

$30,550.00

$31,466.50
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Food Services:
List Positions
90

Food Service Worker

2014-2015
No. FTEs

1

2015-2016
No. FTEs

$20,000.00

1

$20,600.00

91
92
93
94
95

Subtotal:

96

30%
Fringe Benefits (rate used ______)

97

Total Food Services:

Data Processing:
List Positions

$20,000.00

$20,600.00

$6,000.00

$6,180.00

$26,000.00

$26,780.00

2014-2015
No. FTEs

98

School Operations Manager

1

99

Office Assistant

1

2015-2016
No. FTEs

$35,000.00
$24,000.00

1
1

$36,050.00
$24,720.00

100
101
102
103

Subtotal:

$59,000.00

$60,770.00

104

30%
Fringe Benefits (rate used ______)

$17,700.00

$18,231.00

105

Total Data Processing:

$76,700.00

$79,001.00

Substitute Personnel:
106

2
Number of Certified Substitutes _______

107

Number of Classified Substitutes _______

108

Subtotal:

109

23%
Certified Fringe Benefits (rate used ______)

110

Classified Fringe Benefits (rate used ______)

111

Total Substitute Personnel:

112

TOTAL EXPENDITURES FOR SALARIES:

2015-2016
No. FTEs

2014-2015
No. FTEs

2

$14,250.00

2

$14,250.00

$28,500.00
$6,555.00

$28,500.00
$6,555.00

$35,055.00

$35,055.00

$1,406,555.00

$1,654,439.00
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Public Charter School Application
Estimated Budget Template
REVENUES
2014-2015 Amount:

2015-2016 Amount:

State Public Charter School Aid:
Line#

2014-2015

1

No. of Students

344

x $6,521.00 State Foundation Funding

2

No. of Students

344

x

3

No. of Students

245

x $1,033.00 eligible rate* NSL Funding

4

No. of Students

$44.00

x

Professional Development

$2,243,224.00
$15,136.00
$253,085.00

Other: Explain Below

5

2015-2016
6

No. of Students

394

x $6,521.00 State Foundation Funding

7

No. of Students

394

x

8

No. of Students

280

9

No. of Students

x $1,033.00 eligible rate* NSL Funding
Other: Explain Below
x

$44.00

$2,569,274.00
$17,336.00
$289,240.00

Professional Development

10

Total State Charter School Aid:

11

$2,511,445.00

$2,875,850.00

$2,511,445.00

$2,875,850.00

2014-2015 Amount:

2015-2016 Amount:

$227,500.00

$305,825.00

$180,000.00
$5,500.00
$6,000.00

$180,000.00
$5,500.00
$6,000.00

$17,200.00

$19,700.00

$436,200.00

$517,025.00

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)
Other (Specifically Describe)

15

Total Other Sources of Revenues:

16

17

TOTAL REVENUES:

EXPENDITURES
Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

Mgmt Services - Lighthouse Academies, Inc.

20

V - AD 2

Marketing - Design Group/AR Dem Gazzette

21

V - AD 3

Telecommunications - AT&T

22

V - AD 4

23

V - AD 5

24

Supplies and Materials

25

Equipment
Other (List Below)

26
27
28
29
30
31

Total Administration:
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Regular Classroom Instruction:

2014-2015 Amount:

2015-2016 Amount:

Salaries and Benefits

$782,600.00

$929,266.00
$50,000.00
$20,985.00

32

Purchased Services - List Vendors Below
33

V - CI 1

PD - LHA/Danielson/Spring Board

34

V - CI 2

Assessments - TLI/NWEA/IXL/Read Live/Readi

$50,000.00
$18,325.00

35

V - CI 3

36

V - CI 4

37

V - CI 5

38

Supplies and Materials

$34,400.00

$39,400.00

39

Equipment

$885,325.00

$1,039,651.00

$75,400.00

$77,662.00

$34,400.00

$39,400.00

$3,440.00

$3,940.00

$113,240.00

$121,002.00

Other (List Below)
40
41
42
43
44

Total Regular Classroom Instruction:

45

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

48

V - SE 2

49

V - SE 3

50

V - SE 4

51

V - SE 5

OT/PT/Speech Therapy - Kidsource

52

Supplies and Materials

53

Equipment
Other (List Below)

54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

$0.00

Purchased Services - List Vendors Below
61

V - GT1

62

V - GT2

63
64
65

Waiver requested for GT

V - GT3
V - GT4
V - GT5

66

Supplies and Materials

67

Equipment
Other (List Below)

68
69
70
71
72
73

Total Gifted and Talented Program:

$0.00
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Alternative Education Program/ Alternative Learning
Environments:

2014-2015 Amount:

2015-2016 Amount:

$11,050.00

$11,381.50

$688.00

$788.00

$11,738.00

$12,169.50

$52,000.00

$53,560.00

$52,000.00

$53,560.00

Salaries and Benefits

74

Purchased Services - List Vendors Below
75

V - ALE1

76

V - ALE2

77

V - ALE3

78
79

Waiver requested for ALE

V - ALE4
V - ALE5

80

Supplies and Materials

81

Equipment
Other (List Below)

82
83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1
V - ELL2
V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100

Total English Language Learner Program:

101

Guidance Services:
Salaries and Benefits

102

Purchased Services - List Vendors Below
103
104
105
106
107

V - GS1
V - GS2
V - GS3
V - GS4
V - GS5

108

Supplies and Materials

109

Equipment
Other (List Below)

110
111
112
113
114
115

Total Guidance Services:
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Health Services:
Salaries and Benefits

116

2014-2015 Amount:

2015-2016 Amount:

$31,200.00

$32,136.00

$3,440.00

$3,940.00

$34,640.00

$36,076.00

$60,000.00
$7,000.00
$10,000.00
$3,000.00

Purchased Services - List Vendors Below
117

V - HS1

118

V - HS2

119

V - HS3

120

V - HS4

121

V - HS5

122

Supplies and Materials

123

Equipment
Other (List Below)

124
125
126
127
128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

132

V - MS2

133

V - MS3

134

V - MS4

135

V - MS5

Waiver requested for media services

136

Supplies and Materials

137

Equipment
Other (List Below)

138
139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below

V - FS2

Auditor - Lisa Stephens & Company CPA

V - FS3

Time & Labor - ADP

V - FS4

Legal - Legal Counsel

$60,000.00
$7,000.00
$10,000.00
$3,000.00

150

Supplies and Materials

$5,500.00

$5,500.00

151

Equipment

$85,500.00

$85,500.00

145
146
147
148
149

V - FS1

Business Manager - Complete Consulting

V - FS5

Other (List Below)
152
153
154
155
156
157

Total Fiscal Services:
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Maintenance and Operation:
Salaries and Benefits

158

2014-2015 Amount:

2015-2016 Amount:

$58,500.00

$72,306.00

$20,000.00
$33,000.00
$5,500.00
$18,000.00

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

Facilities Mgmt - Charter Facilities Management

160

V - MO2

Utilities - Entergy/CenterPoint/UBS

161

V - MO3

Disposal Service - Waste Mgmt

162

V - MO4

Repairs & Maint.- Charter Facilities Mgmt

$20,000.00
$33,000.00
$5,500.00
$18,000.00

163

V - MO5

164

Supplies and Materials

$24,080.00

$27,580.00

165

Equipment

$159,080.00

$176,386.00

$30,550.00

$31,466.50

Bus Lease - Master's Leasing

$24,000.00

$24,000.00

178

Supplies and Materials

$10,000.00

$10,000.00

179

Equipment

$64,550.00

$65,466.50

$26,000.00

$26,780.00

$172,000.00
$13,760.00

$197,000.00
$15,760.00

$211,760.00

$239,540.00

Other (List Below)
166
167
168
169
170

Total Maintenance and Operation:

171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

Other (List Below)
180
181
182
183
184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187
188
189
190
191

V - FD1

Meal Delivery - Preferred Meals

V - FD2

CN Director - JLCS

V - FD3
V - FD4
V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194
195
196
197
198
199

Total Food Services:

285
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Data Processing:
Salaries and Benefits

200

2014-2015 Amount:

2015-2016 Amount:

$76,700.00

$79,001.00

$15,000.00

$15,000.00

$91,700.00

$94,001.00

$35,055.00

$35,055.00

$35,055.00

$35,055.00

$240,000.00

$240,000.00

$12,500.00
$12,500.00

$12,500.00
$12,500.00

$265,000.00

$265,000.00

Purchased Services - List Vendors Below
201
202
203
204
205

V - DP1

IT Support - WIRED

V - DP2
V - DP3
V - DP4
V - DP5

206

Supplies and Materials

207

Equipment
Other (List Below)

208
209
210
211
212

Total Data Processing:

213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

216

V - SB2

217

V - SB3

218

V - SB4

219

V - SB5

220

Total Substitute Personnel:

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222

Lease - Charter Facilities Management AR LLC

223

note: facility upgrades will be completed

224

by landlord

225
226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:

286
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Debt Expenditures:

2014-2015 Amount:

2015-2016 Amount:

FFE/Textbook Lease - Lighthouse Academies

$48,000.00

$48,000.00

Total Debts:

$48,000.00

$48,000.00

$2,493,788.00

$2,788,432.00

$17,657.00

$87,418.00

List Debts Below
232
233
234

Other Expenditures:
List Other Expenditures Below
235
236
237
238
239
240
241

TOTAL EXPENDITURES:

242

Net Revenue over Expenditures:

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.

287
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Young Adult Magic Johnson Bridgescape Academy of Crittenden County Charter School
Grade Level(s):

9-12

Student Enrollment Cap:

250

Name of the Sponsoring Entity:

Osceola Communication, Business and Arts, Inc.

IRS Status

501(c)(3) Non-Profit Status

Address:

383 Highway 77 North
Sunset, AR, 72364

Mission Statement
The Charter School will implement the Magic Johnson Bridgescape model, a specialized program
focused on dropout prevention and recovery for students in grades 9-12 who have dropped out of
school or who are at-risk of dropping out of school. The mission of Magic Johnson Bridgescape is to
provide an alternative graduation path for those who are at risk through dropout intervention
services that include a self-paced quality education in a personalized environment with a focus on
successful postsecondary transitions. The program is grounded in the belief that every student,
given the right tools, support and environment, is capable of exceeding their expectations. This
vision is incorporated in a program that is student-focused and providing individuals an opportunity
to earn a high school diploma in an environment that their schedule, life circumstances and learning
needs.
The Magic Johnson Bridgescape model provides a student-centered, blended learning, communityintegrated model which creates a positive and safe learning environment focused on improving
attendance and student achievement. Through a strategic alliance with Magic Johnson Enterprises,
Magic Johnson Bridgescape draws on EdisonLearning’s nearly twenty year history of school
improvement success and educational innovation and the proven track record, passion, and
leadership of Magic Johnson Enterprises to address the specific needs of students who are at-risk
of not graduating or who have already dropped out of school.
Information on the School District in Which the Charter Would Be Located
Marion School District
60.66% free and reduced-price lunch (2012-2013)
Needs Improvement District (ESEA 2012) – Graduation Rate and Mathematics
Issues that Remain Unresolved as Determined by the Charter Internal Review Committee
• Low expectations and goals for a student population that needs accelerated learning
• Lack of clarity as to if Edison’s eCourses are have already been aligned to the Arkansas
Curriculum Frameworks or will be aligned to the frameworks
• The basic principles of ALE would need to be restructured to implement the program as
proposed
• The ability to meet the needs of gifted and talented students
• The use of a Home Language Survey as an assessment at the time of enrollment to provide
information on the language proficiency of English language learners
• Requiring a family income form or National School Lunch Program form for enrollment
• The lack of an explanation about the method for determining management fees
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•
•
•
•

At least half of the sponsoring entity board being comprised of individuals with the same last
name
The lack of the following units of study from the proposed course provider: oral
communication, journalism, art, instrumental music, vocal music, 9 units of career and
technical courses, advanced placement courses
No clear explanation of the maximum number of students per teacher
No content knowledge required for teachers

Documentation Provided in Support of the Charter
Petitions (available for review)
137 signatures
Requested Waivers
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the applicant.
Particular attention should be paid to the following waiver requests which traditionally have
either not been granted or have warranted additional discussion by the authorizer:
•
•

•

•

Ark. Code Ann. § 6-15-213 Arkansas Smart Core Incentive Funding Program
o The applicant requests a waiver of offering the required 38 units. This statute is not
applicable to the 38 units and waiver of the statute does not appear to be necessary.
Standards for Accreditation 9.03.4 38 Units of Credit
o Traditionally, this waiver has only been granted as charters phase in grades (i.e., the
charter will offer all 38 units by the time it has its first 12th grade class) or when the
charter will still meet the content requirements of all 38 courses through embedded
courses.
Standards for Accreditation 10.02 Class Size and Teaching Load
o The applicant indicates that the overall teacher to student ratio will be 1:13. If this is
the maximum ratio, no waiver is needed. If some classes will have a class size
which exceeds the maximum allowed in this standard, the maximum class size
should be disclosed.
Standards for Accreditation 14.03 Clock Hours for Unit of Credit
o The Panel lacks the authority to grant a waiver of graduation requirements.
However, in the past the authorizer has granted a waiver of the 120 clock hour
requirement upon satisfaction that the charter will adhere to full curriculum alignment
with Arkansas Frameworks.

From Ark. Code Ann.
6-10-106
6-13-109
6-13-608
6-13-611
6-13-616(a)
6-13-619
6-13-620(5)(a)(i)
6-13-630

School year dates
School superintendent
Length of directors’ terms
Vacancies generally
Director eligibility
Monthly meetings
Powers and duties (duty of the board to hire a superintendent to oversee the
day-to-day operations of the school district)
Election by zone and at large
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6-13-633
6-14-101 et seq.
6-15-213
6-15-1004
6-15-2302(b)
6-16-102
6-16-103(c)(1)
6-16-124
6-17-111
6-17-114
6-17-203
6-17-204(b)(2)(A)
6-17-205
6-17-302(a)
6-17-309(a)
6-17-401
6-17-418
6-17-427
6-17-702
6-17-704
6-17-705
6-17-901 et seq.
6-17-1501 et seq.
6-17-1701 et seq.
6-18-211(a)-(b)(1)
6-25-103
6-25-104
6-42-101 et seq.

Vacancy created by nonresidency
Applicability of general election laws
Course considered as taught under certain circumstances (pertaining to 38
units required to be taught)
Qualified teachers in every public school classroom(pertaining to alternative
learning programs)
Pertaining to minimum qualifications for a general business manager
School day hours
To mail a letter of the courses to be taught to students who are 18 or older
instead of their parents
Arkansas history (so as not to require students missing a half credit from
middle school to make it up)
Duty-free lunch periods
Daily planning period
Committees on personnel policies—Members
Requiring approval by a majority of certified staff for changes to personnel
policies to take place prior to the next fiscal year
Organization and duties of committee
Requiring the board to employ a principal with a valid license
Restricting to 30 consecutive days the length of time that a teacher not
licensed in the grade level or subject area may teach a class
Teacher licensure requirement
Teacher licensure—Arkansas history requirement
Superintendent license—Superintendent mentoring program required
Staff development sessions (to instead provide professional develop
according to the Magic Johnson Bridgescape/Edison plan)
School districts—Professional development plan (to instead provide
professional develop according to the Magic Johnson Bridgescape/Edison
plan)
Professional development credit (to instead provide professional develop
according to the Magic Johnson Bridgescape/Edison plan)
Arkansas Teachers’ Salary Law
Teacher Fair Dismissal Act
Public School Employee Fair Hearing Act
Pertaining to mandatory attendance for students in grades none through
twelve
Library media services program defined
Library media specialist—Qualifications
General Provisions (gifted and talented)

From Arkansas Department of Education (ADE) Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
9.03.1.2
The Smart Core curriculum contained within 38 units that must be taught
each year
9.03.4
Grades 9-12 (courses to be taught, requiring the 38 units of credit)
10.01.3
Requirement of a specified number of days for professional development
10.02.5
Requiring that teachers in Grades 7-12 not be assigned more than 150
students and classes should not exceed 30 students except for exceptional
cases or courses that lend themselves to large group instruction
15.01
School District Superintendent
15.02
Principals
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15.03.1
15.03.2
15.03.3
15.04
16.01.3
16.02
16.03.1
16.03.2
18
21

Requiring all administrative, teaching, and other personnel shall hold a
current, valid Arkansas license
Requiring all administrative, teaching, and other personnel shall meet
appropriate state licensure and renewal requirements for the position to
which they are assigned
Allowing a person not fully qualified for a position to be used in emergencies
only
Professional Development and In-Service Training
Requiring a certified counselor at each school at a ratio of 1 to 450
Media Services
School nurse
Requiring facilities, equipment, and materials necessary for the operation of a
school health program
Gifted and Talented Education
Auxiliary Services

From Other Rules
• ADE Rules Governing Mandatory Attendance Requirements for Students in Grades Nine
through Twelve
• ADE Rules Governing Minimum Qualifications for General Business Managers
• ADE Rules Governing Concurrent College and High School Credit for Students Who Have
Completed the Eighth Grade
• ADE Rules Governing Educator Licensure
• Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)
• ADE Rules for Gifted and Talented Program Approval Standards
• ADE Rules Governing School District Requirements for Personnel Policies, Salary
Schedules, Minimum Salaries, and Documents Posted to District Websites
• ADE Rules Governing Professional Development
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YOUNG ADULT MAGIC JOHNSON BRIDGESCAPE ACADEMY
OF CRITTENDEN COUNTY
Sponsoring Entity:

Osceola Communication, Business, and Arts, Inc. (OCBA)

IRS Status:

Recognized non-profit entity

Grade Levels:

9-12

Student Enrollment Cap:

250

Address of Proposed Charter:

383 Highway 77 North, Sunset, AR 72364

PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent, outlining a
general description of the proposed charter school.
Evaluation Criteria:
A response that meets the standard will guarantee that:
• A Letter of Intent was filed with Arkansas Department of Education on time and included all the
necessary information.
Meets the Standard
PART B EXECUTIVE SUMMARY
The Arkansas Department of Education requires all applicants to include an executive summary.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement (with content to be evaluated for Prompt #3 of Part C); and
• The key programmatic features of the proposed charter school.
Meets the Standard
C-1
PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an openenrollment charter school, to assess support for the school’s establishment. Applicants are asked
both to document the logistics of the hearing and to include a narrative of the hearing results.
Evaluation Criteria:
A response that meets the standard will present:
• A thorough description of the results of the public hearing;
• Evidence of public support exhibited at the hearing;
• Documentation of required notices published to garner public attention to the hearing; and
o Published on a weekly basis for at least three consecutive weeks prior to the date of the
hearing in a newspaper having general circulation in the school district in which the school
will likely be located
o The notice of the public hearing was not published in the classified or legal notice section of
the newspaper.
o The last publication date of the notice was no less than seven days prior to the public
meeting.
• Documentation of required notices of the public hearing to superintendents of districts from which
the proposed school is likely to draw students and to superintendents of districts that are contiguous to
the district in which the charter school would be located
o Within seven calendar days following the first publication.
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Meets the Standard
C-2
GOVERNING STRUCTURE
The Governing Structure section should explain how the school will be governed. It should present a
clear picture of the school’s governance processes and composition, what responsibilities various groups
and people will have and the relationships among the groups.
Evaluation Criteria:
A response that meets the standard will present:
• Documentation of proper legal structure of the governing board and sponsoring entity;
• A comprehensive description of the planned relationship between the governing board of the
school and governing board of the sponsoring entity;
• A clear description of the governing board’s roles and responsibilities;
• Adequate policies and procedures for board operation, including board composition, member term
length, and member selection;
A
clear, sensible delineation of roles and responsibilities in relation to governance and school
•
management; and
• A reasonable plan for involving parents, staff, students and community in the decision-making of the
school.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Explain how one becomes a member of OCBA and the role afforded to a member.
Membership to the non-profit corporation is open to the public and very inclusive. For at least two
years, OCBA’s website has had the following statement posted:
“You are invited to join our OCBA, Inc., non-profit organization. E-mail your name and address
to ocbainc@yahoo.com. A membership packet will be sent to you. Please complete the form
and return the membership information along with your $50 annual dues to OCBA, Inc.
According to the Corporation by-laws, the officers of OCBA, Inc. are elected by the Corporation
members. *Announcing, the Corporation is waiving the dues the rest of the year.”
(www.ocbainc.com/ocba-non-profit.html ).
Specifically, the OCBA by-laws in Article III, also posted on the non-profit’s website
(www.ocbainc.com/ocba-bylaws.html ), state the following on membership:
1. Any individual who subscribes to the purposes and basic policies of the Corporation may
become a member of the Corporation subject only to compliance with the provisions of the
Bylaws, application to the Corporation, approval by its Board and payment of the annual dues.
Membership in the Corporation shall be available without regard to race, color, creed, sex or
national origin.
2. Only the following persons may become a member of the Corporation.
a. Must reside in Arkansas or a state contiguous to Arkansas.
b. Must be 18 years or older.
Additionally, the attendees of Charter School’s August 2013 Public Meeting for the Young Adult Magic
Johnson Bridgescape were invited to join the non-profit. Slide 22 of the attached PowerPoint
presentation includes this invitation.
•

Explain if the Program Director and Director of Achievement will be employees of Edison. If they are
Edison employees, explain why salaries are budgeted for the positions separate from management
fees.
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will have access to job readiness and mentorship resources to assist in career preparation and post-secondary
planning. The program will partner with local businesses, civic organizations, and non-profits
to create career platforms for students, providing workplace exposure and training and Magic Johnson
Enterprises will leverage its other businesses and local partnerships to help identify internships and job
opportunities for graduates.
Magic Johnson Enterprises has also developed a Career Development Rubric and a robust Career
Exploration/Job Readiness course with a comprehensive and clearly defined scope and sequence. The
course is comprised of 39 lessons. Below are some sample topics:
• Careers Available to Individuals with High School Diplomas
• Careers Available to Individuals with Two-Year Associate Degrees
• Careers Available to Individuals with Bachelor’s Degrees
• Education Level and Earning Potential
• Which Industries Are Growing and Which Jobs Will Be Available When I Graduate
• Essential Professional Skills: Teamwork and Interpersonal Interactions
• Essential Professional Skills: Planning, Organizing, and Managing Multiple Priorities
• Essential Personal Attributes: Responsibility and Reliability
• Business Etiquette
•

Name the Arkansas businesses and social organizations that are partners with Magic Johnson
Enterprises.
At this time, Young Adult Magic Johnson Bridgescape Academy does not have any partnerships
established with Arkansas business and social organizations; however, once approved the Academy will
form partnerships with local businesses and organizations leveraging Magic Johnson Enterprises large
network of community organizations and corporate relationships.
Magic Johnson Bridgescape has been successful in identifying the necessary community partners to
create a network of external social agencies to provide the needed resources and services for the
students. For example, in the metropolitan Columbus area, the Academy has partnered with the Youth
Empowerment, Mothers Helping Mothers, Franklin County Children Services, the Ohio Department of
Youth Services, Ohio Health, and the American Red Cross.
More recently, Magic Johnson launched a new organization, Friends of Magic, which is a network of
individuals, foundations and companies whose mission is to provide Magic Johnson Bridgescape
Academy students who are at risk or have dropped out the resources and assistance they need to not
only graduate high school, but the opportunity to build their future through educational resources,
internships and real world experiences. This organization was launched in Chicago to support the two
Academies that opened in the fall.
Members of Friends of Magic reflect the unique business and community landscape of the surrounding
area of the Magic Johnson Bridgescape Academy and are selected on a national level to support
program expansion and awareness. The primary purpose of Friends of Magic is to serve as a community
and business extension of the Magic Johnson Bridgescape Academy, provide vital resources to support
the growth and expansion of Magic Johnson Bridgescape, ensure that each academy has the support it
needs to enhance the success of every student and to support the individual career development path
of each student through internship opportunities, mentoring, and educational field experiences.
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Digital Learning Act of 2013, dated September 9, 2013.
•

Provide the “Blended Learning Pedagogical Model for Magic Johnson Bridgescape Academies” and
explain how the model will be used to meet the needs of the charter school students.
Attached please find the “Blended Learning Pedagogical Model for Magic Johnson Bridgescape
Academies.” The Blended Learning Pedagogical model demonstrates the four different modes of
blended learning (Foundational, Conceptual, Collaborative, and Personal) that may be utilized at the
Young Adult Magic Johnson Bridgescape Academy to ensure students achieve academic success.
Specifically, it describes the teacher actions and student actions necessary for each of these modes of
learning, which may be employed by the instructional staff to meet the individual and group needs of
students.
• Provide the projected amount of time each day that a student will be involved on online learning.
The amount of time a student spends each day working on the online coursework will depend on the
student’s IGP and the student’s need for one-on-one or small group tutoring or other supplemental
instruction. As indicated in the sample schedule, a student may spend during any session between 2
hours and 45 minutes to 3 hours and 30 minutes on the online coursework.
• Confirm that each student will attend one session per day.
Each student attending the Young Adult Magic Johnson Bridgescape Academy will attend one session
per day.
•

Explain if the sessions are four hours in length as is stated in the response and on the generic
sample schedule or four and a half hours in length as is stated on the 2014-2015
calendar.
The sessions are four hours in length; the reference on the calendar was incorrect. The Young Adult
Magic Johnson Bridgescape Academy proposes two four-hour sessions each day, an extended school
year, and mastery- based learning opportunities to provide flexibility for students.
• Explain if student will be required to attend school during the summer.
Young Adult Magic Johnson Bridgescape Academy will operate on an extended school year, but at this
time, the Academy does not plan to offer a traditional summer program.
•

Provide the number of days in the summer term and the length of the school day during the summer
term.
Not applicable.
C-6: ACADEMIC ACHIEVEMENT GOALS
The Academic Achievement Goals section should define the performance expectations for students
and the school as whole.
Evaluation Criteria:
A response that meets the standard will present:
• Specific goals in:
o Reading;
o Reading Comprehension;
o Mathematics; and
o Mathematics Reasoning;
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• Goals that are clear, measurable and data-driven;
• Goals on improving student achievement; and
• Valid and reliable assessment tools for measuring each of the defined goals.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain how and when annual measureable objectives on state assessments will be met if an annual
increase of 2% achieving proficiency, the established goal, occurs each year.
This goal based on the assumption that the Young Adult Magic Johnson Bridgescape Academy will meet
the AMOs as required and in addition to meeting the AMOs, the Academy will increase the percentage
of enrolled students demonstrating proficiency by 2% every year. If, however, the AMOs are not met
after the first year of operation, then the goal would be adjusted as needed to meet the AMOs within
the required timeline.
When determining baseline goals (achievement, graduation, attendance) for the population of students,
it is necessary to understand that these students have become disengaged from the learning process
and cannot be measured against traditional high school students.
•

Explain when the school will expect to exceed state graduation rates if the goal is an increase in
graduation rates of 2% per year.
Based on EdisonLearning’s experience with similar charter schools focused on dropout prevention and
recovery and implementing the Magic Johnson Bridgescape model, for the first baseline year, a
graduation rate of approximately 60% should be expected. Each year thereafter this graduation
increases due to the increased capacity of the staff and the increased academic momentum of students.
For example, as students progress through the academic program, they begin to understand how
attendance and focus impacts their progress in earning credits and making graduation an achievable
goal. Based on this 2% goal, the Young Adult Magic Johnson Bridgescape Academy should exceed state
graduation rates in approximately 10 years or the 2024-25 school year; however, based on the factors
described above the increase may accelerate faster than 2% annually.
•

Confirm the understanding that with a goal of 55% attendance and a 2% increase in attendance
each year, the charter will have a 75% attendance rate in 2024-2025.
Young Adult Magic Johnson Bridgescape Academy understands that with a goal of 55% attendance and a
2% increase in attendance each year, the school will have a 75% attendance rate in 2024-2025. Young
Adult Magic Johnson Bridgescape Academy will work with our students to ensure they understand that
it is their commitment to be in attendance and use their time wisely. The program has developed a
daily, weekly, and monthly goals and progress tracker that assists students in accurately projecting
course completion dates and ultimately graduation timeline.
•

Explain the meaning of the following, “In addition to the state assessment required under law and
State Board of Education regulations, within the Charter School student assessment and testing will
be administered throughout the academic year in order to improve the instructional program at the
Charter School; assess the progress of individual students in relation to standards; and assess the
progress of the students within the curriculum.”
In the Young Adult Magic Johnson Bridgescape Academy model, assessment is used to continually
monitor student progress (e.g., whether they are understanding key concepts) and to inform
instructional needs (e.g., if a students or group of students is not understanding a key concept, the
teacher will organize one-on-one tutoring session or a small group instructional time). Within the online
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coursework, students take daily assessments for each lessons and unit exams. Teachers use data from
eSchoolware to pull reports on individual students to identify the need for intervention and remediation
and then develop lessons to support that need. Additionally, students participate in ongoing
assessment of Lexile growth.
•

Provide the name of the diagnostic reading assessment to be administered to students upon
enrollment at the charter.
Young Adult Magic Johnson Bridgescape Academy will use the Achieve3000 Level Placement Test to
determine Lexile levels at the time of enrollment. Based on this determination, students are then
placed in Achieve3000’s online program and Lexile growth is tracked monthly to monitor growth.
• Provide the name of the reading assessment to be administered annually to measure growth.
Achieve3000 is used annually measure growth.
•

Provide the process used to determine that assessment items in Edison’s eCourses correlate to
Arkansas Curriculum Frameworks. Explain when this occurred and provide the names, affiliations,
and credentials of those who made the determinations.
EdisonLearning’s eCourses are aligned to the Arkansas Curriculum Framework through a two-step
process. The first is a completed by teachers certified in the subject area they are assigned. The
teachers are tasked with mapping each lesson and assessment item in the eCourses to a set of skills and
standards called the Global Attribute List (GAL). The GAL was developed from several highly rated state
standards lists and designed to be a core alignment tool for the eCourses content. After the content
and assessments are mapped to the GAL, a partner company, EdGate Correlation Services, aligns the
GAL skills to each of the fifty state standards and the Common Core State Standards. The advantage of
this process is that the correlations are updated as any changes occur to the Arkansas State Standards
and EdisonLearning receives a weekly data update of the correlations. This two step process ensures
that the eCourses correlation to the Arkansas Curriculum Frameworks is both accurate and current.
•

Explain what standards are referenced in the following, “…assess the progress of individual students
in relation to standards….”
This reference refers to the Arkansas Curriculum Framework and/or Common Core State Standards, as
applicable. EdisonLearning’s online curriculum is structured based on a modular design with lessons
limited to one or two standards based on objectives that are clear and attainable students maintain
focus and motivation by accomplishing achievable goals in each lesson, a technique which has been
shown to foster success in online learning. Each lesson is accompanied by an assessment that tests
mastery of lesson content and includes a host of interactive multimedia features that support the
diverse needs of students as well as reinforce key concepts in the curriculum.
Further, EdisonLearning’s eSchoolware learning and content management system allows teachers and
staff to review student results, grades, time-on-task, and incorporate notes on achievement of student
goals. When students are identified as struggling within a content area they will be provided the
individualized assistance needed to master the material and move on. Individual or small group
instruction is driven by student needs as identified through progress monitoring and will be provided as
needed, both formally and informally. Small group instruction will be provided not only to address
remediation needs but also to provide enrichment, specifically in the area of character education to
promote good citizenship and decision making skills as well as to develop core values that include
compassion, integrity, justice, and responsibility.
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•

Remove the reference to meeting adequate yearly progress (AYP) as determinations of AYP no
longer occurs in Arkansas.
As the Arkansas Department of Education has received a waiver from ESEA/NCLB by the United States
Department of Education, all references to AYP are removed.
•

Confirm the understanding, that during the first year of operation, the charter’s annual measurable
objectives (AMOs) will be based on the state AMOs, and that in following years, the charter’s AMOs
will be based upon the academic performance of the students who attend the charter.
Young Adult Magic Johnson Bridgescape Academy understand that during the first year of operation, the
Academy’s AMOs will be based on the state AMOs, and that in following years, the Academy’s AMOs will
be based upon the academic performance of the students who attend the Academy.
C7:
CURRICULUM DEVELOPMENT AND ALIGNMENT
The Curriculum Development and Alignment section should define the process by which the design
team developed (or chose) the curricular program of the school and illustrate alignment with Arkansas
Curriculum Frameworks and Common Core State Standards.
Evaluation Criteria:
A response that meets the standard of a curricular development and alignment program will present:
• Evidence that the curriculum aligns with, or a sound plan and timeline for aligning the
curriculum with, the Arkansas Department of Education’s content standards, benchmarks and
performance standards.
• Evidence that the applicant is prepared to implement the requirements and timeframe of the
Common Core State Standards.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain the inconsistency in the statement that Edison’s “eCourses curriculum is fully-aligned to
the Arkansas Curriculum Frameworks” and the statement that modifications can be made “to
address changes in standards and any gaps in curriculum that do not currently meet
standards.”
EdisonLearning’s eCourses are aligned to the Arkansas Curriculum Framework through a two-step
process. The first is a completed by teachers certified in the subject area they are assigned. The
teachers are tasked with mapping each lesson and assessment item in the eCourses to a set of skills and
standards called the Global Attribute List (GAL). The GAL was developed from several highly rated state
standards lists and designed to be a core alignment tool for the eCourses content. After the content
and assessments are mapped to the GAL, a partner company, EdGate Correlation Services, aligns the
GAL skills to each of the fifty state standards and the Common Core State Standards. The advantage of
this process is that the correlations are updated as any changes occur to the Arkansas State Standards
and EdisonLearning receives a weekly data update of the correlations. This two step process ensures
that the eCourses correlation to the Arkansas Curriculum Frameworks is both accurate and current.

Through the process described above, the eCourses content and assessments are comprehensively
mapped to the Arkansas Curriculum Frameworks, but there are commonly state-specific skills that do
not directly correlate to the existing "off-the-shelf" eCourses. To address these occurrences, the
modular structure of the eCourses content allows for custom organizations of lessons to develop a
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As there will not be a licensed nurse on staff, the entire instructional and operational staff will be
responsible for the safety and well-being of the students. Specifically, for the day-to-day student health
issues, the Guidance Counselor and Office Manager will ensure that first aid supplies and station are
onsite. Additionally, members of the staff will be trained in emergency procedures, including CPR. If
any student health issue arises outside of the basic first aid needs, the student will be referred to the
local health clinic. As such, the Guidance Counselor will work on forming partnerships with the local
health clinic and any local health agencies. In any emergency situation, the local emergency agency will
be called immediately.
Special Education Services
• Confirm the understanding that students who need special education services may enroll in the
charter without an Individualized Educational Program (IEP) and that charter staff will have to
ensure appropriate assessment and appropriate development of IEPs to meet all state and
federal regulations.
Young Adult Magic Johnson Bridgescape Academy understanding that students who need special
education services may enroll in the school without an Individualized IEP and that Academy staff will
have to ensure appropriate assessment and appropriate development of IEPs to meet all state and
federal regulations.
•

Confirm that understanding that it cannot be predetermined that a student with an IEP will be
served in the general program with accommodations and that the charter will be prepared to offer
a full continuum of special education services to meet the needs of any student who may enroll.
Young Adult Magic Johnson Bridgescape Academy understands that it cannot be predetermined that a
student with an IEP will be served in the general program with accommodations. The school will be
prepared to offer a full continuum of special education services to meet the needs of any student who
may enroll.
• Confirm that the charter will comply with Child Find.
Young Adult Magic Johnson Bridgescape Academy will comply with Child Find.
Transportation Services
• Confirm the understanding that transportation will be provided when a student’s IEP indicates that
transportation should be provided.
Young Adult Magic Johnson Bridgescape Academy understands that transportation will be provided
when a student’s IEP indicates that transportation should be provided.
Alternative Education Services
• Confirm the understanding that creating an ALE consortium and serving as the lead school will
require additional information and approvals from the Arkansas Department of Education.
Young Adult Magic Johnson Bridgescape Academy understands that creating an ALE consortium and
serving as the lead school will require additional information and approvals from the Arkansas
Department of Education.
English Language Learner Services
• Provide the names of the assessments to be administered to English language learners.
At the time of enrollment in the Young Adult Magic Johnson Bridgescape Academy, a Home Language
Survey will be administered.
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•

Explain the ways in which subject matter will be introduced so that it can be understood by ELL
students.
In addition to the text-to-speech tools that include a Spanish translator and the English to Spanish and
picture dictionaries within the online curriculum, the ELL Teacher working with the instructional staff
will create anticipatory guides when introducing new subject matter so that key vocabulary is identified,
support online curriculum with necessary intervention and remediation, and provide strategies to best
support students’ needs. Further, based on its extensive experience working with ELL populations,
EdisonLearning has developed targeted and specific professional development to provide for
instructional staff working with ELL students to share best practices and maximize student achievement.
•

Explain who will provide teachers with information on the language proficiency of ELL students
and the source of the information that will be provided.
The ELL teacher will provide the instructional staff information on the language proficiency of ELL
students based on Home Language Survey, which is administered time of enrollment
Gifted and Talented Services
• Explain how gifted and talented students will be identified.
Young Adult Magic Johnson Bridgescape Academy requests a waiver on Gifted and Talented
programming as this charter school is focused on dropout prevention and recovery; however, if the
waiver is not granted, gifted and talented students will be identified through their IEPs, which are
requested at the time of enrollment.
•

Explain which teachers will serve gifted and talented students and describe specific training that
the teachers will receive in meeting the needs of gifted and talented students.
If the waiver is not granted, all instructional staff will serve all students as the Magic Johnson
Bridgescape model was developed to individualize educational plans and challenge students where they
are. Students work with online curriculum which is self paced so that students capable of working at an
accelerated pace can complete courses and earn credits more quickly than peers. Additionally,
extended learning opportunities through collaborative projects and personal learning will enrich the
learning experience for all students, including those identified as gifted and talented.
• Explain how the social and emotional needs of gifted and talented students will be met.
If the waiver is not granted, gifted and talented students will participate with their peers in learning
opportunities designed to support their social and emotional needs. Through the Core Learning Skills
instruction, students learn to identify new interpersonal skills acquired and practice those individually
and with peers. Through the advisory program students participate in learning about themselves and
their place in the world, problem solving, personal growth, and working as a member of a team.
• Confirm the understanding that gifted students can be at-risk of dropping out or former dropouts.
Young Adult Magic Johnson Bridgescape Academy understands that gifted students can be at-risk of
dropping out or former dropouts. Gifted students are particularly at risk of not being challenged in
school and thus become disengaged, may feel different and ostracized, or be bullied. For a variety of
reasons, all kids are at risk of becoming disengaged with the learning process and environment.
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C-9: GEOGRAPHICAL SERVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within the
current public education system.
Evaluation Criteria:
A response that meets the standard will present:
• The specific geographical area that would be served by the charter school; and
• Information on the school districts likely to be affected by charter school, including data on the
expected number of students to transfer to the charter school.
Meets the Standard
C-10: ANNUAL PROGRESS REPORTS
The Annual Progress Reports section should define how the academic progress of individual students and
the school as a whole will be measured, analyzed, and reported.
Evaluation Criteria:
A response that meets the standard will present:
• A timeline for data compilation and completion of an annual report to parents, the community and the
Charter Authorizing Panel that outlines the school’s progress; and
• A plan for dissemination of the annual report to appropriate stakeholders.
Meets the Standard
C-11: ENROLLMENT CR IT ERIA AND PROCEDURES
The Enrollment Criteria and Procedures section should describe how the school will attract and
enroll its student body, including any criteria for admission and enrollment. Applicants must also
provide assurances for a random, anonymous lottery selection process.
Evaluation Criteria:
A response that meets the standard will present:
• A student recruitment plan that will provide equal opportunity for all parents and students to
learn about and apply to the school;
An enrollment and admissions process that is open, fair, and in accordance with applicable
law; and
• A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.
Partially Meets the Standard
Concerns and Additional Questions:
• Confirm that the school will be open-enrollment, that all Arkansas students are eligible to apply, and
that the charter will accommodate any student who applies.
Young Adult Magic Johnson Bridgescape Academy will be an open-enrollment charter school. All
Arkansas students are eligible to apply and the charter will accommodate any student who applies.
Admission to the school will not be unlawfully restricted on the basis of intellectual ability, measures of
achievement or aptitude, athletic ability, gender, disability, race, creed, national origin, religion, or any
other ground that would be unlawful.
•

Explain how students who do not have access to a computer will enroll if it is a requirement to enroll
online.
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If a student does not have access to a computer, a student may meet with the Enrollment Coordinator
in-person or call an Enrollment Specialist. It is not a requirement that students enroll online, although
students can also find information about the school and the enrollment process on the website.
Students will have the opportunity to meet with an Enrollment Coordinator at events or at a designated
site to learn more about the program and to complete the enrollment process. Students can also call an
Enrollment Specialist at the Enrollment Contact Center in Knoxville, TN. The Enrollment Specialists are trained on
program specifics and can provide information about the enrollment process and provide
support for completion of the process.
•

Explain what is meant by, “any other official documents needed to hand off the student's application
to the school for review.”
The following chart details the documents needed for enrollment.
Document or Policy Form

Required

Copy Document
and Submit

Sign Policy Form,
Copy and Submit

Student Enrollment Agreement

X

x

Request for Records

X

x

Student Service Intake Form

X

x

Image and Recording Release

X

x

Home Language Survey

X

x

FERPA Consent Form

X

x

Family Income Form or NSLP form

X

x

Student Birth Certificate or Triand

X

X

X

X

Student Immunization Record

X

X

Current progress report, unofficial transcript,
report card or Triand

X

X

Proof of Residency (Triand, utility bill,
mortgage or lease that has current date and
matches address given on enrollment
application.)

Required only if applicable to student:
Copy of (unexpired) IEP (Individualized
Education Plan) and Evaluation Report

X

Copy of (unexpired) 504 Accommodation Plan

X

Copy of guardianship/custodial papers

X
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•

Explain the enrollment process that the “Charter School will hold” after receiving enrollment
information.
The Enrollment Coordinator for the Young Adult Magic Johnson Bridgescape Academy will coordinate
the enrollment of each student. The Enrollment Coordinator and/or Student Recruiters will be trained on how to
enroll a student and will meet with the student at a central location to work through the
enrollment process. Necessary documents like a student’s birth certificate will be obtained during the
process and follow-up with each potential student will be made until their enrollment is completed and
all required documents have been received.
In the event, the number of applications exceeds the number of available seats in the program, a lottery
drawing will be held and students not drawn in the initial lottery will have their names placed on a
waitlist. As openings in the program become available, students will be contacted by school staff
regarding available spots.
Once all documents are received and the student is enrolled, the creation of the IGP will begin. This
process is described in more detail in response to the following questions.
• Explain what academic assessment will be administered to new students to assess basic skills.
Upon enrollment in the school, students will take a reading assessment (Achieve 3000) in order to
determine any skill gaps that may be barriers to success. Once identified, students will be prescribed a
remediation track to address specific needs. In EdisonLearning’ experience working with this specific
population of students, reading is the primary challenge and students basic reading skills improve, their
success in eCourses improve.
•

Explain the process for developing an individual graduation plan (IGP) and identify all who are
involved in the development of the plan.
At Young Adult Magic Johnson Bridgescape Academy, differentiating program and instructional needs
begins at the time of enrollment when students complete an initial assessment to determine any skill
gaps that may be barriers to success. Once gaps are identified, students will be prescribed a reading
and/or math remediation track to address specific needs. All historical data (i.e., transcripts, IEPs, state
assessment results) and any other available records and data will be reviewed by the teachers and staff
who will collaborate with the student and parent or guardian (if available) to create the student’s IGP.
Teachers and staff will regularly monitor progress of their students according to the IGP on about a
weekly basis and adjust any expectations or conduct conferences to determine interventions and
remediation that may be needed to keep the student on track to graduate. The IGP is the roadmap that
leads to a diploma and is intended to be a prescriptive yet fluid document, regularly revised and
updated based on student progress and needs.
C-12: STAFFING PLAN
The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional qualifications which will be required
of employees.
Evaluation Criteria:
A response that meets the standard will present:
• A job description for the school director and other key personnel, including but not limited to an
operations director, board members, teachers, etc.;
• An outline of the professional qualifications required for administrators, teachers,
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counselors, etc.;
• A staffing plan that clearly outlines both the types and numbers of positions to be filled at the school
and salary scales for such positions, and
• The staffing plan presented in this section matches the staff members noted in the budget.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain how the positions of Program Director and Director of Achievement are regional positions.
Describe the region served.
As mentioned above, the Program Director and the Director of Achievement are EdisonLearning
employees. The Program Director will be a dedicated FTE for the Academy. The Director of
Achievement will be a regional position serving more than one Academy (as indicated in the budget for
the Young Adult Magic Johnson Bridgescape Academy, the Director of Achievement is 0.125 FTE).
Whereas the Program Director is the instructional and operational leader of the Academy day-to-day,
the Director of Achievement ensures fidelity to the Magic Johnson Bridgescape model with a focus on
student achievement and success.
•

Explain if the Program Director and Director of Achievement will be employees of Edison. If they are
Edison employees, explain why salaries are budgeted for the positions separate from management
fees.
Both the Program Director and the Director of Achievement will be employees of EdisonLearning;
however, their salaries are itemized in the budget to help recognize the costs for personnel.
o

Provide the qualifications that are required for the following positions:
 Director of Achievement;
 School Operations Manager;
 Program Director;
 Special education teacher (must be licensed in special education);
 Paraprofessional;
 Guidance counselor
 Enrollment coordinator; and
 Office manager.

Attached, please find the job descriptions, including qualifications, for the above mentioned positions.
• Provide the line in the budget that reflects the office manager position.
The Office Manager is included in the budget under Maintenance and Operation, line 74.
C-13: BUSINESS AND BUDGETING PLAN
The Business and Budgeting Plan section should describe how the charter school will organize its
business office and manage its fiscal responsibilities.
Evaluation Criteria:
A response that meets the standard will present:
• An appropriate plan for managing procurement activities;
• A description of the personnel who will perform business duties, including the requisite
qualifications of any proposed personnel;
• A realistic timeline and process by which the governance structure will review and adopt an annual
budget;
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Association’s model policy program and adopt an audit plan policy similar to the Arkansas School Board
Association’s Policy 1.18 School Audit. A draft of a model policy is included below:
1.18 SCHOOL AUDIT
The School’s annual audit serves as an important opportunity for the School’s Board to review
the fiscal operations and health of the district. As such, it is vital Board members receive
sufficient explanation of each audit report to enable the members to understand the report’s
findings and help them better understand the school’s fiscal operations. The school shall have
an audit conducted annually within the timelines prescribed by law. The audit shall be
conducted by the Division of Legislative Audit or through the audit services of a private certified
public accountant(s) approved by the Board.
The Board shall review each annual audit at the first regularly scheduled board meeting
following the receipt of the audit if the District received the audit prior to ten (10) days before
the regularly scheduled meeting. If the audit report is received less than ten (10) days prior to a
regularly scheduled board meeting, the board may review the report at the next regularly
scheduled board meeting following the ten (10) day period.
The Director of Achievement and/or Program Director shall present sufficient supporting
background information relating to the report’s findings and recommendations which will
enable the Board to direct the Director of Achievement or Program Director take appropriate
action in the form of a motion or motions relating to each finding and recommendation
contained in the audit report. Actions to be taken will be in sufficient detail to enable the Board
to monitor the School’s progress in addressing substantial findings and recommendations and
subsequently determine that they have been corrected. The minutes of the Board’s meeting
shall document the review of the audit’s findings and recommendations along with any motions
made by the Board or actions directed to be taken by the Director of Achievement or designee.
The Board of Directors is responsible for presenting the audit’s findings each year to the public.
Legal References: A.C.A. § 6-1-101(d)(1)(2)(3)
A.C.A. § 6-13-620(6)(F)
C-15: ARKANSAS PUBLIC SCHOOL COM PUTER N ETWORK ASSURANCES
The Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state finance
and educational data reporting system.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will participate in APSCN and will comply with all state statutory
requirements regarding the APSCN finance and educational data reporting system.
Meets the Standard
C-16: FACILITIES
The Facilities section should identify and describe the facilities to be used by the school, any changes to
be made to the facilities, and the owners of the facilities.
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Evaluation Criteria:
A response that meets the standard will present:
• An identified facility appropriate to meet the needs of the school over the term of its charter;
• A realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is appropriate and
adequate for the school’s program, the school’s targeted population, and the public;
• Evidence that the school understands the costs of securing and improving a facility and has access
to the necessary resources to fund the facility plan; and
• A sound plan for continued operation, maintenance, and repair of the facility.
For schools that will be using district-owned facilities, a response that meets the standard will
present:
• Documentation that the school district and charter school officials are in agreement over the
use of the facility and its equipment.
For schools that will NOT be using district-owned facilities, a response that meets the standard will
present:
• Documentation that the property owner and school are in agreement over the use of the facility
and its equipment;
• A statement of the facilities’ compliance with applicable codes; and
• A detailed outline of any relationships between the property owner and:
o Members of the local board of the public school district where the charter school will be
located;
o The employees of the public school district where the charter school will be located;
o The sponsor of the charter school; and
o Employees, directors and/or administrators of the charter school.
Partially Meets the Standard
Concerns and Additional Questions:
• Confirm the understanding that the charter is responsible for all compliance with federal, state,
and local facility laws and ordinances and that ADE does not inspect the facility.
Young Adult Magic Johnson Bridgescape Academy understands that it is responsible for compliance with
all federal, state, and local facility laws and ordinances. Young Adult Magic Johnson Bridgescape
Academy also understands that the ADE doe not inspect the facility.
C-17: CONFLICTS OF INTEREST
The Conflicts of Interest section should identify any potential conflicts of interest among the individuals
involved with the proposed charter school and explain how conflicts will be addressed.
Evaluation Criteria:
A response that meets the standard will present full disclosure of any potential conflicts of interest
and explain how conflicts, if any, will be addressed.
Partially Meets the Standard
Concerns and Additional Questions:
• Provide the names of all members of OCBA, Inc.
The names of all members of OCBA, Inc. are as follows: Tracy Adams, BJ Bowles, Beau Butler, Teresa
Coburn, Ray Fulmer, Sharon Nesbitt, Don Wilson, Lance Wilson, Mary Ann Wilson, Miller Wilson, Ralph
Wilson, and Sally Wilson.
• Explain the relationship between Anita Farley-Adams and Tracy Adams.
Anita Farley-Adams and Tracy Adams were previously married and are now divorced.
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• Explain the conflict of interest policy for school employees.
If the charter for the Young Adult Magic Johnson Bridgescape Academy is approved, the Academy will
utilize the Arkansas School Board Association’s model policy program and adopt an employee conflict of
interest policy similar to the Arkansas School Board Association’s Policy 3.54 Licensed Personnel Ethics.
Below is a draft of the model policy.
DRAFT 3.54—LICENSED PERSONNEL ETHICS
Public school employees are, and always have been, held to a high standard of behavior. Staff
members are reminded that whether specific sorts of contacts are permitted or not specifically
forbidden by policy, they will be held to a high standard of conduct in all their interactions with
students and adults. Failure to create, enforce and maintain appropriate professional and
interpersonal boundaries with students could adversely affect the school’s relationship with the
community and jeopardize the employee’s employment with the district. The Arkansas
Department of Education Rules Governing the Code of Ethics for Arkansas Educators requires
school staff to maintain a professional relationship with each student, both in and outside the
classroom. The Board of Education encourages all staff to read and become familiar with these
rules. Conduct in violation of the Rules Governing the Code of Ethics for Arkansas Educators may
be reported to the Professional License Standards Board (PLSB) and may form the basis for
disciplinary action up to and including termination.
LEGAL COMMENT
Provide a copy of the conflict of interest policies for OCBA and Magic Johnson
Bridgescape/Edison Learning. The procedures must ensure that all actions are in the best
interest of the school and students at the school.
OCBA, Inc. approved a Conflict of Interest policy in 2007. This policy was included in the application
package to the IRS when the tax-exempt non-profit status was awarded to OCBA, Inc. The Conflict of
Interest policy is posted on the non-profit’s website,
(www.ocbainc.com/uploads/6/7/3/8/6738253/bylaws__2011_2.pdf )(see pages 12-14). A copy of this
policy is also attached.
Furthermore, if the charter for the Young Adult Magic Johnson Bridgescape is approved, the school will
utilize the Arkansas School Board Association’s model policy program and adopt a Board Conflict of
Interest policy similar to the Arkansas School Board Association’s Policy 1.17 Nepotism. A draft policy of
the model policy is below.
All the actions of OCBA and EdisonLearning are in the best interest of the Academy and students at the
Young Adult Magic Johnson Bridgescape Academy.
As OCBA’s management organization and curriculum provider, EdisonLearning will not have a separate
conflict of interest policy, but will according to the management agreement, act in the best interest of
the school and its students.
DRAFT 1.17—NEPOTISM
Definitions: Family or family member means: An individual’s spouse; Children of the individual
or children of the individual’s spouse; The spouse of a child of the individual or the spouse of a
child of the individual’s spouse; Parents of the individual or parents of the individual’s spouse;
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Brothers and sisters of the individual or brothers and sisters of the individual’s spouse; Anyone
living or residing in the same residence or household with the individual or in the same
residence or household with the individual’s spouse; or Anyone acting or serving as an agent of
the individual or acting or serving as an agent of the individual’s spouse.
Initially employed means: Employed in either an interim or permanent position for the first time
or following a severance in employment with the school; A change in the terms and conditions
of an existing contract, excluding; Renewal of a teacher contract under A.C.A. § 6-17-1506;
Renewal of a noncertified employee’s contract that is required by law; or Movement of an
employee on the salary schedule which does not require board action.
New Hire of School Board Member’s Relative as School Employee
The school shall not initially employ a present board member’s family member for
compensation in excess of $5,000 unless the district has received approval from the
Commissioner of the Department of Education. The employment of a present board member’s
family member shall only be made in unusual and limited circumstances. The authority to make
the determination of what qualifies as “unusual and limited circumstances” rests with the
Commissioner of the Department of Education whose approval is required before the
employment contract is effective, valid, or enforceable.
Initial employment for a sum of less than $5,000 per employment contract or, in the absence of
an employment contract, calendar year does not come under the purview of this policy and is
permitted.
The board member whose family member is proposed for an employment contract, regardless
of the dollar amount of the contract, shall leave the meeting until the voting on the issue is
concluded and the absent member shall not be counted as having voted.
Exception: Substitutes
Qualified family members of board members may be employed by the school as substitute
teachers, substitute cafeteria workers, or substitute bus drivers for a period of time not to
exceed thirty (30) days per fiscal year. A family member of a school board member having
worked as a substitute for the school in the past does not “grandfather” the substitute. The 30
day maximum limit is applied in all cases.
Existing Employees Who Are Family Members of School Board Members—Raises, Promotions
or Changes in Compensation
Any change in the terms or conditions of an employment contract including length of contract, a
promotion, or a change in the employment status of a present board member’s family member
that would result in an increase in compensation of an amount that is equal to or greater than
that provided for by law, and that is not part of a state mandated salary increase for the
employee in question, must be approved by the Commissioner of the Department of Education
before such changes in the employment status is effective, valid, or enforceable.
Qualifications for Running for School Board Member Unchanged
The employment status of a citizen’s family member does not affect that citizen’s ability to run
for, and, if elected, serve the school board provided he/she meets all other statutory eligibility
requirements.
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•
•

A plan for involving parents and guardians in the school’s education programs; and
A proposal that involves the parents of students, employees and the broader community in
carrying out the terms of the charter.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)

Concerns and Additional Questions:
• Explain the ways in which parents, staff, and community will be involved in making decisions about
the school.
The attached draft Parent Involvement Action Plan outlines the involvement of parents, staff and
community in the decision-making of the Young Adult Magic Johnson Bridgescape Academy.
Additionally, all parents, staff, adult-age students and supportive citizens are encouraged to join OCBA.
Also a local Advisory Committee of parents, staff, students and community volunteers will be appointed by the
Program Director to support the school and the OCBA Board. Though the group will not have
governing power, the Board will consider suggestions from the Advisory Committee.
Finally, a policy similar to the draft included below will be adopted
PARENTAL INVOLVEMENT POLICY
Even though the Young Adult Magic Johnson Bridgescape Academy targets adult for
enrollment, the school realizes that some underage students will be enrolled. That
being the case, the school encourages parental involvement in all facets of the
underage students’ education. The following is brief summary of the school’s
Parental Involvement Plan. If you have any questions about these district
goals, please contact (name of parent coordinator) , Program Director at (870) 5555555. The School will foster effective parental involvement strategies and support
partnerships among school, parents, and the community to improve student
achievement. The School will provide coordination, assistance, and support
necessary to assist schools in planning and implementing effective parental
involvement. The School will build the capacity in each of its schools for strong
parental involvement. The School will partner with parents to conduct
ongoing evaluation of the content and effectiveness of parental involvement
initiatives so as to increase parental participation. The School will involve parents
in the joint development of the district Title I application under section 1112
(Arkansas Comprehensive School Improvement Plan).
• Describe the workforce solutions that will be provided by Magic Johnson Enterprises.
As described in the application, through the Young Adult Magic Johnson Bridgescape Academy, students
will have access to job readiness and mentorship resources to assist in career preparation and post-secondary
planning. The program will partner with local businesses, civic organizations, and non-profits to create career
platforms for students, providing workplace exposure and training and Magic Johnson
Enterprises will leverage its other businesses and local partnerships to help identify internships and job
opportunities for graduates.
Magic Johnson Enterprises has also developed a Career Development Rubric and a robust Career
Exploration/Job Readiness course with a comprehensive and clearly defined scope and sequence. The
course is comprised of 39 lessons. Below are some sample topics:
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• Careers Available to Individuals with High School Diplomas
• Careers Available to Individuals with Two-Year Associate Degrees
• Careers Available to Individuals with Bachelor’s Degrees
• Education Level and Earning Potential
• Which Industries Are Growing and Which Jobs Will Be Available When I Graduate
• Essential Professional Skills: Teamwork and Interpersonal Interactions
• Essential Professional Skills: Planning, Organizing, and Managing Multiple Priorities
• Essential Personal Attributes: Responsibility and Reliability
• Business Etiquette
• Name the businesses in Crittenden County that are partners with Magic Johnson Enterprises.
As mentioned above, at this time, Young Adult Magic Johnson Bridgescape Academy does not have any
partnerships established with Crittenden County businesses and social organizations; however, once approved
the Academy will form partnerships with local businesses and organizations leveraging Magic
Johnson Enterprises large network of community organizations and corporate relationships.
Magic Johnson Bridgescape has been successful in identifying the necessary community partners to
create a network of external social agencies to provide the needed resources and services for the
students. For example, in the metropolitan Columbus area, the Academy has partnered with the Youth
Empowerment, Mothers Helping Mothers, Franklin County Children Services, the Ohio Department of
Youth Services, Ohio Health, and the American Red Cross.
More recently, Magic Johnson launched a new organization, Friends of Magic, which is a network of
individuals, foundations and companies whose mission is to provide Magic Johnson Bridgescape
Academy students who are at risk or have dropped out the resources and assistance they need to not
only graduate high school, but the opportunity to build their future through educational resources,
internships and real world experiences. This organization was launched in Chicago to support the two
Academies that opened in the fall.
Members of Friends of Magic reflect the unique business and community landscape of the surrounding
area of the Magic Johnson Bridgescape Academy and are selected on a national level to support
program expansion and awareness. The primary purpose of Friends of Magic is to serve as a community
and business extension of the Magic Johnson Bridgescape Academy, provide vital resources to support
the growth and expansion of Magic Johnson Bridgescape, ensure that each academy has the support it
needs to enhance the success of every student and to support the individual career development path
of each student through internship opportunities, mentoring, and educational field experiences.
C-20: WAIVERS
The Waivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:
A response that meets the standard will present:
• Each law, rule, and standard by title, number, and description for which a waiver is requested;
• A rationale for each waiver request; and
• An explanation of the way that each waiver would assist in implementing the educational
program of the charter and/or fulfilling the charter’s mission.
Partially Meets the Standard - DOES NOT MEET THE STANDARD (BASED ON RESPONSE)
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Concerns and Additional Questions:
Legal Comments
Generally:
Brief, but specific rationale other than “the school requests a waiver” for each waiver
should be included.
Requested Waivers:
• Ark. Code Ann. § 6-15-902(c)(3)(B) Weighted Concurrent Credit
o The applicant should explain why a waiver from the ADE approval process for weighted credit
for concurrent credit classes is necessary.
o Upon re-reviewing this statute, a waiver is not requested.
• Ark. Code Ann. § 6-16-102 School Day Hours
o The applicant should explain why this waiver is necessary including how many hours each
student will attend each day and how the applicant intends to track attendance when
students complete some coursework remotely.
o This waiver is necessary to implement the flexible, Magic Johnson Bridgescape model. This
Academy is designed for students who have either at-risk of dropping out of school or who have
dropped out already, so the model is built around providing flexibility to students while still engaging
them in the learning process. There will be two four-hour sessions each day (a
morning session and an afternoon session) and each student will attend one four-hour session each day at
the brick and mortar facility, a blended learning environment where student will work on their online
coursework and receive direct instruction from teachers. Only if a student
has demonstrated engagement in the learning process can the student access the coursework
outside of the brick & mortar facility and then only if they are also attending one session per
school day. In other words, coursework completed remotely is not a substitute for coursework completed
onsite. If necessary, attendance online can be tracked using EdisonLearning’s eSchoolware system which
tracks log-ins and time on task.
• Ark. Code Ann. § 6-18-211 Mandatory Attendance Grades 9-12
o The applicant should explain how many hours each student will attend each day and how the
applicant intends to track attendance.
o This waiver in necessary to implement the Magic Johnson Bridgescape model. Each student will attend
one four-hour session each day. Attendance will be tracked based on actual physical attendance at the
Young Adult Magic Johnson Bridgescape Academy.
• Ark. Code Ann. § 6-18-223 and ADE Rules Governing Concurrent Credit
o The applicant should explain why this waiver is necessary. The concurrent credit program is an
optional program available to all public high schools that wish to participate. Schools who
participate in the concurrent credit program are required to follow the ADE Rules Governing Concurrent
College and High School Credit for Students Who Have Completed the Eighth Grade.
o Upon re-reviewing this statute, a waiver is not requested.
• Ark. Code Ann. § 6-24-106 Administrators
o The applicant should explain why this waiver is necessary. This statute deals with ethical
obligations for administrators who have direct or indirect interests in transactions with the
public educational entity employing him or her. Traditionally, ethical obligations are not
waived.
o Upon re-reviewing this statute, a waiver is not requested.
• Ark. Code Ann. § 6-47-406 Distance Learning
o The applicant should explain why this waiver is necessary. This statute is a permissive statute
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•

•

•
•

•
•

•

for public schools to offer distance learning courses to private and home school students. The
applicant is required to accept students for enrollment regardless of the district where the
student resides. If the applicant is proposing an entirely virtual school, the application should
reflect its virtual nature throughout.
o Upon re-reviewing this statute, a waiver is not requested. Young Adult Magic Johnson
Bridgescape Academy is not a full-time virtual school, but rather a blended learning school
where students work on online coursework and with direct instruction at a physical location
with the teacher.
ADE Rules Governing Distance Learning
o The applicant should explain why this waiver is necessary.
o Upon re-reviewing these rules and the emergency rules, a waiver is not requested. However, it
should be noted that the Young Adult Magic Johnson Bridgescape offers online coursework in a
blended learning environment, i.e., students complete their coursework onsite with
supplemental direct instruction from a teacher on the campus.
38 Units
o The applicant should clarify whether the required 38 units will be offered.
o The Young Adult Magic Johnson Bridgescape Academy requests to not teach the required 38
units annually. First, the courses that students are enrolled in will depend on their Individual
Graduation Plan and the coursework that they have already completed. Second, EdisonLearning
does not currently offer all 38 units; specifically EdisonLearning catalog does not currently offer
the following courses: a full unit of oral communication, 1 unit journalism, 1 unit of art, 1 unit of
instrumental music, 1 unit of vocal music, 9 units of Career and Technical Education or Advanced
Placement core courses.
Standards for Accreditation 10.01.2 190 Days Teacher/Administrator Contracts
o The applicant should explain its staffing plan for part-time and adjunct teachers.
o Upon re-reviewing this statute, a waiver is not requested.
Standards for Accreditation 10.02 Class Size and Teaching Load
o The applicant should explain its why this waiver is necessary. Typically, a waiver for class size and
teaching load is only granted if the applicant proposes a specific alternative maximum
teacher-student ratio.
o Due to the flexible nature, individualized instructional path, and open classroom design of the
Young Adult Magic Johnson Bridgescape Academy, one teacher may oversee more students that
this standard allows. For example, some of the instructional staff may be overseeing the
majority of students in the main learning lab, while other members of the instructional staff are
providing individual or small group instruction. However, the overall teacher to student ratio
proposed in the application is much lower than this 1:13 (7.75 instructional staff to 100
students)
Standards for Accreditation 14.03 Graduation Requirements
o The authorizer lacks authority to grant a waiver for graduation requirements.
o Upon re-reviewing this statute, a waiver is not requested.
Standards for Accreditation 16.01.3 Guidance and Counseling
o The applicant should confirm that it will comply with all other statutes and rules governing
guidance counseling other than assigning an appropriately certified counselor for every 450
students.
o The Academy confirms that it will comply with all other statutes and rules covering guidance
counseling other than assigning an appropriately certified counselor for every 450 students.
Standards for Accreditation 16.03.1 and 16.03.2 Health and Safety Services
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The applicant should explain why this waiver is necessary if it intends to provide a health
services program through a contracted provider. The applicant did not budget any
expenditures for health services.
o The Academy requests the waiver of employing a licensed nurse. The school will provide daily
health services through trained staff on-site, will have a health station on-site and budgeted for
equipment in the attached proposed budget on Line 123. The school will utilize local or regional
health agencies for health services required by ADE for high school students, such as vision
screening and budgeted for the services in the attached proposed budget on Line 124.
Standards for Accreditation 21 Auxiliary Services
o Based on the application, it does not appear this waiver is necessary.
o Unless required in a specific student’s IEP, the Young Adult Magic Johnson Bridgescape Academy
does not intend to offer transportation services.
o

•

Waivers Not Requested:
• ADE Rules Governing the Superintendent Mentoring Program
o The applicant requested a waiver of Ark. Code Ann. § 6-17-427. In order to effectuate this
waiver, the applicant must request a waiver of the accompanying rules.
o As the Program Director will be the instructional and operational leader, a waiver is requested
from these rules.
• ADE Rules Governing Educator Licensure
o It appears the applicant is requesting a waiver of teacher and administrator licensure. In order
to effectuate this waiver, the applicant must request a waiver of these rules.
o A waiver is requested from the ADE Rules Governing Educator Licensure. But the Academy will
use highly qualified teachers as determined by federal requirements.
• Alternative Learning Environments
o The applicant requested a waiver of Ark. Code Ann. § 6-48-101 et. seq. In order to effectuate
this waiver, the applicant should also request a waiver of Ark. Code Ann. § 6-15-1005(b)(5)
and Section 4.00 of the ADE Rules Governing the Distribution of Student Special Needs
Funding.
o Upon re-reviewing this statute, a waiver is not requested for Ark. Code Ann. § 6-48-101 et. seq.
and Ark. Code Ann. § 6-15-1005(b)(5). But the Academy requests waivers from following
subsections in Section 4.00, ADE Rules Governing the Distribution of Student Special Needs
Funding.
o The Academy has already requested a waiver for Teacher licensure. Using the same rationale,
the Academy also requests a waiver for 4.02.1.2 teacher licensure for ALE. The Academy will
use highly qualified teachers in ALE as required by federal requirements.
o The Academy has already requested a waiver for 10.02-Class size/teaching load in traditional
classes. The Academy also requests a waiver for 4.02.1.4 Student/teacher ratio.
o The Academy has already requested a waiver for Ark. Code Ann. § 6-16-102 School Day Hours
School day. Along the same rationale, the Academy requests a waiver for the part of 4.03.3 that
gives the formula for the ALE day as the number of hours taught in an eligible ALE each day
“divided by 6 hours.” We wish for the formula to be “divided by 4 hours”.
o The rule seems to limit ALE funding to courses taught only through direct instruction. If so, the
Young Adult Magic Johnson Bridgescape Academy wishes to be able to fund our ALE students in
our blended learning environment.
• Gifted and Talented
o The application requested a waiver of the Gifted and Talented Program Approval Standards
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The OCBA Board will ultimately be responsible to ensure that the school is operationally and financially
viable and as a result has spent significant time vetting its proposed educational partner and program.
Both OCBA and EdisonLearning understand that building and sustaining a supportive relationship
between the OCBA Board EdisonLearning’s Program Director is imperative for the ongoing success of
the school both financially and academically. Accordingly, several steps will be taken to ensure all
parties work together to provide effective and sound leadership including well-defined and understood
roles and responsibilities, a fair evaluation system, and clear policies. The roles and responsibilities will
be clearly articulated in the final negotiated management agreement. Steps that have been or will be
taken to ensure sustainability of the school include:
•

•

•
•
•
•
•

Preparation of the OCBA Board
o The Board understands that they are serving at-risk students and have a passion for
providing alternative opportunities for students in their communities to earn a high
school diploma.
o The Board collectively has a shared vision of what educational success will mean for the
school and the students. This will allow for consistent academic oversight of the school.
o The Board will also be diligent with financial oversight.
Capacity and Composition of the OCBA Board
o The Board is established and has been serving the community for years.
o The Board is composed of members with diverse perspectives with the skills, time and
experience necessary to oversee a successful school.
o The Board members are objective.
o The Board members have connections to and a deep understanding of the community
they are planning on serving.
Governance Structure aligned with best practices
Clear delineation of the authority and duties of the OCBA Board, Program Director, and
EdisonLearning
Regularly reporting to the OCBA Board by EdisonLearning
Accurate and timely budget development and monitoring process
Continuous evaluation by the OCBA Board of the services provided by EdisonLearning

REQUIRED ATTACHMENTS
• Provide the daily schedule with specific courses for the Young Adult Magic Johnson Bridgescape
Academy of Crittenden County.
The daily schedule depends on the individual student’s IGP and the courses that they need to graduate.
Due to the flexible nature of the program, different students may be working on different courses at
different times. Additionally, a student may choose to focus time on one course over another.
Combining the IGP and the flexibility provided in the blended learning environment, each student is
working on their own coursework at their own pace; however, the students progress and pace is
monitored by the instructional staff who provide individual and group instruction as necessary and
ensure students are effectively moving towards completing the courses outlined in their IGP.
In lieu of a daily schedule with specific courses, below are examples of how students may utilize their
time at the Academy.
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For example, on Tuesday during the eCourses: Core Content time designated in the sample schedule
from 10:00 to 11:30 in the first session:
•
•

Student A may work on American Literature (English 11) for the full hour and a half.
Student B may work on Algebra 1 for a full hour, then for the last half hour working with the
teacher and a small group of students on key algebra concepts.
• Student C may work half the time working on Biology and half the time working on Geometry.

OTHER
Provide copies of the following documents referenced in the application:
• Newspaper articles written by reporter of The Evening Times
• Signed attendance sheets from the public hearing
• The PowerPoint presentation used at the public hearing
• The agreement between OCBA and EdisonLearning for the Magic Johnson Bridgescape program
At this time, OCBA, Inc. and EdisonLearning have not entered into a formal agreement
to establish the Young Adult Magic Johnson Bridgescape Academy. Upon approval of
the charter by the Arkansas Department of Education, OCBA, Inc. and EdisonLearning
will negotiate the management agreement. Attached is a sample agreement
•
•
•
•
•
•
•

Graphs about shrinking graduating classes presented at public hearing
A description of the Blended Learning Pedagogical Model for Magic Johnson Bridgescape
Academies
Samples of forms and policies pertaining to admission
The purchasing and procurement policy
The professional development plan
The concurrent credit matrix- Since the school is requesting a waiver from being required to
teach the 38 units, the waiver request involving the matrix for concurrent credit courses is
withdraw and this matrix is no longer applicable.
The EdisonLearning course catalog

ADDITIONAL ATTACHMENTS
• Parental Involvement Action Plan
• OCBA, Inc. Conflict of Interest Policy
• Revised Budget
• Job Descriptions
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JOB DESCRIPTIONS
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Director of Achievement
Role: Director of Achievement
Direct Reports: Program Directors

Job Summary:
The main responsibility of this position is managing the primary focus of student achievement in schools.
The role also ensures excellence in service delivery of all EdisonLearning products by collaborating and
partnering with district and charter school boards, driving consistently superior achievement gains and
profitability within assigned sites. As required, this role will manage client relationships as well as the
operational/financial/budgetary/legal management of the schools.
Main Responsibilities:
Achievement Management
Ü Monitor student achievement data to ensure students are performing highly
Ü Supervise, observe, evaluate and assess program managers and principals from an instruction,
school culture and school operations perspective. This is done by visiting schools and attending
leadership team meetings

Ü Work collaboratively with local district superintendents and assistant superintendents to leverage
Ü
Ü
Ü

Ü

Ü

Ü
Ü

influence in supervision and evaluation of the principals in schools where the principal reports to
the district.
Formalize and execute customized professional development training modules specific to clientele and
work closely with district officials to create a plan and set measurable goals for program implementation
Support and monitor professional development plans of teachers
Develop and annually adjust the school's support plans (mid-year for intensives); identify areas of
focus and improvement for particular schools and codify how Edison will support schools to make
improvements in these specific areas
Develop, conduct and participate in all Edison Achievement Conferences (i.e. HQ Quarterly
Meetings, Summer Institutes, Edison Leadership Development Academy, Instructional
Leadership Conferences, Client Conferences)
Prepare academic reports and attend board meetings in order to provide academic and financial
updates on the sites. Ensure monthly academic and financial reports are submitted to
headquarters. Prepare reports for specific school boards when requested
Develop and facilitate regional principal & program managers meetings by putting together the
agenda and providing professional development
Attend regional meetings called by SVP Solutions in order to provide updates and keep the SVP
Operations informed of developments within school achievement management

Client Relationship Management
Ü Work with schools and SVP Solutions to ensure that charters and all contracts, and client
contracts are renewed as directed by the business
Ü Prepare reports for school boards when requested, keeping clients informed of academic and
financial results in schools
Ü Attend school district meetings when requested, staying abreast of local issues and building
relationships with client
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Operations/ Financial/ Budgetary/ Legal Management
Ü Participate in HQ Meetings that supplement the monthly calls to build morale and school culture
while developing short and long-term school plans
Ü Supervise and support principals’ implementation of financial and operating activities,
Ü Proactively resolve school operational issues in conjunction with the School Operations Manager
Ü Maintain awareness of requirements dictated by teachers’ unions for specific school districts (i.e.
contractual requirements, process for grievances, school policies, etc.)
Ü Supervise principals’ ongoing budget and financial planning processes to ensure revenue,
enrollment and expense targets are met (Managed Schools only)
Key Relationships:
Internal: Supervises, observes, assesses and supports principals to effectively manage achievement in
schools. Utilizes the Education Department for support when needed. Works with the Finance, Human
Resources, Enrollment and Legal to support schools as needed.
External: Manages relationships with Edison’s customers and constituency groups for their assigned sites
(District Superintendents, District Boards, Charter Boards)
Key Behavioral Competencies:
Ü Demonstrated ability to collaborate with team members located across multiple geographies and
organizational levels
Ü Strong written and oral communication skills, extensive experience building client relationships
Ü Demonstrates drive and commitment that inspires others to achieve results
Ü Anticipates and creatively addresses obstacles to achievement of goals
Ü Adept at dealing with changes in work schedules and assignments caused by developments the
external environment
Ü Identifies and gains the support of key people by understanding and addressing their needs and
concerns; builds strong working relationships; shares information and seeks input of others where
appropriate
Ü Creates opportunities to bring teams and/or cross-functional teams together to collaborate on
Edison initiatives
Requirements:
Ü Mastery level knowledge of Standards-Based Instruction and Assessment; knowledge and
experience with what makes good school organizations, familiarity with state and federal
standards
Ü Experience identifying good instruction, diagnosing problems and making effective
recommendations in a school setting
Ü Familiarity with assessment methods and data analysis
Ü Administrative certification preferred
Ü Minimum 10 years experience in K-12 education
Ü Master’s Degree
Ü Proficient in Microsoft Office (i.e. Outlook, Word, Excel, and Power Point)
Ü Candidate must live in the region in which he/she will work or relocate to that region
Preferences:
Ü Minimum 5 years experience as a building administrator (principal/assistant principal) or
comparable educational supervisory position
Ü Demonstrated knowledge of budget management, finance, and operating procedures to support
P & L of up to $20 million
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Program Director
Direct Reports: Teachers, Office Manager, Counselors, Paraprofessionals, Enrollment Coordinator

Job Summary:
The Program Director is responsible for providing the instructional, operational and administrative
leadership necessary to ensure the success of the school including primary responsibility for achievement
and financial performance. The Director is the overall leader of the school, with a dominant focus
(estimated at 75% of time spent) on instructional leadership. The Director will be held accountable for the
continuous improvement of the school and its staff and for increased student achievement.
Main Responsibilities:
Achievement Management
Ü Implement School Organizational Structure including culture, staffing, scheduling Ensure
teachers receive appropriate and relevant training in curriculum, learning environment, and state
requirements
Ü Implement and monitor student achievement (ecourse completions, consistent attendance rates,
personal/social curriculum achievement, progress monitoring of individual graduation plans)
Ü Recruit, select and hire school staff (teachers and school-based support staff)
Ü Ensure effective implementation of student support systems
Ü Engage parents in a collaborative effort for implementing and planning of school programs
(parent meetings)
Ü Complete and present the annual school progress report to EdisonLearning, district and/or
charter board and school community
Ü Support and monitor PD plans of teachers and school support staff
Ü Supervise and evaluate staff to ensure quality instruction and student achievement
Financial Management
Ü Ensure revenue, enrollment and expense targets are met (profit and loss)
Ü Ensure facility and operational services are effective
Ü Steward of company assets
Relationship Management
Ü Build/maintain client relationships (i.e. Board leadership, superintendents, authorizers, community
leadership, political leaders, etc.)
Ü Develop and maintain positive community and parent relationship
Compliance Management
Ü Oversee compliance to federal, state, local and contractual requirements
Facility Management
Ü Lead the day to day operations of the program to ensure students and teachers work in a
environment that is safe, clean and conducive to learning.
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Key Relationships:
Internal: Regional Vice President of Operations, Executive Director – Education Service Lead, Vice
President of Center Operations and other EdisonLearning Support
External: EdisonLearning’s customers and constituency groups, Charter Boards and Districts, Parents
Key Behavioral Competencies:
Ü Uses different behaviors as necessary to achieve desired outcomes; able to amend own behavior to
influence and gain acceptance
Ü Shift priorities to address changes in events or assigned goals
Ü Inspires groups of individuals to work together to achieve a common purpose; promotes a culture of
open communication and respect
Ü Actively establishes and promotes best practices for EdisonLearning work processes and standards
Ü Analyzes reasons behind results, takes actions to address failures and seeks to improve outcomes
Ü Never accepts excuses for breaches of ethics, values or regulations and confronts potentially
unethical behavior in others
Ü Develops and uses subtle strategies to influence others in order to achieve organization objectives;
anticipates reactions and works hard to find common ground between stakeholders within opposing
views
Ü Coaches employees and team members on ways to enhance their level of performance and develop
their skills
Ü Encourages constructive feedback and a culture that provides opportunities for development.
Attracts, assesses, develops, motivates and retains a diverse workforce that drives results
Ü Engages young adults in the learning process, promoting academic and life skill growth; provides a
model for at-risk youth through EdisonLearning’s core values
Background:
Ü Master’s Degree in Curriculum and Instruction or Master’s Degree in a specialty area such as
Secondary Education or Educational Administration & Supervision / Ed Leadership
Ü Minimum of 5 years teaching experience
Ü Minimum of 5 years experience in instructional leadership including at least two years as an assistant
principal
Ü Administrative Certification
Ü Relevant experience with student population
Ü Knowledge of teacher evaluation and observation methods
Ü Knowledge of various instruction and teaching methodologies
Ü Excellent organizational, planning and implementation skills
Ü Proficiency in Microsoft Excel, PowerPoint, Word and Outlook
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School Operations Manager
Reports to: Director of Achievement -Direct Reports: None

Primary Function:
Oversees operational performance at a cluster of Magic Johnson Bridgescape centers, through
undertaking or managing, finance, administration and general school operations. The School Operations
Manager is an EdisonLearning employee. This is a year round position which requires some travel.
Principal Duties and Responsibilities:
Center Operations
Ü Responsible for site level procurement of supplies, materials, equipment, and inventory management
Ü Local manager for Transportation, Facilities Maintenance, Security and other 3rd party service
contracts, ensuring ongoing monitoring and implementation of contracts
Ü Work with enrollment coordinators and Enrollment Manager to track and manage student enrollment
campaign budgets and assist in meeting enrollment targets
Ü Work with center personnel to maintain integrity and accuracy of Student Records, including
maintenance and tracking of attendance and retention
Ü Work with center staff to manage reporting and data tracking for all Special Education programs
Ü Prepare reports on center operations and attend board meetings

Ü Respond to and resolve routine internal and external inquiries with students, parents, and employees
Financial Administration
Ü Develop the annual budget for each center, working with the Program Director and Controller
Ü Responsible for center level budget monitoring and management
Ü Review monthly financial reports and update monthly financial estimate templates
Ü Work with the board Treasurer and Controller to provide financial data and meet reporting deadlines
Ü Support board Treasurer with all Federal, State, Local grant applications and reporting
Ü Provide financial oversight including invoice approval
Ü Manage AP and payroll processes
Ü Assist in coordination with the board Treasurer and Controller, year-end audits as well as any center
audits from State or Federal agencies
People Management/HR responsibilities
Ü Partner with the EdisonLearning Human Resources department to implement policies and procedures
at centers (e.g., compensation; paid time off days; all aspects of recruitment - screening, state
specific background checks, etc.)
Ü Oversee the processing of all new hire paperwork Responsible for maintenance of personnel files for
all employees
Ü Responsible for tracking Teacher Certification status
Ü Lead in orientation of new hires
Ü Participate in Employee Relations issues with Program Directors and EdisonLearning Human
Resources
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Key Relationships
Internal: Center Staff (teachers, Program Directors, School Receptionist), all support functions within
EdisonLearning (Finance, Human Resources, Site Services, etc.), Senior Directors of Achievement,
Controller, and Alternative Education Solution leaders.
External: Charter Boards, Board Treasurer, State Department of Education, Third party-vendors,
Community Leaders, and Parents.
Key Behavioral Competencies:
Ü Demonstrates persistence in overcoming and removing obstacles that impact goal achievement
Ü Understands the importance of confidentiality when dealing with sensitive information
Ü Demonstrates a drive, commitment and sense of urgency that inspires others to achieve results
Ü Implements and monitors relevant work procedures in line with defined internal and external
standards
Ü Proactively approaches others with a view to engaging in dialogue and building strong working
relationships
Ü Recognizes people who may be of critical importance to achievement of one’s objectives and
involves them to get their input
Ü Requests input from others to work towards a more effective outcome
Ü Holds employees/colleagues accountable for achieving results and publicly acknowledges effective
performance
Ü Proven experience multitasking
Background:
Ü Demonstrated success in monitoring budgets of $5 million to $10 million
Ü Demonstrated success in managing contracts of up to $500,000
Ü Experience in charterl or educational arena a plus, particularly in educational administration and or
grant tracking and reporting
Ü Previous exposure to staffing processes and general HR procedures
Ü Independently and effectively manage operations and facilities
Ü Knowledge of audit procedures
Ü Skilled in interpreting and managing Service Level Agreements and contracts for outsourced services
Ü Skilled in use of MS Excel or other financial and organizational modeling software
Ü Demonstrated ability to manage staff of up to 5-10 exempt and nonexempt employees
Ü BS in Business, Accounting or Finance
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Enrollment Coordinator
Reports To: Program Director
Direct Reports: Not Applicable
Job Summary:
The Enrollment Coordinator leads implementation efforts for local student enrollment. The Enrollment
Coordinator is required to give frequent presentations and build/maintain relationships on behalf of the
program. Excellent presentation, communication and organizational skills are required. This position
requires travel throughout a region to make presentations to civic groups, religious organizations, parents,
students and other audiences identified through market research. The Enrollment Coordinator will lead
teams of student and staff recruiters for promotion at school and community events. Knowledge of local
school systems is desired. The Enrollment Coordinator will enroll students at each site, meeting with
family and student to ensure a smooth transition to the program. This position will also be responsible for
monitoring FTE counts and the ramp up activities to ensure appropriate and representative attendance
during this critical time.
Main Responsibilities:
Ü Administrative
o Enroll students at each site, meeting with family and student to ensure a smooth transition to
the program.
o Monitor FTE counts and the ramp up activities to ensure appropriate and representative
attendance during this critical time.
Ü Promotion
≠ Lead and coordinate implementation of defined local recruitment and enrollment
initiatives
≠ Proactively identify and develop opportunities to promote applicable enrollment efforts
≠ Cultivate interest in the program through dynamic involvement with local civic
organizations, religious groups, community groups, and other relevant organizations and
clubs
≠ Participate actively in local Chambers of Commerce, business, professional, and
education organizations as determined through market research and administrative leads
≠ Build a database of contacts through local and regional involvement
Ü Campaign Management
≠ Prepare program of events and timetables for promotional events
≠ Recruit and supervise teams of Student Recruiters engaged in canvassing, attending
school and community events, etc.
≠ Plan and manage for material needs at promotional events
≠ Provide operational updates and reports as needed
Ü Professional Responsibilities
≠ Learn the program design and product advantages
≠ Adhere to and enforce EdisonLearning and district policies and procedures
≠ Represent the program and the company in a positive and professional manner at all
times
≠ Communicate with colleagues and supervisors on a regular basis and participate in
internal meetings as scheduled
Key Relationships:
Internal: Program Director, VPES, and Charter Board Members.
External: Parents/Guardians, Students, Community Organizations
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Key Behavioral Competencies:
≠ Excellent interpersonal and communication skills, and ability to converse comfortably with business,
community, and education leaders at all levels
≠ Focus on details and accuracy
≠ Prioritize activities in a multi-task position
≠ Operate with a sense of urgency and accountability
≠ Meet deadlines
≠ Seek assistance when confronting obstacles to achievement of goals
≠ Ability to develop appropriate relationships with students in an alternative setting
Background:
≠
BA or BS in a relevant field
≠
At least one year of relevant experience in sales, business development/marketing, or public relations
≠
Strong written and verbal skills
≠
Knowledge of regional social, political, and economic issues preferred
≠
Knowledge of K-12 public education preferred
≠
Ability to create multimedia presentations in PowerPoint required
≠
Bilingual in English and Spanish preferred; may be required in specified regions
≠
Must possess a local Driver’s License and a clear driving record
≠
Proficiency with Microsoft Excel, Word, Outlook, PowerPoint and internet applications required
≠
Proficiency with multimedia communication tools, such as discussion boards, webinars, email, instant
messaging, digital photography preferred
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Teacher
Reports to: Program Director
Direct Reports: Not Applicable

Job Summary:
As a member of a teaching team, the teacher will be responsible for facilitating student learning in an
instructional technology learning environment and supplementing computer-based instruction with direct
instruction as needed. He or she uses a variety of instructional methodologies and curriculum resources
to teach content and skills to students in small- or pull-out group instruction. The teacher regularly meets
with students to advise and plan for students’ individual learning plans, providing coaching and mentoring
in an advisory capacity.
The teacher works as a team member to meet the needs of all students. Because building relationships
is a critical component of this learning environment, the team works together to identify student needs
that may be barriers to success, Teachers collaborate with team members to analyze different means of
meeting student needs and communicates with students, parents, and other team members about
student progress and plan for next steps.
Main Responsibilities:
≠
≠
≠
≠
≠
≠
≠
≠
≠

Implement EdisonLearning, school and district policies and procedures;
Work closely with teachers and other colleagues to develop and build teaching skills;
Collaborate with colleagues on curriculum, student needs and assessment;
Contribute to a culture of professionalism among team members;
Monitor academic progress of students in their coursework
Monitor student progress towards graduation
Maintain ongoing communication with parents, staff, and community;
Become proficient in the use of computer based instruction and software;
Manage the learning environment and coach students as an advisor and mentor;

Key Behavioral Competencies:
≠ Generally asks relevant and insightful questions to establish facts
≠ Seeks to understand key decision making issues and characteristics when guided by others
≠ Shows increasing understanding of EdisonLearning work processes and standards
≠ Thinks to ask questions about actions required to produce expected results
≠ Expresses interest in taking on varied projects and tasks to develop new skills in most situations
≠ Develops and maintains positive working relationships with co-workers by being punctual,
collaborative, and maintaining a pleasant work attitude
≠ Shows that understands accepted professional conduct within the EdisonLearning environment by
acting honestly and openly and responding positively to any feedback on professional conduct
≠ Establishes appropriate and supportive relationships with students
Background:
≠ Bachelor of Arts or Bachelor of Science degree required
≠ Appropriate teacher certification required
≠ Minimum of 2 years of teaching experience required
≠ Evidence of educational experiences after college (fellowships, summer study, or graduate course
work to pursue greater depth in a subject area, specific instructional methodology, curriculum
development, special education, technology, etc.) preferred
≠ Evidence of working knowledge and comfort level with instructional technology
≠ Experience working with student population in some capacity preferred
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Guidance Counselor
Reports to: Program Director
Direct Reports: N/A
Job Summary:
The Counselor is a critical member of the Comprehensive Support Team, championing the behavioral,
social/emotional and mental health needs of students in support of student achievement across the
program. They take a leadership role in providing professional development within the school to create a
solid understanding of the psychosocial development of students and the influences of family, community,
and cultural differences on student achievement. They are a crucial voice in determining, planning and
supporting the implementation of interventions, particularly related to the behavioral/social/emotional
issues of students. Within this unique and alternative setting, it is critical that specific student needs be
identified and met early on in an effort to provide students a support system that is often lacking outside
of this environment.
Main Responsibilities:
Ü Provide leadership as a standing member of the Comprehensive Support Team;
Ü Provide leadership as a standing member of the Learning Team;
Ü Evaluate program wide behavioral data to identify trends and promote universal, small group and
individual responses;
Ü Conduct small-group or 1:1 intervention/counseling at Tier II and Tier III, in response to needs
identified by the Comprehensive Support Team and or Individual Education Plans (IEPs);
Ü Evaluate student progress specific to behavioral, emotional, and mental health concerns and the
effects on academic progress;
Ü Participate in conducting functional behavior assessments and developing, implementing and
monitoring behavioral intervention plans for students identified in need;
Ü Assist parents/guardians in effectively participating in their child’s education and strengthening their
parenting skills;
Ü Engage parents/guardians as partners on behalf of their children through phone, email, notes,
conferences, home visits, etc., both directly and by supporting the efforts of classroom teachers;
Ü Form a consortium of service providers to deliver a wide variety of services to the school community
based on identified program and student needs;
Ü Act as point of contact for outside organizations working with students and their families to ensure
coordination of services to best meet students’ needs;
Ü Work in collaboration with the office staff to produce reports in order to analyze attendance trends
and ensure appropriate action is taken as needed;
Ü Work directly with individual teachers, house teams, and families to ensure the timely attendance of
every child;
Ü Work in collaboration with the special education team to coordinate services and communication with
parents of students with special needs;
Ü Lead the crisis response team for students in critical need (e.g. suicide ideation, self-harm, family
crisis, homelessness, etc.)
Key Relationships:
Internal: Program Staff
External:Community outreach resources, local businesses for employment opportunities, social service
organizations and outside service providers
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Key Behavioral Competencies:
Ü Demonstrates a drive, commitment and sense of urgency that inspires others to achieve results
Ü Identifies, analyzes and discusses decision making alternatives with multiple stakeholders
Ü Resolves requests and complaints in a timely manner, demonstrating a high level of commitment to
meeting requirements within policy and compliance guidelines
Ü Makes frequent and regular contact with clients to keep them informed and to learn of any new issues
or challenges that can impact expected outcomes
Ü Works closely with direct client contacts to establish relationships, starting to establish credibility by
demonstrating fairness, equity and consistency in transactions
Ü Recognizes people who may be of critical importance to achievement of one’s objectives and
involves them to get their input
Ü Uses considerable judgment and initiative to determine the approach or action to take in non-routine
situations
Ü Shifts priorities to address changes in events or assigned goals
Ü Brings ideas for service delivery improvements to the attention of others and pursues these ideas
through to resolution or completion
Ü Maintains a pleasant attitude being tactful and courteous with all program personnel, students and
visitors
Ü Responds to information request in a cooperative, courteous, and timely manner
Ü Is attentive, patient and fair with students
Background:
Ü A Master’s of Social Work or Master’s in Counseling degree
Ü Appropriate state licensure
Ü Clinical experience with at-risk children
Ü Strong communication skills; ability to work collaboratively with teachers/staff
Ü Experience developing and managing community-based initiatives or school-business partnerships
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Special Education Teacher
Reports to: Program Director
Direct Reports: N/A
Job Summary:
The Special Education Teacher is responsible for implementing and ensuring compliance to established
policies, procedures and/or regulations; and addressing other duties and processes required to maintain
the school’s program of services. Responsibilities include, but are not limited to: providing student
interventions and modifications to the academic program as needed; managing the school’s special
education programs and services; developing related goals, objectives and recommending policies;
planning, implementing and working with staff in evaluating the special education programs and services;
acting as a liaison with other district staff, serving as a resource of information regarding special
education programs and services; and ensuring that procedures are appropriate in relation to policies
required by state and federal regulatory requirements.
Main Responsibilities:
≠
≠
≠
≠
≠
≠
≠
≠
≠
≠
≠
≠

Maintain educational records for students with disabilities (e.g., IEPs, evaluation reports, staffing
forms, eligibility forms, meeting summary notes, IEP progress reports, etc.).across multiple sites in
one city/region
Ensure that all students with disabilities have a current IEP.
Maintain all LEA special education profile data on IDEA Part B and Part C (if applicable) indicators for
Department of Education State Performance Plan (SPP) reporting.
Coordinate the provision of special education services and related services per the students’ IEPs.
Ensure that all IEPs adhere to least restrictive environment (LRE) and free appropriate public
education (FAPE) guidelines as specified in IDEA regulations and state guidelines.
Ensure that all initial referrals for special education services are completed within 60 days (calendar
or school depending on state) from the date parental consent is obtained.
Collaborate with regular education personnel on Response to Intervention/Comprehensive Student
Services initiatives.
Provide school leadership team regularly with the following: reports on issues regarding special
education services, progress monitoring data for students with disabilities, and special education
compliance data.
Collaborate with school personnel (e.g., administration, regular education teachers, special education
teachers, etc.) on special education service models (i.e., monitoring; collaboration or consultation; coteaching or team teaching; facilitated instruction; direct instruction.).
Coordinate progress monitoring of students with disabilities (e.g., CBM, Benchmark Assessment
System, etc.).
Communicate regularly with Regional Special Education Director on IDEA, FAPE, LRE, and IEP
successes and challenges at assigned school(s).
Maintain accurate and current inventory on instructional and curricular resources and materials.
Replenish inventory as needed.

Key Relationships:
Internal: Core Content Teachers
External: School District Special Education Compliance Officer
Key Behavioral Competencies:
≠ Developing Others
- Encourages constructive feedback and a culture that provides opportunities for development.
Attracts, assesses, develops, motivates and retains a diverse workforce that drives results.
- Helps others to secure resources and provides guidance in decision making and problem solving
≠ Courageous Leadership
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Addresses difficult issues; puts self on line to deal with important problems; stands firm when
necessary.
- Analyzes reasons behind results, takes action to address failures and seeks to improve outcomes
Collaboration
- Willingly cooperates and works collaboratively towards solutions which generally benefit all
involved parties; works cooperatively with others to accomplish company objectives; promotes
collaboration and partnerships.
- Gives credit and recognition to others who have contributed towards team or group goals;
respects different opinions, seeking them out to challenge thinking and enhance collaborative
efforts
- Works collaboratively to creatively problem solve with staff to meet students’ unique needs in a
technology- based instructional learning environment
Organization
- Maintains accurate records across multiple sites
- Plans and organizes for a schedule that requires flexibility and structure to serve students at
multiple sites

≠

≠

Background Requirements:
̇ Minimum of 3 to 5 years special education teaching experience required
̇ Bachelor of Arts or Bachelor of Science degree required
̇ Appropriate special education teacher certification required
̇ Demonstration of mastery in specified area/s of the curriculum required
̇ Demonstration of teaching techniques and classroom management skills (i.e., effective instructional
strategies, articulate communication of information, positive interactions with students, and overall
organization of learning environment), as seen during a classroom observation by a partnership
principal required
̇ Evidence of educational experiences after college (fellowships, summer study, or graduate course
work to pursue greater depth in a subject area, specific instructional methodology, curriculum
development, special education, technology, etc.) preferred
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Office Manager
Reports To: Program Director
Direct Reports: Not Applicable

Job Summary:
The Office Manager will play a key support role, serving as the focal point for communication by mail,
telephone and in person. The Office Manager will manage the flow of information, both within the school
and between the school and the state, and will be responsible for maintaining all school records. To be
effective, the Office Manager must be organized and efficient, familiar with all necessary office
equipment, including computers and computer programs for word processing, databases, and
spreadsheets. Equally important is the role of the Office Manager as representative of the program. He or
she must be flexible, personable, able to communicate the program’s mission and vision, and possess
the program’s core values.
Main Responsibilities:
≠

Responsible for creating and maintaining a welcoming and efficient front office that emphasizes
organization, professionalism, courtesy, flexibility, and teamwork
—
—
—
—
—

Greet and announce all visitors appropriately
Use proper telephone etiquette and direct calls appropriately to school staff
Provide needed assistance and communicate effectively with Director and all staff
Be attentive, patient and fair with students
Treat parents as valued and respected customers

≠

Maintain all records, including schedule, student waitlist (using applicable EdisonLearning
systems/software), attendance records, and calendar

≠

Responsible for recording, tracking and following up on student tardiness, absences

≠

Collect student related data (including demographics, financial data, test results, attendance) and
provide it to the state, which uses the data to determine per pupil funding for the school

≠

Collect all student data and manage free and reduced lunch program components for the school,
which impacts school funding

≠

Perform basic Accounts Payable and Accounts Receivable functions in the routine course of daily
operations

≠

Provide and/or manage standard operations, including, but not limited to:
—
—
—
—

Student entrance/exit procedures
Safety and emergency procedures/guidelines
Correspondence and schedule for Director
Business related processes as assigned by Director and/or Enrollment Coordinator
(purchasing/expenses, invoices, shipping and receiving, etc.)
— Coordination of volunteer hours/participation
— Responsibility for all voicemail administration including setting up new mailboxes and changing
site voicemail greeting for vacations, snow days, etc.

Key Relationships:
Internal: Site faculty and staff.
External: School visitors. Outside vendors, contractors.
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Key Behavioral Competencies:
≠

Thinks ahead to set up requirements in advance. Prepares effective program of activities;
timetabling; etc.

≠

Consistently tries new and different approaches to doing work

≠

Demonstrates a strong sense of urgency by prioritizing and following through on commitments

≠

Identifies potential obstacles to goal achievement and seeks assistance in addressing these
obstacles

≠

Detail oriented and ability to multi-task

≠

Demonstrates ability to develop appropriate relationships with students in an alternative setting

Background:
≠

High school diploma required; postsecondary training or schooling preferred

≠

Familiarity with office equipment such as computers, typewriters, fax machines, calculators, and
photocopiers, as well as word processing and spreadsheet programs required school district
database maintenance preferred

≠

Minimum of 3 years of experience in office management or in a secretarial position preferred with
responsibilities including basic bookkeeping
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Paraprofessional
Reports to: Program Director
Direct Reports: N/A
Job Summary:
The Paraprofessional, as a member of the instructional team, works under the supervision of
the classroom teacher and the principal. This person primarily works in classroom, assisting the
teacher in implementing instruction and related services. Such assistance may include:
providing instructional assistance, guiding additional practice opportunities, re-teaching, and
monitoring behavior.
Main Responsibilities:
≠
≠
≠
≠
≠
≠
≠
≠
≠
≠

Meet Paraprofessional requirements as established by state and local mandates;
Implement school and district policies and procedures;
Establish and maintain solid working relations with colleagues;
Participate in planning sessions with the learning team;
Provide support and assistance to students;
Demonstrate creativity, flexibility, and perseverance in dealing with challenging learning,
behavioral, family, and classroom situations;
Provide strategic instruction within the classroom for students who are in need of support
learning core curriculum;
Provide support and supervision of students as assigned (during transitions, in special
classes, during lunch, etc.);
Assist in the administration and scoring of assessments used to monitor individual progress;
Assist with paperwork and clerical duties as needed.

Key Behavioral Competencies:
Demonstrates the ability to work effectively under the direction of others;
- Demonstrates a willingness to assume all responsibilities assigned which are appropriate for
the position.
- Demonstrates initiative, always keeping in mind the best interest of the students and the
program
- Willingly cooperates and works collaboratively towards solutions which generally benefit all
involved parties; works cooperatively with others to accomplish company objectives; promotes
collaboration and partnerships.
- Gives credit and recognition to others who have contributed towards team or group goals;
respects different opinions, seeking them out to challenge thinking and enhance collaborative
efforts
- Works collaboratively to creatively problem solve with staff to meet students’ unique needs in
a technology- based instructional learning environment
-

Background Requirements:
Meets NCLB requirements: Has obtained a HS diploma or GED and:
» Completed two years of full-time study at an institution of higher education (48 semester
hours in some states and 60 in others); or
» Obtained an associate’s degree; or
» Meets rigorous standards of quality and demonstrates through a formal assessment the
knowledge of, and the ability to assist in, reading, writing or mathematics.
- Meets appropriate age, diploma and certification requirements as defined by the state.
-
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2013-2014
EMERGENCY MEDICAL AUTHORIZATION FORM

STUDENT NAME_____________________________________________________________
(Please print)
Last
First
Date of Birth ____________________
Home Phone_____________________
Home Address______________________________

Current Grade______
City__________________ Zip____________

Purpose: To enable parents and guardians to authorize the provision of emergency treatment for children who become ill or injured while under school authority, when
parents or guardians cannot be reached. This information will be shared, as necessary, with teachers, bus drivers, administrative staff, health personnel including student
nurses, and other school personnel.

Residential Parent or Guardian
Mother's Name________________________ Daytime Phone_______________ Cell _____________
Father's Name_________________________ Daytime Phone_______________ Cell _____________

Emergency Contacts
1. __________________________ Relationship_____________ Phone _______________ Cell ____________
2. __________________________ Relationship______________ Phone _______________ Cell ____________
Does your child have any of the following conditions or symptoms?

 Diabetes
 Mental Disorder

 Asthma
 Epilepsy

 Depression
 Medications

 Severe Vision Impairment
 Severe Hearing Impairment

 Allergies
 Other health concerns

If you checked any of the above items, please explain below or attach supporting documentation or an additional sheet of paper.

Condition:

Detailed Description

Allergies – Include specific medicines, foods, bites, and stings.
Allergy:

Reaction:

Medications – List any medications you may have in your possession.
Medication:
Condition:

None

Medication Required:

None
Medical Device Required:

PART I OR II MUST BE COMPLETED
PART I: TO GRANT CONSENT

I hereby give consent for the following medical care providers and local hospital
to be called:
Doctor_________________________ Phone______________
Dentist_________________________ Phone______________
Local Hospital/Emergency Room_____________________
Phone______________________

In the event reasonable attempts to contact me have been unsuccessful, I
hereby give my consent for:
1) the administration of any treatment deemed necessary by above named
doctors, or, in the event the designated practitioner is not available, by
another licensed physician or dentist; and
2) the transfer of the child to any hospital reasonably accessible. This
authorization does not cover major surgery unless the medical opinions of
two other licensed physicians or dentists, concurring in the necessity for
such surgery, are obtained prior to the performance of such surgery.
Signature of Parent/Guardian _________________________________
Date____________________

PART II: REFUSAL TO CONSENT
I do NOT give my consent for emergency medical
treatment of my child. In the event of illness or
injury requiring emergency treatment, I wish the
school authorities to take the following action:
_________________________________________
_________________________________________
_________________________________________
_________________________________________
_________________________________________
______________________________
Signature of
Parent/Guardian___________________________
Date________________
155

Intent to Enroll 2013-2014
Location: (Mark One) ___Crittenden County ___ Mississippi County
New Student:______________________________________
Current Grade:_____________________________________
Parent/Guardian Name:______________________________
(If student is under 18 years old)

Address:__________________________________________
City, State:________________________________________
Zip:______________________________________________
Home Phone:______________________________________
Cell Phone:________________________________________
Email:____________________________________________
How did you learn about us?__________________________
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First Day of Attendance
Student:____________________________________

Date:_________

Student Signature:_____________________ _______

Date:_________

If student is under 18 years of age
Parent/ Guardian Signature:_____________________

Date:_________

Office Manager:______________________________

Date:_________
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PURCHASING
AND
PROCUREMENT
POLICY
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Purchasing of Commodities 2014-2015

DRAFT

7.5—PURCHASES OF COMMODITIES
Purchases shall be made in accordance with State laws and procurement procedures governing school
purchases that are deemed to be in the best interest of the School and are the result of fair and open
competition between qualified bidders and suppliers.
Definitions
C
personal property, and services, other than personal and professional services, purchased on behalf of
the School.
“
characteristics of a commodity.

ription of the physical and/or functional

P
school or designated employees of the school
with the authority to contract or make purchases on behalf of the school.
A purchase order shall be issued for all purchases of commodities and professional services.
Purchases of commodities with a purchase price equal or exceeding $5,000 but less than
$10,000 require prior approval of the designated agent of the School unless an emergency exists in
which case the Superintendent may waive this requirement.
Purchases of commodities with a purchase price equal or exceeding $10,000 require prior approval of
the purchasing official unless an emergency exists in which case the Program Director may waive this
requirement. Any waiver shall be reported to the Board at its next regular meeting. Purchase orders
equal or exceeding $10,000 shall require two signatures, one being the superintendent or the director
designee.
Purchase orders equal or exceeding $50,000 shall require Board approval prior to issuance unless an
emergency exists in which case the Program Director may waive this requirement. Any waiver shall be
reported to the Board at its next regular meeting.
The school will not solicit bids or otherwise contract for a sum greater than $25,000 with vendors that

All purchases of commodities in which the estimated purchase price equals or exceeds $10,000 shall be
procured by soliciting bids. The board shall accept bids submitted electronically by email or fax for any
and all school purchases, unless specified to be submitted by other means or methods, and except those
bids which have been specified to have a designated date upon which the bids shall be opened.
Specifications shall be devised for all commodities to be bid that are specific enough to ensure
uniformity of the bid and yet not so restrictive that it would prevent competitive bidding. The bid
specifications shall not include the name or identity of any specific vendor. The Board reserves the right
to reject all bids and to purchase the commodity by negotiating a contract. In such an instance, each
responsible bidder who submitted a bid shall be notified and given a reasonable opportunity to
negotiate.
Bids shall be awarded after careful examination of the details of the bid to determine the best overall
value to the School. In instances where the low bid was not accepted a statement of the reasons shall be
attached to the bid. Bidders submitting written bids shall be notified in writing of the bid award. Any
competitive bid submitted to the school in response to a solicitation for bids for the purchase of a

Young Adult Magic Johnson Bridgescape Academy
159

Purchasing of Commodities 2014-2015

DRAFT

commodity shall be accompanied by the form contained in Section 7.5F which shall be signed and
notarized by the agent of the bidder. The procedure for opening and awarding of bids shall be as
prescribed by the Board.
The following commodities may be purchased without soliciting bids provided that the Program Director
determines in writing that it is not practical to use other than the required or designated commodity,
and a copy of this statement is attached to the purchase order:
 Commodities in instances of an unforeseen and unavoidable emergency;
 Commodities available only from the federal government;
 Utility services;
 Used equipment and machinery;
 Commodities available only from a single source.
Prospective bidders, offerors, or contractors may appeal to the school director if they believe the
school failed to follow school bidding and purchasing policy or state law.
Any award of a contract shall be subject to revocation for ten (10) working days or, if an appeal is
received, after resolution of the appeal. This shall give prospective bidders, offerors, or contractors the
opportunity to appeal the bid award if they believe the facts warrant an appeal. Any appeal shall be in
writing by certified mail and received by the school
seven (7) calendar days following the initial and revocable award of the contract.
If the school receives an appeal of a bid award, they shall notify in writing those prospective bidders,
offerors, or contractors who have made a written request to the school for notification of opportunities
to bid that an appeal has been submitted.
The notification shall state
 That the contract award has been halted pending resolution of the appeal and could be revoked;
 The reasons for the appeal;
 That the recipient of the letter may respond to the protested issues identified in the appeal;
 The date the decision on the appeal will be made and notification sent;
 That if the appeal is upheld, the bidding process will be re-opened;
 That if the bidding process is re-opened, changes will be made to the request for bids as
necessary to satisfy the reasons for upholding the appeal.
The sole authority to resolve any appeal made relating to this policy shall rest with the director. The
director
I
school upholds an appeal, the sole
responsibility of the school to the aggrieved bidder or bidders shall be the re-opening of the bidding
process.
Legal References: A.C.A. § 6-21-301, 303, 304, 305, 306
A.C.A. § 6-24-101 et seq.
Date Adopted:
Last Revised:

Young Adult Magic Johnson Bridgescape Academy
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MJBA Professional Development Plan MJBA Professional Development Plan

Month/
Quarter
Aug
Q0

Description and Delivery Method
Introduction to Blended Learning -に
Online Course / In Person

Participants

Facilitator

All Staff

DoA with 5
Strand Lead
Support

Length

120 Minutes

Expected Outcome
Participants will explore what blended learning is,
its current methods of implementation and the
specific implementation at their school.

Aug
Q0

Blended learning Teacher Roles and
Responsibilities に Online Course / In
Person

All Staff

DoA with 5
Strand Lead
Support

60 Minutes

Participants will understand each role and the
behavior expected for both adults and
students, and will learn tips and strategies for
implementation.

Aug
Q0

Responsive Tutoring Level 1 Training
に Online Course / In Person

All Staff

DoA with 5
Strand Lead
Support

90 Minutes

Aug
Q0

Project Mentor Level 1 Training に
Online Course / In Person

All Staff

DoA with 5
Strand Lead
Support

90 Minutes

August
Q0

Blended Learning Training Positive
Learning Environment Management
in a blended learning setting に Online
Course / In Person

All Staff

DoA with 5
Strand Lead
Support

Participants will be exposed to the Direct
Instruction methodology of T-G-S teacher group
student. In addition, key vocabulary strategies
and previewing techniques will be introduced.
Participants will be exposed to the concept of
Literary Book Circles, there use in collaborative
activities with high interest fiction and nonfiction
reading material as well as explore the
methodology of Reciprocal Teaching
Participants will learn positive strategies for
framing behavioral expectations in the blended
learning environment.

August
Q0

Blended Learning planning
-In Person with focus on literature
circles and responsive tutoring
sessions に webinar to direct how
planning time will be used and
provide a framework for it

All Staff

DoA with 5
Strand Lead
Support

90 Minutes

90 Minutes

EdisonLearning field team member will work with
school level personnel to prepare them to lead
blended learning planning in preservice
and throughout the school year.
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Aug
Q0

eSchoolware Blended Learning
Introduction and Overview - webinar
に For New Staff





August
Q0

New Staff

Jen Fedor

3 hours に
may be
broken into
topic-specific
sessions

eSchoolware and the Teacher
role

eSchoolware reporting

Participants will be able to use the main features
of the student portal (Menu Bar icons, Other
Information, Course Information) and eCourses
from the student perspective (basic navigation,
taking assessments, etc.). Session will include the
student view of both high school and middle
school courses. Understanding of the courses and
tools from the student's perspective will enable
teachers to more effectively support student
success in their coursework.
This training will enable teachers to use
eSchoolware to effectively monitor and support
students in their online coursework.
Participants will learn to retrieve common data
reports that are used to inform future
instructional actions.
Teachers will become familiar with and practice
using Achieve3000.

P&C Q0 Achieve3000: Reading
Remediation に Webinar Orientation

MJBA Staff

Achieve3000
Trainer

120 Minutes

Sept
Q1

Pedagogy & Curriculum (P&C):
Deconstructing the Features
(Flip Model) In Person

MJBA Staff

DoA

60 Minutes

Sept
Q1

eSchoolware に Webinar

MJBA Staff

JFedor

60 Minutes

Sept
Q1
Sept
Q1

Personal Learning Coach Level 1
Strategies Online Lesson / webinar

MJBA Staff

EEash

60 Minutes

Teachers will explore techniques that build
relationships of mutual respect with students.

CLS Unit Learning with Others に
webinar

MJBA Staff

EEash

60 Minutes

Sept
Q1

Assessment for Learning (AfL) The
Academy as Achievement Team に In

AfL PD
Module

TGall

TBD

Teachers will explore the CLS unit and learn to link
these activities to their small group collaborative
learning projects.
Participants will understand their roles and
responsibilities around their performance as an

Participants will understand the underlying
meaning behind the Pedagogy & Curriculum
Features of an Outstanding School, the big ideas
and concepts woven throughout the features, and
to begin to develop a shared language of learning
and teaching.
Teachers will follow up on initial training with
strategies and tips for best practices and student
success
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Oct
Q1

Person or Webinar
P&C: EFLT.ModuleF. Framework
Teacher Introduction - In Person

MJBA Staff

DoA

60 Minutes

Oct
Q1

Blended Learning Professional Series
Foundational Guide Level 2 Training Online Lesson / Webinar

MJBA Staff

EGillis

60 Minutes

Oct
Q1

SAFS Q1:Implementing Student
Learning Conferences に webinar

MJBA Staff

SGerenstien

45 Minutes

Nov
Q2

MJBA Staff

EGillis

60 Minutes

Nov
Q2

Blended Learning Professional Series
Responsive Tutoring Level 2 Training:
Tipping Point Strategies Online
Lessons / に In Person
Project Mentor: Level 2 Training
Online Lessons / に In Person

MJBA Staff

EGillis

60 Minutes

Nov
Q2

Personal Learning Level 2 Training
Online Lessons / に In Person

MJBA Staff

EEash

60 Minutes

Nov
Q2

AfL Data Analysis using eSchoolware
Reports に Online Lesson

MJBA Staff

DoA

TBD

Achievement Team.
Participants will begin to build a common
language around good learning and teaching
through an exploration of the Gateway and Power
Themes in the EL Framework for Learning and
Teaching.
Participants will learn to use Data to
Communicate Students in need of Targeted
Support, Use data analysis tools to inform
teaching and learning. And use Custom Reports
Staff will be able to guide and develop students as
independent learners who can articulate and plan
for their own learning and lead regularly held
conferences.
Teachers will be able to increase their proficiency
in their Responsive Tutoring role in order to raise
student success and achievement in the blended
learning model.
Teachers will be able to increase their proficiency
in their project Mentor role in order to raise
student success and achievement in the blended
learning model.
Teachers will be able to increase their proficiency
in their Personal Learning Coach role in order to
raise student success and achievement in the
blended learning model.
Participants will begin to develop a deeper
proficiency in the navigation of eSchoolware
reports.
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Nov
Q2
Fall
ELDA

Session
1
Session
2
Session
2

Data Driven Decision
Making
Culture of
Achievement

Session
4

Community
Partnerships

PDs

TGall

2 Days

Eeash

TUlmer

SAFS (RTI, SPED, ELL)

TUlmer
NWood

Dec
Q2

(L): Managing Change: Time &
Teams に Webinar

MJBA Staff

DoA

60 Minutes

Jan
Q2

Foundational Guide Level 3 Training
に Online Lesson / Webinar

MJBA Staff

Egillis

60 Minutes

Jan
Q2

AfL Using Gradebook to Provide
Effective Feedback に Online Lesson /
Staff Meeting Follow Up
Blended Learning Professional Series
Responsive Tutor Level 3 Training - に
Online Lesson / In Person

MJBA Staff

PD

TBD

MJBA Staff

EGillis

Jan
Q2

Blended Learning Professional Series
Project Mentor Lessons 2 & 3
Revisitedに Online Lesson / In Person

MJBA Staff

EGillis

Feb
Q3

P&C: EFLT.ModuleC.Framework
Process One

MJBA Staff

DoA

Jan
Q2

This training will help leaders understand the
complexity of the process of change management
as well as provide tools for effectively managing
the balance between pressure and support.
Teachers will be able to increase their proficiency
in their Foundational Guide role in order to raise
student success and achievement in the blended
learning model.
Staff will increase their use of the Gradebook as a
mechanism for providing meaningful feedback
Teachers will be able to increase their proficiency
in their Responsive Tutor role in order to raise
student success and achievement in the blended
learning model.
Teachers will be able to increase their proficiency
in their Project Mentor role in order to raise
student success and achievement in the blended
learning model.

60 Minutes

Team will develop understanding of how the
Model of Implementation: Process One makes
the Framework a tool for informing whole
school professional development and individual
teacher evaluation.
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Feb
Q3

P&C: EFLT.ModuleD.Framework
Process One Application: Leader
Lesson Observation

MJBA Staff

DoA

60 Minutes

March
Q3

P&C: EFLT.ModuleE. Framework:
Data Tracker Training

MJBA Staff

DoA

60 Minutes

March
Q3

Blended Learning Professional
Series Foundational Guide Lesson 3
Revisited & Introduce GradebookProviding Effective Feedback に
Online Lesson / In Person
Blended Learning Professional
Series Responsive Tutor Lesson 3
Revisited - Online Lesson / In Person

MJBA Staff

EGillis5
Strand
JParker/DoA

60 Minutes

Teachers will be able to increase their proficiency
in their Foundational Guide role in order to raise
student success and achievement in the blended
learning model.

MJBA Staff

EGillis

60 Minutes

April
Q3

Blended Learning Professional
Series Project Mentor Level 3 - Online
Lesson / In Person Training

MJBA Staff

EGillis

60 Minutes

April
Q3
April
Q3

AfL Effective Use of Forums and
Announcements に Online Lesson
Blended Learning Professional
Series Personal Learning Level 3
Training -Online Lesson / In Person
Training
Finishing Strong: Self Evaluation
through Solution Planning Section
2: Scheduling for a Strong Start に In
Person

MJBA Staff

DoA

45 Minutes

MJBA Staff

EGillis

60 Minutes

MJBA Staff

DoA

90 Minutes

Teachers will be able to increase their proficiency
in their Responsive Tutor role in order to raise
student success and achievement in the blended
learning model.
Teachers will be able to increase their proficiency
in their Project Mentor role in order to raise
student success and achievement in the blended
learning model.
Staff will further develop their effective use of
eSchoolware systems
Teachers will be able to increase their proficiency
in their Personal Learning Coach role in order to
raise student success and achievement in the
blended learning model.
In this module, members of the extended
leadership team will engage in a 4-step process to
finish the year strong and prepare for a strong
opening in the fall. Leaders will be taken through
a series of meetings which will span over the
course of 4 に 6 weeks where they will engage in

March
Q3

May
Q4

School team will build knowledge and
understanding of the contents of the three Power
Themes and the Gateway Themes through the use
of the Leader Observation Reference and
Evidence Form.
Program Directors will explore the details of the
EdisonLearning Data Tracker and begin to build
capacity to transfer lesson observation data to the
Data Tracker and use its reports to drive whole
school professional development.
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the process of self-evaluation, a critical step on
the cycle of continuous improvement. As a result
of this 3 step process, schools will have a clear
understanding of the goals they need to achieve
and the areas in which they should focus their
energy. In step 4, the extended leadership team
takes a collaborative approach to developing a
school-wide schedule that links to their identified
goals and needs, understanding that the schedule,
if constructed well, is critical in reaching our
vision.
May
Q4

May
Q4

June
Q4

Finishing Strong: Self Evaluation
through Solution Planning Section
2:Scheduling for a Strong Start webinar
Finishing Strong: Self Evaluation
through Solution Planning Section 2:
Scheduling for a Strong Start webinar
PD Day Topics TBD: BL Extended
Training as well as topics
determined through Academy
Development Rubric

MJBA Staff

DoA

60 Minutes
A part of the ongoing self evaluation process

MJBA Staff

MJBA Staff

DoA

60 Minutes

A part of the ongoing self evaluation process

2 Days
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EdisonLearning High School eCourses
EdisonLearning offers more than 100 high school courses with over 8,100 individual lessons. Each course is available in a variety of formats,
which are designed to meet the needs of different types of students (see below). Subject areas include all core subjects, as well as a variety of
world languages and electives. The courses offer various types of engagement, such as essential instruction, need-to-know course preparation,
re-teaching and extension activities, and Discovery Education™ videos. Instructional tools include embedded assessments, alerts and interventions,
grading and attendance, and announcements and messaging. Multisensory engagement tools include lash and Discovery Education™ videos, an
interactive student center, customized and printable textbooks, messaging, digital notebooks, forums, and blogs.

EdisonLearning offers the following types of course formats:

Traditional

Competency-Based

Who it’s for: Self-motivated students who are
comfortable in a self-directed online learning
environment.

Who it’s for: High-performing students who are
eager to explore lesson content in more detail.

What it is: Students are self-guided through the course.
The performance alert system will notify the instructor
when it may be necessary to intervene or provide additional
support.
Special features:
Daily assessments
Quizzes/unit exams
Open response assessment items
Performance monitoring via interventions
Diagnostic exam availability

•
•
•
•
•

Available courses: All courses are offered in this format.

What it is: Lessons in this type of course are longer
to provide students with more in-depth content.
Additionally, students must demonstrate mastery
of the standards that comprise a lesson in order
to progress to the next lesson.
Special features:
Course player
Guided learning path
Lesson gating
Open response items
Self-remediating performance monitoring
Diagnostic exam availability

•
•
•
•
•
•

Available courses: All courses (except for
world languages) are offered in this format.

Lessons per semester course: 90

Lessons per semester course: 90

Foundation

System-Graded

Who it’s for: Students who desire structured delivery
of lesson content.
What it is: Each course is designed to ensure that students
master the foundational skills and knowledge that are
critical building blocks for upper-level courses. Foundation
eCourses provide a guided learning path and are ideal
for high-achieving and struggling students alike.
Special features:
Course player
Guided learning path
Lesson gating
Open response items
Self-remediating performance monitoring
Diagnostic exam availability

•
•
•
•
•
•

Who it’s for:
Self-directed students who wish to
work independently
Students who wish to supplement their
instruction in a classroom-based course

•
•

What it is: The assessments for these courses
do not include open-response items that require
teacher grading.
Special features:
Course player
Guided learning path
Lesson gating
Self-remediating performance monitoring

•
•
•
•

Available courses: Fifteen core subject area courses
in English/Language Arts, Math, Science, and Social Studies
are offered in this format.

Available courses: Select Math, Science, Social Studies, and
elective courses are offered in this format.
Lessons per semester course: 90

Lessons per semester course: 70
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EdisonLearning Middle School eCourses
EdisonLearning offers 22 middle school courses, including core courses and electives. Courses are delivered via EdisonLearning’s proprietary
Course Player, which is an easy-to-use and highly interactive course platform. Yearlong courses are broken into four parts and semester-long
courses are broken into two parts. Teachers have access to various instructional tools, such as embedded assessments, grading and attendance,
and announcements and messaging. Multisensory engagement tools include lash and education videos, an interactive student center,
customized printable textbooks, and activity workbooks.

EdisonLearning’s middle school eCourses include the following differentiating features:

Individualized Learning Experience

Common Core Standards Alignment

While the student is learning online, the course
delivery platform monitors student responses on
assessments. A student’s responses are one component
of the data supplied to a proprietary algorithm that
identiies the student’s Learning Zone.
If the Learning Zone indicates that the student will
beneit from concept reinforcement or additional activities,
the software automatically delivers these to the student.
If the student is completing the required learning activities
with ease, the software delivers enrichment content that
will challenge the student.
By identifying students’ Learning Zones, EdisonLearning
curricula keep students engaged and make success
attainable for a broad spectrum of learners.

The framework of each curriculum is built according to
Common Core Standards. The courses have been developed
to meet or exceed the standards of traditional curricula.

Highly Structured, Predictable Environment
Each day, the student begins work by starting with the
online MyDay interface. MyDay visually highlights the
student’s activities for that day, outlining the assignments
in each content area and delineating the student’s
responsibilities.

Engaging, Interactive Curriculum
An introductory video presents the key concepts of each
lesson. The video appeals to students who learn best
through audio or visual means.

State-of-the-Art Writing Center
The Writing Center helps students improve the
quality of their writing. Students can submit their essays
for review to the Writing Center, which is powered by a
software program that checks the essay for elements of
good writing and makes suggestions for improvement.
After a student makes the suggested improvements and
submits the revised essay, the system can read the essay
to the student, if desired, which helps the student detect
errors. When satisied with the essay, the student submits
it to the teacher for the course.

The MyBook application presents information in an onscreen text format. Students can draw, write, circle, trace,
and highlight in their MyBook. These activities appeal to
the kinesthetic learner and help keep all students engaged.
Online companion workbooks use puzzles, matching
activities, and upbeat language to reinforce and enrich
the online curricula.

EdisonLearning’s web-based middle school curricula
incorporate social elements in a fun, safe environment
and give all students an opportunity to succeed.
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eCourses Offerings Table of Contents
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eCourses Offerings Table of Contents, continued
Middle School English . . . . . . . . . . . . . . . . . . . . . 26
English/Language Arts 7
English/Language Arts 8

Middle School Mathematics . . . . . . . . . . . . . . . 28
Math 7
Math 8
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Middle School Science . . . . . . . . . . . . . . . . . . . . 31
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Middle School Social Studies . . . . . . . . . . . . . . . 33
Social Studies 7
Social Studies 8
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Health and Fitness
Introduction to OpenOfice Applications
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High School—English
World
Literature I
(English 9)

By examining great works of literature from around the world, students will develop the skills to analyze and respond to
various forms of literature, including essay, poetry, short story, and drama. The course begins by exploring some highly
inluential ancient pieces, and works its way forward to present day literature. Throughout this process students will
see that although language and customs change, human beings today have many of the same experiences, ideas, and
feelings that they had thousands of years ago. With that knowledge, students can relate to and learn from both ancient
and modern authors, and can then share what they learn with those around them. Students will have the opportunity
to practice different skills, including reading and analysis, speaking and listening, grammar, writing, and vocabulary.
Students will also learn how to use various tools for review and to reinforce understanding. At the completion of this
course, students will have gained both a knowledge of and appreciation for works of world literature, and will have
increased their skills in reading, analysis, grammar, writing, and vocabulary.
Prerequisite: None

World
Literature II
(English 10)

Length: Semester/Year

In World Literature II, students will continue expanding their knowledge of great works of world literature from ancient
to modern times. In addition to drama, essay, and poetry, this course will include such genres as folktale, epic, and
biography. Students will develop the skills to analyze and respond to the literature in greater depth, as well as gain a
greater understanding of how language and customs change. Students will recognize the similarities and differences
in human beings today and throughout history. Students will practice reading and analysis, speaking and listening,
grammar, writing, and vocabulary. The students will also learn how to use various tools for review and understanding.
At the completion of this course, students will have gained both a knowledge of and appreciation for works of world
literature, and will have increased their skills in reading, analysis, grammar, writing and vocabulary.
Prerequisite: None

American
Literature
(English 11)

Format: T/C/F

Format: T/C/F

Length: Semester/Year

Through this survey of American Literature, students will be able to understand and appreciate American history to
its fullest. By incorporating history into literary studies, literature comes alive and holds more meaning for students.
Students will read, analyze, and interpret a variety of genres, such as poetry, drama, folktale, and biography. They will
be challenged to interpret each piece of literature soundly, and handle literary techniques skillfully; they will have the
opportunity to relate much of what they read to the world that surrounds them. After the completion of this course,
students will have increased their vocabulary skills, improved their grammar, usage, sentence structure, diction, and
punctuation, and, inally, enhanced their reading, speaking, listening, and writing skills.
Prerequisite: None

Format: T/C/F

Length: Semester/Year
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High School—English, continued
British
Literature
(English 12)

British literature has had a long-term inluence on American culture and its variety of literary forms. By exploring
British literature in this course, students will gain the tools to become active readers; critical and logical thinkers;
and clear, concise writers. The instruction will offer a variety of strategies to help students develop the reading and
writing skills necessary for success in any discipline. Each unit will follow a pattern designed to enhance existing reading
comprehension, writing abilities, and speaking and listening skills, while offering a variety of British literature and
providing ample opportunity to develop a deeper overall vocabulary. A written assignment, an exercise in organization,
and an oral presentation in podcast form will also be part of the weekly process. After the completion of this course,
students will have gained an understanding of British literature, and increased their vocabulary skills in reading
comprehension, speaking, listening, and writing.
Prerequisite: None

SAT® Critical
Reading &
Writing

Format: T/C/F

Length: Semester/Year

This course is designed to help students prepare for the critical reading and writing portions of the SAT. In addition to
gaining test-taking strategies, students will learn reading comprehension skills, including inferring ideas, understanding
tone and intention, and identifying the meaning and the important and non-important parts of a piece of writing.
Students will also learn about comma usage, case, identifying and creating complete sentences, and writing sentences
that are concise and have subject-verb agreement. Finally, students will understand how to apply correct grammatical
structure to sentences, recognize and understand modiiers and idioms, and develop a piece of writing in response to
an essay question. At the completion of this course, students will have gained both a knowledge of and appreciation
for the concepts included in the critical reading and writing sections of the SAT®.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Mathematics
General Math

The goal of this course is to motivate students while helping them establish a strong foundation for success in
developmental and consumer mathematics. The course leads students along a journey through basic mathematics
and its applications, focusing on whole numbers, integers, decimals, and percent. Throughout this journey, the course
highlights building mathematics skills to help students make sense of the mathematics they encounter each day. The
students will use these basic concepts in the application of wages, banking, interest, credit, and consumer costs. At
the completion of this course, students will have gained both a knowledge of and appreciation for mathematics and
problem solving that will prepare them for their futures.
Prerequisite: None

Pre-Algebra

Format: T/C/F/S

Length: Semester/Year

This course takes students on a journey through algebraic concepts and applications. The course focuses on linear
equations, inequalities, functions, graphing, systems of equations, polynomials, factoring, quadratic equations,
probability, statistics, rational expressions, roots, and radicals. Throughout this journey, students will build critical
thinking skills and problem-solving techniques that are required to help students grasp algebraic fundamentals. At the
completion of this course, students will have gained both knowledge of and appreciation for algebra and the problemsolving skills they gain in this course will prepare them for future courses.
Prerequisite: None

Geometry

Length: Semester/Year

Pre-Algebra is designed to help students make a successful transition from arithmetic to algebra. The course focuses
on basic concepts of arithmetic and the applications of mathematics. Students will learn about integers, fractions,
decimals, expressions, equations, ratios, proportions and percents, inequalities, graphing, probability and statistics,
and geometry. The course highlights the math skills that help students make sense of the mathematics they encounter
each day. At the completion of this course, students will have gained both a knowledge of and appreciation for algebra
and problem solving that will prepare them for future courses.
Prerequisite: None

Algebra I

Format: T/C/S

Format: T/C/F/S

Length: Semester/Year

Through real-world examples and problems, the course encourages students to see how geometry is useful in everyday
life. The course is organized as a journey through geometry and its many applications. The course focuses on parallel
lines, perpendicular lines, triangles, circles, polygons, area, volume, similarity, trigonometry, geometric reasoning, and
proofs. Throughout this journey, the course highlights building critical-thinking skills, and problem-solving techniques
required to help students grasp geometric concepts. At the completion of this course, students will have gained both
knowledge of and appreciation for geometry and problem solving that will prepare them for future courses.
Prerequisite: Algebra I

Format: T/C/F/S

Length: Semester/Year
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High School—Mathematics, continued
Algebra II

Students will continue their algebraic journey, gaining increasingly advanced knowledge and skills in algebra. They will
focus on linear functions, linear systems, matrices, quadratic functions, polynomial functions, polynomials, exponential
functions, logarithmic functions, rational functions, radical functions, conic sections, probability, statistics, sequence,
series, and trigonometric functions. Students’ critical thinking skills and problem-solving techniques will develop
throughout the course. By the end of this course, students will have gained both knowledge of and appreciation for
algebra and problem solving that will prepare them for future courses.
Prerequisite: Algebra I

Trigonometry

Format: T/C

Length: Semester

Pre-Calculus helps students gain the knowledge they will need for success in Calculus and other high school math
courses. The course focuses on linear, rational, polynomial, exponential, and logarithmic functions; systems of
equations; systems of inequalities; matrices; trigonometry; series; sequence; probability; vectors; and analytical
geometry. Students will improve their critical thinking skills and their problem solving techniques. At the completion
of this course, students will have gained both knowledge of and an appreciation for Pre-Calculus and problem solving
that will prepare them for future courses.
Prerequisite: Algebra II

Calculus

Length: Semester/Year

This course explores the concepts and the applications of trigonometry in order to provide students with a solid
foundation in the subject and an awareness of its many practical uses. For example, trigonometry is used to solve reallife problems in areas such as engineering, physics, construction, and design. In the course, students will investigate
graphs, linear functions, quadratic functions, trigonometric functions, analytical trigonometry, analytical geometry,
vectors, and advanced functions. Students will develop their critical thinking skills and problem solving techniques so
that they succeed in understanding and applying trigonometric principals. At the completion of this course, students
will have gained both knowledge of and appreciation for trigonometry and problem solving that will prepare them for
future courses.
Prerequisite: Algebra II

Pre-Calculus

Format: T/C/F/S

Format: T/C

Length: Semester/Year

This course is designed to provide students with a solid foundation in calculus. The course guides students through
calculus by focusing on functions, graphs, limits, differentiation, integration, parametric functions, and polar functions.
Students’ critical thinking skills and problem-solving techniques develop as they work through this course. At the
completion of this course, students will have gained knowledge of and appreciation for calculus and its applications.
Prerequisite: Pre-Calculus

Format: T/C

Length: Semester/Year
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High School—Mathematics, continued
Probability

In this course, students will take a comprehensive and engaging look at the ield of probability. First, they will learn
about the basic terms, types, theories and rules of probability. Next, the course covers random outcomes and normal
distributions, as well as binomial probabilities. Finally, students will learn about geometric probability, sampling
distribution, how to understand populations, and the central limit theorem. At the completion of this course, students
will have gained both a knowledge of and appreciation for the ield of probability and how it is useful in everyday life.
Prerequisite: None

Statistics

Length: 9-week

This course opens students’ eyes to the many uses of statistics in the real world—from sports and the weather to
health and politics. Students will learn about topics including basic concepts, graphs used to represent data, and ways
to analyze data. They will explore statistical relationships, including the use of correlations, residuals and residual plots,
and scatter plots. Finally, students will learn how to model nonlinear relationships using exponential and logarithmic
functions and how to design a sample to produce the correct type of data (observational vs. experimental). At the
completion of this course, students will have gained both knowledge of and appreciation for the ield of statistics and
its importance.
Prerequisite: None

SAT®
Mathematics

Format: T/C

Format: T/C

Length: 9-week

This course helps students prepare for the mathematics portion of the SAT® by equipping them with the knowledge
and strategies needed to succeed on the test. Students will learn about basic mathematical theories and operations,
including rational numbers, integers, methods to solve counting problems, and the characteristics of sequences and
series of numbers. Students will learn how to use algebra to solve problems, including polynomial functions, linear
equations and inequalities, and variation. The inal unit covers geometrical shapes and how to calculate the area and
perimeter of polygons and the circumference of circles. Students will also learn to solve for missing angles and sides of
triangles, and understand lines, similar igures, and ratios. At the completion of this course, students will have gained
both a knowledge of and appreciation for the concepts included in the SAT® Math exam.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Science
Physical Science

Physical Science is an interactive and engaging course that covers the sciences of chemistry and physics. The course
begins with a unit on the nature of science and a review of measurement and its importance. The study of chemical
principles then begins, exposing students to topics such as the properties of matter, the structure of the atom, the
formation of bonds, and the properties of solutions. The course then moves to the science of physics, describing
the topics of motion, force, work, and energy. Students in the course are asked to apply their knowledge of these
topics through problems, explanations, and graphs, while maintaining their interest through engaging activities and
explorations. Hands-on lab activities are found frequently throughout the course to reinforce the material and to give
the students an opportunity to apply their knowledge through experiments and activities.
Prerequisite: None

Earth Science

Format: T/C/F/S

Length: Semester/Year

The science of biology is a large, complex, and constantly changing subject. This course will provide students with a
broad and interactive experience covering the main topics of biological science. Students will be exposed to topics
ranging from the process of science to cell reproduction to the diversity of life. Students will also learn about the
chemical components of life, the process of energy conversion, and life’s functions. The course will explore the subjects
of genetics and evolution, incorporating the latest scientiic research to support the students’ learning. Finally, the
course covers ecology in order to raise student awareness of the many challenges and opportunities of the modern
biological world. Throughout the course, students will complete lab activities that reinforce the material and give them
an opportunity to apply their knowledge through interactive experiments and activities.
Prerequisite: None

Chemistry

Length: Semester/Year

Earth Science is the combined study of geology, physics, chemistry, and biology as they impact our Universe; the Earth’s
internal processes; and the structure and relationships of the natural world. This interactive and engaging course will
provide students with the core knowledge of Earth’s natural systems and place in the Universe. Included in this course
is a study of the Earth’s air, water, and physical processes that shape the physical world. This course also focuses on
how human civilization has impacted the balance of nature. Students will gain knowledge of the most modern science
behind topics such as continental drift, fossil dating, the cause of the seasons, natural disasters, ocean ecosystems,
and alternative energy sources. At the completion of this course, students will have gained an appreciation for and
understanding of Earth Science, and will have laid the groundwork for future studies in science.
Prerequisite: None

Biology

Format: T/C/F/S

Format: T/C/F/S

Length: Semester/Year

Chemistry is an important science that challenges students to apply their studies in previous sciences to new theories,
models, and problems. The course begins with a discussion of the history and importance of chemical principles, moves
through the various models of the atom and chemical reactions, explores relationships among liquids, gases, and solids,
and investigates the role of energy in these relationships. The course ends with a unit on organic chemistry, a branch of
the science that focuses on the molecules that are important to living things. At the completion of this course, students
will have gained a basic knowledge of and appreciation for the ield of chemistry, and its importance. Lab activities are
found throughout the course in order to reinforce the material and provide an opportunity for students to apply their
knowledge through hands-on experiments and activities.
Prerequisite: Algebra I

Format: T/C/F/S

Length: Semester/Year
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High School—Science, continued
Physics

Although physics can be a challenging science, this is an incredibly engaging and rewarding course designed to provide
students with an overview of both the traditional subject matter as well as the latest, most modern research in the
ield today. Beginning with Newtonian Mechanics, students will learn that every object is acted upon by multiple and
predictable forces. The course moves on to cover luid mechanics and the relationships between matter and energy
as the laws of thermodynamics are investigated. The course also covers the topics of electricity and magnetism and
explores the various models used to explain and apply these universal forces. Students also learn the characteristics
of waves and the basics of optics before the inal set of lessons on atomic physics. Here, the students will review the
characteristics of the atom and its elemental particles; students will also apply their knowledge to modern physics.
At the completion of this course, students will have a knowledge of and appreciation for the ield of physics and its
applications.
Prerequisite: Algebra II

Astronomy

Format: T/C

Length: 9-week

This survey of the biological sciences will introduce students to the structure and function of living things and the
natural relationships that exist on Earth. The course begins with the deinition of life and a discussion of how living
things are classiied and organized by scientists. Students will then work through material that presents the molecular
building blocks of organisms, both microscopic and macroscopic views of life, the diversity and universality of species,
and the characteristics of various groups of life. The course culminates with a unit on evolution, asking students to
apply what they learned about the natural world to the complex relationships and environmental factors that have
shaped the ever-changing species sharing the world today. At the completion of this course, students will have a basic
knowledge and understanding of the biological sciences that will set them up for success in future science courses
concerning the natural world.
Prerequisite: None

Superstars
of Science

Length: Semester/Year

Students will take a fascinating journey through the cosmos and learn the basic concepts involved in the study of
astronomy. The course begins with a study of the celestial objects closest to home, scanning the solar system to provide
students with an overview of the planets, moons, asteroids, and comets that revolve around the sun. The course then
moves beyond the solar system to cover the characteristics of the galaxy – the Milky Way. Students will be amazed to
learn the sheer size of this system and of other galaxies nearby. They will also be in awe of what they learn about the
formation and death of stars, supernovas, black holes, and even theoretical wormholes. Finally, the course reaches
to the edges of time and space to investigate the properties of the Universe as a whole. Theories explaining the very
beginnings of existence and the expansion of the Universe will be covered. Students will also learn about Einstein’s
theory of relativity and time travel and the search for extra-solar planets. At the completion of this course, students will
have gained both a knowledge of and appreciation for the ield of astronomy and its importance.
Prerequisite: None

Life Science

Format: T/C

Format: T/C/S

Length: Semester

Superstars of Science will help students appreciate the accomplishments and impact upon today’s society made
by the most inluential scientists in history. From scientists who lived in Ancient Greece to those who are still alive
and working today, students will take a journey to meet 45 superstar scientists from all over the world. This timeline
structure allows students to see how science is cumulative in nature and how the discoveries and inventions of every
scientist are inluenced by past breakthroughs. It is commonly said that every great scientist stands on the shoulders
of those in the past, and this course explores that concept. The biography of each scientist, one per lesson, includes not
only their contributions to their ield, but also the context of their work at the time and the reaction of the world to their
groundbreaking ideas. At the completion of this course, students will have an understanding of the work of important
scientists and their cumulative impact on modern science.
Prerequisite: None

Format: T/C

Length: 9-week

182

© 2012 EdisonLearning, Inc. All rights reserved

High School—Science, continued
Environmental
Science

Environmental Science, sometimes referred to as Ecology, is the study of the relationships and interdependence of
organisms and their connection to the non-living, or abiotic, factors in the natural world. This course provides students
with a proile of the living relationships, abiotic factors, human inluences, and current state of Earth’s ecosystems. The
course begins with a review of science as a process and the general components of Earth’s structure that impact life.
It then progresses through a study of the living groups and their relationships to one another, focusing on the balance
achieved by nature through these relationships. Populations are explored and examples of unchecked growth and rapid
extinction are provided in the context of their effect on ecosystems. A unit is dedicated to aquatic ecosystems, the
organisms that live there, and the impact that human beings have had on the delicate balance and complex systems
found there. The inluence of energy extraction, production, and use is covered, and the course ends by examining the
positive inluence humans can have on the environment through conservation and sound management practices. At
the completion of this course, students will have an understanding of and appreciation for environmental science and
its impact on their daily lives.
Prerequisite: None

Epidemiology

Format: T/C

Length: 9-week

Around the globe, natural disasters are a seemingly daily occurrence. This course provides an overview of the different
types of catastrophic forces of nature and their impact on the populations that they strike. The course will give students
a greater understanding of what causes natural disasters and what effect they have; students will also investigate
what can prevent such disasters. The irst unit covers land-based events, detailing how scientists predict and react to
avalanches, earthquakes, volcanic eruptions, mudslides, and ires. The second unit focuses on catastrophic events that
begin in the ocean and atmosphere, describing the impact of looding, hurricanes, blizzards, and droughts. The inal
unit of the course explains how disease spreads and how quickly it can impact the world’s population. This last unit
of this course focuses on potential catastrophic impacts from comets and asteroids. At the completion of this course,
students will have an understanding of natural disasters and their impact on the world.
Prerequisite: None

Forensics

Length: Semester

Epidemiologists investigate the causes of disease and other public health problems in an effort to prevent them
from spreading. This course introduces students to the ield of epidemiology, including the basic concepts related to
infectious disease, specializations in epidemiology, and study design. Students will learn about the speciic parts of an
epidemiology study and why they are important. Finally, students will learn how to understand epidemiologic studies,
including types of sampling, selection bias, standardization, conidence intervals, and evidence-based research. At the
completion of this course, students will have gained both knowledge of and appreciation for the ield of epidemiology
and its impact on the world they live in.
Prerequisite: None

Natural
Disasters

Format: T/C

Format: T/C

Length: 9-week

Students will be introduced to the ield of forensics, through a comprehensive and engaging look at related careers,
laboratories, crime scene processing, evidence, and the impact of media on criminal investigations and trials. Students
will learn about speciic techniques used in crime scene investigation, including autopsy, ingerprint analysis, DNA
ingerprinting, and other types of evidence and analysis important to solving crimes. Finally, students will be introduced
to a variety of specialized forensic sciences, analyze speciic case studies, and learn about the Innocence Project and
Freedom Project. At the completion of this course, students will have gained both knowledge of and appreciation for
the ield of forensics and its application.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Science, continued
Genetics

Through this introduction to the ield of genetics, students will learn about the theories of Darwin and Wallace; the
concepts of adaptation, genotype and phenotype; and basic concepts related to cells, DNA, and RNA. Students will also
learn about Gregor Mendel, his pioneering work in genetic variation, and the basic concepts that have been developed
since. Finally, students will learn about applications of genetics, including metagenomics, genetically modiied
organisms, DNA technologies, genetic testing, and other clinical and non-clinical applications of the technology. At the
completion of this course, students will have gained both knowledge of and appreciation for the ield of genetics and
its application.
Prerequisite: None

Stem Cells

Length: 9-week

Format: T/C

Length: 9-week

Students enrolling in this course will learn about three main ields of technological science: engineering, biotechnology,
and information technology. The irst unit of the course surveys 15 distinct sub-ields of engineering, exploring the
science background, real world applications, and career opportunities in aerospace, nuclear, software, and other
types of engineering. The second unit involves the study of cutting-edge biotechnology topics such as gene therapy,
bioengineering crops, and biodegradation. The last unit of the course focuses on the study of informational technology,
covering computer networking, data storage, and the encryption of data to provide secure communication. At the
completion of this course, students will have a general knowledge of and appreciation for technological sciences and
their applications.
Prerequisite: None

Science of
Computing

Format: T/C

This course is designed to provide students with a comprehensive and engaging look at the ield of biotechnology.
Students will explore the history of biotechnology and advances in the ield, as well as basic information about
biotechnology laboratories and careers. Students will learn about chemistry and the units of measurement used
in biotechnology, as well as basic biology of the cell, DNA, RNA, and proteins. Finally, students will learn about
applications of biotechnology in the research lab and in industry, including enzymes, techniques, plasmids, and other
key biotechnologies. At the completion of this course, students will have gained both knowledge of and appreciation
for the ield of biotechnology and its impact on the world around them.
Prerequisite: None

Introduction to
Technological
Sciences

Length: 9-week

The diverse and rapidly changing ield of stem cell research comes alive for students in this course. Students learn
about the different types of stem cells, how stem cells were discovered and their importance to research, and the
goals, challenges, and controversies in the ield. Students will learn about human and mouse embryonic stem cells and
a variety of stem cells found in different parts of the body, as well as the potential clinical applications of these cells to
human medicine. Finally, students will learn about stem cell research models. At the completion of this course, students
will have gained both knowledge of, and appreciation for, stem cells and their potential impact on human health.
Prerequisite: None

Biotechnology

Format: T/C

Format: T/C

Length: 9-week

Students in this course will survey the past, present, and future of computer technology. They will explore fascinating
and enlightening topics, such as the fact that Stonehenge may actually have been used as a type of computer. The
course explores inventions such as the abacus and advancements such as the microprocessor that have made today’s
technology possible. Students will also learn about the science behind the hardware and software used today. Topics
like algorithms, operating systems, and networks are described in detail and placed into context as tools for human
innovation. Finally, the course looks to the future, introducing students to foreseeable improvements to current
technology and visionary breakthroughs like artiicial intelligence, quantum security, and biological processors.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Science, continued
Sports Medicine

In this course, students will explore how to keep “the human machine” in optimal condition. They will learn about
various aspects of sports medicine, including careers, basic concepts, and techniques. The course examines the human
body and different types of training programs. Students will also learn about sports injuries and how they are treated so
that athletes are able to compete again. At the completion of this course, students will have gained both a knowledge
of and an appreciation for the ield of sports medicine and its applications.
Prerequisite: None

Sports Science

Format: T/C

Length: 9-week

Modern day sports and the world-class athletes who excel at them take center stage in this journey through sports
science. This course provides students with a survey of the impact of physics, biomechanics, and physiology on 14
modern sports. The irst unit will describe the role physics plays in a variety of sports, from the aerodynamics involved
in auto racing to the force behind a boxer’s right hook. The next unit investigates the biomechanics of these sports,
discussing concepts like the contortion of a gymnast’s body and the cause of tennis elbow. The last unit focuses on the
limits of the human body, describing the energy used by cyclists during a mountain climb through the Alps and the
reaction time required to hit a 90 miles per hour fastball. Overall, the course presents engaging information that will
forever change the way students look at world-class athletes and competition.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Social Studies
World History

World History takes students on a journey through the historical events that have shaped the modern world. The
material is organized sequentially, exploring history from 1400 AD to the present day. The course focuses on the leaders
of the world’s most inluential countries and the impact that their decisions and innovation had on the populace.
Topics covered include the Renaissance, the French Revolution, the Industrial Revolution, and the World Wars. At the
completion of this course, students will be enlightened to the relationship between past events and the characteristics
of the present-day world.
Prerequisite: None

Early
American
History

Format: T/C

Length: 9-week

From the end of the Civil War in 1865 to the height of the Cold War in 1980, this course takes students on a journey
through the key events that have shaped America as a nation since that divisive and destructive Civil War. The journey
begins with the Reconstruction, a period of great transition and opportunity to heal a broken nation. It passes through
the great migration westward and explores how the Industrial Revolution and waves of immigration fueled the lames
of the American spirit today. The course details the challenges America faced and how equality did not come freely
for populations of American Indians, African Americans, immigrants, and women. Students will learn how the core
values of the founding fathers eventually prevailed and led to the Women’s Suffrage and Civil Rights Movements. The
impact of war is closely investigated in the course, with units covering the role of the United States in World War I,
Word War II, the Korean War, and the Vietnam War. Throughout this journey, the course highlights the great political,
industrial, military, and human rights leaders who shaped America into a beacon of hope. At the completion of this
course, students will have gained both a knowledge of and appreciation for the events and people who have impacted
the growth of a nation.
Prerequisite: None

U.S.
Government

Length: Semester/Year

From the impact of the early Spanish explorers through the Civil War, this course explores the key events of European
exploration and colonization of the Americas. Students will learn about the establishment of the United States as an
independent country, the importance of the U.S. Constitution, and the impact of the Constitution on the continued
development of the country. At the completion of this course, students will have gained both a knowledge of and
appreciation for the early history of the United States.
Prerequisite: None

American
History

Format: T/C/F/S

Format: T/C/F/S

Length: Semester/Year

This stimulating course offers students a comprehensive examination of the U.S. government. Students will explore
the evolution of American democracy from its birth in the 18th century to the expansive role of the federal, state,
and local administrations of today. Topics such as changes to the Constitution, the function of Supreme Court, the
structure of Congress, and the importance of the media are investigated in order to give students a well-supported
background of the reasons for and responsibilities of government. The relationship between the political parties and
lobbyists is detailed, as well as the processes of monitoring and funding federal elections. Finally, students will learn
about the roles of state and local governments and the direct impact these organizations have on our daily lives. At the
completion of this course, students will have a knowledge of and appreciation for the workings and history of the U.S.
government and its impact on American Society.
Prerequisite: None

Format: T/C/F/S

Length: Semester/Year
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High School—Social Studies, continued
World
Geography

This course illustrates the world’s geographical division, the documentation of the land and water masses by
topographers and geographers, and the differences between Earth and the other planets in our solar system. Not only
will the course discuss the world’s physical traits, but it also highlights cultural differences between countries. While
each country has its different norms, they all contribute to the world’s international relations. Studying geography
allows students to determine energy usage and how to make the most of our planet without abusing its resources. Each
section of World Geography can be examined historically, culturally, physically, and economically, offering students a
diverse knowledge and understanding of the world.
Prerequisite: None

Macroeconomics

Length: Semester

Format: T/C/S

Length: Semester

The study of psychology shows students how their senses, perceptions, emotions, and intelligence inluence the way
they think, feel, and learn. In this course, students will learn about the ield of psychology, including the concepts and
tools used to assess intelligence, sensation and perception, memory, motivation and emotion, and learning. At the
completion of this course, students will have gained both knowledge of and appreciation for psychology and how it
affects everyone.
Prerequisite: None

Sociology

Format: T/C/S

The ield of microeconomics explores the economic decisions made by individual and groups. In this course, students
will learn all about the basic structure of economics and how it affects world events and the everyday lives of people.
The course will cover basic economic concepts, including supply and demand and consumer theory. Students will
also explore traditional, command, and market economies, and take a look at the role of governments in different
economies. Upon completing this course, students will have a better understanding of personal inance, the role and
process of taxation, and the risks and rewards of investment.
Prerequisite: None

Psychology

Length: Semester/Year

In this Macroeconomics course, students will study the branch of economics that deals with the performance, structure,
and behavior of a national or regional economy as a whole. Along with microeconomics, macroeconomics is one of
the two most general ields in economics. Macroeconomists study aggregated indicators such as GDP, unemployment
rates, and price indices in order to understand how the whole economy functions. Upon completing this course,
students will recognize the events and people who have impacted the growth of macroeconomics.
Prerequisite: None

Microeconomics

Format: T/C

Format: T/C

Length: Semester

The ield of sociology explores the development, dynamics, and structure of society, and its connections to human
behavior. It examines the ways in which groups, organizations, communities, social categories (such as class, sex, age, or
race), and various social institutions (such as kinship, economic, political, or religious) affect human attitudes, actions,
and opportunities. In this course, students will learn about the concepts and tools used to understand individuality,
social structure, inequality, family structure, education, economics, politics, and social change. At the completion of
this engaging course, students will have gained both a knowledge of and appreciation for sociology and how it affects
everyone.
Prerequisite: None

Format: T/C

Length: Semester
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High School—World Languages
Spanish I

Spanish I introduces students to the Spanish language. Within each unit, 14 of the lessons present new information
including useful vocabulary and grammatical structures, and introduce relevant cultural information. The last lesson
of each unit is focused on practice and review. Each unit builds on the previous, so it is important to complete the
course sequentially. This introductory course provides a solid foundation for students to build proiciency in listening,
speaking, reading and writing, and will provide students with basic skills and contextual information for using Spanish
in their lives daily, with travel, or in their professions.
Prerequisite: None

Spanish II

Length: Semester/Year

Format: T

Length: Semester/Year

From the Caribbean to South America, Mexico to Spain, students continue their exploration of Spanish and Latin
American language and culture. The course is designed to provide students with an advanced knowledge and deep
appreciation of the many Spanish-speaking peoples and countries around the world. At the completion of this course,
students will have gained the knowledge and skills to speak, read, and write in the Spanish language with basic luency.
Prerequisite: Spanish III

French I

Format: T

In this level three Spanish course, students will take what they learned in their previous Spanish courses and apply it in
conversation. Students will explore cultural aspects of Spanish-speaking countries ranging from schools and careers to
sports and authors. At the completion of this course, students will have built on their previous skills, and will be able to
express themselves through conversation in Spanish.
Prerequisite: Spanish II

Spanish IV

Length: Semester/Year

Students will be immersed in the Spanish language, while learning cultural aspects of Spanish-speaking countries.
The course offers students a comprehensive and engaging proile of the Spanish language, while building upon what
content was learned in Spanish I. The course will provide them with a comprehensive review of Spanish grammar while
increasing the detail with which they use the language. At the completion of this course, students will have gained
both a knowledge of and appreciation for the Spanish culture, including the events and people that have impacted its
growth.
Prerequisite: Spanish I

Spanish III

Format: T

Format: T

Length: Semester/Year

Students will explore the French language and culture in this comprehensive and engaging introduction to French.
Students will start by learning how to pronounce the alphabet and numbers; by the end of the course, students will
be able to carry on a conversation in French and will have gained both a knowledge of and appreciation for the French
people, culture, and language. Through this course students will have built a foundation for further study of the French
language.
Prerequisite: None

Format: T

Length: Semester/Year
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High School—World Languages, continued
French II

In French II, students continue their virtual educational tour through France and other French-speaking countries and
regions. This second level French course takes a historical perspective in teaching the language. Students will learn
not only about the French language, but they will also learn about famous people who speak the language. At the
completion of this course, students will have gained a deeper knowledge of and appreciation for the French culture and
the French language.
Prerequisite: French I

French III

Length: Semester/Year

Format: T

Length: Semester/Year

In Chinese I, students will be introduced to the basics of Chinese language and culture. Students will start by learning
to pronounce the alphabet and numbers, and continue on to develop the vocabulary and phrases to be able to describe
themselves and others. The course will focus on the most essential information needed to communicate in the Chinese
language. By the end of the course, students will be able to carry on a conversation in Chinese and will have gained both
knowledge of and appreciation for the Chinese people, Chinese culture, and the Chinese language.
Prerequisite: None

Chinese II

Format: T

In this level four French course, students will apply the knowledge they gained in their previous French courses to
become true Francophones. Students will explore exciting eras of French history, from the Crusades to the Renaissance
to modern day, learning about famous authors and historical igures along the way. The course is designed to provide
students with an advanced knowledge and deep appreciation of the French language and culture. At the completion
of the course, students will have gained the knowledge and skills to speak, read, and write in the French language with
basic luency.
Prerequisite: French III

Chinese I

Length: Semester/Year

This course continues building students’ vocabulary, grammar, and communication skills in order to improve their
ability to speak, read, and write in French. Students will take what they learned in their previous French courses and
learn to apply it in conversation. At the completion of this course, students will have built on their previous skills, and
will be able to express themselves through conversation in French.
Prerequisite: French II

French IV

Format: T

Format: T

Length: Semester/Year

Chinese II is organized as a journey through the different regions of China, allowing students to build upon the foundation
they gained in Chinese I. Students will be immersed in the language, while learning various cultural aspects of China.
The course will provide students with a comprehensive review of Chinese vocabulary and common expressions, while
adding to their knowledge by increasing the detail with which they use the language. At the completion of this course,
students will have gained both knowledge of and appreciation for the Chinese language, including the events and
people that have impacted its growth.
Prerequisite: Chinese I

Format: T

Length: Semester/Year
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High School—World Languages, continued
German I

This course is designed to provide students with a comprehensive and engaging look at the German language and
culture. Students will start off this irst level German course by learning how to pronounce the alphabet and numbers,
and will end by carrying on a conversation in German. The course will focus on the most essential information needed
to communicate in the German language. At the completion of this course, students will have gained both knowledge
of and appreciation for the German people and the German language.
Prerequisite: None

German II

Format: T

Length: Semester/Year

German II takes students on a journey through the German language, building upon the content learned in German I.
Students will be immersed in the language, while learning cultural aspects of German-speaking countries. The course
will provide students with a comprehensive review of German grammar while adding to their knowledge by increasing
the detail with which they use the language. At the completion of this course, students will have gained both knowledge
of and appreciation for the German language, including the events and people that have impacted its growth.
Prerequisite: German I

Format: T

Length: Semester/Year
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High School—Electives
Fitness

This Fitness course is all about the latest ways to lead an active, healthy life. The course will provide up-to-date
information to help students in establishing healthier lifestyles and a better understanding of the close relationship
between physical activity, nutrition, and overall health. This course will support and encourage students to develop
an individual optimum level of physical itness, acquire knowledge of physical itness concepts, and understand the
importance of a healthy lifestyle. At the completion of this course, students will have gained both knowledge of and
appreciation for itness and how it affects everyone.
Prerequisite: None

Health

Length: Semester

Format: T/C/S

Length: Semester

In this course, students will be immersed in the world of music. The course is designed to provide students with a
comprehensive and engaging look at music theory. They will learn about various aspects of music theory, including the
different types of musical staffs. Students will also learn about notes, scales, chords, and harmonies. At the completion
of this course, students will have gained knowledge of and appreciation for music theory.
Prerequisite: None

Introduction
to Ofice
Applications

Format: T/C/S

Life Skills is a comprehensive career-development course for high school students making the transition to life after
high school. The course shows students the steps to choosing a career, conducting a job search, selecting the right
college, applying to college, and getting inancial aid. From maintaining a healthy body and a safe home to inding and
keeping a job, this course prepares young adults for a successful life after high school. At the completion of this course,
students will have gained both knowledge of and appreciation for these important life skills.
Prerequisite: None

Introduction to
Music Theory

Length: Semester

This course is organized as a journey through health and wellness today. Today, the term health no longer means just
the absence of illness. Instead, health refers to the overall well-being of your body, your mind, and your relationships
with other people. The course shows students how to lead healthy lives, and includes such topics as disease, mental
health, drug use, and reproductive health. At the completion of this course, students will have gained both knowledge
of and appreciation for health and wellness and how it affects everyone.
Prerequisite: None

Life Skills

Format: T/C

Format: T/C

Length: Semester

Learning how to use Microsoft Ofice applications equips students with important skills for both school and career.
In this course, students will learn the basics of the following Ofice Applications: Microsoft® Word, Excel®, Access®, and
PowerPoint®. Students will learn how to use each application in detail and how to make the applications work for them.
At the completion of this course, students will have gained both a knowledge of and appreciation for Microsoft® Ofice
and how they can use these applications.
Prerequisite: None

Format: T/C

Length: Semester
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High School—Electives, continued
Introduction
to OpenOfice
Applications

Introduction to OpenOfice Applications teaches students how to use the OpenOfice.org™ word processing and
presentation applications, Write and Impress. In addition, students learn the beneits of the OpenOfice environment.
The irst part of the course covers the basics of OpenOfice Writer, including how to create, save, and customize
Writer documents. The skills learned through class assignments enable students to complete real-world OpenOfice
Writer tasks. Students learn document management, how to edit and proofread documents, and how to change the
appearance of text. The next part of the course teaches students to use OpenOfice Impress, the OpenOfice application
that helps users create and manage multimedia presentations. Students practice creating, saving, and customizing
Impress presentations for school and personal use. The course also covers creating, editing, and sequencing slides as
well as producing corresponding handouts.
Prerequisite: None

HTML

Format: T/C

Length: 9-week

In this course, students will be introduced to the JAVA™ programming language and its use in programming. Students
will learn about the JAVA™ language, how programs work, basic programming tools used to design web applications,
and how to write a basic program. Students will learn about arrays, objects, creating behavior with methods, forming
an inheritance hierarchy, and designing and creating subclasses and superclasses. Finally, students will apply what they
have learned to build user interfaces and use input and output streams to move data. At the completion of this course,
students will have gained both knowledge of and appreciation for the JAVA™ programming language.
Prerequisite: None

Chemical
Engineering

Length: Semester/Year

Students can gain basic HyperText Markup Language (HTML) web design and programming skills in this introduction to
HTML. Students will learn about the basic elements required to build a website, including lists, tables, frames, and other
web design elements. They will practice designing and using cascading style sheets to enhance a webpage. Finally,
students will learn and apply basic web design and layout principles, including testing and publishing a website. At the
completion of this course, students will have gained both knowledge of and appreciation for HTML and its use for web
design and programming.
Prerequisite: None

JAVA™

Format: T/C

Format: T/C

Length: 9-week

This course offers students a comprehensive and engaging look at the ield of chemical engineering. Students will
learn the basic concepts used in chemical engineering, including systems of units, the periodic table of the elements,
molecules, compounds, bonding, temperature and pressure. Students will learn about chemical systems and reactions,
including stoichiometry, open and closed systems, multiple components systems, and chemical reactions. Finally,
students will understand gases and gas laws, pressure, systems, energy, and enthalpy. At the completion of this course,
students will have gained both knowledge of and appreciation for the ield of chemical engineering and its growing
importance in today’s society.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Electives, continued
Computer
Engineering

The study of psychology shows students how their senses, perceptions, emotions, and intelligence inluence the way
they think, feel, and learn. In this course, students will learn about the ield of psychology, including the concepts and
tools used to assess intelligence, sensation and perception, memory, motivation and emotion, and learning. At the
completion of this course, students will have gained both knowledge of and appreciation for psychology and how it
affects everyone.
Prerequisite: None

Electrical
Engineering

Length: 9-week

Students can learn all about electrical engineering in this introduction to the ield. The course covers the basic concepts
used in electrical engineering, including an introduction to electricity, circuits, energy, work, power, the components
of circuits, and some simple applications of electricity. Students will learn basic circuit concepts, including series and
parallel circuits, laws of electricity, and how circuits are used. Finally, students will learn about real life applications of
circuits, including everyday items such as on/off switches. At the completion of this course, students will have gained
both knowledge of and appreciation for the ield of electrical engineering and its many applications.
Prerequisite: Algebra I

Mechanical
Engineering

Format: T/C

Format: T/C

Length: 9-week

This course will introduce students to the ield of mechanical engineering and its many applications in the world today.
Students will learn the basic concepts used in mechanical engineering, including systems of units, vectors, forces,
moments, force systems, couples, and equilibrium problems. Students will learn about the methods of joints and
sections, deine centroids, explain distributed loads, explain center of mass and axes, and state the Pappus-Guldinus
theorems. Finally, students will learn about dry friction, beams, cables, load distribution, pressure, and potential
energy. At the completion of this course, students will have gained both knowledge of and appreciation for the ield of
mechanical engineering and its importance.
Prerequisite: Algebra I

Format: T/C

Length: 9-week
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Middle School—English/Language Arts
English/
Language
Arts 7

From poetry to novels, folklore to myth, this course introduces students to various style of writing from ancient times
to present. Students read literature appropriate to the 7th-grade level while learning to analyze literature. Through this
analytical process, the students are able to use these skills creatively to enhance their own writing. The course focuses
on different elements of reading and the creation of speciic types of essays.
Part 1
The irst part of the course focuses on the elements of iction. Students learn how characters, setting, and plot contribute
to literary iction. The curriculum provides students with opportunities to identify and explain the components of
iction as well as to use them creatively in their own written work. Students also learn the steps of the writing process.
Knowing and understanding the process prepares students to write the essays they will create throughout the course.
In Part 1, students write narrative essays.
Part 2
Students experience and learn about different types of poetry focusing on the igurative and descriptive language
common in poetry. The lessons encourage active use of the concepts presented; students identify and analyze poetic
elements during reading. In addition, students learn about the themes and characteristics of myth and folklore. Students
apply the analytical skills learned by studying poetry related to myths and various types of folktales—forms that, like
poems, tend to be short and condensed. As students write their own descriptive essays, the curriculum prompts them
to apply the techniques of poetic language to create vivid images.
Part 3
In Part 3, students learn about grammar and genre. Part 3 stresses the importance of basic grammatical skills: the
ability to identify the parts of speech and use them correctly and effectively. In addition, students learn about basic
stylistic elements: slang, sentence variety, and transitions. Students learn to identify speciic genres of writing. The
lessons show students how to research and organize non-iction and apply what they have learned about grammar and
style while producing objective informational essays.
Part 4
The curriculum helps students expand what they have learned about character, setting, and plot, applying the expanded
concepts to longer texts, such as novels. Students learn active reading and research skills that enable them to recognize
bias and the techniques of persuasion in different genres, such as biographical writing. Students apply their new skills
as they write persuasive essays based on their own beliefs or opinions.
Prerequisite: None

Length: Semester/Year
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Middle School—English/Language Arts, continued
English/
Language
Arts 8

Students continue their exploration of various genres in order to further build their skills in reading, writing, literary
analysis, and comprehension. In addition to poetry, essay, myth, and folklore, students will also examine genres such as
biography, memoir, and drama. The course focuses on different elements of reading and the creation of speciic types
of essays. The curriculum is designed to enable students to demonstrate their individuality through writing relective
and persuasive essays based on their own thoughts and ideas.
Part 1
Students focus on the elements of narrative writing, learning about plot, theme, and historical setting. Students review
the steps of the writing process, making connections between each stage of writing and a well-formed inal product.
Students write narrative essays, applying the elements of iction to their own writing.
Part 2
This part of the curriculum helps students analyze poetry, myth, and folklore. Students learn about speciic types of
poetry and traditional texts, discovering the unique characteristics of each. By studying igurative language, students
enhance their ability to analyze literary works and to improve their own writing. Students write informational essays.
The curriculum stresses that solid research is a component of the genre.
Part 3
In Part 3, students learn how authors use various organizational methods and visual features to organize texts and
how readers can use these components to enhance understanding. Students improve their ability to recognize biased
language. Students write persuasive essays based on their own thoughts and opinions.
Part 4
Students learn the characteristics of several literary genres -- observational essays, memoirs, and biography -- with an
emphasis on drama. Students discover the conventions of play writing and see how drama employs the elements of
iction. Students learn the active-reading skills of conclusion drawing and note-taking and apply these skills to gradelevel texts. Students learn writing techniques that allow them to show their individuality and share their feelings and
ideas thoughtfully. Students apply these techniques by writing a relective essay.
Prerequisite: None

Length: Semester/Year
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Middle School—Mathematics
Math 7

Throughout the journey of Math 7, students learn about rational numbers and integers and how to apply them. The
curriculum explains exponents, variable expressions, rates, ratios, proportions, percentages, and probabilities and
applies them to everyday situations. Equations and inequalities are presented as problem-solving tools. Students learn
to use graphs, charts, and diagrams as means to reading, interpreting, and displaying data. The curriculum introduces
a number of geometric shapes and solids in the context of iguring volumes, areas, and perimeters. This course teaches
math skills essential to adult life and lays the groundwork for future mathematics classes.
Part 1
Students begin by working with rational numbers and integers. They then learn to apply numbers in the context of
absolute value, powers and exponents, prime factorization, and greatest common factor. The next step is to learn
to write and convert decimals, fractions, and percentages and to add and subtract numbers with like denominators,
the lowest common multiple, and the lowest common denominator. With these skills students learn to combine
rational numbers in a variety of ways: addition, subtraction, multiplication, and division; by using the additive inverse;
by regarding rational numbers as distance; and by using the order of operations. Students then learn the rules of
exponents, including negative and zero. They learn to apply the order of operations and various properties -- of addition,
subtraction, multiplication, and division -- to variable expressions.
Part 2
The second part begins by helping students recognize variable expressions in different contexts. Students convert
words to expressions and vice versa. The curriculum teaches students to solve variable expressions, two-step equations,
equations with variables on both sides, and multistep equations by using addition, subtraction, multiplication, division,
and grouping. The activities apply skills to real-life situations. Part 2 shows how to use rates, ratios, and proportions to
compute tax, percentage of error, commission, and interest. Students learn how to graph ordered pairs as well as graph
and write linear equations.
Part 3
Activities surrounding proportions, rate of change, and variation are the focus of the beginning of Part 3. This part then
transitions into work with congruent and similar igures. Students work with triangles, angles, circles, quadrilaterals,
and polygons. They ind the area and perimeter of various shapes and objects. Students work with composite igures
and learn to ind the area and perimeter of complex igures composed of simple igures (triangles, angles, circles,
quadrilaterals, and polygons). Students learn the fundamentals of scale drawings and how to reproduce and compute
lengths and areas.
Part 4
Part 4 introduces students to solids and how to compute the volumes and surface areas of prisms, cylinders, pyramids,
cones, and spheres. Students will transition to stem-and-leaf and box-and-whisker plots and histograms and learn how
to use these tools in real life. From the topics of collecting and interpreting data from graphs, graph interpretation,
and misleading graphs, Part 4 moves to the topics of sampling and populations. These topics lead to applications
involving probability, likely and unlikely outcomes, permutations, combinations, and compound events. Students learn
to represent these concepts by using Venn diagrams and charts.
Prerequisite: None

Length: Semester/Year
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Middle School—Mathematics, continued
Math 8

By showing students how to apply math knowledge to real-life situations, this course helps students see that
mathematics is one of the most powerful tools in life. The 8th-grade curriculum begins by introducing scientiic
notation, the order of operations, squares and cubes, conversions, and exponents. The student uses these and other
concepts to solve a variety of equations and to apply equations to cones, cylinders, and pyramids. Students learn about
the huge role that the Cartesian plane plays in problem solving and in displaying data involving slope, transformations,
and parallel and perpendicular lines. The curriculum introduces the Pythagorean Theorem as an essential problemsolving tool. This course helps students see how concepts connect and can be applied to every-day situations.
Part 1
Students review scientiic notation and exponent properties and then apply their knowledge to simplify and compare
fractions by using multiplication, division, addition, and subtraction. Students use the order of operations and absolute
values as tools for ordering and expressing rational numbers as improper fractions and mixed numbers. The curriculum
guides students in using rational numbers to model real-life situations. For example, students use radicals, perfect
squares, and square roots as problem-solving tools. Part 1 reviews percentages and proportions, applying concepts to
conversion factors and emphasizing English-measure and metric applications.
Part 2
Students begin Part 2 by solving various types of linear equations and applying them to real life scenarios. The students
use square roots and cube roots, and problem solving includes square and cube variation. Next the curriculum guides
students in applying their ability to ind perimeter, area, surface area, and volume to triangles, circles, quadrilaterals,
prisms, cones, and spheres. Discussion of the Cartesian plane leads to the ability to work with scale drawings, dilations,
and graphs. Students use the point-plotting method to graph common functions. In addition, students learn how to
work with and graph two-variable linear equations.
Part 3
Students begin Part 3 by identifying number patterns and sequences. They then compute arithmetic and geometric
mean and ind missing terms. Part 3 connects these ideas to the concept of slope, showing students how to compute
rate of change, ind intercepts, graph linear functions, and describe the action of a line. Part 3 then moves to a discussion
of parallel and perpendicular lines. Students learn to solve linear equations in a variety of ways and use linear equations
in everyday situations. This leads to the topic of inequalities -- their various forms and applications. Part 3 concludes by
showing students the properties of parallel lines cut by a transversal and helping them to see how this topic applies to
the Pythagorean Theorem and the properties of triangles.
Part 4
Part 4 takes up the theme of triangles, going into depth about their properties. Students learn about congruence and
similarity and apply their knowledge to problem solving. The next topic is the Cartesian plane. Building on concepts
learned in Part 3, students work with translations, relections, rotations, symmetry, transformations, and similarity.
Students make predictions and correlations by using pie charts, bar graphs, histograms, scatter plots, and other linear
models. The topic of prediction leads into a discussion of probability. Students work with independent and dependent
events, odds, combinations, permutations, and factorials.
Prerequisite: None

Length: Semester/Year
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Middle School—Mathematics, continued
Middle
School
Algebra

Gaining a strong foundation in Algebra will set students up for success in future math courses at both the middle school
and high school levels. This course provides students with a fundamental understanding of the concepts of algebra, and
covers the following topics: sets of real numbers, algebraic expressions and the properties that simplify them, linear
equations and inequalities, functions, slope, equation writing, systems of equations, exponents, factoring, quadratics,
transformations, inverse functions, exponential and logarithmic functions, data organization, and basic statistics.
Part 1
Part 1 covers the basic topics of algebra that students must master. They irst learn about the different sets of real
numbers and the order of operations. Students then learn about translating phrases into expressions and sentences
into equations. They learn about the different properties that can be used to simplify expressions. The next topic is
linear equations. Students learn to write and solve linear equations that include terms on one side and both sides and
linear equations that include decimals and fractions. The last section of Part 1 covers linear inequalities, which students
learn to solve and graph. Students learn how to graph solution sets on a number line and to write solutions in interval
notation. Part 1 also teaches students to solve and apply absolute-value inequalities.
Part 2
Students begin Part 2 by identifying functions and graphing relationships, including relationships with a limited domain
and those with the domain of all real numbers. These activities provide the solid foundation essential for success in the
remainder of the course. In addition, students graph linear equations and inequalities by inding and plotting orderedpair solutions. Students briely examine the graphs of sine and cosine before delving into the study of slope. Part 2
emphasizes the concept of slope by presenting the many ways of inding slope and then helping students apply these
means to writing the equations of lines.
Part 3
The third part of this course begins with systems of equations. Students learn many different ways to solve systems of
equations -- substitution, addition, elimination, and graphing -- and then use their knowledge to solve problems. The
next topic is systems of inequalities and ways to solve them. Students learn the rules for using and deining exponents as
they simplify exponential expressions. Part 3 shows students how to use a variety of methods to simplify polynomials.
The inal section of Part 3 teaches students different methods of factoring, including the use of the greatest common
factor (GCF) and grouping. In this context, students examine binomials and trinomials.
Part 4
Students learn to factor the differences of two squares as well as how to solve quadratic equations by factoring. Part
4 emphasizes analysis of quadratic functions and shows students how to determine domain and range, minimum
and maximum, zeros, and axis of symmetry. Students then use the quadratic formula, graphing, and factoring to
solve quadratic equations. From this point students learn to apply transformations to polynomial functions. After
an introduction to inverses and one-to-one functions, students examine exponential and logarithmic functions. The
remainder of Part 4 provides an overview of statistics. Topics include organizing and analyzing data; making stem-andleaf plots; inding mean, mode, and median; making box-and-whisker plots; and recognizing misleading graphs.
Prerequisite: None

Length: Semester/Year
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Middle School—Science
Science 7

Science 7 brings together some of the most interesting sciences—general, physical, earth, and life science. Themes
covered in detail are the scientiic process, the properties of matter and energy, the characteristics of light and sound,
the structure of Earth and the atmosphere, the processes of fossilization and natural selection, and the organization of
the biosphere. Students explore these themes through an engaging, interactive experience.
Part 1
The course starts by explaining the scientiic process and showing students why science is important. Students learn
common measurement systems and how to convert from one to another. They learn the essentials of lab safety. Part
1 details the steps of the scientiic method, and students have opportunities to apply what they learn. Part 1 provides
an overview of the major branches of science before introducing students to the subject of matter. The curriculum
explains the characteristics of atoms and elements and continues by describing the chemical and physical properties
of matter and its phases.
Part 2
From matter, the curriculum moves to the types of energy and how energy is transferred. Part 2 then focuses on mass,
gravity, and weight, introducing Newton’s Laws of Motion and the concept of work. The focus shifts to the properties of
waves. Students learn about electromagnetic waves and the electromagnetic spectrum. The emphasis in this section is
on the properties of visible light. Part 2 concludes with an in-depth study of Earth’s atmosphere; weather; and geology,
including the rock cycle.
Part 3
Part 3 begins by examining geologic time and the geologic eras of Earth. Students study plate tectonics and Earth’s crust,
learning about the causes of earthquakes, mountains, and volcanoes. Paleontology is the next topic: The curriculum
explains fossil formation and the importance of the fossil record, transitioning to a survey of taxonomy and the animal
kingdom.
Part 4
Students begin Part 4 by learning about adaptation, natural selection, and the theory of evolution. The topics of
genetics and mutation follow naturally. Students learn how traits are passed from one generation to the next and
how mutation leads to variation within a population. The curriculum leads students through an examination of an
ecosystem, showing how food webs work and the roles that different organisms play. The curriculum stresses the
importance of conserving Earth’s limited natural resources.
Prerequisite: None

Length: Semester/Year
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Middle School—Science, continued
Science 8

Chemistry, biology, physical science, and astronomy take the spotlight in Science 8. Students focus in detail on the
composition of matter, chemical bonding, the systems of the body, the structure and function of different types of
cells, motion and gravity, and the seasons. The curriculum helps students think about the universe by teaching classical
mechanics as well as presenting the most up-to-date revelations about the galaxies, constellations, solar systems,
planets, and moons.
Part 1
The course starts by deining atoms and elements. The course then describes how the characteristics of atoms relate to
the organizing principles of the periodic table. Students learn about atomic orbitals and electron shells and apply this
knowledge to the topics of chemical bonding, chemical equations, and compounds. The phases of matter is the next
theme. Students learn how matter can change from one state to another. They discover the different types of solutions
and the factors that affect solubility.
Part 2
Part 2 begins by reviewing temperature scales and differentiating temperature from heat. Students examine the role of
energy in chemical reactions and learn to classify reactions as either exothermic or endothermic. The curriculum focuses
on oxidation and reduction reactions and emphasizes the differences between acids and bases. A core understanding
of chemistry helps students in their next phase of study: learning about the biology of the human body. Students
learn about the digestive, endocrine, cardiovascular, respiratory, skeletal, muscular, excretory, and nervous systems; the
scientiic principles that relate to each system; and how speciic disorders interfere with systemic function.
Part 3
The third part of the course starts by examining the cycles of the natural world: the water, carbon, and nitrogen cycles.
Students survey life from the viewpoint of cell function, studying prokaryotic cells and the types of eukaryotic cells
(fungus, protist, plant, and animal cells). Students learn how cellular structures relate to the functions of photosynthesis
and respiration. After studying asexual and sexual cell reproduction, students understand the role of genes and genetic
mutation in nature.
Part 4
The inal part of this curriculum emphasizes physical science and astronomy. Students begin by exploring classical
mechanics: Newton’s Three Laws of Motion and the Law of Universal Gravitation. Then students study planetary
motion and the orbit of Earth around the Sun. Students learn to relate characteristics of the Moon to lunar phases, tides,
and eclipses. The curriculum describes the Sun and other stars, helping students grasp the concept of electromagnetic
radiation. Students learn about the history of NASA and manned space light, including the lunar missions. Finally, the
course brings students up-to-date, providing an overview of recent discoveries about the solar system, galaxy and
universe.
Prerequisite: None
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Length: Semester/Year
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Middle School—Social Studies
Social Studies 7

History, government, economics, sociology, geography, and anthropology all come together in this comprehensive
and engaging social studies course. The curriculum begins with geography and climates and then covers prehistory,
classical civilizations, and feudalism. After discussing the Crusades, the Mongol tribes, and the Ottoman Empire, the
curriculum emphasizes the development of the nation state and modern society. The student understands the impact
of international conlict from the Seven Years War to the end of the Cold War. The course provides students with an
interactive experience that describes the physical and historical world and encourages students to draw parallels to the
present day.
Part 1
The curriculum begins with geography, including map and globe skills, and introduces issues pertaining to oceans,
continents, and climates. These concepts make students familiar with the backdrop against which human history
has played. Students learn about the formation and role of government. They see how government developed from
prehistory through the irst human civilizations of Mesopotamia and Egypt.
Part 2
Part 2 begins with the New Kingdom of Egypt and traces ancient civilizations to classical empires, ending with medieval
Europe. Students study the development of new spirituality in the Middle East, the growth of dynasties in the Far
East, and the formation of Mesoamerican civilization. They discover how feudal Europe began to move toward the
Renaissance. Part 2 helps students see how modern culture arose from ancient and classical civilizations.
Part 3
Part 3 shows the role that invasion, war, and occupation played in the development of the modern nation. Students
learn about the Crusades, Genghis Kahn and the Mongol tribes, and the Ottoman Empire. The curriculum connects
these events and people to a new way of thinking about political identity. Students discover how the Renaissance,
the scientiic revolution, and the Protestant Reformation were built upon the ideals of humanism and constitutional
forms of government. The curriculum helps students realize that, as Europe moved toward greater individual freedoms,
geographic exploration led to imperialism abroad and nationalism at home.
Part 4
Part 4 begins with the development of modern nations and their quest for overseas colonies. The competition for
colonies and extreme nationalism led to international conlicts on a global scale. From the Seven Years War in Europe
and North America to the end of the Cold War, the curriculum covers world conlict in depth. In addition, this section
traces the rise of the Industrial Revolution; the labor and progressive movements and civil rights; the economics of a
modern society; and the dawn of the Information Age.
Prerequisite: None
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Length: Semester/Year
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Middle School—Social Studies, continued
Social Studies 8

In Grade 8 social studies, students will focus on the history of North America and, in particular, the history of the
United States. Students will examine the American experience by studying the earliest Native American tribes, learning
about the colonial and revolutionary periods, understanding the nation’s growing pains, and considering the role of the
United States as a twentieth-century superpower. The course provides students with an understanding of the major
events and trends of American history.
Part 1
Before Europeans knew that North America existed, thriving indigenous civilizations dotted the continent. The
curriculum helps students understand Europeans’ impact on the indigenous peoples as well as on present-day United
States. Students learn how colonial life led to the colonists’ irst attempts at self-government. The curriculum shows
that the road to independence was neither smooth nor clean, with slavery and revolution being a part of the American
experience.
Part 2
Beginning with the Revolutionary War and continuing through the founding documents, students study the dificult
process of creating a new nation. This part of the curriculum shows how the irst presidents established traditions and
how the United States expanded its borders and fought a second war with England.
Part 3
Part 3 shows how growing pains accompanied the expansion of US borders. Students study how resource issues led
to the removal of indigenous peoples, wars with neighbors, and annexations. Part 3 chronicles the admittance of new
states and the Mexican-American War, and it examines issues relating to slavery and the beginning of the Civil War.
Part 4
Students learn about the Civil War and see how the war helped America become an industrial powerhouse. As America’s
might grew, so did its role in international conlict. Students examine America’s role in the Spanish-American War,
World War I, World War II, and the Cold War. In addition, students examine American society of the 1920s and ’30s and
trace the reasons for and outcomes of the civil rights movement.
Prerequisite: None
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Length: Semester/Year
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Middle School—Electives
Discovering
World
Languages

In this course, students begin their discovery of the world of language through a set of fun and engaging online activities.
An interactive environment called Saga contains learning activities that focus on solving puzzles that incorporate basic
vocabulary and grammar for the world language the student is enrolled in.
In the Saga virtual environment, students travel to different world cities and famous landmarks acting as espionage
recruits. Their objective is to complete puzzles at important landmarks in order to obtain the trace evidence necessary
to complete their assigned mission. Every puzzle solution provides a new clue to the whereabouts of the targeted
suspect.
In each activity, an audio translator tool is available. The translator persona, named Lexi, has access to major vocabulary
terms and phrases needed to solve the puzzles. Vocabulary can be searched in either English or the world language,
and each term and phrase is read aloud so users can hear how the word or phrase is pronounced. This tool is key to
a discovery-based program as the students can ind deinitions and listen to pronunciations as needed to solve the
puzzles.
There is unlimited time and an unlimited number of attempts at each puzzle, making the game impossible to lose, as
long as the player keeps trying. As they become more familiar with the vocabulary and basic grammar skills, they will
gain conidence in solving the puzzles. Using the process of elimination as the puzzles are completed, the students
will eventually locate the target and solve the activity. Students will receive a certiicate of completion for each of the
discovery courses they inish.
The following four languages are available to students in the Discovering World Languages offering:

•
•
•
•

Discovering Spanish
Discovering French
Discovering Chinese
Discovering German
Prerequisite: None

My
Classroom
Project

Length: Semester

My Classroom is an interdisciplinary project-based curriculum that enables middle school students to experiment with
and develop collaborative social communication skills in an educational environment. This team-based course is built
around Core Learning Skills, which are designed to foster the growth of each student’s social communication skills. The
team projects in My Classroom are designed to measure each student’s growth in the Core Leaning Skills and apply
students’ understanding of the material during the 9-week course.
For each My Classroom project, students participate in one of four roles on the My Classroom projects. The roles include
a mathematician, journalist, historian, and scientist. In each project segment, a student may choose any role, but each
student must choose each role at least once in every subject. After choosing a role within the team, the student receives
a list of the weekly objectives, the Core Learning Skills to be emphasized, and the tasks to be completed. As each student
completes the weekly activities, his or her work is saved and compiled with that of teammates, to produce one themebased 9-week project.
Prerequisite: None
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Length: 9-week
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Middle School—Electives, continued
Health &
Fitness

The terms “health” and “itness” refer to the overall well-being of body, mind, and relationships. This course provides
up-to-date information in order to:

•
•

Increase students’ understanding of the interrelationship of physical activity, nutrition, and overall health
Help each student create or improve a healthful lifestyle

The course emphasizes health and health-related decision-making, nutrition and food choices, and the importance of
a healthful lifestyle. Lessons encourage each student to set goals relating to optimal itness level. Health and Fitness
provides a comprehensive overview of the way the human body works and the ways in which daily decisions impact
health.
Part 1
Part 1 introduces students to the essential concepts of health and wellness. Students learn to deine health and wellness
and the importance of setting goals related to well being. The lessons show students how to recognize peer pressure
that could lead to poor decision-making, and students learn the strategies of conlict resolution. Part 1 focuses on the
beneits of exercise and physical activity and highlights the challenges of avoiding unhealthful behaviors. Part 1 arms
students with an understanding of nutrition, food labels, and dietary guidelines.
Part 2
The second part of Health and Fitness helps students develop an appropriate exercise plan and summarizes how
physical activity affects different body systems. Part 2 details key exercise concepts: cross training, overload, and
lexibility. After a survey of the major body systems and common ailments, Part 2 emphasizes the importance of selfesteem and emotional well-being.
Prerequisite: None

Introduction
to OpenOfice
Applications

Length: Semester/Year

Introduction to OpenOfice Applications teaches students how to use the OpenOfice.org™ word processing and
presentation applications, Write and Impress. In addition, students learn the beneits of the OpenOfice environment.
Part 1
Part 1 covers the basics of OpenOfice Writer, including how to create, save, and customize Writer documents. The skills
learned through class assignments enable students to complete real-world OpenOfice Writer tasks. Students learn
document management, how to edit and proofread documents, and how to change the appearance of text.
Part 2
Part 2 teaches students to use OpenOfice Impress, the OpenOfice application that helps users create and manage
multimedia presentations. Students practice creating, saving, and customizing Impress presentations for school and
personal use. It covers creating, editing, and sequencing slides as well as producing corresponding handouts.
Prerequisite: None
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Length: Semester/Year
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eCourses Options & Details
Course Length

English

Course

Semester

Year

World Literature I
(English 9)





T/C/F

World Literature II
(English 10)





T/C/F

American Literature
(English 11)





T/C/F

British Literature
(English 12)





T/C/F

SAT® Critical Reading
& Writing

9-Week

Mathematics

Algebra I
Geometry
Algebra II
Trigonometry
Pre-Calculus
Calculus
Probability

®

SAT Mathematics

Biology
Chemistry
Physics

Superstars of Science

Natural Disasters
Forensics
Genetics
Stem Cells
Biotechnology

T/C/F/S
Algebra I

T/C/F/S

Algebra I

T/C/F/S

Algebra II

T/C

Pre-Calculus

T/C

T/C

T/C







T/C/F/S
T/C/F/S
T/C/F/S
Algebra I

T/C/F/S

Algebra II

T/C
T/C



T/C









T/C
T/C
T/C
T/C
T/C
T/C
T/C



T/C

Science of Computing





T/C

Sports Medicine







T/C/S

Introduction to
Technological Sciences

Sports Science










T/C



Environmental Science
Epidemiology




T/C/S
T/C/F/S



Life Science

Diagnostic
Available**

T/C







Earth Science

Astronomy











Physical Science

Course
Format*

T/C










General Math

Statistics

Prerequisites



Pre-Algebra

Science

Course Options

T/C
T/C
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Course Length
Course

9-Week

World History

Social Studies

Early American History

U.S. Government
World Geography
Macroeconomics
Microeconomics
Psychology

Spanish I
Spanish II

World Languages

Semester

Year

Prerequisites





T/C/F/S




























T/C/F/S



American History

Sociology

Spanish III
Spanish IV
French I
French II
French III
French IV
Chinese I
Chinese II
German I
German II
Fitness
Health
Life Skills

Electives

Course Options
Foundation
Course*
T/C

T/C/F/S
T/C

T/C/S
T/C
T/C














T
Spanish I

T

Spanish II

T

Spanish III

T

French I

T

T

French II

T

French III

T
T

Chinese I

T
T

German I

T
T/C
T/C/S
T/C/S



Introduction to
Ofice Applications





T/C

Introduction to
OpenOfice Applications





T/C

JAVA™
Chemical Engineering
Computer Engineering
Electrical Engineering
Mechanical Engineering





T/C/S

Introduction to
Music Theory

HTML

Diagnostic
Available**

T/C








T/C
T/C
T/C
T/C
Algebra I

T/C

Algebra I

T/C

* High School Course Format Legend: T – Traditional; C – Competency-based; F – Foundation; S – System-graded
** The diagnostic allows clients to pre-test students’ proiciency level against both state and course requirements.
Once tested, students may complete only the portions of the curriculum they have not yet mastered.

Learn More
For more information email us at information@edisonlearning.com or call us at
1-877-422-6532, or go to www.edisonlearning.com/ecourses.
Working together for student success™
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PARENTAL
INVOLVEMENT
PLAN

209

Parental Involvement Action Plan 2014-2015

DRAFT

The school shall –
 Establish a positive, welcoming atmosphere so that parents will always feel welcome
 Designate a staff member to serve as the Parent Facilitator whose duties are as follows:
 Provide a communication line for teachers and parents.
 Provide teacher training designed to encourage parental involvement for staff.
 Undertake efforts to foster parental participation in the school.
 Develop a system of communication with the parents that consists of the following:
 Foster a parent mass email list so that information can be distributed throughout the year.
 Send out monthly newsletters and monthly calendars.
 Send out interim reports each grading periods.
 Maintain a user-friendly website (www.ocbainc.com or www.youngadultacademy.org)
with a wealth of information.
 Update the school's announcements on the school website about twice a month.
 Implement a campus leadership advisory team and encourage parents, students, community
members and teachers to be a part of this Team.
 Some of the responsibilities include a review and recommendation for course of study
and local graduation requirements.
 Changes to the School’s discipline policies
 Recommend improvements to the School’s student wellness program.
 Implement and support a type of PTO and encourage all to join and participate.
 Prepare family kits that will be distributed at the first of the year that may include:
 The School’s Parental Involvement Plan
 Important school information on school policies and procedures.
 Recommended roles of parents, students, teachers and administration.
 Information on ways a parent can become involved in our school and in the education of
his/her student.
 A calendar of activities to encourage parental involvement.
 A communication process that allows parents, teachers and administrators to
communicate in a productive two-way manner.
 A process for resolving parental concerns, including who to approach first and how to
develop a solution.
 Provide tip sheets for parents on how to foster their student’s success in school.
 Encourage communication with parents by scheduling at parent-teacher conferences.
To provide opportunities for parents, students, teachers and counselors to dialogue so that
everyone is working toward the same goal of meeting each student’s needs.
 Provide student orientation each year to help students and their families make a smooth
transition into the next term at the school.
 Hold Open Houses  Fall Open House will encourage parents to meet the teachers, administrators and staff.
 Spring- “Come Check Us Out” is designed for prospective students to see what the
school has to offer. (Preferably in February)
 Plan various activities throughout the school year that will be beneficial to families and will
encourage parental involvement.
 Provide a Parent Center.
 Purchase magazines and books and other informative material that will be housed in the
Parent Center and will be available for check-out by the parents.
Young Adult Magic Johnson Bridgescape Academy
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Parental Involvement Action Plan 2014-2015






DRAFT

Provide a quarterly “State of the School” address that will be presented at each of our campus
leadership team meetings.
Schedule “Parents Make the Difference” evenings on various subjects that will give an
overview of the following:
 What students are learning.
 How students will be assessed.
 What parents should expect for their student’s education.
 Understanding of Core graduation requirements
 How parents can assist and make a difference in their student’s education.
 Family Science Night
 The School Health Fair
 Drug, Alcohol, and Safety Awareness Workshops
 PTO Meetings
Survey the parents, so that the school can more effectively meet their needs.
Encourage local businesses to serve in an advisory capacity.

The teachers shall  Provide a positive classroom atmosphere that is conducive to learning.
 Provide students with meaningful classroom instruction on a daily basis.
 Provide course information to Parents at Open House.
 Encourage parents to keep open communication lines to enhance their students’ success.
 Provide interim reports to all students each of the four nine-week grading periods.
 Post students’ grades to the grade site at least once a week.
The parents shall  Encourage teachers, counselors and administrators to keep open communication lines to
enhance their students’ success.
 Review the monthly calendar that is provided by the school.
 Review their student’s planner/organizer every class.
 Attend parent conferences and workshops and school activities.
 Contact the school if there is an issue that needs to be resolved.
 Become an involved parent at the school. Be involved in one or more of the following ways
 Parent/Teacher Organization (PTO), Mentoring or Volunteering at the school
 Campus leadership team or Advisory Committee
 Drug and Alcohol Task Force.
 Provide a quiet place at home for students to complete their homework and/or study.
 Monitor your student’s learning and provide assistance when needed.
 Monitor your student’s progress as follows:
 Review online grade site weekly.
 Review the monthly letter and calendar.
 Contact the teachers on a regular basis.
 Utilize the school’s website for important updates and information
 Review the interim reports and the report cards.
 Abide by the school’s parent agreement
 Read "Choosing Civility, the 25 Rules of Considerate Conduct"
 Encourage their student to abide by the rules at school and at home.
Young Adult Magic Johnson Bridgescape Academy
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DRAFT

Shared Responsibilities for High Student Academic Achievement
Parent-Student-Teacher-Compact
School Mission: The mission of the school is to provide a school organization that encourages high
integrity, high performance, and focuses on all our students to excel both academically and ethically in all
school and outside life related endeavors. Through the combined efforts of students, faculty, parents, and
the community, our students will learn to set and achieve goals that will ensure they are productive
citizens in a multicultural and technological society.
School Agreement
The entire school staff will share the responsbility for improved student acheivement; therefore we will
do the following:






Hold parent/teacher conferences
Send frequent reports to parents on their student’s progress.
Provide opportunities for parents to volunteer and participate in their student’s class and observe
classrooom activities.
Provide an environment conducive to learning.
Respect the student, their parents and the diverse culture of the school.

School/Teacher Signature_________________________________________
Parent/guratinan agreement
I want my teenager to reach his/her full acadmeic paotential; therfore I will do the following to support
my teen’s learning:







Have an on-going communication with the school; including parent-teacher conferences and volunteering.
See that my student attends school regularly and is punctual
Supports the school staff and respects cultural differences of others.
Establishes a time and place for homework and checks it regularly.
Monitor television and movie viewing.
Will help to make positive use of extra curricular time

Parent/Guardian Signature________________________________________
Student Agreement
It is important that I do the best I can; therefore I will do the following:






Come to school each day on time with my homework completed and have the supplies that I need
Always try to work to the best of my ability
Believe that I can learn and I will learn
Conform to the rules of conduct and my school
Show respect for my school, myself, and other students, and have consideration for cultural differences.

Student Signature______________________________________________
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From: Sally Wilson <ocbainc@yahoo.com>
To: Sally Wilson <ocbainc@yahoo.com>; SUPERINTENDENtMarion MrDOnJOHNSTON
<djohnston@msd3.org>; "mpierce@mail.epc.k12.ar.us" <mpierce@mail.epc.k12.ar.us>;
"thompsona@mtree.crsc.k12.ar.us" <thompsona@mtree.crsc.k12.ar.us>; "gary.masters@smc.k12.ar.us"
<gary.masters@smc.k12.ar.us>; "gary.masters@smccolts.com" <gary.masters@smccolts.com>;
INTERImSUPtEarle MrRICKEyNICKS <rnicks7@hotmail.com>; "jcollins@wmsd.net" <jcollins@wmsd.net>;
"jwilkins@hsd4.org" <jwilkins@hsd4.org>; SUPERINTENDENtWestMemphis MrBIllKESSINGER
<bkess@wmsd.net>
Cc: "arkansas.promise@yahoo.com" <arkansas.promise@yahoo.com>; "Michael.Malone@edisonlearning.com"
<Michael.Malone@edisonlearning.com>; "mary.perry@arkansas.gov" <mary.perry@arkansas.gov>;
"keisha.mattox@arkansas.gov" <keisha.mattox@arkansas.gov>; Sally Wilson <sallylongowilson@yahoo.com>
Sent: Tuesday, August 13, 2013 12:06 PM
Subject: Young Adult MJ Bridgescape Academy: Please attend public meeting on Aug 26 for this Openenrollment Public Charter School application

Dear Superintendents,
Please attend our Public meeting!
Monday, August 26, 2013, 6:00 pm
Marion City Hall
14 Military Road
Marion, AR
The purpose of this meeting is to present information
about
a proposed new charter school,
Young Adult Magic Johnson Bridgescape Academy
of Crittenden County.
For more details, e-mail ocbainc@yahoo.com or call me,
Sally Wilson 870-822-0574
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July 31 Staff Report
August 6 Student Report
August 22 Professional Development Day, No School
September 1 - Labor Day Holiday
October 8 End of 1st Quarter (44 days)
October 13 - Columbus Day holiday
October 27 - November 7 - OGT
November 26 - 29 Thanksgiving Holiday
December 19 End of 2nd Quarter
December 22 - January 2 - Christmas Break
January 19 - MLK Jr. Holiday
Feb 16 Professional Development Day, No School
March 2-13 OGT
March 11 End of 3rd Quarter (44 days)
March 22-28 Spring Break (38th week of the year)
April 3 - Professional Development Day, No School
April 6- Easter Holiday
May 22 End of 4th Quarter (45 days)
May 26-June 6 Summer break
June 9 - 27 Summer OGT
June 27 End of Summer term (15 days)
Month Days
July
0
Session 1: 7:30am-12:00pm
August
18
Session 2: 11:00am-3:30pm
Septem 20
Staff Report: 7:00am-4:00pm
October 21
Nov
15
Dec
15
Jan
17
Feb
19
March
17
April
20
May
16
June
15
193 total number of student days
Make up days for inclement weather:
May 26, 27, 28, 29, june 2
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Young Adult Magic Johnson Bridgescape Academy of Mississippi County Charter School
Grade Level(s):

9-12

Student Enrollment Cap:

250

Name of the Sponsoring Entity:

Osceola Communication, Business and Arts, Inc.

IRS Status

501(c)(3) Non-Profit Status

Address:

Highway 140 at I-55
Osceola, AR 72370

Mission Statement
The Charter School will implement the Magic Johnson Bridgescape model, a specialized program
focused on dropout prevention and recovery for students in grades 9-12 who have dropped out of
school or who are at-risk of dropping out of school. The mission of Magic Johnson Bridgescape is to
provide an alternative graduation path for those who are at risk through dropout intervention
services that include a self-paced quality education in a personalized environment with a focus on
successful postsecondary transitions. The program is grounded in the belief that every student,
given the right tools, support and environment, is capable of exceeding their expectations. This
vision is incorporated in a program that is student-focused and providing individuals an opportunity
to earn a high school diploma in an environment that their schedule, life circumstances and learning
needs.
The Magic Johnson Bridgescape model provides a student-centered, blended learning, communityintegrated model which creates a positive and safe learning environment focused on improving
attendance and student achievement. Through a strategic alliance with Magic Johnson Enterprises,
Magic Johnson Bridgescape draws on EdisonLearning’s nearly twenty year history of school
improvement success and educational innovation and the proven track record, passion, and
leadership of Magic Johnson Enterprises to address the specific needs of students who are at-risk
of not graduating or who have already dropped out of school.
Information on the School District in Which the Charter Would Be Located
South Mississippi County School District
77.11% free and reduced-price lunch (2012-2013)
Needs Improvement District (ESEA 2012) - Mathematics
Issues that Remain Unresolved as Determined by the Charter Internal Review Committee
• The misstatement of the judge and sheriff of Mississippi County
• Low expectations and goals for a student population that needs accelerated learning
• Lack of clarity as to if Edison’s eCourses are have already been aligned to the Arkansas
Curriculum Frameworks or will be aligned to the frameworks
• The basic principles of ALE would need to be restructured to implement the program as
proposed
• The ability to meet the needs of gifted and talented students
• The use of a Home Language Survey as an assessment at the time of enrollment to provide
information on the language proficiency of English language learners
• Appropriately serving the needs of gifted and talented students
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•
•
•
•
•
•

Requiring a family income form or National School Lunch Program form for enrollment
The lack of an explanation about the method for determining management fees
At least half of the sponsoring entity board being comprised of individuals with the same last
name
The lack of the following units of study from the proposed course provider: oral
communication, journalism, art, instrumental music, vocal music, 9 units of career and
technical courses, advanced placement courses
No clear explanation of the maximum number of students per teacher
No content knowledge required for teachers

Documentation Provided in Support of the Charter
Petitions (available for review)
109 signatures
Requested Waivers
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the applicant.
Particular attention should be paid to the following waiver requests which traditionally have
either not been granted or have warranted additional discussion by the authorizer:
•
•

•

•

Ark. Code Ann. § 6-15-213 Arkansas Smart Core Incentive Funding Program
o The applicant requests a waiver of offering the required 38 units. This statute is not
applicable to the 38 units and waiver of the statute does not appear to be necessary.
Standards for Accreditation 9.03.4 38 Units of Credit
o Traditionally, this waiver has only been granted as charters phase in grades (i.e., the
charter will offer all 38 units by the time it has its first 12th grade class) or when the
charter will still meet the content requirements of all 38 courses through embedded
courses.
Standards for Accreditation 10.02 Class Size and Teaching Load
o The applicant indicates that the overall teacher to student ratio will be 1:13. If this is
the maximum ratio, no waiver is needed. If some classes will have a class size
which exceeds the maximum allowed in this standard, the maximum class size
should be disclosed.
Standards for Accreditation 14.03 Clock Hours for Unit of Credit
o The Panel lacks the authority to grant a waiver of graduation requirements.
However, in the past the authorizer has granted a waiver of the 120 clock hour
requirement upon satisfaction that the charter will adhere to full curriculum alignment
with Arkansas Frameworks.

From Ark. Code Ann.
6-10-106
6-13-109
6-13-608
6-13-611
6-13-616(a)
6-13-619

School year dates
School superintendent
Length of directors’ terms
Vacancies generally
Director eligibility
Monthly meetings
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6-13-620(5)(a)(i)
6-13-630
6-13-633
6-14-101 et seq.
6-15-213
6-15-1004
6-15-2302(b)
6-16-102
6-16-103(c)(1)
6-16-124
6-17-111
6-17-114
6-17-203
6-17-204(b)(2)(A)
6-17-205
6-17-302(a)
6-17-309(a)
6-17-401
6-17-418
6-17-427
6-17-702
6-17-704
6-17-705
6-17-901 et seq.
6-17-1501 et seq.
6-17-1701 et seq.
6-18-211(a)-(b)(1)
6-25-103
6-25-104
6-42-101 et seq.

Powers and duties (duty of the board to hire a superintendent to oversee the
day-to-day operations of the school district)
Election by zone and at large
Vacancy created by nonresidency
Applicability of general election laws
Course considered as taught under certain circumstances (pertaining to 38
units required to be taught)
Qualified teachers in every public school classroom(pertaining to alternative
learning programs)
Pertaining to minimum qualifications for a general business manager
School day hours
To mail a letter of the courses to be taught to students who are 18 or older
instead of their parents
Arkansas history (so as not to require students missing a half credit from
middle school to make it up)
Duty-free lunch periods
Daily planning period
Committees on personnel policies—Members
Requiring approval by a majority of certified staff for changes to personnel
policies to take place prior to the next fiscal year
Organization and duties of committee
Requiring the board to employ a principal with a valid license
Restricting to 30 consecutive days the length of time that a teacher not
licensed in the grade level or subject area may teach a class
Teacher licensure requirement
Teacher licensure—Arkansas history requirement
Superintendent license—Superintendent mentoring program required
Staff development sessions (to instead provide professional develop
according to the Magic Johnson Bridgescape/Edison plan)
School districts—Professional development plan (to instead provide
professional develop according to the Magic Johnson Bridgescape/Edison
plan)
Professional development credit (to instead provide professional develop
according to the Magic Johnson Bridgescape/Edison plan)
Arkansas Teachers’ Salary Law
Teacher Fair Dismissal Act
Public School Employee Fair Hearing Act
Pertaining to mandatory attendance for students in grades none through
twelve
Library media services program defined
Library media specialist—Qualifications
General Provisions (gifted and talented)

From Arkansas Department of Education (ADE) Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
9.03.1.2
The Smart Core curriculum contained within 38 units that must be taught
each year
9.03.4
Grades 9-12 (courses to be taught, requiring the 38 units of credit)
10.01.3
Requirement of a specified number of days for professional development
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10.02.5
15.01
15.02
15.03.1
15.03.2
15.03.3
15.04
16.01.3
16.02
16.03.1
16.03.2
18
21

Requiring that teachers in Grades 7-12 not be assigned more than 150
students and classes should not exceed 30 students except for exceptional
cases or courses that lend themselves to large group instruction
School District Superintendent
Principals
Requiring all administrative, teaching, and other personnel shall hold a
current, valid Arkansas license
Requiring all administrative, teaching, and other personnel shall meet
appropriate state licensure and renewal requirements for the position to
which they are assigned
Allowing a person not fully qualified for a position to be used in emergencies
only
Professional Development and In-Service Training
Requiring a certified counselor at each school at a ratio of 1 to 450
Media Services
School nurse
Requiring facilities, equipment, and materials necessary for the operation of a
school health program
Gifted and Talented Education
Auxiliary Services

From Other Rules
• ADE Rules Governing Mandatory Attendance Requirements for Students in Grades Nine
through Twelve
• ADE Rules Governing Minimum Qualifications for General Business Managers
• ADE Rules Governing Concurrent College and High School Credit for Students Who Have
Completed the Eighth Grade
• ADE Rules Governing Educator Licensure
• Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)
• ADE Rules for Gifted and Talented Program Approval Standards
• ADE Rules Governing School District Requirements for Personnel Policies, Salary
Schedules, Minimum Salaries, and Documents Posted to District Websites
• ADE Rules Governing Professional Development
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YOUNG ADULT MAGIC JOHNSON BRIDGESCAPE ACADEMY
OF MISSISSIPPI COUNTY
Sponsoring Entity:

Osceola Communication, Business, and Arts, Inc. (OCBA)

IRS Status:

Recognized non-profit entity

Grade Levels:

9-12

Student Enrollment Cap:

250

Address of Proposed Charter:

Highway 140 at I-55, Osceola, AR 72370

PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent, outlining a
general description of the proposed charter school.
Evaluation Criteria:
A response that meets the standard will guarantee that:
• A Letter of Intent was filed with Arkansas Department of Education on time and included all the
necessary information.
Meets the Standard
PART B EXECUTIVE SUMMARY
The Arkansas Department of Education requires all applicants to include an executive summary.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement (with content to be evaluated for Prompt #3 of Part C); and
• The key programmatic features of the proposed charter school.
Meets the Standard
C-1
PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an openenrollment charter school, to assess support for the school’s establishment. Applicants are asked
both to document the logistics of the hearing and to include a narrative of the hearing results.
Evaluation Criteria:
A response that meets the standard will present:
• A thorough description of the results of the public hearing;
• Evidence of public support exhibited at the hearing;
• Documentation of required notices published to garner public attention to the hearing; and
o Published on a weekly basis for at least three consecutive weeks prior to the date of the
hearing in a newspaper having general circulation in the school district in which the school
will likely be located
o The notice of the public hearing was not published in the classified or legal notice section of
the newspaper.
o The last publication date of the notice was no less than seven days prior to the public
meeting.
• Documentation of required notices of the public hearing to superintendents of districts from which
the proposed school is likely to draw students and to superintendents of districts that are contiguous to
the district in which the charter school would be located
o Within seven calendar days following the first publication.
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Both the Program Director and the Director of Achievement will be employees of EdisonLearning;
however, since the Program Director and Director of Achievement will spend a significant amount of
time onsite at the Young Adult Magic Johnson Bridgescape Academy, 1 FTE and 0.125 FTE respectively,
their salaries are included in the school’s proposed budget.
•

Explain if the OCBA board will approve the student handbook as it is stated that the “school board”
will approve the handbook, but “Board” is used in all other parts of this response.
The “school board”, the “Board” and the “OCBA Board” are the same, and will approve the student
handbook.
•

Explain the ways in which parents, staff, and community will be involved in making decisions about
the school.
All parents, staff, adult-age students and supportive citizens are encouraged to join the OCBA non-profit
corporation. A local Advisory Committee of parents, staff, students and community volunteers will be
appointed by the Program Director to support the Charter School and the Board. Though the group will
not have governing power, the Board will consider suggestions from the Advisory Committee.
C-3
MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do, for whom, and
to what degree.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement that is clear and succinct.
Meets the Standard
C-4
EDUCATIONAL NEED
The Educational Need section should explain the need for a charter school in the proposed location and
the innovative educational option offered by the charter school.
Evaluation Criteria:
A response that meets the standard will present:
• A description of the educational need for the charter school substantiated with valid and
reliable data, and
• A description of the innovations that would distinguish the charter from other schools.
Partially Meets the Standard
Concerns and Additional Questions:
• Confirm the understanding that there may be reasons other than dropping out of school for ninth
graders not to graduate.
Young Adult Magic Johnson Bridgescape Academy understands that there may be reasons other than
dropping out of school for ninth graders not to graduate. The anticipated population is students who
want to graduate but find the various obstacles that can interfere with academic progress
overwhelming. This includes students who are falling behind or struggling with coursework, disengaging
from learning in the traditional setting, working to support themselves or family members, gifted and
talented, or pregnant or parenting.
• Describe the workforce solutions that will be provided by Magic Johnson Enterprises.
As described in the application, through the Young Adult Magic Johnson Bridgescape Academy, students
will have access to job readiness and mentorship resources to assist in career preparation and postsecondary planning. The program will partner with local businesses, civic organizations, and non-profits
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to create career platforms for students, providing workplace exposure and training and Magic Johnson
Enterprises will leverage its other businesses and local partnerships to help identify internships and job
opportunities for graduates.
Magic Johnson Enterprises has also developed a Career Development Rubric and a robust Career
Exploration/Job Readiness course with a comprehensive and clearly defined scope and sequence. The
course is comprised of 39 lessons. Below are some sample topics:
• Careers Available to Individuals with High School Diplomas
• Careers Available to Individuals with Two-Year Associate Degrees
• Careers Available to Individuals with Bachelor’s Degrees
• Education Level and Earning Potential
• Which Industries Are Growing and Which Jobs Will Be Available When I Graduate
• Essential Professional Skills: Teamwork and Interpersonal Interactions
• Essential Professional Skills: Planning, Organizing, and Managing Multiple Priorities
• Essential Personal Attributes: Responsibility and Reliability
• Business Etiquette
•

Name the Arkansas businesses and social organizations that are partners with Magic Johnson
Enterprises.
At this time, Young Adult Magic Johnson Bridgescape Academy does not have any partnerships
established with Arkansas business and social organizations; however, once approved the Academy will
form partnerships with local businesses and organizations leveraging Magic Johnson Enterprises large
network of community organizations and corporate relationships.
Magic Johnson Bridgescape has been successful in identifying the necessary community partners to
create a network of external social agencies to provide the needed resources and services for the
students. For example, in the metropolitan Columbus area, the Academy has partnered with the Youth
Empowerment, Mothers Helping Mothers, Franklin County Children Services, the Ohio Department of
Youth Services, Ohio Health, and the American Red Cross.
More recently, Magic Johnson launched a new organization, Friends of Magic, which is a network of
individuals, foundations and companies whose mission is to provide Magic Johnson Bridgescape
Academy students who are at risk or have dropped out the resources and assistance they need to not
only graduate high school, but the opportunity to build their future through educational resources,
internships and real world experiences. This organization was launched in Chicago to support the two
Academies that opened in the fall.
Members of Friends of Magic reflect the unique business and community landscape of the surrounding
area of the Magic Johnson Bridgescape Academy and are selected on a national level to support
program expansion and awareness. The primary purpose of Friends of Magic is to serve as a community
and business extension of the Magic Johnson Bridgescape Academy, provide vital resources to support
the growth and expansion of Magic Johnson Bridgescape, ensure that each academy has the support it
needs to enhance the success of every student and to support the individual career development path
of each student through internship opportunities, mentoring, and educational field experiences.
• Explain the ways in which achievement of the guiding goals will be measured.
The guiding goals of the Young Adult Magic Johnson Bridgescape Academy will be measured through
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twice annual Quality Assurance reviews, which will be conducted by the OCBA Board and EdisonLearning
to ensure fidelity to the program and to inform future program revisions in efforts towards continuous
improvement of student performance and achievement.
These guiding goals are incorporated into the entire Young Adult Magic Johnson Bridgescape Academy
program, including the life skills instruction, the core values instruction, the study skills instruction, the
collaborative learning opportunities, and the advisory program.
• Name the community leaders who requested additional career and technical education.
The following community leaders have requested additional career and technical education
opportunities:
• Mississippi County Judge Woody Wheeless requested high school business and career
educational programming to align with the county’s proposed business incubator program.
• Mississippi County Sheriff Mike Allen requested high school technical educational programming for
juvenile and young adult inmates in his county jail.
• With announcement of the Big River Steel mill coming to South Mississippi County, the Osceola/South
Mississippi County Chamber of Commerce Director Ammi Tucker expressed the need for as much high
school level steel industry career training and education as possible. And Dr. Robert Gunter, Deputy
Director of Career and Technical Education, Arkansas Department of
Career Education, suggested that the school, if approved, apply for a model C&TE program in
Steel Technology.
C-5
EDUCATIONAL PROGRAM
The Educational Program section should describe the educational foundation of the school and the
teaching and learning strategies that will be employed.
Evaluation Criteria:
A response that meets the standard will present:
• A clear description of the proposed educational program, including but not limited to the foundational
educational philosophy and curricular and instructional strategies to be employed;
• Specific reasons that the school would be viable; and
• A description of the length of school day and school year that meets minimum state requirements.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Confirm the understanding that every digital course must be offered from a provider approved by the
Arkansas Department of Education and must meet or exceed curriculum standards and
requirements established by the Arkansas State Board of Education in accordance with all laws,
rules, and procedures promulgated to ensure access to quality digital learning content and online
blended learning.
Young Adult Magic Johnson Bridgescape Academy understands that under current law every digital
course must be offered from a provider approved by the Arkansas Department of Education and must
meet or exceed curriculum standards and requirements established by the Arkansas State Board of
Education in accordance with all laws, rules, and procedures promulgated to ensure access to quality
digital learning content and online blended learning. As such, Young Adult Magic Johnson Bridgescape
Academy’s curriculum provider, EdisonLearning, will complete the Digital Learning Provider Application
required by the Arkansas Department of Education pursuant to the Emergency Rules Governing the
Digital Learning Act of 2013, dated September 9, 2013.
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•

Provide the “Blended Learning Pedagogical Model for Magic Johnson Bridgescape Academies” and
explain how the model will be used to meet the needs of the charter school students.
Attached please find the “Blended Learning Pedagogical Model for Magic Johnson Bridgescape
Academies.” The Blended Learning Pedagogical model demonstrates the four different modes of
blended learning (Foundational, Conceptual, Collaborative, and Personal) that may be utilized at the
Young Adult Magic Johnson Bridgescape Academy to ensure students achieve academic success.
Specifically, it describes the teacher actions and student actions necessary for each of these modes of
learning, which may be employed by the instructional staff to meet the individual and group needs of
students.
• Provide the projected amount of time each day that a student will be involved on online learning.
The amount of time a student spends each day working on the online coursework will depend on the
student’s IGP and the student’s need for one-on-one or small group tutoring or other supplemental
instruction. As indicated in the sample schedule, a student may spend during any session between 2
hours and 45 minutes to 3 hours and 30 minutes on the online coursework.
• Confirm that each student will attend one session per day.
Each student attending the Young Adult Magic Johnson Bridgescape Academy will attend one session
per day.
•

Explain if the sessions are four hours in length as is stated in the response and on the generic
sample schedule or four and a half hours in length as is stated on the 2014-2015
calendar.
The sessions are four hours in length; the reference on the calendar was incorrect. The Young Adult
Magic Johnson Bridgescape Academy proposes two four-hour sessions each day, an extended school
year, and mastery- based learning opportunities to provide flexibility for students.
• Explain if student will be required to attend school during the summer.
Young Adult Magic Johnson Bridgescape Academy will operate on an extended school year, but at this
time, the Academy does not plan to offer a traditional summer program.
•

Provide the number of days in the summer term and the length of the school day during the summer
term.
Not applicable.
C-6: ACADEMIC ACHIEVEMENT GOALS
The Academic Achievement Goals section should define the performance expectations for students
and the school as whole.
Evaluation Criteria:
A response that meets the standard will present:
• Specific goals in:
o Reading;
o Reading Comprehension;
o Mathematics; and
o Mathematics Reasoning;
• Goals that are clear, measurable and data-driven;
• Goals on improving student achievement; and
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• Valid and reliable assessment tools for measuring each of the defined goals.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain how and when annual measureable objectives on state assessments will be met if an annual
increase of 2% achieving proficiency, the established goal, occurs each year.
This goal based on the assumption that the Young Adult Magic Johnson Bridgescape Academy will meet
the AMOs as required and in addition to meeting the AMOs, the Academy will increase the percentage
of enrolled students demonstrating proficiency by 2% every year. If, however, the AMOs are not met
after the first year of operation, then the goal would be adjusted as needed to meet the AMOs within
the required timeline.
When determining baseline goals (achievement, graduation, attendance) for the population of students,
it is necessary to understand that these students have become disengaged from the learning process
and cannot be measured against traditional high school students.
•

Explain when the school will expect to exceed state graduation rates if the goal is an increase in
graduation rates of 2% per year.
Based on EdisonLearning’s experience with similar charter schools focused on dropout prevention and
recovery and implementing the Magic Johnson Bridgescape model, for the first baseline year, a
graduation rate of approximately 60% should be expected. Each year thereafter this graduation
increases due to the increased capacity of the staff and the increased academic momentum of students.
For example, as students progress through the academic program, they begin to understand how
attendance and focus impacts their progress in earning credits and making graduation an achievable
goal. Based on this 2% goal, the Young Adult Magic Johnson Bridgescape Academy should exceed state
graduation rates in approximately 10 years or the 2024-25 school year; however, based on the factors
described above the increase may accelerate faster than 2% annually.
•

Confirm the understanding that with a goal of 55% attendance and a 2% increase in attendance
each year, the charter will have a 75% attendance rate in 2024-2025.
Young Adult Magic Johnson Bridgescape Academy understands that with a goal of 55% attendance and a
2% increase in attendance each year, the school will have a 75% attendance rate in 2024-2025. Young
Adult Magic Johnson Bridgescape Academy will work with our students to ensure they understand that
it is their commitment to be in attendance and use their time wisely. The program has developed a
daily, weekly, and monthly goals and progress tracker that assists students in accurately projecting
course completion dates and ultimately graduation timeline.
•

Explain the meaning of the following, “In addition to the state assessment required under law and
State Board of Education regulations, within the Charter School student assessment and testing will
be administered throughout the academic year in order to improve the instructional program at the
Charter School; assess the progress of individual students in relation to standards; and assess the
progress of the students within the curriculum.”
In the Young Adult Magic Johnson Bridgescape Academy model, assessment is used to continually
monitor student progress (e.g., whether they are understanding key concepts) and to inform
instructional needs (e.g., if a students or group of students is not understanding a key concept, the
teacher will organize one-on-one tutoring session or a small group instructional time). Within the online
coursework, students take daily assessments for each lessons and unit exams. Teachers use data from
eSchoolware to pull reports on individual students to identify the need for intervention and remediation
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and then develop lessons to support that need. Additionally, students participate in ongoing
assessment of Lexile growth.
•

Provide the name of the diagnostic reading assessment to be administered to students upon
enrollment at the charter.
Young Adult Magic Johnson Bridgescape Academy will use the Achieve3000 Level Placement Test to
determine Lexile levels at the time of enrollment. Based on this determination, students are then
placed in Achieve3000’s online program and Lexile growth is tracked monthly to monitor growth.
• Provide the name of the reading assessment to be administered annually to measure growth.
Achieve3000 is used annually measure growth.
•

Provide the process used to determine that assessment items in Edison’s eCourses correlate to
Arkansas Curriculum Frameworks. Explain when this occurred and provide the names, affiliations,
and credentials of those who made the determinations.
EdisonLearning’s eCourses are aligned to the Arkansas Curriculum Framework through a two-step
process. The first is a completed by teachers certified in the subject area they are assigned. The
teachers are tasked with mapping each lesson and assessment item in the eCourses to a set of skills and
standards called the Global Attribute List (GAL). The GAL was developed from several highly rated state
standards lists and designed to be a core alignment tool for the eCourses content. After the content
and assessments are mapped to the GAL, a partner company, EdGate Correlation Services, aligns the
GAL skills to each of the fifty state standards and the Common Core State Standards. The advantage of
this process is that the correlations are updated as any changes occur to the Arkansas State Standards
and EdisonLearning receives a weekly data update of the correlations. This two step process ensures
that the eCourses correlation to the Arkansas Curriculum Frameworks is both accurate and current.
•

Explain what standards are referenced in the following, “…assess the progress of individual students
in relation to standards….”
This reference refers to the Arkansas Curriculum Framework and/or Common Core State Standards, as
applicable. EdisonLearning’s online curriculum is structured based on a modular design with lessons
limited to one or two standards based on objectives that are clear and attainable students maintain
focus and motivation by accomplishing achievable goals in each lesson, a technique which has been
shown to foster success in online learning. Each lesson is accompanied by an assessment that tests
mastery of lesson content and includes a host of interactive multimedia features that support the
diverse needs of students as well as reinforce key concepts in the curriculum.
Further, EdisonLearning’s eSchoolware learning and content management system allows teachers and
staff to review student results, grades, time-on-task, and incorporate notes on achievement of student
goals. When students are identified as struggling within a content area they will be provided the
individualized assistance needed to master the material and move on. Individual or small group
instruction is driven by student needs as identified through progress monitoring and will be provided as
needed, both formally and informally. Small group instruction will be provided not only to address
remediation needs but also to provide enrichment, specifically in the area of character education to
promote good citizenship and decision making skills as well as to develop core values that include
compassion, integrity, justice, and responsibility.
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•

Remove the reference to meeting adequate yearly progress (AYP) as determinations of AYP no
longer occurs in Arkansas.
As the Arkansas Department of Education has received a waiver from ESEA/NCLB by the United States
Department of Education, all references to AYP are removed.
•

Confirm the understanding, that during the first year of operation, the charter’s annual measurable
objectives (AMOs) will be based on the state AMOs, and that in following years, the charter’s AMOs
will be based upon the academic performance of the students who attend the charter.
Young Adult Magic Johnson Bridgescape Academy understand that during the first year of operation, the
Academy’s AMOs will be based on the state AMOs, and that in following years, the Academy’s AMOs will
be based upon the academic performance of the students who attend the Academy.
C7:
CURRICULUM DEVELOPMENT AND ALIGNMENT
The Curriculum Development and Alignment section should define the process by which the design
team developed (or chose) the curricular program of the school and illustrate alignment with Arkansas
Curriculum Frameworks and Common Core State Standards.
Evaluation Criteria:
A response that meets the standard of a curricular development and alignment program will present:
• Evidence that the curriculum aligns with, or a sound plan and timeline for aligning the
curriculum with, the Arkansas Department of Education’s content standards, benchmarks and
performance standards.
• Evidence that the applicant is prepared to implement the requirements and timeframe of the
Common Core State Standards.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain the inconsistency in the statement that Edison’s “eCourses curriculum is fully-aligned to
the Arkansas Curriculum Frameworks” and the statement that modifications can be made “to
address changes in standards and any gaps in curriculum that do not currently meet
standards.”
EdisonLearning’s eCourses are aligned to the Arkansas Curriculum Framework through a two-step
process. The first is a completed by teachers certified in the subject area they are assigned. The
teachers are tasked with mapping each lesson and assessment item in the eCourses to a set of skills and
standards called the Global Attribute List (GAL). The GAL was developed from several highly rated state
standards lists and designed to be a core alignment tool for the eCourses content. After the content
and assessments are mapped to the GAL, a partner company, EdGate Correlation Services, aligns the
GAL skills to each of the fifty state standards and the Common Core State Standards. The advantage of
this process is that the correlations are updated as any changes occur to the Arkansas State Standards
and EdisonLearning receives a weekly data update of the correlations. This two step process ensures
that the eCourses correlation to the Arkansas Curriculum Frameworks is both accurate and current.
Through the process described above, the eCourses content and assessments are comprehensively
mapped to the Arkansas Curriculum Frameworks, but there are commonly state-specific skills that do
not directly correlate to the existing "off-the-shelf" eCourses. To address these occurrences, the
modular structure of the eCourses content allows for custom organizations of lessons to develop a
scope and sequence tightly aligned to the complete set of framework skills. Additionally, any gaps can
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be filled through new lesson development or through the modification of existing lessons to ensure
that the requisite skills are covered and students are well served.
•

Confirm the understanding that aligning ADE course codes with Edison’s eCourses does not
ensure an alignment of content standards.
The Young Adult Magic Johnson Bridgescape Academy understands that aligning ADE course codes with
EdisonLearning’s eCourses does not ensure an alignment of content standards.
Although EdisonLearning’s eCourses content and assessments are comprehensively mapped to the
Arkansas Curriculum Frameworks, there are commonly state-specific skills that do not directly correlate
to the existing "off-the-shelf" eCourses. To address these occurrences, the modular structure of the
eCourses content allows for custom organizations of lessons to develop a scope and sequence tightly
aligned to the complete set of framework skills. Additionally, any gaps can be filled through new lesson
development or through the modification of existing lessons to ensure that the requisite skills are
covered and students are well served.
•

Explain how there is alignment between ADE course codes and Edison’s eCourses when a
waiver is requested from the required 38 courses because, “The EdisonLearning curriculum
does not have a Journalism course nor all of the arts courses….”
As described above, there is alignment between the eCourses offered by EdisonLearning and the
Arkansas Curriculum Framework; however, EdisonLearning does not offer all of the required 38 courses.
As such, a waiver has been requested from teaching the 38 courses.
C-8: ST UDENT SERVICES
The Student Services section should describe how the school will address specific services for its student
body.
Evaluation Criteria:
A response that meets the standard will describe the ways in which the following services will
be provided to students even in those areas for which a waiver is requested:
• A guidance program that will serve all students;
• A health services program that will serve all students;
• A plan for a media center for use by all students;
• Sound plans for educating special education students that reflect the full range of programs and
services required to provide such students with a high quality education;
• A transportation plan that will serve all eligible students;
• An alternative education plan for eligible students, including those determined to be at-risk and to
offer access to one or more approved Alternative Learning Environments;
• A plan to serve students who are English language learners; and
• Plans for offering access to one or more approved Alternative Learning Environments; and
• Plans for a gifted and talented program for eligible students.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions::
Health Services
• Explain the ways in which daily responsibilities for student health issues will be handled and by
whom.
As there will not be a licensed nurse on staff, the entire instructional and operational staff will be
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responsible for the safety and well-being of the students. Specifically, for the day-to-day student health
issues, the Guidance Counselor and Office Manager will ensure that first aid supplies and station are
onsite. Additionally, members of the staff will be trained in emergency procedures, including CPR. If
any student health issue arises outside of the basic first aid needs, the student will be referred to the
local health clinic. As such, the Guidance Counselor will work on forming partnerships with the local
health clinic and any local health agencies. In any emergency situation, the local emergency agency will
be called immediately.
Special Education Services
• Confirm the understanding that students who need special education services may enroll in the
charter without an Individualized Educational Program (IEP) and that charter staff will have to
ensure appropriate assessment and appropriate development of IEPs to meet all state and
federal regulations.
Young Adult Magic Johnson Bridgescape Academy understanding that students who need special
education services may enroll in the school without an Individualized IEP and that Academy staff will
have to ensure appropriate assessment and appropriate development of IEPs to meet all state and
federal regulations.
•

Confirm that understanding that it cannot be predetermined that a student with an IEP will be
served in the general program with accommodations and that the charter will be prepared to offer
a full continuum of special education services to meet the needs of any student who may enroll.
Young Adult Magic Johnson Bridgescape Academy understands that it cannot be predetermined that a
student with an IEP will be served in the general program with accommodations. The school will be
prepared to offer a full continuum of special education services to meet the needs of any student who
may enroll.
• Confirm that the charter will comply with Child Find.
Young Adult Magic Johnson Bridgescape Academy will comply with Child Find.
Transportation Services
• Confirm the understanding that transportation will be provided when a student’s IEP indicates that
transportation should be provided.
Young Adult Magic Johnson Bridgescape Academy understands that transportation will be provided
when a student’s IEP indicates that transportation should be provided.
Alternative Education Services
• Confirm the understanding that creating an ALE consortium and serving as the lead school will
require additional information and approvals from the Arkansas Department of Education.
Young Adult Magic Johnson Bridgescape Academy understands that creating an ALE consortium and
serving as the lead school will require additional information and approvals from the Arkansas
Department of Education.
English Language Learner Services
• Provide the names of the assessments to be administered to English language learners.
At the time of enrollment in the Young Adult Magic Johnson Bridgescape Academy, a Home Language
Survey will be administered.
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•

Explain the ways in which subject matter will be introduced so that it can be understood by ELL
students.
In addition to the text-to-speech tools that include a Spanish translator and the English to Spanish and
picture dictionaries within the online curriculum, the ELL Teacher working with the instructional staff
will create anticipatory guides when introducing new subject matter so that key vocabulary is identified,
support online curriculum with necessary intervention and remediation, and provide strategies to best
support students’ needs. Further, based on its extensive experience working with ELL populations,
EdisonLearning has developed targeted and specific professional development to provide for
instructional staff working with ELL students to share best practices and maximize student achievement.
•

Explain who will provide teachers with information on the language proficiency of ELL students
and the source of the information that will be provided.
The ELL teacher will provide the instructional staff information on the language proficiency of ELL
students based on Home Language Survey, which is administered time of enrollment
Gifted and Talented Services
• Explain how gifted and talented students will be identified.
Young Adult Magic Johnson Bridgescape Academy requests a waiver on Gifted and Talented
programming as this charter school is focused on dropout prevention and recovery; however, if the
waiver is not granted, gifted and talented students will be identified through their IEPs, which are
requested at the time of enrollment.
•

Explain which teachers will serve gifted and talented students and describe specific training that
the teachers will receive in meeting the needs of gifted and talented students.
If the waiver is not granted, all instructional staff will serve all students as the Magic Johnson
Bridgescape model was developed to individualize educational plans and challenge students where they
are. Students work with online curriculum which is self paced so that students capable of working at an
accelerated pace can complete courses and earn credits more quickly than peers. Additionally,
extended learning opportunities through collaborative projects and personal learning will enrich the
learning experience for all students, including those identified as gifted and talented.
• Explain how the social and emotional needs of gifted and talented students will be met.
If the waiver is not granted, gifted and talented students will participate with their peers in learning
opportunities designed to support their social and emotional needs. Through the Core Learning Skills
instruction, students learn to identify new interpersonal skills acquired and practice those individually
and with peers. Through the advisory program students participate in learning about themselves and
their place in the world, problem solving, personal growth, and working as a member of a team.
• Confirm the understanding that gifted students can be at-risk of dropping out or former dropouts.
Young Adult Magic Johnson Bridgescape Academy understands that gifted students can be at-risk of
dropping out or former dropouts. Gifted students are particularly at risk of not being challenged in
school and thus become disengaged, may feel different and ostracized, or be bullied. For a variety of
reasons, all kids are at risk of becoming disengaged with the learning process and environment.
C-9: GEOGRAPHICAL SERVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within the
current public education system.
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Evaluation Criteria:
A response that meets the standard will present:
• The specific geographical area that would be served by the charter school; and
• Information on the school districts likely to be affected by charter school, including data on the
expected number of students to transfer to the charter school.
Meets the Standard
C-10: ANNUAL PROGRESS REPORTS
The Annual Progress Reports section should define how the academic progress of individual students and
the school as a whole will be measured, analyzed, and reported.
Evaluation Criteria:
A response that meets the standard will present:
• A timeline for data compilation and completion of an annual report to parents, the community and the
Charter Authorizing Panel that outlines the school’s progress; and
• A plan for dissemination of the annual report to appropriate stakeholders.
Meets the Standard
C-11: ENROLLMENT CR IT ERIA AND PROCEDURES
The Enrollment Criteria and Procedures section should describe how the school will attract and
enroll its student body, including any criteria for admission and enrollment. Applicants must also
provide assurances for a random, anonymous lottery selection process.
Evaluation Criteria:
A response that meets the standard will present:
• A student recruitment plan that will provide equal opportunity for all parents and students to
learn about and apply to the school;
An enrollment and admissions process that is open, fair, and in accordance with applicable
law; and
• A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.
Partially Meets the Standard
Concerns and Additional Questions:
• Confirm that the school will be open-enrollment, that all Arkansas students are eligible to apply, and
that the charter will accommodate any student who applies.
Young Adult Magic Johnson Bridgescape Academy will be an open-enrollment charter school. All
Arkansas students are eligible to apply and the charter will accommodate any student who applies.
Admission to the school will not be unlawfully restricted on the basis of intellectual ability, measures of
achievement or aptitude, athletic ability, gender, disability, race, creed, national origin, religion, or any
other ground that would be unlawful.
•

Explain how students who do not have access to a computer will enroll if it is a requirement to enroll
online.
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If a student does not have access to a computer, a student may meet with the Enrollment Coordinator
in-person or call an Enrollment Specialist. It is not a requirement that students enroll online, although
students can also find information about the school and the enrollment process on the website.
Students will have the opportunity to meet with an Enrollment Coordinator at events or at a designated
site to learn more about the program and to complete the enrollment process. Students can also call an
Enrollment Specialist at the Enrollment Contact Center in Knoxville, TN. The Enrollment Specialists are trained on
program specifics and can provide information about the enrollment process and provide
support for completion of the process.
•

Explain what is meant by, “any other official documents needed to hand off the student's application
to the school for review.”
The following chart details the documents needed for enrollment.
Document or Policy Form

Required

Copy Document
and Submit

Sign Policy Form,
Copy and Submit

Student Enrollment Agreement

X

x

Request for Records

X

x

Student Service Intake Form

X

x

Image and Recording Release

X

x

Home Language Survey

X

x

FERPA Consent Form

X

x

Family Income Form or NSLP form

X

x

Student Birth Certificate or Triand

X

X

X

X

Student Immunization Record

X

X

Current progress report, unofficial transcript,
report card or Triand

X

X

Proof of Residency (Triand, utility bill,
mortgage or lease that has current date and
matches address given on enrollment
application.)

Required only if applicable to student:
Copy of (unexpired) IEP (Individualized
Education Plan) and Evaluation Report

X

Copy of (unexpired) 504 Accommodation Plan

X

Copy of guardianship/custodial papers

X
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•

Explain the enrollment process that the “Charter School will hold” after receiving enrollment
information.
The Enrollment Coordinator for the Young Adult Magic Johnson Bridgescape Academy will coordinate
the enrollment of each student. The Enrollment Coordinator and/or Student Recruiters will be trained on how to
enroll a student and will meet with the student at a central location to work through the
enrollment process. Necessary documents like a student’s birth certificate will be obtained during the
process and follow-up with each potential student will be made until their enrollment is completed and
all required documents have been received.
In the event, the number of applications exceeds the number of available seats in the program, a lottery
drawing will be held and students not drawn in the initial lottery will have their names placed on a
waitlist. As openings in the program become available, students will be contacted by school staff
regarding available spots.
Once all documents are received and the student is enrolled, the creation of the IGP will begin. This
process is described in more detail in response to the following questions.
• Explain what academic assessment will be administered to new students to assess basic skills.
Upon enrollment in the school, students will take a reading assessment (Achieve 3000) in order to
determine any skill gaps that may be barriers to success. Once identified, students will be prescribed a
remediation track to address specific needs. In EdisonLearning’ experience working with this specific
population of students, reading is the primary challenge and students basic reading skills improve, their
success in eCourses improve.
•

Explain the process for developing an individual graduation plan (IGP) and identify all who are
involved in the development of the plan.
At Young Adult Magic Johnson Bridgescape Academy, differentiating program and instructional needs
begins at the time of enrollment when students complete an initial assessment to determine any skill
gaps that may be barriers to success. Once gaps are identified, students will be prescribed a reading
and/or math remediation track to address specific needs. All historical data (i.e., transcripts, IEPs, state
assessment results) and any other available records and data will be reviewed by the teachers and staff
who will collaborate with the student and parent or guardian (if available) to create the student’s IGP.
Teachers and staff will regularly monitor progress of their students according to the IGP on about a
weekly basis and adjust any expectations or conduct conferences to determine interventions and
remediation that may be needed to keep the student on track to graduate. The IGP is the roadmap that
leads to a diploma and is intended to be a prescriptive yet fluid document, regularly revised and
updated based on student progress and needs.
C-12: STAFFING PLAN
The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional qualifications which will be required
of employees.
Evaluation Criteria:
A response that meets the standard will present:
• A job description for the school director and other key personnel, including but not limited to an
operations director, board members, teachers, etc.;
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•

An outline of the professional qualifications required for administrators, teachers,
counselors, etc.;
• A staffing plan that clearly outlines both the types and numbers of positions to be filled at the school
and salary scales for such positions, and
• The staffing plan presented in this section matches the staff members noted in the budget.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain how the positions of Program Director and Director of Achievement are regional positions.
Describe the region served.
As mentioned above, the Program Director and the Director of Achievement are EdisonLearning
employees. The Program Director will be a dedicated FTE for the Academy. The Director of
Achievement will be a regional position serving more than one Academy (as indicated in the budget for
the Young Adult Magic Johnson Bridgescape Academy, the Director of Achievement is 0.125 FTE).
Whereas the Program Director is the instructional and operational leader of the Academy day-to-day,
the Director of Achievement ensures fidelity to the Magic Johnson Bridgescape model with a focus on
student achievement and success.
•

Explain if the Program Director and Director of Achievement will be employees of Edison. If they are
Edison employees, explain why salaries are budgeted for the positions separate from management
fees.
Both the Program Director and the Director of Achievement will be employees of EdisonLearning;
however, their salaries are itemized in the budget to help recognize the costs for personnel.
o

Provide the qualifications that are required for the following positions:
 Director of Achievement;
 School Operations Manager;
 Program Director;
 Special education teacher (must be licensed in special education);
 Paraprofessional;
 Guidance counselor
 Enrollment coordinator; and
 Office manager.

Attached, please find the job descriptions, including qualifications, for the above mentioned positions.
• Provide the line in the budget that reflects the office manager position.
The Office Manager is included in the budget under Maintenance and Operation, line 74.
C-13: BUSINESS AND BUDGETING PLAN
The Business and Budgeting Plan section should describe how the charter school will organize its
business office and manage its fiscal responsibilities.
Evaluation Criteria:
A response that meets the standard will present:
• An appropriate plan for managing procurement activities;
• A description of the personnel who will perform business duties, including the requisite
qualifications of any proposed personnel;
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•

A realistic timeline and process by which the governance structure will review and adopt an annual
budget;
• A balanced two-year budget estimate that accurately reflects the revenue currently available to the
school and expenditures for program implementation and does not rely on one-time grants or other
funds that are not presently guaranteed, and
• A budget that includes costs for all personnel, programs, and expenses described in other sections
of the application.
Partially Meets the Standard
Concerns and Additional Questions:
• It is stated that the budget does not include funds that are not presently guaranteed, but revenue for
Title I and IDEA are included in the budget. This revenue should be removed from the budget.
This revenue has been removed from the attached revised budget.
• Explain how the management fee of $100,000 per year was determined.
The $100,000 management fee was determined by OCBA, Inc. and EdisonLearning based on the
following reasoning.
Typically, for the management of a charter school such as Young Adult Magic Johnson Bridgescape
Academy, EdisonLearning charges a flat fee of $250,000 per year. In developing the budget for the 2013
Application, it was clear that for Year 1 and Year 2, the revenue would not support this flat fee;
therefore OCBA and EdisonLearning decided to reduce the management fee to $100,000 with the
understanding that once the Academy has been established, the management fee may be increased to
the original amount.
•

Explain how it is appropriate for budget in the charter application for the Young Adult Magic Johnson
Bridgescape Academy of Crittenden County to be identical to budget included in this application.
It is appropriate that the budgets for the two Young Adult Magic Johnson Bridgescape Academies are
identical as the applications propose the same program, the same population of students, the same
staffing model, etc. It should be noted, however, that this is just a proposed budget and that based on
certain factors (e.g., facility rental and staffing costs), the actual budgets may differ.
C-14: FINANCIAL AND PROGRAMMATIC AUDIT PLAN
The Financial and Programmatic Audit Plan section should provide the procedure and timeline by
which an annual audit will be conducted. This section should also include an outline for the
information that will need to be reported to ADE and the community.
Evaluation Criteria:
A response that meets the standard will present:
• A sound plan for annually auditing school’s financial and programmatic operations.
If the application names an accountant other than the Division of Legislative Audit to perform
the first-year audit, the named accountant meets the requirements of Arkansas Department of
Education Rules Governing Publicly Funded Educational Institution Audit Requirements and is
not listed on any ineligibility list maintained by ADE or the Division of Legislative Audit.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Provide the procedures and timeline by which the annual audit will be conducted.
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The annual audit will be scheduled each year by year’s end (June 30th). If the charter for the Young Adult
Magic Johnson Bridgescape Academy is approved, the school will utilize the Arkansas School Board
Association’s model policy program and adopt an audit plan policy similar to the Arkansas School Board
Association’s Policy 1.18 School Audit. A draft of a model policy is included below:
1.18 SCHOOL AUDIT
The School’s annual audit serves as an important opportunity for the School’s Board to review
the fiscal operations and health of the district. As such, it is vital Board members receive
sufficient explanation of each audit report to enable the members to understand the report’s
findings and help them better understand the school’s fiscal operations. The school shall have
an audit conducted annually within the timelines prescribed by law. The audit shall be
conducted by the Division of Legislative Audit or through the audit services of a private certified
public accountant(s) approved by the Board.
The Board shall review each annual audit at the first regularly scheduled board meeting
following the receipt of the audit if the District received the audit prior to ten (10) days before
the regularly scheduled meeting. If the audit report is received less than ten (10) days prior to a
regularly scheduled board meeting, the board may review the report at the next regularly
scheduled board meeting following the ten (10) day period.
The Director of Achievement and/or Program Director shall present sufficient supporting
background information relating to the report’s findings and recommendations which will
enable the Board to direct the Director of Achievement or Program Director take appropriate
action in the form of a motion or motions relating to each finding and recommendation
contained in the audit report. Actions to be taken will be in sufficient detail to enable the Board
to monitor the School’s progress in addressing substantial findings and recommendations and
subsequently determine that they have been corrected. The minutes of the Board’s meeting
shall document the review of the audit’s findings and recommendations along with any motions
made by the Board or actions directed to be taken by the Director of Achievement or designee.
The Board of Directors is responsible for presenting the audit’s findings each year to the public.
Legal References: A.C.A. § 6-1-101(d)(1)(2)(3)
A.C.A. § 6-13-620(6)(F)
C-15: ARKANSAS PUBLIC SCHOOL COM PUTER N ETWORK ASSURANCES
The Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state finance
and educational data reporting system.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will participate in APSCN and will comply with all state statutory
requirements regarding the APSCN finance and educational data reporting system.
Meets the Standard
C-16: FACILITIES
The Facilities section should identify and describe the facilities to be used by the school, any changes to
be made to the facilities, and the owners of the facilities.
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Evaluation Criteria:
A response that meets the standard will present:
• An identified facility appropriate to meet the needs of the school over the term of its charter;
• A realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is appropriate and
adequate for the school’s program, the school’s targeted population, and the public;
• Evidence that the school understands the costs of securing and improving a facility and has access
to the necessary resources to fund the facility plan; and
• A sound plan for continued operation, maintenance, and repair of the facility.
For schools that will be using district-owned facilities, a response that meets the standard will
present:
• Documentation that the school district and charter school officials are in agreement over the
use of the facility and its equipment.
For schools that will NOT be using district-owned facilities, a response that meets the standard will
present:
• Documentation that the property owner and school are in agreement over the use of the facility
and its equipment;
• A statement of the facilities’ compliance with applicable codes; and
• A detailed outline of any relationships between the property owner and:
o Members of the local board of the public school district where the charter school will be
located;
o The employees of the public school district where the charter school will be located;
o The sponsor of the charter school; and
o Employees, directors and/or administrators of the charter school.
Partially Meets the Standard
Concerns and Additional Questions:
• Confirm the understanding that the charter is responsible for all compliance with federal, state,
and local facility laws and ordinances and that ADE does not inspect the facility.
Young Adult Magic Johnson Bridgescape Academy understands that it is responsible for compliance with
all federal, state, and local facility laws and ordinances. Young Adult Magic Johnson Bridgescape
Academy also understands that the ADE doe not inspect the facility.
• Provide the permissible uses for the location from the local zoning authority.
The location for the school in Mississippi County is on farm land near I-55 in Osceola. A signed note
from Scott Creecy, the zoning and code enforcement officer, is attached. Mr. Creecy states, “According
to the Osceola Zoning Map, the undeveloped lands west from the Holthouse Farm house and driveway
and east of the Plum Point subdivision road is currently zoned as C-3, which is Highway Commercial. This
area is currently approved for the construction of new schools as well as new stadiums and, or arenas.”
C-17: CONFLICTS OF INTEREST
The Conflicts of Interest section should identify any potential conflicts of interest among the individuals
involved with the proposed charter school and explain how conflicts will be addressed.
Evaluation Criteria:
A response that meets the standard will present full disclosure of any potential conflicts of interest
and explain how conflicts, if any, will be addressed.
Partially Meets the Standard
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Concerns and Additional Questions:
• Provide the names of all members of OCBA, Inc.
The names of all members of OCBA, Inc. are as follows: Tracy Adams, BJ Bowles, Beau Butler, Teresa
Coburn, Ray Fulmer, Sharon Nesbitt, Don Wilson, Lance Wilson, Mary Ann Wilson, Miller Wilson, Ralph
Wilson, and Sally Wilson.
• Explain the relationship between Anita Farley-Adams and Tracy Adams.
Anita Farley-Adams and Tracy Adams were previously married and are now divorced.
• Explain the conflict of interest policy for school employees.
If the charter for the Young Adult Magic Johnson Bridgescape Academy is approved, the Academy will
utilize the Arkansas School Board Association’s model policy program and adopt an employee conflict of
interest policy similar to the Arkansas School Board Association’s Policy 3.54 Licensed Personnel Ethics.
Below is a draft of the model policy.
DRAFT 3.54—LICENSED PERSONNEL ETHICS
Public school employees are, and always have been, held to a high standard of behavior. Staff
members are reminded that whether specific sorts of contacts are permitted or not specifically
forbidden by policy, they will be held to a high standard of conduct in all their interactions with
students and adults. Failure to create, enforce and maintain appropriate professional and
interpersonal boundaries with students could adversely affect the school’s relationship with the
community and jeopardize the employee’s employment with the district. The Arkansas
Department of Education Rules Governing the Code of Ethics for Arkansas Educators requires
school staff to maintain a professional relationship with each student, both in and outside the
classroom. The Board of Education encourages all staff to read and become familiar with these
rules. Conduct in violation of the Rules Governing the Code of Ethics for Arkansas Educators may
be reported to the Professional License Standards Board (PLSB) and may form the basis for
disciplinary action up to and including termination.
LEGAL COMMENT
Provide a copy of the conflict of interest policies for OCBA and Magic Johnson
Bridgescape/Edison Learning. The procedures must ensure that all actions are in the best
interest of the school and students at the school.
OCBA, Inc. approved a Conflict of Interest policy in 2007. This policy was included in the application
package to the IRS when the tax-exempt non-profit status was awarded to OCBA, Inc. The Conflict of
Interest policy is posted on the non-profit’s website,
(www.ocbainc.com/uploads/6/7/3/8/6738253/bylaws__2011_2.pdf )(see pages 12-14). A copy of this
policy is also attached.
Furthermore, if the charter for the Young Adult Magic Johnson Bridgescape is approved, the school will
utilize the Arkansas School Board Association’s model policy program and adopt a Board Conflict of
Interest policy similar to the Arkansas School Board Association’s Policy 1.17 Nepotism. A draft policy of
the model policy is below.
All the actions of OCBA and EdisonLearning are in the best interest of the Academy and students at the
Young Adult Magic Johnson Bridgescape Academy.
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As OCBA’s management organization and curriculum provider, EdisonLearning will not have a separate
conflict of interest policy, but will according to the management agreement, act in the best interest of
the school and its students.
DRAFT 1.17—NEPOTISM
Definitions: Family or family member means: An individual’s spouse; Children of the individual
or children of the individual’s spouse; The spouse of a child of the individual or the spouse of a
child of the individual’s spouse; Parents of the individual or parents of the individual’s spouse;
Brothers and sisters of the individual or brothers and sisters of the individual’s spouse; Anyone
living or residing in the same residence or household with the individual or in the same
residence or household with the individual’s spouse; or Anyone acting or serving as an agent of
the individual or acting or serving as an agent of the individual’s spouse.
Initially employed means: Employed in either an interim or permanent position for the first time
or following a severance in employment with the school; A change in the terms and conditions
of an existing contract, excluding; Renewal of a teacher contract under A.C.A. § 6-17-1506;
Renewal of a noncertified employee’s contract that is required by law; or Movement of an
employee on the salary schedule which does not require board action.
New Hire of School Board Member’s Relative as School Employee
The school shall not initially employ a present board member’s family member for
compensation in excess of $5,000 unless the district has received approval from the
Commissioner of the Department of Education. The employment of a present board member’s
family member shall only be made in unusual and limited circumstances. The authority to make
the determination of what qualifies as “unusual and limited circumstances” rests with the
Commissioner of the Department of Education whose approval is required before the
employment contract is effective, valid, or enforceable.
Initial employment for a sum of less than $5,000 per employment contract or, in the absence of
an employment contract, calendar year does not come under the purview of this policy and is
permitted.
The board member whose family member is proposed for an employment contract, regardless
of the dollar amount of the contract, shall leave the meeting until the voting on the issue is
concluded and the absent member shall not be counted as having voted.
Exception: Substitutes
Qualified family members of board members may be employed by the school as substitute
teachers, substitute cafeteria workers, or substitute bus drivers for a period of time not to
exceed thirty (30) days per fiscal year. A family member of a school board member having
worked as a substitute for the school in the past does not “grandfather” the substitute. The 30
day maximum limit is applied in all cases.
Existing Employees Who Are Family Members of School Board Members—Raises, Promotions
or Changes in Compensation
Any change in the terms or conditions of an employment contract including length of contract, a
promotion, or a change in the employment status of a present board member’s family member
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will have access to job readiness and mentorship resources to assist in career preparation and post-secondary
planning. The program will partner with local businesses, civic organizations, and non-profits to create career
platforms for students, providing workplace exposure and training and Magic Johnson
Enterprises will leverage its other businesses and local partnerships to help identify internships and job
opportunities for graduates.
Magic Johnson Enterprises has also developed a Career Development Rubric and a robust Career
Exploration/Job Readiness course with a comprehensive and clearly defined scope and sequence. The
course is comprised of 39 lessons. Below are some sample topics:
• Careers Available to Individuals with High School Diplomas
• Careers Available to Individuals with Two-Year Associate Degrees
• Careers Available to Individuals with Bachelor’s Degrees
• Education Level and Earning Potential
• Which Industries Are Growing and Which Jobs Will Be Available When I Graduate
• Essential Professional Skills: Teamwork and Interpersonal Interactions
• Essential Professional Skills: Planning, Organizing, and Managing Multiple Priorities
• Essential Personal Attributes: Responsibility and Reliability
• Business Etiquette
• Name the businesses in Mississippi County that are partners with Magic Johnson Enterprises.
As mentioned above, at this time, Young Adult Magic Johnson Bridgescape Academy does not have any
partnerships established with Mississippi County businesses and social organizations; however, once approved
the Academy will form partnerships with local businesses and organizations leveraging Magic
Johnson Enterprises large network of community organizations and corporate relationships.
Magic Johnson Bridgescape has been successful in identifying the necessary community partners to
create a network of external social agencies to provide the needed resources and services for the
students. For example, in the metropolitan Columbus area, the Academy has partnered with the Youth
Empowerment, Mothers Helping Mothers, Franklin County Children Services, the Ohio Department of
Youth Services, Ohio Health, and the American Red Cross.
More recently, Magic Johnson launched a new organization, Friends of Magic, which is a network of
individuals, foundations and companies whose mission is to provide Magic Johnson Bridgescape
Academy students who are at risk or have dropped out the resources and assistance they need to not
only graduate high school, but the opportunity to build their future through educational resources,
internships and real world experiences. This organization was launched in Chicago to support the two
Academies that opened in the fall.
Members of Friends of Magic reflect the unique business and community landscape of the surrounding
area of the Magic Johnson Bridgescape Academy and are selected on a national level to support
program expansion and awareness. The primary purpose of Friends of Magic is to serve as a community
and business extension of the Magic Johnson Bridgescape Academy, provide vital resources to support
the growth and expansion of Magic Johnson Bridgescape, ensure that each academy has the support it
needs to enhance the success of every student and to support the individual career development path
of each student through internship opportunities, mentoring, and educational field experiences.
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C-20: WAIVERS
The Waivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:
A response that meets the standard will present:
• Each law, rule, and standard by title, number, and description for which a waiver is requested;
• A rationale for each waiver request; and
• An explanation of the way that each waiver would assist in implementing the educational
program of the charter and/or fulfilling the charter’s mission.
Partially Meets the Standard - DOES NOT MEET THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
Legal Comments
Generally:
Brief, but specific rationale other than “the school requests a waiver” for each waiver should be included.

Requested Waivers:
• Ark. Code Ann. § 6-15-902(c)(3)(B) Weighted Concurrent Credit
o The applicant should explain why a waiver from the ADE approval process for weighted credit
for concurrent credit classes is necessary.
o Upon re-reviewing this statute, a waiver is not requested.
• Ark. Code Ann. § 6-16-102 School Day Hours
o The applicant should explain why this waiver is necessary including how many hours each
student will attend each day and how the applicant intends to track attendance when
students complete some coursework remotely.
o This waiver is necessary to implement the flexible, Magic Johnson Bridgescape model. This
Academy is designed for students who have either at-risk of dropping out of school or who have
dropped out already, so the model is built around providing flexibility to students while still engaging
them in the learning process. There will be two four-hour sessions each day (a
morning session and an afternoon session) and each student will attend one four-hour session each day at
the brick and mortar facility, a blended learning environment where student will work on their online
coursework and receive direct instruction from teachers. Only if a student
has demonstrated engagement in the learning process can the student access the coursework
outside of the brick & mortar facility and then only if they are also attending one session per
school day. In other words, coursework completed remotely is not a substitute for coursework completed
onsite. If necessary, attendance online can be tracked using EdisonLearning’s eSchoolware system which
tracks log-ins and time on task.
• Ark. Code Ann. § 6-18-211 Mandatory Attendance Grades 9-12
o The applicant should explain how many hours each student will attend each day and how the
applicant intends to track attendance.
o This waiver in necessary to implement the Magic Johnson Bridgescape model. Each student will attend
one four-hour session each day. Attendance will be tracked based on actual physical attendance at the
Young Adult Magic Johnson Bridgescape Academy.
• Ark. Code Ann. § 6-18-223 and ADE Rules Governing Concurrent Credit
o The applicant should explain why this waiver is necessary. The concurrent credit program is an
optional program available to all public high schools that wish to participate. Schools who
participate in the concurrent credit program are required to follow the ADE Rules Governing Concurrent
College and High School Credit for Students Who Have Completed the Eighth Grade.
o Upon re-reviewing this statute, a waiver is not requested.
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•

•

•

•

•
•

Ark. Code Ann. § 6-24-106 Administrators
o The applicant should explain why this waiver is necessary. This statute deals with ethical
obligations for administrators who have direct or indirect interests in transactions with the
public educational entity employing him or her. Traditionally, ethical obligations are not
waived.
o Upon re-reviewing this statute, a waiver is not requested.
Ark. Code Ann. § 6-47-406 Distance Learning
o The applicant should explain why this waiver is necessary. This statute is a permissive statute
for public schools to offer distance learning courses to private and home school students. The
applicant is required to accept students for enrollment regardless of the district where the
student resides. If the applicant is proposing an entirely virtual school, the application should
reflect its virtual nature throughout.
o Upon re-reviewing this statute, a waiver is not requested. Young Adult Magic Johnson
Bridgescape Academy is not a full-time virtual school, but rather a blended learning school
where students work on online coursework and with direct instruction at a physical location
with the teacher.
ADE Rules Governing Distance Learning
o The applicant should explain why this waiver is necessary.
o Upon re-reviewing these rules and the emergency rules, a waiver is not requested. However, it
should be noted that the Young Adult Magic Johnson Bridgescape offers online coursework in a
blended learning environment, i.e., students complete their coursework onsite with
supplemental direct instruction from a teacher on the campus.
38 Units
o The applicant should clarify whether the required 38 units will be offered.
o The Young Adult Magic Johnson Bridgescape Academy requests to not teach the required 38
units annually. First, the courses that students are enrolled in will depend on their Individual
Graduation Plan and the coursework that they have already completed. Second, EdisonLearning
does not currently offer all 38 units; specifically EdisonLearning catalog does not currently offer
the following courses: a full unit of oral communication, 1 unit journalism, 1 unit of art, 1 unit of
instrumental music, 1 unit of vocal music, 9 units of Career and Technical Education or Advanced
Placement core courses.
Standards for Accreditation 10.01.2 190 Days Teacher/Administrator Contracts
o The applicant should explain its staffing plan for part-time and adjunct teachers.
o Upon re-reviewing this statute, a waiver is not requested.
Standards for Accreditation 10.02 Class Size and Teaching Load
o The applicant should explain its why this waiver is necessary. Typically, a waiver for class size and
teaching load is only granted if the applicant proposes a specific alternative maximum
teacher-student ratio.
o Due to the flexible nature, individualized instructional path, and open classroom design of the
Young Adult Magic Johnson Bridgescape Academy, one teacher may oversee more students that
this standard allows. For example, some of the instructional staff may be overseeing the
majority of students in the main learning lab, while other members of the instructional staff are
providing individual or small group instruction. However, the overall teacher to student ratio
proposed in the application is much lower than this 1:13 (7.75 instructional staff to 100
students)
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•
•

•

•

Standards for Accreditation 14.03 Graduation Requirements
o The authorizer lacks authority to grant a waiver for graduation requirements.
o Upon re-reviewing this statute, a waiver is not requested.
Standards for Accreditation 16.01.3 Guidance and Counseling
o The applicant should confirm that it will comply with all other statutes and rules governing
guidance counseling other than assigning an appropriately certified counselor for every 450
students.
o The Academy confirms that it will comply with all other statutes and rules covering guidance
counseling other than assigning an appropriately certified counselor for every 450 students.
Standards for Accreditation 16.03.1 and 16.03.2 Health and Safety Services
o The applicant should explain why this waiver is necessary if it intends to provide a health
services program through a contracted provider. The applicant did not budget any
expenditures for health services.
o The Academy requests the waiver of employing a licensed nurse. The school will provide daily
health services through trained staff on-site, will have a health station on-site and budgeted for
equipment in the attached proposed budget on Line 123. The school will utilize local or regional
health agencies for health services required by ADE for high school students, such as vision
screening and budgeted for the services in the attached proposed budget on Line 124.
Standards for Accreditation 21 Auxiliary Services
o Based on the application, it does not appear this waiver is necessary.
o Unless required in a specific student’s IEP, the Young Adult Magic Johnson Bridgescape Academy
does not intend to offer transportation services.

Waivers Not Requested:
• ADE Rules Governing the Superintendent Mentoring Program
o The applicant requested a waiver of Ark. Code Ann. § 6-17-427. In order to effectuate this
waiver, the applicant must request a waiver of the accompanying rules.
o As the Program Director will be the instructional and operational leader, a waiver is requested
from these rules.
• ADE Rules Governing Educator Licensure
o It appears the applicant is requesting a waiver of teacher and administrator licensure. In order
to effectuate this waiver, the applicant must request a waiver of these rules.
o A waiver is requested from the ADE Rules Governing Educator Licensure. But the Academy will
use highly qualified teachers as determined by federal requirements.
• Alternative Learning Environments
o The applicant requested a waiver of Ark. Code Ann. § 6-48-101 et. seq. In order to effectuate
this waiver, the applicant should also request a waiver of Ark. Code Ann. § 6-15-1005(b)(5)
and Section 4.00 of the ADE Rules Governing the Distribution of Student Special Needs
Funding.
o Upon re-reviewing this statute, a waiver is not requested for Ark. Code Ann. § 6-48-101 et. seq.
and Ark. Code Ann. § 6-15-1005(b)(5). But the Academy requests waivers from following
subsections in Section 4.00, ADE Rules Governing the Distribution of Student Special Needs
Funding.
o The Academy has already requested a waiver for Teacher licensure. Using the same rationale,
the Academy also requests a waiver for 4.02.1.2 teacher licensure for ALE. The Academy will
use highly qualified teachers in ALE as required by federal requirements.
o The Academy has already requested a waiver for 10.02-Class size/teaching load in traditional
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classes. The Academy also requests a waiver for 4.02.1.4 Student/teacher ratio.
The Academy has already requested a waiver for Ark. Code Ann. § 6-16-102 School Day Hours
School day. Along the same rationale, the Academy requests a waiver for the part of 4.03.3 that
gives the formula for the ALE day as the number of hours taught in an eligible ALE each day
“divided by 6 hours.” We wish for the formula to be “divided by 4 hours”.
o The rule seems to limit ALE funding to courses taught only through direct instruction. If so, the
Young Adult Magic Johnson Bridgescape Academy wishes to be able to fund our ALE students in
our blended learning environment.
Gifted and Talented
o The application requested a waiver of the Gifted and Talented Program Approval Standards
and Section 18.0 of the Standards for Accreditation. In order to effectuate this waiver, the
applicant should also request a waiver of Ark. Code Ann. § 6-42-101 et seq.
o To effectuate the waiver from Gifted and Talented Program Approval Standards, a waiver is
requested from Ark. Code Ann. § 6-42-101 et seq.
Media Services
o The applicant requested a waiver of Section 16.02 of the Standards for Accreditation. In order
to effectuate a waiver of library media services, the applicant should request a waiver of Ark.
Code Ann. § 6-25-103 and 104.
o To effectuate the waiver of Section 16.02 of the Standards for Accreditation, a waiver is
requested from Ark. Code. Ann. § 6-25-103 and 104.
o

•

•

C-21: DESEGREGATION ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding of applicable
statutory and regulatory obligations to create and maintain a unitary system of desegregated public
schools.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated public
schools; and
• An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
Legal Comments
The applicant should describe any desegregation obligations of the affected public school
district(s) and how the applicant determined it will not impact any court order or statutory
obligations.
There are no desegregation obligations in the affected public school district(s), therefore there will be
no court order or statutory obligations.
C-22: SUSTAINABILITY OF THE PROGRAM
The Sustainability section should describe the applicants’ plan to ensure continued success of the
charter school over time.
Evaluation Criteria:
A response that meets the standard will present:
• The names, experience, and qualifications of the individuals responsible for the application; and
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different times. Additionally, a student may choose to focus time on one course over another.
Combining the IGP and the flexibility provided in the blended learning environment, each student is
working on their own coursework at their own pace; however, the students progress and pace is
monitored by the instructional staff who provide individual and group instruction as necessary and
ensure students are effectively moving towards completing the courses outlined in their IGP.
In lieu of a daily schedule with specific courses, below are examples of how students may utilize their
time at the Academy.

For example, on Tuesday during the eCourses: Core Content time designated in the sample schedule
from 10:00 to 11:30 in the first session:
•
•

Student A may work on American Literature (English 11) for the full hour and a half.
Student B may work on Algebra 1 for a full hour, then for the last half hour working with the
teacher and a small group of students on key algebra concepts.
• Student C may work half the time working on Biology and half the time working on Geometry.

OTHER
Provide copies of the following documents referenced in the application:
• Newspaper articles written by reporter of The Osceola Times
• Signed attendance sheets from the public hearing
• The PowerPoint presentation used at the public hearing
• The agreement between OCBA and EdisonLearning for the Magic Johnson Bridgescape program
At this time, OCBA, Inc. and EdisonLearning have not entered into a formal agreement
to establish the Young Adult Magic Johnson Bridgescape Academy. Upon approval of
the charter by the Arkansas Department of Education, OCBA, Inc. and EdisonLearning
will negotiate the management agreement. Attached is a sample agreement
•
•
•
•
•
•
•

Graphs about shrinking graduating classes presented at public hearing
A description of the Blended Learning Pedagogical Model for Magic Johnson Bridgescape
Academies
Samples of forms and policies pertaining to admission
The purchasing and procurement policy
The professional development plan
The concurrent credit matrix- Since the school is requesting a waiver from being required to
teach the 38 units, the waiver request involving the matrix for concurrent credit courses is
withdraw and this matrix is no longer applicable.
The EdisonLearning course catalog

ADDITIONAL ATTACHMENTS
• Parental Involvement Action Plan
• OCBA, Inc. Conflict of Interest Policy
• Revised Budget
• Job Descriptions
• Osceola Permissible Zoning Description
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Director of Achievement
Role: Director of Achievement
Direct Reports: Program Directors

Job Summary:
The main responsibility of this position is managing the primary focus of student achievement in schools.
The role also ensures excellence in service delivery of all EdisonLearning products by collaborating and
partnering with district and charter school boards, driving consistently superior achievement gains and
profitability within assigned sites. As required, this role will manage client relationships as well as the
operational/financial/budgetary/legal management of the schools.
Main Responsibilities:
Achievement Management
Ü Monitor student achievement data to ensure students are performing highly
Ü Supervise, observe, evaluate and assess program managers and principals from an instruction,
school culture and school operations perspective. This is done by visiting schools and attending
leadership team meetings

Ü Work collaboratively with local district superintendents and assistant superintendents to leverage
Ü
Ü
Ü

Ü

Ü

Ü
Ü

influence in supervision and evaluation of the principals in schools where the principal reports to
the district.
Formalize and execute customized professional development training modules specific to clientele and
work closely with district officials to create a plan and set measurable goals for program implementation
Support and monitor professional development plans of teachers
Develop and annually adjust the school's support plans (mid-year for intensives); identify areas of
focus and improvement for particular schools and codify how Edison will support schools to make
improvements in these specific areas
Develop, conduct and participate in all Edison Achievement Conferences (i.e. HQ Quarterly
Meetings, Summer Institutes, Edison Leadership Development Academy, Instructional
Leadership Conferences, Client Conferences)
Prepare academic reports and attend board meetings in order to provide academic and financial
updates on the sites. Ensure monthly academic and financial reports are submitted to
headquarters. Prepare reports for specific school boards when requested
Develop and facilitate regional principal & program managers meetings by putting together the
agenda and providing professional development
Attend regional meetings called by SVP Solutions in order to provide updates and keep the SVP
Operations informed of developments within school achievement management

Client Relationship Management
Ü Work with schools and SVP Solutions to ensure that charters and all contracts, and client
contracts are renewed as directed by the business
Ü Prepare reports for school boards when requested, keeping clients informed of academic and
financial results in schools
Ü Attend school district meetings when requested, staying abreast of local issues and building
relationships with client
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Operations/ Financial/ Budgetary/ Legal Management
Ü Participate in HQ Meetings that supplement the monthly calls to build morale and school culture
while developing short and long-term school plans
Ü Supervise and support principals’ implementation of financial and operating activities,
Ü Proactively resolve school operational issues in conjunction with the School Operations Manager
Ü Maintain awareness of requirements dictated by teachers’ unions for specific school districts (i.e.
contractual requirements, process for grievances, school policies, etc.)
Ü Supervise principals’ ongoing budget and financial planning processes to ensure revenue,
enrollment and expense targets are met (Managed Schools only)
Key Relationships:
Internal: Supervises, observes, assesses and supports principals to effectively manage achievement in
schools. Utilizes the Education Department for support when needed. Works with the Finance, Human
Resources, Enrollment and Legal to support schools as needed.
External: Manages relationships with Edison’s customers and constituency groups for their assigned sites
(District Superintendents, District Boards, Charter Boards)
Key Behavioral Competencies:
Ü Demonstrated ability to collaborate with team members located across multiple geographies and
organizational levels
Ü Strong written and oral communication skills, extensive experience building client relationships
Ü Demonstrates drive and commitment that inspires others to achieve results
Ü Anticipates and creatively addresses obstacles to achievement of goals
Ü Adept at dealing with changes in work schedules and assignments caused by developments the
external environment
Ü Identifies and gains the support of key people by understanding and addressing their needs and
concerns; builds strong working relationships; shares information and seeks input of others where
appropriate
Ü Creates opportunities to bring teams and/or cross-functional teams together to collaborate on
Edison initiatives
Requirements:
Ü Mastery level knowledge of Standards-Based Instruction and Assessment; knowledge and
experience with what makes good school organizations, familiarity with state and federal
standards
Ü Experience identifying good instruction, diagnosing problems and making effective
recommendations in a school setting
Ü Familiarity with assessment methods and data analysis
Ü Administrative certification preferred
Ü Minimum 10 years experience in K-12 education
Ü Master’s Degree
Ü Proficient in Microsoft Office (i.e. Outlook, Word, Excel, and Power Point)
Ü Candidate must live in the region in which he/she will work or relocate to that region
Preferences:
Ü Minimum 5 years experience as a building administrator (principal/assistant principal) or
comparable educational supervisory position
Ü Demonstrated knowledge of budget management, finance, and operating procedures to support
P & L of up to $20 million
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Program Director
Direct Reports: Teachers, Office Manager, Counselors, Paraprofessionals, Enrollment Coordinator

Job Summary:
The Program Director is responsible for providing the instructional, operational and administrative
leadership necessary to ensure the success of the school including primary responsibility for achievement
and financial performance. The Director is the overall leader of the school, with a dominant focus
(estimated at 75% of time spent) on instructional leadership. The Director will be held accountable for the
continuous improvement of the school and its staff and for increased student achievement.
Main Responsibilities:
Achievement Management
Ü Implement School Organizational Structure including culture, staffing, scheduling Ensure
teachers receive appropriate and relevant training in curriculum, learning environment, and state
requirements
Ü Implement and monitor student achievement (ecourse completions, consistent attendance rates,
personal/social curriculum achievement, progress monitoring of individual graduation plans)
Ü Recruit, select and hire school staff (teachers and school-based support staff)
Ü Ensure effective implementation of student support systems
Ü Engage parents in a collaborative effort for implementing and planning of school programs
(parent meetings)
Ü Complete and present the annual school progress report to EdisonLearning, district and/or
charter board and school community
Ü Support and monitor PD plans of teachers and school support staff
Ü Supervise and evaluate staff to ensure quality instruction and student achievement
Financial Management
Ü Ensure revenue, enrollment and expense targets are met (profit and loss)
Ü Ensure facility and operational services are effective
Ü Steward of company assets
Relationship Management
Ü Build/maintain client relationships (i.e. Board leadership, superintendents, authorizers, community
leadership, political leaders, etc.)
Ü Develop and maintain positive community and parent relationship
Compliance Management
Ü Oversee compliance to federal, state, local and contractual requirements
Facility Management
Ü Lead the day to day operations of the program to ensure students and teachers work in a
environment that is safe, clean and conducive to learning.
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Key Relationships:
Internal: Regional Vice President of Operations, Executive Director – Education Service Lead, Vice
President of Center Operations and other EdisonLearning Support
External: EdisonLearning’s customers and constituency groups, Charter Boards and Districts, Parents
Key Behavioral Competencies:
Ü Uses different behaviors as necessary to achieve desired outcomes; able to amend own behavior to
influence and gain acceptance
Ü Shift priorities to address changes in events or assigned goals
Ü Inspires groups of individuals to work together to achieve a common purpose; promotes a culture of
open communication and respect
Ü Actively establishes and promotes best practices for EdisonLearning work processes and standards
Ü Analyzes reasons behind results, takes actions to address failures and seeks to improve outcomes
Ü Never accepts excuses for breaches of ethics, values or regulations and confronts potentially
unethical behavior in others
Ü Develops and uses subtle strategies to influence others in order to achieve organization objectives;
anticipates reactions and works hard to find common ground between stakeholders within opposing
views
Ü Coaches employees and team members on ways to enhance their level of performance and develop
their skills
Ü Encourages constructive feedback and a culture that provides opportunities for development.
Attracts, assesses, develops, motivates and retains a diverse workforce that drives results
Ü Engages young adults in the learning process, promoting academic and life skill growth; provides a
model for at-risk youth through EdisonLearning’s core values
Background:
Ü Master’s Degree in Curriculum and Instruction or Master’s Degree in a specialty area such as
Secondary Education or Educational Administration & Supervision / Ed Leadership
Ü Minimum of 5 years teaching experience
Ü Minimum of 5 years experience in instructional leadership including at least two years as an assistant
principal
Ü Administrative Certification
Ü Relevant experience with student population
Ü Knowledge of teacher evaluation and observation methods
Ü Knowledge of various instruction and teaching methodologies
Ü Excellent organizational, planning and implementation skills
Ü Proficiency in Microsoft Excel, PowerPoint, Word and Outlook
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School Operations Manager
Reports to: Director of Achievement -Direct Reports: None

Primary Function:
Oversees operational performance at a cluster of Magic Johnson Bridgescape centers, through
undertaking or managing, finance, administration and general school operations. The School Operations
Manager is an EdisonLearning employee. This is a year round position which requires some travel.
Principal Duties and Responsibilities:
Center Operations
Ü Responsible for site level procurement of supplies, materials, equipment, and inventory management
Ü Local manager for Transportation, Facilities Maintenance, Security and other 3rd party service
contracts, ensuring ongoing monitoring and implementation of contracts
Ü Work with enrollment coordinators and Enrollment Manager to track and manage student enrollment
campaign budgets and assist in meeting enrollment targets
Ü Work with center personnel to maintain integrity and accuracy of Student Records, including
maintenance and tracking of attendance and retention
Ü Work with center staff to manage reporting and data tracking for all Special Education programs
Ü Prepare reports on center operations and attend board meetings

Ü Respond to and resolve routine internal and external inquiries with students, parents, and employees
Financial Administration
Ü Develop the annual budget for each center, working with the Program Director and Controller
Ü Responsible for center level budget monitoring and management
Ü Review monthly financial reports and update monthly financial estimate templates
Ü Work with the board Treasurer and Controller to provide financial data and meet reporting deadlines
Ü Support board Treasurer with all Federal, State, Local grant applications and reporting
Ü Provide financial oversight including invoice approval
Ü Manage AP and payroll processes
Ü Assist in coordination with the board Treasurer and Controller, year-end audits as well as any center
audits from State or Federal agencies
People Management/HR responsibilities
Ü Partner with the EdisonLearning Human Resources department to implement policies and procedures
at centers (e.g., compensation; paid time off days; all aspects of recruitment - screening, state
specific background checks, etc.)
Ü Oversee the processing of all new hire paperwork Responsible for maintenance of personnel files for
all employees
Ü Responsible for tracking Teacher Certification status
Ü Lead in orientation of new hires
Ü Participate in Employee Relations issues with Program Directors and EdisonLearning Human
Resources
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Key Relationships
Internal: Center Staff (teachers, Program Directors, School Receptionist), all support functions within
EdisonLearning (Finance, Human Resources, Site Services, etc.), Senior Directors of Achievement,
Controller, and Alternative Education Solution leaders.
External: Charter Boards, Board Treasurer, State Department of Education, Third party-vendors,
Community Leaders, and Parents.
Key Behavioral Competencies:
Ü Demonstrates persistence in overcoming and removing obstacles that impact goal achievement
Ü Understands the importance of confidentiality when dealing with sensitive information
Ü Demonstrates a drive, commitment and sense of urgency that inspires others to achieve results
Ü Implements and monitors relevant work procedures in line with defined internal and external
standards
Ü Proactively approaches others with a view to engaging in dialogue and building strong working
relationships
Ü Recognizes people who may be of critical importance to achievement of one’s objectives and
involves them to get their input
Ü Requests input from others to work towards a more effective outcome
Ü Holds employees/colleagues accountable for achieving results and publicly acknowledges effective
performance
Ü Proven experience multitasking
Background:
Ü Demonstrated success in monitoring budgets of $5 million to $10 million
Ü Demonstrated success in managing contracts of up to $500,000
Ü Experience in charterl or educational arena a plus, particularly in educational administration and or
grant tracking and reporting
Ü Previous exposure to staffing processes and general HR procedures
Ü Independently and effectively manage operations and facilities
Ü Knowledge of audit procedures
Ü Skilled in interpreting and managing Service Level Agreements and contracts for outsourced services
Ü Skilled in use of MS Excel or other financial and organizational modeling software
Ü Demonstrated ability to manage staff of up to 5-10 exempt and nonexempt employees
Ü BS in Business, Accounting or Finance
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Enrollment Coordinator
Reports To: Program Director
Direct Reports: Not Applicable
Job Summary:
The Enrollment Coordinator leads implementation efforts for local student enrollment. The Enrollment
Coordinator is required to give frequent presentations and build/maintain relationships on behalf of the
program. Excellent presentation, communication and organizational skills are required. This position
requires travel throughout a region to make presentations to civic groups, religious organizations, parents,
students and other audiences identified through market research. The Enrollment Coordinator will lead
teams of student and staff recruiters for promotion at school and community events. Knowledge of local
school systems is desired. The Enrollment Coordinator will enroll students at each site, meeting with
family and student to ensure a smooth transition to the program. This position will also be responsible for
monitoring FTE counts and the ramp up activities to ensure appropriate and representative attendance
during this critical time.
Main Responsibilities:
Ü Administrative
o Enroll students at each site, meeting with family and student to ensure a smooth transition to
the program.
o Monitor FTE counts and the ramp up activities to ensure appropriate and representative
attendance during this critical time.
Ü Promotion
≈ Lead and coordinate implementation of defined local recruitment and enrollment
initiatives
≈ Proactively identify and develop opportunities to promote applicable enrollment efforts
≈ Cultivate interest in the program through dynamic involvement with local civic
organizations, religious groups, community groups, and other relevant organizations and
clubs
≈ Participate actively in local Chambers of Commerce, business, professional, and
education organizations as determined through market research and administrative leads
≈ Build a database of contacts through local and regional involvement
Ü Campaign Management
≈ Prepare program of events and timetables for promotional events
≈ Recruit and supervise teams of Student Recruiters engaged in canvassing, attending
school and community events, etc.
≈ Plan and manage for material needs at promotional events
≈ Provide operational updates and reports as needed
Ü Professional Responsibilities
≈ Learn the program design and product advantages
≈ Adhere to and enforce EdisonLearning and district policies and procedures
≈ Represent the program and the company in a positive and professional manner at all
times
≈ Communicate with colleagues and supervisors on a regular basis and participate in
internal meetings as scheduled
Key Relationships:
Internal: Program Director, VPES, and Charter Board Members.
External: Parents/Guardians, Students, Community Organizations
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Key Behavioral Competencies:
≈ Excellent interpersonal and communication skills, and ability to converse comfortably with business,
community, and education leaders at all levels
≈ Focus on details and accuracy
≈ Prioritize activities in a multi-task position
≈ Operate with a sense of urgency and accountability
≈ Meet deadlines
≈ Seek assistance when confronting obstacles to achievement of goals
≈ Ability to develop appropriate relationships with students in an alternative setting
Background:
≈
BA or BS in a relevant field
≈
At least one year of relevant experience in sales, business development/marketing, or public relations
≈
Strong written and verbal skills
≈
Knowledge of regional social, political, and economic issues preferred
≈
Knowledge of K-12 public education preferred
≈
Ability to create multimedia presentations in PowerPoint required
≈
Bilingual in English and Spanish preferred; may be required in specified regions
≈
Must possess a local Driver’s License and a clear driving record
≈
Proficiency with Microsoft Excel, Word, Outlook, PowerPoint and internet applications required
≈
Proficiency with multimedia communication tools, such as discussion boards, webinars, email, instant
messaging, digital photography preferred
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Teacher
Reports to: Program Director
Direct Reports: Not Applicable

Job Summary:
As a member of a teaching team, the teacher will be responsible for facilitating student learning in an
instructional technology learning environment and supplementing computer-based instruction with direct
instruction as needed. He or she uses a variety of instructional methodologies and curriculum resources
to teach content and skills to students in small- or pull-out group instruction. The teacher regularly meets
with students to advise and plan for students’ individual learning plans, providing coaching and mentoring
in an advisory capacity.
The teacher works as a team member to meet the needs of all students. Because building relationships
is a critical component of this learning environment, the team works together to identify student needs
that may be barriers to success, Teachers collaborate with team members to analyze different means of
meeting student needs and communicates with students, parents, and other team members about
student progress and plan for next steps.
Main Responsibilities:
≈
≈
≈
≈
≈
≈
≈
≈
≈

Implement EdisonLearning, school and district policies and procedures;
Work closely with teachers and other colleagues to develop and build teaching skills;
Collaborate with colleagues on curriculum, student needs and assessment;
Contribute to a culture of professionalism among team members;
Monitor academic progress of students in their coursework
Monitor student progress towards graduation
Maintain ongoing communication with parents, staff, and community;
Become proficient in the use of computer based instruction and software;
Manage the learning environment and coach students as an advisor and mentor;

Key Behavioral Competencies:
≈ Generally asks relevant and insightful questions to establish facts
≈ Seeks to understand key decision making issues and characteristics when guided by others
≈ Shows increasing understanding of EdisonLearning work processes and standards
≈ Thinks to ask questions about actions required to produce expected results
≈ Expresses interest in taking on varied projects and tasks to develop new skills in most situations
≈ Develops and maintains positive working relationships with co-workers by being punctual,
collaborative, and maintaining a pleasant work attitude
≈ Shows that understands accepted professional conduct within the EdisonLearning environment by
acting honestly and openly and responding positively to any feedback on professional conduct
≈ Establishes appropriate and supportive relationships with students
Background:
≈ Bachelor of Arts or Bachelor of Science degree required
≈ Appropriate teacher certification required
≈ Minimum of 2 years of teaching experience required
≈ Evidence of educational experiences after college (fellowships, summer study, or graduate course
work to pursue greater depth in a subject area, specific instructional methodology, curriculum
development, special education, technology, etc.) preferred
≈ Evidence of working knowledge and comfort level with instructional technology
≈ Experience working with student population in some capacity preferred
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Guidance Counselor
Reports to: Program Director
Direct Reports: N/A
Job Summary:
The Counselor is a critical member of the Comprehensive Support Team, championing the behavioral,
social/emotional and mental health needs of students in support of student achievement across the
program. They take a leadership role in providing professional development within the school to create a
solid understanding of the psychosocial development of students and the influences of family, community,
and cultural differences on student achievement. They are a crucial voice in determining, planning and
supporting the implementation of interventions, particularly related to the behavioral/social/emotional
issues of students. Within this unique and alternative setting, it is critical that specific student needs be
identified and met early on in an effort to provide students a support system that is often lacking outside
of this environment.
Main Responsibilities:
Ü Provide leadership as a standing member of the Comprehensive Support Team;
Ü Provide leadership as a standing member of the Learning Team;
Ü Evaluate program wide behavioral data to identify trends and promote universal, small group and
individual responses;
Ü Conduct small-group or 1:1 intervention/counseling at Tier II and Tier III, in response to needs
identified by the Comprehensive Support Team and or Individual Education Plans (IEPs);
Ü Evaluate student progress specific to behavioral, emotional, and mental health concerns and the
effects on academic progress;
Ü Participate in conducting functional behavior assessments and developing, implementing and
monitoring behavioral intervention plans for students identified in need;
Ü Assist parents/guardians in effectively participating in their child’s education and strengthening their
parenting skills;
Ü Engage parents/guardians as partners on behalf of their children through phone, email, notes,
conferences, home visits, etc., both directly and by supporting the efforts of classroom teachers;
Ü Form a consortium of service providers to deliver a wide variety of services to the school community
based on identified program and student needs;
Ü Act as point of contact for outside organizations working with students and their families to ensure
coordination of services to best meet students’ needs;
Ü Work in collaboration with the office staff to produce reports in order to analyze attendance trends
and ensure appropriate action is taken as needed;
Ü Work directly with individual teachers, house teams, and families to ensure the timely attendance of
every child;
Ü Work in collaboration with the special education team to coordinate services and communication with
parents of students with special needs;
Ü Lead the crisis response team for students in critical need (e.g. suicide ideation, self-harm, family
crisis, homelessness, etc.)
Key Relationships:
Internal: Program Staff
External:Community outreach resources, local businesses for employment opportunities, social service
organizations and outside service providers
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Key Behavioral Competencies:
Ü Demonstrates a drive, commitment and sense of urgency that inspires others to achieve results
Ü Identifies, analyzes and discusses decision making alternatives with multiple stakeholders
Ü Resolves requests and complaints in a timely manner, demonstrating a high level of commitment to
meeting requirements within policy and compliance guidelines
Ü Makes frequent and regular contact with clients to keep them informed and to learn of any new issues
or challenges that can impact expected outcomes
Ü Works closely with direct client contacts to establish relationships, starting to establish credibility by
demonstrating fairness, equity and consistency in transactions
Ü Recognizes people who may be of critical importance to achievement of one’s objectives and
involves them to get their input
Ü Uses considerable judgment and initiative to determine the approach or action to take in non-routine
situations
Ü Shifts priorities to address changes in events or assigned goals
Ü Brings ideas for service delivery improvements to the attention of others and pursues these ideas
through to resolution or completion
Ü Maintains a pleasant attitude being tactful and courteous with all program personnel, students and
visitors
Ü Responds to information request in a cooperative, courteous, and timely manner
Ü Is attentive, patient and fair with students
Background:
Ü A Master’s of Social Work or Master’s in Counseling degree
Ü Appropriate state licensure
Ü Clinical experience with at-risk children
Ü Strong communication skills; ability to work collaboratively with teachers/staff
Ü Experience developing and managing community-based initiatives or school-business partnerships
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Special Education Teacher
Reports to: Program Director
Direct Reports: N/A
Job Summary:
The Special Education Teacher is responsible for implementing and ensuring compliance to established
policies, procedures and/or regulations; and addressing other duties and processes required to maintain
the school’s program of services. Responsibilities include, but are not limited to: providing student
interventions and modifications to the academic program as needed; managing the school’s special
education programs and services; developing related goals, objectives and recommending policies;
planning, implementing and working with staff in evaluating the special education programs and services;
acting as a liaison with other district staff, serving as a resource of information regarding special
education programs and services; and ensuring that procedures are appropriate in relation to policies
required by state and federal regulatory requirements.
Main Responsibilities:
≈
≈
≈
≈
≈
≈
≈
≈
≈
≈
≈
≈

Maintain educational records for students with disabilities (e.g., IEPs, evaluation reports, staffing
forms, eligibility forms, meeting summary notes, IEP progress reports, etc.).across multiple sites in
one city/region
Ensure that all students with disabilities have a current IEP.
Maintain all LEA special education profile data on IDEA Part B and Part C (if applicable) indicators for
Department of Education State Performance Plan (SPP) reporting.
Coordinate the provision of special education services and related services per the students’ IEPs.
Ensure that all IEPs adhere to least restrictive environment (LRE) and free appropriate public
education (FAPE) guidelines as specified in IDEA regulations and state guidelines.
Ensure that all initial referrals for special education services are completed within 60 days (calendar
or school depending on state) from the date parental consent is obtained.
Collaborate with regular education personnel on Response to Intervention/Comprehensive Student
Services initiatives.
Provide school leadership team regularly with the following: reports on issues regarding special
education services, progress monitoring data for students with disabilities, and special education
compliance data.
Collaborate with school personnel (e.g., administration, regular education teachers, special education
teachers, etc.) on special education service models (i.e., monitoring; collaboration or consultation; coteaching or team teaching; facilitated instruction; direct instruction.).
Coordinate progress monitoring of students with disabilities (e.g., CBM, Benchmark Assessment
System, etc.).
Communicate regularly with Regional Special Education Director on IDEA, FAPE, LRE, and IEP
successes and challenges at assigned school(s).
Maintain accurate and current inventory on instructional and curricular resources and materials.
Replenish inventory as needed.

Key Relationships:
Internal: Core Content Teachers
External: School District Special Education Compliance Officer
Key Behavioral Competencies:
≈ Developing Others
- Encourages constructive feedback and a culture that provides opportunities for development.
Attracts, assesses, develops, motivates and retains a diverse workforce that drives results.
- Helps others to secure resources and provides guidance in decision making and problem solving
≈ Courageous Leadership
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Addresses difficult issues; puts self on line to deal with important problems; stands firm when
necessary.
- Analyzes reasons behind results, takes action to address failures and seeks to improve outcomes
Collaboration
- Willingly cooperates and works collaboratively towards solutions which generally benefit all
involved parties; works cooperatively with others to accomplish company objectives; promotes
collaboration and partnerships.
- Gives credit and recognition to others who have contributed towards team or group goals;
respects different opinions, seeking them out to challenge thinking and enhance collaborative
efforts
- Works collaboratively to creatively problem solve with staff to meet students’ unique needs in a
technology- based instructional learning environment
Organization
- Maintains accurate records across multiple sites
- Plans and organizes for a schedule that requires flexibility and structure to serve students at
multiple sites

≈

≈

Background Requirements:
̇ Minimum of 3 to 5 years special education teaching experience required
̇ Bachelor of Arts or Bachelor of Science degree required
̇ Appropriate special education teacher certification required
̇ Demonstration of mastery in specified area/s of the curriculum required
̇ Demonstration of teaching techniques and classroom management skills (i.e., effective instructional
strategies, articulate communication of information, positive interactions with students, and overall
organization of learning environment), as seen during a classroom observation by a partnership
principal required
̇ Evidence of educational experiences after college (fellowships, summer study, or graduate course
work to pursue greater depth in a subject area, specific instructional methodology, curriculum
development, special education, technology, etc.) preferred
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Office Manager
Reports To: Program Director
Direct Reports: Not Applicable

Job Summary:
The Office Manager will play a key support role, serving as the focal point for communication by mail,
telephone and in person. The Office Manager will manage the flow of information, both within the school
and between the school and the state, and will be responsible for maintaining all school records. To be
effective, the Office Manager must be organized and efficient, familiar with all necessary office
equipment, including computers and computer programs for word processing, databases, and
spreadsheets. Equally important is the role of the Office Manager as representative of the program. He or
she must be flexible, personable, able to communicate the program’s mission and vision, and possess
the program’s core values.
Main Responsibilities:
≈

Responsible for creating and maintaining a welcoming and efficient front office that emphasizes
organization, professionalism, courtesy, flexibility, and teamwork
—
—
—
—
—

Greet and announce all visitors appropriately
Use proper telephone etiquette and direct calls appropriately to school staff
Provide needed assistance and communicate effectively with Director and all staff
Be attentive, patient and fair with students
Treat parents as valued and respected customers

≈

Maintain all records, including schedule, student waitlist (using applicable EdisonLearning
systems/software), attendance records, and calendar

≈

Responsible for recording, tracking and following up on student tardiness, absences

≈

Collect student related data (including demographics, financial data, test results, attendance) and
provide it to the state, which uses the data to determine per pupil funding for the school

≈

Collect all student data and manage free and reduced lunch program components for the school,
which impacts school funding

≈

Perform basic Accounts Payable and Accounts Receivable functions in the routine course of daily
operations

≈

Provide and/or manage standard operations, including, but not limited to:
—
—
—
—

Student entrance/exit procedures
Safety and emergency procedures/guidelines
Correspondence and schedule for Director
Business related processes as assigned by Director and/or Enrollment Coordinator
(purchasing/expenses, invoices, shipping and receiving, etc.)
— Coordination of volunteer hours/participation
— Responsibility for all voicemail administration including setting up new mailboxes and changing
site voicemail greeting for vacations, snow days, etc.

Key Relationships:
Internal: Site faculty and staff.
External: School visitors. Outside vendors, contractors.
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Key Behavioral Competencies:
≈

Thinks ahead to set up requirements in advance. Prepares effective program of activities;
timetabling; etc.

≈

Consistently tries new and different approaches to doing work

≈

Demonstrates a strong sense of urgency by prioritizing and following through on commitments

≈

Identifies potential obstacles to goal achievement and seeks assistance in addressing these
obstacles

≈

Detail oriented and ability to multi-task

≈

Demonstrates ability to develop appropriate relationships with students in an alternative setting

Background:
≈

High school diploma required; postsecondary training or schooling preferred

≈

Familiarity with office equipment such as computers, typewriters, fax machines, calculators, and
photocopiers, as well as word processing and spreadsheet programs required school district
database maintenance preferred

≈

Minimum of 3 years of experience in office management or in a secretarial position preferred with
responsibilities including basic bookkeeping
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Paraprofessional
Reports to: Program Director
Direct Reports: N/A
Job Summary:
The Paraprofessional, as a member of the instructional team, works under the supervision of
the classroom teacher and the principal. This person primarily works in classroom, assisting the
teacher in implementing instruction and related services. Such assistance may include:
providing instructional assistance, guiding additional practice opportunities, re-teaching, and
monitoring behavior.
Main Responsibilities:
≈
≈
≈
≈
≈
≈
≈
≈
≈
≈

Meet Paraprofessional requirements as established by state and local mandates;
Implement school and district policies and procedures;
Establish and maintain solid working relations with colleagues;
Participate in planning sessions with the learning team;
Provide support and assistance to students;
Demonstrate creativity, flexibility, and perseverance in dealing with challenging learning,
behavioral, family, and classroom situations;
Provide strategic instruction within the classroom for students who are in need of support
learning core curriculum;
Provide support and supervision of students as assigned (during transitions, in special
classes, during lunch, etc.);
Assist in the administration and scoring of assessments used to monitor individual progress;
Assist with paperwork and clerical duties as needed.

Key Behavioral Competencies:
Demonstrates the ability to work effectively under the direction of others;
- Demonstrates a willingness to assume all responsibilities assigned which are appropriate for
the position.
- Demonstrates initiative, always keeping in mind the best interest of the students and the
program
- Willingly cooperates and works collaboratively towards solutions which generally benefit all
involved parties; works cooperatively with others to accomplish company objectives; promotes
collaboration and partnerships.
- Gives credit and recognition to others who have contributed towards team or group goals;
respects different opinions, seeking them out to challenge thinking and enhance collaborative
efforts
- Works collaboratively to creatively problem solve with staff to meet students’ unique needs in
a technology- based instructional learning environment
-

Background Requirements:
Meets NCLB requirements: Has obtained a HS diploma or GED and:
» Completed two years of full-time study at an institution of higher education (48 semester
hours in some states and 60 in others); or
» Obtained an associate’s degree; or
» Meets rigorous standards of quality and demonstrates through a formal assessment the
knowledge of, and the ability to assist in, reading, writing or mathematics.
- Meets appropriate age, diploma and certification requirements as defined by the state.
-
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Director of Achievement
Role: Director of Achievement
Direct Reports: Program Directors

Job Summary:
The main responsibility of this position is managing the primary focus of student achievement in schools.
The role also ensures excellence in service delivery of all EdisonLearning products by collaborating and
partnering with district and charter school boards, driving consistently superior achievement gains and
profitability within assigned sites. As required, this role will manage client relationships as well as the
operational/financial/budgetary/legal management of the schools.
Main Responsibilities:
Achievement Management
Ü Monitor student achievement data to ensure students are performing highly
Ü Supervise, observe, evaluate and assess program managers and principals from an instruction,
school culture and school operations perspective. This is done by visiting schools and attending
leadership team meetings

Ü Work collaboratively with local district superintendents and assistant superintendents to leverage
Ü
Ü
Ü

Ü

Ü

Ü
Ü

influence in supervision and evaluation of the principals in schools where the principal reports to
the district.
Formalize and execute customized professional development training modules specific to clientele and
work closely with district officials to create a plan and set measurable goals for program implementation
Support and monitor professional development plans of teachers
Develop and annually adjust the school's support plans (mid-year for intensives); identify areas of
focus and improvement for particular schools and codify how Edison will support schools to make
improvements in these specific areas
Develop, conduct and participate in all Edison Achievement Conferences (i.e. HQ Quarterly
Meetings, Summer Institutes, Edison Leadership Development Academy, Instructional
Leadership Conferences, Client Conferences)
Prepare academic reports and attend board meetings in order to provide academic and financial
updates on the sites. Ensure monthly academic and financial reports are submitted to
headquarters. Prepare reports for specific school boards when requested
Develop and facilitate regional principal & program managers meetings by putting together the
agenda and providing professional development
Attend regional meetings called by SVP Solutions in order to provide updates and keep the SVP
Operations informed of developments within school achievement management

Client Relationship Management
Ü Work with schools and SVP Solutions to ensure that charters and all contracts, and client
contracts are renewed as directed by the business
Ü Prepare reports for school boards when requested, keeping clients informed of academic and
financial results in schools
Ü Attend school district meetings when requested, staying abreast of local issues and building
relationships with client
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Operations/ Financial/ Budgetary/ Legal Management
Ü Participate in HQ Meetings that supplement the monthly calls to build morale and school culture
while developing short and long-term school plans
Ü Supervise and support principals’ implementation of financial and operating activities,
Ü Proactively resolve school operational issues in conjunction with the School Operations Manager
Ü Maintain awareness of requirements dictated by teachers’ unions for specific school districts (i.e.
contractual requirements, process for grievances, school policies, etc.)
Ü Supervise principals’ ongoing budget and financial planning processes to ensure revenue,
enrollment and expense targets are met (Managed Schools only)
Key Relationships:
Internal: Supervises, observes, assesses and supports principals to effectively manage achievement in
schools. Utilizes the Education Department for support when needed. Works with the Finance, Human
Resources, Enrollment and Legal to support schools as needed.
External: Manages relationships with Edison’s customers and constituency groups for their assigned sites
(District Superintendents, District Boards, Charter Boards)
Key Behavioral Competencies:
Ü Demonstrated ability to collaborate with team members located across multiple geographies and
organizational levels
Ü Strong written and oral communication skills, extensive experience building client relationships
Ü Demonstrates drive and commitment that inspires others to achieve results
Ü Anticipates and creatively addresses obstacles to achievement of goals
Ü Adept at dealing with changes in work schedules and assignments caused by developments the
external environment
Ü Identifies and gains the support of key people by understanding and addressing their needs and
concerns; builds strong working relationships; shares information and seeks input of others where
appropriate
Ü Creates opportunities to bring teams and/or cross-functional teams together to collaborate on
Edison initiatives
Requirements:
Ü Mastery level knowledge of Standards-Based Instruction and Assessment; knowledge and
experience with what makes good school organizations, familiarity with state and federal
standards
Ü Experience identifying good instruction, diagnosing problems and making effective
recommendations in a school setting
Ü Familiarity with assessment methods and data analysis
Ü Administrative certification preferred
Ü Minimum 10 years experience in K-12 education
Ü Master’s Degree
Ü Proficient in Microsoft Office (i.e. Outlook, Word, Excel, and Power Point)
Ü Candidate must live in the region in which he/she will work or relocate to that region
Preferences:
Ü Minimum 5 years experience as a building administrator (principal/assistant principal) or
comparable educational supervisory position
Ü Demonstrated knowledge of budget management, finance, and operating procedures to support
P & L of up to $20 million
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Program Director
Direct Reports: Teachers, Office Manager, Counselors, Paraprofessionals, Enrollment Coordinator

Job Summary:
The Program Director is responsible for providing the instructional, operational and administrative
leadership necessary to ensure the success of the school including primary responsibility for achievement
and financial performance. The Director is the overall leader of the school, with a dominant focus
(estimated at 75% of time spent) on instructional leadership. The Director will be held accountable for the
continuous improvement of the school and its staff and for increased student achievement.
Main Responsibilities:
Achievement Management
Ü Implement School Organizational Structure including culture, staffing, scheduling Ensure
teachers receive appropriate and relevant training in curriculum, learning environment, and state
requirements
Ü Implement and monitor student achievement (ecourse completions, consistent attendance rates,
personal/social curriculum achievement, progress monitoring of individual graduation plans)
Ü Recruit, select and hire school staff (teachers and school-based support staff)
Ü Ensure effective implementation of student support systems
Ü Engage parents in a collaborative effort for implementing and planning of school programs
(parent meetings)
Ü Complete and present the annual school progress report to EdisonLearning, district and/or
charter board and school community
Ü Support and monitor PD plans of teachers and school support staff
Ü Supervise and evaluate staff to ensure quality instruction and student achievement
Financial Management
Ü Ensure revenue, enrollment and expense targets are met (profit and loss)
Ü Ensure facility and operational services are effective
Ü Steward of company assets
Relationship Management
Ü Build/maintain client relationships (i.e. Board leadership, superintendents, authorizers, community
leadership, political leaders, etc.)
Ü Develop and maintain positive community and parent relationship
Compliance Management
Ü Oversee compliance to federal, state, local and contractual requirements
Facility Management
Ü Lead the day to day operations of the program to ensure students and teachers work in a
environment that is safe, clean and conducive to learning.
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Key Relationships:
Internal: Regional Vice President of Operations, Executive Director – Education Service Lead, Vice
President of Center Operations and other EdisonLearning Support
External: EdisonLearning’s customers and constituency groups, Charter Boards and Districts, Parents
Key Behavioral Competencies:
Ü Uses different behaviors as necessary to achieve desired outcomes; able to amend own behavior to
influence and gain acceptance
Ü Shift priorities to address changes in events or assigned goals
Ü Inspires groups of individuals to work together to achieve a common purpose; promotes a culture of
open communication and respect
Ü Actively establishes and promotes best practices for EdisonLearning work processes and standards
Ü Analyzes reasons behind results, takes actions to address failures and seeks to improve outcomes
Ü Never accepts excuses for breaches of ethics, values or regulations and confronts potentially
unethical behavior in others
Ü Develops and uses subtle strategies to influence others in order to achieve organization objectives;
anticipates reactions and works hard to find common ground between stakeholders within opposing
views
Ü Coaches employees and team members on ways to enhance their level of performance and develop
their skills
Ü Encourages constructive feedback and a culture that provides opportunities for development.
Attracts, assesses, develops, motivates and retains a diverse workforce that drives results
Ü Engages young adults in the learning process, promoting academic and life skill growth; provides a
model for at-risk youth through EdisonLearning’s core values
Background:
Ü Master’s Degree in Curriculum and Instruction or Master’s Degree in a specialty area such as
Secondary Education or Educational Administration & Supervision / Ed Leadership
Ü Minimum of 5 years teaching experience
Ü Minimum of 5 years experience in instructional leadership including at least two years as an assistant
principal
Ü Administrative Certification
Ü Relevant experience with student population
Ü Knowledge of teacher evaluation and observation methods
Ü Knowledge of various instruction and teaching methodologies
Ü Excellent organizational, planning and implementation skills
Ü Proficiency in Microsoft Excel, PowerPoint, Word and Outlook
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School Operations Manager
Reports to: Director of Achievement -Direct Reports: None

Primary Function:
Oversees operational performance at a cluster of Magic Johnson Bridgescape centers, through
undertaking or managing, finance, administration and general school operations. The School Operations
Manager is an EdisonLearning employee. This is a year round position which requires some travel.
Principal Duties and Responsibilities:
Center Operations
Ü Responsible for site level procurement of supplies, materials, equipment, and inventory management
Ü Local manager for Transportation, Facilities Maintenance, Security and other 3rd party service
contracts, ensuring ongoing monitoring and implementation of contracts
Ü Work with enrollment coordinators and Enrollment Manager to track and manage student enrollment
campaign budgets and assist in meeting enrollment targets
Ü Work with center personnel to maintain integrity and accuracy of Student Records, including
maintenance and tracking of attendance and retention
Ü Work with center staff to manage reporting and data tracking for all Special Education programs
Ü Prepare reports on center operations and attend board meetings

Ü Respond to and resolve routine internal and external inquiries with students, parents, and employees
Financial Administration
Ü Develop the annual budget for each center, working with the Program Director and Controller
Ü Responsible for center level budget monitoring and management
Ü Review monthly financial reports and update monthly financial estimate templates
Ü Work with the board Treasurer and Controller to provide financial data and meet reporting deadlines
Ü Support board Treasurer with all Federal, State, Local grant applications and reporting
Ü Provide financial oversight including invoice approval
Ü Manage AP and payroll processes
Ü Assist in coordination with the board Treasurer and Controller, year-end audits as well as any center
audits from State or Federal agencies
People Management/HR responsibilities
Ü Partner with the EdisonLearning Human Resources department to implement policies and procedures
at centers (e.g., compensation; paid time off days; all aspects of recruitment - screening, state
specific background checks, etc.)
Ü Oversee the processing of all new hire paperwork Responsible for maintenance of personnel files for
all employees
Ü Responsible for tracking Teacher Certification status
Ü Lead in orientation of new hires
Ü Participate in Employee Relations issues with Program Directors and EdisonLearning Human
Resources
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Key Relationships
Internal: Center Staff (teachers, Program Directors, School Receptionist), all support functions within
EdisonLearning (Finance, Human Resources, Site Services, etc.), Senior Directors of Achievement,
Controller, and Alternative Education Solution leaders.
External: Charter Boards, Board Treasurer, State Department of Education, Third party-vendors,
Community Leaders, and Parents.
Key Behavioral Competencies:
Ü Demonstrates persistence in overcoming and removing obstacles that impact goal achievement
Ü Understands the importance of confidentiality when dealing with sensitive information
Ü Demonstrates a drive, commitment and sense of urgency that inspires others to achieve results
Ü Implements and monitors relevant work procedures in line with defined internal and external
standards
Ü Proactively approaches others with a view to engaging in dialogue and building strong working
relationships
Ü Recognizes people who may be of critical importance to achievement of one’s objectives and
involves them to get their input
Ü Requests input from others to work towards a more effective outcome
Ü Holds employees/colleagues accountable for achieving results and publicly acknowledges effective
performance
Ü Proven experience multitasking
Background:
Ü Demonstrated success in monitoring budgets of $5 million to $10 million
Ü Demonstrated success in managing contracts of up to $500,000
Ü Experience in charterl or educational arena a plus, particularly in educational administration and or
grant tracking and reporting
Ü Previous exposure to staffing processes and general HR procedures
Ü Independently and effectively manage operations and facilities
Ü Knowledge of audit procedures
Ü Skilled in interpreting and managing Service Level Agreements and contracts for outsourced services
Ü Skilled in use of MS Excel or other financial and organizational modeling software
Ü Demonstrated ability to manage staff of up to 5-10 exempt and nonexempt employees
Ü BS in Business, Accounting or Finance
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Enrollment Coordinator
Reports To: Program Director
Direct Reports: Not Applicable
Job Summary:
The Enrollment Coordinator leads implementation efforts for local student enrollment. The Enrollment
Coordinator is required to give frequent presentations and build/maintain relationships on behalf of the
program. Excellent presentation, communication and organizational skills are required. This position
requires travel throughout a region to make presentations to civic groups, religious organizations, parents,
students and other audiences identified through market research. The Enrollment Coordinator will lead
teams of student and staff recruiters for promotion at school and community events. Knowledge of local
school systems is desired. The Enrollment Coordinator will enroll students at each site, meeting with
family and student to ensure a smooth transition to the program. This position will also be responsible for
monitoring FTE counts and the ramp up activities to ensure appropriate and representative attendance
during this critical time.
Main Responsibilities:
Ü Administrative
o Enroll students at each site, meeting with family and student to ensure a smooth transition to
the program.
o Monitor FTE counts and the ramp up activities to ensure appropriate and representative
attendance during this critical time.
Ü Promotion
≠ Lead and coordinate implementation of defined local recruitment and enrollment
initiatives
≠ Proactively identify and develop opportunities to promote applicable enrollment efforts
≠ Cultivate interest in the program through dynamic involvement with local civic
organizations, religious groups, community groups, and other relevant organizations and
clubs
≠ Participate actively in local Chambers of Commerce, business, professional, and
education organizations as determined through market research and administrative leads
≠ Build a database of contacts through local and regional involvement
Ü Campaign Management
≠ Prepare program of events and timetables for promotional events
≠ Recruit and supervise teams of Student Recruiters engaged in canvassing, attending
school and community events, etc.
≠ Plan and manage for material needs at promotional events
≠ Provide operational updates and reports as needed
Ü Professional Responsibilities
≠ Learn the program design and product advantages
≠ Adhere to and enforce EdisonLearning and district policies and procedures
≠ Represent the program and the company in a positive and professional manner at all
times
≠ Communicate with colleagues and supervisors on a regular basis and participate in
internal meetings as scheduled
Key Relationships:
Internal: Program Director, VPES, and Charter Board Members.
External: Parents/Guardians, Students, Community Organizations
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Key Behavioral Competencies:
≠ Excellent interpersonal and communication skills, and ability to converse comfortably with business,
community, and education leaders at all levels
≠ Focus on details and accuracy
≠ Prioritize activities in a multi-task position
≠ Operate with a sense of urgency and accountability
≠ Meet deadlines
≠ Seek assistance when confronting obstacles to achievement of goals
≠ Ability to develop appropriate relationships with students in an alternative setting
Background:
≠
BA or BS in a relevant field
≠
At least one year of relevant experience in sales, business development/marketing, or public relations
≠
Strong written and verbal skills
≠
Knowledge of regional social, political, and economic issues preferred
≠
Knowledge of K-12 public education preferred
≠
Ability to create multimedia presentations in PowerPoint required
≠
Bilingual in English and Spanish preferred; may be required in specified regions
≠
Must possess a local Driver’s License and a clear driving record
≠
Proficiency with Microsoft Excel, Word, Outlook, PowerPoint and internet applications required
≠
Proficiency with multimedia communication tools, such as discussion boards, webinars, email, instant
messaging, digital photography preferred
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Teacher
Reports to: Program Director
Direct Reports: Not Applicable

Job Summary:
As a member of a teaching team, the teacher will be responsible for facilitating student learning in an
instructional technology learning environment and supplementing computer-based instruction with direct
instruction as needed. He or she uses a variety of instructional methodologies and curriculum resources
to teach content and skills to students in small- or pull-out group instruction. The teacher regularly meets
with students to advise and plan for students’ individual learning plans, providing coaching and mentoring
in an advisory capacity.
The teacher works as a team member to meet the needs of all students. Because building relationships
is a critical component of this learning environment, the team works together to identify student needs
that may be barriers to success, Teachers collaborate with team members to analyze different means of
meeting student needs and communicates with students, parents, and other team members about
student progress and plan for next steps.
Main Responsibilities:
≠
≠
≠
≠
≠
≠
≠
≠
≠

Implement EdisonLearning, school and district policies and procedures;
Work closely with teachers and other colleagues to develop and build teaching skills;
Collaborate with colleagues on curriculum, student needs and assessment;
Contribute to a culture of professionalism among team members;
Monitor academic progress of students in their coursework
Monitor student progress towards graduation
Maintain ongoing communication with parents, staff, and community;
Become proficient in the use of computer based instruction and software;
Manage the learning environment and coach students as an advisor and mentor;

Key Behavioral Competencies:
≠ Generally asks relevant and insightful questions to establish facts
≠ Seeks to understand key decision making issues and characteristics when guided by others
≠ Shows increasing understanding of EdisonLearning work processes and standards
≠ Thinks to ask questions about actions required to produce expected results
≠ Expresses interest in taking on varied projects and tasks to develop new skills in most situations
≠ Develops and maintains positive working relationships with co-workers by being punctual,
collaborative, and maintaining a pleasant work attitude
≠ Shows that understands accepted professional conduct within the EdisonLearning environment by
acting honestly and openly and responding positively to any feedback on professional conduct
≠ Establishes appropriate and supportive relationships with students
Background:
≠ Bachelor of Arts or Bachelor of Science degree required
≠ Appropriate teacher certification required
≠ Minimum of 2 years of teaching experience required
≠ Evidence of educational experiences after college (fellowships, summer study, or graduate course
work to pursue greater depth in a subject area, specific instructional methodology, curriculum
development, special education, technology, etc.) preferred
≠ Evidence of working knowledge and comfort level with instructional technology
≠ Experience working with student population in some capacity preferred
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Guidance Counselor
Reports to: Program Director
Direct Reports: N/A
Job Summary:
The Counselor is a critical member of the Comprehensive Support Team, championing the behavioral,
social/emotional and mental health needs of students in support of student achievement across the
program. They take a leadership role in providing professional development within the school to create a
solid understanding of the psychosocial development of students and the influences of family, community,
and cultural differences on student achievement. They are a crucial voice in determining, planning and
supporting the implementation of interventions, particularly related to the behavioral/social/emotional
issues of students. Within this unique and alternative setting, it is critical that specific student needs be
identified and met early on in an effort to provide students a support system that is often lacking outside
of this environment.
Main Responsibilities:
Ü Provide leadership as a standing member of the Comprehensive Support Team;
Ü Provide leadership as a standing member of the Learning Team;
Ü Evaluate program wide behavioral data to identify trends and promote universal, small group and
individual responses;
Ü Conduct small-group or 1:1 intervention/counseling at Tier II and Tier III, in response to needs
identified by the Comprehensive Support Team and or Individual Education Plans (IEPs);
Ü Evaluate student progress specific to behavioral, emotional, and mental health concerns and the
effects on academic progress;
Ü Participate in conducting functional behavior assessments and developing, implementing and
monitoring behavioral intervention plans for students identified in need;
Ü Assist parents/guardians in effectively participating in their child’s education and strengthening their
parenting skills;
Ü Engage parents/guardians as partners on behalf of their children through phone, email, notes,
conferences, home visits, etc., both directly and by supporting the efforts of classroom teachers;
Ü Form a consortium of service providers to deliver a wide variety of services to the school community
based on identified program and student needs;
Ü Act as point of contact for outside organizations working with students and their families to ensure
coordination of services to best meet students’ needs;
Ü Work in collaboration with the office staff to produce reports in order to analyze attendance trends
and ensure appropriate action is taken as needed;
Ü Work directly with individual teachers, house teams, and families to ensure the timely attendance of
every child;
Ü Work in collaboration with the special education team to coordinate services and communication with
parents of students with special needs;
Ü Lead the crisis response team for students in critical need (e.g. suicide ideation, self-harm, family
crisis, homelessness, etc.)
Key Relationships:
Internal: Program Staff
External:Community outreach resources, local businesses for employment opportunities, social service
organizations and outside service providers
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Key Behavioral Competencies:
Ü Demonstrates a drive, commitment and sense of urgency that inspires others to achieve results
Ü Identifies, analyzes and discusses decision making alternatives with multiple stakeholders
Ü Resolves requests and complaints in a timely manner, demonstrating a high level of commitment to
meeting requirements within policy and compliance guidelines
Ü Makes frequent and regular contact with clients to keep them informed and to learn of any new issues
or challenges that can impact expected outcomes
Ü Works closely with direct client contacts to establish relationships, starting to establish credibility by
demonstrating fairness, equity and consistency in transactions
Ü Recognizes people who may be of critical importance to achievement of one’s objectives and
involves them to get their input
Ü Uses considerable judgment and initiative to determine the approach or action to take in non-routine
situations
Ü Shifts priorities to address changes in events or assigned goals
Ü Brings ideas for service delivery improvements to the attention of others and pursues these ideas
through to resolution or completion
Ü Maintains a pleasant attitude being tactful and courteous with all program personnel, students and
visitors
Ü Responds to information request in a cooperative, courteous, and timely manner
Ü Is attentive, patient and fair with students
Background:
Ü A Master’s of Social Work or Master’s in Counseling degree
Ü Appropriate state licensure
Ü Clinical experience with at-risk children
Ü Strong communication skills; ability to work collaboratively with teachers/staff
Ü Experience developing and managing community-based initiatives or school-business partnerships
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Special Education Teacher
Reports to: Program Director
Direct Reports: N/A
Job Summary:
The Special Education Teacher is responsible for implementing and ensuring compliance to established
policies, procedures and/or regulations; and addressing other duties and processes required to maintain
the school’s program of services. Responsibilities include, but are not limited to: providing student
interventions and modifications to the academic program as needed; managing the school’s special
education programs and services; developing related goals, objectives and recommending policies;
planning, implementing and working with staff in evaluating the special education programs and services;
acting as a liaison with other district staff, serving as a resource of information regarding special
education programs and services; and ensuring that procedures are appropriate in relation to policies
required by state and federal regulatory requirements.
Main Responsibilities:
≠
≠
≠
≠
≠
≠
≠
≠
≠
≠
≠
≠

Maintain educational records for students with disabilities (e.g., IEPs, evaluation reports, staffing
forms, eligibility forms, meeting summary notes, IEP progress reports, etc.).across multiple sites in
one city/region
Ensure that all students with disabilities have a current IEP.
Maintain all LEA special education profile data on IDEA Part B and Part C (if applicable) indicators for
Department of Education State Performance Plan (SPP) reporting.
Coordinate the provision of special education services and related services per the students’ IEPs.
Ensure that all IEPs adhere to least restrictive environment (LRE) and free appropriate public
education (FAPE) guidelines as specified in IDEA regulations and state guidelines.
Ensure that all initial referrals for special education services are completed within 60 days (calendar
or school depending on state) from the date parental consent is obtained.
Collaborate with regular education personnel on Response to Intervention/Comprehensive Student
Services initiatives.
Provide school leadership team regularly with the following: reports on issues regarding special
education services, progress monitoring data for students with disabilities, and special education
compliance data.
Collaborate with school personnel (e.g., administration, regular education teachers, special education
teachers, etc.) on special education service models (i.e., monitoring; collaboration or consultation; coteaching or team teaching; facilitated instruction; direct instruction.).
Coordinate progress monitoring of students with disabilities (e.g., CBM, Benchmark Assessment
System, etc.).
Communicate regularly with Regional Special Education Director on IDEA, FAPE, LRE, and IEP
successes and challenges at assigned school(s).
Maintain accurate and current inventory on instructional and curricular resources and materials.
Replenish inventory as needed.

Key Relationships:
Internal: Core Content Teachers
External: School District Special Education Compliance Officer
Key Behavioral Competencies:
≠ Developing Others
- Encourages constructive feedback and a culture that provides opportunities for development.
Attracts, assesses, develops, motivates and retains a diverse workforce that drives results.
- Helps others to secure resources and provides guidance in decision making and problem solving
≠ Courageous Leadership
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Addresses difficult issues; puts self on line to deal with important problems; stands firm when
necessary.
- Analyzes reasons behind results, takes action to address failures and seeks to improve outcomes
Collaboration
- Willingly cooperates and works collaboratively towards solutions which generally benefit all
involved parties; works cooperatively with others to accomplish company objectives; promotes
collaboration and partnerships.
- Gives credit and recognition to others who have contributed towards team or group goals;
respects different opinions, seeking them out to challenge thinking and enhance collaborative
efforts
- Works collaboratively to creatively problem solve with staff to meet students’ unique needs in a
technology- based instructional learning environment
Organization
- Maintains accurate records across multiple sites
- Plans and organizes for a schedule that requires flexibility and structure to serve students at
multiple sites

≠

≠

Background Requirements:
̇ Minimum of 3 to 5 years special education teaching experience required
̇ Bachelor of Arts or Bachelor of Science degree required
̇ Appropriate special education teacher certification required
̇ Demonstration of mastery in specified area/s of the curriculum required
̇ Demonstration of teaching techniques and classroom management skills (i.e., effective instructional
strategies, articulate communication of information, positive interactions with students, and overall
organization of learning environment), as seen during a classroom observation by a partnership
principal required
̇ Evidence of educational experiences after college (fellowships, summer study, or graduate course
work to pursue greater depth in a subject area, specific instructional methodology, curriculum
development, special education, technology, etc.) preferred
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Office Manager
Reports To: Program Director
Direct Reports: Not Applicable

Job Summary:
The Office Manager will play a key support role, serving as the focal point for communication by mail,
telephone and in person. The Office Manager will manage the flow of information, both within the school
and between the school and the state, and will be responsible for maintaining all school records. To be
effective, the Office Manager must be organized and efficient, familiar with all necessary office
equipment, including computers and computer programs for word processing, databases, and
spreadsheets. Equally important is the role of the Office Manager as representative of the program. He or
she must be flexible, personable, able to communicate the program’s mission and vision, and possess
the program’s core values.
Main Responsibilities:
≠

Responsible for creating and maintaining a welcoming and efficient front office that emphasizes
organization, professionalism, courtesy, flexibility, and teamwork
—
—
—
—
—

Greet and announce all visitors appropriately
Use proper telephone etiquette and direct calls appropriately to school staff
Provide needed assistance and communicate effectively with Director and all staff
Be attentive, patient and fair with students
Treat parents as valued and respected customers

≠

Maintain all records, including schedule, student waitlist (using applicable EdisonLearning
systems/software), attendance records, and calendar

≠

Responsible for recording, tracking and following up on student tardiness, absences

≠

Collect student related data (including demographics, financial data, test results, attendance) and
provide it to the state, which uses the data to determine per pupil funding for the school

≠

Collect all student data and manage free and reduced lunch program components for the school,
which impacts school funding

≠

Perform basic Accounts Payable and Accounts Receivable functions in the routine course of daily
operations

≠

Provide and/or manage standard operations, including, but not limited to:
—
—
—
—

Student entrance/exit procedures
Safety and emergency procedures/guidelines
Correspondence and schedule for Director
Business related processes as assigned by Director and/or Enrollment Coordinator
(purchasing/expenses, invoices, shipping and receiving, etc.)
— Coordination of volunteer hours/participation
— Responsibility for all voicemail administration including setting up new mailboxes and changing
site voicemail greeting for vacations, snow days, etc.

Key Relationships:
Internal: Site faculty and staff.
External: School visitors. Outside vendors, contractors.
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Key Behavioral Competencies:
≠

Thinks ahead to set up requirements in advance. Prepares effective program of activities;
timetabling; etc.

≠

Consistently tries new and different approaches to doing work

≠

Demonstrates a strong sense of urgency by prioritizing and following through on commitments

≠

Identifies potential obstacles to goal achievement and seeks assistance in addressing these
obstacles

≠

Detail oriented and ability to multi-task

≠

Demonstrates ability to develop appropriate relationships with students in an alternative setting

Background:
≠

High school diploma required; postsecondary training or schooling preferred

≠

Familiarity with office equipment such as computers, typewriters, fax machines, calculators, and
photocopiers, as well as word processing and spreadsheet programs required school district
database maintenance preferred

≠

Minimum of 3 years of experience in office management or in a secretarial position preferred with
responsibilities including basic bookkeeping
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Paraprofessional
Reports to: Program Director
Direct Reports: N/A
Job Summary:
The Paraprofessional, as a member of the instructional team, works under the supervision of
the classroom teacher and the principal. This person primarily works in classroom, assisting the
teacher in implementing instruction and related services. Such assistance may include:
providing instructional assistance, guiding additional practice opportunities, re-teaching, and
monitoring behavior.
Main Responsibilities:
≠
≠
≠
≠
≠
≠
≠
≠
≠
≠

Meet Paraprofessional requirements as established by state and local mandates;
Implement school and district policies and procedures;
Establish and maintain solid working relations with colleagues;
Participate in planning sessions with the learning team;
Provide support and assistance to students;
Demonstrate creativity, flexibility, and perseverance in dealing with challenging learning,
behavioral, family, and classroom situations;
Provide strategic instruction within the classroom for students who are in need of support
learning core curriculum;
Provide support and supervision of students as assigned (during transitions, in special
classes, during lunch, etc.);
Assist in the administration and scoring of assessments used to monitor individual progress;
Assist with paperwork and clerical duties as needed.

Key Behavioral Competencies:
Demonstrates the ability to work effectively under the direction of others;
- Demonstrates a willingness to assume all responsibilities assigned which are appropriate for
the position.
- Demonstrates initiative, always keeping in mind the best interest of the students and the
program
- Willingly cooperates and works collaboratively towards solutions which generally benefit all
involved parties; works cooperatively with others to accomplish company objectives; promotes
collaboration and partnerships.
- Gives credit and recognition to others who have contributed towards team or group goals;
respects different opinions, seeking them out to challenge thinking and enhance collaborative
efforts
- Works collaboratively to creatively problem solve with staff to meet students’ unique needs in
a technology- based instructional learning environment
-

Background Requirements:
Meets NCLB requirements: Has obtained a HS diploma or GED and:
» Completed two years of full-time study at an institution of higher education (48 semester
hours in some states and 60 in others); or
» Obtained an associate’s degree; or
» Meets rigorous standards of quality and demonstrates through a formal assessment the
knowledge of, and the ability to assist in, reading, writing or mathematics.
- Meets appropriate age, diploma and certification requirements as defined by the state.
-
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2013-2014
EMERGENCY MEDICAL AUTHORIZATION FORM

STUDENT NAME_____________________________________________________________
(Please print)
Last
First
Date of Birth ____________________
Home Phone_____________________
Home Address______________________________

Current Grade______
City__________________ Zip____________

Purpose: To enable parents and guardians to authorize the provision of emergency treatment for children who become ill or injured while under school authority, when
parents or guardians cannot be reached. This information will be shared, as necessary, with teachers, bus drivers, administrative staff, health personnel including student
nurses, and other school personnel.

Residential Parent or Guardian
Mother's Name________________________ Daytime Phone_______________ Cell _____________
Father's Name_________________________ Daytime Phone_______________ Cell _____________

Emergency Contacts
1. __________________________ Relationship_____________ Phone _______________ Cell ____________
2. __________________________ Relationship______________ Phone _______________ Cell ____________
Does your child have any of the following conditions or symptoms?

 Diabetes
 Mental Disorder

 Asthma
 Epilepsy

 Depression
 Medications

 Severe Vision Impairment
 Severe Hearing Impairment

 Allergies
 Other health concerns

If you checked any of the above items, please explain below or attach supporting documentation or an additional sheet of paper.

Condition:

Detailed Description

Allergies – Include specific medicines, foods, bites, and stings.
Allergy:

Reaction:

Medications – List any medications you may have in your possession.
Medication:
Condition:

None

Medication Required:

None
Medical Device Required:

PART I OR II MUST BE COMPLETED
PART I: TO GRANT CONSENT

I hereby give consent for the following medical care providers and local hospital
to be called:
Doctor_________________________ Phone______________
Dentist_________________________ Phone______________
Local Hospital/Emergency Room_____________________
Phone______________________

In the event reasonable attempts to contact me have been unsuccessful, I
hereby give my consent for:
1) the administration of any treatment deemed necessary by above named
doctors, or, in the event the designated practitioner is not available, by
another licensed physician or dentist; and
2) the transfer of the child to any hospital reasonably accessible. This
authorization does not cover major surgery unless the medical opinions of
two other licensed physicians or dentists, concurring in the necessity for
such surgery, are obtained prior to the performance of such surgery.
Signature of Parent/Guardian _________________________________
Date____________________

PART II: REFUSAL TO CONSENT
I do NOT give my consent for emergency medical
treatment of my child. In the event of illness or
injury requiring emergency treatment, I wish the
school authorities to take the following action:
_________________________________________
_________________________________________
_________________________________________
_________________________________________
_________________________________________
______________________________
Signature of
Parent/Guardian___________________________
Date________________
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Intent to Enroll 2013-2014
Location: (Mark One) ___Crittenden County ___ Mississippi County
New Student:______________________________________
Current Grade:_____________________________________
Parent/Guardian Name:______________________________
(If student is under 18 years old)

Address:__________________________________________
City, State:________________________________________
Zip:______________________________________________
Home Phone:______________________________________
Cell Phone:________________________________________
Email:____________________________________________
How did you learn about us?__________________________
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First Day of Attendance
Student:____________________________________

Date:_________

Student Signature:_____________________ _______

Date:_________

If student is under 18 years of age
Parent/ Guardian Signature:_____________________

Date:_________

Office Manager:______________________________

Date:_________
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7.5—PURCHASES OF COMMODITIES
Purchases shall be made in accordance with State laws and procurement procedures governing school
purchases that are deemed to be in the best interest of the School and are the result of fair and open
competition between qualified bidders and suppliers.
Definitions
C
personal property, and services, other than personal and professional services, purchased on behalf of
the School.
“
characteristics of a commodity.

ription of the physical and/or functional

P
school or designated employees of the school
with the authority to contract or make purchases on behalf of the school.
A purchase order shall be issued for all purchases of commodities and professional services.
Purchases of commodities with a purchase price equal or exceeding $5,000 but less than
$10,000 require prior approval of the designated agent of the School unless an emergency exists in
which case the Superintendent may waive this requirement.
Purchases of commodities with a purchase price equal or exceeding $10,000 require prior approval of
the purchasing official unless an emergency exists in which case the Program Director may waive this
requirement. Any waiver shall be reported to the Board at its next regular meeting. Purchase orders
equal or exceeding $10,000 shall require two signatures, one being the superintendent or the director
designee.
Purchase orders equal or exceeding $50,000 shall require Board approval prior to issuance unless an
emergency exists in which case the Program Director may waive this requirement. Any waiver shall be
reported to the Board at its next regular meeting.
The school will not solicit bids or otherwise contract for a sum greater than $25,000 with vendors that

All purchases of commodities in which the estimated purchase price equals or exceeds $10,000 shall be
procured by soliciting bids. The board shall accept bids submitted electronically by email or fax for any
and all school purchases, unless specified to be submitted by other means or methods, and except those
bids which have been specified to have a designated date upon which the bids shall be opened.
Specifications shall be devised for all commodities to be bid that are specific enough to ensure
uniformity of the bid and yet not so restrictive that it would prevent competitive bidding. The bid
specifications shall not include the name or identity of any specific vendor. The Board reserves the right
to reject all bids and to purchase the commodity by negotiating a contract. In such an instance, each
responsible bidder who submitted a bid shall be notified and given a reasonable opportunity to
negotiate.
Bids shall be awarded after careful examination of the details of the bid to determine the best overall
value to the School. In instances where the low bid was not accepted a statement of the reasons shall be
attached to the bid. Bidders submitting written bids shall be notified in writing of the bid award. Any
competitive bid submitted to the school in response to a solicitation for bids for the purchase of a

Young Adult Magic Johnson Bridgescape Academy
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commodity shall be accompanied by the form contained in Section 7.5F which shall be signed and
notarized by the agent of the bidder. The procedure for opening and awarding of bids shall be as
prescribed by the Board.
The following commodities may be purchased without soliciting bids provided that the Program Director
determines in writing that it is not practical to use other than the required or designated commodity,
and a copy of this statement is attached to the purchase order:
 Commodities in instances of an unforeseen and unavoidable emergency;
 Commodities available only from the federal government;
 Utility services;
 Used equipment and machinery;
 Commodities available only from a single source.
Prospective bidders, offerors, or contractors may appeal to the school director if they believe the
school failed to follow school bidding and purchasing policy or state law.
Any award of a contract shall be subject to revocation for ten (10) working days or, if an appeal is
received, after resolution of the appeal. This shall give prospective bidders, offerors, or contractors the
opportunity to appeal the bid award if they believe the facts warrant an appeal. Any appeal shall be in
writing by certified mail and received by the school
seven (7) calendar days following the initial and revocable award of the contract.
If the school receives an appeal of a bid award, they shall notify in writing those prospective bidders,
offerors, or contractors who have made a written request to the school for notification of opportunities
to bid that an appeal has been submitted.
The notification shall state
 That the contract award has been halted pending resolution of the appeal and could be revoked;
 The reasons for the appeal;
 That the recipient of the letter may respond to the protested issues identified in the appeal;
 The date the decision on the appeal will be made and notification sent;
 That if the appeal is upheld, the bidding process will be re-opened;
 That if the bidding process is re-opened, changes will be made to the request for bids as
necessary to satisfy the reasons for upholding the appeal.
The sole authority to resolve any appeal made relating to this policy shall rest with the director. The
director
I
school upholds an appeal, the sole
responsibility of the school to the aggrieved bidder or bidders shall be the re-opening of the bidding
process.
Legal References: A.C.A. § 6-21-301, 303, 304, 305, 306
A.C.A. § 6-24-101 et seq.
Date Adopted:
Last Revised:
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Month/
Quarter
Aug
Q0

Description and Delivery Method
Introduction to Blended Learning -に
Online Course / In Person

Participants

Facilitator

All Staff

DoA with 5
Strand Lead
Support

Length

120 Minutes

Expected Outcome
Participants will explore what blended learning is,
its current methods of implementation and the
specific implementation at their school.

Aug
Q0

Blended learning Teacher Roles and
Responsibilities に Online Course / In
Person

All Staff

DoA with 5
Strand Lead
Support

60 Minutes

Participants will understand each role and the
behavior expected for both adults and
students, and will learn tips and strategies for
implementation.

Aug
Q0

Responsive Tutoring Level 1 Training
に Online Course / In Person

All Staff

DoA with 5
Strand Lead
Support

90 Minutes

Aug
Q0

Project Mentor Level 1 Training に
Online Course / In Person

All Staff

DoA with 5
Strand Lead
Support

90 Minutes

August
Q0

Blended Learning Training Positive
Learning Environment Management
in a blended learning setting に Online
Course / In Person

All Staff

DoA with 5
Strand Lead
Support

Participants will be exposed to the Direct
Instruction methodology of T-G-S teacher group
student. In addition, key vocabulary strategies
and previewing techniques will be introduced.
Participants will be exposed to the concept of
Literary Book Circles, there use in collaborative
activities with high interest fiction and nonfiction
reading material as well as explore the
methodology of Reciprocal Teaching
Participants will learn positive strategies for
framing behavioral expectations in the blended
learning environment.

August
Q0

Blended Learning planning
-In Person with focus on literature
circles and responsive tutoring
sessions に webinar to direct how
planning time will be used and
provide a framework for it

All Staff

DoA with 5
Strand Lead
Support

90 Minutes

90 Minutes

EdisonLearning field team member will work with
school level personnel to prepare them to lead
blended learning planning in preservice
and throughout the school year.
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Aug
Q0

eSchoolware Blended Learning
Introduction and Overview - webinar
に For New Staff





August
Q0

New Staff

Jen Fedor

3 hours に
may be
broken into
topic-specific
sessions

eSchoolware and the Teacher
role

eSchoolware reporting

Participants will be able to use the main features
of the student portal (Menu Bar icons, Other
Information, Course Information) and eCourses
from the student perspective (basic navigation,
taking assessments, etc.). Session will include the
student view of both high school and middle
school courses. Understanding of the courses and
tools from the student's perspective will enable
teachers to more effectively support student
success in their coursework.
This training will enable teachers to use
eSchoolware to effectively monitor and support
students in their online coursework.
Participants will learn to retrieve common data
reports that are used to inform future
instructional actions.
Teachers will become familiar with and practice
using Achieve3000.

P&C Q0 Achieve3000: Reading
Remediation に Webinar Orientation

MJBA Staff

Achieve3000
Trainer

120 Minutes

Sept
Q1

Pedagogy & Curriculum (P&C):
Deconstructing the Features
(Flip Model) In Person

MJBA Staff

DoA

60 Minutes

Sept
Q1

eSchoolware に Webinar

MJBA Staff

JFedor

60 Minutes

Sept
Q1
Sept
Q1

Personal Learning Coach Level 1
Strategies Online Lesson / webinar

MJBA Staff

EEash

60 Minutes

Teachers will explore techniques that build
relationships of mutual respect with students.

CLS Unit Learning with Others に
webinar

MJBA Staff

EEash

60 Minutes

Sept
Q1

Assessment for Learning (AfL) The
Academy as Achievement Team に In

AfL PD
Module

TGall

TBD

Teachers will explore the CLS unit and learn to link
these activities to their small group collaborative
learning projects.
Participants will understand their roles and
responsibilities around their performance as an

Participants will understand the underlying
meaning behind the Pedagogy & Curriculum
Features of an Outstanding School, the big ideas
and concepts woven throughout the features, and
to begin to develop a shared language of learning
and teaching.
Teachers will follow up on initial training with
strategies and tips for best practices and student
success
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Oct
Q1

Person or Webinar
P&C: EFLT.ModuleF. Framework
Teacher Introduction - In Person

MJBA Staff

DoA

60 Minutes

Oct
Q1

Blended Learning Professional Series
Foundational Guide Level 2 Training Online Lesson / Webinar

MJBA Staff

EGillis

60 Minutes

Oct
Q1

SAFS Q1:Implementing Student
Learning Conferences に webinar

MJBA Staff

SGerenstien

45 Minutes

Nov
Q2

MJBA Staff

EGillis

60 Minutes

Nov
Q2

Blended Learning Professional Series
Responsive Tutoring Level 2 Training:
Tipping Point Strategies Online
Lessons / に In Person
Project Mentor: Level 2 Training
Online Lessons / に In Person

MJBA Staff

EGillis

60 Minutes

Nov
Q2

Personal Learning Level 2 Training
Online Lessons / に In Person

MJBA Staff

EEash

60 Minutes

Nov
Q2

AfL Data Analysis using eSchoolware
Reports に Online Lesson

MJBA Staff

DoA

TBD

Achievement Team.
Participants will begin to build a common
language around good learning and teaching
through an exploration of the Gateway and Power
Themes in the EL Framework for Learning and
Teaching.
Participants will learn to use Data to
Communicate Students in need of Targeted
Support, Use data analysis tools to inform
teaching and learning. And use Custom Reports
Staff will be able to guide and develop students as
independent learners who can articulate and plan
for their own learning and lead regularly held
conferences.
Teachers will be able to increase their proficiency
in their Responsive Tutoring role in order to raise
student success and achievement in the blended
learning model.
Teachers will be able to increase their proficiency
in their project Mentor role in order to raise
student success and achievement in the blended
learning model.
Teachers will be able to increase their proficiency
in their Personal Learning Coach role in order to
raise student success and achievement in the
blended learning model.
Participants will begin to develop a deeper
proficiency in the navigation of eSchoolware
reports.
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Nov
Q2
Fall
ELDA

Session
1
Session
2
Session
2

Data Driven Decision
Making
Culture of
Achievement

Session
4

Community
Partnerships

PDs

TGall

2 Days

Eeash

TUlmer

SAFS (RTI, SPED, ELL)

TUlmer
NWood

Dec
Q2

(L): Managing Change: Time &
Teams に Webinar

MJBA Staff

DoA

60 Minutes

Jan
Q2

Foundational Guide Level 3 Training
に Online Lesson / Webinar

MJBA Staff

Egillis

60 Minutes

Jan
Q2

AfL Using Gradebook to Provide
Effective Feedback に Online Lesson /
Staff Meeting Follow Up
Blended Learning Professional Series
Responsive Tutor Level 3 Training - に
Online Lesson / In Person

MJBA Staff

PD

TBD

MJBA Staff

EGillis

Jan
Q2

Blended Learning Professional Series
Project Mentor Lessons 2 & 3
Revisitedに Online Lesson / In Person

MJBA Staff

EGillis

Feb
Q3

P&C: EFLT.ModuleC.Framework
Process One

MJBA Staff

DoA

Jan
Q2

This training will help leaders understand the
complexity of the process of change management
as well as provide tools for effectively managing
the balance between pressure and support.
Teachers will be able to increase their proficiency
in their Foundational Guide role in order to raise
student success and achievement in the blended
learning model.
Staff will increase their use of the Gradebook as a
mechanism for providing meaningful feedback
Teachers will be able to increase their proficiency
in their Responsive Tutor role in order to raise
student success and achievement in the blended
learning model.
Teachers will be able to increase their proficiency
in their Project Mentor role in order to raise
student success and achievement in the blended
learning model.

60 Minutes

Team will develop understanding of how the
Model of Implementation: Process One makes
the Framework a tool for informing whole
school professional development and individual
teacher evaluation.
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Feb
Q3

P&C: EFLT.ModuleD.Framework
Process One Application: Leader
Lesson Observation

MJBA Staff

DoA

60 Minutes

March
Q3

P&C: EFLT.ModuleE. Framework:
Data Tracker Training

MJBA Staff

DoA

60 Minutes

March
Q3

Blended Learning Professional
Series Foundational Guide Lesson 3
Revisited & Introduce GradebookProviding Effective Feedback に
Online Lesson / In Person
Blended Learning Professional
Series Responsive Tutor Lesson 3
Revisited - Online Lesson / In Person

MJBA Staff

EGillis5
Strand
JParker/DoA

60 Minutes

Teachers will be able to increase their proficiency
in their Foundational Guide role in order to raise
student success and achievement in the blended
learning model.

MJBA Staff

EGillis

60 Minutes

April
Q3

Blended Learning Professional
Series Project Mentor Level 3 - Online
Lesson / In Person Training

MJBA Staff

EGillis

60 Minutes

April
Q3
April
Q3

AfL Effective Use of Forums and
Announcements に Online Lesson
Blended Learning Professional
Series Personal Learning Level 3
Training -Online Lesson / In Person
Training
Finishing Strong: Self Evaluation
through Solution Planning Section
2: Scheduling for a Strong Start に In
Person

MJBA Staff

DoA

45 Minutes

MJBA Staff

EGillis

60 Minutes

MJBA Staff

DoA

90 Minutes

Teachers will be able to increase their proficiency
in their Responsive Tutor role in order to raise
student success and achievement in the blended
learning model.
Teachers will be able to increase their proficiency
in their Project Mentor role in order to raise
student success and achievement in the blended
learning model.
Staff will further develop their effective use of
eSchoolware systems
Teachers will be able to increase their proficiency
in their Personal Learning Coach role in order to
raise student success and achievement in the
blended learning model.
In this module, members of the extended
leadership team will engage in a 4-step process to
finish the year strong and prepare for a strong
opening in the fall. Leaders will be taken through
a series of meetings which will span over the
course of 4 に 6 weeks where they will engage in

March
Q3

May
Q4

School team will build knowledge and
understanding of the contents of the three Power
Themes and the Gateway Themes through the use
of the Leader Observation Reference and
Evidence Form.
Program Directors will explore the details of the
EdisonLearning Data Tracker and begin to build
capacity to transfer lesson observation data to the
Data Tracker and use its reports to drive whole
school professional development.
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the process of self-evaluation, a critical step on
the cycle of continuous improvement. As a result
of this 3 step process, schools will have a clear
understanding of the goals they need to achieve
and the areas in which they should focus their
energy. In step 4, the extended leadership team
takes a collaborative approach to developing a
school-wide schedule that links to their identified
goals and needs, understanding that the schedule,
if constructed well, is critical in reaching our
vision.
May
Q4

May
Q4

June
Q4

Finishing Strong: Self Evaluation
through Solution Planning Section
2:Scheduling for a Strong Start webinar
Finishing Strong: Self Evaluation
through Solution Planning Section 2:
Scheduling for a Strong Start webinar
PD Day Topics TBD: BL Extended
Training as well as topics
determined through Academy
Development Rubric

MJBA Staff

DoA

60 Minutes
A part of the ongoing self evaluation process

MJBA Staff

MJBA Staff

DoA

60 Minutes

A part of the ongoing self evaluation process

2 Days
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EdisonLearning High School eCourses
EdisonLearning offers more than 100 high school courses with over 8,100 individual lessons. Each course is available in a variety of formats,
which are designed to meet the needs of different types of students (see below). Subject areas include all core subjects, as well as a variety of
world languages and electives. The courses offer various types of engagement, such as essential instruction, need-to-know course preparation,
re-teaching and extension activities, and Discovery Education™ videos. Instructional tools include embedded assessments, alerts and interventions,
grading and attendance, and announcements and messaging. Multisensory engagement tools include lash and Discovery Education™ videos, an
interactive student center, customized and printable textbooks, messaging, digital notebooks, forums, and blogs.

EdisonLearning offers the following types of course formats:

Traditional

Competency-Based

Who it’s for: Self-motivated students who are
comfortable in a self-directed online learning
environment.

Who it’s for: High-performing students who are
eager to explore lesson content in more detail.

What it is: Students are self-guided through the course.
The performance alert system will notify the instructor
when it may be necessary to intervene or provide additional
support.
Special features:
Daily assessments
Quizzes/unit exams
Open response assessment items
Performance monitoring via interventions
Diagnostic exam availability

•
•
•
•
•

Available courses: All courses are offered in this format.

What it is: Lessons in this type of course are longer
to provide students with more in-depth content.
Additionally, students must demonstrate mastery
of the standards that comprise a lesson in order
to progress to the next lesson.
Special features:
Course player
Guided learning path
Lesson gating
Open response items
Self-remediating performance monitoring
Diagnostic exam availability

•
•
•
•
•
•

Available courses: All courses (except for
world languages) are offered in this format.

Lessons per semester course: 90

Lessons per semester course: 90

Foundation

System-Graded

Who it’s for: Students who desire structured delivery
of lesson content.
What it is: Each course is designed to ensure that students
master the foundational skills and knowledge that are
critical building blocks for upper-level courses. Foundation
eCourses provide a guided learning path and are ideal
for high-achieving and struggling students alike.
Special features:
Course player
Guided learning path
Lesson gating
Open response items
Self-remediating performance monitoring
Diagnostic exam availability

•
•
•
•
•
•

Who it’s for:
Self-directed students who wish to
work independently
Students who wish to supplement their
instruction in a classroom-based course

•
•

What it is: The assessments for these courses
do not include open-response items that require
teacher grading.
Special features:
Course player
Guided learning path
Lesson gating
Self-remediating performance monitoring

•
•
•
•

Available courses: Fifteen core subject area courses
in English/Language Arts, Math, Science, and Social Studies
are offered in this format.

Available courses: Select Math, Science, Social Studies, and
elective courses are offered in this format.
Lessons per semester course: 90

Lessons per semester course: 70
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EdisonLearning Middle School eCourses
EdisonLearning offers 22 middle school courses, including core courses and electives. Courses are delivered via EdisonLearning’s proprietary
Course Player, which is an easy-to-use and highly interactive course platform. Yearlong courses are broken into four parts and semester-long
courses are broken into two parts. Teachers have access to various instructional tools, such as embedded assessments, grading and attendance,
and announcements and messaging. Multisensory engagement tools include lash and education videos, an interactive student center,
customized printable textbooks, and activity workbooks.

EdisonLearning’s middle school eCourses include the following differentiating features:

Individualized Learning Experience

Common Core Standards Alignment

While the student is learning online, the course
delivery platform monitors student responses on
assessments. A student’s responses are one component
of the data supplied to a proprietary algorithm that
identiies the student’s Learning Zone.
If the Learning Zone indicates that the student will
beneit from concept reinforcement or additional activities,
the software automatically delivers these to the student.
If the student is completing the required learning activities
with ease, the software delivers enrichment content that
will challenge the student.
By identifying students’ Learning Zones, EdisonLearning
curricula keep students engaged and make success
attainable for a broad spectrum of learners.

The framework of each curriculum is built according to
Common Core Standards. The courses have been developed
to meet or exceed the standards of traditional curricula.

Highly Structured, Predictable Environment
Each day, the student begins work by starting with the
online MyDay interface. MyDay visually highlights the
student’s activities for that day, outlining the assignments
in each content area and delineating the student’s
responsibilities.

Engaging, Interactive Curriculum
An introductory video presents the key concepts of each
lesson. The video appeals to students who learn best
through audio or visual means.

State-of-the-Art Writing Center
The Writing Center helps students improve the
quality of their writing. Students can submit their essays
for review to the Writing Center, which is powered by a
software program that checks the essay for elements of
good writing and makes suggestions for improvement.
After a student makes the suggested improvements and
submits the revised essay, the system can read the essay
to the student, if desired, which helps the student detect
errors. When satisied with the essay, the student submits
it to the teacher for the course.

The MyBook application presents information in an onscreen text format. Students can draw, write, circle, trace,
and highlight in their MyBook. These activities appeal to
the kinesthetic learner and help keep all students engaged.
Online companion workbooks use puzzles, matching
activities, and upbeat language to reinforce and enrich
the online curricula.

EdisonLearning’s web-based middle school curricula
incorporate social elements in a fun, safe environment
and give all students an opportunity to succeed.
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High School—English
World
Literature I
(English 9)

By examining great works of literature from around the world, students will develop the skills to analyze and respond to
various forms of literature, including essay, poetry, short story, and drama. The course begins by exploring some highly
inluential ancient pieces, and works its way forward to present day literature. Throughout this process students will
see that although language and customs change, human beings today have many of the same experiences, ideas, and
feelings that they had thousands of years ago. With that knowledge, students can relate to and learn from both ancient
and modern authors, and can then share what they learn with those around them. Students will have the opportunity
to practice different skills, including reading and analysis, speaking and listening, grammar, writing, and vocabulary.
Students will also learn how to use various tools for review and to reinforce understanding. At the completion of this
course, students will have gained both a knowledge of and appreciation for works of world literature, and will have
increased their skills in reading, analysis, grammar, writing, and vocabulary.
Prerequisite: None

World
Literature II
(English 10)

Length: Semester/Year

In World Literature II, students will continue expanding their knowledge of great works of world literature from ancient
to modern times. In addition to drama, essay, and poetry, this course will include such genres as folktale, epic, and
biography. Students will develop the skills to analyze and respond to the literature in greater depth, as well as gain a
greater understanding of how language and customs change. Students will recognize the similarities and differences
in human beings today and throughout history. Students will practice reading and analysis, speaking and listening,
grammar, writing, and vocabulary. The students will also learn how to use various tools for review and understanding.
At the completion of this course, students will have gained both a knowledge of and appreciation for works of world
literature, and will have increased their skills in reading, analysis, grammar, writing and vocabulary.
Prerequisite: None

American
Literature
(English 11)

Format: T/C/F

Format: T/C/F

Length: Semester/Year

Through this survey of American Literature, students will be able to understand and appreciate American history to
its fullest. By incorporating history into literary studies, literature comes alive and holds more meaning for students.
Students will read, analyze, and interpret a variety of genres, such as poetry, drama, folktale, and biography. They will
be challenged to interpret each piece of literature soundly, and handle literary techniques skillfully; they will have the
opportunity to relate much of what they read to the world that surrounds them. After the completion of this course,
students will have increased their vocabulary skills, improved their grammar, usage, sentence structure, diction, and
punctuation, and, inally, enhanced their reading, speaking, listening, and writing skills.
Prerequisite: None

Format: T/C/F

Length: Semester/Year
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High School—English, continued
British
Literature
(English 12)

British literature has had a long-term inluence on American culture and its variety of literary forms. By exploring
British literature in this course, students will gain the tools to become active readers; critical and logical thinkers;
and clear, concise writers. The instruction will offer a variety of strategies to help students develop the reading and
writing skills necessary for success in any discipline. Each unit will follow a pattern designed to enhance existing reading
comprehension, writing abilities, and speaking and listening skills, while offering a variety of British literature and
providing ample opportunity to develop a deeper overall vocabulary. A written assignment, an exercise in organization,
and an oral presentation in podcast form will also be part of the weekly process. After the completion of this course,
students will have gained an understanding of British literature, and increased their vocabulary skills in reading
comprehension, speaking, listening, and writing.
Prerequisite: None

SAT® Critical
Reading &
Writing

Format: T/C/F

Length: Semester/Year

This course is designed to help students prepare for the critical reading and writing portions of the SAT. In addition to
gaining test-taking strategies, students will learn reading comprehension skills, including inferring ideas, understanding
tone and intention, and identifying the meaning and the important and non-important parts of a piece of writing.
Students will also learn about comma usage, case, identifying and creating complete sentences, and writing sentences
that are concise and have subject-verb agreement. Finally, students will understand how to apply correct grammatical
structure to sentences, recognize and understand modiiers and idioms, and develop a piece of writing in response to
an essay question. At the completion of this course, students will have gained both a knowledge of and appreciation
for the concepts included in the critical reading and writing sections of the SAT®.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Mathematics, continued
Algebra II

Students will continue their algebraic journey, gaining increasingly advanced knowledge and skills in algebra. They will
focus on linear functions, linear systems, matrices, quadratic functions, polynomial functions, polynomials, exponential
functions, logarithmic functions, rational functions, radical functions, conic sections, probability, statistics, sequence,
series, and trigonometric functions. Students’ critical thinking skills and problem-solving techniques will develop
throughout the course. By the end of this course, students will have gained both knowledge of and appreciation for
algebra and problem solving that will prepare them for future courses.
Prerequisite: Algebra I

Trigonometry

Format: T/C

Length: Semester

Pre-Calculus helps students gain the knowledge they will need for success in Calculus and other high school math
courses. The course focuses on linear, rational, polynomial, exponential, and logarithmic functions; systems of
equations; systems of inequalities; matrices; trigonometry; series; sequence; probability; vectors; and analytical
geometry. Students will improve their critical thinking skills and their problem solving techniques. At the completion
of this course, students will have gained both knowledge of and an appreciation for Pre-Calculus and problem solving
that will prepare them for future courses.
Prerequisite: Algebra II

Calculus

Length: Semester/Year

This course explores the concepts and the applications of trigonometry in order to provide students with a solid
foundation in the subject and an awareness of its many practical uses. For example, trigonometry is used to solve reallife problems in areas such as engineering, physics, construction, and design. In the course, students will investigate
graphs, linear functions, quadratic functions, trigonometric functions, analytical trigonometry, analytical geometry,
vectors, and advanced functions. Students will develop their critical thinking skills and problem solving techniques so
that they succeed in understanding and applying trigonometric principals. At the completion of this course, students
will have gained both knowledge of and appreciation for trigonometry and problem solving that will prepare them for
future courses.
Prerequisite: Algebra II

Pre-Calculus

Format: T/C/F/S

Format: T/C

Length: Semester/Year

This course is designed to provide students with a solid foundation in calculus. The course guides students through
calculus by focusing on functions, graphs, limits, differentiation, integration, parametric functions, and polar functions.
Students’ critical thinking skills and problem-solving techniques develop as they work through this course. At the
completion of this course, students will have gained knowledge of and appreciation for calculus and its applications.
Prerequisite: Pre-Calculus

Format: T/C

Length: Semester/Year
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High School—Mathematics, continued
Probability

In this course, students will take a comprehensive and engaging look at the ield of probability. First, they will learn
about the basic terms, types, theories and rules of probability. Next, the course covers random outcomes and normal
distributions, as well as binomial probabilities. Finally, students will learn about geometric probability, sampling
distribution, how to understand populations, and the central limit theorem. At the completion of this course, students
will have gained both a knowledge of and appreciation for the ield of probability and how it is useful in everyday life.
Prerequisite: None

Statistics

Length: 9-week

This course opens students’ eyes to the many uses of statistics in the real world—from sports and the weather to
health and politics. Students will learn about topics including basic concepts, graphs used to represent data, and ways
to analyze data. They will explore statistical relationships, including the use of correlations, residuals and residual plots,
and scatter plots. Finally, students will learn how to model nonlinear relationships using exponential and logarithmic
functions and how to design a sample to produce the correct type of data (observational vs. experimental). At the
completion of this course, students will have gained both knowledge of and appreciation for the ield of statistics and
its importance.
Prerequisite: None

SAT®
Mathematics

Format: T/C

Format: T/C

Length: 9-week

This course helps students prepare for the mathematics portion of the SAT® by equipping them with the knowledge
and strategies needed to succeed on the test. Students will learn about basic mathematical theories and operations,
including rational numbers, integers, methods to solve counting problems, and the characteristics of sequences and
series of numbers. Students will learn how to use algebra to solve problems, including polynomial functions, linear
equations and inequalities, and variation. The inal unit covers geometrical shapes and how to calculate the area and
perimeter of polygons and the circumference of circles. Students will also learn to solve for missing angles and sides of
triangles, and understand lines, similar igures, and ratios. At the completion of this course, students will have gained
both a knowledge of and appreciation for the concepts included in the SAT® Math exam.
Prerequisite: None

Format: T/C

Length: 9-week

190

© 2012 EdisonLearning, Inc. All rights reserved

High School—Science
Physical Science

Physical Science is an interactive and engaging course that covers the sciences of chemistry and physics. The course
begins with a unit on the nature of science and a review of measurement and its importance. The study of chemical
principles then begins, exposing students to topics such as the properties of matter, the structure of the atom, the
formation of bonds, and the properties of solutions. The course then moves to the science of physics, describing
the topics of motion, force, work, and energy. Students in the course are asked to apply their knowledge of these
topics through problems, explanations, and graphs, while maintaining their interest through engaging activities and
explorations. Hands-on lab activities are found frequently throughout the course to reinforce the material and to give
the students an opportunity to apply their knowledge through experiments and activities.
Prerequisite: None

Earth Science

Format: T/C/F/S

Length: Semester/Year

The science of biology is a large, complex, and constantly changing subject. This course will provide students with a
broad and interactive experience covering the main topics of biological science. Students will be exposed to topics
ranging from the process of science to cell reproduction to the diversity of life. Students will also learn about the
chemical components of life, the process of energy conversion, and life’s functions. The course will explore the subjects
of genetics and evolution, incorporating the latest scientiic research to support the students’ learning. Finally, the
course covers ecology in order to raise student awareness of the many challenges and opportunities of the modern
biological world. Throughout the course, students will complete lab activities that reinforce the material and give them
an opportunity to apply their knowledge through interactive experiments and activities.
Prerequisite: None

Chemistry

Length: Semester/Year

Earth Science is the combined study of geology, physics, chemistry, and biology as they impact our Universe; the Earth’s
internal processes; and the structure and relationships of the natural world. This interactive and engaging course will
provide students with the core knowledge of Earth’s natural systems and place in the Universe. Included in this course
is a study of the Earth’s air, water, and physical processes that shape the physical world. This course also focuses on
how human civilization has impacted the balance of nature. Students will gain knowledge of the most modern science
behind topics such as continental drift, fossil dating, the cause of the seasons, natural disasters, ocean ecosystems,
and alternative energy sources. At the completion of this course, students will have gained an appreciation for and
understanding of Earth Science, and will have laid the groundwork for future studies in science.
Prerequisite: None

Biology

Format: T/C/F/S

Format: T/C/F/S

Length: Semester/Year

Chemistry is an important science that challenges students to apply their studies in previous sciences to new theories,
models, and problems. The course begins with a discussion of the history and importance of chemical principles, moves
through the various models of the atom and chemical reactions, explores relationships among liquids, gases, and solids,
and investigates the role of energy in these relationships. The course ends with a unit on organic chemistry, a branch of
the science that focuses on the molecules that are important to living things. At the completion of this course, students
will have gained a basic knowledge of and appreciation for the ield of chemistry, and its importance. Lab activities are
found throughout the course in order to reinforce the material and provide an opportunity for students to apply their
knowledge through hands-on experiments and activities.
Prerequisite: Algebra I

Format: T/C/F/S

Length: Semester/Year
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High School—Science, continued
Physics

Although physics can be a challenging science, this is an incredibly engaging and rewarding course designed to provide
students with an overview of both the traditional subject matter as well as the latest, most modern research in the
ield today. Beginning with Newtonian Mechanics, students will learn that every object is acted upon by multiple and
predictable forces. The course moves on to cover luid mechanics and the relationships between matter and energy
as the laws of thermodynamics are investigated. The course also covers the topics of electricity and magnetism and
explores the various models used to explain and apply these universal forces. Students also learn the characteristics
of waves and the basics of optics before the inal set of lessons on atomic physics. Here, the students will review the
characteristics of the atom and its elemental particles; students will also apply their knowledge to modern physics.
At the completion of this course, students will have a knowledge of and appreciation for the ield of physics and its
applications.
Prerequisite: Algebra II

Astronomy

Format: T/C

Length: 9-week

This survey of the biological sciences will introduce students to the structure and function of living things and the
natural relationships that exist on Earth. The course begins with the deinition of life and a discussion of how living
things are classiied and organized by scientists. Students will then work through material that presents the molecular
building blocks of organisms, both microscopic and macroscopic views of life, the diversity and universality of species,
and the characteristics of various groups of life. The course culminates with a unit on evolution, asking students to
apply what they learned about the natural world to the complex relationships and environmental factors that have
shaped the ever-changing species sharing the world today. At the completion of this course, students will have a basic
knowledge and understanding of the biological sciences that will set them up for success in future science courses
concerning the natural world.
Prerequisite: None

Superstars
of Science

Length: Semester/Year

Students will take a fascinating journey through the cosmos and learn the basic concepts involved in the study of
astronomy. The course begins with a study of the celestial objects closest to home, scanning the solar system to provide
students with an overview of the planets, moons, asteroids, and comets that revolve around the sun. The course then
moves beyond the solar system to cover the characteristics of the galaxy – the Milky Way. Students will be amazed to
learn the sheer size of this system and of other galaxies nearby. They will also be in awe of what they learn about the
formation and death of stars, supernovas, black holes, and even theoretical wormholes. Finally, the course reaches
to the edges of time and space to investigate the properties of the Universe as a whole. Theories explaining the very
beginnings of existence and the expansion of the Universe will be covered. Students will also learn about Einstein’s
theory of relativity and time travel and the search for extra-solar planets. At the completion of this course, students will
have gained both a knowledge of and appreciation for the ield of astronomy and its importance.
Prerequisite: None

Life Science

Format: T/C

Format: T/C/S

Length: Semester

Superstars of Science will help students appreciate the accomplishments and impact upon today’s society made
by the most inluential scientists in history. From scientists who lived in Ancient Greece to those who are still alive
and working today, students will take a journey to meet 45 superstar scientists from all over the world. This timeline
structure allows students to see how science is cumulative in nature and how the discoveries and inventions of every
scientist are inluenced by past breakthroughs. It is commonly said that every great scientist stands on the shoulders
of those in the past, and this course explores that concept. The biography of each scientist, one per lesson, includes not
only their contributions to their ield, but also the context of their work at the time and the reaction of the world to their
groundbreaking ideas. At the completion of this course, students will have an understanding of the work of important
scientists and their cumulative impact on modern science.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Science, continued
Genetics

Through this introduction to the ield of genetics, students will learn about the theories of Darwin and Wallace; the
concepts of adaptation, genotype and phenotype; and basic concepts related to cells, DNA, and RNA. Students will also
learn about Gregor Mendel, his pioneering work in genetic variation, and the basic concepts that have been developed
since. Finally, students will learn about applications of genetics, including metagenomics, genetically modiied
organisms, DNA technologies, genetic testing, and other clinical and non-clinical applications of the technology. At the
completion of this course, students will have gained both knowledge of and appreciation for the ield of genetics and
its application.
Prerequisite: None

Stem Cells

Length: 9-week

Format: T/C

Length: 9-week

Students enrolling in this course will learn about three main ields of technological science: engineering, biotechnology,
and information technology. The irst unit of the course surveys 15 distinct sub-ields of engineering, exploring the
science background, real world applications, and career opportunities in aerospace, nuclear, software, and other
types of engineering. The second unit involves the study of cutting-edge biotechnology topics such as gene therapy,
bioengineering crops, and biodegradation. The last unit of the course focuses on the study of informational technology,
covering computer networking, data storage, and the encryption of data to provide secure communication. At the
completion of this course, students will have a general knowledge of and appreciation for technological sciences and
their applications.
Prerequisite: None

Science of
Computing

Format: T/C

This course is designed to provide students with a comprehensive and engaging look at the ield of biotechnology.
Students will explore the history of biotechnology and advances in the ield, as well as basic information about
biotechnology laboratories and careers. Students will learn about chemistry and the units of measurement used
in biotechnology, as well as basic biology of the cell, DNA, RNA, and proteins. Finally, students will learn about
applications of biotechnology in the research lab and in industry, including enzymes, techniques, plasmids, and other
key biotechnologies. At the completion of this course, students will have gained both knowledge of and appreciation
for the ield of biotechnology and its impact on the world around them.
Prerequisite: None

Introduction to
Technological
Sciences

Length: 9-week

The diverse and rapidly changing ield of stem cell research comes alive for students in this course. Students learn
about the different types of stem cells, how stem cells were discovered and their importance to research, and the
goals, challenges, and controversies in the ield. Students will learn about human and mouse embryonic stem cells and
a variety of stem cells found in different parts of the body, as well as the potential clinical applications of these cells to
human medicine. Finally, students will learn about stem cell research models. At the completion of this course, students
will have gained both knowledge of, and appreciation for, stem cells and their potential impact on human health.
Prerequisite: None

Biotechnology

Format: T/C

Format: T/C

Length: 9-week

Students in this course will survey the past, present, and future of computer technology. They will explore fascinating
and enlightening topics, such as the fact that Stonehenge may actually have been used as a type of computer. The
course explores inventions such as the abacus and advancements such as the microprocessor that have made today’s
technology possible. Students will also learn about the science behind the hardware and software used today. Topics
like algorithms, operating systems, and networks are described in detail and placed into context as tools for human
innovation. Finally, the course looks to the future, introducing students to foreseeable improvements to current
technology and visionary breakthroughs like artiicial intelligence, quantum security, and biological processors.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Science, continued
Sports Medicine

In this course, students will explore how to keep “the human machine” in optimal condition. They will learn about
various aspects of sports medicine, including careers, basic concepts, and techniques. The course examines the human
body and different types of training programs. Students will also learn about sports injuries and how they are treated so
that athletes are able to compete again. At the completion of this course, students will have gained both a knowledge
of and an appreciation for the ield of sports medicine and its applications.
Prerequisite: None

Sports Science

Format: T/C

Length: 9-week

Modern day sports and the world-class athletes who excel at them take center stage in this journey through sports
science. This course provides students with a survey of the impact of physics, biomechanics, and physiology on 14
modern sports. The irst unit will describe the role physics plays in a variety of sports, from the aerodynamics involved
in auto racing to the force behind a boxer’s right hook. The next unit investigates the biomechanics of these sports,
discussing concepts like the contortion of a gymnast’s body and the cause of tennis elbow. The last unit focuses on the
limits of the human body, describing the energy used by cyclists during a mountain climb through the Alps and the
reaction time required to hit a 90 miles per hour fastball. Overall, the course presents engaging information that will
forever change the way students look at world-class athletes and competition.
Prerequisite: None

Format: T/C

Length: 9-week
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High School—Social Studies
World History

World History takes students on a journey through the historical events that have shaped the modern world. The
material is organized sequentially, exploring history from 1400 AD to the present day. The course focuses on the leaders
of the world’s most inluential countries and the impact that their decisions and innovation had on the populace.
Topics covered include the Renaissance, the French Revolution, the Industrial Revolution, and the World Wars. At the
completion of this course, students will be enlightened to the relationship between past events and the characteristics
of the present-day world.
Prerequisite: None

Early
American
History

Format: T/C

Length: 9-week

From the end of the Civil War in 1865 to the height of the Cold War in 1980, this course takes students on a journey
through the key events that have shaped America as a nation since that divisive and destructive Civil War. The journey
begins with the Reconstruction, a period of great transition and opportunity to heal a broken nation. It passes through
the great migration westward and explores how the Industrial Revolution and waves of immigration fueled the lames
of the American spirit today. The course details the challenges America faced and how equality did not come freely
for populations of American Indians, African Americans, immigrants, and women. Students will learn how the core
values of the founding fathers eventually prevailed and led to the Women’s Suffrage and Civil Rights Movements. The
impact of war is closely investigated in the course, with units covering the role of the United States in World War I,
Word War II, the Korean War, and the Vietnam War. Throughout this journey, the course highlights the great political,
industrial, military, and human rights leaders who shaped America into a beacon of hope. At the completion of this
course, students will have gained both a knowledge of and appreciation for the events and people who have impacted
the growth of a nation.
Prerequisite: None

U.S.
Government

Length: Semester/Year

From the impact of the early Spanish explorers through the Civil War, this course explores the key events of European
exploration and colonization of the Americas. Students will learn about the establishment of the United States as an
independent country, the importance of the U.S. Constitution, and the impact of the Constitution on the continued
development of the country. At the completion of this course, students will have gained both a knowledge of and
appreciation for the early history of the United States.
Prerequisite: None

American
History

Format: T/C/F/S

Format: T/C/F/S

Length: Semester/Year

This stimulating course offers students a comprehensive examination of the U.S. government. Students will explore
the evolution of American democracy from its birth in the 18th century to the expansive role of the federal, state,
and local administrations of today. Topics such as changes to the Constitution, the function of Supreme Court, the
structure of Congress, and the importance of the media are investigated in order to give students a well-supported
background of the reasons for and responsibilities of government. The relationship between the political parties and
lobbyists is detailed, as well as the processes of monitoring and funding federal elections. Finally, students will learn
about the roles of state and local governments and the direct impact these organizations have on our daily lives. At the
completion of this course, students will have a knowledge of and appreciation for the workings and history of the U.S.
government and its impact on American Society.
Prerequisite: None

Format: T/C/F/S

Length: Semester/Year
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High School—Social Studies, continued
World
Geography

This course illustrates the world’s geographical division, the documentation of the land and water masses by
topographers and geographers, and the differences between Earth and the other planets in our solar system. Not only
will the course discuss the world’s physical traits, but it also highlights cultural differences between countries. While
each country has its different norms, they all contribute to the world’s international relations. Studying geography
allows students to determine energy usage and how to make the most of our planet without abusing its resources. Each
section of World Geography can be examined historically, culturally, physically, and economically, offering students a
diverse knowledge and understanding of the world.
Prerequisite: None

Macroeconomics

Length: Semester

Format: T/C/S

Length: Semester

The study of psychology shows students how their senses, perceptions, emotions, and intelligence inluence the way
they think, feel, and learn. In this course, students will learn about the ield of psychology, including the concepts and
tools used to assess intelligence, sensation and perception, memory, motivation and emotion, and learning. At the
completion of this course, students will have gained both knowledge of and appreciation for psychology and how it
affects everyone.
Prerequisite: None

Sociology

Format: T/C/S

The ield of microeconomics explores the economic decisions made by individual and groups. In this course, students
will learn all about the basic structure of economics and how it affects world events and the everyday lives of people.
The course will cover basic economic concepts, including supply and demand and consumer theory. Students will
also explore traditional, command, and market economies, and take a look at the role of governments in different
economies. Upon completing this course, students will have a better understanding of personal inance, the role and
process of taxation, and the risks and rewards of investment.
Prerequisite: None

Psychology

Length: Semester/Year

In this Macroeconomics course, students will study the branch of economics that deals with the performance, structure,
and behavior of a national or regional economy as a whole. Along with microeconomics, macroeconomics is one of
the two most general ields in economics. Macroeconomists study aggregated indicators such as GDP, unemployment
rates, and price indices in order to understand how the whole economy functions. Upon completing this course,
students will recognize the events and people who have impacted the growth of macroeconomics.
Prerequisite: None

Microeconomics

Format: T/C

Format: T/C

Length: Semester

The ield of sociology explores the development, dynamics, and structure of society, and its connections to human
behavior. It examines the ways in which groups, organizations, communities, social categories (such as class, sex, age, or
race), and various social institutions (such as kinship, economic, political, or religious) affect human attitudes, actions,
and opportunities. In this course, students will learn about the concepts and tools used to understand individuality,
social structure, inequality, family structure, education, economics, politics, and social change. At the completion of
this engaging course, students will have gained both a knowledge of and appreciation for sociology and how it affects
everyone.
Prerequisite: None

Format: T/C

Length: Semester
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High School—World Languages
Spanish I

Spanish I introduces students to the Spanish language. Within each unit, 14 of the lessons present new information
including useful vocabulary and grammatical structures, and introduce relevant cultural information. The last lesson
of each unit is focused on practice and review. Each unit builds on the previous, so it is important to complete the
course sequentially. This introductory course provides a solid foundation for students to build proiciency in listening,
speaking, reading and writing, and will provide students with basic skills and contextual information for using Spanish
in their lives daily, with travel, or in their professions.
Prerequisite: None

Spanish II

Length: Semester/Year

Format: T

Length: Semester/Year

From the Caribbean to South America, Mexico to Spain, students continue their exploration of Spanish and Latin
American language and culture. The course is designed to provide students with an advanced knowledge and deep
appreciation of the many Spanish-speaking peoples and countries around the world. At the completion of this course,
students will have gained the knowledge and skills to speak, read, and write in the Spanish language with basic luency.
Prerequisite: Spanish III

French I

Format: T

In this level three Spanish course, students will take what they learned in their previous Spanish courses and apply it in
conversation. Students will explore cultural aspects of Spanish-speaking countries ranging from schools and careers to
sports and authors. At the completion of this course, students will have built on their previous skills, and will be able to
express themselves through conversation in Spanish.
Prerequisite: Spanish II

Spanish IV

Length: Semester/Year

Students will be immersed in the Spanish language, while learning cultural aspects of Spanish-speaking countries.
The course offers students a comprehensive and engaging proile of the Spanish language, while building upon what
content was learned in Spanish I. The course will provide them with a comprehensive review of Spanish grammar while
increasing the detail with which they use the language. At the completion of this course, students will have gained
both a knowledge of and appreciation for the Spanish culture, including the events and people that have impacted its
growth.
Prerequisite: Spanish I

Spanish III

Format: T

Format: T

Length: Semester/Year

Students will explore the French language and culture in this comprehensive and engaging introduction to French.
Students will start by learning how to pronounce the alphabet and numbers; by the end of the course, students will
be able to carry on a conversation in French and will have gained both a knowledge of and appreciation for the French
people, culture, and language. Through this course students will have built a foundation for further study of the French
language.
Prerequisite: None

Format: T

Length: Semester/Year
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High School—World Languages, continued
French II

In French II, students continue their virtual educational tour through France and other French-speaking countries and
regions. This second level French course takes a historical perspective in teaching the language. Students will learn
not only about the French language, but they will also learn about famous people who speak the language. At the
completion of this course, students will have gained a deeper knowledge of and appreciation for the French culture and
the French language.
Prerequisite: French I

French III

Length: Semester/Year

Format: T

Length: Semester/Year

In Chinese I, students will be introduced to the basics of Chinese language and culture. Students will start by learning
to pronounce the alphabet and numbers, and continue on to develop the vocabulary and phrases to be able to describe
themselves and others. The course will focus on the most essential information needed to communicate in the Chinese
language. By the end of the course, students will be able to carry on a conversation in Chinese and will have gained both
knowledge of and appreciation for the Chinese people, Chinese culture, and the Chinese language.
Prerequisite: None

Chinese II

Format: T

In this level four French course, students will apply the knowledge they gained in their previous French courses to
become true Francophones. Students will explore exciting eras of French history, from the Crusades to the Renaissance
to modern day, learning about famous authors and historical igures along the way. The course is designed to provide
students with an advanced knowledge and deep appreciation of the French language and culture. At the completion
of the course, students will have gained the knowledge and skills to speak, read, and write in the French language with
basic luency.
Prerequisite: French III

Chinese I

Length: Semester/Year

This course continues building students’ vocabulary, grammar, and communication skills in order to improve their
ability to speak, read, and write in French. Students will take what they learned in their previous French courses and
learn to apply it in conversation. At the completion of this course, students will have built on their previous skills, and
will be able to express themselves through conversation in French.
Prerequisite: French II

French IV

Format: T

Format: T

Length: Semester/Year

Chinese II is organized as a journey through the different regions of China, allowing students to build upon the foundation
they gained in Chinese I. Students will be immersed in the language, while learning various cultural aspects of China.
The course will provide students with a comprehensive review of Chinese vocabulary and common expressions, while
adding to their knowledge by increasing the detail with which they use the language. At the completion of this course,
students will have gained both knowledge of and appreciation for the Chinese language, including the events and
people that have impacted its growth.
Prerequisite: Chinese I

Format: T

Length: Semester/Year
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High School—World Languages, continued
German I

This course is designed to provide students with a comprehensive and engaging look at the German language and
culture. Students will start off this irst level German course by learning how to pronounce the alphabet and numbers,
and will end by carrying on a conversation in German. The course will focus on the most essential information needed
to communicate in the German language. At the completion of this course, students will have gained both knowledge
of and appreciation for the German people and the German language.
Prerequisite: None

German II

Format: T

Length: Semester/Year

German II takes students on a journey through the German language, building upon the content learned in German I.
Students will be immersed in the language, while learning cultural aspects of German-speaking countries. The course
will provide students with a comprehensive review of German grammar while adding to their knowledge by increasing
the detail with which they use the language. At the completion of this course, students will have gained both knowledge
of and appreciation for the German language, including the events and people that have impacted its growth.
Prerequisite: German I

Format: T

Length: Semester/Year
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High School—Electives
Fitness

This Fitness course is all about the latest ways to lead an active, healthy life. The course will provide up-to-date
information to help students in establishing healthier lifestyles and a better understanding of the close relationship
between physical activity, nutrition, and overall health. This course will support and encourage students to develop
an individual optimum level of physical itness, acquire knowledge of physical itness concepts, and understand the
importance of a healthy lifestyle. At the completion of this course, students will have gained both knowledge of and
appreciation for itness and how it affects everyone.
Prerequisite: None

Health

Length: Semester

Format: T/C/S

Length: Semester

In this course, students will be immersed in the world of music. The course is designed to provide students with a
comprehensive and engaging look at music theory. They will learn about various aspects of music theory, including the
different types of musical staffs. Students will also learn about notes, scales, chords, and harmonies. At the completion
of this course, students will have gained knowledge of and appreciation for music theory.
Prerequisite: None

Introduction
to Ofice
Applications

Format: T/C/S

Life Skills is a comprehensive career-development course for high school students making the transition to life after
high school. The course shows students the steps to choosing a career, conducting a job search, selecting the right
college, applying to college, and getting inancial aid. From maintaining a healthy body and a safe home to inding and
keeping a job, this course prepares young adults for a successful life after high school. At the completion of this course,
students will have gained both knowledge of and appreciation for these important life skills.
Prerequisite: None

Introduction to
Music Theory

Length: Semester

This course is organized as a journey through health and wellness today. Today, the term health no longer means just
the absence of illness. Instead, health refers to the overall well-being of your body, your mind, and your relationships
with other people. The course shows students how to lead healthy lives, and includes such topics as disease, mental
health, drug use, and reproductive health. At the completion of this course, students will have gained both knowledge
of and appreciation for health and wellness and how it affects everyone.
Prerequisite: None

Life Skills

Format: T/C

Format: T/C

Length: Semester

Learning how to use Microsoft Ofice applications equips students with important skills for both school and career.
In this course, students will learn the basics of the following Ofice Applications: Microsoft® Word, Excel®, Access®, and
PowerPoint®. Students will learn how to use each application in detail and how to make the applications work for them.
At the completion of this course, students will have gained both a knowledge of and appreciation for Microsoft® Ofice
and how they can use these applications.
Prerequisite: None

Format: T/C
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High School—Electives, continued
Introduction
to OpenOfice
Applications

Introduction to OpenOfice Applications teaches students how to use the OpenOfice.org™ word processing and
presentation applications, Write and Impress. In addition, students learn the beneits of the OpenOfice environment.
The irst part of the course covers the basics of OpenOfice Writer, including how to create, save, and customize
Writer documents. The skills learned through class assignments enable students to complete real-world OpenOfice
Writer tasks. Students learn document management, how to edit and proofread documents, and how to change the
appearance of text. The next part of the course teaches students to use OpenOfice Impress, the OpenOfice application
that helps users create and manage multimedia presentations. Students practice creating, saving, and customizing
Impress presentations for school and personal use. The course also covers creating, editing, and sequencing slides as
well as producing corresponding handouts.
Prerequisite: None

HTML

Format: T/C

Length: 9-week

In this course, students will be introduced to the JAVA™ programming language and its use in programming. Students
will learn about the JAVA™ language, how programs work, basic programming tools used to design web applications,
and how to write a basic program. Students will learn about arrays, objects, creating behavior with methods, forming
an inheritance hierarchy, and designing and creating subclasses and superclasses. Finally, students will apply what they
have learned to build user interfaces and use input and output streams to move data. At the completion of this course,
students will have gained both knowledge of and appreciation for the JAVA™ programming language.
Prerequisite: None

Chemical
Engineering

Length: Semester/Year

Students can gain basic HyperText Markup Language (HTML) web design and programming skills in this introduction to
HTML. Students will learn about the basic elements required to build a website, including lists, tables, frames, and other
web design elements. They will practice designing and using cascading style sheets to enhance a webpage. Finally,
students will learn and apply basic web design and layout principles, including testing and publishing a website. At the
completion of this course, students will have gained both knowledge of and appreciation for HTML and its use for web
design and programming.
Prerequisite: None

JAVA™

Format: T/C

Format: T/C

Length: 9-week

This course offers students a comprehensive and engaging look at the ield of chemical engineering. Students will
learn the basic concepts used in chemical engineering, including systems of units, the periodic table of the elements,
molecules, compounds, bonding, temperature and pressure. Students will learn about chemical systems and reactions,
including stoichiometry, open and closed systems, multiple components systems, and chemical reactions. Finally,
students will understand gases and gas laws, pressure, systems, energy, and enthalpy. At the completion of this course,
students will have gained both knowledge of and appreciation for the ield of chemical engineering and its growing
importance in today’s society.
Prerequisite: None

Format: T/C
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High School—Electives, continued
Computer
Engineering

The study of psychology shows students how their senses, perceptions, emotions, and intelligence inluence the way
they think, feel, and learn. In this course, students will learn about the ield of psychology, including the concepts and
tools used to assess intelligence, sensation and perception, memory, motivation and emotion, and learning. At the
completion of this course, students will have gained both knowledge of and appreciation for psychology and how it
affects everyone.
Prerequisite: None

Electrical
Engineering

Length: 9-week

Students can learn all about electrical engineering in this introduction to the ield. The course covers the basic concepts
used in electrical engineering, including an introduction to electricity, circuits, energy, work, power, the components
of circuits, and some simple applications of electricity. Students will learn basic circuit concepts, including series and
parallel circuits, laws of electricity, and how circuits are used. Finally, students will learn about real life applications of
circuits, including everyday items such as on/off switches. At the completion of this course, students will have gained
both knowledge of and appreciation for the ield of electrical engineering and its many applications.
Prerequisite: Algebra I

Mechanical
Engineering

Format: T/C

Format: T/C

Length: 9-week

This course will introduce students to the ield of mechanical engineering and its many applications in the world today.
Students will learn the basic concepts used in mechanical engineering, including systems of units, vectors, forces,
moments, force systems, couples, and equilibrium problems. Students will learn about the methods of joints and
sections, deine centroids, explain distributed loads, explain center of mass and axes, and state the Pappus-Guldinus
theorems. Finally, students will learn about dry friction, beams, cables, load distribution, pressure, and potential
energy. At the completion of this course, students will have gained both knowledge of and appreciation for the ield of
mechanical engineering and its importance.
Prerequisite: Algebra I

Format: T/C
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Middle School—English/Language Arts
English/
Language
Arts 7

From poetry to novels, folklore to myth, this course introduces students to various style of writing from ancient times
to present. Students read literature appropriate to the 7th-grade level while learning to analyze literature. Through this
analytical process, the students are able to use these skills creatively to enhance their own writing. The course focuses
on different elements of reading and the creation of speciic types of essays.
Part 1
The irst part of the course focuses on the elements of iction. Students learn how characters, setting, and plot contribute
to literary iction. The curriculum provides students with opportunities to identify and explain the components of
iction as well as to use them creatively in their own written work. Students also learn the steps of the writing process.
Knowing and understanding the process prepares students to write the essays they will create throughout the course.
In Part 1, students write narrative essays.
Part 2
Students experience and learn about different types of poetry focusing on the igurative and descriptive language
common in poetry. The lessons encourage active use of the concepts presented; students identify and analyze poetic
elements during reading. In addition, students learn about the themes and characteristics of myth and folklore. Students
apply the analytical skills learned by studying poetry related to myths and various types of folktales—forms that, like
poems, tend to be short and condensed. As students write their own descriptive essays, the curriculum prompts them
to apply the techniques of poetic language to create vivid images.
Part 3
In Part 3, students learn about grammar and genre. Part 3 stresses the importance of basic grammatical skills: the
ability to identify the parts of speech and use them correctly and effectively. In addition, students learn about basic
stylistic elements: slang, sentence variety, and transitions. Students learn to identify speciic genres of writing. The
lessons show students how to research and organize non-iction and apply what they have learned about grammar and
style while producing objective informational essays.
Part 4
The curriculum helps students expand what they have learned about character, setting, and plot, applying the expanded
concepts to longer texts, such as novels. Students learn active reading and research skills that enable them to recognize
bias and the techniques of persuasion in different genres, such as biographical writing. Students apply their new skills
as they write persuasive essays based on their own beliefs or opinions.
Prerequisite: None
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Middle School—English/Language Arts, continued
English/
Language
Arts 8

Students continue their exploration of various genres in order to further build their skills in reading, writing, literary
analysis, and comprehension. In addition to poetry, essay, myth, and folklore, students will also examine genres such as
biography, memoir, and drama. The course focuses on different elements of reading and the creation of speciic types
of essays. The curriculum is designed to enable students to demonstrate their individuality through writing relective
and persuasive essays based on their own thoughts and ideas.
Part 1
Students focus on the elements of narrative writing, learning about plot, theme, and historical setting. Students review
the steps of the writing process, making connections between each stage of writing and a well-formed inal product.
Students write narrative essays, applying the elements of iction to their own writing.
Part 2
This part of the curriculum helps students analyze poetry, myth, and folklore. Students learn about speciic types of
poetry and traditional texts, discovering the unique characteristics of each. By studying igurative language, students
enhance their ability to analyze literary works and to improve their own writing. Students write informational essays.
The curriculum stresses that solid research is a component of the genre.
Part 3
In Part 3, students learn how authors use various organizational methods and visual features to organize texts and
how readers can use these components to enhance understanding. Students improve their ability to recognize biased
language. Students write persuasive essays based on their own thoughts and opinions.
Part 4
Students learn the characteristics of several literary genres -- observational essays, memoirs, and biography -- with an
emphasis on drama. Students discover the conventions of play writing and see how drama employs the elements of
iction. Students learn the active-reading skills of conclusion drawing and note-taking and apply these skills to gradelevel texts. Students learn writing techniques that allow them to show their individuality and share their feelings and
ideas thoughtfully. Students apply these techniques by writing a relective essay.
Prerequisite: None
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Middle School—Mathematics
Math 7

Throughout the journey of Math 7, students learn about rational numbers and integers and how to apply them. The
curriculum explains exponents, variable expressions, rates, ratios, proportions, percentages, and probabilities and
applies them to everyday situations. Equations and inequalities are presented as problem-solving tools. Students learn
to use graphs, charts, and diagrams as means to reading, interpreting, and displaying data. The curriculum introduces
a number of geometric shapes and solids in the context of iguring volumes, areas, and perimeters. This course teaches
math skills essential to adult life and lays the groundwork for future mathematics classes.
Part 1
Students begin by working with rational numbers and integers. They then learn to apply numbers in the context of
absolute value, powers and exponents, prime factorization, and greatest common factor. The next step is to learn
to write and convert decimals, fractions, and percentages and to add and subtract numbers with like denominators,
the lowest common multiple, and the lowest common denominator. With these skills students learn to combine
rational numbers in a variety of ways: addition, subtraction, multiplication, and division; by using the additive inverse;
by regarding rational numbers as distance; and by using the order of operations. Students then learn the rules of
exponents, including negative and zero. They learn to apply the order of operations and various properties -- of addition,
subtraction, multiplication, and division -- to variable expressions.
Part 2
The second part begins by helping students recognize variable expressions in different contexts. Students convert
words to expressions and vice versa. The curriculum teaches students to solve variable expressions, two-step equations,
equations with variables on both sides, and multistep equations by using addition, subtraction, multiplication, division,
and grouping. The activities apply skills to real-life situations. Part 2 shows how to use rates, ratios, and proportions to
compute tax, percentage of error, commission, and interest. Students learn how to graph ordered pairs as well as graph
and write linear equations.
Part 3
Activities surrounding proportions, rate of change, and variation are the focus of the beginning of Part 3. This part then
transitions into work with congruent and similar igures. Students work with triangles, angles, circles, quadrilaterals,
and polygons. They ind the area and perimeter of various shapes and objects. Students work with composite igures
and learn to ind the area and perimeter of complex igures composed of simple igures (triangles, angles, circles,
quadrilaterals, and polygons). Students learn the fundamentals of scale drawings and how to reproduce and compute
lengths and areas.
Part 4
Part 4 introduces students to solids and how to compute the volumes and surface areas of prisms, cylinders, pyramids,
cones, and spheres. Students will transition to stem-and-leaf and box-and-whisker plots and histograms and learn how
to use these tools in real life. From the topics of collecting and interpreting data from graphs, graph interpretation,
and misleading graphs, Part 4 moves to the topics of sampling and populations. These topics lead to applications
involving probability, likely and unlikely outcomes, permutations, combinations, and compound events. Students learn
to represent these concepts by using Venn diagrams and charts.
Prerequisite: None
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Middle School—Mathematics, continued
Math 8

By showing students how to apply math knowledge to real-life situations, this course helps students see that
mathematics is one of the most powerful tools in life. The 8th-grade curriculum begins by introducing scientiic
notation, the order of operations, squares and cubes, conversions, and exponents. The student uses these and other
concepts to solve a variety of equations and to apply equations to cones, cylinders, and pyramids. Students learn about
the huge role that the Cartesian plane plays in problem solving and in displaying data involving slope, transformations,
and parallel and perpendicular lines. The curriculum introduces the Pythagorean Theorem as an essential problemsolving tool. This course helps students see how concepts connect and can be applied to every-day situations.
Part 1
Students review scientiic notation and exponent properties and then apply their knowledge to simplify and compare
fractions by using multiplication, division, addition, and subtraction. Students use the order of operations and absolute
values as tools for ordering and expressing rational numbers as improper fractions and mixed numbers. The curriculum
guides students in using rational numbers to model real-life situations. For example, students use radicals, perfect
squares, and square roots as problem-solving tools. Part 1 reviews percentages and proportions, applying concepts to
conversion factors and emphasizing English-measure and metric applications.
Part 2
Students begin Part 2 by solving various types of linear equations and applying them to real life scenarios. The students
use square roots and cube roots, and problem solving includes square and cube variation. Next the curriculum guides
students in applying their ability to ind perimeter, area, surface area, and volume to triangles, circles, quadrilaterals,
prisms, cones, and spheres. Discussion of the Cartesian plane leads to the ability to work with scale drawings, dilations,
and graphs. Students use the point-plotting method to graph common functions. In addition, students learn how to
work with and graph two-variable linear equations.
Part 3
Students begin Part 3 by identifying number patterns and sequences. They then compute arithmetic and geometric
mean and ind missing terms. Part 3 connects these ideas to the concept of slope, showing students how to compute
rate of change, ind intercepts, graph linear functions, and describe the action of a line. Part 3 then moves to a discussion
of parallel and perpendicular lines. Students learn to solve linear equations in a variety of ways and use linear equations
in everyday situations. This leads to the topic of inequalities -- their various forms and applications. Part 3 concludes by
showing students the properties of parallel lines cut by a transversal and helping them to see how this topic applies to
the Pythagorean Theorem and the properties of triangles.
Part 4
Part 4 takes up the theme of triangles, going into depth about their properties. Students learn about congruence and
similarity and apply their knowledge to problem solving. The next topic is the Cartesian plane. Building on concepts
learned in Part 3, students work with translations, relections, rotations, symmetry, transformations, and similarity.
Students make predictions and correlations by using pie charts, bar graphs, histograms, scatter plots, and other linear
models. The topic of prediction leads into a discussion of probability. Students work with independent and dependent
events, odds, combinations, permutations, and factorials.
Prerequisite: None
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Middle School—Mathematics, continued
Middle
School
Algebra

Gaining a strong foundation in Algebra will set students up for success in future math courses at both the middle school
and high school levels. This course provides students with a fundamental understanding of the concepts of algebra, and
covers the following topics: sets of real numbers, algebraic expressions and the properties that simplify them, linear
equations and inequalities, functions, slope, equation writing, systems of equations, exponents, factoring, quadratics,
transformations, inverse functions, exponential and logarithmic functions, data organization, and basic statistics.
Part 1
Part 1 covers the basic topics of algebra that students must master. They irst learn about the different sets of real
numbers and the order of operations. Students then learn about translating phrases into expressions and sentences
into equations. They learn about the different properties that can be used to simplify expressions. The next topic is
linear equations. Students learn to write and solve linear equations that include terms on one side and both sides and
linear equations that include decimals and fractions. The last section of Part 1 covers linear inequalities, which students
learn to solve and graph. Students learn how to graph solution sets on a number line and to write solutions in interval
notation. Part 1 also teaches students to solve and apply absolute-value inequalities.
Part 2
Students begin Part 2 by identifying functions and graphing relationships, including relationships with a limited domain
and those with the domain of all real numbers. These activities provide the solid foundation essential for success in the
remainder of the course. In addition, students graph linear equations and inequalities by inding and plotting orderedpair solutions. Students briely examine the graphs of sine and cosine before delving into the study of slope. Part 2
emphasizes the concept of slope by presenting the many ways of inding slope and then helping students apply these
means to writing the equations of lines.
Part 3
The third part of this course begins with systems of equations. Students learn many different ways to solve systems of
equations -- substitution, addition, elimination, and graphing -- and then use their knowledge to solve problems. The
next topic is systems of inequalities and ways to solve them. Students learn the rules for using and deining exponents as
they simplify exponential expressions. Part 3 shows students how to use a variety of methods to simplify polynomials.
The inal section of Part 3 teaches students different methods of factoring, including the use of the greatest common
factor (GCF) and grouping. In this context, students examine binomials and trinomials.
Part 4
Students learn to factor the differences of two squares as well as how to solve quadratic equations by factoring. Part
4 emphasizes analysis of quadratic functions and shows students how to determine domain and range, minimum
and maximum, zeros, and axis of symmetry. Students then use the quadratic formula, graphing, and factoring to
solve quadratic equations. From this point students learn to apply transformations to polynomial functions. After
an introduction to inverses and one-to-one functions, students examine exponential and logarithmic functions. The
remainder of Part 4 provides an overview of statistics. Topics include organizing and analyzing data; making stem-andleaf plots; inding mean, mode, and median; making box-and-whisker plots; and recognizing misleading graphs.
Prerequisite: None
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Middle School—Science
Science 7

Science 7 brings together some of the most interesting sciences—general, physical, earth, and life science. Themes
covered in detail are the scientiic process, the properties of matter and energy, the characteristics of light and sound,
the structure of Earth and the atmosphere, the processes of fossilization and natural selection, and the organization of
the biosphere. Students explore these themes through an engaging, interactive experience.
Part 1
The course starts by explaining the scientiic process and showing students why science is important. Students learn
common measurement systems and how to convert from one to another. They learn the essentials of lab safety. Part
1 details the steps of the scientiic method, and students have opportunities to apply what they learn. Part 1 provides
an overview of the major branches of science before introducing students to the subject of matter. The curriculum
explains the characteristics of atoms and elements and continues by describing the chemical and physical properties
of matter and its phases.
Part 2
From matter, the curriculum moves to the types of energy and how energy is transferred. Part 2 then focuses on mass,
gravity, and weight, introducing Newton’s Laws of Motion and the concept of work. The focus shifts to the properties of
waves. Students learn about electromagnetic waves and the electromagnetic spectrum. The emphasis in this section is
on the properties of visible light. Part 2 concludes with an in-depth study of Earth’s atmosphere; weather; and geology,
including the rock cycle.
Part 3
Part 3 begins by examining geologic time and the geologic eras of Earth. Students study plate tectonics and Earth’s crust,
learning about the causes of earthquakes, mountains, and volcanoes. Paleontology is the next topic: The curriculum
explains fossil formation and the importance of the fossil record, transitioning to a survey of taxonomy and the animal
kingdom.
Part 4
Students begin Part 4 by learning about adaptation, natural selection, and the theory of evolution. The topics of
genetics and mutation follow naturally. Students learn how traits are passed from one generation to the next and
how mutation leads to variation within a population. The curriculum leads students through an examination of an
ecosystem, showing how food webs work and the roles that different organisms play. The curriculum stresses the
importance of conserving Earth’s limited natural resources.
Prerequisite: None
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Middle School—Science, continued
Science 8

Chemistry, biology, physical science, and astronomy take the spotlight in Science 8. Students focus in detail on the
composition of matter, chemical bonding, the systems of the body, the structure and function of different types of
cells, motion and gravity, and the seasons. The curriculum helps students think about the universe by teaching classical
mechanics as well as presenting the most up-to-date revelations about the galaxies, constellations, solar systems,
planets, and moons.
Part 1
The course starts by deining atoms and elements. The course then describes how the characteristics of atoms relate to
the organizing principles of the periodic table. Students learn about atomic orbitals and electron shells and apply this
knowledge to the topics of chemical bonding, chemical equations, and compounds. The phases of matter is the next
theme. Students learn how matter can change from one state to another. They discover the different types of solutions
and the factors that affect solubility.
Part 2
Part 2 begins by reviewing temperature scales and differentiating temperature from heat. Students examine the role of
energy in chemical reactions and learn to classify reactions as either exothermic or endothermic. The curriculum focuses
on oxidation and reduction reactions and emphasizes the differences between acids and bases. A core understanding
of chemistry helps students in their next phase of study: learning about the biology of the human body. Students
learn about the digestive, endocrine, cardiovascular, respiratory, skeletal, muscular, excretory, and nervous systems; the
scientiic principles that relate to each system; and how speciic disorders interfere with systemic function.
Part 3
The third part of the course starts by examining the cycles of the natural world: the water, carbon, and nitrogen cycles.
Students survey life from the viewpoint of cell function, studying prokaryotic cells and the types of eukaryotic cells
(fungus, protist, plant, and animal cells). Students learn how cellular structures relate to the functions of photosynthesis
and respiration. After studying asexual and sexual cell reproduction, students understand the role of genes and genetic
mutation in nature.
Part 4
The inal part of this curriculum emphasizes physical science and astronomy. Students begin by exploring classical
mechanics: Newton’s Three Laws of Motion and the Law of Universal Gravitation. Then students study planetary
motion and the orbit of Earth around the Sun. Students learn to relate characteristics of the Moon to lunar phases, tides,
and eclipses. The curriculum describes the Sun and other stars, helping students grasp the concept of electromagnetic
radiation. Students learn about the history of NASA and manned space light, including the lunar missions. Finally, the
course brings students up-to-date, providing an overview of recent discoveries about the solar system, galaxy and
universe.
Prerequisite: None
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Middle School—Social Studies
Social Studies 7

History, government, economics, sociology, geography, and anthropology all come together in this comprehensive
and engaging social studies course. The curriculum begins with geography and climates and then covers prehistory,
classical civilizations, and feudalism. After discussing the Crusades, the Mongol tribes, and the Ottoman Empire, the
curriculum emphasizes the development of the nation state and modern society. The student understands the impact
of international conlict from the Seven Years War to the end of the Cold War. The course provides students with an
interactive experience that describes the physical and historical world and encourages students to draw parallels to the
present day.
Part 1
The curriculum begins with geography, including map and globe skills, and introduces issues pertaining to oceans,
continents, and climates. These concepts make students familiar with the backdrop against which human history
has played. Students learn about the formation and role of government. They see how government developed from
prehistory through the irst human civilizations of Mesopotamia and Egypt.
Part 2
Part 2 begins with the New Kingdom of Egypt and traces ancient civilizations to classical empires, ending with medieval
Europe. Students study the development of new spirituality in the Middle East, the growth of dynasties in the Far
East, and the formation of Mesoamerican civilization. They discover how feudal Europe began to move toward the
Renaissance. Part 2 helps students see how modern culture arose from ancient and classical civilizations.
Part 3
Part 3 shows the role that invasion, war, and occupation played in the development of the modern nation. Students
learn about the Crusades, Genghis Kahn and the Mongol tribes, and the Ottoman Empire. The curriculum connects
these events and people to a new way of thinking about political identity. Students discover how the Renaissance,
the scientiic revolution, and the Protestant Reformation were built upon the ideals of humanism and constitutional
forms of government. The curriculum helps students realize that, as Europe moved toward greater individual freedoms,
geographic exploration led to imperialism abroad and nationalism at home.
Part 4
Part 4 begins with the development of modern nations and their quest for overseas colonies. The competition for
colonies and extreme nationalism led to international conlicts on a global scale. From the Seven Years War in Europe
and North America to the end of the Cold War, the curriculum covers world conlict in depth. In addition, this section
traces the rise of the Industrial Revolution; the labor and progressive movements and civil rights; the economics of a
modern society; and the dawn of the Information Age.
Prerequisite: None
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Middle School—Social Studies, continued
Social Studies 8

In Grade 8 social studies, students will focus on the history of North America and, in particular, the history of the
United States. Students will examine the American experience by studying the earliest Native American tribes, learning
about the colonial and revolutionary periods, understanding the nation’s growing pains, and considering the role of the
United States as a twentieth-century superpower. The course provides students with an understanding of the major
events and trends of American history.
Part 1
Before Europeans knew that North America existed, thriving indigenous civilizations dotted the continent. The
curriculum helps students understand Europeans’ impact on the indigenous peoples as well as on present-day United
States. Students learn how colonial life led to the colonists’ irst attempts at self-government. The curriculum shows
that the road to independence was neither smooth nor clean, with slavery and revolution being a part of the American
experience.
Part 2
Beginning with the Revolutionary War and continuing through the founding documents, students study the dificult
process of creating a new nation. This part of the curriculum shows how the irst presidents established traditions and
how the United States expanded its borders and fought a second war with England.
Part 3
Part 3 shows how growing pains accompanied the expansion of US borders. Students study how resource issues led
to the removal of indigenous peoples, wars with neighbors, and annexations. Part 3 chronicles the admittance of new
states and the Mexican-American War, and it examines issues relating to slavery and the beginning of the Civil War.
Part 4
Students learn about the Civil War and see how the war helped America become an industrial powerhouse. As America’s
might grew, so did its role in international conlict. Students examine America’s role in the Spanish-American War,
World War I, World War II, and the Cold War. In addition, students examine American society of the 1920s and ’30s and
trace the reasons for and outcomes of the civil rights movement.
Prerequisite: None

© 2012 EdisonLearning, Inc. All rights reserved

Length: Semester/Year

213

214

Middle School—Electives, continued
Health &
Fitness

The terms “health” and “itness” refer to the overall well-being of body, mind, and relationships. This course provides
up-to-date information in order to:

•
•

Increase students’ understanding of the interrelationship of physical activity, nutrition, and overall health
Help each student create or improve a healthful lifestyle

The course emphasizes health and health-related decision-making, nutrition and food choices, and the importance of
a healthful lifestyle. Lessons encourage each student to set goals relating to optimal itness level. Health and Fitness
provides a comprehensive overview of the way the human body works and the ways in which daily decisions impact
health.
Part 1
Part 1 introduces students to the essential concepts of health and wellness. Students learn to deine health and wellness
and the importance of setting goals related to well being. The lessons show students how to recognize peer pressure
that could lead to poor decision-making, and students learn the strategies of conlict resolution. Part 1 focuses on the
beneits of exercise and physical activity and highlights the challenges of avoiding unhealthful behaviors. Part 1 arms
students with an understanding of nutrition, food labels, and dietary guidelines.
Part 2
The second part of Health and Fitness helps students develop an appropriate exercise plan and summarizes how
physical activity affects different body systems. Part 2 details key exercise concepts: cross training, overload, and
lexibility. After a survey of the major body systems and common ailments, Part 2 emphasizes the importance of selfesteem and emotional well-being.
Prerequisite: None

Introduction
to OpenOfice
Applications

Length: Semester/Year

Introduction to OpenOfice Applications teaches students how to use the OpenOfice.org™ word processing and
presentation applications, Write and Impress. In addition, students learn the beneits of the OpenOfice environment.
Part 1
Part 1 covers the basics of OpenOfice Writer, including how to create, save, and customize Writer documents. The skills
learned through class assignments enable students to complete real-world OpenOfice Writer tasks. Students learn
document management, how to edit and proofread documents, and how to change the appearance of text.
Part 2
Part 2 teaches students to use OpenOfice Impress, the OpenOfice application that helps users create and manage
multimedia presentations. Students practice creating, saving, and customizing Impress presentations for school and
personal use. It covers creating, editing, and sequencing slides as well as producing corresponding handouts.
Prerequisite: None

© 2012 EdisonLearning, Inc. All rights reserved

Length: Semester/Year

215

eCourses Options & Details
Course Length

English

Course

Semester

Year

World Literature I
(English 9)





T/C/F

World Literature II
(English 10)





T/C/F

American Literature
(English 11)





T/C/F

British Literature
(English 12)





T/C/F

SAT® Critical Reading
& Writing

9-Week

Mathematics

Algebra I
Geometry
Algebra II
Trigonometry
Pre-Calculus
Calculus
Probability

®

SAT Mathematics

Biology
Chemistry
Physics

Superstars of Science

Natural Disasters
Forensics
Genetics
Stem Cells
Biotechnology

T/C/F/S
Algebra I

T/C/F/S

Algebra I

T/C/F/S

Algebra II

T/C

Pre-Calculus

T/C

T/C

T/C







T/C/F/S
T/C/F/S
T/C/F/S
Algebra I

T/C/F/S

Algebra II

T/C
T/C



T/C









T/C
T/C
T/C
T/C
T/C
T/C
T/C



T/C

Science of Computing





T/C

Sports Medicine







T/C/S

Introduction to
Technological Sciences

Sports Science










T/C



Environmental Science
Epidemiology




T/C/S
T/C/F/S



Life Science

Diagnostic
Available**

T/C







Earth Science

Astronomy











Physical Science

Course
Format*

T/C










General Math

Statistics

Prerequisites



Pre-Algebra

Science

Course Options

T/C
T/C

© 2012 EdisonLearning, Inc. All rights reserved
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Course Length
Course

9-Week

World History

Social Studies

Early American History

U.S. Government
World Geography
Macroeconomics
Microeconomics
Psychology

Spanish I
Spanish II

World Languages

Semester

Year

Prerequisites





T/C/F/S




























T/C/F/S



American History

Sociology

Spanish III
Spanish IV
French I
French II
French III
French IV
Chinese I
Chinese II
German I
German II
Fitness
Health
Life Skills

Electives

Course Options
Foundation
Course*
T/C

T/C/F/S
T/C

T/C/S
T/C
T/C














T
Spanish I

T

Spanish II

T

Spanish III

T

French I

T

T

French II

T

French III

T
T

Chinese I

T
T

German I

T
T/C
T/C/S
T/C/S



Introduction to
Ofice Applications





T/C

Introduction to
OpenOfice Applications





T/C

JAVA™
Chemical Engineering
Computer Engineering
Electrical Engineering
Mechanical Engineering





T/C/S

Introduction to
Music Theory

HTML

Diagnostic
Available**

T/C








T/C
T/C
T/C
T/C
Algebra I

T/C

Algebra I

T/C

* High School Course Format Legend: T – Traditional; C – Competency-based; F – Foundation; S – System-graded
** The diagnostic allows clients to pre-test students’ proiciency level against both state and course requirements.
Once tested, students may complete only the portions of the curriculum they have not yet mastered.

Learn More
For more information email us at information@edisonlearning.com or call us at
1-877-422-6532, or go to www.edisonlearning.com/ecourses.
Working together for student success™
© 2012 EdisonLearning, Inc. All rights reserved
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PARENTAL
INVOLVEMENT
PLAN

219

Parental Involvement Action Plan 2014-2015

DRAFT

The school shall –
 Establish a positive, welcoming atmosphere so that parents will always feel welcome
 Designate a staff member to serve as the Parent Facilitator whose duties are as follows:
 Provide a communication line for teachers and parents.
 Provide teacher training designed to encourage parental involvement for staff.
 Undertake efforts to foster parental participation in the school.
 Develop a system of communication with the parents that consists of the following:
 Foster a parent mass email list so that information can be distributed throughout the year.
 Send out monthly newsletters and monthly calendars.
 Send out interim reports each grading periods.
 Maintain a user-friendly website (www.ocbainc.com or www.youngadultacademy.org)
with a wealth of information.
 Update the school's announcements on the school website about twice a month.
 Implement a campus leadership advisory team and encourage parents, students, community
members and teachers to be a part of this Team.
 Some of the responsibilities include a review and recommendation for course of study
and local graduation requirements.
 Changes to the School’s discipline policies
 Recommend improvements to the School’s student wellness program.
 Implement and support a type of PTO and encourage all to join and participate.
 Prepare family kits that will be distributed at the first of the year that may include:
 The School’s Parental Involvement Plan
 Important school information on school policies and procedures.
 Recommended roles of parents, students, teachers and administration.
 Information on ways a parent can become involved in our school and in the education of
his/her student.
 A calendar of activities to encourage parental involvement.
 A communication process that allows parents, teachers and administrators to
communicate in a productive two-way manner.
 A process for resolving parental concerns, including who to approach first and how to
develop a solution.
 Provide tip sheets for parents on how to foster their student’s success in school.
 Encourage communication with parents by scheduling at parent-teacher conferences.
To provide opportunities for parents, students, teachers and counselors to dialogue so that
everyone is working toward the same goal of meeting each student’s needs.
 Provide student orientation each year to help students and their families make a smooth
transition into the next term at the school.
 Hold Open Houses  Fall Open House will encourage parents to meet the teachers, administrators and staff.
 Spring- “Come Check Us Out” is designed for prospective students to see what the
school has to offer. (Preferably in February)
 Plan various activities throughout the school year that will be beneficial to families and will
encourage parental involvement.
 Provide a Parent Center.
 Purchase magazines and books and other informative material that will be housed in the
Parent Center and will be available for check-out by the parents.
Young Adult Magic Johnson Bridgescape Academy
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Parental Involvement Action Plan 2014-2015






DRAFT

Provide a quarterly “State of the School” address that will be presented at each of our campus
leadership team meetings.
Schedule “Parents Make the Difference” evenings on various subjects that will give an
overview of the following:
 What students are learning.
 How students will be assessed.
 What parents should expect for their student’s education.
 Understanding of Core graduation requirements
 How parents can assist and make a difference in their student’s education.
 Family Science Night
 The School Health Fair
 Drug, Alcohol, and Safety Awareness Workshops
 PTO Meetings
Survey the parents, so that the school can more effectively meet their needs.
Encourage local businesses to serve in an advisory capacity.

The teachers shall  Provide a positive classroom atmosphere that is conducive to learning.
 Provide students with meaningful classroom instruction on a daily basis.
 Provide course information to Parents at Open House.
 Encourage parents to keep open communication lines to enhance their students’ success.
 Provide interim reports to all students each of the four nine-week grading periods.
 Post students’ grades to the grade site at least once a week.
The parents shall  Encourage teachers, counselors and administrators to keep open communication lines to
enhance their students’ success.
 Review the monthly calendar that is provided by the school.
 Review their student’s planner/organizer every class.
 Attend parent conferences and workshops and school activities.
 Contact the school if there is an issue that needs to be resolved.
 Become an involved parent at the school. Be involved in one or more of the following ways
 Parent/Teacher Organization (PTO), Mentoring or Volunteering at the school
 Campus leadership team or Advisory Committee
 Drug and Alcohol Task Force.
 Provide a quiet place at home for students to complete their homework and/or study.
 Monitor your student’s learning and provide assistance when needed.
 Monitor your student’s progress as follows:
 Review online grade site weekly.
 Review the monthly letter and calendar.
 Contact the teachers on a regular basis.
 Utilize the school’s website for important updates and information
 Review the interim reports and the report cards.
 Abide by the school’s parent agreement
 Read "Choosing Civility, the 25 Rules of Considerate Conduct"
 Encourage their student to abide by the rules at school and at home.
Young Adult Magic Johnson Bridgescape Academy
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Parental Involvement Action Plan 2014-2015

DRAFT

Shared Responsibilities for High Student Academic Achievement
Parent-Student-Teacher-Compact
School Mission: The mission of the school is to provide a school organization that encourages high
integrity, high performance, and focuses on all our students to excel both academically and ethically in all
school and outside life related endeavors. Through the combined efforts of students, faculty, parents, and
the community, our students will learn to set and achieve goals that will ensure they are productive
citizens in a multicultural and technological society.
School Agreement
The entire school staff will share the responsbility for improved student acheivement; therefore we will
do the following:






Hold parent/teacher conferences
Send frequent reports to parents on their student’s progress.
Provide opportunities for parents to volunteer and participate in their student’s class and observe
classrooom activities.
Provide an environment conducive to learning.
Respect the student, their parents and the diverse culture of the school.

School/Teacher Signature_________________________________________
Parent/guratinan agreement
I want my teenager to reach his/her full acadmeic paotential; therfore I will do the following to support
my teen’s learning:







Have an on-going communication with the school; including parent-teacher conferences and volunteering.
See that my student attends school regularly and is punctual
Supports the school staff and respects cultural differences of others.
Establishes a time and place for homework and checks it regularly.
Monitor television and movie viewing.
Will help to make positive use of extra curricular time

Parent/Guardian Signature________________________________________
Student Agreement
It is important that I do the best I can; therefore I will do the following:






Come to school each day on time with my homework completed and have the supplies that I need
Always try to work to the best of my ability
Believe that I can learn and I will learn
Conform to the rules of conduct and my school
Show respect for my school, myself, and other students, and have consideration for cultural differences.

Student Signature______________________________________________

Young Adult Magic Johnson Bridgescape Academy
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CONFLICT OF INTEREST
POLICY
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ZONING INFORMATION
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2013-2014 Application Cycle

Application

Young Adult Magic Johnson Bridgescape Academy of Mississippi County
Osceola, Arkansas
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From: Sally Wilson <ocbainc@yahoo.com>
To: "mcox@seminoles.k12.ar.us" <mcox@seminoles.k12.ar.us>; "gary.masters@smccolts.com"
<gary.masters@smccolts.com>; "mcox@osd1.org" <mcox@osd1.org>; "gary.masters@smc.k12.ar.us"
<gary.masters@smc.k12.ar.us>; "ratwill@bps.k12.ar.us" <ratwill@bps.k12.ar.us>;
"ratwill@blythevilleschools.net" <ratwill@blythevilleschools.net>; "bmace@gosnellschool.net"
<bmace@gosnellschool.net>; "castorp@mps.crsc.k12.ar.us" <castorp@mps.crsc.k12.ar.us>;
SUPERINTENDENtMarion MrDOnJOHNSTON <djohnston@msd3.org>; "mpierce@mail.epc.k12.ar.us"
<mpierce@mail.epc.k12.ar.us>; "sbennett@armorel.k12.ar.us" <sbennett@armorel.k12.ar.us>;
"tommy.knight@riverside.k12.ar.us" <tommy.knight@riverside.k12.ar.us>; "thompsona@mtree.crsc.k12.ar.us"
<thompsona@mtree.crsc.k12.ar.us>; INTERImSUPtEarle MrRICKEyNICKS <rnicks7@hotmail.com>;
"tknight@riverside.k12.ar.us" <tknight@riverside.k12.ar.us>
Cc: "arkansas.promise@yahoo.com" <arkansas.promise@yahoo.com>; "Michael.Malone@edisonlearning.com"
<Michael.Malone@edisonlearning.com>; OCBA Inc. <ocbainc@yahoo.com>; "mary.perry@arkansas.gov"
<mary.perry@arkansas.gov>; "keisha.mattox@arkansas.gov" <keisha.mattox@arkansas.gov>; Sally Wilson
<sallylongowilson@yahoo.com>; "arkansas.promise@yahoo.com" <arkansas.promise@yahoo.com>
Sent: Tuesday, August 6, 2013 12:12 PM
Subject: Young Adult MJ Bridgescape Academy: Please attend public meeting on Aug 22 for this Openenrollment Public Charter School application

Dear Superintendents,
Please attend our Public meeting!
Thursday, August 22, 2013, 5:00 pm
Econo Lodge meeting room
4635 W Keiser Ave, Osceola
The purpose of this meeting is to present information
about
a proposed new charter school,
Young Adult Magic Johnson Bridgescape Academy
of South Mississippi County.
For more details, e-mail ocbainc@yahoo.com or call me,
Sally Wilson 870-822-0574
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SAMPLE Young Adult MJBAcademy 2014/2015 Calender
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F
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F
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8
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8
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July 31 Staff Report
August 6 Student Report
August 22 Professional Development Day, No School
September 1 - Labor Day Holiday
October 8 End of 1st Quarter (44 days)
October 13 - Columbus Day holiday
October 27 - November 7 - OGT
November 26 - 29 Thanksgiving Holiday
December 19 End of 2nd Quarter
December 22 - January 2 - Christmas Break
January 19 - MLK Jr. Holiday
Feb 16 Professional Development Day, No School
March 2-13 OGT
March 11 End of 3rd Quarter (44 days)
March 22-28 Spring Break (38th week of the year)
April 3 - Professional Development Day, No School
April 6- Easter Holiday
May 22 End of 4th Quarter (45 days)
May 26-June 6 Summer break
June 9 - 27 Summer OGT
June 27 End of Summer term (15 days)
Month Days
July
0
Session 1: 7:30am-12:00pm
August
18
Session 2: 11:00am-3:30pm
Septem 20
Staff Report: 7:00am-4:00pm
October 21
Nov
15
Dec
15
Jan
17
Feb
19
March
17
April
20
May
16
June
15
193 total number of student days
Make up days for inclement weather:
May 26, 27, 28, 29, june 2
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Monday
eCourses:
Core Content

Tuesday
eCourses:
Core Content

Wednesday
eCourses:
Core Content

Thursday
eCourses:
Core Content

Friday
eCourses:
Core Content

Achieve3000

Achieve3000

Achieve3000

Achieve3000

Achieve3000

9:15 –
10:00

eCourses:
Core Content

Life Skills / Study Skills /
Service Project/Fin Lit

Core Values

Life Skills / Study Skills /
Service Project/Fin Lit

eCourses:
Core Content

10:0011:30

eCourses:
Core Content

eCourses:
Core Content

eCourses:
Core Content

eCourses:
Core Content

eCourses:
Core Content

12:00 –
1:15

eCourses:
Core Content

eCourses:
Core Content

eCourses:
Core Content

eCourses:
Core Content

eCourses:
Core Content

1:15 –
1:45

Achieve3000

Achieve3000

Achieve3000

Achieve3000

Achieve3000

1:45 –
2:30

eCourses:
Core Content

Life Skills / Study Skills /
Service Project/Fin Lit

Core Values

Life Skills / Study Skills /
Service Project/Fin Lit

eCourses:
Core Content

2:30 –
4:00

eCourses:
Core Content

eCourses:
Core Content

eCourses:
Core Content

eCourses:
Core Content

eCourses:
Core Content

7:30 –
8:45
8:45 –
9:15
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290
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292

293
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Notification of
Charter Authorizing
Panel Decision

Arkansas Virtual Academy (ARVA)

Arkansas Virtual Academy
Amendment Request
November 2013
"
Note from legal staff:
6̶̋"%̶̇øß̋ø"#ß̶æøÆ Æº̌"2̇º̋Ø"œ̶æØ¸"̋®̇ŒÆº̋"̋̇˚̶"¬̇Æ©̋ø"ø̋ł̋œß̋¸"̈ "ß̶̋"
˚̶̇øß̋ø """
"

Notification of
Charter Authorizing
Panel Decision

KIPP Delta Public Schools

Consolidated Statement of Profit & Loss
Academic & Fiscal Year
Enrollment
Blytheville Collegiate High Enrollment

2014
1234

2015
1319
60

2016
1379
120

2017
1469
180

2018
1529
240

$7,658,814
$174,960
$0
$0
$0
$0
$52,712
$1,088,989
$8,975,475

$8,448,286
$180,209
$0
$0
$0
$0
$58,146
$1,175,922
$9,862,562

$9,108,674
$185,615
$0
$0
$0
$0
$62,691
$1,291,201
$10,648,181

$10,010,657
$191,184
$0
$0
$0
$0
$68,899
$1,387,505
$11,658,244

$10,742,699
$196,919
$0
$0
$0
$0
$73,937
$1,519,119
$12,532,674

$0
$0
$0
$0

$0
$0
$0
$0

$0
$0
$0
$0

$0
$0
$0
$0

$0
$0
$0
$0

Federal Revenue:
NCLB Title 1 Funding
NCLB Title II-V Funding
NCLB IDEA Funding (special education)
Child Nutrition Programs
E-rate Program
Drug, Alcohol & Tobacco & All Other Federal Revenue
Other Per Pupil Federal Revenue
Federal Implementation of Startup Grants
Other Federal Revenue (total)
Total Federal Revenue

$1,143,206
$0
$115,961
$1,000,183
$0
$0
$0
$60,000
$12,125
$2,331,475

$1,258,179
$0
$120,856
$1,087,180
$0
$0
$0
$87,550
$12,875
$2,566,641

$1,345,432
$0
$124,482
$1,178,982
$0
$0
$0
$228,094
$13,261
$2,890,251

$1,467,563
$0
$130,019
$1,285,055
$0
$0
$0
$218,545
$14,151
$3,115,334

$1,564,112
$0
$133,920
$1,365,611
$0
$0
$0
$0
$14,575
$3,078,218

Summer School Revenue (total, in excess of PPRs)

$0

$0

$0

$0

$0

$60,000
$61,700
$6,135
$127,835

$56,296
$67,929
$6,319
$130,544

$59,786
$73,149
$6,509
$139,443

$64,468
$80,261
$6,704
$151,432

$68,312
$86,045
$6,905
$161,262

School-Level Fundraising:
Foundations
Corporations
Individuals
Events
Other - Facility Funding
Total School-Level Fundraising

$1,003,372
$0
$855,056
$0
$0
$1,858,428

$957,797
$0
$877,412
$0
$0
$1,835,209

$702,422
$0
$935,561
$0
$0
$1,637,983

$611,709
$0
$1,018,439
$0
$0
$1,630,148

$659,436
$0
$1,082,757
$0
$0
$1,742,193

Central Office Revenue:
Management Fees
Grants & Contributions
Other - Erate, District Title I
Total Central Office Revenue

$1,356,834
$450,000
$225,007
$2,031,841

$1,416,516
$450,000
$182,968
$2,049,484

$1,624,612
$550,000
$163,181
$2,337,793

$1,772,829
$300,000
$133,907
$2,206,737

$1,873,307
$300,000
$104,750
$2,278,057

GRAND TOTAL REVENUE

$15,325,053

$16,444,439

$17,653,651

$18,761,894

$19,792,404

Salaries & Wages:
Teacher Salaries
Teacher Assistant Salaries
School Administration Salaries
School Ancillary Staff Salaries
Other Salaries
Hourly Employees
All Other Salaries & Wages - TFA Fees
Total Salaries & Wages

$3,317,716
$292,500
$825,000
$502,500
$0
$312,000
$180,000
$5,429,716

$3,618,686
$301,275
$921,850
$578,860
$0
$313,326
$139,606
$5,873,603

$3,850,993
$310,313
$1,007,855
$680,037
$0
$347,551
$148,568
$6,345,317

$4,093,982
$319,623
$1,038,091
$725,024
$0
$375,024
$157,943
$6,709,686

$4,348,084
$329,211
$1,064,450
$782,465
$0
$386,275
$167,746
$7,078,231

Benefits & Payroll Taxes:
Health Insurance
Pensions & Other Benefits
Payroll Taxes
Total Benefits & Payroll Taxes

$435,747
$734,960
$532,846
$1,703,554

$474,521
$784,530
$568,785
$1,827,836

$513,880
$828,203
$600,447
$1,942,531

$542,308
$855,333
$620,117
$2,017,758

$570,966
$881,138
$638,825
$2,090,928

Educational Materials, Technology, and Equipment:
Educational Materials Expense
Technology Expense
Sports Program Expense
Music Program Expense
Furniture Fixtures & Office Supplies
Other Equipment - 5% repair/replace
Total Ed. Materials, Technology & Equipment Expense

$628,540
$0
$36,829
$13,165
$90,596
$35,139
$804,269

$691,476
$2,982
$41,207
$14,423
$121,631
$40,159
$911,878

$737,145
$3,071
$44,739
$15,402
$124,577
$44,657
$969,591

$810,474
$3,163
$49,801
$16,856
$127,611
$50,377
$1,058,282

$861,442
$3,258
$53,753
$17,947
$130,736
$55,390
$1,122,527

Other Employee-Related Expenses:
Professional Development Expense
Substitute Teaching Expense
Other Employee-Related Expense (Techn - PC, cell & data)
Total Other Employee-Related Expense

$225,092
$0
$48,776
$273,868

$231,393
$0
$52,723
$284,115

$247,564
$0
$57,022
$304,586

$264,498
$0
$60,307
$324,805

$282,225
$0
$63,616
$345,840

Facilities Expenses:
Non-Recurring Capital Expense
Facility Financing Debt Service
Rent or Lease Payments
Utilities
Other - Custodial/Repair & Maintenance
Total Facilities Expense

$0
$636,222
$7,632
$199,857
$449,661
$1,293,372

$0
$600,806
$0
$250,391
$491,999
$1,343,196

$0
$693,842
$0
$257,903
$506,759
$1,458,504

$0
$693,842
$0
$265,640
$521,962
$1,481,444

$0
$693,842
$0
$273,609
$537,621
$1,505,072

Operating Expense (in Excess of Wages):
Acctg, Audit & Payroll Fees
Advertising & Student Recruitment
Assessment & Student Data
Bad debt, Fines, Fees
Consulting Costs
Dues & Membership
Extracurricular & Field Trip
Insurance (non-benefit)
Legal Fees
KTC
Postage, Shipping, Mailing
Printing & Copying
Student Meals & Snacks
Student Transportation
Technology, Software, & IT Services
Telecomm & Internet
Other Services - KIPP Foundation 1% License Fees
Total Services

$31,425
$43,255
$0
$0
$26,525
$0
$212,473
$83,352
$12,183
$35,000
$8,000
$20,000
$738,370
$463,000
$111,224
$0
$81,717
$1,866,524

$38,548
$51,505
$0
$0
$25,750
$0
$288,858
$107,316
$15,450
$66,930
$8,755
$21,630
$804,381
$531,480
$153,277
$0
$90,346
$2,204,226

$39,389
$53,050
$0
$0
$26,523
$0
$313,438
$110,535
$15,914
$100,776
$9,018
$22,279
$855,998
$603,652
$155,158
$0
$97,954
$2,403,682

$40,571
$54,642
$0
$0
$27,318
$0
$339,232
$113,851
$16,391
$136,624
$9,288
$22,947
$931,853
$679,676
$158,238
$0
$107,799
$2,638,430

$41,788
$56,281
$0
$0
$28,138
$0
$366,291
$117,267
$16,883
$174,563
$9,567
$23,636
$988,967
$732,706
$161,486
$0
$116,280
$2,833,852

Interest Expense (Non-Facilities) & Depreciation:
Interest Expense
Depreciation Expense
Total Interest Expense & Depreciation

$0
$625,600
$625,600

$0
$659,214
$659,214

$0
$678,365
$678,365

$0
$722,448
$722,448

$0
$722,476
$722,476

$1,356,834
0
$1,356,834

$1,416,516
$0
$1,416,516

$1,624,612
$0
$1,624,612

$1,772,829
$0
$1,772,829

$1,873,307
$0
$1,873,307

$0
$0
$0

$0
$0
$0

$0
$0
$0

$0
$0
$0

$0
$0
$0

Central Office Expenses:
Salaries, Benefits & Payroll Taxes
P.D., Recruiting & Other Employee-Related Expenses
CMO Facilities
School Level Facilities
Funiture, Fixtures, Supplies, Equipment & Technology
Marketing, Fundraising, Legal, & Consulting
Transportation Expense
Interest Expense
Depreciation
Total Central Office Expense

$1,598,535
$137,496
$65,000
$0
$91,210
$94,000
$0
$37,500
$22,522
$2,046,263

$1,677,469
$146,612
$65,000
$0
$91,210
$94,000
$0
$37,500
$22,522
$2,134,313

$1,727,793
$151,598
$65,000
$0
$91,210
$94,000
$0
$37,500
$22,522
$2,189,623

$1,779,627
$156,771
$65,000
$0
$91,210
$94,000
$0
$37,500
$22,522
$2,246,630

$1,833,016
$162,139
$65,000
$0
$91,210
$94,000
$0
$37,500
$22,522
$2,305,387

GRAND TOTAL EXPENSES

All Schools Statement of Profit & Loss
REVENUE:
State Revenue:
General Purpose Foundation Funding
Other General Purpose State Funding
Special Education Funding
English Language Learning Funding
State Lottery Revenue
State Child Nutrition Revenue
Other Per Pupil State Revenue - PD
Other State Revenue - NSLA (total)
Total State Revenue
Local Revenue:
General Local Revenue
Other Per Pupil Local Revenue
Other Local Revenue (total)
Total Local Revenue

School-Level Revenue:
Food Revenue from Paying Students
Activities, Uniforms, etc.
Other School-Level Revenue
Total School-Level Revenue

EXPENSES:

CMO & District Expense:
Fees to CMO
Fees to District
Total CMO & District Expense
Summer School Expense:
Personnel Expense (in excess of normal salaries/wages)
Operating Expense (in excess of normal OpEx)
Total Summer School Expense

$15,399,998

$16,654,898

$17,916,811

$18,972,311

$19,877,620

NET INCOME

($74,945)

($210,459)

($263,160)

($210,417)

($85,216)

Cash Flow:
Net Income
+ Add Depreciation
- / + Subtract Increase / Add Decrease in Working Capital
- Subtract CAPEX (office & class furn, per school tech needs)
Cash Flow

($74,945)
$648,122
$0
($315,809)
$257,368

($210,459)
$681,736
$0
($270,245)
$201,032

($263,160)
$700,887
$0
($263,315)
$174,412

($210,417)
$744,970
$0
($142,875)
$391,678

($85,216)
$744,998
$0
($200,380)
$459,403

Beginning Cash Balance
Ending Cash Balance

$1,489,605
$1,746,973

$1,746,973
$1,948,005

$1,948,005
$2,122,416

$2,122,416
$2,514,094

$2,514,094
$2,973,497

KIPP Delta College Public Schools
Amendment Request
November 2013
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the
charter. Particular attention should be paid to the following waiver requests which
traditionally have either not been granted or have warranted additional discussion
by the authorizer:


Ark. Code Ann. § 6-15-902(c)(2) Advanced Placement Teacher
Training
o If this waiver is granted a waiver of the following rules is
necessary:
 Section 4.00 (Teacher Training) of the ADE Rules for
Advanced Placement and International
Baccalaureate Diploma Incentive Program


Section 4.03(C)(i) of the ADE Rules Governing
Uniform Grading Scales for Public Secondary
Schools and For Optional Use in Public Elementary
Schools

Additional Comments:


The Charter should confirm its understanding that should the
amendment(s) be granted, the waivers currently granted to KIPP
Delta Public Schools (see attached document) will continue to apply to
all KIPP Delta schools.



Any additional waivers granted by the Charter Authorizing Panel will
be applicable to all KIPP Delta Schools.

Notification of
Charter Authorizing
Panel Decision

Northwest Arkansas Classical Academy

October 9, 2013
Sent via E-Mail (mary.perry@arkansas.gov)
Ms. Mary Perry, Coordinator
Charter and Home Schools Office
Arkansas Department of Education
Four Capitol Mall
Little Rock, Arkansas 72201
Re: Charter Amendment Request: Northwest Arkansas Classical Academy
Ms. Perry:
Please accept this letter as the formal request of Responsive Education Solutions
(“ResponsiveEd”) to have the Arkansas Department of Education (“ADE”) consider the
following charter amendment for Northwest Arkansas Classical Academy (“NWACA”) on
November 13, 2013.
On July 11, 2013, the ADE provided ResponsiveEd with a letter listing the approved
waivers for NWACA (attached). NWACA seeks the following additional waivers to: (1) fully
accomplish the goals it intended when it sought its existing waivers, and (2) obtain additional
flexibility to effectively implement the educational program approved by the Arkansas State
Board of Education.
GENERAL INAPPLICABILITY
State Board of Education Rules:


ADE Rules Governing School Board Zones and Rezoning: NWACA seeks exemption
from this provision to the extent that it is generally not applicable in the openenrollment charter school context.



ADE Rules Governing School Election Reimbursement: NWACA seeks exemption
from this provision to the extent that it is generally not applicable in the openenrollment charter school context.

SUPERINTENDENT, PRINCIPAL, AND TEACHER CERTIFICATION AND
LICENSURE
State Board of Education Rules:
ADE Rules Governing Educator Licensure: NWACA seeks exemption from this
provision to the extent that it requires superintendents, principals, and teachers to be
certified and/or licensed. NWACA seeks the flexibility to identify and hire those
individuals best suited to facilitate the school's unique educational program. NWACA
will hire “highly qualified” teachers (as defined by the No Child Left Behind Act of
2001).
Standards for Accreditation of Arkansas Public Schools and School Districts:
15.02 (Principals): NWACA seeks exemption from this provision to the extent that it
requires principals to be certified and/or licensed. NWACA seeks the flexibility to
identify and hire those individuals best suited to facilitate the school's unique educational
program. NWACA will hire “highly qualified” teachers (as defined by the No Child Left
Behind Act of 2001).
EMPLOYEE CONTRACTS
Title 6 of the Arkansas Code Annotated:
6-17-201 (Certified Personnel Policies and Committees): NWACA seeks exemption from
this provision to the extent that it requires employees to be under contract. NWACA seeks
the flexibility to hire all employees on an “at-will” basis, maintaining the flexibility to
dismiss employees when it becomes apparent that they are not performing up to the high
standards required for successful implementation of the school’s unique educational
program. Employees will have the ability to appeal their dismissal in accordance with a
grievance policy adopted by the ResponsiveEd Board.
EMPLOYEE COMPENSATION, LEAVE, AND BREAKS
Title 6 of the Arkansas Code Annotated:
NWACA seeks exemption from the following provisions to the extent that they require
specific employee benefits relating to compensation, leave, and breaks. NWACA seeks
the flexibility to develop its own employee compensation and leave package to attract
those employees it deems likely to contribute meaningfully to the successful
implementation of the schools’ unique educational program.
 6-17-111 (Duty-Free Lunch Period)
 6-17-201 (Personnel Policies Requirements)
 6-17-211 (Use of Personal Leave When Administrator of School Employee is
Absent from Campus)
 6-17-1001 (Minimum Base Salary)



6-17, Subchapter 12 (Teachers’ Minimum Sick Leave Law)

ACADEMICS
Title 6 of the Arkansas Code Annotated:


6-16-1204 (Implementation): NWACA seeks exemption from this provision to the
extent that it requires NWACA to offer pre-AP courses. NWACA requests the
flexibility to offer pre-AP courses as student interest and need dictates.



6-21-303 (Rules): NWACA seeks exemption from this provision to the extent that it
requires NWACA to reimburse teachers for personal expenditures on classroom
supplies. All educational materials necessary for the effective implementation of
NWACAs educational program will be provided to the teacher as established in the
school budget.

Standards for Accreditation of Arkansas Public Schools and School Districts:


9.0 (Curriculum): NWACA seeks exemption from this provision to the extent that it
conflicts with the educational program described in the Charter Application.



9.03.4 (38 Units of Credit): NWACA seeks exemption from this provision to the
extent that it requires all 38 units to be taught annually. Instead, NWACA requests
the flexibility to offer those courses necessary to enable a student to obtain the
requisite 22 units required for graduation.



19.04 (Summer School and Adult Education Programs): NWACA seeks exemption
from this provision to the extent that it requires NWACA to provide opportunities for
summer school and adult education programs. Instead, NWACA requests that it be
permitted to focus on the educational program described in the Charter Application.

SUPPORT SERVICES
Title 6 of the Arkansas Code Annotated:
Chapter 25 (Public School Library Media and Technology Act): NWACA seeks
exemption from this provision to the extent that it requires specific support services (e.g.,
guidance and counseling, media services, health and safety services, etc.). NWACA
seeks flexibility to provide those support services which it determines are integral to its
unique educational program. This is especially critical given NWACA’s limited
budgetary resources.
Standards for Accreditation of Arkansas Public Schools and School Districts:
16 (Support Services): NWACA seeks exemption from this provision to the extent that it
requires specific support services (e.g., guidance and counseling, media services, health

and safety services, etc.). NWACA seeks flexibility to provide those support services
which it determines are integral to its unique educational program. This is especially
critical given NWACA’s limited budgetary resources.
MISCELLANEOUS
Title 6 of the Arkansas Code Annotated:


6-11-129 (Data to be Accessible on Website): NWACA seeks exemption from this
provision to the extent that it requires the listed information to be identified on its
website. Instead, NWACA seeks to make such information available to the public as
requested in response to public information requests.



6-17-201 et seq. (Committee for Each School District): NWACA seeks exemption
from this provision to the extent that mandates the content, distribution, revision, and
effective date of NWACA personnel policies. Instead, NWACA seeks the flexibility
regarding the content, distribution, revision, effective date of its personnel policies.



6-17-2802 (Teacher Excellence and Support System): NWACA seeks exemption
from this provision to the extent that it requires the form of teacher evaluation.
NWACA seeks the flexibility to evaluate its staff to ensure successful implementation
of the school’s unique educational program.



6-21-304 (Manner of Making Purchases): NWACA seeks exemption from this
portion of the Education Code to the extent that it requires bidding in each instance in
which the estimated purchase price shall equal or exceed $10,000. For purchases
between $1,000 and $50,000, NWACA will use either a state approved vendor or
obtain a minimum of three quotes. NWACA will obtain bids in each instance in
which the estimated purchase price shall equal or exceed $50,000.

Standards for Accreditation of Arkansas Public Schools and School Districts:
21.0 (Auxiliary Services): NWACA seeks exemption from this provision to the extent
that it requires that transportation and food services be provided in a manner inconsistent
with the Charter Application.
Please feel free to contact me should you have any further questions.
Sincerely,
Chris Baumann
General Counsel
Cc:

Charter and Home Schools Office (ADE.CharterSchools@arkansas.gov)
Mr. Jeremy Lasiter (Jeremy.lasiter@arkansas.gov)
Mr. Chuck Cook (ccook@responsiveed.com)

APPROVED WAIVERS FOR NORTHWEST ARKANSAS CLASSICAL ACADEMY
From the Office of Charter and Home Schools
July 11, 2013
From Title 6 of the Arkansas Code Annotated (Education Code)
6-10-106
School year dates
6-13-109
School superintendent
6-13-601 et seq.
District Boards of Directors Generally
6-13-1303
Implementation policies
6-13-1401 et seq.
District Formation, Consolidation, and Annexation
6-14-101 et seq.
School Elections
6-15-902(a)
Pertaining to the grading scale
6-15-1004
Qualified teachers in every public school classroom
6-15-1005(b)(5)
Pertaining to alternative learning environments
6-15-2302
General business manager—Responsibilities—Minimum qualifications
6-16-105
United States flag
6-16-106
Arkansas state flag
6-17-114
Daily planning period
6-17-117
Noninstructional duties
6-17-203
Committees on personnel policies—Members
6-17-301
Employment of certified personnel
6-17-302
Principals—Responsibilities
6-17-309
Certification to teach grade or subject matter—Exceptions—Waivers
6-17, Subchapter 4
Certification Generally
6-17-427
Superintendent license—Superintendent mentoring program required
6-17-802
Yearly contracts—Agriculture teacher
6-17-902
Definition (definition of a teacher as licensed)
6-17-908
Teachers’ salary fund—Authorized disbursements
6-17-919
Warrants void without valid certification and contract
6-17-1301 et seq.
School Employees’ Minimum Sick Leave Law
6-17-1302
Definitions (as teachers are excluded from the definition of school
employee)
6-17-1501 et seq.
Teacher Fair Dismissal Act
6-17-1701 et seq.
Public School Employee Fair Hearing Act
6-17-2201 et seq.
Classified School Employee Minimum Salary Act
6-17-2301 et seq.
Classified School Employee Personnel Policy Law
6-17-2401 et seq.
Teacher Compensation Program of 2003
6-18-503(a)(1)(C)(i)
Pertaining to alternative learning environments
6-18-1001 et seq.
Public School Student Services Act
Chapter 19
Transportation
6-20-2208(c)(6)
Monitoring of expenditures (gifted and talented)
6-21-117
Leased academic facilities
6-48-101 et seq.
Definitions (alternative learning environments)
6-42, Subchapter 1
General Provisions (gifted and talented)

From Arkansas Department of Education Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
15.01
School District Superintendent
15.03
Licensure and Renewal
16.01
Guidance and Counseling
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments
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From Other Arkansas Department of Education (ADE) Rules
 ADE Rules Governing Waivers for Substitute Teachers
 ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to
Teach a Class for More than Thirty (30) Consecutive Days and for Granting Waivers
 ADE Rules Governing Uniform Grading Scales for Public Secondary Schools and for Optional
Use in Public Elementary Schools
 ADE Rules Governing the Superintendent Mentoring Program
 ADE Rules Governing Minimum Qualifications for General Business Managers
 Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding and
the Determination of Allowable Expenditures of those Funds (Pertaining to alternative learning
environments)
 ADE Rules Governing Public School Student Services
 ADE Rules for Gifted and Talented Program Approval Standards
Regardless of any waivers granted, every charter school must always abide by the
following requirements:





All standardized assessments required by the state must be administered solely by
licensed personnel, as required by ADE Rules Governing the Arkansas Comprehensive
Testing Assessment and Accountability Program, Sections 5.02.4 and 5.03.2. Violations
of ADE assessment procedures are subject to sanctions by the State Board, including
without limitation sanctions pursuant to Ark. Code Ann. §§ 6-15-438 and 6-23-105.
All teachers and school personnel, whether licensed or unlicensed, must submit to the
criminal background and central registry checks required by law.
Any teacher, whether licensed or unlicensed, who teaches a core academic subject area
must meet the requirements of the ADE Rules Governing Highly Qualified Teachers
Pursuant to the No Child Left Behind Act of 2001. Core academic subject areas are
defined by federal law to include English Language Arts, Reading, Mathematics, Science,
Foreign Languages, Social Studies, Music, and Art.
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Northwest Arkansas Classical Academy
Amendment Request
Waivers Requested
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the
charter. Particular attention should be paid to the following waiver requests which
traditionally have either not been granted or have warranted additional discussion
by the authorizer:







Standards for Accreditation Section 9.0 Curriculum
o A waiver of this entire section is typically not requested.
ADE Rules Governing Personnel Policies, Salary Schedules, and
Documents Posted to District Websites
o Based on requested statutory waivers, it appears a waiver of these
rules is also necessary.
Ark. Code Ann. § 6-17-2802 Teacher Excellence and Support System
o If this waiver is granted, a waiver of the ADE Rules Governing the
Teacher Excellence and Support System is necessary.
Ark. Code Ann. § 6-18-706 (School Nurses)
o Based on the waivers currently held by the Charter and the additional
waivers requested, waiver of this statute appears necessary.
Ark. Code Ann. § 6-21-304 Purchases
o A waiver of this section is typically not requested.

Notification of
Charter Authorizing
Panel Decision

Premier High School of Little Rock

October 9. 2013
Sent via E-Mail (mary.perry@arkansas.gov)
Ms. Mary Perry, Coordinator
Charter and Home Schools Office
Arkansas Department of Education
Four Capitol Mall
Little Rock, Arkansas 72201
Re: Charter Amendment Request: Premier High School of Little Rock
Ms. Perry:
Please accept this letter as the formal request of Responsive Education Solutions
(“ResponsiveEd”) to have the Arkansas Department of Education (“ADE”) consider the
following charter amendment for Premier High School of Little Rock (“PHS”) on November 13,
2013.
On July 11, 2013, the ADE provided ResponsiveEd with a letter listing the approved
waivers for PHS (attached). PHS seeks the following additional waivers to: (1) fully accomplish
the goals it intended when it sought its existing waivers, and (2) obtain additional flexibility to
effectively implement the educational program approved by the Arkansas State Board of
Education.
GENERAL INAPPLICABILITY
State Board of Education Rules:


ADE Rules Governing School Board Zones and Rezoning: PHS seeks exemption
from this provision to the extent that it is generally not applicable in the openenrollment charter school context.



ADE Rules Governing School Election Reimbursement: PHS seeks exemption from
this provision to the extent that it is generally not applicable in the open-enrollment
charter school context.

SUPERINTENDENT, PRINCIPAL, AND TEACHER CERTIFICATION AND
LICENSURE
State Board of Education Rules:
ADE Rules Governing Educator Licensure: PHS seeks exemption from this provision to
the extent that it requires superintendents, principals, and teachers to be certified and/or
licensed. PHS seeks the flexibility to identify and hire those individuals best suited to
facilitate the school's unique educational program. PHS will hire “highly qualified”
teachers (as defined by the No Child Left Behind Act of 2001).
Standards for Accreditation of Arkansas Public Schools and School Districts:
15.02 (Principals): PHS seeks exemption from this provision to the extent that it requires
principals to be certified and/or licensed. PHS seeks the flexibility to identify and hire
those individuals best suited to facilitate the school's unique educational program. PHS
will hire “highly qualified” teachers (as defined by the No Child Left Behind Act of
2001).
EMPLOYEE CONTRACTS
Title 6 of the Arkansas Code Annotated:
6-17-201 (Certified Personnel Policies and Committees): PHS seeks exemption from this
provision to the extent that it requires employees to be under contract. PHS seeks the
flexibility to hire all employees on an “at-will” basis, maintaining the flexibility to dismiss
employees when it becomes apparent that they are not performing up to the high standards
required for successful implementation of the school’s unique educational program.
Employees will have the ability to appeal their dismissal in accordance with a grievance
policy adopted by the ResponsiveEd Board.
EMPLOYEE COMPENSATION, LEAVE, AND BREAKS
Title 6 of the Arkansas Code Annotated:
PHS seeks exemption from the following provisions to the extent that they require
specific employee benefits relating to compensation, leave, and breaks. PHS seeks the
flexibility to develop its own employee compensation and leave package to attract those
employees it deems likely to contribute meaningfully to the successful implementation of
the schools’ unique educational program.
 6-17-111 (Duty-Free Lunch Period)
 6-17-201 (Personnel Policies Requirements)
 6-17-211 (Use of Personal Leave When Administrator of School Employee is
Absent from Campus)
 6-17-1001 (Minimum Base Salary)
 6-17, Subchapter 12 (Teachers’ Minimum Sick Leave Law)

ACADEMICS
Title 6 of the Arkansas Code Annotated:


6-16-1204 (Implementation): PHS seeks exemption from this provision to the extent
that it requires PHS to offer pre-AP courses. PHS requests the flexibility to offer preAP courses as student interest and need dictates.



6-21-303 (Rules): PHS seeks exemption from this provision to the extent that it
requires PHS to reimburse teachers for personal expenditures on classroom supplies.
All educational materials necessary for the effective implementation of PHSs
educational program will be provided to the teacher as established in the school
budget.

Standards for Accreditation of Arkansas Public Schools and School Districts:


9.0 (Curriculum): PHS seeks exemption from this provision to the extent that it
conflicts with the educational program described in the Charter Application.



10.02 (Class Size and Teaching Load): PHS seeks exemption from this provision to
the extent that it requires a certain teacher/student ratio. Instead, PHS requests the
flexibility to establish teacher/student ratios that best implements its individualized
educational program.



19.04 (Summer School and Adult Education Programs): PHS seeks exemption from
this provision to the extent that it requires PHS to provide opportunities for summer
school and adult education programs. Instead, PHS requests that it be permitted to
focus on the educational program described in the Charter Application.

SUPPORT SERVICES
Title 6 of the Arkansas Code Annotated:
Chapter 25 (Public School Library Media and Technology Act): PHS seeks exemption
from this provision to the extent that it requires specific support services (e.g., guidance
and counseling, media services, health and safety services, etc.). PHS seeks flexibility to
provide those support services which it determines are integral to its unique educational
program. This is especially critical given PHS’s limited budgetary resources.
Standards for Accreditation of Arkansas Public Schools and School Districts:
16 (Support Services): PHS seeks exemption from this provision to the extent that it
requires specific support services (e.g., guidance and counseling, media services, health
and safety services, etc.). PHS seeks flexibility to provide those support services which it
determines are integral to its unique educational program. This is especially critical
given PHS’s limited budgetary resources.

MISCELLANEOUS
Title 6 of the Arkansas Code Annotated:


6-11-129 (Data to be Accessible on Website): PHS seeks exemption from this
provision to the extent that it requires the listed information to be identified on its
website. Instead, PHS seeks to make such information available to the public as
requested in response to public information requests.



6-17-201 et seq. (Committee for Each School District): PHS seeks exemption from
this provision to the extent that mandates the content, distribution, revision, and
effective date of PHS personnel policies. Instead, PHS seeks the flexibility regarding
the content, distribution, revision, effective date of its personnel policies.



6-17-2802 (Teacher Excellence and Support System): PHS seeks exemption from this
provision to the extent that it requires the form of teacher evaluation. PHS seeks the
flexibility to evaluate its staff to ensure successful implementation of the school’s
unique educational program.



6-21-304 (Manner of Making Purchases): PHS seeks exemption from this portion of
the Education Code to the extent that it requires bidding in each instance in which the
estimated purchase price shall equal or exceed $10,000. For purchases between
$1,000 and $50,000, PHS will use either a state approved vendor or obtain a
minimum of three quotes. PHS will obtain bids in each instance in which the
estimated purchase price shall equal or exceed $50,000.

Standards for Accreditation of Arkansas Public Schools and School Districts:
21.0 (Auxiliary Services): PHS seeks exemption from this provision to the extent that it
requires that transportation and food services be provided in a manner inconsistent with
the Charter Application.
Please feel free to contact me should you have any further questions.
Sincerely,
Chris Baumann
General Counsel
Cc:

Charter and Home Schools Office (ADE.CharterSchools@arkansas.gov)
Mr. Jeremy Lasiter (Jeremy.lasiter@arkansas.gov)
Mr. Chuck Cook (ccook@responsiveed.com)

APPROVED WAIVERS FOR PREMIER HIGH SCHOOL OF LITTLE ROCK
From the Office of Charter and Home Schools
July 11, 2013
From Title 6 of the Arkansas Code Annotated (Education Code)
6-10-106
School year dates
6-13-109
School superintendent
6-13-601 et seq.
District Boards of Directors Generally
6-13-1303
Implementation policies
6-13-1401 et seq.
District Formation, Consolidation, and Annexation
6-14-101 et seq.
School Elections
6-15-902(a)
Pertaining to the grading scale
6-15-1004
Qualified teachers in every public school classroom
6-15-1005(b)(5)
Pertaining to alternative learning environments
6-15-2302
General business manager—Responsibilities—Minimum qualifications
6-16-102
School day hours
6-16-105
United States flag
6-16-106
Arkansas state flag
6-17-114
Daily planning period
6-17-117
Noninstructional duties
6-17-203
Committees on personnel policies—Members
6-17-301
Employment of certified personnel
6-17-302
Principals—Responsibilities
6-17-309
Certification to teach grade or subject matter—Exceptions—Waivers
6-17, Subchapter 4
Certification Generally
6-17-427
Superintendent license—Superintendent mentoring program required
6-17-802
Yearly contracts—Agriculture teacher
6-17-902
Definition (definition of a teacher as licensed)
6-17-908
Teachers’ salary fund—Authorized disbursements
6-17-919
Warrants void without valid certification and contract
6-17-1301 et seq.
School Employees’ Minimum Sick Leave Law
6-17-1302
Definitions (as teachers are excluded from the definition of school
employee)
6-17-1501 et seq.
Teacher Fair Dismissal Act
6-17-1701 et seq.
Public School Employee Fair Hearing Act
6-17-2201 et seq.
Classified School Employee Minimum Salary Act
6-17-2301 et seq.
Classified School Employee Personnel Policy Law
6-17-2401 et seq.
Teacher Compensation Program of 2003
6-18-211
Students in grades none through twelve—Mandatory Attendance
6-18-503(a)(1)(C)(i)
Pertaining to alternative learning environments
6-18-1001 et seq.
Public School Student Services Act
Chapter 19
Transportation
6-21-117
Leased academic facilities
6-20-2208(c)(6)
Monitoring of expenditures (gifted and talented)
6-42, Subchapter 1
General Provisions (gifted and talented)
6-48-101 et seq.
Definitions (alternative learning environments)
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From Arkansas Department of Education Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
9.03.4
Grades 9-12 (courses to be taught, requiring the 38 units of credit)
10.01.4
Planned instructional time
14
Standard IX (requiring the 38 units of credit)
14.03
Unit of credit and clock hours for a unit of credit
15.01
School District Superintendent
15.03
Licensure and Renewal
16.01
Guidance and Counseling
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments

From Other Arkansas Department of Education (ADE) Rules
 ADE Rules Governing Waivers for Substitute Teachers
 ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher
to Teach a Class for More than Thirty (30) Consecutive Days and for Granting Waivers
 ADE Rules Governing Uniform Grading Scales for Public Secondary Schools and for
Optional Use in Public Elementary Schools
 ADE Rules Governing Mandatory Attendance Requirements for Students in Grades Nine
through Twelve
 ADE Rules Governing the Superintendent Mentoring Program
 ADE Rules Governing Minimum Qualifications for General Business Managers
 Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)
 ADE Rules Governing Public School Student Services
 ADE Rules for Gifted and Talented Program Approval Standards
Regardless of any waivers granted, every charter school must always abide by the
following requirements:





All standardized assessments required by the state must be administered solely by
licensed personnel, as required by ADE Rules Governing the Arkansas Comprehensive
Testing Assessment and Accountability Program, Sections 5.02.4 and 5.03.2. Violations
of ADE assessment procedures are subject to sanctions by the State Board, including
without limitation sanctions pursuant to Ark. Code Ann. §§ 6-15-438 and 6-23-105.
All teachers and school personnel, whether licensed or unlicensed, must submit to the
criminal background and central registry checks required by law.
Any teacher, whether licensed or unlicensed, who teaches a core academic subject area
must meet the requirements of the ADE Rules Governing Highly Qualified Teachers
Pursuant to the No Child Left Behind Act of 2001. Core academic subject areas are
defined by federal law to include English Language Arts, Reading, Mathematics, Science,
Foreign Languages, Social Studies, Music, and Art.
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Premier High School of Little Rock
Amendment Request
Waivers Requested
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the
charter. Particular attention should be paid to the following waiver requests which
traditionally have either not been granted or have warranted additional discussion
by the authorizer:








Standards for Accreditation Section 9.0 Curriculum
o A waiver of this entire section is typically not requested.
Standards for Accreditation Section 10.02 Class Size and Teaching Load
o Typically this waiver has only been granted if the charter proposes
specific alternative maximum teacher-student ratios.
ADE Rules Governing Personnel Policies, Salary Schedules, and
Documents Posted to District Websites
o Based on requested statutory waivers, it appears a waiver of these
rules is also necessary.
Ark. Code Ann. § 6-17-2802 Teacher Excellence and Support System
o If this waiver is granted, a waiver of the ADE Rules Governing the
Teacher Excellence and Support System is necessary.
Ark. Code Ann. § 6-18-706 (School Nurses)
o Based on the waivers currently held by the Charter and the additional
waivers requested, waiver of this statute appears necessary.
Ark. Code Ann. § 6-21-304 Purchases
o A waiver of this section is typically not requested.

Notification of
Charter Authorizing
Panel Decision

Quest Middle School of Pine Bluff

October 9. 2013
Sent via E-Mail (mary.perry@arkansas.gov)
Ms. Mary Perry, Coordinator
Charter and Home Schools Office
Arkansas Department of Education
Four Capitol Mall
Little Rock, Arkansas 72201
Re: Charter Amendment Request: Quest Middle School of Pine Bluff
Ms. Perry:
Please accept this letter as the formal request of Responsive Education Solutions
(“ResponsiveEd”) to have the Arkansas Department of Education (“ADE”) consider the
following charter amendment for Quest Middle School of Pine Bluff (“Quest”) on November 13,
2013.
On July 11, 2013, the ADE provided ResponsiveEd with a letter listing the approved
waivers for Quest (attached). Quest seeks the following additional waivers to: (1) fully
accomplish the goals it intended when it sought its existing waivers, and (2) obtain additional
flexibility to effectively implement the educational program approved by the Arkansas State
Board of Education.
GENERAL INAPPLICABILITY
State Board of Education Rules:


ADE Rules Governing School Board Zones and Rezoning: Quest seeks exemption
from this provision to the extent that it is generally not applicable in the openenrollment charter school context.



ADE Rules Governing School Election Reimbursement: Quest seeks exemption from
this provision to the extent that it is generally not applicable in the open-enrollment
charter school context.

SUPERINTENDENT, PRINCIPAL, AND TEACHER CERTIFICATION AND
LICENSURE
State Board of Education Rules:
ADE Rules Governing Educator Licensure: Quest seeks exemption from this provision to
the extent that it requires superintendents, principals, and teachers to be certified and/or
licensed. Quest seeks the flexibility to identify and hire those individuals best suited to
facilitate the school's unique educational program. Quest will hire “highly qualified”
teachers (as defined by the No Child Left Behind Act of 2001).
Standards for Accreditation of Arkansas Public Schools and School Districts:
15.02 (Principals): Quest seeks exemption from this provision to the extent that it
requires principals to be certified and/or licensed. Quest seeks the flexibility to identify
and hire those individuals best suited to facilitate the school's unique educational
program. Quest will hire “highly qualified” teachers (as defined by the No Child Left
Behind Act of 2001).
EMPLOYEE CONTRACTS
Title 6 of the Arkansas Code Annotated:
6-17-201 (Certified Personnel Policies and Committees): Quest seeks exemption from this
provision to the extent that it requires employees to be under contract. Quest seeks the
flexibility to hire all employees on an “at-will” basis, maintaining the flexibility to dismiss
employees when it becomes apparent that they are not performing up to the high standards
required for successful implementation of the school’s unique educational program.
Employees will have the ability to appeal their dismissal in accordance with a grievance
policy adopted by the ResponsiveEd Board.
EMPLOYEE COMPENSATION, LEAVE, AND BREAKS
Title 6 of the Arkansas Code Annotated:
Quest seeks exemption from the following provisions to the extent that they require
specific employee benefits relating to compensation, leave, and breaks. Quest seeks the
flexibility to develop its own employee compensation and leave package to attract those
employees it deems likely to contribute meaningfully to the successful implementation of
the schools’ unique educational program.
 6-17-111 (Duty-Free Lunch Period)
 6-17-201 (Personnel Policies Requirements)
 6-17-211 (Use of Personal Leave When Administrator of School Employee is
Absent from Campus)
 6-17-1001 (Minimum Base Salary)
 6-17, Subchapter 12 (Teachers’ Minimum Sick Leave Law)

ACADEMICS
Title 6 of the Arkansas Code Annotated:


6-15-902(a) (Grading Scale): Quest seeks exemption from this provision so that it
may implement a more rigorous grading scale.



6-16-102 (School Day Hours): Quest seeks exemption from this provision to the
extent that it defines the length of a “school day.” Quest requests the flexibility to
implement its mastery-based educational program, which may necessitate a “school
day” of more or fewer than six hours.



6-16-1204 (Implementation): Quest seeks exemption from this provision to the extent
that it requires Quest to offer pre-AP courses. Quest requests the flexibility to offer
pre-AP courses as student interest and need dictates.



6-18-211 (Mandatory Attendance for Students in Grades Nine through Twelve):
Quest seeks exemption from this provision to the extent that it requires students in
grades nine through twelve (9-12) to enroll in no less than three hundred fifty (350)
minutes of planned instructional time each day as a requirement for graduation.
Quest requests the flexibility to implement its mastery-based educational program,
which may necessitate more or fewer than 350 minutes of planned instructional time
each day.



6-21-303 (Rules): Quest seeks exemption from this provision to the extent that it
requires Quest to reimburse teachers for personal expenditures on classroom supplies.
All educational materials necessary for the effective implementation of Quests
educational program will be provided to the teacher as established in the school
budget.

Standards for Accreditation of Arkansas Public Schools and School Districts:


9.0 (Curriculum): Quest seeks exemption from this provision to the extent that it
conflicts with the educational program described in the Charter Application.



9.03.4 (38 Units of Credit): Quest seeks exemption from this provision to the extent
that it requires all 38 units to be taught annually. Instead, Quest requests the
flexibility to offer those courses necessary to enable a student to obtain the requisite
22 units required for graduation.



19.04 (Summer School and Adult Education Programs): Quest seeks exemption from
this provision to the extent that it requires Quest to provide opportunities for summer
school and adult education programs. Instead, Quest requests that it be permitted to
focus on the educational program described in the Charter Application.

SUPPORT SERVICES
Title 6 of the Arkansas Code Annotated:
Chapter 25 (Public School Library Media and Technology Act): Quest seeks exemption
from this provision to the extent that it requires specific support services (e.g., guidance
and counseling, media services, health and safety services, etc.). Quest seeks flexibility
to provide those support services which it determines are integral to its unique
educational program. This is especially critical given Quest’s limited budgetary
resources.
Standards for Accreditation of Arkansas Public Schools and School Districts:
16 (Support Services): Quest seeks exemption from this provision to the extent that it
requires specific support services (e.g., guidance and counseling, media services, health
and safety services, etc.). Quest seeks flexibility to provide those support services which
it determines are integral to its unique educational program. This is especially critical
given Quest’s limited budgetary resources.
MISCELLANEOUS
Title 6 of the Arkansas Code Annotated:


6-11-129 (Data to be Accessible on Website): Quest seeks exemption from this
provision to the extent that it requires the listed information to be identified on its
website. Instead, Quest seeks to make such information available to the public as
requested in response to public information requests.



6-17-201 et seq. (Committee for Each School District): Quest seeks exemption from
this provision to the extent that mandates the content, distribution, revision, and
effective date of Quest personnel policies. Instead, Quest seeks the flexibility
regarding the content, distribution, revision, effective date of its personnel policies.



6-17-2802 (Teacher Excellence and Support System): Quest seeks exemption from
this provision to the extent that it requires the form of teacher evaluation. Quest seeks
the flexibility to evaluate its staff to ensure successful implementation of the school’s
unique educational program.



6-21-304 (Manner of Making Purchases): Quest seeks exemption from this portion of
the Education Code to the extent that it requires bidding in each instance in which the
estimated purchase price shall equal or exceed $10,000. For purchases between
$1,000 and $50,000, Quest will use either a state approved vendor or obtain a
minimum of three quotes. Quest will obtain bids in each instance in which the
estimated purchase price shall equal or exceed $50,000.

Standards for Accreditation of Arkansas Public Schools and School Districts:
21.0 (Auxiliary Services): Quest seeks exemption from this provision to the extent that it
requires that transportation and food services be provided in a manner inconsistent with
the Charter Application.
Please feel free to contact me should you have any further questions.
Sincerely,
Chris Baumann
General Counsel
Cc:

Charter and Home Schools Office (ADE.CharterSchools@arkansas.gov)
Mr. Jeremy Lasiter (Jeremy.lasiter@arkansas.gov)
Mr. Chuck Cook (ccook@responsiveed.com)

APPROVED WAIVERS FOR QUEST MIDDLE SCHOOL OF PINE BLUFF
From the Office of Charter and Home Schools
July 11, 2013
From Title 6 of the Arkansas Code Annotated (Education Code)
6-10-106
School year dates
6-13-109
School superintendent
6-13-601 et seq.
District Boards of Directors Generally
6-13-1303
Implementation policies
6-13-1401 et seq.
District Formation, Consolidation, and Annexation
6-14-101 et seq.
School Elections
6-15-1004
Qualified teachers in every public school classroom
6-15-1005(b)(5)
Pertaining to alternative learning environments
6-15-2302
General business manager—Responsibilities—Minimum qualifications
6-16-105
United States flag
6-16-106
Arkansas state flag
6-17-114
Daily planning period
6-17-117
Noninstructional duties
6-17-203
Committees on personnel policies—Members
6-17-301
Employment of certified personnel
6-17-302
Principals—Responsibilities
6-17-309
Certification to teach grade or subject matter—Exceptions—Waivers
6-17, Subchapter 4
Certification Generally
6-17-427
Superintendent license—Superintendent mentoring program required
6-17-802
Yearly contracts—Agriculture teacher
6-17-902
Definition (definition of a teacher as licensed)
6-17-908
Teachers’ salary fund—Authorized disbursements
6-17-919
Warrants void without valid certification and contract
6-17-1301 et seq.
School Employees’ Minimum Sick Leave Law
6-17-1302
Definitions (as teachers are excluded from the definition of school
employee)
6-17-1501 et seq.
Teacher Fair Dismissal Act
6-17-1701 et seq.
Public School Employee Fair Hearing Act
6-17-2201 et seq.
Classified School Employee Minimum Salary Act
6-17-2301 et seq.
Classified School Employee Personnel Policy Law
6-17-2401 et seq.
Teacher Compensation Program of 2003
6-18-503(a)(1)(C)(i)
Pertaining to alternative learning environments
6-18-1001 et seq.
Public School Student Services Act
Chapter 19
Transportation
6-21-117
Leased academic facilities
6-20-2208(c)(6)
Monitoring of expenditures (gifted and talented)
6-42, Subchapter 1
General Provisions (gifted and talented)
6-48-101 et seq.
Definitions (alternative learning environments)
From Arkansas Department of Education Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
10.02
Class Size and Teaching Load
14.03
Unit of credit and clock hours for a unit of credit
15.01
School District Superintendent
15.03
Licensure and Renewal
16.01
Guidance and Counseling
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments
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From Arkansas Department of Education Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
10.02
Class Size and Teaching Load
14.03
Unit of credit and clock hours for a unit of credit
15.01
School District Superintendent
15.03
Licensure and Renewal
16.01
Guidance and Counseling
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments

From Other Arkansas Department of Education (ADE) Rules
 ADE Rules Governing Waivers for Substitute Teachers
 ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher
to Teach a Class for More than Thirty (30) Consecutive Days and for Granting Waivers
 ADE Rules Governing the Superintendent Mentoring Program
 ADE Rules Governing Minimum Qualifications for General Business Managers
 Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)
 ADE Rules Governing Public School Student Services
 ADE Rules for Gifted and Talented Program Approval Standards
Regardless of any waivers granted, every charter school must always abide by the
following requirements:





All standardized assessments required by the state must be administered solely by
licensed personnel, as required by ADE Rules Governing the Arkansas Comprehensive
Testing Assessment and Accountability Program, Sections 5.02.4 and 5.03.2. Violations
of ADE assessment procedures are subject to sanctions by the State Board, including
without limitation sanctions pursuant to Ark. Code Ann. §§ 6-15-438 and 6-23-105.
All teachers and school personnel, whether licensed or unlicensed, must submit to the
criminal background and central registry checks required by law.
Any teacher, whether licensed or unlicensed, who teaches a core academic subject area
must meet the requirements of the ADE Rules Governing Highly Qualified Teachers
Pursuant to the No Child Left Behind Act of 2001. Core academic subject areas are
defined by federal law to include English Language Arts, Reading, Mathematics, Science,
Foreign Languages, Social Studies, Music, and Art.
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Quest Middle School of Pine Bluff
Amendment Request
Waivers Requested
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the
charter. Particular attention should be paid to the following waiver requests which
traditionally have either not been granted or have warranted additional discussion
by the authorizer:












Standards for Accreditation Section 9.0 Curriculum
o A waiver of this entire section is typically not requested.
Standards for Accreditation 9.03.4 38 Units of Credit
o Traditionally, this waiver has only been granted as charters phase in
grades (i.e., the charter will offer all 38 units by the time it has its first
12th grade class) or when the charter will still meet the content
requirements of all 38 courses through embedded courses.
ADE Rules Governing Personnel Policies, Salary Schedules, and
Documents Posted to District Websites
o Based on requested statutory waivers, it appears a waiver of these
rules is also necessary.
Ark. Code Ann. § 6-15-902(a) Grading Scale
o The past practice has been to grant this waiver only as to non-core
(i.e. elective courses), when the request is made in a new charter
school application. The waiver has been granted as to core courses
only after a charter school has established itself and demonstrated a
substantial need for the waiver. In addition, waiver may be granted
only to the extent that the proposed grading scale is more rigorous
than the scale provided by statute.
o The Applicant indicated it will implement a more rigorous grading
scale, but the grading scale was not provided.
Ark. Code Ann. § 6-16-102 School Day Hours
o The Charter has indicated its program may necessitate a school day
shorter or longer than six hours. This waiver is not necessary for an
instructional day longer than six hours.
Ark. Code Ann. § 6-17-2802 Teacher Excellence and Support System
o If this waiver is granted, a waiver of the ADE Rules Governing the
Teacher Excellence and Support System is necessary.
Ark. Code Ann. § 6-18-211 Mandatory Attendance for Students in
Grades Nine through Twelve
o The Charter has indicated its program may necessitate a school day
shorter or longer than six hours. This waiver is not necessary for an
instructional day longer than six hours.




o If this waiver is granted, a waiver of ADE Rules Governing
Mandatory Attendance Requirements for Students in Grades
Nine Through Twelve is also necessary.
Ark. Code Ann. § 6-18-706 (School Nurses)
o Based on the waivers currently held by the Charter and the additional
waivers requested, waiver of this statute appears necessary.
Ark. Code Ann. § 6-21-304 Purchases
o A waiver of this section is typically not requested.

Notification of
Charter Authorizing
Panel Decision

Arkansas School for Integrated Academics and
Technologies (SIA Tech)

Notification of
Charter Authorizing
Panel Decision

Washington Academy-Texarkana School District

Washington Academy
Amendment Request
November 2013
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the
charter.

Request for the
State Board of Education
to Review the Decision Made by the
Charter Authorizing Panel

Exalt Academy of Southwest Little Rock
Little Rock, Arkansas

Notification of
Charter Authorizing
Panel Decision

Exalt Academy of Southwest Little Rock
Little Rock, Arkansas

Materials Distributed
by the Applicant at
the Hearing

Exalt Academy of Southwest Little Rock
Little Rock, Arkansas

2013-2014 Application Cycle

Exalt Academy of
Southwest Little Rock
Summary

Exalt Academy of Southwest Little Rock
Little Rock, Arkansas

1

Exalt Academy of Southwest Little Rock Charter School
Grade Level(s):

K-8 (K-2 in Year 1 adding a grade each year)

Student Enrollment Cap:

540 (180 in Year 1)

Name of the Sponsoring Entity:

Exalt Education, Inc.

IRS Status

Applied for 501(c)(3) Non-Profit Status

Address:

6111 W. 83rd Street
Little Rock, AR 72209

Mission Statement
The Exalt Academy of Southwest Little Rock (EASW) will prepare students from educationally
under-served areas of Southwest Little Rock for competitive colleges and advanced careers from
an early age by ensuring mastery of the core subjects and developing the key behaviors required
for success, citizenship and leadership in their communities and beyond.
Information on the School District in Which the Charter Would Be Located
Little Rock School District
71.13% free and reduced-price lunch (2012-2013)
Needs Improvement District (ESEA 2012) - Graduation Rate and Mathematics
Issues that Remain Unresolved as Determined by the Charter Internal Review Committee
 The lack of specificity in the statement that the founders request “some flexibility in enrolling
students, especially during the first couple years”
 The lack of specificity in the academic goals
o Lack of a school year by which the charter will be designated achieving
o Goals that cannot be measured for many years since there will not be a 5th grade class
until the fourth year of operation or an 8th grade class until the 7th year of operation not
measured in time for renewal
o Lack of a specific percentage of students that will be expected, by 5th grade, to score
higher in all tested subjects that students in surrounding districts
 Understanding of the requirement to offer a full continuum of special education services
 The ability to meet the health and safety needs of students
 The ability to meet the needs of gifted and talented students
 The lack of assurances to obtain appropriate teachers and materials to meet the needs of
English language learners
 Responses to Charter Internal Review Committee business and budgeting plan concerns that
were not responsive to identified concerns
o Response to the request for information about vendors and services for fiscal services
was about competitive bidding, security services, and a company to support electronic
needs
o Response to the request for information about vendors and services for data processing
was about office equipment and copying services
 Lack of a revised budget for review as revenue was reduced and expenses increased in
response to concerns identified by the Charter Internal Review Committee o Statement that budget was adjusted to accurately reflect the number of students

2

expected to qualify for free and reduced-price lunches
Statement that $10,000 is added as an annual expense for the financial audit
Lack of specificity about the amount of space to be leased and the costs to outfit
the facility
Lack of a reason that a waiver of Ark. Code Ann. § 6-16-102 is requested since it appears that
the charter would provide at least six hours of instruction each day
o
o



Documentation Provided in Support of the Charter
Letter of Support Included in Application
Pastor David Featherstone Greater Second Baptist Church, Geyer Springs Rd., Little Rock
Other Generic Letters of Support (available for review)
D. Boyd
Effective Leaders Kingdom Foundation, Mabelvale
W. L. Johnese
Second Baptist Church, Little Rock
Charlesetta Booker
Individual
Marqueys Brown
Individual
Lauren Carll
Individual
Jennifer Chime
Individual
Courtney Clark
Individual
Floyd Cooper
Individual
Angel Curenton
Individual
Nakela Curenton
Individual
Mark Gray
Individual
Teresa Guerrero
Individual
Carolyn Harpts
Individual
Sofe Johnson-Hatchett
Individual
Carleece Haynes
Individual
S. Hendricks
Individual
Rose Hopkins
Individual
Glenett Hood
Individual
Shantae Hughes
Individual
Nadia Johnson
Individual
Darryl Johnson
Individual
Daniel Jones
Individual
Lucinda Johnson
Individual
Shanteu Jones
Individual
David Kincade
Individual
Gwendolyn Loving
Individual
Nasreen Mohiuddin
Individual
Shretta Morris
Individual
Larry Mosley
Individual
Yolanda Onukwuke
Individual
Shantaurus Pace
Individual
Torri Phillips
Individual
Deborah Robinson
Individual
Anitra Rogers
Individual
Rodolfo Romero
Individual
Bethany Rowers
Individual
Andy Smith
Individual
Darrick Smith
Individual
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Tiquila Smith
Vincent Smith
Mykeiceya Storay
Shoshanna Wenger
Alex Whitman
Michael Whitman
Berry Williams
Silicia Wilson
Nesha Wine
Andrew Wynn
Brushuna Young
Gerry Young
16 with illegible signatures

Individual
Individual
Individual
Individual
Individual
Individual
Individual
Individual
Individual
Individual
Individual
Individual
Individuals

Requested Waivers
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the applicant.
From Ark. Code Ann.
6-10-106
6-13-601 et seq.
6-14-101 et seq.
6-15-1004
6-15-1005(b)(5)
6-16-102
6-17-114
6-17-117
6-17-201 et seq.
6-17-301
6-17-902
6-17-919

6-17-1501 et seq.
6-17-1701 et seq.
6-17-2201 et seq.
6-17-2301 et seq.
6-17-2401 et seq.
6-18-503(a)(1)(C)(i)
6-18-706
6-18-1001 et seq.
6-20-2208(c)(6)
6-25-103
6-25-104
6-42-101 et seq.
6-48-101 et seq.

School year dates
District Boards of Directors Generally
School Elections
Qualified teachers in every public school classroom
Pertaining to alternative learning environments
School day hours
Daily planning period
Noninstructional duties
Requirements—Written personnel policies—Teacher salary schedule
Employment of certified personnel
Definition (definition of a teacher as licensed)
Warrants void without valid certification and contract (the ability to pay a
teacher’s salary only upon filing of a teacher’s certificate with the county
clerk’s office, if the requirement of a teacher’s certificate is waived for such
teacher)
Teacher Fair Dismissal Act
Public School Employee Fair Hearing Act
Classified School Employee Minimum Salary Act
Classified School Employee Personnel Policy Law
Teacher Compensation Program of 2003
Pertaining to alternative learning environments
School nurses—Nurse-to-student ratio
Public School Student Services Act
Monitoring of expenditures (gifted and talented)
Library media services program defined
Library media specialist—Qualifications
General Provisions (gifted and talented)
Alternative Learning Environments
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From Arkansas Department of Education (ADE) Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
15.03
Licensure and Renewal
16.01
Guidance and Counseling
16.02.3
Requiring a licensed library media specialist
16.03
Health and Safety Services
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments
From Other Rules
 ADE Rules Governing Waivers for Substitute Teachers
 ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to
Teach a Class for More than Thirty (30) Consecutive Days and for Granting Waivers
 ADE Rules Governing Public School Student Services
 Sections 5, 6, 7, and 8 of ADE Rules Governing School District Requirements for Personnel
Policies, Salary Schedules, Minimum Salaries, and Documents Posted to District Websites
 Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)
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2013-2014 Application Cycle

ADE
Evaluation and
Applicant
Responses

Exalt Academy of Southwest Little Rock
Little Rock, Arkansas
6

EXALT ACADEMY OF SOUTHWEST LITTLE ROCK
Sponsoring Entity:

Exalt Education, Inc.

IRS Status:

Applied for 501(c)(3) non-profit status

Grade Levels:

K-8 (K-2 or 3 in Year 1)

Student Enrollment Cap:

540

Address of Proposed Charter:

6111 W. 83rd Street, Little Rock, AR 72209

PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of
Intent, outlining a general description of the proposed charter school.
Evaluation Criteria:
A response that meets the standard will guarantee that:
• A Letter of Intent was filed with Arkansas Department of Education on time and included
all the necessary information.
Meets the Standard
PART B EXECUTIVE SUMMARY
The Arkansas Department of Education requires all applicants to include an
executive summary.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement (with content to be evaluated for Prompt #3 of Part C); and
• The key programmatic features of the proposed charter school.
Meets the Standard
C-1
PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for
an open- enrollment charter school, to assess support for the school’s establishment.
Applicants are asked both to document the logistics of the hearing and to include a
narrative of the hearing results.
Evaluation Criteria:
A response that meets the standard will present:
• A thorough description of the results of the public hearing;
• Evidence of public support exhibited at the hearing;
• Documentation of required notices published to garner public attention to the hearing; and
o Published on a weekly basis for at least three consecutive weeks prior to the date
of the hearing in a newspaper having general circulation in the school district in
which the school will likely be located
o The notice of the public hearing was not published in the classified or legal
notice section of the newspaper.
o The last publication date of the notice was no less than seven days prior to the
public meeting.
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•

Documentation of required notices of the public hearing to superintendents of districts
from which the proposed school is likely to draw students and to superintendents of districts
that are contiguous to the district in which the charter school would be located
o Within seven calendar days following the first publication.
Meets the Standard

C-2
GOVERNING STRUCTURE
The Governing Structure section should explain how the school will be governed. It should
present a clear picture of the school’s governance processes and composition, what
responsibilities various groups and people will have and the relationships among the
groups.
Evaluation Criteria:
A response that meets the standard will present:
• Documentation of proper legal structure of the governing board and sponsoring entity;
• A comprehensive description of the planned relationship between the governing
board of the school and governing board of the sponsoring entity;
• A clear description of the governing board’s roles and responsibilities;
• Adequate policies and procedures for board operation, including board composition,
member term length, and member selection;
• A clear, sensible delineation of roles and responsibilities in relation to governance and
school management; and
A
reasonable plan for involving parents, staff, students and community in the
•
decision- making of the school.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Provide information about the beginning of Bonnie Johnson’ s career in education.
Bonnie Johnson holds an undergraduate degree in elementary education and special
education from Western Washington University in Bellingham, Washington. In obtaining this
degree, Ms. Johnson participated in an innovative program in which the University students
spent an entire school year working full time in elementary school classrooms in a low-income
community while University faculty provided on-site supervision and instruction.
Upon graduation, Ms. Johnson worked for three years at the Camphill-Rudolf Steiner
School in Aberdeen, Scotland, a residential school for children with moderate to severe
disabilities (www.camphillschools.org.uk/).
Ms. Johnson later served for eight years as Executive Director of the Arkansas Disability
Coalition. One of the Coalition’s major programs is working with parents of special education
students across Arkansas to ensure the development and implementation of effective
Individualized Education Programs under the Individuals with Disabilities Education Act. She
served on the board of directors of the Arkansas Disability Rights Center, an agency that
protects special education rights.
•

Confirm the understanding that all charter board meetings, including retreats and
planning sessions, will be open meetings.

The Exalt Academy of Southwest Little Rock (EASW) will comply with the Arkansas Freedom
of Information Act (FOIA), which provides that “all meetings, formal or informal, special or
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regular, of governing bodies” of school districts shall be public meetings. Ark. Code Ann. §
25-19-106. In accordance with FOIA, the time and place of regular meetings will be furnished
to anyone who requests the information. Ark. Code Ann. § 25-19-106(b)(1). In the event of
emergency or special meetings, the person calling the meeting will make the notifications
required under Ark. Code Ann. § 25-19-106(b)(2). Executive sessions will be held in
accordance with FOIA, Ark. Code Ann. § 25-19- 106(c), which provides that executive
sessions may be held only for specific purposes and that the purpose must be announced in
public before the executive session. As is provided in Ark. Code Ann.§ 25-19-106(c)(3),
executive sessions will not be called for the purpose of defeating the reason or spirit of FOIA.
• Explain “Executive Limitations policies.”
To ensure consistent, sound governance, all Exalt schools use the Policy Governance Model
(PGM), a comprehensive and well-regarded system of nonprofit governance which was
developed by John and Miriam Carver. The foundation of the PGM approach is that an effective
nonprofit board will focus on governance and allow the details of management to be overseen
by the organization’s executive staff. The board controls management by developing policies
and holding its top executive, the Chief Executive Officer, accountable for the implementation of
those policies. The board of directors of Exalt Education, Inc., the Arkansas non-profit
organization that will manage the EASW, will assist and support the school board of EASW in
adopting and implementing the PGM system in a rigorous, effective manner.
Under the PGM, a board establishes two types of policies, Ends Statements and Executive
Limitations. Ends Statements are broad statements of the goals toward which
management must work. Most nonprofit governance models include similar board
statements of ends, goals or objectives.
While Ends Statements establish broad goals, Executive Limitations, a hallmark of PGM,
describe limits as to how the organization must meet those goals. They are a means by which a
board controls the complexity and details of staff operations without involving itself in day-today management. The Carvers describe Executive Limitations as a form of proactive
constraint.
For example, a board wants to ensure that its organization’s actions are prudent, so it will
establish Executive Limitations proscribing what the board would consider imprudent. The CEO
must manage within those limitations. A typical Executive Limitation under the category of
fiscal oversight would be that the organization may not manage its finances without internal
controls that have been approved by the organization’s board and auditor. Another financerelated Executive Limitation would be that the organization’s reserve fund may not be allowed
to drop below the amount needed to pay fixed costs for sixty days without the express approval
of the Board.
Executive Limitations establish the parameters within which the CEO must manage the
organization. The board holds the CEO accountable for managing within the stated
Limitations, but does not involve itself in the details of management. Thus, the board stays
focused on governance while ensuring effective management of the organization.
The Executive Limitation policies will not cause the governing board nor the Chief Executive
Officer to be out of compliance with any applicable laws or ADE rules governing the Exalt
Academy of Southwest Little Rock’s board activities or school operations.
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C-3 MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do,
for whom, and to what degree.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement that is clear and succinct.
Meets the Standard
C-4
EDUCATIONAL NEED
The Educational Need section should explain the need for a charter school in the proposed
location and the innovative educational option offered by the charter school.
Evaluation Criteria:
A response that meets the standard will present:
• A description of the educational need for the charter school substantiated with valid
and reliable data, and
• A description of the innovations that would distinguish the charter from other schools.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Explain how the students will use technology
The Exalt Academy of Southwest Little Rock will have a fully networked, stationary computer
lab. All staff members will be issued school laptop computers or a comparable device.
Projectors and document cameras will be provided for every classroom so that teachers can
deliver multimedia lessons. A wireless network will be installed that provides high-speed
Internet access throughout the facility and networks with high-speed copier/printer/scanner
machines. Once the Academy has grown to 3rd grade, a mobile computer lab will be added that
can be moved from classroom to classroom. As the Academy grows from grades K-2 towards
grades K-8, Smartboards may also be added. EASW’s technology plan will support the
following student functions:
-

Students will use the computer lab on a regular basis in various subject areas as an
integrated extension of classroom learning;
Students will take the NWEA Measures of Academic Progress (MAP) electronically in
the fall and spring as a pre- and post-test;
Students will use document cameras and other means to develop and share their
portfolios with their parents during student-led conferences; and
Students will be asked to use classroom technology on a regular basis as an
aide to instruction.

Teachers are encouraged to use the computer lab with their students on a regular basis.
Teachers are required to integrate hands-on computer lessons into every Global Studies and
Natural World Unit. Meeting the technology standards is part of the approval process for
completing Global Studies and Natural World units. Students will use technology to facilitate
learning, conduct research on assigned subjects, practice skills that require repetition for
mastery, and/or to access electronic knowledge repositories.
To help facilitate the use of technology, EASW plans to contract with W ired!, Taleo Cloud
Service, Illuminate, the Educators Handbook and other technology support services. EASW
will also provide an approved, age-appropriate website list that teachers can have students
explore. To ensure that students are using computers, EASW will provide approved lesson
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units to teachers that integrate technology.
Teachers use classroom technology several times a day. Teachers also assign different
students the opportunity to operate technology equipment on a regular basis. Every classroom
has a job duty chart. Technology support is one of the jobs that students are assigned on a
rotating basis.
C-5
EDUCATIONAL PROGRAM
The Educational Program section should describe the educational foundation of the school
and the teaching and learning strategies that will be employed.
Evaluation Criteria:
A response that meets the standard will present:
• A clear description of the proposed educational program, including but not limited to
the foundational educational philosophy and curricular and instructional strategies to
be employed;
• Specific reasons that the school would be viable; and
• A description of the length of school day and school year that meets minimum
state requirements.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
•

Provide the schedules for all grade levels K-5, including the instructional time for each
grade level.

Sample Daily Schedule for Grades K-5
The Exalt Academy of Southwest Little Rock will employ a co-teacher model in grades K-5.
The first teacher arrives at 7:00 am and finishes her day by 3:30 pm. The second teacher
arrives at 8:30 am and finishes her day be 5:00 pm. During the middle 7 hours of the day,
teachers partner closely together to break student classes down into small groups, deliver
instruction, and support each other with behavior management and other needs. During these
periods, the average student-to-teacher ratio will be approximately 15-to-1, which is designed
to provide students with the individualized attention that they need for optimal learning. A
sample of the daily schedule is shown below.

Time

Subject / Event

Co-Teacher 1
7:00 – 3:30 pm

Co-Teacher 2
8:30 – 5:00 pm

Minutes

7:00

Breakfast

7:30

Morning work/Calendar

Morning work/Calendar

30 min

8:00

Tuesday- Assembly,
Mon, Wed, and Friday
SBI Math and Math
Centers, Tue and Thurs
WW. Math Facts Daily.

Assembly/morning
meeting/SBI

30 min

8:30

Transition time

25 min

Monitor Transition

5 min
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8:35

DI Reading/Spelling

DI Reading/Spelling

DI Reading/Spelling

110 min

9:25*

*Staggered morning
recess, break, snack
and transition
Transition Time

Supervise Recess

Prep Period

20 min

10:25
10:30

Math

5 min
Math

Math

80 min

Monitor Transition

5 min

11:50

Transition time

Monitor Transition

11:55

Lunch K,1 / PE 2-4

Lunch Duty/Teach PE Lunch Break

35 min

12:30

Lunch 2-4 / PE K,1

Lunch Break

35 min

1:05

Transition time

Monitor Transition

1:10

Double Dose Block:
Math on Monday and
Thursday. Tuesday and
Friday is Reading,
Advanced Literacy
Block, or DI Reading.

Double Dose Block: All Advanced Literacy for 40 min
groups below grade
students at or above
level taught DI Rea
ording grade level.
Math by teacher.

1:50

Transition/Recess

Supervise recess if not Supervise recess if not 20 min
teaching core
teaching core

2:10

Natural World / Global
Studies

A/B Schedule or Units A/B schedule or Units 65 min
Other teacher prep
Other teacher prep

3:15

Transition

Monitor Transition

5 min

3:20

DI Language whole
class

DI Language whole
class

40 min

4:00

Classroom Building
Activities /pack up

Classroom building
pack up

30 min

4:30

Dismissal

Dismissal

4:30

Teach PE / Lunch
Duty
Monitor Transition

5 min

• Explain how the educational time exceeds the requirement of traditional public schools.
Traditional school programs typically last for a 7-hour school day. Exalt Academies operate for a
nine-hour school day with an extended 200-day calendar year. The extended hours provide
teachers with the time to help students learning at an accelerated pace and achieve mastery.
Frequently, standards are not taught to mastery because there are so many standards that need
to be covered that there is not enough time to address all of them fully. Our goal is to create a
solid foundation of concepts, knowledge and skills that can be built upon for years to come.
• Explain if some students will be dismissed at 4:00 and how it will be determined who
is dismissed at 4:00.
Our plan calls for all students at Exalt Academy of Southwest Little Rock to be dismissed at
4:30 pm.
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• Describe the positive behavior support system that will be implemented.
In an effort to accomplish our mission, Exalt Academies is dedicated to implementing a
positive and proactive behavior management plan. The behavior management plan is systembased and focused on the idea that appropriate behavior is a major aspect of academic
success. This behavior management system is focused on creating and sustaining schoolwide, classroom, and individual systems of support that improve lifestyle results for all of our
students. This is accomplished by making desired behavior more efficient and acceptable to
students and problem behavior less effective and less functional.
School wide and consistently we teach our students to be RESPONSIBLE, RESPECTFUL,
SAFE and HARD WORKING. These four expectations are defined as:
1.
2.
3.
4.

RESPONSIBLE: We do what we are supposed to do; we follow through.
RESPECTFUL: We treat others as we would want to be treated.
SAFE: We are careful with our words, bodies, & choices.
HARDWORKING: We work with energy until the job is done.

We teach these expectations by setting and maintaining consistent and clear expectations for
the entire student body. Attached is a behavior matrix that will be supported and taught to all
students by the entire faculty and administrative team.
When expected behaviors are demonstrated, students are consistently rewarded and
celebrated. This method is not consistent with what happens in many traditional schools. One
simple example to illustrate this point is the practice of putting names on the board with check
marks after the student’s name. In a traditional school an educator would use names on the
board for discipline. If a student broke a rule, their name would go on the board and that
would be tied to some sort of consequence. Each additional check mark would then increase
the severity of the consequence. In an Exalt school, a student’s name would be on the board
if a student did someone exemplary. Each additional check would go toward the reward the
student was earning for his or her good conduct. We recognize and reward the behaviors
that we want to see more of.
Supporting our universal expectations of responsible, respectful, safe and hardworking, we
also have class wide expectations. We recognize there are many classroom expectations that
will change throughout the day depending on the classroom activity the students are engaged
in. To make sure we are explicate and consistent with our students, we use the CHAMPS
behavior management
board. Using this board sets student up to be successful, avoiding unwanted behavior
before it happens.
C.H.A.M.P.S. is an acronym for the following:
•
•
•
•
•

Conversation: Can students talk to each other during this activity/transition?
Help: How can students ask questions during this activity? How do they get your
attention?
Activity: What is the task/objective of this activity? What is the expected end product?
Movement: Can students move about during this activity? Can they sharpen their
pencil?
Participation: What does appropriate student work behavior for this activity look/sound
like?

13

A C.H.A.M.P.S. board will be located in every student work area in the school. As expectations
for our students change, the board will change; giving clear directions for what are students
are to be doing during any given time. By answering these questions ahead of time for your
students and setting explicate clear expectations for your students, you avoid many of the
misbehaviors that can take away from the academic excellent environment Exalt academies is
achieving with their students.
The third level of our positive behavior plan is our individual plan. W e recognize that some
students need more structure and feedback to shape their behavior. Those students will be
place on positive incentive point cards. The teacher will score their behavior at the end of
every class and the students will have the opportunity to earn a reward on a daily basis for
staying on track. These students will have several check-ins throughout the day to make sure
we are giving them the support they need to be successful.
•

Provide the grade levels to be served by year with the maximum enrollment for each year.
Information in the General Information Section indicates that K-3 will be served in Year
1, but other sections of the application indicate that K-2 will be served in Year 1.

Below, the chart illustrates the grade levels that the Exalt Academy of Southwest Little Rock
plans to enroll by year. To allow for the school to be fully enrolled – which ensures financial
stability – EASW’s founders are requesting some flexibility in enrolling students, especially
during the first couple of years.
Grade
K
1
2
3
4
5
6
7
8

•

Year 1
50
65
65

Year 2
50
65
65
60

Year 3
50
65
65
60
60

Year 4
50
65
65
60
60
60

Year 5
50
65
65
60
60
60
60

180

240

300

360

420

Confirm the understanding that every digital course must be offered from a provider
approved by the Arkansas Department of Education and must meet or exceed
curriculum standards and requirements established by the Arkansas State Board of
Education in accordance with all laws, rules, and procedures promulgated to ensure
access to quality digital learning content and online blended learning.

EASW will offer a digital course from a provider approved by the Arkansas Department of
Education and will meet or exceed the standards and requirements established by the
Arkansas State Board of Education in accordance with laws, rules and procedures promulgated
to ensure access to quality digital learning content and online blended learning.
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C-6:
ACADE MIC ACHIE VE ME NT GOAL S
The Academic Achievement Goals section should define the performance expectations for
students and the school as whole.
Evaluation Criteria:
A response that meets the standard will present:
Specific goals in:
•
o Reading;
o Reading Comprehension;
o Mathematics; and
o Mathematics Reasoning;
Goals that are clear, measurable and data-driven;
•
•
Goals on improving student achievement; and
•
Valid and reliable assessment tools for measuring each of the defined goals.
Partially Meets the Standard
Concerns and Additional Questions:
• Provide the specific school year by which the charter will be expected to have an achieving
designation based on academic performance on state-mandated assessments.
This question cuts at the heart of a problem that the leadership of the Exalt Academy of
Southwest sought to resolve in formulating the achievement goals presented in the charter
application. Some background information is necessary to explain this problem.
First, the founders of the Exalt Academy of Southwest Little Rock embrace the Arkansas
Department of Education’s commitment to excellence in public education for all students.
When determining how to set performance goals for the charter application, members of our
leadership team have consulted with members of the Public School Accountability Division at
the Arkansas Department of Education (ADE). We worked hard to set charter performance
goals that will stand the test of time and guide the development of an excellent
academic institution, not just become obsolete within
12-24 months after the charter is awarded.
When formulating the goals, three factors prevented us from being able to be too specific:
•

Unique Nature of Student Population: We expect that EASW will enroll a high
concentration of high-poverty students from the neighborhoods immediately around
the facility that we have identified in Southwest Little Rock. Last year, 84 percent of
the students at Little Rock Preparatory Academy, another school managed by Exalt
Education, qualified for the Federal Free and Reduced Lunch Program and nearly 100
percent were minority. With the target population, the focus is on sustaining strong
student achievement gains over time versus operating under the assumption that
students will arrive already scoring at high levels.

•

Transition to Common Core and PARCC: This year, public schools in Arkansas are
required to align with both the Arkansas Learning Standards and the Common Core
Standards. The State of Arkansas is continuing to administer the ACTAAP
assessments. For the 2014-2015 year, the State of Arkansas is expecting to adopt
the Common Core Standards fully and implement the PARCC assessments. When
these standards and assessments are implemented, they are likely to have a very
significant impact on the performance of public schools statewide, which may cause
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adjustments in the AMO performance measures and school designations.
•

ESEA W aiver: This year, the state of Arkansas is implementing a public school
performance evaluation system that was put in place under a waiver from the
requirements of the Federal Elementary and Secondary Education Act. This waiver is
being continued year-by-year, but it is difficult to know what the future will hold as the
Federal government moves towards ESEA reauthorization.

Because of these factors, it is not possible to predict exactly which years the Exalt
Academy of Southwest Little Rock would be able to reach an “Achieving” designation
or an “Exemplary” designation under the State’s current AMO-based designation
system.
So, in formulating our goals, we resolved this problem by taking a four-pronged approach:
1. Focus on Strong Student Achievement Gains Over Time: First, we committed to
enabling our students to make strong student achievement gains over time. Such a
value-added emphasis will be essential in moving students who frequently score in the
lowest bands of proficiency at the time of enrollment (“Below Basic” or “Basic”) to the
highest bands of proficiency by the time they exit from the Academy (“Proficient” or
“Advanced”).
2. Use of Second Highly Valid-and-Reliable Assessment: Second, EASW’s leadership
committed to administering the NWEA Measures of Academic Progress (MAP), which
is already aligned with the Common Core Standards, in all years of the charter term.
The MAP provides a second valid-and-reliable, nationally normed means of assessing
student achievement relative to peers nationally. The use of the MAP also gives an
indication of how effectively students
are learning against the Common Core Standards and Arkansas Learning Standards.
3. Strong Performance Relative to Comparison Groups: Third, we committed to enabling
successive cohorts of students to move from achieving among the lowest performing
students in the state upon arrival to surpassing the average of the surrounding district
in 5th grade to surpassing the average of the surrounding state when they leave us in
8th grade. Whether or not we are accomplishing this goal should be measurable
regardless of whether the PARCC
or the ACTAAP is in place.
4. Exit Standards: Finally, our goal is for EASW’s graduating students to matriculate into
college- preparatory programs at public high schools in Little Rock after they graduate
from 8th grade. So we set rigorous exit standards because, even though we are
starting with students at a young age, we intend to realize our mission of strengthening
public education by placing our students into area public high schools so that they can
move onto public colleges and universities.
We believe that it is this framework of performance goals and specific emphasis on enabling
our students to make rigorous value-added gains over time that makes our application strong.
By giving our students more runway and providing them with more learning time, we are
enabling them to catch up to their more affluent peers when they would simply fall further and
further behind in most general- purpose public schools.
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• Provide the specific school year by which the charter will be expected to have an exemplary
designation based on academic performance on state-mandated assessments.
Please see the response to the first question above.
• Define the term “returning student.”
A “returning student” is a student who will have returned to the Exalt Academy of Southwest
Little Rock for a new year after having been enrolled the previous year. This student is able
to take the state tests two or more times while being enrolled at the Academy. Examining
the performance of returning students is important because it serves as a measure of the
value-added gains that EASW is enabling students to make while they are continuously
enrolled.
• If it is a goal to have students performing at proficient and advanced levels before eighth
grade graduation, define “ vast majority.”
The word “majority” refers to 51 percent. The word “vast” means very great in size or amount,
especially in extent or range. The terms “vast majority” were used in the application to mean
far more than a majority. A specific number could not be stipulated because EASW does not
know exactly what the state tests will look like by the time it has its first 8th grade graduating
class. Elsewhere in the section, EASW committed that, on average, more students in
successive classes of 8th graders would achieve proficient than the state-wide average.
EASW’s leadership believes that this standard is rigorous considering that EASW would be
serving a region where surrounding elementary and middle schools have been among the
lowest performing in the state for many years.
• Explain the specific percentage of students that, by their fifth grade year, must score
higher in all tested subjects than students in the surrounding districts to demonstrate
“ impressive performance relative to surrounding districts.”
The section in question states: “By the spring of their 5th grade year, a higher percentage of
students at the EASW will achieve proficient or advanced in all tested subjects than the
average among students in surrounding school districts. By surpassing the county average in
the 5th grade year, classes of students will demonstrate that they have eliminated the skill gap
between a public school that will serve a high concentration of low-income students and the
average among all public schools county-wide.” It is not possible to elaborate on the
percentages that are requested with greater specificity because they are referring to a future
period four years after EASW opens. The particular percentages will not be known until the
Exalt Academy of Southwest Little Rock has a 5th grade class that can be tested and the
surrounding districts have comparable 5th grade classes to be tested.
o State the school districts that will be considered “ surrounding districts” for
the purposes of this goal.
The Exalt Academy of Southwest Little Rock will be surrounded by the Little Rock School
District on all sides and will focus its recruitment efforts on enrolling students from within
LRSD. Thus, the Little Rock School District is the surrounding district. The Exalt Academy of
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Southwest Little Rock does not expect to enroll a significant number of students from the
Pulaski County Special School District. However, if the Academy were to unexpectedly enroll a
significant number of students from PCSSD, the surrounding districts would then include the
Little Rock School District and the Pulaski County Special School District.
• Confirm the understanding that if the charter is approved and begins with K-2 or K-3
and adds one grade per year, data on eighth grade students will not be available when
the charter comes up for renewal in its fifth year of operation.
Under the proposed expansion scenario, the Exalt Academy of Southwest Little Rock would
serve:180 students in grades K-2 in year 1, 240 students in grades K-3 in year 2, 300 students
in grades K-4 in year 3, 360 students in grades K-5 in year 4, and 420 students in grades K-6 in
year 5. So, in the fifth year of the charter term, the Exalt Academy is projected to serve 420
students in grades K-6.The charter application sets forth measurable goals for 8th grade
students because setting measurable exit standards and preparing students for 8th grade
graduation is important in clearly defining the institution’s goals.
• Define “returning student” in relationship to NW EA measures of academic progress.
A “returning student” is a student who will have returned to the Exalt Academy of Southwest
Little Rock for a new year after having been enrolled the previous year. This student is able to
take the NWEA MAP tests two or more times while being enrolled at the Academy. Examining
the performance of returning students is important because it serves as a measure of the
value-added gains that EASW is enabling students to make while they are continuously
enrolled.
•

Confirm the understanding, that during the first year of operation, the charter’s annual
measurable objectives (AMOs) will be based on the state AMOs, and that in following
years, the charter’s AMOs will be based upon the academic performance of the students
who attend the charter.

The charter school’s AMOs would be based on the state AMOs in its first year. After year one,
which is the baseline year, it is our understanding that the AMOs would be based upon the
school’s student performance.
C7:
CU RRICU L UM DEVELOP ME NT AND AL IGNME NT
The Curriculum Development and Alignment section should define the process by which the
design team developed (or chose) the curricular program of the school and illustrate
alignment with Arkansas Curriculum Frameworks and Common Core State Standards.
Evaluation Criteria:
A response that meets the standard of a curricular development and alignment program
will present:
• Evidence that the curriculum aligns with, or a sound plan and timeline for aligning
the curriculum with, the Arkansas Department of Education’s content standards,
benchmarks and performance standards.
• Evidence that the applicant is prepared to implement the requirements and
timeframe of the Common Core State Standards.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
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Concerns and Additional Questions:
• Provide the complete K-8 curriculum that is being used to support the support of the Little
Rock Preparatory Academy.
The complete K-8 curriculum is attached that supports Little Rock Preparatory Academy.
•

Provide details about the “monthly bench mark electronic system.”

Exalt has implemented Illuminate, which is a formative assessment system that allows for
student achievement gains to be evaluated or “benchmarked” up to 12 times annually.
The Illuminate formative assessment system is aligned with Common Core standards and
administered to all students in grades K-8 in literacy and mathematics.
C-8: STUDE NT SE RVICES
The Student Services section should describe how the school will address specific services for
its student body.
Evaluation Criteria:
A response that meets the standard will describe the ways in which the following services
will be provided to students even in those areas for which a waiver is requested:
• A guidance program that will serve all students;
• A health services program that will serve all students;
• A plan for a media center for use by all students;
• Sound plans for educating special education students that reflect the full range of
programs and services required to provide such students with a high quality education;
• A transportation plan that will serve all eligible students;
• An alternative education plan for eligible students, including those determined to be atrisk and to offer access to one or more approved Alternative Learning Environments;
• A plan to serve students who are English language learners; and
• Plans for offering access to one or more approved Alternative Learning Environments; and
• Plans for a gifted and talented program for eligible students.
Partially Meets the Standard
Concerns and Additional Questions:
Health Services
• Explain how the charter will comply with health and safety services outlined in 16.03 of
the Arkansas Department of Education Rules Governing Standards for Accreditation.
EASW will request a waiver from Arkansas Department of Education Rules Governing
Standards for Accreditation 16.03
Media Center Services
• Explain how the charter will provide for utilizing printed material beyond what is
available at the school.
• Confirm that waivers of media center requirements are requested as they were
not mentioned in the waiver section of the application.
EASW will establish a relationship with the Dee Brown Library, a part of the Central Arkansas
Library System, which is located in the heart of southwest Little Rock, to enable our students the
opportunity to access a wider variety of printed material beyond what is available at the school.
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Special Education Services
• Include the Director of Learner Supports in the budget.
• Confirm that understanding that it cannot be predetermined that students with an IEP
will be served in the general program with differentiated instruction and that the charter
will be prepared to offer a full continuum of special education services to meet the
needs of any student who may enroll.
The Director of Learner Supports is included in the budget under the Special Education
section. The expected salary for the Director of Learner Supports is $40,000.00 for 2014-15
and $41,200.00 for 2015-16.
It is understood that students with an IEP may not be able to be served in the general
program and EASW will be prepared to offer a full continuum of special education services
to meet the needs of any student who may enroll.
Transportation Services
• Confirm the understanding that transportation will be provided when a student’s IEP
indicates that transportation should be provided.
• Revise this section to focus exclusively on transportation services to be provided at Exalt
Academy of Southwest Little Rock.
Although EASW will provide transportation in the event that a student’s IEP indicate that
transportation should be provided under the terms of the IEP.
Alternative Education Services
• Confirm that waivers will be requested for alternative education as they were
not mentioned in the waiver section of the application.
EASW will request a waiver for Alternative Education Services.
English Language Learner Services
• Explain why there is no budget for the English language learner program
EASW will incorporate ELL services into the general classroom. EASW will make a concerted
effort to hire bi-lingual teachers and to train teachers on how to work with ELL students in the
classroom to keep them in the general population.
Gifted and Talented Services
• Explain how gifted and talented students will be identified.
EASW will use SRA Direct Instruction, which tests each student and places them at their
academic level. This enables them to advance only when they have completely learned
the subject matter. Students are tested frequently. This method enables those who are
gifted and talented to move ahead to more challenging work.
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•

Explain which teachers will serve gifted and talented students and describe
specific training that the teachers will receive in meeting the needs of gifted and
talented students.

Teachers will be provided with feedback on how each of their groups are progressing via
Illuminate formative assessments. They will be able to use the data to customize lesson
plans so that they meet students where they are. Those students who are exceeding the
expected norms can then receive customized lessons that meet their needs.
• Explain how the social and emotional needs of gifted and talented students will be met.
EASW’s gifted and talented students will receive constant feedback on their progress and
be encouraged to work at the academic levels at which they can be successful and
continue growing and achieving. Students will experience success because they will
receive instruction that is differentiated to their performance level. Between that
experience of academic success and EASW’s positive behavior reinforcement program,
their social and emotional needs will be met.
C-9: GE OGRAP HI C AL SE RVICE ARE A
The Geographical Service Area section must outline the impact of a new school opening within
the current public education system.
Evaluation Criteria:
A response that meets the standard will present:
• The specific geographical area that would be served by the charter school; and
• Information on the school districts likely to be affected by charter school, including data on
the expected number of students to transfer to the charter school.
Meets the Standard
C-10: AN NU AL P R OGR ESS R E P OR TS
The Annual Progress Reports section should define how the academic progress of individual
students and the school as a whole will be measured, analyzed, and reported.
Evaluation Criteria:
A response that meets the standard will present:
• A timeline for data compilation and completion of an annual report to parents, the
community and the Charter Authorizing Panel that outlines the school’s progress; and
• A plan for dissemination of the annual report to appropriate stakeholders.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Revise to state that the fiscal year will be July 1-June 30.
The fiscal year will run from July 1st to June 30th.
•

Confirm that the charter will prepare an annual report and hold the meeting in compliance
with the requirements outlined in Standard LL of the Arkansas Department of Education
Rules Governing Standards for Accreditation.
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The Exalt Academy of Southwest Little Rock will prepare an annual report and hold the
public meeting in compliance with the requirements outlined in Standard II of the Arkansas
Department of Education Rules Governing Standards for Accreditation.
C-11: E N ROL LME NT CRITE R I A AND PROCE DURES
The Enrollment Criteria and Procedures section should describe how the school will
attract and enroll its student body, including any criteria for admission and enrollment.
Applicants must also provide assurances for a random, anonymous lottery selection
process. Evaluation Criteria:
A response that meets the standard will present:
• A student recruitment plan that will provide equal opportunity for all parents and students
to learn about and apply to the school;
An enrollment and admissions process that is open, fair, and in accordance with applicable
law; and
A
process for, and a guarantee of, a random, anonymous lottery process should there
•
be more student applications than can be accommodated under the terms of the
charter.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
•

Remove the statement that all students who meet legal age requirements applicable to
a particular grade level will be eligible for enrollment as, other than the legal age to
begin kindergarten, there are no legal ages for specific grade levels.

The statement has been amended as requested.
•

Confirm that Family Educational Rights and Privacy Act (FERPA) rules will be upheld
when attempting to contact parents of children in Head Start centers, childcare centers
preschools and community centers about the charter school.

The Exalt Academy of Southwest Little Rock will be diligent in following the Family Educational
Rights and Privacy Act (FERPA) rules in all aspects of its programs and activities including
student recruitment and enrollment.
C-12: STAF F ING P L AN
The Staffing Plan section should describe the job duties of the school director and other
key personnel. This section should also describe the professional qualifications which will
be required of employees.
Evaluation Criteria:
A response that meets the standard will present:
• A job description for the school director and other key personnel, including but not limited
to an operations director, board members, teachers, etc.;
• An outline of the professional qualifications required for administrators, teachers,
counselors, etc.;
• A staffing plan that clearly outlines both the types and numbers of positions to be filled at
the school and salary scales for such positions, and
The
staffing plan presented in this section matches the staff members noted in the budget.
•
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Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Provide the educational qualifications that will be required of the following:
o Principal;
o Business manager;
o Community outreach coordinator;
o Office manager;
o Dean of students;
o Director of Learner supports; and
o Teachers, including lead teachers.
The educational qualifications for each position expected to be filled for EASW are as follows:
Principal – Master’s Degree in Education or Education Administration
Business Manager – Bachelor of Business Administration in Accounting, Finance, or
related field.
o Community outreach coordinator – Bachelor’s Degree (Marketing, General Business, etc.)
o Office manager – Bachelor’s Degree (business)
o Dean of Students – Master’s Degree in Education or Education Administration
o Director of Learner supports – Master’s Degree in Education and certification in special
education
o Teachers, including lead teachers – Bachelor’s Degree
o
o

C-13: B USINE SS AND B UDGE TING P L AN
The Business and Budgeting Plan section should describe how the charter school
will organize its business office and manage its fiscal responsibilities.
Evaluation Criteria:
A response that meets the standard will present:
• An appropriate plan for managing procurement activities;
• A description of the personnel who will perform business duties, including the
requisite qualifications of any proposed personnel;
• A realistic timeline and process by which the governance structure will review and adopt
an annual budget;
• A balanced two-year budget estimate that accurately reflects the revenue currently
available to the school and expenditures for program implementation and does not rely on
one-time grants or other funds that are not presently guaranteed, and
• A budget that includes costs for all personnel, programs, and expenses described in other
sections of the
application.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain how the management fees are calculated
Exalt management fees are calculated on the following formula: Equivalent to15% of (State
Funding+NSLA Funding+Professional Development Funding+Child Nutrition
Reimbursement+Title 1 Funding+Title IIA Funding)
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• Provide information on the vendor and services for $5,000 in regular classroom instruction
EASW’s management will meet all regulatory requirements in soliciting and administering a
competitive bidding process for determination of vendors. The $5,000 in regular classroom
instruction will be used for a Performance Coordinator to provide regular testing and
performance evaluation so that the instruction can be adjusted as needed.

• Provide the vendors and services for special education services at $69,000 in 2014-2015
and $75,000 in 2015-2016
EASW’s management will meet all regulatory requirements in soliciting and administering a
competitive bidding process for determination of vendors. EASW plans to use the services of
the Special Education Charter School Consortium, Pediatrics Plus and KidsSource to provide
the necessary services for our special education students.
•

Provide the vendors and services for fiscal services at $12,000 in 2014-2015 and $14,000
in 2015-2016.

EASW’s management will meet all regulatory requirements in soliciting and administering a
competitive bidding process for determination of vendors. EASW plans to use the services of an
alarm company for security at the new school site. In addition, we will use the services of a
technical support company, such as Wired!, to support the electronic needs of the campus.
•

Provide the vendors and services for maintenance and operations at $7,000 in 20142015 and $8,000 in 2015-2016.
Maintenance and operations needs will include utilities not covered in the lease, plumbers
and electricians as needed for general repairs and the services of a pest control service
such a Bugman.
•

Provide the vendors and services for data processing at $16,800 in 2014-2015 and
$17,500 in 2015-2016.

EASW will engage with a local company such as Xerox to lease to own copy/fax/scanning
machines for data processing and duplication needs. In addition, we will use companies
such as Office Depot for mass production of handbooks, and other such materials.
•

Revise the budget to reflect the number of students expected to qualify for free and reduced
price lunches as 100% of the students are listed with the amount per student to be used
when 70%-89% of the students qualify.

EASW is estimating that our free and reduced population will be around 83%. In light of
that, we have adjusted our NSLA funding to reflect such: $153,917 in FY2014-2015 and
$205,567 in FY2015-2016. We understand that this reduction in budgeted income will
reduce the projected surplus in the budget and have looked at areas that we can possibly
reduce to keep the revenue over expenditure ratios relatively the same.

C-14: FINANCI AL AND P ROGRAMMATIC AUDIT P L AN
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The Financial and Programmatic Audit Plan section should provide the procedure and
timeline by which an annual audit will be conducted. This section should also include
an outline for the information that will need to be reported to ADE and the community.
Evaluation Criteria:
A response that meets the standard will present:
• A sound plan for annually auditing school’s financial and programmatic operations.
If the application names an accountant other than the Division of Legislative Audit
to perform the first-year audit, the named accountant meets the requirements of
Arkansas Department of Education Rules Governing Publicly Funded
Educational Institution Audit Requirements and is not listed on any ineligibility list
maintained by ADE or the Division of Legislative Audit.
Meets the Standard
Concerns and Additional Questions:
• Clarify where the audit expenditure is budgeted.
An additional expense for the annual audit in the amount of $10,000 per year is hereby
included in Fiscal Services section of the budget.
C-15: ARKANSAS P UBLIC SCHOOL COMP U TER NE TWOR K ASSURANCES The
Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state
finance and educational data reporting system.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will participate in APSCN and will comply with all state
statutory requirements regarding the APSCN finance and educational data reporting
system.
Meets the Standard
C-16: F ACILITIES
The Facilities section should identify and describe the facilities to be used by the school,
any changes to be made to the facilities, and the owners of the facilities.
Evaluation Criteria:
A response that meets the standard will present:
• An identified facility appropriate to meet the needs of the school over the term of its charter;
• A realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is
appropriate and adequate for the school’s program, the school’s targeted population, and
the public;
• Evidence that the school understands the costs of securing and improving a facility and
has access to the necessary resources to fund the facility plan; and
• A sound plan for continued operation, maintenance, and repair of the facility.
For schools that will be using district-owned facilities, a response that meets the
standard will present:
• Documentation that the school district and charter school officials are in
agreement over the use of the facility and its equipment.

25

For schools that will NOT be using district-owned facilities, a response that meets
the standard will present:
• Documentation that the property owner and school are in agreement over the use of
the facility and its equipment;
• A statement of the facilities’ compliance with applicable codes; and
• A detailed outline of any relationships between the property owner and:
o Members of the local board of the public school district where the charter
school will be located;
o The employees of the public school district where the charter school will
be located;
o The sponsor of the charter school; and
o Employees, directors and/or administrators of the charter school.
Partially Meets the Standard
Concerns and Additional Questions:
•

Explain why $60,000 is budgeted for 2014-2015 and 2015-2016 for a lease/purchase
contract for the facilities when the Facilities Utilization Agreement states that 4,173
square feet will be leased at $2.50 per square feet. The cost indicated by the Facilities
Utilization Agreement is $10,432.50 although it does state if that is a monthly fee or
annual fee. The budget and the Facilities Utilization Agreement must be revised to be
consistent, and the Facilities Utilization Agreement must state if the fee is an annual fee
or a monthly fee.

The cost of $2.50 per square foot that is stated in the Facilities Utilization Agreement is
reflective of an annual fee. The Academy would occupy 4,173 square feet of dedicated
classroom space, but the budgeted amount also reflects the fact that the Academy would
need to have additional office space and common space, including a gymnasium, kitchen,
cafeteria and library.
So the $60,000 amount that was budgeted reflects a conservative approach understanding
that there are still significant unknowns related to the facility’s condition and needs to prepare
for opening. Without a negotiated lease, EASW’s leadership determined that it would be better
to overestimate the expense than not to budget enough.
If EASW is able to procure the anticipated space, it would have the option of leasing up to
16,000 square feet depending upon the amount needed to provide adequate educational
space. Leasing 16,000 square feet would require a budgeted amount of $40,000 for both
2014-15 and 2015-16. The budget can be changed in both academic years to reflect this
amount.
• Provide the items, with projected costs, that need to be addressed to bring the facility
into compliance with the Americans with Disabilities Act (ADA) and Individuals with
Disabilities Education Act (IDEA) "and all other state and federal laws and local zoning
ordinances” as $200,000 is budgeted for outfitting the facility for school use.
We have completed a walk-through of the proposed facility. We have spoken with former
tenants. After having these conversations, we feel confident that the facility is ADA and IDEA
compliant.
• Explain why $200,000 is needed to outfit the facility for school use with the amenities
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described.
The facility is vacant. As such, funding is needed for a wide variety of items, including but
not limited to classroom and office furnishings, equipment and materials, classroom wall
hangings decorations, indoor and outdoor signage, technology equipment and materials,
and other teaching-and-learning resources.
•

Beginning on Line 223 of the budget expenditures, list the items with costs for
outfitting the facility for school use.

At this time, we cannot detail by line item the exact items for outfitting the facility as we have
not procured the facility and had an architect or engineer present us with the costs and plans
to prepare the facility for instructional use. We are basing the amount budgeted on a good
faith judgment of past experience.
C-17: CONF LICTS OF INTER EST
The Conflicts of Interest section should identify any potential conflicts of interest among
the individuals involved with the proposed charter school and explain how conflicts will be
addressed.
Evaluation Criteria:
A response that meets the standard will present full disclosure of any potential conflicts
of interest and explain how conflicts, if any, will be addressed.
Meets the Standard
C18: FOOD SE RVICES
This section should describe how the school will address food services for its student body.
Evaluation Criteria:
A response that meets the standard will present:
• A food service plan that will serve all eligible students
• A management plan that reflects a clear understanding of federal law and requirements if
the charter school plans to participate in the National School Lunch program.
Partially Meets the Standard
Concerns and Additional Questions:
• Remove the statement that that all families will complete a meal application as part of
enrollment registration process as this cannot be required per federal law.
The statement is hereby removed.
• Explain how the charter will procure a food service vendor.
Method of Procurement
The Exalt Academy of Southwest Little Rock will coordinate closely with the Child Nutrition
Unit at the Arkansas Department of Education to arrange for food service, procure a stateapproved vendor, and secure eligible funding reimbursements. This process will assure open
and free competition for providing meals. The following steps will be taken:
1. Contact the Child Nutrition Unit of the Arkansas Department of Education
2. Request materials needed to participate in the Child Nutrition Program, including
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lunch, breakfast, and afterschool snack
3. Follow Child Nutrition Program guidelines in soliciting bids and evaluating state
approved food service vendors
4. Negotiate a food service contract using the state-approved Model for Vended Meals
Contract
5. Obtain, complete and return an application packet to allow for approval and
reimbursement of meals including:
a. An agreement between the LEA and the ADE
b. A policy statement concerning Free & Reduced Lunch Meals
c. A questionnaire in compliance of the Civil Rights Act of 1964
d. Verification of a commodity agreement with the Arkansas Department of Human
Services Commodity Section
6. Include additional documentation with the application packet:
a. IRS non-profit status
b. Description of meal service including:
i. Specific meal programs
ii. Service periods for offered programs
iii. Projected number of serving days in school year
iv. Projected average daily participation
v. Projected percentage of Free & Reduced Lunch Eligible students
7. Return the completed documentation detailed above by May 15th of the year prior to
service or a different date set by the Child Nutrition Unit
•

Remove the statement that ADE will approve the food service vendor.

The statement is hereby removed. The food service vendor will be selected through the
bidding process.
• Confirm that the charter will follow federal procurement requirements using open and
free competition when selecting a food service vendor.
The Exalt Academy of Southwest Little Rock will follow federal procurement requirements
using open and free competition when selecting a food service vendor.
C19: P AR E N TAL I NVOLVEMENT
The Parental Involvement section should describe how parents or guardians of enrolled
students, the school employees, and other members of the community will make a
positive impact on the school and its educational program.
Evaluation Criteria:
A response that meets the standard will present:
• A plan for involving parents and guardians in the school’s education programs; and
• A proposal that involves the parents of students, employees and the broader community
in carrying out the terms of the charter.
Meets the Standard
C-20: WAIVE RS
The Waivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:
A response that meets the standard will present:
• Each law, rule, and standard by title, number, and description for which a waiver
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is requested;
A rationale for each waiver request; and
An explanation of the way that each waiver would assist in implementing the educational
program of the charter and/or fulfilling the charter’s mission.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)

•
•

Legal Comments:

Standard 20 Waivers: Partially Meets Standard
Requested Waivers:
• Ark. Code Ann. § 6-16-102 School Day Hours
o The applicant should explain why this waiver is necessary. Based on
the application, it appears the proposed charter school would provide
at least six hours of instructional time per day.
Waivers Not Requested:
• Ark. Code Ann. § 6-17-2201 et seq. Classified Employees Minimum
Salary Act and Ark. Code Ann. § 6-17-2301 et seq. Classified Personnel
Policies and Committees
o In order to effectuate this waiver, the applicant should request a waiver
of Sections 5 and 8 of ADE Rules Governing School District
Requirements for Personnel Policies, Salary Schedules, Minimum
Salaries, and Documents Posted to District Websites.
o It does not appear that the applicant requested a waiver of minimum
compensation and personnel policies for licensed employees. The
applicant should confirm its intention to abide by all statutes and rules
regarding compensation and personnel policies of licensed employees.
• Gifted and Talented
o The applicant requested a waiver of gifted and talented services. In order
to effectuate this waiver, the applicant should also request a waiver of
Ark. Code Ann. § 6-20-2208(c)(6).
• Media Services
o The application indicates a waiver will be requested for library media
services. This waiver is not indicated in the waiver section of the
application. The applicant should either confirm its intended compliance
with all statutes and rules governing library media services or request the
appropriate waivers.
• ALE
o The budget does not include any expenditures for Alternative Learning
Environments, but the applicant has not requested a waiver of the statutes
and rules governing ALEs.
• School Nurses
o The budget does not include any expenditures for health services, but the
applicant has not requested a waiver of the school nurse statute.

29

Exalt Academy of Southwest Little Rock Charter School Response to ADE Review
Comments Standard 20—Waivers
Waivers Not Requested:
Ark. Code Ann. §6-17-2201 et seq. Classified Employees Minimum Salary Act and
Ark. Code Ann. §6-17-2301 et Seq. Classified Personnel Policies and Committees:
a) The applicant wishes to clarify and fully effectuate the above, previously requested
waiver by additionally requesting a waiver of Sections 5 and 8 of the ADE Rules
Governing School District Requirements for Personnel Policies, Salary Schedules,
Minimum Salaries, and Documents Posted to District Websites.
b) The applicant wishes to clarify its application concerning minimum compensation
and personnel policies for licensed employees by requesting a waiver of Ark. Code
Ann. §6-17201 et seq. (concerning licensed employees personnel policies); §6-17-2401 et
seq. (concerning licensed employees minimum compensation), and Sections 6, 7,
and 8 of the
ADE Rules Governing School District Requirements for Personnel Policies, Salary
Schedules, Minimum Salaries, and Documents Posted to District Websites.
Gifted and Talented:
The applicant wishes to clarify and fully effectuate the above, previously requested
waiver by additionally requesting a waiver of Ark. Code Ann. §6-20-2208(c)(6).
Media Services
The applicant wishes to clarify its application concerning library media services by
requesting a waiver of Ark. Code Ann. §§6-25-103 and 104 and Section 16.02.3 of the ADE
Rules Governing the Standards for Accreditation.
ALE
The applicant wishes to clarify its application concerning alternative learning environments by
requesting a waiver of Ark. Code Ann. §§6-15-1005 (b)(5), 6-18-503(a)(1)(C)(i), and 6-48-101
et seq.; Section 19.03 of the ADE Rules Governing Standards for Accreditation, and Section
4.00 of the ADE Rules Governing the Distribution of Student Special Needs Funds.
School Nurses
The applicant wishes to clarify its application concerning school nurse services by requesting a
waiver of Ark. Code Ann.§ §6-18-706 and 6-18-1001 et seq.; Section 16.03 of the ADE Rules
Governing the Standards for Accreditation, and the ADE Rules Governing Public School
Student Services.
C-21: DESEGREGATION
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ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding
of applicable statutory and regulatory obligations to create and maintain a unitary
system of desegregated public schools.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will comply with all applicable federal and state
statutory and regulatory requirements regarding the creation and maintenance of
desegregated public schools; and
• An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Meets the Standard
C-22: SUSTAIN ABILITY OF THE PROGRAM
The Sustainability section should describe the applicants’ plan to ensure continued success
of the charter school over time.
Evaluation Criteria:
A response that meets the standard will present:
• The names, experience, and qualifications of the individuals responsible for the application;
and
• The plan to ensure the sustainability of the charter in the future.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Explain what the founders are doing or will do to ensure the success of the charter school
when others are in leadership roles.
The Founders are Benjamin J. Lindquist, Tina Long and Freddie Scott. All three serve in
leadership roles with Exalt Education, an Arkansas non-profit organization that is the
sponsoring entity for the Exalt Academy of Southwest Little Rock. The Founders are
building the Exalt Education network in order to ensure the continuous improvement and
success of all member schools over time.
Exalt Education was incorporated as an Arkansas non-profit corporation in 2011. If the
charter application is approved, the Exalt Academy of Southwest Little Rock would be the
first public charter school that Exalt Education has had the opportunity to start from scratch
as a member school. As such, the students at EASW would be the full beneficiaries of the
expertise, resources and support that Exalt has assembled over the past 2 years.
Membership in the Exalt Education network provides the following advantages, all of
which would contribute to EASW’s success and sustainability:
1. Leadership development: The purpose of the Exalt Education teaching-and-learning
network is to build a network of dedicated educators who are dedicated and equipped to
serve children who grow up in poverty conditions. We cannot be successful in achieving
this central objective if we cannot recruit and develop a strong cross-section of leaders.
These leaders must be able to serve many more children than would be possible if it were
just up to our founders. Some leaders will remain with our network; others will leave or
will never lead member schools. We want to embrace, develop and support all educators
who seek to serve low-income children and families.
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2. Mission clarity and dedication: Exalt Education has a crystal-clear mission. We are
uncompromising in our dedication to this mission. This mission commitment and
vigilance is central to our work.
3. Shared organizational values: Exalt Education has developed organizational values that
inform everything that we do. These organizational values are shared with all teachers
and administrators who join the network and viewed as a touchstone that guides our
direction.
4. Core ethic of continuous improvement: Exalt’s success hinges on realizing the potential of
every student, educator and school through continuous improvement. Students from lowincome homes typically have cognitive, behavior and academic deficiencies relative to
their more affluent peers. It is only by acknowledging that students start at a low
achievement level and fueling an ethic of continuous improvement that we can build a
program that enables them to achieve their greatest potential. All members of the network
must have this ethic in how we function, not just in our view of our students but in our view
of ourselves as dedicated educators.
5. Startup assistance, resources and capacity: Increasingly, Exalt is equipped with the
central support group, financial resources, and organizational capacity to fulfill our
mission. We must be able to provide considerable resources understanding that
individual educators and schools who seek to serve low-income children must have
access to a continuum of tools and supports.
6. Real estate acquisition, negotiation and financing capacity: Exalt has the expertise to
manage facilities acquisition, negotiation and financing, which is lacking among many
independent founders who seek to start schools.
7. Managerial training, development and support: Exalt’s leadership has developed
the tools, frameworks and practices to support effective team-based management
of schools.
8. Human resources and professional development support: Exalt’s management has
developed the job descriptions, staffing charts, human resource systems, and
professional development offerings to support the effective management of teachers
and administrators.
9. Financial management: Exalt’s leadership believes in operating schools on limited public
revenues and startup capital. The first three campuses in the network provide students
with over 35% more learning time each year on 40% less than the average per pupil
expenditure nationally. In Arkansas, Exalt-managed schools operate on approximately
$7,200 per pupil compared to a national average of approximately $10,600.
10. Performance management: Exalt has invested heavily in putting in place the
infrastructure to manage performance, including such leading systems as Illuminate,
the NWEA Measures of Academic Progress, and Reading Mastery.
11. Compliance reporting assistance: Many charter schools struggle with public reporting,
including authorizer, state and federal regulations, rules and policies. Exalt’s team
assists schools with compliance reporting.
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12. Access to financial support: Exalt views itself as a last-resort source of funding in the
event that the schools it manages experience unforeseen funding difficulties or
shortfalls. As government agencies seek to recover from a major recession, there are
numerous shortages and gaps in funding. Exalt helps its schools thrive in the face of a
challenging fiscal climate.
13. Membership in a Professional Learning Community: Serving low-income children and
families is an extremely challenging endeavor. Exalt actively facilitates learning among
its school leaders, teachers and administrators so that they can accomplish shared goals
by learning from each other and growing together.
14. Transparency, accountability and performance: Exalt’s leadership promotes
transparency, accountability and performance-driven management of member schools
and public education in general.
15. Policy Governance Model: Exalt implements the Carver Policy Governance Model among
the school boards of all member schools. This model provides boards with an effective
roadmap for governing high-performing schools that operate under complex, challenging
conditions.
16. Research-validated academic design: Exalt has developed an academic design that is
based upon research-validated programs and practices, not anecdotal bias. Exalt
disseminates this design as part of contributing to the public good and fulfilling its mission.
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OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
FACILITIES UTILIZATION AGREEMENT
Lessor(Owner):
Lessee(Tenant):

s_e_c_o_n_d_B_a__
pts__
i t _C_h_urc__h

_

Exalt Education, Inc.

-----------------------------------------------

Any information regarding affiliation, family ties, or other relationships between the
Lessor (Owner) and Lessee (Tenant) must be disclosed with the facilities lease
agreement.
Describe the present use of the facility:
Presently the facility is being used to accommodate a Pre-School program.

Address of Premises: 6111 West 83rd Street
Little Rock, AR 72209

J
fM.s.

Square Footage: Approx. 4,173 (6 classroomfl\ 'Xt-L

cw-t

,. r
.;.-

"(!j"",'

cf -

J f er-

Terms of Lease: Year-to-year lease
Rental Amount: Annual rate of $2.50 per sq. ft.
Contingency:

The terms of this agreement are contingent upon

Exalt Education Inc.
Sponsoring Entity

receiving a charter to operate an open-enrollment public charter school approved by
the authorizer by August of 20R,
Statutory Language Concerning No Indebtedness:
No indebtedness of any kind incurred or created by the open-enrollment public charter
school shall constitute an indebtedness of the State of Arkansas or its political
subdivisions, and no indebtedness of the open-enrollment public charter school shall
involve or be secured by the faith, credit, or taxing power of the state or its political
subdivisions. An open-enrollment public charter school shall not incur any debt,
including any lease, without the prior review and approval of the Commissioner of
Education.
Lessee:

Exalt Education, Inc.

By:

,t

Lessor:
By:

w

Date

/0/7/13

Second Baptist Church

Jluzt=d... &Jznh<... b

Date

I0/7/13
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Exalt Academy of Southwest Little Rock
Little Rock, Arkansas
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will serve a high concentration of low-income students and the average among all schools that participate
in the NWEA MAP nationwide.

Performance of Sth Grade Students
The 8th grade year is a very important culminating year because it is the year that EASW will expect students to
meet its graduation standards and enroll in college-preparatory programs at area high schools. EASW will have
three goals for student performance in the 8th grade year:
• Capstone Course Completion: One hundred percent (100%) of 81h grade students will complete the
requirements of the yearlong Capstone course that all students will be required to take in their 8th grade
year, including:
a. Completing a thesis research paper and delivering a thesis presentation;
b. Completing and exhibiting a multimedia portfolio;
c. Con:ipletmg a job shadowing with a business professional;
d. Visiting at least 4 college campuses over the course of the year; and
e. Completing over 50 hours of community service and/or experiential learning.
•College Readiness: Over 75% of students will achieve a score that is indicative of college readiness and/or
preparation to take Advanced Placement (AP) courses on the ACT EXPLORE in the spring of their 8th
grade year.
• Entry into College-Preparatory High Schools: Over 85% of students w ill be admitted to college-preparatory
high school programs in the spring of their 81h grade year.

Progress on these summative assessments will be regularly monitored and reported to the Arkansas Department
of Education and Arkansas State Board of Education through the dissemination of annual reports.

Formative Assessment
To reach the measurable goals delineated above, EASWwill track student learning and school performance
frequently using a variety of formative assessments and performance indicators. These formative measures
include but are not limited to:
• Formative benchmark testing against the Common Core Standards and Arkansas State Standards every
4-6 weeks;
• Student attendance, tardiness and retention;
• Student behavior rewards and infractions;
• Parent demand and satisfaction levels;
•Student lesson progress and 151 time mastery in reading, language and mathematics across grades K-4;
•Quarterly student grading and report card distribution;
• Student development and presentation of portfolios at semi-annual student-led parent-teacher conferences;
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• Student completion of 81h grade graduation requirements, including a job-shadowing, site visits to at least 4
postsecondary institutions and participation in service learning,

Progress against these formative measures will be tracked continuously and report to EASWs board of directors
on a monthly, quarterly. semi-annual and annual basis.
As EASWs authorizer and a statewide body charged with overseeing all public schools in Arkansas, neither the
Arkansas Department of Education nor the Arkansas State Board of Education need to be frequently apprised of
these indicators. Such communication would needlessly over-burden the public reporting process. However,
upon request, EASW would be happy to provide samples of the monitoring reports and analyses that are
provided to the school's board of directors. Such documentation will, of course, be a part of the public record and
available for request under the Freedom of Information Act.
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Exalt Academy of SWLR School Calendar 2014-2015

DRAFT
Preparations for 2014-15 Year
S
Summer - Staff Development
TBA

First Day of School
August 13, 2014

Oct. 24: 1st Quarter Ends
Jan. 23: 2nd Quarter Ends
Apr. 16: 3rd Quarter Ends
June 27: 4th Quarter Ends

M

S
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14
21
28

Total Instructional Days
200 Instructional Days
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July-15
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F
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Last Day of School
June 26, 2015 (HALF DAY)

19 school days

3 4 5 6 7
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S

No School/All Campus
Sept. 1 - Labor Day
Nov. 24-28 - Thanksgiving Break
Dec. 22-Jan. 4 - Winter Break
Jan.19 - MLK, Jr. Holiday
Feb. 14 - Faculty Workshop
Mar. 16-20 - Spring Break
Apr. 17 - Faculty Workshop
May 25 - Memorial Day

February-15

T

Early Dismissal at 1:00 pm
Every Wed. Staff Development
Oct. 17 - Faculty Workshop
Jan.5 - Faculty Workshop

Exalt Open House
6:15 pm - 8:15 pm

August-14
13 school days
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13 14
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27 28

T
1
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W
2
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Exalt Academies Sample Schedule for Primary Grades K-5
The chart below illustrates the daily schedule for students in grades K-5. As the chart notes,
students are expected to arrive between 7:00 and 7:30 am and depart between 4:30 and 5:00 pm
each day. At the bottom of the chart, the section titled “Multi-modal Learning Times” illustrates
the different modalities in which students will learn each day. The time spent learning
individually and in small groups is expected to exceed the listed minimums.

Exalt Academies: Sample Schedule for Primary Grades K-5
-- Track 1 -Daily Schedule
Blocks
Subject Focus
7:30-8:30
Advisory
Individual Study
8:30-9:00
Assembly
9:00-10:30
Period 1
Literacy
10:30-10:50
Morning Recess
10:50-11:50
Period 2
Math
11:50-12:30
Period 3
Phy Ed / Health
12:30-1:00
Lunch
Supervised
1:00-1:50
Period 4
Humanities
1:50-2:50
Period 5
Natural World
2:50-3:10
Afternoon Recess
3:10-4:00
Period 6
Global Studies
4:00-4:30
Advisory
Individual Study
Total Instructional Minutes
Total Instructional Hours

Teachers Minutes
1
60
1
30
2
90
1
20
2
60
1
40
30
2
50
2
60
1
20
1
50
1
30
510
8.5

Multi-Modal Learning Times
Individual, Self-Paced Learning
Small Group Guided Instruction
Whole Class Instruction
Large Group Learning / Structured Play
Total

Minutes % of Day
90
18%
150
29%
160
31%
110
22%
510
100%
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2013-2014 Application Cycle

Curriculum Submitted
As Requested by the
Charter Internal
Review Committee

Exalt Academy of Southwest Little Rock
Little Rock, Arkansas
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LRPA First Grade Interdisciplinary Curriculum Map
NOTE: Natural Science standards will be covered throughout Natural World units (standards at the end of document)
NOTE: Some History standards will be covered throughout calendar time and various Global Studies units (standards at the end of document)
Month
Topic/Standards
Essential Questions
Content
August/September
Geography
1. Why are maps and globes
Geography
G.1.1.1: Identify and locate student’s
useful tools for us to use in
Spatial Sense (Working with Maps,
town/city on an appropriate map
our lives?
Globes, and Other Geographic Tools)
G.1.1.2: Locate Arkansas on a United
• Name your continent, country, state,
States map
and community.
G.1.1.3: Identify and locate the
• Understand that maps have keys or
United States on a world map or
legends with symbols and their uses.
globe
• Find directions on a map: east, west,
G.1.1.4: Identify the North and South
north, and south.
Poles and the Equator on a map or
• Identify major oceans: Pacific,
globe
Atlantic, Indian, and Arctic.
G.1.1.5: Recognize that there are
• Review the seven continents: Asia,
seven major continents
Europe, Africa, North America, South
G.1.1.6: Recognize that there are four
America, Antarctica, and Australia.
major oceans in the world
• Locate: Canada, United States,
1.1.7: Explain how climate, location,
Mexico, and Central America.
and physical surroundings affect the
• Locate: the Equator, Northern
way people live
Hemisphere, Southern Hemisphere,
G.1.1.8: Understand how and why
North and South Poles.
maps and globes are used
B. Geographical Terms and Features
G.1.1.9: Recognize that pictorial
• Peninsula, harbor, bay, island
symbols on a map represent real
objects
G.1.1.10: Show a relationship
between places using directional
words
G.1.1.11: Name and label the cardinal
directions on a map:
• north
• south
• east
• west
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Month
October

G.1.1.12: Recognize physical features
of maps and globes:
• rivers
• lakes
• oceans
• mountains
• islands
• desert
• coast
G.1.1.13: Illustrate and label a map of
a familiar place
G.3.1.2: Identify ways to take
personal action to protect the
environment
Topic/Standards
The Earth
ESS.8.1.1: Identify the features of
major landforms
ESS.8.1.2: Identify common uses of
Earth’s resources
Cycles in Nature
PS.7.1.3: Compare natural sources of
heat (e.g., sun, fire, lightning) to
artificial sources of heat
ESS.8.1.3: Chart weather conditions
every day
ESS.8.1.4: Identify the sequence of
seasons
ESS.8.1.5: Demonstrate safety
procedures related to severe weather
ESS.10.1.1: Illustrate the sequence of
planets in the solar system

Essential Questions
1. What materials make up the Earth?

Content
The Earth
Geographical Features of the Earth’s
Surface
• The shape of the earth, the horizon
• Oceans and continents
• North Pole and South Pole, Equator
What’s Inside the Earth
• Inside the earth Layers: crust,
mantle, core, high temperatures
• Volcanoes and geysers
• Rocks and minerals Formation and
characteristics of different kinds of
rocks: metamorphic, igneous,
sedimentary
Important minerals in the earth (such
as quartz, gold, sulfur, coal, diamond,
iron ore)
Cycles in Nature
• The four seasons and earth’s orbit
around the sun (one year)
• Seasons and life processes
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Month
November

Topic/Standards
Early People and Civilizations and
Modern Day Mexico
G.2.1.1: Discuss elements of culture
G.2.1.2: Explain ways in which the
location of a community affects
people’s lives, dress, and occupation
G.2.1.3: Explain the difference
between rural and urban areas
G.3.1.1: Recognize reasons people
need various types of
transportation
G.3.1.3: Identify ways in which

1.
2.

Essential Questions
How does location effect
how people live?
2. How do physical
surroundings effect how
people live?

Spring: sprouting, sap flow in plants,
mating and hatching
Summer: growth
Fall: ripening, migration
Winter: plant dormancy, animal
hibernation
B. Earth and its place in the solar
system
• The eight planets (Mercury, Venus,
Earth, Mars, Jupiter, Saturn, Uranus,
Neptune, Pluto)
• Stars
Constellations, Big Dipper
The sun is a star.
• Earth and its place in the solar
system
The earth moves around the sun; the
sun does not move.
The earth revolves (spins); one
revolution takes one day (24
hours). Sunrise and sunset
When it is day where you are, it is
night for people on the
opposite side of the earth.
Content
Early People and Civilizations
A. The Earliest People: Hunters and
Nomads
• Crossing the land bridge from Asia
to North America From hunting to
farming Gradual development of early
towns and cities
B. Maya, Inca, and Aztec
Civilizations
• Maya in Mexico and Central
America
• Aztecs in Mexico Montezuma (also
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people depend on the physical
environment
H.6.1.7: Discuss daily life in the past
and present

Month
December

Month
January

called Montezuma) Tenochtitlan
(Mexico City)
• Inca in South America (Peru, Chile)
Cities in the Andes, Machu Pichu

Topic/Standards
The Human Body
LS.2.1.3: Locate the following human
body parts:
• heart
• lungs
• brain
• stomach
• muscles
• bones

Essential Questions
1. Why is it important to stay healthy?

Topic/Standards
FOSS Solids and Liquids,
Investigations I and II
PS.5.1.1: Compare and contrast
objects according to the single
properties of
• size

Essential Questions
1. Why is it important to learn about
solids and liquids?

Modern Day Mexico
Geography
• North American continent, locate
Mexico relative to Canada and the
United States
• Central America, Yucatan Peninsula
• Pacific Ocean, Gulf of Mexico, Rio
Grande
• Mexico City
Culture
• Indian and Spanish heritage
• Traditions: fiesta, piñata
• National holiday: September 16,
Independence Day
Content
The Human Body
Body Systems
• Skeletal system: skeleton, bones,
skull
• Muscular system: muscles
• Digestive system: mouth, stomach
• Circulatory system: heart and blood
• Nervous system: brain, nerves

Content
FOSS Solids and Liquids,
Investigation I- Solids
Students explore solid objects, such as
pieces of wood, plastic, and metal.
They observe, describe, and sort the
objects according to their properties.
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• color
• shape
• texture
PS.5.1.2: Identify characteristics of
solids and liquids

Month
February

Topic/Standards
Exploration and Settlement
H.6.1.11: Describe the voyage of
Christopher Columbus
H.6.1.8: Recognize that the Pilgrims
came to America on the Mayflower
and arrived at Plymouth Rock
H.6.1.9: Understand that the name of
Arkansas originated from the Quapaw
Indians
H.6.1.10: Discuss methods of
transportation of today and long ago
H.6.1.12: Demonstrate the
relationship between the American
Indians and the Pilgrims

They construct towers (and other
structures), using the properties
inherent in the materials to
accomplish the task.

Essential Questions
1. How do world cultures and
civilizations contribute to the
development of a nation?

FOSS Solids and Liquids,
Investigation II-Liquids
Students investigate liquids in a
variety of settings to become familiar
with their properties. They play
games to rehearse precise liquids
vocabulary. Students use
representational materials to enhance
their understanding of the unique
behaviors of liquids.
Content
Exploration and Settlement
Christopher Columbus
The Conquistadors
• The search for gold and silver
• Hernán Cortés and the Aztecs
• Francisco Pizarro and the Inca
• Diseases devastate Native American
population
English Settlers
• The story of the Lost Colony Sir
Walter Raleigh Virginia Dare
• Virginia
Jamestown Captain John Smith
Pocahontas and Powhatan
• Slavery, plantations in Southern
colonies
• Massachusetts Pilgrims, Mayflower,
Thanksgiving Day Massachusetts Bay
Colony, the Puritans
Arkansas- Quapaw Indians
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Month
March

Topic/Standards
Local and State Government
C.4.1.1: Understand that government
is an organized form of rules
and procedures
C.4.1.2: Explain the importance of
government in the classroom
and school
C.4.1.3: Discuss the roles of people in
families and schools who
hold positions of authority
C.4.1.4: Discuss the basic role of the
current president of the United States
and current governor of Arkansas
Symbols and Figures
C.5.1.1: Identify and discuss national
symbols that represent
American democracy:
• American flag
• Bald Eagle
• Statue of Liberty
• White House
• United States Constitution
C.5.1.2: Demonstrate the rights and
responsibilities of being a good
citizen
C.5.1.3: Discuss the voting process as
it relates to an election
C.5.1.4: Demonstrate the appropriate
procedures for reciting the
Pledge of Allegiance:
• standing up straight
• placing the right hand over heart
• removing hats
• observing location of the flag
H.6.1.1: Identify people and events

1.
2.

Essential Questions
What makes a great
president?
Why are rules important in a
community and a country?

Content
Local and State Government
Teacher created unit related to
standards

1. How do national symbols
help families and classmates
feel connected?

Symbols and Figures
• Recognize and become familiar with
the significance of:
Liberty Bell
Current United States president
American flag
Bald Eagle
United States Constitution
White House
Statue of Liberty
• Arkansas State Symbols
• U.S. Holidays
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observed in national
celebrations and holidays:
• Labor Day
• Veteran’s Day
• Thanksgiving
• Columbus Day
• Martin Luther King, Jr. Day
• President’s Day
• Independence Day
• Constitution Day
H.6.1.2: Identify state symbols of
Arkansas:
• flower
• bird
• fruit/vegetable
• folk dance
• instrument
H.6.1.3: Identify historical sites of
Arkansas
Month
April

Topic/Standards
Living Things and Their
Environments
LS.2.1.4: Locate plant parts:
• leaves
• stems
• flowers
• roots
LS.3.1.1: Illustrate incomplete
metamorphosis
LS.3.1.2: Compare and contrast
complete metamorphosis and
incomplete metamorphosis
LS.4.1.1: Identify some endangered
species in Arkansas
LS.2.1.1: Classify animals according
to common characteristics

Essential Questions
Why is it important for
animals and plants to adapt
to their environment?
2. What do animals and plants
need in order to survive?
1.

Content
Living Things and Their
Environments
A. Habitats (animals and plants)
• Living things live in environments
to which they are particularly suited.
• Specific habitats and what lives
there, for example:
Forest [oak trees, squirrels, raccoons,
snails, mice]
Meadow and prairie [wildflowers,
grasses, prairie dogs]
Underground [fungi, moles, worms]
Desert [cactus, lizard, scorpion]
Water [fish, oysters, starfish]
• Endangered species
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• Butterfly Life cycle (new)
• The food chain: a way of picturing
the relationships between living
things
Animals: big animals eat little ones,
big animals die and are eaten by little
ones.

LS.2.1.2: Differentiate between
herbivores and carnivores

Month
May

Topic/Standards
Electricity and Magnetism
PS.7.1.6: Classify materials as
magnetic or nonmagnetic
PS.7.1.7: Investigate the properties of
magnets:
• attraction
• repulsion
PS.6.1.1: List orally the various ways
that objects can move, including but
not limited to
• straight
• zigzag
• back and forth
• round and round
• fast and slow
PS.7.1.1: Compare natural sources of
light (e.g., sun, fireflies, deep sea
creatures, fire, lightning) to artificial
sources of light
(e.g., light bulbs, matches, candles)
PS.7.1.2: Investigate the properties of
transparent and opaque objects
PS.7.1.5: Demonstrate methods of
producing static electricity

1.

2.

Essential Questions
Why does a magnet work
differently on various
objects?
How does electricity play a
part in our lives and
environment?

Content
Electricity and Magnetism
• Static electricity
• Basic parts of simple electric
circuits (for example, batteries, wire,
bulb or
buzzer, switch)
• Conductive and nonconductive
materials
• Magnetism demonstrates that there
are forces we cannot see that act upon
objects.
• Most magnets contain iron.
• Lodestones: naturally occurring
magnets
• Magnetic poles: north-seeking and
south-seeking poles
• Magnetic field (strongest at the
poles)
• Law of magnetic attraction: unlike
poles attract, like poles repel
• The earth behaves as if it were a
huge magnet: north and south
magnetic
poles (near, but not the same as,
geographic North Pole and South
Pole)
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• Orienteering: use of a magnetized
needle in a compass, which will
always
point to the north
Month
June

Topic/Standards
Wants and Needs
E.7.1.1: Identify the categories and
priorities of wants and needs
E.7.1.2: Describe how people satisfy
basic wants
E.7.1.3: Determine the relationships
between unlimited wants and
limited resources
E.8.1.1: Recognize that people are
producers of goods and services
E.8.1.2: Recognize that people are
consumers of goods and services
E.8.1.3: Discuss skills and education
necessary to perform a job
E.8.1.4: Identify uses for natural
resources
E.8.1.5: Understand that capital
resources are the tools of trade
E.9.1.1: Discuss barter as a method of
exchange
E.9.1.2: Recognize that money is a
medium of exchange
E.9.1.3: Discuss the role of a financial
institution
E.9.1.4: Understand that the
production of any good or service
requires:
• natural resources
• human resources
• capital resources
E.9.1.5: Recognize that markets exist

Essential Questions
1. Why are goods and services
important in our lives?
2. Why do people save money?

Content
Wants and Needs
Teacher created unit using state
standards
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in various places

Natural Science Standards
NS.1.1.1: Communicate observations orally, in writing, and in graphic organizers:
• T-charts
• pictographs
NS.1.1.2: Ask questions based on observations
NS.1.1.3: Conduct scientific investigations as a class and in teams:
• lab activities
• field studies
NS.1.1.4: Estimate and measure length and temperature using International System of Units as a class
NS.1.1.5: Collect measurable empirical evidence as a class and in teams
NS.1.1.6: Make predictions as a class and in teams based upon empirical evidence
NS.1.1.7: Use age appropriate equipment and tools in scientific investigations
NS.1.1.8: Apply appropriate rules of safety related to daily activities
NS.1.1.9: Apply lab safety rules as they relate to specific science lab activities

History Standards
H.6.1.4: Recognize time equivalency using chronological terms:
• yesterday/past
• today/present
• tomorrow/ future
H.6.1.5: Determine the sequential order of events on a timeline
H.6.1.6: Explore people and events from the past using primary and secondary sources
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LRPA 2nd Grade Interdisciplinary Curriculum Map
NOTE: Some history standards will be covered throughout Global Studies units (see end of document)
NOTE: Natural Science Standards will be covered throughout Natural World units (see end of document)
Month
Topic/Standards
Essential Questions
August
Geography
1. How does Geography affect where
G.1.2.1: Define relative location
people live and what they do?
G.1.2.2: Locate the county in which
the student lives on an Arkansas map
G.1.2.3: Locate the capital of
Arkansas
G.1.2.4: Identify and locate countries
bordering the United States
G.1.2.5: Locate and define the North
and South Poles and the
Equator on a map of globe
G.1.2.6: Locate the seven continents
using a map or globe
G.1.2.7: Name and locate the four
major oceans
G.1.2.8: Describe how climate
changes with the seasons
G.1.2.9: Distinguish between different
types of maps:
• Physical
• Political
• Historical
G.1.2.10: Understand the purpose of
map components:
• Title
• Compass rose
• Key/legend
• Map scale
G.1.2.11: Describe the relative
locations of places using cardinal
directions
G.1.2.12: Identify and locate physical

Content
Geography
• Name your continent, country, state,
and community.
• Understand that maps have keys or
legends with symbols and their uses.
• Find directions on a map: east, west,
north, and south.
• Identify major oceans: Pacific,
Atlantic, Indian, and Arctic.
• The seven continents: Asia, Europe,
Africa, North America, South
America, Antarctica, Australia.
• Locate: Canada, United States,
Mexico, and Central America.
• Locate: the Equator, Northern
Hemisphere and Southern
Hemisphere, North and South Poles.
• Coast, valley, prairie, desert, oasis
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Month
September

features on maps and globes:
• Rivers
• Lakes
• Oceans
• Mountains
• Islands
• Desert
• Coast
G.1.2.13: Construct maps of a
familiar place that includes the
following:
• Title
• Compass rose
• Legend/key
Topic/Standards
Astronomy
ESS.10.2.1: Illustrate four moon
phases:
• Full
• Half
• Crescent
• New
ESS.10.2.2: Model the movement of
Earth and its moon
ESS.10.2.3: Contrast the visibility of
the sun and moon
Water Cycle
PS.5.2.2: Investigate the effect of
physical phenomena on various
materials
ESS.8.2.5: Chart weather conditions
every day
ESS.8.2.6: Demonstrate safety
procedures related to severe weather
ESS.8.2.7: Describe characteristics of
cumulus, stratus, and cirrus clouds
ESS.8.2.8: Predict weather based on

Essential Questions
1. What causes change in our physical
world?

Content
Astronomy
• Sun: source of energy, light, heat
• Moon: phases of the moon (full,
half, crescent, new)
• The eight planets (Mercury, Venus,
Earth, Mars, Jupiter, Saturn, Uranus,
Neptune)
• Earth and its place in the solar
system
The earth moves around the sun; the
sun does not move.
The earth revolves (spins); one
revolution takes one day (24hours).
Sunrise and sunset
When it is day where you are, it is
night for people on the opposite side
of the earth
Water Cycle
• Most of the earth’s surface is
covered by water.
• The water cycle
Evaporation and condensation
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cloud type ESS.8.2.9: Read a
Celsius thermometer

Month
October

Topic/Standards
Japan
G.2.2.1: Compare customs of another
culture to one’s own
G.2.2.2: Compare the lifestyle, dress,
and occupations of Arkansans to
those of people in other parts of the
world.

Essential Questions
1. How can cultural differences
impact a community?

Month
November

Topic/Standards
The Human Body
LS.2.2.5: Identify the major parts and
functions of the skeletal system

Essential Questions
1. What is the primary function of our
skeletal system?

Water vapor in the air, humidity
Clouds: cirrus, cumulus, stratus
Precipitation, groundwater
Thermometers
Content
Japan
Geography
• Locate relative to continental Asia:
“land of the rising sun”
• A country made up of islands; four
major islands
• Pacific Ocean, Sea of Japan
• Mt. Fuji
• Tokyo
Culture
• Japanese flag
• Big modern cities, centers of
industry and business
• Traditional craft: origami
• Traditional costume: kimono
Content
The Human Body
THE SKELETAL SYSTEM
• Skeleton, bones, marrow
• Musculo-skeletal connections
Ligaments
Tendons, Achilles tendon
Cartilage
• Skull, cranium
• Spinal column, vertebrae
• Joints
• Ribs, rib cage, sternum
• Scapula (shoulder blades), pelvis,
tibia, fibula
• Broken bones, x-rays
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Month
December

Month
January

Topic/Standards
American Constitution
C.4.2.1: Explain the basic purposes of
government at the local level
C.4.2.2: Identify various people and
groups who make, apply, and enforce
rules and laws for others
C.4.2.3: Identify local government
officials
C.4.2.4: Define democracy
C.5.2.2: Examine the rights and
responsibilities that citizens have in a
community
C.5.2.3: Explain the voter’s role in the
democratic process
Topic/Standards
Westward Expansion
G.2.2.3: Compare and contrast how
people in rural and urban areas live
and work
G.3.2.1: Identify the various types of
transportation and communication
links between communities
G.3.2.3: Examine ways in which
people affect the physical
environment
H.6.2.4: Define conflict
H.6.2.11: Recognize American Indian
tribes of Arkansas:
• Osage
• Quapaw
• Caddo
H.6.2.12: Compare past and present
means of transportation and
communication in Arkansas

Essential Questions
1. How can I be a good citizen?

Content
American Constitution
• American government is based on
the Constitution, the highest law of
our land.
• James Madison, the “Father of the
Constitution”
• Government by the consent of the
governed: “We the people”
Voting Process (new)

Essential Questions
1. What are some reasons people
choose to live in a certain place?
2. How have transportation and
communication changed over time?

Content
Westward Expansion
Pioneers Head West
• New means of travel
Robert Fulton, invention of the
steamboat
Erie Canal
Railroads: the Transcontinental
Railroad
• Routes west: wagon trains on the
Oregon Trail
• The Pony Express
Native Americans
• Sequoyah and the Cherokee
alphabet
• Forced removal to reservations: the
“Trail of Tears”
• Some Native Americans displaced
from their homes and ways of life by
railroads (the “iron horse”)
• Effect of near extermination of
buffalo on Plains Indians
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Month
February

Topic/Standards
Civil Rights
C.5.2.2: Examine the rights and
responsibilities that citizens have in a
community
C.5.2.3: Explain the voter’s role in the
democratic process
H.6.2.3: Discuss historical people of
Arkansas
H.6.2.4: Define conflict

Essential Questions
1. How can events in history affect
people’s lives?

Month
March

Topic/Standards
The Earth
ESS.8.2.1: Conduct investigations to
distinguish among the following
components of soil:
• Clay
• Sand
• Silt
• Humus
ESS.8.2.2: Recognize and discuss the
different properties of soil:
• Color
• Texture
• Ability to retain water
• Ability to support plant growth
ESS.8.2.3: Conduct investigations to
determine which soil best supports
bean plant growth
ESS.8.2.4: Identify products derived
from natural resources
PS.7.2.3: Demonstrate methods of

Essential Questions
1. How are parts of Earth (land, air
and water) related?

Content
Civil Rights
• Susan B. Anthony and the right to
vote
• Eleanor Roosevelt and civil rights
and human rights
• Mary McLeod Bethune and
educational opportunity
• Jackie Robinson and the integration
of major league baseball
• Rosa Parks and the bus boycott in
Montgomery, Alabama
• Martin Luther King, Jr. and the
dream of equal rights for all
• Cesar Chavez and the rights of
migrant worker
Content
The Earth
• Inside the earth
Layers: crust, mantle, core
High temperatures
• Volcanoes and geysers
• Rocks and minerals
Formation and characteristics of
different kinds of rocks:
metamorphic, igneous, sedimentary
Important minerals in the earth (such
as quartz, gold, sulfur, coal, diamond,
iron ore)
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Month
April

using electricity to produce light,
heat, and sound
PS.7.2.1: Classify materials as
transparent, translucent, or opaque
Topic/Standards
FOSS Insects and Plants
LS.2.2.1: Classify animals into major
groups according to their
Structure:
• Mammals
• Birds
• Fish
LS.2.2.2: Differentiate among
herbivores, carnivores, and omnivores
LS.2.2.3: Identify basic needs of most
plants:
• Nutrients
• Water
• Light
• Air
• Temperature
• Space
LS.2.2.4: Compare different types of
flowering plants and
Conifers
LS.2.2.6: Describe the function of the
following plant parts:
• Leaves
• Stems
• Flowers
• Roots
LS.3.2.1: Illustrate embryonic
development
LS.3.2.2: Compare and contrast
embryonic development and
incomplete metamorphosis
LS.4.2.1: Compare and contrast living

Essential Questions
1. How can living things be so
different, yet so alike?

Content
FOSS Insects/Plants, Investigation
IV, Silkworms
Students observe the life history of
one of the most commercially
successful insects. They start with
eggs and observe the growth and
changes to larvae, pupae, and adults
who produce eggs. Students study the
structure of a moth larva, and read
two articles about insects.
Investigation V, Butterflies
The class observes the painted lady
larvae grow, pupate, and emerge as
adults. Students experience the stages
of complete metamorphosis and
compare the behaviors of moths and
butterflies. They read about life cycles
of other animals and compare to
insects.
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and extinct species
LS.4.2.2: Describe characteristics of
various habitats
Month
May

Topic/Standards
Economics
E.7.2.2: Discuss that because of
scarcity people must make choices
and incur opportunity costs
E.8.2.1: Distinguish between
consumers and producers in a local
community
E.8.2.2: Research the skills and
education needed for specific jobs
E.8.2.3: Discuss the availability of
natural resources
E.8.2.4: Give examples of capital
resources
E.9.2.1: Identify items that have been
used as currency
E.9.2.2: Understand that the use of
money facilitates exchange
E.9.2.3: Discuss a variety of services
that financial institutions provide
E.9.2.4: Classify productive resources
into the following categories:
• Natural resources
• Human resources
• Capital resources
E.9.2.5: Investigate goods and
services provided by markets in the
local community
E.9.2.6: Identify exchanges made:
• Monetary
• Barter
E.9.2.7: Define specialization and
interdependence

Essential Questions
1. How do producers and consumers
depend on each other?

Content
Economics
Teacher created unit using state
standards
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Month
June

Topic/Standards
Symbols and Figures
C.5.2.1: Understand the significance
of national symbols (e.g.,
National Anthem, Liberty Bell,
Pledge of Allegiance, American
Flag, Statue of Liberty, United States
Constitution)
C.5.2.4: Identify rules of etiquette for
the American flag
H.6.2.1: Explain the purpose in
celebrating national holidays:
• Labor Day
• Veteran’s Day
• Thanksgiving
• Columbus Day
• Martin Luther King, Jr. Day
• President’s Day
• Independence Day
• Constitution Day
H.6.2.2: Identify state symbols of
Arkansas:
• Gem
• Mineral
• Rock
• Mammal
• Anthem

Essential Questions
1. How can symbols unite those they
represent?

Content
Symbols and Figures
• Recognize and become familiar with
the significance of U. S. flag: current
and earlier versions
Statue of Liberty
Lincoln Memorial
• US Holidays
• Arkansas state symbols
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History Standards
H.6.2.9: Identify reasons Pilgrims came to the New World:
• Religious freedom
• Political freedom
H.6.2.10: Discuss the characteristics of a colony
H.6.2.5: Determine the data to be included on a personal timeline
H.6.2.6: Determine how photos and documents are used to gather information about the past
H.6.2.7: Define technology and list examples

Natural Science Standards
NS.1.2.1: Communicate observations orally, in writing, and in graphic organizers:
• T-charts
• Pictographs
• Venn diagrams
• Bar graphs
NS.1.2.2: Develop questions that guide scientific inquiry
NS.1.2.3: Conduct scientific investigations individually and in teams:
• Lab activities
• Field studies
NS.1.2.4: Estimate and measure length and temperature using International System of Units
NS.1.2.5: Collect measurable empirical evidence in teams and as individuals
NS.1.2.6: Make predictions in teams and as individuals based upon empirical evidence
NS.1.2.7: Use age appropriate equipment and tools in scientific investigations
NS.1.2.8: Apply lab safety rules as they relate to specific science lab activities
PS.5.2.1: Classify objects based on two or more properties
PS.6.2.1: Investigate the relationship between force and motion
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LRPA Third Grade Interdisciplinary Curriculum Map
NOTE: Natural Science standards will be covered throughout Natural World units (see end of document)
NOTE: Some History standards will be covered throughout Global Studies units (see end of document)
NOTE: Some Earth and Space Science Standards will need to be integrated into other units or as mini-units (see end of document)
Month
Topic/Standards
Essential Questions
Content
August
World Geography
World Geography
1. Why do geographic features
G.1.3.1: Define absolute location
Spatial Sense
influence where and how a
G.1.3.2: Name and locate the states
• Name your continent, country, state, and
community develops?
that border Arkansas
community.
G.1.3.3: Discuss the characteristics
• Understand that maps have keys or
that define a region:
legends with symbols and
• Takes up area
their uses.
• Has boundaries
• Find directions on a map: east, west,
• Has special features
north, and south.
G.1.3.4: Identify on which continent
• Identify major oceans: Pacific, Atlantic,
and in which hemispheres the
Indian, and Arctic.
United States is located
• The seven continents: Asia, Europe,
G.1.3.5: Identify the following using
Africa, North America,
a globe or a map:
South America, Antarctica, Australia
• Equator
• Locate: Canada, United States, Mexico,
• Prime Meridian
and Central America.
• North Pole
• Locate: the Equator, Northern
• South Pole
Hemisphere and Southern
G.1.3.6: Divide the earth into the
Hemisphere, North and South Poles.
four hemispheres using a map or
• Measure straight-line distances using a
globe:
bar scale.
• Northern
Use an atlas and, if available, on-line
• Southern
sources to find geographic
• Eastern
information.
• Western
Geographical Terms and Features
G.1.3.7: Identify the seven
• Boundary, channel, delta, isthmus,
continents
plateau, reservoir, strait
G.1.3.8: Locate mountain ranges in
Arkansas:
• Ozark
• Ouachita
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G.1.3.9: Locate major rivers in
Arkansas:
• Arkansas
• Mississippi
• Red
• White
• Ouachita
• St. Francis
G.1.3.10: Describe how seasonal
weather changes affect the
environment
G.1.3.11: Explain the purpose of a
physical map
G.1.3.12: Utilize the map key/legend
to interpret physical maps
G.1.3.13: Locate places on
contemporary maps using cardinal
and intermediate directions, map
scales, legends, and titles
G.1.3.14: Label physical features on
maps and globes:
• Rivers
• Lakes
• Oceans
• Mountains
• Islands
• Desert
• Coast
• Peninsula
• Plain
• Plateau
G.1.3.15: Create a physical map that
includes the following:
• Title
• Compass rose
• Legend/key
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Month
September

Month
October

Topic/Standards
FOSS Structures
LS.2.3.1: Classify animals as
vertebrates and invertebrates
according to their structure
LS.3.3.3: Differentiate among
complete metamorphosis,
incomplete metamorphosis, and
embryonic development

Essential Questions
1. How are living and non-living
things different and alike?

Topic/Standards
FOSS Electricity and Magnetism
PS.7.3.3: Identify methods of
producing electricity relative to
Arkansas:
• Hydroelectric
• Coal
• Oil
• Natural gas
• Nuclear
• Solar
• Wind
PS.7.3.4: Differentiate between
magnets and non-magnets
PS.7.3.5: Describe the effect of
distance on attraction and repulsion
PS.7.3.6: Construct a magnet by the
“Touch/Stroke” method
PS.5.3.2: Demonstrate physical
changes in matter
PS.5.3.3: Determine the mass of
solids
PS.5.3.4: Compare and contrast
solids and liquids

Essential Questions
1. Why is it important for us to find
alternative methods of energy?

Content
FOSS Structures Investigations IIIMEET THE CRAYFISH
Students observe and record some of the
structures of a crustacean, the crayfish.
They establish a feeding and maintenance
schedule for the organisms. Students
investigate crayfish behavior by creating
an enriched crayfish habitat. They map
where the crayfish spend their time within
their habitat. Students investigate crayfish
territorial behavior.
Content
FOSS Electricity and Magnetism
Investigation I- THE FORCE
Students work with permanent magnets to
discover that iron is the only everyday
material that sticks to magnets. They
investigate variables that influence the
force of attraction between two magnets
and look for ways to detect the presence of
a magnet.
FOSS Electricity and Magnetism
Investigation II- MAKING
CONNECTIONS
Students investigate current electricity and
circuits, the pathways through which
electricity flows. They find that some
materials permit the flow of electricity
(conductors), and some don’t (insulators).

25

Month
November

Topic/Standards
Ancient Rome
G.3.3.1: Discuss different types of
transportation and communication
links between communities
G.3.3.2: Describe human settlements
G.3.3.3: Describe how people affect
and alter their environment
C.4.3.3: Identify the three levels of
government:
• Local
• State
• Federal
C.4.3.4: Identify the fundamental
ideals of democracy
H.6.3.3: Discuss that conflicts
between countries can lead to war
H.6.3.5: Discuss the meaning of
civil war

Essential Questions
1. How does a culture influence
the physical environment around
them?

Content
Ancient Rome
Geography of the Mediterranean Region
• Mediterranean Sea, Aegean Sea, Adriatic
Sea
• Greece, Italy (peninsula), France, Spain
• Strait of Gibraltar, Atlantic Ocean
• North Africa, Asia Minor (peninsula),
Turkey
• Bosporus (strait), Black Sea, Istanbul
(Constantinople)
• Red Sea, Persian Gulf, Indian Ocean
Background
• Define B.Sc. / a.m. and B.Ch.E. / cue.
• The legend of Romulus and Remus
• Latin as the language of Rome
• Worship of gods and goddesses, largely
based on Greek religion
• The Republic: Senate, Patricians,
Plebeians
• Punic Wars: Carthage, Hannibal
The Empire
• Julius Caesar
Defeats Pompey in civil war, becomes
dictator
“Veni, vidi, vici” (“I came, I saw, I
conquered”)
Cleopatra of Egypt
Caesar assassinated in the Senate, Brutus
• Augustus Caesar
• Life in the Roman Empire
The Forum: temples, marketplaces, etc.
The Colosseum: circuses, gladiator
combat, chariot races
Roads, bridges, and aqueducts
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Month
December

Topic/Standards
Early Explorations of North
America
H.6.3.14: Describe the early
American Indian cultures in
Arkansas
H.6.3.15: Identify the modes of
transportation in westward
movement
H.6.3.19: Identify similarities and
differences among the
American Indians and Pilgrims:
• Housing
• Clothing
• Foods
• Traditions
• Tools
G.2.3.3: Identify reasons people live
in rural, urban, and suburban areas
G.2.3.4: Compare and contrast the
human characteristics of early
settlements and contemporary
communities in Arkansas
H.6.3.15: Identify the modes of
transportation in westward
movement
H.6.3.16: Identify the following
explorers:
• Hernando Desoto

Essential Questions
1. How have cultures of the past
influenced our culture of today?

• Eruption of Mt. Vesuvius, destruction of
Pompeii
• Persecution of Christians
The “Decline and Fall” of Rome
• Weak and corrupt emperors, legend of
Nero fiddling as Rome burns
• Civil wars
• City of Rome sacked
Content
Early Exploration of North America
Early Spanish Exploration and Settlement
• Settlement of Florida
• Ponce de Leon, legend of the Fountain of
Youth
• Hernando de Soto
• Founding of St. Augustine (oldest
continuous European settlement in what is
now the U.S.), Puerto Rico, Cuba, Gulf of
Mexico, Mississippi River
• Geography: Caribbean Sea, West Indies
Exploration and Settlement of the
American Southwest
• Early Spanish explorers in the lands that
are now the states of
Texas, New Mexico, Arizona, and
California; missionary settlements
(missions), especially in Texas and
California
• Coronado and the legend of the “Seven
Cities of Cibola” (of
Gold)
• Geography: Grand Canyon and Rio
Grande
• Conflicts with Pueblo Indians
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• La Salle/De Tonti
• Marquette/Joliet

Month
January

Topic/Standards
FOSS Earth Materials
ESS.8.3.1: Distinguish among
Earth’s materials:
• Rocks
• Minerals
• Fossils
• Soils
ESS.8.3.2: Classify rocks by their
properties, including but not limited
to
• Size
• Shape
• Color
• Texture
• Patterns
ESS.8.3.3: Identify the three
categories of rocks:
• Metamorphic
• Igneous
• Sedimentary
ESS.8.3.4: Identify the physical
properties of minerals:
• Hardness

Essential Questions
1. Do we need rocks in our lives?

The Search for the Northwest Passage
• Many explorers undertook the perilous,
sometimes fatal, voyage to
Find a short cut across North America to
Asia, including:
John Cabot: Newfoundland
Champlain: “New France” and Quebec
Henry Hudson: the Hudson River
• Geography
“New France” and Quebec
Canada, St. Lawrence River
The Great Lakes: Superior, Michigan,
Huron, Erie, Ontario
Content
FOSS Earth Materials
Investigation I- MOCK ROCKS
Students are introduced to the concept of
earth materials and the tools and
techniques of the geologist by
investigating the properties of a
homemade mock rock. Students separate it
into different ingredients by physically
taking it apart, dissolving part of it in
water, and using evaporation.

FOSS Earth Materials
Investigation II- Scratch Test
Students are introduced to minerals as the
basic earth materials that make up rocks.
They observe, describe, and record
properties of four minerals and use the
scratch test to determine the relative
hardness.
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Month
February

• Color
• Luster
• Streak
ESS.8.3.5: Identify areas in
Arkansas that are the main sources
of
the following minerals:
• Bauxite
• novaculite
• Quartz crystal
• Diamond
• Bromine
ESS.8.3.6: Describe the layers of
Earth:
• Crust
• Mantle
• Inner core
• Outer core
ESS.8.3.7: Identify common uses of
rocks and minerals
Topic/Standards
Economics and Civics
E.7.3.3: Recognize that stating the
problem and listing the alternatives
are part of the decision making
model
E.8.3.3: Recognize the product
associated with the natural
resources from which it is created
E.8.3.4: Explain how capital
resources are related to specific
jobs
E.8.3.5: Define and discuss
characteristics of an entrepreneur
E.8.3.6: Define profit
E.9.3.1: Research items that
represented money throughout time

Essential Questions
1. How do economics affect our
everyday lives?
2. How can I be a better citizen
within my community?

Content
Economics and Civics
Students will learn about the
interdependence of their community and
other communities both in the U.S. and
around the world. They will also learn
about basic economic concepts (e.g.,
wants, needs, scarcity, imports, exports).
Students will learn about making personal
economic choices and creating budgets.
Students will learn about the importance
of rules, laws and government. They will
discuss various forms of government (e.g.,
monarchy, city-states, republic). Students
will also learn about urban ecosystems and
how taxes support services that people in
urban areas need
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E.9.3.4: Identify and explain the role
of each productive resource
in producing a good or service
E.9.3.5: Research goods and
services provided by markets in the
local community
E.9.3.6: Describe the benefits of
voluntary exchange
E.9.3.7: Recognize the connection
between specialization and
interdependence
E.9.3.8: Define supply and demand
E.9.3.9: Define import and export
E.8.3.1: Discuss human capital
E.8.3.2: Recognize ways people
become more skillful in the
workplace
E.9.3.2: List and explain the
functions of money:
• Medium of exchange
• Measure of value
• Store of value
E.9.3.3: Discuss costs and benefits
of saving in a financial
institution
C.4.3.1; Discuss why government is
necessary at the local level
C.4.3.2: Describe responsibilities
and services of local
government
C.5.3.1: Examine the significance of
national symbols and the
role they play in fostering effective
citizenship
C.5.3.2: Describe how citizens
contribute to the improvement of
a community
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Month
March

Month
April

C.5.3.3: Describe the election
process
Topic/Standards
13 Colonies
C.4.3.1; Discuss why government is
necessary at the local level
C.4.3.2: Describe responsibilities
and services of local government
C.5.3.1: Examine the significance of
national symbols and the role they
play in fostering effective
citizenship
C.5.3.2: Describe how citizens
contribute to the improvement of
a community
C.5.3.3: Describe the election
process
Topic/Standards
Human Body
LS.2.3.2: Identify major parts and
functions of the following
systems:
• Respiratory
• Muscular
Astronomy
ESS.10.3.1: Demonstrate how the
planets orbit the sun
ESS.10.3.2: Demonstrate the orbit
of Earth and its moon around the sun
ESS.10.3.3: Relate Earth’s rotation
to the day/night cycle

Essential Questions
1. Why is it important for citizens
to contribute to society?

Essential Questions
1. How do our body functions work
together to keep us healthy?

1. Why do humans explore the solar
system?

Content
13 Colonies
Geography
• The thirteen colonies by region: New
England, Middle Atlantic,
Southern
• Differences in climate from north to
south: corresponding differences in
agriculture (subsistence farming in New
England, gradual development of large
plantations in the South)
• Important cities in the development of
trade and government:
Philadelphia, Boston, New York,
Charleston
Content
Human Body
• The Muscular System
o Muscles
o Involuntary and
voluntary muscles
• The Respiratory System
Astronomy
• Our solar system
Sun: source of energy (heat and light)
The nine planets: Mercury, Venus, Earth,
Mars, Jupiter,
Saturn, Uranus, Neptune, Pluto
• Planetary motion: orbit and rotation
How day and night on earth are caused by
the earth’s rotation
Sunrise in the east and sunset in the west
How the seasons are caused by the earth’s
orbit around the sun, tilt of the earth’s axis
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Month
May

Month
June

Topic/Standards
FOSS Physics of Sound
PS.7.3.1: Classify materials as those
which can reflect, refract, or absorb
light
PS.6.3.1: Identify characteristics of
wave motion:
• Amplitude
• Frequency
PS.6.3.2: Investigate the relationship
between sound and wave motion.
PS.6.3.3: Determine the impact of
the following variables on pitch:
• Length
• Mass
• Tension
• State of matter
Topic/Standards
Arkansas History
G.2.3.1: Discuss several customs in
the United States and tell
how they originated
G.2.3.2: Identify cultural traits of
ethnic groups that live in
Arkansas
G.3.3.4: Discuss ways in which the
school and community can
improve the physical environment
by practicing conservation
C.5.3.4: Discuss the proper etiquette
for the American flag

Essential Questions
1. Why is it important to recognize
how sound travels?

Essential Questions
1. How does the history of Arkansas
impact us in today’s society?

• Gravity, gravitational pull
Gravitational pull of the moon (and to a
lesser degree, the sun) causes ocean tides
on earth
Gravitational pull of “black holes”
prevents even light from escaping
Content
FOSS Physics of Sound Investigation III
HOW SOUND TRAVELS
Students work in collaborative groups on
mini-activities that introduce a sound
source and a medium of sound travel.
They observe and compare how sound
travels through solids, water, and air.
FOSS Physics of Sound Investigation IV
Students investigate the nature of our
sound receivers, ears. They are challenged
to put their knowledge of sound sources,
sound travel, and sound receivers to work.
They take one of the instruments they used
earlier and change its pitch, make its
sound travel farther, or make it louder.
Content
Arkansas History
Students will examine people and events
of Arkansas associated with the Civil War,
the Arts, the Civil Rights Movement and
present-day politics. They will analyze a
timeline of technology and how it has
changed life in Arkansas and the world.
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H.6.3.1: Research the history of the
Arkansas state flag
H.6.3.2: Examine historical people
and events of Arkansas
History Standards
H.6.3.7: Analyze a timeline that illustrates selected historical events
H.6.3.8: Compare artifacts from events in various periods of history
H.6.3.9: Identify ways in which technology has changed the world
H.6.3.10: Examine land development and its impact on a community

Natural Science Standards
NS.1.3.1: Communicate observations orally, in writing, and in graphic organizers:
• T-charts
• Pictographs
• Venn diagrams
• Bar graphs
• Frequency tables
NS.1.3.2: Develop questions that guide scientific inquiry
NS.1.3.3: Conduct scientific investigations individually and in teams:
• Lab activities
• Field studies
NS.1.3.4: Communicate the results of scientific investigations
NS.1.3.5: Estimate and measure length, mass, temperature, and elapsed time using
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International System of Units
NS.1.3.6: Collect and analyze measurable empirical evidence as a team and/or as individuals
NS.1.3.7: Make and explain predictions based on prior knowledge
NS.1.3.8: Use simple equipment, age appropriate tools, technology, and mathematics in scientific investigations
NS.1.3.9: Apply lab safety rules as they relate to specific science lab activities
PS.5.3.1: Compare and contrast objects based on two or more properties

Earth and Space Science Standards
ESS.8.3.8: Chart precipitation levels over time
ESS.8.3.9: Demonstrate safety procedures related to severe weather
ESS.8.3.10: Construct and read a rain gauge
ESS.9.3.1: Analyze the effect of wind and water on Earth’s surface
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LRPA Fourth Grade Interdisciplinary Curriculum Map
NOTE: Additional Geography standards will be covered throughout Global Studies units (see end of document)
NOTE: Natural Science standards will be covered throughout Natural World units (see end of document)
Month
Topic/Standards
Essential Questions
August
US Geography
1. How is geography the foundation
G.1.4.1: Discuss the difference
for civilization, settlement, and
between relative and absolute
culture?
location
G.1.4.2: Locate and describe physical
characteristics of the six natural
regions of Arkansas:
• Arkansas River Valley
• Crowley’s Ridge
• Mississippi Alluvial Plain
• Ozark Mountains (plateau)
• West Gulf Coastal Plain
• Ouachita Mountains
G.1.4.3: Locate each of the five
regions of the United States and
describe each region’s major physical
features:
• Northeast
• Southeast
• Midwest
• Southwest
• West
G.1.4.4: Determine absolute locations
(latitude and longitude) of places
studied using a grid map
G.1.4.5: Locate several countries in
each of the four hemispheres
G.1.4.6: Explain the difference
between a continent and a country
G.1.4.7: Locate major mountain
ranges in the United States:
• Appalachian

Content
US Geography
• Locate: Western Hemisphere, North
America, Caribbean Sea,
Gulf of Mexico
• The Gulf Stream, how it affects
climate
• Regions and their characteristics:
New England, Mid-Atlantic,
South, Midwest, Great Plains,
Southwest, West, Pacific
Northwest
Spatial Sense
• Measure distances using map scales.
• Read maps and globes using
longitude and latitude, coordinates,
degrees.
• Prime Meridian (0 degrees);
Greenwich, England; 180° Line
(International
Date Line)
• Relief maps: elevations and
depressions

36

• Rocky
G.1.4.8: Locate major mountain
ranges in the world:
• Andes
• Alps
• Himalayas
• Rocky
G.1.4.9: Locate major rivers in the
United States:
• Mississippi
• Ohio
• Arkansas
• Hudson
• Missouri
• Colorado
G.1.4.10: Locate major rivers in the
world:
• Nile
• Amazon
• Mississippi
• Yangtze
• Ganges
• Volga
• Rhine
G.1.4.11: Explore weather changes in
various regions
G.1.4.12: Explain the purpose of
historical and political maps
G.1.4.13: Utilize the map key/legend
to interpret historical and
Political maps
G.1.4.14: Interpret a map using
cardinal and intermediate
directions, map scales, legends, and
titles to locate places on
contemporary maps
G.1.4.15: Identify and label political
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Month
September

map features:
• Boundaries
• Capitols
• Cities
G.1.4.16: Create a political map that
includes the following:
• Title
• Compass rose
• Legend/key
G.2.4.3: Discuss the advantages and
disadvantages of life in a suburban
area
Topic/Standards
Early Medieval African Kingdoms

Essential Questions
1. How have civilizations evolved
over time?

Content
Early Medieval African Kingdoms
• Kush (in a region also called Nubia):
once ruled by Egypt, then became
rulers of Egypt
• Axum: a trading kingdom in what is
now Ethiopia
• Trans-Sahara trade led to a
succession of flourishing kingdoms:
Ghana,
Mali, and Songhai
Camel caravans
Trade in gold, iron, salt, ivory, and
slaves
The city of Timbuktu: center of trade
and learning
Spread of Islam into West Africa
through merchants and travelers
Ibn Batuta (world traveler and
geographer)
• Mali: Sundiata Keita, Mansa Musa
• Songhai: Askia Muhammad
• Mediterranean Sea and Red Sea,
Atlantic and Indian Oceans
• Cape of Good Hope
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Month
October

Topic/Standards
Meteorology
PS.7.4.1: Interpret trends in
temperature over time using the
Celsius scale
ESS.8.4.7: Describe the processes of
the water cycle:
• Precipitation
• Evaporation
• Condensation
ESS.8.4.8: Organize weather data into
tables or charts to identify trends and
patterns
ESS.8.4.9: Demonstrate safety
procedures related to severe weather
ESS.8.4.10: Describe weather-related
natural disasters
ESS.8.4.11: Construct and read
instruments to collect weather data:
• Barometer
• Weather vane
• Anemometer

Essential Questions
1. How do meteorologists use the
following weather instruments: rain
gauge, thermometer, anemometer,
barometer, and wind vane?
2. How do we distinguish between
weather and climate?

• Madagascar
• Major rivers: Nile, Niger, Congo
• Atlas Mountains, Mt. Kilimanjaro
• Contrasting climate in different
regions:
Deserts: Sahara, Kalahari
Tropical rain forests (along lower
West African coast and Congo River)
Savanna (grasslands)
The Sudan (the fertile region below
the Sahara, not the modern-day
country)
Content
Meteorology
• The water cycle (review from grade
2): evaporation, condensation,
precipitation
• Clouds: cirrus, stratus, cumulus
(review from grade 2)
• The atmosphere
Troposphere, stratosphere,
mesosphere, ionosphere
How the sun and the earth heat the
atmosphere
• Air movement: wind direction and
speed, prevailing winds, air pressure,
Low and high pressure, air masses
• Cold and warm fronts:
thunderheads, lightning and electric
charge, thunder, tornadoes, hurricanes
• Forecasting the weather: barometers
(relation between changes in
atmospheric pressure and weather),
weather maps, weather satellites
• Weather and climate: “weather”
refers to daily changes in temperature,
rainfall, sunshine, etc., while
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Month
November

Topic/Standards
The Human Body
LS.2.4.3: Identify major parts and
functions of the following systems:
• Digestive
• Circulatory
• Nervous

Essential Questions
1. Why is it important for our body
systems to work together?

Month
December

Topic/Standards
Economics
E.7.4.1: Evaluate the priority of
economic wants and consequences of

Essential Questions
1. How does the world of economics
impact our daily lives?

“climate” refers to weather trends that
are longer than the cycle of the
seasons.
Content
The Human Body
The Circulatory System
• Pioneering work of William Harvey
• Heart: four chambers (auricles and
ventricles), aorta
• Blood
Red blood cells (corpuscles), white
blood cells (corpuscles), platelets,
hemoglobin, plasma, antibodies
Blood vessels: arteries, veins,
capillaries
Blood pressure, pulse
Coagulation (clotting)
• Filtering function of liver and spleen
• Fatty deposits can clog blood
vessels and cause a heart attack.
• Blood types (four basic types: A, B,
AB, O) and transfusions
The Nervous System
• Brain: medulla, cerebellum,
cerebrum, cerebral cortex
• Spinal cord
• Nerves
• Reflexes
The Digestive System
• Salivary glands, taste buds
• Teeth: incisors, bicuspids, molars
• Esophagus, stomach, liver, small
intestine, large intestine
Content
Economics
Students will become familiar with
Arkansas’s diverse industries. They
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the opportunity cost
E.7.4.2: Analyze how scarcity caused
early exploration
E.7.4.3: Recognize and use the
decision making model to make an
economic decision:
• State the problem
• List the alternatives
• State the criteria
• Evaluate the criteria
• Make a decision
E.8.4.1: Discuss productivity
E.8.4.2: Compare the increase in
productivity when improved
human capital is available
E.8.4.3: Examine the impact of
scarcity of natural resources on
production decisions
E.8.4.4: Analyze how capital
resources are used to produce goods
and services
E.8.4.6: Describe how profit is an
incentive for entrepreneurship
E.9.4.3: Research the productive
resources that go into the production
of a product
E.9.4.4: Research public goods and
services that are provided by taxes
E.9.4.5: Explain why countries trade
E.9.4.6: Explain the benefits of
specialization and interdependence
E.9.4.7: Discuss the effect of supply
and demand in a community
E.9.4.9: Identify imported and
exported goods
E.9.4.11: Explain how foreign trade
affects daily life

will discuss productivity and how it
increases when improved human
capital becomes available.
Students will become familiar with
Arkansas’s agricultural industry. They
will discuss imports and exports as
part of the economy.
They will also trace the use of
resources in the making of a product.
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Month
January

E.8.4.5: Identify Arkansas
entrepreneurs
E.9.4.1: Discuss the characteristics of
money:
• Portability
• Divisibility
• Durability
• Uniformity
E.9.4.2: Describe the reasons for
saving money in a financial
institution:
• Interest
• Safety
E.9.4.8: Define inflation
E.9.4.10: List exported goods
associated with Arkansas
Topic/Standards
Animal Classification
LS.2.4.1: Classify vertebrates into
major subgroups:
• Mammals
• Birds
• Fish
• Amphibians
• Reptiles
LS.2.4.2: Classify some invertebrates
according to their
Structure:
• Mollusks
• Segmented worms
• Arthropods

Essential Questions
1. Why do scientists classify things?

Content
Animal Classification
• Scientists classify animals according
to the characteristics they share, for
example:
Cold-blooded or warm-blooded
Vertebrates (have backbones and
internal skeletons) or invertebrates
(do not have backbones or internal
skeletons)
• Different classes of vertebrates
Fish: aquatic animals, breathe through
gills, cold-blooded, most have scales,
most develop from eggs that the
female lays outside her body
Amphibians: live part of their lives in
water and part on land, have gills
when young, later develop lungs,
cold-blooded, usually have moist skin
Reptiles: hatch from eggs, coldblooded, have dry, thick, scaly skin
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Birds: warm-blooded, most can fly,
have feathers and wings, most build
nests, hatch from eggs, most baby
birds must be fed by parents and
cared for until they can survive on
their own (though some, like baby
chickens and quail, can search for
food a few hours after hatching)
Mammals: warm-blooded, have hair
on their bodies, parents care for the
young, females produce milk for their
babies, breathe through lungs, most
are terrestrial (live on land) though
some are aquatic
Month
February

Topic/Standards
Constitutional Government
H.6.4.4: Name the major causes of the
American Revolutionary War:
• Taxation
• Distance
• Lack of communication
H.6.4.5: Identify George Washington
as the lead general in the
Revolutionary War
C.4.4.1: Compare and contrast the
purpose and function of
government at the local, state, and
federal levels
C.4.4.2: Compare responsibilities of
local, state, and federal
government officials
C.4.4.3: Identify the three branches of
government:
• Executive
• Legislative
• Judicial

Essential Questions
1. Why is independence important
to you?

Content
Constitutional Government
Overview of American Revolution
aligned to state standards
Main Ideas Behind the Declaration of
Independence
• The proposition that “All men are
created equal”
• The responsibility of government to
protect the “unalienable rights” of the
people
• Natural rights: “Life, liberty, and the
pursuit of happiness”
• The “right of the people ... to
institute new government”
Making a New Government: From the
Declaration to the
Constitution
• Definition of “republican”
government: republican = government
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C.4.4.4: Describe how United States
citizens apply fundamental
principles of democracy
C.4.4.5: Recognize that there are
different forms of government
throughout the world
C.5.4.1: Identify and explain the role
of the Founding Fathers in
writing the founding documents:
• Benjamin Franklin
• John Hancock
• Thomas Jefferson
• James Madison
• George Washington
C.5.4.2: Identify and explain the
purpose of the founding
documents:
• Declaration of
Independence
• Articles of
Confederation
• United States Constitution
C.5.4.3: Examine the meaning of the
Pledge of Allegiance
C.5.4.4: Examine characteristics
needed for active citizenship
C.5.4.5: Analyze components of the
election process:
• Candidacy
• Primary
• General
C.5.4.6: Demonstrate the proper flag
etiquette for the American
flag
H.6.4.1: Discuss the meaning of the
state motto of Arkansas
H.6.4.2: Examine the history of the

by elected representatives of the
people
• Articles of Confederation: weak
central government
• “Founding Fathers”: James Madison
as “Father of the Constitution”
• Constitutional Convention
Arguments between small and large
states
The divisive issue of slavery, “threefifths” compromise
The Constitution of the United States
• Preamble to the Constitution: “We
the people of the United States, in
order to form a more perfect union,
establish justice, insure domestic
tranquility, provide for the common
defense, promote the general welfare,
and secure the blessings of liberty to
ourselves and our posterity, do ordain
and establish this Constitution for the
United States of America.”
• The separation and sharing of
powers in American government:
three branches of government
Legislative branch: Congress = House
of Representatives and
Senate, makes laws
Executive branch: headed by the
president, carries out laws
Judicial branch: a court system
headed by the Supreme Court (itself
headed by the Chief Justice), deals
with those who break laws and with
disagreements about laws
• Checks and balances, limits on
government power, veto
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State Seal of Arkansas and its
components

Month
March

Topic/Standards
Electricity
PS.7.4.2: Classify electrical
conductors and electrical insulators
PS.7.4.3: Construct simple circuits

• The Bill of Rights: first ten
amendments to the Constitution,
including:
Freedom of religion, speech, and the
press (First Amendment)
Protection against “unreasonable
searches and seizures”
The right to “due process of law”
The right to trial by jury
Protection against “cruel and unusual
punishments”

Essential Questions
1. How are electricity and magnetism
connected?

Levels and Functions of Government
(National, State, Local)
• Identify current government
officials, including
President and vice-president of the
U.S. State governor
• State governments: established by
state constitutions (which are
subordinate to the U.S. Constitution,
the highest law in the land), like the
national government, each state
government has its legislative,
executive, and judicial branches
• Local governments: purposes,
functions, and officials
• How government services are paid
for (taxes on individuals and
businesses, fees, tolls, etc.)
• How people can participate in
government
Content
Electricity
• Electricity as the flow of electrons
• Static electricity
• Electric current
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from circuit diagrams
PS.6.4.1: Investigate the relationship
between force and direction
PS.6.4.2: Investigate the relationship
between force and mass

Month
April

Topic/Standards
Chemistry
PS.5.4.1: Demonstrate multiple ways
to classify objects
PS.5.4.2: Demonstrate chemical
changes in matter
PS.5.4.3: Compare and contrast gases
to solids and liquids

Essential Questions
1. How can matter be changed?

Month
May

Topic/Standards
FOSS Environments
ESS.8.4.1: Locate natural divisions of
Arkansas:
• Ozark Plateau
• Ouachita Mountains
• Crowley’s Ridge
• Mississippi Alluvial Plain (Delta)
• Coastal Plain
• Arkansas River Valley

Essential Questions
1. How do changes in the earth
surface affect the places we live?
2. Why is it important for animals to
adapt to their environment?

• Electric circuits, and experiments
with simple circuits (battery, wire,
light bulb, filament, switch, fuse)
Closed circuit, open circuit, short
circuit
• Conductors and insulators
• Electromagnets: how they work and
common uses
• Using electricity safely
Content
Chemistry
Properties of Matter
• Mass: the amount of matter in an
object, similar to weight
• Volume: the amount of space a thing
fills
• Density: how much matter is packed
into the space an object fills
• Vacuum: the absence of matter
Gases, Solids, and Liquids
• Names and common examples of
three states of matter:
solid (for example, wood, rocks)
liquid (for example, water)
gas (for example, air, steam)
• Water as an example of changing
states of matter of a single substance
Content
FOSS Environments
Investigation I- Terrestrial
Environments
Students set up terrariums, observe
them for 2 weeks, and describe the
living and nonliving components
(biotic and abiotic factors) that
contribute to the terrarium
environment.
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ESS.9.4.1: Analyze changes to
Earth’s surface:
• Erosion
• Glaciation
• Weathering
• Earthquakes
• Volcanic activity
LS.4.4.1: Recognize environmental
adaptations of plants and animals
LS.4.4.2: Illustrate the
interdependence of organisms in an
ecosystem
ESS.8.4.2: Analyze the impact of
using natural resources
ESS.8.4.3: Differentiate between
renewable and non-renewable
resources
ESS.8.4.4: Evaluate the impact of
water pollution
ESS.8.4.5: Evaluate the impact of
Arkansas’ natural resources on the
economy, including but not limited to
• Farming
• Timber
• Tourism
• Hunting
• Fishing
ESS.8.4.6: Evaluate human use of
Arkansas’ natural resources on the
environment, including but not
limited to
• Mining
• Clear cutting
• Dredging

FOSS Environments
Investigation II- Isopods and
Beetles
Students investigate how isopods and
beetles respond to environmental
factors such as water and light. They
study how plants depend on animals
for survival (pollination and seed
dispersal) and how animals depend on
plants for food and shelter.
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Month
June

Topic/Standards
FOSS Environments
ESS.8.4.1: Locate natural divisions of
Arkansas:
• Ozark Plateau
• Ouachita Mountains
• Crowley’s Ridge
• Mississippi Alluvial Plain (Delta)
• Coastal Plain
• Arkansas River Valley
ESS.9.4.1: Analyze changes to
Earth’s surface:
• Erosion
• Glaciation
• Weathering
• Earthquakes
• Volcanic activity
LS.4.4.1: Recognize environmental
adaptations of plants and animals
LS.4.4.2: Illustrate the
interdependence of organisms in an
ecosystem
ESS.8.4.2: Analyze the impact of
using natural resources
ESS.8.4.3: Differentiate between
renewable and non-renewable
resources
ESS.8.4.4: Evaluate the impact of
water pollution
ESS.8.4.5: Evaluate the impact of
Arkansas’ natural resources on the
economy, including but not limited to
• Farming
• Timber
• Tourism
• Hunting

Essential Questions
1. How do changes in the earth
surface affect the places we live?
2. Why is it important for animals to
adapt to their environment?

Content
FOSS Environments
Investigation III- Aquatic
Environments
Students set up freshwater aquariums
with fish and plants. They monitor the
environmental factors in the systems
and look for feeding interactions.
They learn about the role of
producers, consumers, and
decomposers in food chains and webs.
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• Fishing
ESS.8.4.6: Evaluate human use of
Arkansas’ natural resources on the
environment, including but not
limited to
• Mining
• Clear cutting
• Dredging

Geography Standards
G.2.4.1: Research elements of culture in a community, state, or nation
G.2.4.2: Describe the cultural characteristics of diverse populations in the United States
G.3.4.1: Examine different types of transportation and communication links between communities in Arkansas
G.3.4.2: Discuss the reasons for human settlement patterns
G.3.4.3: Explain how communities share ideas and information with each other
G.3.4.4: Explain how people are influenced by, adapt to, and alter the environment
G.3.4.5: Describe the social impact of extreme natural events on human and physical environments
G.3.4.6: Research ways in which the school and community can improve the physical environment by practicing conservation

Natural Science Standards
NS.1.4.1: Communicate observations orally, in writing, and in graphic organizers:
• T-charts
• Pictographs
• Venn diagrams
• Bar graphs
• Frequency tables
• Line graphs
NS.1.4.2: Refine questions that guide scientific inquiry
NS.1.4.3: Conduct scientific investigations individually and in teams:
• Lab activities
• Field studies

49

NS.1.4.5: Communicate the designs, procedures, and results of scientific investigations (e.g., age-appropriate graphs, charts, and writings)
NS.1.4.6: Estimate and measure length, mass, temperature, capacity/volume, and elapsed time using International System of
Units (SI)
NS.1.4.7: Collect and interpret measurable empirical evidence in teams and as individuals
NS.1.4.8: Develop a hypothesis based on prior knowledge and observations
NS.1.4.9: Identify variables that affect investigations
NS.1.4.10: Identify patterns and trends in data
NS.1.4.11: Generate conclusions based on evidence
NS.1.4.12: Evaluate the quality and feasibility of an idea or project
NS.1.4.13: Use simple equipment, age appropriate tools, technology, and mathematics in scientific investigations
NS.1.4.14: Apply lab safety rules as they relate to specific science lab activities
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NOTE: Some History, Geography and Civics standards will be covered throughout the Global Studies sequence (see end of document)
Month
Topic/Standards
Essential Questions
Content
August
World Geography
1. What story do maps and globes
World Geography
G.1.5.6: Distinguish between
tell?
geography terms that describe or
Spatial Sense
indicate region, place, or location
• Read maps and globes using
G.1.5.7: Recognize the various types
longitude and latitude, coordinates,
of maps used by
degrees.
G.1.5.8: Demonstrate an
• Tropic of Cancer and Tropic of
understanding of the following:
Capricorn: relation to seasons and
• Latitude
temperature
• Longitude
• Climate zones: Arctic, Tropic,
• Parallels
Temperate
• Meridians
• Time zones (review from Grade 4):
• Degrees
Prime Meridian (O degrees);
• Grid systems
Greenwich, England; 180° Line
• Coordinates
(International Date Line)
• Tropic of Cancer
• Arctic Circle (imaginary lines and
• Tropic of Capricorn
boundaries) and Antarctic Circle
• Equator
• From a round globe to a flat map:
• Prime Meridian
Mercator projection, conic and plane
G.1.5.9: Compare and contrast major
projections
landforms characterized as physical
features of Earth
Great Lakes of the World
• Eurasia: Caspian Sea
• Asia: Aral Sea
• Africa: Victoria, Tanganyika, Chad
• North America: Superior, Huron,
Michigan
• South America: Maracaibo,
Titicaca
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Month
September

Topic/Standards
Meso-American Civilizations
H.6.5.27: Identify and explain major
pre-Colombian civilizations in
Central and South America (i.e.,
Maya, Inca, Aztec)

Essential Questions
1. How have civilizations changed
over time?

Content
Meso-American Civilizations
Geography
• Identify and locate Central America
and South America on maps and
globes.
Largest countries in South America:
Brazil and Argentina
• Amazon River
• Andes Mountains
Maya, Inca, and Aztec Civilizations
• The Mayas
Ancient Mayas lived in what is now
southern Mexico and parts of Central
America; their descendants still live
there today.
Accomplishments as architects and
artisans: pyramids and temples
Development of a system of
hieroglyphic writing
Knowledge of astronomy and
mathematics; development of a
365-day calendar; early use of
concept of zero
• The Aztecs
A warrior culture, at its height in the
1400s and early 1500s, the Aztec
empire covered much of what is now
central Mexico.
The island city of Tenochtitlan:
aqueducts, massive temples, etc.
Moctezuma (also spelled Montezuma)
Ruler-priests; practice of human
sacrifice
• The Inca

2
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Ruled an empire stretching along the
Pacific coast of South
America
Built great cities (Machu Picchu,
Cuzco) high in the Andes,
Connected by a system of roads

Month
October

Topic/Standards
European Exploration
G.3.5.1: Recognize factors that
influence migration
G.3.5.2: Define push-pull factors
H.6.5.3: Identify the contributions of
significant individuals and explorers
during the period of early European
exploration of the
Americas
H.6.5.4: Identify areas of the New
World colonized by Spain,
Great Britain, and France
H.6.5.9: Describe the impact that
European explorers had on the
American Indian tribes
H.6.5.10: Analyze the benefits and
conflicts arising from the interaction
between colonial settlers and
American Indians
H.6.5.22: Explain the religious,
political, and economic reasons for
movement of people and goods from
Europe to the Americas
• Columbian Exchange

Essential Questions
1. What reasons did explorers set out
into the unknown?

Spanish Conquerors
• Conquistadors: Cortés and Pizzaro
Advantage of Spanish weapons (guns,
cannons)
Diseases devastate native peoples
Content
European Exploration, Trade, and
the Clash of Cultures
Background
• Beginning in the 1400s Europeans
set forth in a great wave of
exploration and trade.
• European motivations Muslims
controlled many trade routes. Profit
through trade in goods such as gold,
silver, silks, sugar, and spices Spread
of Christianity: missionaries,
Bartolomé de las Casas speaks out
against enslavement and mistreatment
of native peoples
• Geography of the spice trade The
Moluccas, also called the “Spice
Islands”: part of present-day
Indonesia Locate: the region known
as Indochina, the Malay Peninsula,
the Philippines Definition of
“archipelago” “Ring of Fire”:
earthquakes and volcanic activity
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• Triangular Trade
H.6.5.23: Examine the impact of early
exploration and settlement patterns of
the Spanish, British, and French in
North America
H.6.5.33: Identify Arkansas Post as
the first European settlement in
Arkansas and explain its geographic
significance
H.6.5.34: Locate and describe the
differences between the three regions
into which the English settled:
• New England
• Mid-Atlantic
• South

Trade, and Colonization
• Portugal Prince Henry the
Navigator, exploration of the West
African coast Bartolomeu Dias rounds
the Cape of Good Hope Vasco da
Gama: spice trade with India,
exploration of East Africa Portuguese
conquer East African Swahili citystates Cabral claims Brazil
• Spain Two worlds meet: Christopher
Columbus and the Tainos Treaty of
Tordesillas between Portugal and
Spain Magellan crosses the Pacific,
one of his ships returns to Spain,
making the first round-the-world
voyage Balboa reaches the Pacific
• England and France Search for
Northwest Passage (review from
grade 3) Colonies in North America
and West Indies Trading posts in
India
• Holland (The Netherlands) The
Dutch take over Portuguese trade
routes and colonies in Africa and the
East Indies The Dutch in South
Africa, Cape Town The Dutch in
North America: New Netherland
(review from grade 3), later lost to
England
Trade and Slavery
• The sugar trade African slaves on
Portuguese sugar plantations on
islands off West African coast, such
as Sao Tomé Sugar plantations on
Caribbean islands West Indies: Cuba,
Puerto Rico, Bahamas, Dominican

4

55

LRPA 5th Grade Global Studies Curriculum Map

Republic, Haiti, Jamaica
• Transatlantic slave trade: the
“triangular trade” from Europe to
Africa to colonies in the Caribbean
and the Americas The “Slave Coast”
in West Africa The Middle Passage
Month
November

Topic/Standards
US Geography
G.1.5.1: Classify locations as absolute
or relative
G.1.5.2: Identify and describe the
region of the United States in which
Arkansas is located
G.1.5.3: Distinguish between the
major regions of the United
States and evaluate their
interdependence
G.1.5.4: Locate the major bodies of
water that are related to the
United States:
• Atlantic Ocean
• Caribbean Sea
• Great Lakes
• Gulf of Mexico
• Pacific Ocean
G.1.5.6: Distinguish between
geography terms that describe or
indicate region, place, or location

Essential Questions
1. What do we mean by region?

Content
U. S. Geography
• Locate: Western Hemisphere, North
America, Caribbean Sea, Gulf of
Mexico
• The Gulf Stream, how it affects
climate
• Regions and their characteristics:
New England, Mid-Atlantic, South,
Midwest, Great Plains, Southwest,
West, Pacific Northwest

Month
December

Topic/Standards
American Revolution
H.6.5.13: Explain how conflict
between the English government
and the English colonies led to the
outbreak of the American

Essential Questions
1. Are revolutions inevitable?

Content
American Revolution

5

56

LRPA 5th Grade Global Studies Curriculum Map

Month
January

Revolution:
• Stamp Act
• Sugar Act
• Boston Tea Party
• Intolerable Acts
• Boston Massacre
H.6.5.14: Identify the contributions of
significant people leading to the
American Revolution:
• King George III
• George Washington
• Benjamin Franklin
• Thomas Jefferson
• Patrick Henry
• Thomas Paine
H.6.5.15: Explain the political
viewpoints of Patriots and Loyalists
during the Revolutionary period
H.6.5.16: Identify the importance of
key battles of the Revolutionary War:
• Lexington and Concord
• Bunker Hill
• Saratoga
• Yorktown
H.6.5.30: Evaluate contributions of
women during the Revolutionary
period
Topic/Standards
Westward Expansion
G.3.5.1: Recognize factors that
influence migration
G.3.5.2: Define push-pull factors
H.6.5.24: Explain how westward
expansion contributed to the growth
of the United States
H.6.5.25: Trace the Lewis and Clark

Essential Questions
1. In what ways can
change/progress/growth be both
positive and negative?

Content
Westward Expansion
Westward Expansion Before the Civil
War
• Early exploration of the west Daniel
Boone, Cumberland Gap, Wilderness
Trail Lewis and Clark, Sacagawea
“Mountain men,” fur trade Zebulon
Pike, Pike’s Peak
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expedition and discuss its impact on
the new nation

• Pioneers Getting there in wagon
trains, flatboats, steamboats
Many pioneers set out from St. Louis
(Where the Missouri and
Land routes: Santa Fe Trail and
Oregon Trail Mormons (Latter-day
Saints) settle in Utah, Brigham
Young, Great Salt Lake Gold
Rush, ’49ers
• Geography Erie Canal connecting
the Hudson River and Lake Erie
Rivers: James, Hudson, St. Lawrence,
Mississippi, Missouri, Ohio,
Columbia, Rio Grande Appalachian
and Rocky Mountains Great Plains
stretching from Canada to Mexico
Continental Divide and the flow of
rivers: east of Rockies to the Arctic or
Atlantic Oceans, west of Rockies to
the Pacific Ocean
Westward Expansion After the Civil
War
• Homestead Act (1862), many
thousands of Americans and
immigrants start farms in the West
• “Go west, young man” (Horace
Greeley’s advice)
• Railroads, Transcontinental Railroad
links east and west, immigrant labor
• Cowboys, cattle drives
• The “wild west,” reality versus
legend: Billy the Kid, Jesse James,
Annie Oakley, Buffalo Bill
• “Buffalo Soldiers,” African
American troops in the West
• U. S. purchases Alaska from Russia,
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“Seward’s folly”
• 1890: the closing of the American
frontier (as acknowledged in the U. S.
Census), the symbolic significance of
the frontier

Month
February

Topic/Standards
The Civil War
H.6.5.1: Discuss the purpose of
political cartoons
H.6.5.6: Identify important people
and events during Arkansas’
Territorial period
H.6.5.7: Analyze the impact of the
American Industrial
Revolution:
• Cotton gin
• Reaper
• Steam engine
H.6.5.8: Identify and explain the
significance of the following people:
• Fredrick Douglas
• Harriet Tubman
• John Brown
• Abraham Lincoln
• Ulysses S. Grant
• Robert E. Lee
• Sojourner Truth
• Dorothea Dix
H.6.5.12: Describe the impact of
slavery in the Americas
H.6.5.19: Identify and describe the
events and ideas leading to the Civil
War
H.6.5.20: Discuss the reasons for the

Essential Questions
1. How did the Civil War have both
benefits and cost for the United
States?

Content
The Civil War
Toward the Civil War
• Abolitionists: William Lloyd
Garrison and The Liberator, Frederick
Douglass
• Slave life and rebellions
• Industrial North versus agricultural
South
• Mason-Dixon Line
• Controversy over whether to allow
slavery in territories and new states
Missouri Compromise of 1820 Dred
Scott decision allows slavery in the
territories
• Importance of Harriet Beecher
Stowe’s Uncle Tom’s Cabin
• John Brown, Harper’s Ferry
• Lincoln: “A house divided against
itself cannot stand.” Lincoln-Douglas
debates Lincoln elected president,
Southern states secede
The Civil War
• Fort Sumter
• Confederacy, Jefferson Davis
• Yankees and Rebels, Blue and Gray
• First Battle of Bull Run
• Robert E. Lee and Ulysses S. Grant

8
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secession of southern states from the
Union
H.6.5.21: Identify and locate
significant Civil War sites of the
Union and Confederacy:
• Washington, Arkansas
• Pea Ridge
• Prairie Grove
• Bull Run/Manassas
• Antietam/Sharpsburg
• Gettysburg
H.6.5.31: Investigate the roles of
African Americans, American
Indians, and women during the Civil
War
H.6.5.32: Identify the role of the
following Arkansans in the
Civil War:
• Isaac Murphy
• David O. Dodd
• Albert Pike
• Earl Van Dorn
• Thomas Hindman
• James Blunt
• Harris Flanagan

• General Stonewall Jackson
• Ironclad ships, battle of the USS
Monitor and the CSS Virginia
(formerly the USS Merrimack)
• Battle of Antietam Creek
• The Emancipation Proclamation
• Gettysburg and the Gettysburg
Address
• African-American troops,
Massachusetts Regiment led by
Colonel Shaw
• Sherman’s march to the sea, burning
of Atlanta
• Lincoln re-elected, concluding
words of the Second Inaugural
Address (“With malice toward none,
with charity for all. . . .”)
• Richmond (Confederate capital)
falls to Union forces
• Surrender at Appomattox
• Assassination of Lincoln by John
Wilkes Booth
Reconstruction
• The South in ruins
• Struggle for control of the South,
Radical Republicans vs. Andrew
Johnson, impeachment
• Carpetbaggers and scalawags
• Freedmen’s Bureau, “40 acres and a
mule” • 13th, 14th, and 15th
Amendments to the Constitution
• Black Codes, the Ku Klux Klan and
“vigilante justice”
• End of Reconstruction, Compromise
of 1877, all federal troops removed
from the South

9
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Month
March

Topic/Standards
Native Americans
H.6.5.26: Describe the causes and
effects of the Indian Removal
Act of 1830
H.6.5.28: Identify the major preColumbia settlements:
• Cliff dwellers
• Mound builders
• Peoples of the Southwest
• Peoples of the Pacific Northwest
• Peoples of the Great Plains
• Peoples of the Eastern Woodlands
H.6.5.29: Locate and describe the
three main American Indian cultures
in Arkansas during the exploration
period:
• Quapaw Indians
• Caddo Indians
• Osage Indians

Month
April

Topic/Standards
Civics and Government
C.4.5.1: Recognize that the Arkansas
and the United States governments
are composed of three branches:
Executive
Legislative
Judicial
C.4.5.2: Identify the system of checks

Essential Questions

1. Why should we be interested in
other cultures?

Essential Questions

1. What are the roles and
responsibilities of government?

Content
Native Americans
Culture and Life
• Great Basin and Plateau (for
example, Shoshone, Ute, Nez Perce)
• Northern and Southern Plains (for
example, Arapaho, Cheyenne,
Lakota [Sioux], Shoshone, Blackfoot,
Crow)
Extermination of buffalo (review
from grade 2)
• Pacific Northwest (for example,
Chinook, Kwakiutl, Yakima)
American Government Policies
• Bureau of Indian Affairs
• Forced removal to reservations
• Attempts to break down tribal life,
assimilation policies, Carlisle
School
Conflicts
• Sand Creek Massacre
• Little Big Horn: Crazy Horse,
Sitting Bull, Custer’s Last Stand
• Wounded Knee
Ghost Dance
Content
Civics and Government
Teacher created unit from the state
standards
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and balances in government
C.4.5.3: Identify the roles and
responsibilities of the executive
branch
C.4.5.4: Identify and describe the
roles of the legislative branch
C.4.5.5: Identify and describe the
roles of the judicial branch
C.4.5.8: Discuss the succession of
leadership at the state level
C.4.5.9: Discuss the two-party system
C.5.5.1: Identify the founding
documents that helped to establish
laws for the United States
C.5.5.2: Identify the purpose of the
Declaration of Independence
C.5.5.8: Identify the requirements for
becoming a citizen of the
United States
C.5.5.9: Identify the rights and
responsibilities of United States
citizenship
C.5.5.10: Discuss the importance of
the rights of United States citizens set
forth in the Bill of Rights
C.5.5.11: Identify the proper
procedure for voting in the United
States and in Arkansas
C.5.5.12: Discuss ways citizens
participate in government at the state
and local level
C.5.5.13: Identify the Bill of Rights in
the United States Constitution
C.5.5.14: Identify the provisions of
the Thirteenth, Fourteenth, and
Fifteenth Amendments
C.5.5.15: Identify various

11
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Month
May

organizations from U.S. History
through which citizen’s rights were
affected
C.5.5.3: Identify the significance of
the following individuals in
establishing the government of the
United States:
John Adams
Benjamin Franklin
Alexander Hamilton
Thomas Jefferson
John Marshall
James Madison
George Washington
C.5.5.4: Identify the significance of
the Articles of Confederation
C.5.5.5: Discuss how the
ineffectiveness of the Articles of
Confederation led to the creation of
the United States
C.4.5.6: Identify the forms of
government
C.4.5.7: Identify elected state and
federal government officials
C.5.5.6: Research national symbols
and explain their significance using
primary and secondary sources
C.5.5.7: Identify significant examples
of patriotic music from various
periods of United States history
Topic/Standards
Economics
E.9.5.1: Describe the characteristics
of money:
• Portability
• Divisibility
• Durability

Essential Questions
1. Why is money important to our
society?

Content
Economics
Teacher created unit from state
standards
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• Uniformity
E.9.5.2: Examine the reasons for
using a financial institution for saving
money:
• Interest (rate of return)
• Safety
E.9.5.3: Identify methods people use
to save and spend money
E.9.5.4: Discuss the purpose of selling
stocks to capitalized companies
E.9.5.5: Identify the meaning of
economic inflation
E.9.5.6: Identify Gross Domestic
Product (GDP)
E.9.5.7: Identify the role of the
Federal Reserve in the economy
E.9.5.10: Identify how changes in
supply and demand affect prices
E.9.5.11: Identify methods used to
reduce or eliminate competition
E.9.5.12: Identify the various
marketing techniques:
• Advertising
• Mail order catalog
• Increasing demand for goods and
services
E.7.5.1:Identify the basic economic
wants and needs of all people
E.7.5.2: Recognize that choices have
both present and future consequences
E.7.5.3: Identify the causes of scarcity
and why scarcity of resources makes
it necessary to make choices
E.7.5.4: Discuss the meaning of
opportunity costs
E.7.5.5: Identify why federal, state,
and local governments have
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To make choices because of limited
resources
E.7.5.6: Examine the economic
decisions that every society must
make:
• What is to be produced and in what
quantities
• How will it be produced
• Who will receive what is produced
E.7.5.7: Identify examples of
traditional, market, and command
economies
E.7.5.8: Discuss the meaning of
trade-offs
E.7.5.9: Identify the characteristics of
a free enterprise system
E.8.5.1: Research the role that
entrepreneurs have played in the
development of the economy of
Arkansas
E.8.5.2: Discuss the impact additional
capital goods (e.g., tools and
machines) have on productivity
E.8.5.3: Identify the four basic
categories of earned income that are
received from the four factors of
production:
• Wages and salaries
• Rent
• Interest
• Profit
E.8.5.4: Examine the need for natural
resources in determining settlement
patterns
E.9.5.8: Identify the costs/benefits
associated with the development of
global trade
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Month
June

E.9.5.9: Identify various types of
currency in the global economy
Topic/Standards
Additional Geography standards can
be covered during this month if not
covered throughout the year

Essential Questions

Content

Geography Standards
G.1.5.5: Identify a variety of charts and graphs used to display data on a variety of topics such as climate or population
G.2.5.1: Describe customs, celebrations, and traditions of selected racial, ethnic, and religious groups in Arkansas and the
United States
G.2.5.2: Understand the contributions of people of various racial, ethnic, and religious groups in Arkansas and the United States
G.2.5.3: Recognize examples of cultural diffusion, cultural exchange, and assimilation
G.3.5.3: Identify various forms of technology and methods of transferring ideas and information
G.3.5.4: Recognize the concepts of interstate, intrastate, infrastructure, and globalization
G.3.5.5: Identify renewable and nonrenewable resources
G.3.5.6: Identify ways people have modified the physical environment
G.3.5.7: Discuss ways in which Arkansans adapted to and modified the environment
History Standards
H.6.5.2: Read and interpret timelines using the terms:
• ca (circa)
• Before Common Era/Common Era (BCE/CE)
• Millennia
• Millennium
• Decade
• Century
H.6.5.5: Describe the role and impact of legislative bodies in the colonial government
H.6.5.11: Evaluate the contributions of political and religious leaders in colonial America

15
66

67

68

69

70

71

72

73

74

75

76

77

78

79

80

81

82

83

84

85

86

87

88

89

90

91

92

93

94

95

96

LRPA 5th Grade
Natural World Curriculum Map

NOTE: Scientific Inquiry standards will be taught throughout the year in all content
NOTE: Due to being a state tested year, teachers will review additional standards from grades 3 and 4 within each content area. Review standards will be
marked with a *
Month
Topic/State Standards NGSS Correlation
Content
SLE’s and Academic Vocabulary
Standards
August and
Living Systems
5-PS3-1. Use
FOSS Living Systems
Academic Vocabulary:
• Learn that the basic unit of life is the cell.
September
LS.2.5.1
models to describe
• inherited
• Learn that all cells have basic needs —
Compare the cell
that energy in
• learned
water, food, gas exchange, and waste
theory to the
animals’ food
• species
disposal.
characteristics of a
(used for body
• larva
• Learn how materials are transported to
scientific theory
repair, growth,
• germinate
cells in multicellular organisms.
motion, and to
• metamorphosis
• Learn the structures and functions of the
LS.2.5.2
maintain body
• pollinate
circulatory, respiratory, digestive, and
Examine cells on a
warmth) was once
• pupa
excretory systems in humans.
microscopic level
energy from the
• reproduction
• Learn that vascular plants have specialized • stage
sun.
tissues (xylem and phloem tubes) for the
LS.2.5.3
• locomotion
transport of water, minerals, and sugar to
Describe the
5-LS1-1. Support
• systems
cells.
similarities of basic
an argument that
• skeleton
• Discover that leaves play an important role
cell functions in all
plants get the
organisms
materials they need in the transport of water to cells in vascular
Living Systems SLE’s:
plants.
for growth chiefly
4. Model and identify the parts of animal
LS.2.5.4
from air and water. • Learn that green plant cells make sugar
cells and plant cells:
from carbon dioxide and water in the
Model and identify
• cell wall
presence of sunlight, and release oxygen.
the parts of animal
• cell membrane
• Learn that plant and animal cells obtain
cells and plant cells:
• nucleus
energy by breaking down sugar into carbon
• cytoplasm
dioxide and water (cellular respiration).
• cell wall
• chloroplast
• Classify leaves based on venation pattern.
5. Compare and contrast plant and animal
• Design, conduct, and analyze the results of cells.
• cell membrane
experiments.
6. Conduct investigations to separate plant
• Write scientific reports.
• nucleus
pigments from the cell.
• Use metric tools and make and record
7. Identify the role of chlorophyll in the
quantitative
• cytoplasm
process of photosynthesis.
observations in a scientific investigation.
8. Explain and illustrate photosynthesis.
• chloroplast
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LS.2.5.5
Compare and contrast
plant and animal cells
LS.2.5.6
Conduct
investigations to
separate plant
pigments from the
cell
LS.2.5.7
Identify the role of
chlorophyll in the
process of
photosynthesis
LS.2.5.8
Explain and illustrate
photosynthesis
LS.2.5.9
Explain cellular
respiration
LS.2.5.10
Conduct
investigations
demonstrating the
process of cellular
respiration
LS.2.5.11
Investigate careers,
scientists, and
historical
breakthroughs related
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Month
October

to cells
Topic/State Standards
Ecosystems
LS.4.5.5
Examine the role of
limiting factors on the
carrying capacity of
an ecosystem:

NGSS Correlation
Standards
5-LS2-1. Develop a
model to describe
the movement of
matter among
plants, animals,
decomposers, and
the environment.

• food
• space
• water
• shelter
LS.4.5.6
Describe and diagram
the nitrogen cycle in
ecosystems
LS.4.5.7
Describe and diagram
the carbon cycle in
ecosystems
LS.4.5.8
Describe and diagram
the carbon dioxideoxygen cycle in
ecosystems

5-ESS2-1. Develop
a model using an
example to
describe ways the
geosphere,
biosphere,
hydrosphere,
and/or atmosphere
interact.
5-ESS2-2.
Describe and graph
the amounts and
percentages of
water and fresh
water in various
reservoirs to
provide evidence
about the
distribution of
water on Earth.
5-ESS3-1. Obtain
and combine
information about
ways individual

Content
Ecosystems/Geology
• Interactions between organisms can be
shown using simple food chains and
food webs.
• Animals eat plants or other animals for
food.
• Organisms interact with their
environments.
• Organisms interact with each other
• Organisms can survive only in
environments in which their needs are met.
• Organisms interact in various ways
including providing food and shelter to one
another.
• Some interactions are beneficial; others
are detrimental to the organism.
• Competition for food and other resources
(e.g. water and shelter) are
examples of interactions.

SLE’s and Academic Vocabulary
Academic Vocabulary:
• predator /prey
• decomposer
• producer/consumer
• parasite/host
• ecosystem
• habitat
• photosynthesis
• herbivore/carnivore
• omnivore
• ecology
• adaptation
• interdependence
• endangered
• energy
• metamorphosis
• hibernation
• tsunami
• fault
• hurricanes
• tornadoes
• glacier
• raw materials
Ecosystem SLE’s
Evaluate food webs under conditions of
stress:
• overgrazing
• overpopulation
• natural disaster
• introduction of non-native species
• human impact/urban development
5. Examine the role of limiting factors on
the carrying capacity of an
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LS.4.5.9
Conduct
investigations
demonstrating the
role of the carbon
dioxide-oxygen cycle
in ecosystems
LS.4.5.10
Analyze the concept
of conservation of
mass as related to the
amount of matter in
an ecosystem
LS.4.5.11
Create ecosystems in
which plants can exist
without animals
LS.4.5.12
Conduct
investigations in
which plants are
encouraged to thrive

communities use
science ideas to
protect the Earth’s
resources and
environment.

ecosystem:
• food
• space
• water
• shelter
9. Conduct investigations demonstrating
the role of the carbon dioxide oxygen
cycle in ecosystems.
12. Conduct investigations in which plants
are encouraged to thrive.
14. Categorize organisms by the function
they serve in ecosystems and
food webs:
• predator/prey
• parasitism
• producer/consumer/decomposer
• scavenger
• herbivore/carnivore/omnivore
17. Describe and illustrate various
symbiotic relationships:
• parasitism
• mutualism
• commensalism
18. Investigate careers, scientists, and
historical breakthroughs related to
populations and ecosystems.

LS.4.5.13
Construct, compare,
and contrast
environments in open
and closed aquaria
LS.4.5.14
Categorize organisms
by the function they
serve in ecosystems
and food webs:
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• predator/prey
• parasitism
• producer/consumer/
decomposer
• scavenger
• herbivore/carnivore/
omnivore
LS.4.5.15
Conduct field studies
identifying and
categorizing
organisms in a given
area of an ecosystem
LS.4.5.16
Evaluate positive and
negative human
effects on ecosystems
LS.4.5.17
Describe and
illustrate various
symbiotic
relationships:
• parasitism
• mutualism
• commensalism
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Month
November and
December

LS.4.5.18
Investigate careers,
scientists, and
historical
breakthroughs related
to populations and
ecosystems
Topic/State Standards
Properties of
Matter/Force and
Motion
PS.5.5.1
Identify the
relationship of
atoms to all matter
PS.5.5.2
Conduct scientific
investigations on
physical properties of
objects
PS.5.5.3
Identify common
examples of physical
properties:

NGSS Correlation
Standards

Content
Matter
Building Blocks of Matter Unit (CK)
FOSS Simple Machines
Investigation 1 and Investigation III

SLE’s and Academic Vocabulary
Academic Vocabulary
• gravity
• height
• orbit
• repel
• friction
• gravity
volume
density
• mass
• weight
• length
• area
• perimeter
• texture
• taste

• length
• odor
• mass
• color
• area
• elasticity
• perimeter
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• texture
• taste
• odor
• color
• elasticity
PS.5.5.4
State characteristics
of physical changes
PS.5.5.5
Identify
characteristics and
common examples of
physical changes
PS.5.5.6
Explain how heat
influences the states
of matter of a
substance:

Matter SLE’s
1. Identify the relationship of atoms to all
matter.
2. Conduct scientific investigations on
physical properties of objects.
5. Identify characteristics and common
examples of physical changes.
7. Demonstrate the effect of changes in the
physical properties of matter.
9. Conduct investigations demonstrating
expansion and contraction.
Force and Motion SLE’s
1. Classify simple machines.
2. Conduct investigations using
• levers (e.g., toothbrush)
• pulleys
• inclined planes-ramps, wedges, and
screws
• wheels and axles
5. Classify real world examples as
potential energy or kinetic energy as
applied to motion.

• solid
• liquid
• gas
• plasma
PS.5.5.7
Demonstrate the
effect of changes in
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the physical
properties of matter
PS.5.5.8
Model the motion and
position of molecules
in solids, liquids,
and gases in terms of
kinetic energy
PS.5.5.9
Conduct
investigations
demonstrating
expansion and
contraction

Month
January

PS.5.5.10
Investigate scientists,
careers, and historical
breakthroughs related
to physical properties,
physical changes, and
states of matter
Topic/Standards
Earth Systems and
Earth’s History
ESS.8.5.11
Investigate the
formation of soil
ESS.8.5.12
Conduct
investigations on
sedimentation

NGSS Correlation
Standards

Content
Geology (review of 4th Grade CK)
• Fossils can be compared to one another
and to living organisms according to their
similarities and differences.
• Some organisms that lived long ago are
similar to existing organisms, but some are
quite different.
• Fossils indicate that most species that
lived long ago are now extinct.
• Living organisms can be compared to one
another according to their

SLE’s and Academic Vocabulary
Earth History SLC’s
3. Identify characteristics of minerals.
5. Identify the following minerals:
•
halite (salt)
•
feldspar
•
sulfur
•
quartz
•
diamonds
•
gypsum
•
calcite
•
talc
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similarities and differences.
• Earth materials (e.g. rocks, minerals, soil)
have various properties.
• People use and transform Earth materials
into useful objects.
• Some Earth materials are easily available
and other Earth materials are limited in
quantity.
• Some materials can be reused, recycled, or
redesigned.
• Some Earth materials have properties that
make them useful in their present form or
can be designed and modified to solve
human problems and enhance
quality of life. (building, fuels,
transportation)

ESS.8.5.13
Describe and
illustrate the rock
Cycle
ESS.9.5.1
Explain and give
examples of how
physical evidence
from fossils supports
the theory that
Earth has changed
over time
ESS.9.5.2
Analyze fossil record
evidence about plants
and animals that
lived long ago

Month
February and
March

ESS.9.5.3
Infer the nature of
ancient environments
based on fossil
record evidence
Topic/Standards
Space Science
ESS.10.5.1
Compare the physical
characteristics of the
sun to other stars:
• size
• color

NGSS Correlation
Standards
5-ESS1-1. Support
an argument that
differences in the
apparent brightness
of the sun
compared to other
stars is due to their
relative distances
from Earth.

Content
Space Science
3rd and 6th Grade CK units

•
hematite (iron)
•
precious metals (gold, silver)
7. Identify characteristics of sedimentary,
igneous, and metamorphic
rocks.
8. Compare and contrast by investigation
characteristics of the three basic
types of rocks:
•
sedimentary
•
igneous
•
metamorphic
10. Investigate careers, scientists, and
historical breakthroughs related to
minerals and rocks.
13. Describe and illustrate the rock cycle
Additional Academic Vocabulary:
• extinct
• geology
• paleontology
• prehistoric
• sedimentary

SLE’s and Academic Vocabulary
Space Science SLC’s
1. Compare the physical characteristics of
the sun to other stars:
• size
• color
• brightness
2. Demonstrate the order of planets and
other space objects in our solar system.
3. Compare the properties of planets in our
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• brightness
ESS.10.5.2
Demonstrate the
order of planets and
other space objects in
our solar system
ESS.10.5.3
Compare the
properties of planets
in our solar system:

solar system:
• size
• shape
• density
• atmosphere
• distance from the sun
• orbital path
• moons
• surface
• composition
4. Distinguish between mass and weight.
5. Compare the human body’s mass to
weight on Earth, the moon, and
other planets in our solar system.

• size
• shape
• density
• atmosphere
• distance from the
sun
• orbital path
• moons
• surface
• composition
ESS 10.5.4
Distinguish between
mass and weight
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ESS.10.5.5
Compare the human
body’s mass to
weight on Earth, the
moon, and other
planets in our solar
system

Month

ESS.10.5.6
Investigate careers,
scientists, and
historical
breakthroughs related
to planets
Topic/Standards

NGSS Correlation
Standards

Content

SLE’s and Academic Vocabulary

NGSS Correlation
Standards

Content

SLE’s and Academic Vocabulary

April

Month

Topic/Standards

May
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Month

Topic/Standards

NGSS Correlation
Standards

Content

SLE’s and Academic Vocabulary

June

Characteristics and Processes of Science Standards
NS.1.5.1
Make accurate observations
NS.1.5.2
Identify and define components of experimental design used to produce empirical evidence:
• hypothesis
• replication
• sample size
• appropriate use of control
• use of standardized variables
NS.1.5.3
Calculate mean, median, mode, and range from scientific data using SI units
NS.1.5.4
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Interpret scientific data using
• data tables/charts
• bar graphs
• circle graphs
• line graphs
• stem and leaf plots
• Venn diagrams
NS.1.5.5
Communicate results and conclusions from scientific inquiry
NS.1.5.6
Develop and implement strategies for long-term, accurate data collection

SLE’s
2. Identify and define components of experimental design used to produce
empirical evidence:
• hypothesis
• replication
• sample size
• appropriate use of control
• use of standardized variables
3. Calculate mean, median, mode, and range from scientific data using
SI units.
4. Interpret scientific data using
• data tables/charts
• bar graphs
• circle graphs
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• line graphs
• stem and leaf plots
• Venn diagrams
5. Communicate results and conclusions from scientific inquiry.
8. Explain the role of observation in the development of a theory.
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LRPA First Grade Interdisciplinary Curriculum Map
NOTE: Natural Science standards will be covered throughout Natural World units (standards at the end of document)
NOTE: Some History standards will be covered throughout calendar time and various Global Studies units (standards at the end of document)
Month
Topic/Standards
Essential Questions
Content
August/September
Geography
1. Why are maps and globes
Geography
G.1.1.1: Identify and locate student’s
useful tools for us to use in
Spatial Sense (Working with Maps,
town/city on an appropriate map
our lives?
Globes, and Other Geographic Tools)
G.1.1.2: Locate Arkansas on a United
• Name your continent, country, state,
States map
and community.
G.1.1.3: Identify and locate the
• Understand that maps have keys or
United States on a world map or
legends with symbols and their uses.
globe
• Find directions on a map: east, west,
G.1.1.4: Identify the North and South
north, and south.
Poles and the Equator on a map or
• Identify major oceans: Pacific,
globe
Atlantic, Indian, and Arctic.
G.1.1.5: Recognize that there are
• Review the seven continents: Asia,
seven major continents
Europe, Africa, North America, South
G.1.1.6: Recognize that there are four
America, Antarctica, and Australia.
major oceans in the world
• Locate: Canada, United States,
1.1.7: Explain how climate, location,
Mexico, and Central America.
and physical surroundings affect the
• Locate: the Equator, Northern
way people live
Hemisphere, Southern Hemisphere,
G.1.1.8: Understand how and why
North and South Poles.
maps and globes are used
B. Geographical Terms and Features
G.1.1.9: Recognize that pictorial
• Peninsula, harbor, bay, island
symbols on a map represent real
objects
G.1.1.10: Show a relationship
between places using directional
words
G.1.1.11: Name and label the cardinal
directions on a map:
• north
• south
• east
• west
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Month
October

G.1.1.12: Recognize physical features
of maps and globes:
• rivers
• lakes
• oceans
• mountains
• islands
• desert
• coast
G.1.1.13: Illustrate and label a map of
a familiar place
G.3.1.2: Identify ways to take
personal action to protect the
environment
Topic/Standards
The Earth
ESS.8.1.1: Identify the features of
major landforms
ESS.8.1.2: Identify common uses of
Earth’s resources
Cycles in Nature
PS.7.1.3: Compare natural sources of
heat (e.g., sun, fire, lightning) to
artificial sources of heat
ESS.8.1.3: Chart weather conditions
every day
ESS.8.1.4: Identify the sequence of
seasons
ESS.8.1.5: Demonstrate safety
procedures related to severe weather
ESS.10.1.1: Illustrate the sequence of
planets in the solar system

Essential Questions
1. What materials make up the Earth?

Content
The Earth
Geographical Features of the Earth’s
Surface
• The shape of the earth, the horizon
• Oceans and continents
• North Pole and South Pole, Equator
What’s Inside the Earth
• Inside the earth Layers: crust,
mantle, core, high temperatures
• Volcanoes and geysers
• Rocks and minerals Formation and
characteristics of different kinds of
rocks: metamorphic, igneous,
sedimentary
Important minerals in the earth (such
as quartz, gold, sulfur, coal, diamond,
iron ore)
Cycles in Nature
• The four seasons and earth’s orbit
around the sun (one year)
• Seasons and life processes
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Month
November

Topic/Standards
Early People and Civilizations and
Modern Day Mexico
G.2.1.1: Discuss elements of culture
G.2.1.2: Explain ways in which the
location of a community affects
people’s lives, dress, and occupation
G.2.1.3: Explain the difference
between rural and urban areas
G.3.1.1: Recognize reasons people
need various types of
transportation
G.3.1.3: Identify ways in which

1.
2.

Essential Questions
How does location effect
how people live?
2. How do physical
surroundings effect how
people live?

Spring: sprouting, sap flow in plants,
mating and hatching
Summer: growth
Fall: ripening, migration
Winter: plant dormancy, animal
hibernation
B. Earth and its place in the solar
system
• The eight planets (Mercury, Venus,
Earth, Mars, Jupiter, Saturn, Uranus,
Neptune, Pluto)
• Stars
Constellations, Big Dipper
The sun is a star.
• Earth and its place in the solar
system
The earth moves around the sun; the
sun does not move.
The earth revolves (spins); one
revolution takes one day (24
hours). Sunrise and sunset
When it is day where you are, it is
night for people on the
opposite side of the earth.
Content
Early People and Civilizations
A. The Earliest People: Hunters and
Nomads
• Crossing the land bridge from Asia
to North America From hunting to
farming Gradual development of early
towns and cities
B. Maya, Inca, and Aztec
Civilizations
• Maya in Mexico and Central
America
• Aztecs in Mexico Montezuma (also

4

people depend on the physical
environment
H.6.1.7: Discuss daily life in the past
and present

Month
December

Month
January

called Montezuma) Tenochtitlan
(Mexico City)
• Inca in South America (Peru, Chile)
Cities in the Andes, Machu Pichu

Topic/Standards
The Human Body
LS.2.1.3: Locate the following human
body parts:
• heart
• lungs
• brain
• stomach
• muscles
• bones

Essential Questions
1. Why is it important to stay healthy?

Topic/Standards
FOSS Solids and Liquids,
Investigations I and II
PS.5.1.1: Compare and contrast
objects according to the single
properties of
• size

Essential Questions
1. Why is it important to learn about
solids and liquids?

Modern Day Mexico
Geography
• North American continent, locate
Mexico relative to Canada and the
United States
• Central America, Yucatan Peninsula
• Pacific Ocean, Gulf of Mexico, Rio
Grande
• Mexico City
Culture
• Indian and Spanish heritage
• Traditions: fiesta, piñata
• National holiday: September 16,
Independence Day
Content
The Human Body
Body Systems
• Skeletal system: skeleton, bones,
skull
• Muscular system: muscles
• Digestive system: mouth, stomach
• Circulatory system: heart and blood
• Nervous system: brain, nerves

Content
FOSS Solids and Liquids,
Investigation I- Solids
Students explore solid objects, such as
pieces of wood, plastic, and metal.
They observe, describe, and sort the
objects according to their properties.
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• color
• shape
• texture
PS.5.1.2: Identify characteristics of
solids and liquids

Month
February

Topic/Standards
Exploration and Settlement
H.6.1.11: Describe the voyage of
Christopher Columbus
H.6.1.8: Recognize that the Pilgrims
came to America on the Mayflower
and arrived at Plymouth Rock
H.6.1.9: Understand that the name of
Arkansas originated from the Quapaw
Indians
H.6.1.10: Discuss methods of
transportation of today and long ago
H.6.1.12: Demonstrate the
relationship between the American
Indians and the Pilgrims

They construct towers (and other
structures), using the properties
inherent in the materials to
accomplish the task.

Essential Questions
1. How do world cultures and
civilizations contribute to the
development of a nation?

FOSS Solids and Liquids,
Investigation II-Liquids
Students investigate liquids in a
variety of settings to become familiar
with their properties. They play
games to rehearse precise liquids
vocabulary. Students use
representational materials to enhance
their understanding of the unique
behaviors of liquids.
Content
Exploration and Settlement
Christopher Columbus
The Conquistadors
• The search for gold and silver
• Hernán Cortés and the Aztecs
• Francisco Pizarro and the Inca
• Diseases devastate Native American
population
English Settlers
• The story of the Lost Colony Sir
Walter Raleigh Virginia Dare
• Virginia
Jamestown Captain John Smith
Pocahontas and Powhatan
• Slavery, plantations in Southern
colonies
• Massachusetts Pilgrims, Mayflower,
Thanksgiving Day Massachusetts Bay
Colony, the Puritans
Arkansas- Quapaw Indians
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Month
March

Topic/Standards
Local and State Government
C.4.1.1: Understand that government
is an organized form of rules
and procedures
C.4.1.2: Explain the importance of
government in the classroom
and school
C.4.1.3: Discuss the roles of people in
families and schools who
hold positions of authority
C.4.1.4: Discuss the basic role of the
current president of the United States
and current governor of Arkansas
Symbols and Figures
C.5.1.1: Identify and discuss national
symbols that represent
American democracy:
• American flag
• Bald Eagle
• Statue of Liberty
• White House
• United States Constitution
C.5.1.2: Demonstrate the rights and
responsibilities of being a good
citizen
C.5.1.3: Discuss the voting process as
it relates to an election
C.5.1.4: Demonstrate the appropriate
procedures for reciting the
Pledge of Allegiance:
• standing up straight
• placing the right hand over heart
• removing hats
• observing location of the flag
H.6.1.1: Identify people and events

1.
2.

Essential Questions
What makes a great
president?
Why are rules important in a
community and a country?

Content
Local and State Government
Teacher created unit related to
standards

1. How do national symbols
help families and classmates
feel connected?

Symbols and Figures
• Recognize and become familiar with
the significance of:
Liberty Bell
Current United States president
American flag
Bald Eagle
United States Constitution
White House
Statue of Liberty
• Arkansas State Symbols
• U.S. Holidays
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observed in national
celebrations and holidays:
• Labor Day
• Veteran’s Day
• Thanksgiving
• Columbus Day
• Martin Luther King, Jr. Day
• President’s Day
• Independence Day
• Constitution Day
H.6.1.2: Identify state symbols of
Arkansas:
• flower
• bird
• fruit/vegetable
• folk dance
• instrument
H.6.1.3: Identify historical sites of
Arkansas
Month
April

Topic/Standards
Living Things and Their
Environments
LS.2.1.4: Locate plant parts:
• leaves
• stems
• flowers
• roots
LS.3.1.1: Illustrate incomplete
metamorphosis
LS.3.1.2: Compare and contrast
complete metamorphosis and
incomplete metamorphosis
LS.4.1.1: Identify some endangered
species in Arkansas
LS.2.1.1: Classify animals according
to common characteristics

Essential Questions
Why is it important for
animals and plants to adapt
to their environment?
2. What do animals and plants
need in order to survive?
1.

Content
Living Things and Their
Environments
A. Habitats (animals and plants)
• Living things live in environments
to which they are particularly suited.
• Specific habitats and what lives
there, for example:
Forest [oak trees, squirrels, raccoons,
snails, mice]
Meadow and prairie [wildflowers,
grasses, prairie dogs]
Underground [fungi, moles, worms]
Desert [cactus, lizard, scorpion]
Water [fish, oysters, starfish]
• Endangered species
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• Butterfly Life cycle (new)
• The food chain: a way of picturing
the relationships between living
things
Animals: big animals eat little ones,
big animals die and are eaten by little
ones.

LS.2.1.2: Differentiate between
herbivores and carnivores

Month
May

Topic/Standards
Electricity and Magnetism
PS.7.1.6: Classify materials as
magnetic or nonmagnetic
PS.7.1.7: Investigate the properties of
magnets:
• attraction
• repulsion
PS.6.1.1: List orally the various ways
that objects can move, including but
not limited to
• straight
• zigzag
• back and forth
• round and round
• fast and slow
PS.7.1.1: Compare natural sources of
light (e.g., sun, fireflies, deep sea
creatures, fire, lightning) to artificial
sources of light
(e.g., light bulbs, matches, candles)
PS.7.1.2: Investigate the properties of
transparent and opaque objects
PS.7.1.5: Demonstrate methods of
producing static electricity

1.

2.

Essential Questions
Why does a magnet work
differently on various
objects?
How does electricity play a
part in our lives and
environment?

Content
Electricity and Magnetism
• Static electricity
• Basic parts of simple electric
circuits (for example, batteries, wire,
bulb or
buzzer, switch)
• Conductive and nonconductive
materials
• Magnetism demonstrates that there
are forces we cannot see that act upon
objects.
• Most magnets contain iron.
• Lodestones: naturally occurring
magnets
• Magnetic poles: north-seeking and
south-seeking poles
• Magnetic field (strongest at the
poles)
• Law of magnetic attraction: unlike
poles attract, like poles repel
• The earth behaves as if it were a
huge magnet: north and south
magnetic
poles (near, but not the same as,
geographic North Pole and South
Pole)

9

• Orienteering: use of a magnetized
needle in a compass, which will
always
point to the north
Month
June

Topic/Standards
Wants and Needs
E.7.1.1: Identify the categories and
priorities of wants and needs
E.7.1.2: Describe how people satisfy
basic wants
E.7.1.3: Determine the relationships
between unlimited wants and
limited resources
E.8.1.1: Recognize that people are
producers of goods and services
E.8.1.2: Recognize that people are
consumers of goods and services
E.8.1.3: Discuss skills and education
necessary to perform a job
E.8.1.4: Identify uses for natural
resources
E.8.1.5: Understand that capital
resources are the tools of trade
E.9.1.1: Discuss barter as a method of
exchange
E.9.1.2: Recognize that money is a
medium of exchange
E.9.1.3: Discuss the role of a financial
institution
E.9.1.4: Understand that the
production of any good or service
requires:
• natural resources
• human resources
• capital resources
E.9.1.5: Recognize that markets exist

Essential Questions
1. Why are goods and services
important in our lives?
2. Why do people save money?

Content
Wants and Needs
Teacher created unit using state
standards
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in various places

Natural Science Standards
NS.1.1.1: Communicate observations orally, in writing, and in graphic organizers:
• T-charts
• pictographs
NS.1.1.2: Ask questions based on observations
NS.1.1.3: Conduct scientific investigations as a class and in teams:
• lab activities
• field studies
NS.1.1.4: Estimate and measure length and temperature using International System of Units as a class
NS.1.1.5: Collect measurable empirical evidence as a class and in teams
NS.1.1.6: Make predictions as a class and in teams based upon empirical evidence
NS.1.1.7: Use age appropriate equipment and tools in scientific investigations
NS.1.1.8: Apply appropriate rules of safety related to daily activities
NS.1.1.9: Apply lab safety rules as they relate to specific science lab activities

History Standards
H.6.1.4: Recognize time equivalency using chronological terms:
• yesterday/past
• today/present
• tomorrow/ future
H.6.1.5: Determine the sequential order of events on a timeline
H.6.1.6: Explore people and events from the past using primary and secondary sources
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LRPA 2nd Grade Interdisciplinary Curriculum Map
NOTE: Some history standards will be covered throughout Global Studies units (see end of document)
NOTE: Natural Science Standards will be covered throughout Natural World units (see end of document)
Month
Topic/Standards
Essential Questions
August
Geography
1. How does Geography affect where
G.1.2.1: Define relative location
people live and what they do?
G.1.2.2: Locate the county in which
the student lives on an Arkansas map
G.1.2.3: Locate the capital of
Arkansas
G.1.2.4: Identify and locate countries
bordering the United States
G.1.2.5: Locate and define the North
and South Poles and the
Equator on a map of globe
G.1.2.6: Locate the seven continents
using a map or globe
G.1.2.7: Name and locate the four
major oceans
G.1.2.8: Describe how climate
changes with the seasons
G.1.2.9: Distinguish between different
types of maps:
• Physical
• Political
• Historical
G.1.2.10: Understand the purpose of
map components:
• Title
• Compass rose
• Key/legend
• Map scale
G.1.2.11: Describe the relative
locations of places using cardinal
directions
G.1.2.12: Identify and locate physical

Content
Geography
• Name your continent, country, state,
and community.
• Understand that maps have keys or
legends with symbols and their uses.
• Find directions on a map: east, west,
north, and south.
• Identify major oceans: Pacific,
Atlantic, Indian, and Arctic.
• The seven continents: Asia, Europe,
Africa, North America, South
America, Antarctica, Australia.
• Locate: Canada, United States,
Mexico, and Central America.
• Locate: the Equator, Northern
Hemisphere and Southern
Hemisphere, North and South Poles.
• Coast, valley, prairie, desert, oasis
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Month
September

features on maps and globes:
• Rivers
• Lakes
• Oceans
• Mountains
• Islands
• Desert
• Coast
G.1.2.13: Construct maps of a
familiar place that includes the
following:
• Title
• Compass rose
• Legend/key
Topic/Standards
Astronomy
ESS.10.2.1: Illustrate four moon
phases:
• Full
• Half
• Crescent
• New
ESS.10.2.2: Model the movement of
Earth and its moon
ESS.10.2.3: Contrast the visibility of
the sun and moon
Water Cycle
PS.5.2.2: Investigate the effect of
physical phenomena on various
materials
ESS.8.2.5: Chart weather conditions
every day
ESS.8.2.6: Demonstrate safety
procedures related to severe weather
ESS.8.2.7: Describe characteristics of
cumulus, stratus, and cirrus clouds
ESS.8.2.8: Predict weather based on

Essential Questions
1. What causes change in our physical
world?

Content
Astronomy
• Sun: source of energy, light, heat
• Moon: phases of the moon (full,
half, crescent, new)
• The eight planets (Mercury, Venus,
Earth, Mars, Jupiter, Saturn, Uranus,
Neptune)
• Earth and its place in the solar
system
The earth moves around the sun; the
sun does not move.
The earth revolves (spins); one
revolution takes one day (24hours).
Sunrise and sunset
When it is day where you are, it is
night for people on the opposite side
of the earth
Water Cycle
• Most of the earth’s surface is
covered by water.
• The water cycle
Evaporation and condensation
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cloud type ESS.8.2.9: Read a
Celsius thermometer

Month
October

Topic/Standards
Japan
G.2.2.1: Compare customs of another
culture to one’s own
G.2.2.2: Compare the lifestyle, dress,
and occupations of Arkansans to
those of people in other parts of the
world.

Essential Questions
1. How can cultural differences
impact a community?

Month
November

Topic/Standards
The Human Body
LS.2.2.5: Identify the major parts and
functions of the skeletal system

Essential Questions
1. What is the primary function of our
skeletal system?

Water vapor in the air, humidity
Clouds: cirrus, cumulus, stratus
Precipitation, groundwater
Thermometers
Content
Japan
Geography
• Locate relative to continental Asia:
“land of the rising sun”
• A country made up of islands; four
major islands
• Pacific Ocean, Sea of Japan
• Mt. Fuji
• Tokyo
Culture
• Japanese flag
• Big modern cities, centers of
industry and business
• Traditional craft: origami
• Traditional costume: kimono
Content
The Human Body
THE SKELETAL SYSTEM
• Skeleton, bones, marrow
• Musculo-skeletal connections
Ligaments
Tendons, Achilles tendon
Cartilage
• Skull, cranium
• Spinal column, vertebrae
• Joints
• Ribs, rib cage, sternum
• Scapula (shoulder blades), pelvis,
tibia, fibula
• Broken bones, x-rays

15

Month
December

Month
January

Topic/Standards
American Constitution
C.4.2.1: Explain the basic purposes of
government at the local level
C.4.2.2: Identify various people and
groups who make, apply, and enforce
rules and laws for others
C.4.2.3: Identify local government
officials
C.4.2.4: Define democracy
C.5.2.2: Examine the rights and
responsibilities that citizens have in a
community
C.5.2.3: Explain the voter’s role in the
democratic process
Topic/Standards
Westward Expansion
G.2.2.3: Compare and contrast how
people in rural and urban areas live
and work
G.3.2.1: Identify the various types of
transportation and communication
links between communities
G.3.2.3: Examine ways in which
people affect the physical
environment
H.6.2.4: Define conflict
H.6.2.11: Recognize American Indian
tribes of Arkansas:
• Osage
• Quapaw
• Caddo
H.6.2.12: Compare past and present
means of transportation and
communication in Arkansas

Essential Questions
1. How can I be a good citizen?

Content
American Constitution
• American government is based on
the Constitution, the highest law of
our land.
• James Madison, the “Father of the
Constitution”
• Government by the consent of the
governed: “We the people”
Voting Process (new)

Essential Questions
1. What are some reasons people
choose to live in a certain place?
2. How have transportation and
communication changed over time?

Content
Westward Expansion
Pioneers Head West
• New means of travel
Robert Fulton, invention of the
steamboat
Erie Canal
Railroads: the Transcontinental
Railroad
• Routes west: wagon trains on the
Oregon Trail
• The Pony Express
Native Americans
• Sequoyah and the Cherokee
alphabet
• Forced removal to reservations: the
“Trail of Tears”
• Some Native Americans displaced
from their homes and ways of life by
railroads (the “iron horse”)
• Effect of near extermination of
buffalo on Plains Indians
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Month
February

Topic/Standards
Civil Rights
C.5.2.2: Examine the rights and
responsibilities that citizens have in a
community
C.5.2.3: Explain the voter’s role in the
democratic process
H.6.2.3: Discuss historical people of
Arkansas
H.6.2.4: Define conflict

Essential Questions
1. How can events in history affect
people’s lives?

Month
March

Topic/Standards
The Earth
ESS.8.2.1: Conduct investigations to
distinguish among the following
components of soil:
• Clay
• Sand
• Silt
• Humus
ESS.8.2.2: Recognize and discuss the
different properties of soil:
• Color
• Texture
• Ability to retain water
• Ability to support plant growth
ESS.8.2.3: Conduct investigations to
determine which soil best supports
bean plant growth
ESS.8.2.4: Identify products derived
from natural resources
PS.7.2.3: Demonstrate methods of

Essential Questions
1. How are parts of Earth (land, air
and water) related?

Content
Civil Rights
• Susan B. Anthony and the right to
vote
• Eleanor Roosevelt and civil rights
and human rights
• Mary McLeod Bethune and
educational opportunity
• Jackie Robinson and the integration
of major league baseball
• Rosa Parks and the bus boycott in
Montgomery, Alabama
• Martin Luther King, Jr. and the
dream of equal rights for all
• Cesar Chavez and the rights of
migrant worker
Content
The Earth
• Inside the earth
Layers: crust, mantle, core
High temperatures
• Volcanoes and geysers
• Rocks and minerals
Formation and characteristics of
different kinds of rocks:
metamorphic, igneous, sedimentary
Important minerals in the earth (such
as quartz, gold, sulfur, coal, diamond,
iron ore)
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Month
April

using electricity to produce light,
heat, and sound
PS.7.2.1: Classify materials as
transparent, translucent, or opaque
Topic/Standards
FOSS Insects and Plants
LS.2.2.1: Classify animals into major
groups according to their
Structure:
• Mammals
• Birds
• Fish
LS.2.2.2: Differentiate among
herbivores, carnivores, and omnivores
LS.2.2.3: Identify basic needs of most
plants:
• Nutrients
• Water
• Light
• Air
• Temperature
• Space
LS.2.2.4: Compare different types of
flowering plants and
Conifers
LS.2.2.6: Describe the function of the
following plant parts:
• Leaves
• Stems
• Flowers
• Roots
LS.3.2.1: Illustrate embryonic
development
LS.3.2.2: Compare and contrast
embryonic development and
incomplete metamorphosis
LS.4.2.1: Compare and contrast living

Essential Questions
1. How can living things be so
different, yet so alike?

Content
FOSS Insects/Plants, Investigation
IV, Silkworms
Students observe the life history of
one of the most commercially
successful insects. They start with
eggs and observe the growth and
changes to larvae, pupae, and adults
who produce eggs. Students study the
structure of a moth larva, and read
two articles about insects.
Investigation V, Butterflies
The class observes the painted lady
larvae grow, pupate, and emerge as
adults. Students experience the stages
of complete metamorphosis and
compare the behaviors of moths and
butterflies. They read about life cycles
of other animals and compare to
insects.
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and extinct species
LS.4.2.2: Describe characteristics of
various habitats
Month
May

Topic/Standards
Economics
E.7.2.2: Discuss that because of
scarcity people must make choices
and incur opportunity costs
E.8.2.1: Distinguish between
consumers and producers in a local
community
E.8.2.2: Research the skills and
education needed for specific jobs
E.8.2.3: Discuss the availability of
natural resources
E.8.2.4: Give examples of capital
resources
E.9.2.1: Identify items that have been
used as currency
E.9.2.2: Understand that the use of
money facilitates exchange
E.9.2.3: Discuss a variety of services
that financial institutions provide
E.9.2.4: Classify productive resources
into the following categories:
• Natural resources
• Human resources
• Capital resources
E.9.2.5: Investigate goods and
services provided by markets in the
local community
E.9.2.6: Identify exchanges made:
• Monetary
• Barter
E.9.2.7: Define specialization and
interdependence

Essential Questions
1. How do producers and consumers
depend on each other?

Content
Economics
Teacher created unit using state
standards
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Month
June

Topic/Standards
Symbols and Figures
C.5.2.1: Understand the significance
of national symbols (e.g.,
National Anthem, Liberty Bell,
Pledge of Allegiance, American
Flag, Statue of Liberty, United States
Constitution)
C.5.2.4: Identify rules of etiquette for
the American flag
H.6.2.1: Explain the purpose in
celebrating national holidays:
• Labor Day
• Veteran’s Day
• Thanksgiving
• Columbus Day
• Martin Luther King, Jr. Day
• President’s Day
• Independence Day
• Constitution Day
H.6.2.2: Identify state symbols of
Arkansas:
• Gem
• Mineral
• Rock
• Mammal
• Anthem

Essential Questions
1. How can symbols unite those they
represent?

Content
Symbols and Figures
• Recognize and become familiar with
the significance of U. S. flag: current
and earlier versions
Statue of Liberty
Lincoln Memorial
• US Holidays
• Arkansas state symbols
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History Standards
H.6.2.9: Identify reasons Pilgrims came to the New World:
• Religious freedom
• Political freedom
H.6.2.10: Discuss the characteristics of a colony
H.6.2.5: Determine the data to be included on a personal timeline
H.6.2.6: Determine how photos and documents are used to gather information about the past
H.6.2.7: Define technology and list examples

Natural Science Standards
NS.1.2.1: Communicate observations orally, in writing, and in graphic organizers:
• T-charts
• Pictographs
• Venn diagrams
• Bar graphs
NS.1.2.2: Develop questions that guide scientific inquiry
NS.1.2.3: Conduct scientific investigations individually and in teams:
• Lab activities
• Field studies
NS.1.2.4: Estimate and measure length and temperature using International System of Units
NS.1.2.5: Collect measurable empirical evidence in teams and as individuals
NS.1.2.6: Make predictions in teams and as individuals based upon empirical evidence
NS.1.2.7: Use age appropriate equipment and tools in scientific investigations
NS.1.2.8: Apply lab safety rules as they relate to specific science lab activities
PS.5.2.1: Classify objects based on two or more properties
PS.6.2.1: Investigate the relationship between force and motion
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LRPA Third Grade Interdisciplinary Curriculum Map
NOTE: Natural Science standards will be covered throughout Natural World units (see end of document)
NOTE: Some History standards will be covered throughout Global Studies units (see end of document)
NOTE: Some Earth and Space Science Standards will need to be integrated into other units or as mini-units (see end of document)
Month
Topic/Standards
Essential Questions
Content
August
World Geography
World Geography
1. Why do geographic features
G.1.3.1: Define absolute location
Spatial Sense
influence where and how a
G.1.3.2: Name and locate the states
• Name your continent, country, state, and
community develops?
that border Arkansas
community.
G.1.3.3: Discuss the characteristics
• Understand that maps have keys or
that define a region:
legends with symbols and
• Takes up area
their uses.
• Has boundaries
• Find directions on a map: east, west,
• Has special features
north, and south.
G.1.3.4: Identify on which continent
• Identify major oceans: Pacific, Atlantic,
and in which hemispheres the
Indian, and Arctic.
United States is located
• The seven continents: Asia, Europe,
G.1.3.5: Identify the following using
Africa, North America,
a globe or a map:
South America, Antarctica, Australia
• Equator
• Locate: Canada, United States, Mexico,
• Prime Meridian
and Central America.
• North Pole
• Locate: the Equator, Northern
• South Pole
Hemisphere and Southern
G.1.3.6: Divide the earth into the
Hemisphere, North and South Poles.
four hemispheres using a map or
• Measure straight-line distances using a
globe:
bar scale.
• Northern
Use an atlas and, if available, on-line
• Southern
sources to find geographic
• Eastern
information.
• Western
Geographical Terms and Features
G.1.3.7: Identify the seven
• Boundary, channel, delta, isthmus,
continents
plateau, reservoir, strait
G.1.3.8: Locate mountain ranges in
Arkansas:
• Ozark
• Ouachita
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G.1.3.9: Locate major rivers in
Arkansas:
• Arkansas
• Mississippi
• Red
• White
• Ouachita
• St. Francis
G.1.3.10: Describe how seasonal
weather changes affect the
environment
G.1.3.11: Explain the purpose of a
physical map
G.1.3.12: Utilize the map key/legend
to interpret physical maps
G.1.3.13: Locate places on
contemporary maps using cardinal
and intermediate directions, map
scales, legends, and titles
G.1.3.14: Label physical features on
maps and globes:
• Rivers
• Lakes
• Oceans
• Mountains
• Islands
• Desert
• Coast
• Peninsula
• Plain
• Plateau
G.1.3.15: Create a physical map that
includes the following:
• Title
• Compass rose
• Legend/key
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Month
September

Month
October

Topic/Standards
FOSS Structures
LS.2.3.1: Classify animals as
vertebrates and invertebrates
according to their structure
LS.3.3.3: Differentiate among
complete metamorphosis,
incomplete metamorphosis, and
embryonic development

Essential Questions
1. How are living and non-living
things different and alike?

Topic/Standards
FOSS Electricity and Magnetism
PS.7.3.3: Identify methods of
producing electricity relative to
Arkansas:
• Hydroelectric
• Coal
• Oil
• Natural gas
• Nuclear
• Solar
• Wind
PS.7.3.4: Differentiate between
magnets and non-magnets
PS.7.3.5: Describe the effect of
distance on attraction and repulsion
PS.7.3.6: Construct a magnet by the
“Touch/Stroke” method
PS.5.3.2: Demonstrate physical
changes in matter
PS.5.3.3: Determine the mass of
solids
PS.5.3.4: Compare and contrast
solids and liquids

Essential Questions
1. Why is it important for us to find
alternative methods of energy?

Content
FOSS Structures Investigations IIIMEET THE CRAYFISH
Students observe and record some of the
structures of a crustacean, the crayfish.
They establish a feeding and maintenance
schedule for the organisms. Students
investigate crayfish behavior by creating
an enriched crayfish habitat. They map
where the crayfish spend their time within
their habitat. Students investigate crayfish
territorial behavior.
Content
FOSS Electricity and Magnetism
Investigation I- THE FORCE
Students work with permanent magnets to
discover that iron is the only everyday
material that sticks to magnets. They
investigate variables that influence the
force of attraction between two magnets
and look for ways to detect the presence of
a magnet.
FOSS Electricity and Magnetism
Investigation II- MAKING
CONNECTIONS
Students investigate current electricity and
circuits, the pathways through which
electricity flows. They find that some
materials permit the flow of electricity
(conductors), and some don’t (insulators).
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Month
November

Topic/Standards
Ancient Rome
G.3.3.1: Discuss different types of
transportation and communication
links between communities
G.3.3.2: Describe human settlements
G.3.3.3: Describe how people affect
and alter their environment
C.4.3.3: Identify the three levels of
government:
• Local
• State
• Federal
C.4.3.4: Identify the fundamental
ideals of democracy
H.6.3.3: Discuss that conflicts
between countries can lead to war
H.6.3.5: Discuss the meaning of
civil war

Essential Questions
1. How does a culture influence
the physical environment around
them?

Content
Ancient Rome
Geography of the Mediterranean Region
• Mediterranean Sea, Aegean Sea, Adriatic
Sea
• Greece, Italy (peninsula), France, Spain
• Strait of Gibraltar, Atlantic Ocean
• North Africa, Asia Minor (peninsula),
Turkey
• Bosporus (strait), Black Sea, Istanbul
(Constantinople)
• Red Sea, Persian Gulf, Indian Ocean
Background
• Define B.Sc. / a.m. and B.Ch.E. / cue.
• The legend of Romulus and Remus
• Latin as the language of Rome
• Worship of gods and goddesses, largely
based on Greek religion
• The Republic: Senate, Patricians,
Plebeians
• Punic Wars: Carthage, Hannibal
The Empire
• Julius Caesar
Defeats Pompey in civil war, becomes
dictator
“Veni, vidi, vici” (“I came, I saw, I
conquered”)
Cleopatra of Egypt
Caesar assassinated in the Senate, Brutus
• Augustus Caesar
• Life in the Roman Empire
The Forum: temples, marketplaces, etc.
The Colosseum: circuses, gladiator
combat, chariot races
Roads, bridges, and aqueducts
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Month
December

Topic/Standards
Early Explorations of North
America
H.6.3.14: Describe the early
American Indian cultures in
Arkansas
H.6.3.15: Identify the modes of
transportation in westward
movement
H.6.3.19: Identify similarities and
differences among the
American Indians and Pilgrims:
• Housing
• Clothing
• Foods
• Traditions
• Tools
G.2.3.3: Identify reasons people live
in rural, urban, and suburban areas
G.2.3.4: Compare and contrast the
human characteristics of early
settlements and contemporary
communities in Arkansas
H.6.3.15: Identify the modes of
transportation in westward
movement
H.6.3.16: Identify the following
explorers:
• Hernando Desoto

Essential Questions
1. How have cultures of the past
influenced our culture of today?

• Eruption of Mt. Vesuvius, destruction of
Pompeii
• Persecution of Christians
The “Decline and Fall” of Rome
• Weak and corrupt emperors, legend of
Nero fiddling as Rome burns
• Civil wars
• City of Rome sacked
Content
Early Exploration of North America
Early Spanish Exploration and Settlement
• Settlement of Florida
• Ponce de Leon, legend of the Fountain of
Youth
• Hernando de Soto
• Founding of St. Augustine (oldest
continuous European settlement in what is
now the U.S.), Puerto Rico, Cuba, Gulf of
Mexico, Mississippi River
• Geography: Caribbean Sea, West Indies
Exploration and Settlement of the
American Southwest
• Early Spanish explorers in the lands that
are now the states of
Texas, New Mexico, Arizona, and
California; missionary settlements
(missions), especially in Texas and
California
• Coronado and the legend of the “Seven
Cities of Cibola” (of
Gold)
• Geography: Grand Canyon and Rio
Grande
• Conflicts with Pueblo Indians
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• La Salle/De Tonti
• Marquette/Joliet

Month
January

Topic/Standards
FOSS Earth Materials
ESS.8.3.1: Distinguish among
Earth’s materials:
• Rocks
• Minerals
• Fossils
• Soils
ESS.8.3.2: Classify rocks by their
properties, including but not limited
to
• Size
• Shape
• Color
• Texture
• Patterns
ESS.8.3.3: Identify the three
categories of rocks:
• Metamorphic
• Igneous
• Sedimentary
ESS.8.3.4: Identify the physical
properties of minerals:
• Hardness

Essential Questions
1. Do we need rocks in our lives?

The Search for the Northwest Passage
• Many explorers undertook the perilous,
sometimes fatal, voyage to
Find a short cut across North America to
Asia, including:
John Cabot: Newfoundland
Champlain: “New France” and Quebec
Henry Hudson: the Hudson River
• Geography
“New France” and Quebec
Canada, St. Lawrence River
The Great Lakes: Superior, Michigan,
Huron, Erie, Ontario
Content
FOSS Earth Materials
Investigation I- MOCK ROCKS
Students are introduced to the concept of
earth materials and the tools and
techniques of the geologist by
investigating the properties of a
homemade mock rock. Students separate it
into different ingredients by physically
taking it apart, dissolving part of it in
water, and using evaporation.

FOSS Earth Materials
Investigation II- Scratch Test
Students are introduced to minerals as the
basic earth materials that make up rocks.
They observe, describe, and record
properties of four minerals and use the
scratch test to determine the relative
hardness.
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Month
February

• Color
• Luster
• Streak
ESS.8.3.5: Identify areas in
Arkansas that are the main sources
of
the following minerals:
• Bauxite
• novaculite
• Quartz crystal
• Diamond
• Bromine
ESS.8.3.6: Describe the layers of
Earth:
• Crust
• Mantle
• Inner core
• Outer core
ESS.8.3.7: Identify common uses of
rocks and minerals
Topic/Standards
Economics and Civics
E.7.3.3: Recognize that stating the
problem and listing the alternatives
are part of the decision making
model
E.8.3.3: Recognize the product
associated with the natural
resources from which it is created
E.8.3.4: Explain how capital
resources are related to specific
jobs
E.8.3.5: Define and discuss
characteristics of an entrepreneur
E.8.3.6: Define profit
E.9.3.1: Research items that
represented money throughout time

Essential Questions
1. How do economics affect our
everyday lives?
2. How can I be a better citizen
within my community?

Content
Economics and Civics
Students will learn about the
interdependence of their community and
other communities both in the U.S. and
around the world. They will also learn
about basic economic concepts (e.g.,
wants, needs, scarcity, imports, exports).
Students will learn about making personal
economic choices and creating budgets.
Students will learn about the importance
of rules, laws and government. They will
discuss various forms of government (e.g.,
monarchy, city-states, republic). Students
will also learn about urban ecosystems and
how taxes support services that people in
urban areas need
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E.9.3.4: Identify and explain the role
of each productive resource
in producing a good or service
E.9.3.5: Research goods and
services provided by markets in the
local community
E.9.3.6: Describe the benefits of
voluntary exchange
E.9.3.7: Recognize the connection
between specialization and
interdependence
E.9.3.8: Define supply and demand
E.9.3.9: Define import and export
E.8.3.1: Discuss human capital
E.8.3.2: Recognize ways people
become more skillful in the
workplace
E.9.3.2: List and explain the
functions of money:
• Medium of exchange
• Measure of value
• Store of value
E.9.3.3: Discuss costs and benefits
of saving in a financial
institution
C.4.3.1; Discuss why government is
necessary at the local level
C.4.3.2: Describe responsibilities
and services of local
government
C.5.3.1: Examine the significance of
national symbols and the
role they play in fostering effective
citizenship
C.5.3.2: Describe how citizens
contribute to the improvement of
a community
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Month
March

Month
April

C.5.3.3: Describe the election
process
Topic/Standards
13 Colonies
C.4.3.1; Discuss why government is
necessary at the local level
C.4.3.2: Describe responsibilities
and services of local government
C.5.3.1: Examine the significance of
national symbols and the role they
play in fostering effective
citizenship
C.5.3.2: Describe how citizens
contribute to the improvement of
a community
C.5.3.3: Describe the election
process
Topic/Standards
Human Body
LS.2.3.2: Identify major parts and
functions of the following
systems:
• Respiratory
• Muscular
Astronomy
ESS.10.3.1: Demonstrate how the
planets orbit the sun
ESS.10.3.2: Demonstrate the orbit
of Earth and its moon around the sun
ESS.10.3.3: Relate Earth’s rotation
to the day/night cycle

Essential Questions
1. Why is it important for citizens
to contribute to society?

Essential Questions
1. How do our body functions work
together to keep us healthy?

1. Why do humans explore the solar
system?

Content
13 Colonies
Geography
• The thirteen colonies by region: New
England, Middle Atlantic,
Southern
• Differences in climate from north to
south: corresponding differences in
agriculture (subsistence farming in New
England, gradual development of large
plantations in the South)
• Important cities in the development of
trade and government:
Philadelphia, Boston, New York,
Charleston
Content
Human Body
• The Muscular System
o Muscles
o Involuntary and
voluntary muscles
• The Respiratory System
Astronomy
• Our solar system
Sun: source of energy (heat and light)
The nine planets: Mercury, Venus, Earth,
Mars, Jupiter,
Saturn, Uranus, Neptune, Pluto
• Planetary motion: orbit and rotation
How day and night on earth are caused by
the earth’s rotation
Sunrise in the east and sunset in the west
How the seasons are caused by the earth’s
orbit around the sun, tilt of the earth’s axis
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Month
May

Month
June

Topic/Standards
FOSS Physics of Sound
PS.7.3.1: Classify materials as those
which can reflect, refract, or absorb
light
PS.6.3.1: Identify characteristics of
wave motion:
• Amplitude
• Frequency
PS.6.3.2: Investigate the relationship
between sound and wave motion.
PS.6.3.3: Determine the impact of
the following variables on pitch:
• Length
• Mass
• Tension
• State of matter
Topic/Standards
Arkansas History
G.2.3.1: Discuss several customs in
the United States and tell
how they originated
G.2.3.2: Identify cultural traits of
ethnic groups that live in
Arkansas
G.3.3.4: Discuss ways in which the
school and community can
improve the physical environment
by practicing conservation
C.5.3.4: Discuss the proper etiquette
for the American flag

Essential Questions
1. Why is it important to recognize
how sound travels?

Essential Questions
1. How does the history of Arkansas
impact us in today’s society?

• Gravity, gravitational pull
Gravitational pull of the moon (and to a
lesser degree, the sun) causes ocean tides
on earth
Gravitational pull of “black holes”
prevents even light from escaping
Content
FOSS Physics of Sound Investigation III
HOW SOUND TRAVELS
Students work in collaborative groups on
mini-activities that introduce a sound
source and a medium of sound travel.
They observe and compare how sound
travels through solids, water, and air.
FOSS Physics of Sound Investigation IV
Students investigate the nature of our
sound receivers, ears. They are challenged
to put their knowledge of sound sources,
sound travel, and sound receivers to work.
They take one of the instruments they used
earlier and change its pitch, make its
sound travel farther, or make it louder.
Content
Arkansas History
Students will examine people and events
of Arkansas associated with the Civil War,
the Arts, the Civil Rights Movement and
present-day politics. They will analyze a
timeline of technology and how it has
changed life in Arkansas and the world.
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H.6.3.1: Research the history of the
Arkansas state flag
H.6.3.2: Examine historical people
and events of Arkansas
History Standards
H.6.3.7: Analyze a timeline that illustrates selected historical events
H.6.3.8: Compare artifacts from events in various periods of history
H.6.3.9: Identify ways in which technology has changed the world
H.6.3.10: Examine land development and its impact on a community

Natural Science Standards
NS.1.3.1: Communicate observations orally, in writing, and in graphic organizers:
• T-charts
• Pictographs
• Venn diagrams
• Bar graphs
• Frequency tables
NS.1.3.2: Develop questions that guide scientific inquiry
NS.1.3.3: Conduct scientific investigations individually and in teams:
• Lab activities
• Field studies
NS.1.3.4: Communicate the results of scientific investigations
NS.1.3.5: Estimate and measure length, mass, temperature, and elapsed time using
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International System of Units
NS.1.3.6: Collect and analyze measurable empirical evidence as a team and/or as individuals
NS.1.3.7: Make and explain predictions based on prior knowledge
NS.1.3.8: Use simple equipment, age appropriate tools, technology, and mathematics in scientific investigations
NS.1.3.9: Apply lab safety rules as they relate to specific science lab activities
PS.5.3.1: Compare and contrast objects based on two or more properties

Earth and Space Science Standards
ESS.8.3.8: Chart precipitation levels over time
ESS.8.3.9: Demonstrate safety procedures related to severe weather
ESS.8.3.10: Construct and read a rain gauge
ESS.9.3.1: Analyze the effect of wind and water on Earth’s surface
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LRPA Fourth Grade Interdisciplinary Curriculum Map
NOTE: Additional Geography standards will be covered throughout Global Studies units (see end of document)
NOTE: Natural Science standards will be covered throughout Natural World units (see end of document)
Month
Topic/Standards
Essential Questions
August
US Geography
1. How is geography the foundation
G.1.4.1: Discuss the difference
for civilization, settlement, and
between relative and absolute
culture?
location
G.1.4.2: Locate and describe physical
characteristics of the six natural
regions of Arkansas:
• Arkansas River Valley
• Crowley’s Ridge
• Mississippi Alluvial Plain
• Ozark Mountains (plateau)
• West Gulf Coastal Plain
• Ouachita Mountains
G.1.4.3: Locate each of the five
regions of the United States and
describe each region’s major physical
features:
• Northeast
• Southeast
• Midwest
• Southwest
• West
G.1.4.4: Determine absolute locations
(latitude and longitude) of places
studied using a grid map
G.1.4.5: Locate several countries in
each of the four hemispheres
G.1.4.6: Explain the difference
between a continent and a country
G.1.4.7: Locate major mountain
ranges in the United States:
• Appalachian

Content
US Geography
• Locate: Western Hemisphere, North
America, Caribbean Sea,
Gulf of Mexico
• The Gulf Stream, how it affects
climate
• Regions and their characteristics:
New England, Mid-Atlantic,
South, Midwest, Great Plains,
Southwest, West, Pacific
Northwest
Spatial Sense
• Measure distances using map scales.
• Read maps and globes using
longitude and latitude, coordinates,
degrees.
• Prime Meridian (0 degrees);
Greenwich, England; 180° Line
(International
Date Line)
• Relief maps: elevations and
depressions
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• Rocky
G.1.4.8: Locate major mountain
ranges in the world:
• Andes
• Alps
• Himalayas
• Rocky
G.1.4.9: Locate major rivers in the
United States:
• Mississippi
• Ohio
• Arkansas
• Hudson
• Missouri
• Colorado
G.1.4.10: Locate major rivers in the
world:
• Nile
• Amazon
• Mississippi
• Yangtze
• Ganges
• Volga
• Rhine
G.1.4.11: Explore weather changes in
various regions
G.1.4.12: Explain the purpose of
historical and political maps
G.1.4.13: Utilize the map key/legend
to interpret historical and
Political maps
G.1.4.14: Interpret a map using
cardinal and intermediate
directions, map scales, legends, and
titles to locate places on
contemporary maps
G.1.4.15: Identify and label political
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Month
September

map features:
• Boundaries
• Capitols
• Cities
G.1.4.16: Create a political map that
includes the following:
• Title
• Compass rose
• Legend/key
G.2.4.3: Discuss the advantages and
disadvantages of life in a suburban
area
Topic/Standards
Early Medieval African Kingdoms

Essential Questions
1. How have civilizations evolved
over time?

Content
Early Medieval African Kingdoms
• Kush (in a region also called Nubia):
once ruled by Egypt, then became
rulers of Egypt
• Axum: a trading kingdom in what is
now Ethiopia
• Trans-Sahara trade led to a
succession of flourishing kingdoms:
Ghana,
Mali, and Songhai
Camel caravans
Trade in gold, iron, salt, ivory, and
slaves
The city of Timbuktu: center of trade
and learning
Spread of Islam into West Africa
through merchants and travelers
Ibn Batuta (world traveler and
geographer)
• Mali: Sundiata Keita, Mansa Musa
• Songhai: Askia Muhammad
• Mediterranean Sea and Red Sea,
Atlantic and Indian Oceans
• Cape of Good Hope
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Month
October

Topic/Standards
Meteorology
PS.7.4.1: Interpret trends in
temperature over time using the
Celsius scale
ESS.8.4.7: Describe the processes of
the water cycle:
• Precipitation
• Evaporation
• Condensation
ESS.8.4.8: Organize weather data into
tables or charts to identify trends and
patterns
ESS.8.4.9: Demonstrate safety
procedures related to severe weather
ESS.8.4.10: Describe weather-related
natural disasters
ESS.8.4.11: Construct and read
instruments to collect weather data:
• Barometer
• Weather vane
• Anemometer

Essential Questions
1. How do meteorologists use the
following weather instruments: rain
gauge, thermometer, anemometer,
barometer, and wind vane?
2. How do we distinguish between
weather and climate?

• Madagascar
• Major rivers: Nile, Niger, Congo
• Atlas Mountains, Mt. Kilimanjaro
• Contrasting climate in different
regions:
Deserts: Sahara, Kalahari
Tropical rain forests (along lower
West African coast and Congo River)
Savanna (grasslands)
The Sudan (the fertile region below
the Sahara, not the modern-day
country)
Content
Meteorology
• The water cycle (review from grade
2): evaporation, condensation,
precipitation
• Clouds: cirrus, stratus, cumulus
(review from grade 2)
• The atmosphere
Troposphere, stratosphere,
mesosphere, ionosphere
How the sun and the earth heat the
atmosphere
• Air movement: wind direction and
speed, prevailing winds, air pressure,
Low and high pressure, air masses
• Cold and warm fronts:
thunderheads, lightning and electric
charge, thunder, tornadoes, hurricanes
• Forecasting the weather: barometers
(relation between changes in
atmospheric pressure and weather),
weather maps, weather satellites
• Weather and climate: “weather”
refers to daily changes in temperature,
rainfall, sunshine, etc., while
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Month
November

Topic/Standards
The Human Body
LS.2.4.3: Identify major parts and
functions of the following systems:
• Digestive
• Circulatory
• Nervous

Essential Questions
1. Why is it important for our body
systems to work together?

Month
December

Topic/Standards
Economics
E.7.4.1: Evaluate the priority of
economic wants and consequences of

Essential Questions
1. How does the world of economics
impact our daily lives?

“climate” refers to weather trends that
are longer than the cycle of the
seasons.
Content
The Human Body
The Circulatory System
• Pioneering work of William Harvey
• Heart: four chambers (auricles and
ventricles), aorta
• Blood
Red blood cells (corpuscles), white
blood cells (corpuscles), platelets,
hemoglobin, plasma, antibodies
Blood vessels: arteries, veins,
capillaries
Blood pressure, pulse
Coagulation (clotting)
• Filtering function of liver and spleen
• Fatty deposits can clog blood
vessels and cause a heart attack.
• Blood types (four basic types: A, B,
AB, O) and transfusions
The Nervous System
• Brain: medulla, cerebellum,
cerebrum, cerebral cortex
• Spinal cord
• Nerves
• Reflexes
The Digestive System
• Salivary glands, taste buds
• Teeth: incisors, bicuspids, molars
• Esophagus, stomach, liver, small
intestine, large intestine
Content
Economics
Students will become familiar with
Arkansas’s diverse industries. They
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the opportunity cost
E.7.4.2: Analyze how scarcity caused
early exploration
E.7.4.3: Recognize and use the
decision making model to make an
economic decision:
• State the problem
• List the alternatives
• State the criteria
• Evaluate the criteria
• Make a decision
E.8.4.1: Discuss productivity
E.8.4.2: Compare the increase in
productivity when improved
human capital is available
E.8.4.3: Examine the impact of
scarcity of natural resources on
production decisions
E.8.4.4: Analyze how capital
resources are used to produce goods
and services
E.8.4.6: Describe how profit is an
incentive for entrepreneurship
E.9.4.3: Research the productive
resources that go into the production
of a product
E.9.4.4: Research public goods and
services that are provided by taxes
E.9.4.5: Explain why countries trade
E.9.4.6: Explain the benefits of
specialization and interdependence
E.9.4.7: Discuss the effect of supply
and demand in a community
E.9.4.9: Identify imported and
exported goods
E.9.4.11: Explain how foreign trade
affects daily life

will discuss productivity and how it
increases when improved human
capital becomes available.
Students will become familiar with
Arkansas’s agricultural industry. They
will discuss imports and exports as
part of the economy.
They will also trace the use of
resources in the making of a product.
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Month
January

E.8.4.5: Identify Arkansas
entrepreneurs
E.9.4.1: Discuss the characteristics of
money:
• Portability
• Divisibility
• Durability
• Uniformity
E.9.4.2: Describe the reasons for
saving money in a financial
institution:
• Interest
• Safety
E.9.4.8: Define inflation
E.9.4.10: List exported goods
associated with Arkansas
Topic/Standards
Animal Classification
LS.2.4.1: Classify vertebrates into
major subgroups:
• Mammals
• Birds
• Fish
• Amphibians
• Reptiles
LS.2.4.2: Classify some invertebrates
according to their
Structure:
• Mollusks
• Segmented worms
• Arthropods

Essential Questions
1. Why do scientists classify things?

Content
Animal Classification
• Scientists classify animals according
to the characteristics they share, for
example:
Cold-blooded or warm-blooded
Vertebrates (have backbones and
internal skeletons) or invertebrates
(do not have backbones or internal
skeletons)
• Different classes of vertebrates
Fish: aquatic animals, breathe through
gills, cold-blooded, most have scales,
most develop from eggs that the
female lays outside her body
Amphibians: live part of their lives in
water and part on land, have gills
when young, later develop lungs,
cold-blooded, usually have moist skin
Reptiles: hatch from eggs, coldblooded, have dry, thick, scaly skin
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Birds: warm-blooded, most can fly,
have feathers and wings, most build
nests, hatch from eggs, most baby
birds must be fed by parents and
cared for until they can survive on
their own (though some, like baby
chickens and quail, can search for
food a few hours after hatching)
Mammals: warm-blooded, have hair
on their bodies, parents care for the
young, females produce milk for their
babies, breathe through lungs, most
are terrestrial (live on land) though
some are aquatic
Month
February

Topic/Standards
Constitutional Government
H.6.4.4: Name the major causes of the
American Revolutionary War:
• Taxation
• Distance
• Lack of communication
H.6.4.5: Identify George Washington
as the lead general in the
Revolutionary War
C.4.4.1: Compare and contrast the
purpose and function of
government at the local, state, and
federal levels
C.4.4.2: Compare responsibilities of
local, state, and federal
government officials
C.4.4.3: Identify the three branches of
government:
• Executive
• Legislative
• Judicial

Essential Questions
1. Why is independence important
to you?

Content
Constitutional Government
Overview of American Revolution
aligned to state standards
Main Ideas Behind the Declaration of
Independence
• The proposition that “All men are
created equal”
• The responsibility of government to
protect the “unalienable rights” of the
people
• Natural rights: “Life, liberty, and the
pursuit of happiness”
• The “right of the people ... to
institute new government”
Making a New Government: From the
Declaration to the
Constitution
• Definition of “republican”
government: republican = government

43

C.4.4.4: Describe how United States
citizens apply fundamental
principles of democracy
C.4.4.5: Recognize that there are
different forms of government
throughout the world
C.5.4.1: Identify and explain the role
of the Founding Fathers in
writing the founding documents:
• Benjamin Franklin
• John Hancock
• Thomas Jefferson
• James Madison
• George Washington
C.5.4.2: Identify and explain the
purpose of the founding
documents:
• Declaration of
Independence
• Articles of
Confederation
• United States Constitution
C.5.4.3: Examine the meaning of the
Pledge of Allegiance
C.5.4.4: Examine characteristics
needed for active citizenship
C.5.4.5: Analyze components of the
election process:
• Candidacy
• Primary
• General
C.5.4.6: Demonstrate the proper flag
etiquette for the American
flag
H.6.4.1: Discuss the meaning of the
state motto of Arkansas
H.6.4.2: Examine the history of the

by elected representatives of the
people
• Articles of Confederation: weak
central government
• “Founding Fathers”: James Madison
as “Father of the Constitution”
• Constitutional Convention
Arguments between small and large
states
The divisive issue of slavery, “threefifths” compromise
The Constitution of the United States
• Preamble to the Constitution: “We
the people of the United States, in
order to form a more perfect union,
establish justice, insure domestic
tranquility, provide for the common
defense, promote the general welfare,
and secure the blessings of liberty to
ourselves and our posterity, do ordain
and establish this Constitution for the
United States of America.”
• The separation and sharing of
powers in American government:
three branches of government
Legislative branch: Congress = House
of Representatives and
Senate, makes laws
Executive branch: headed by the
president, carries out laws
Judicial branch: a court system
headed by the Supreme Court (itself
headed by the Chief Justice), deals
with those who break laws and with
disagreements about laws
• Checks and balances, limits on
government power, veto

44

State Seal of Arkansas and its
components

Month
March

Topic/Standards
Electricity
PS.7.4.2: Classify electrical
conductors and electrical insulators
PS.7.4.3: Construct simple circuits

• The Bill of Rights: first ten
amendments to the Constitution,
including:
Freedom of religion, speech, and the
press (First Amendment)
Protection against “unreasonable
searches and seizures”
The right to “due process of law”
The right to trial by jury
Protection against “cruel and unusual
punishments”

Essential Questions
1. How are electricity and magnetism
connected?

Levels and Functions of Government
(National, State, Local)
• Identify current government
officials, including
President and vice-president of the
U.S. State governor
• State governments: established by
state constitutions (which are
subordinate to the U.S. Constitution,
the highest law in the land), like the
national government, each state
government has its legislative,
executive, and judicial branches
• Local governments: purposes,
functions, and officials
• How government services are paid
for (taxes on individuals and
businesses, fees, tolls, etc.)
• How people can participate in
government
Content
Electricity
• Electricity as the flow of electrons
• Static electricity
• Electric current
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from circuit diagrams
PS.6.4.1: Investigate the relationship
between force and direction
PS.6.4.2: Investigate the relationship
between force and mass

Month
April

Topic/Standards
Chemistry
PS.5.4.1: Demonstrate multiple ways
to classify objects
PS.5.4.2: Demonstrate chemical
changes in matter
PS.5.4.3: Compare and contrast gases
to solids and liquids

Essential Questions
1. How can matter be changed?

Month
May

Topic/Standards
FOSS Environments
ESS.8.4.1: Locate natural divisions of
Arkansas:
• Ozark Plateau
• Ouachita Mountains
• Crowley’s Ridge
• Mississippi Alluvial Plain (Delta)
• Coastal Plain
• Arkansas River Valley

Essential Questions
1. How do changes in the earth
surface affect the places we live?
2. Why is it important for animals to
adapt to their environment?

• Electric circuits, and experiments
with simple circuits (battery, wire,
light bulb, filament, switch, fuse)
Closed circuit, open circuit, short
circuit
• Conductors and insulators
• Electromagnets: how they work and
common uses
• Using electricity safely
Content
Chemistry
Properties of Matter
• Mass: the amount of matter in an
object, similar to weight
• Volume: the amount of space a thing
fills
• Density: how much matter is packed
into the space an object fills
• Vacuum: the absence of matter
Gases, Solids, and Liquids
• Names and common examples of
three states of matter:
solid (for example, wood, rocks)
liquid (for example, water)
gas (for example, air, steam)
• Water as an example of changing
states of matter of a single substance
Content
FOSS Environments
Investigation I- Terrestrial
Environments
Students set up terrariums, observe
them for 2 weeks, and describe the
living and nonliving components
(biotic and abiotic factors) that
contribute to the terrarium
environment.
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ESS.9.4.1: Analyze changes to
Earth’s surface:
• Erosion
• Glaciation
• Weathering
• Earthquakes
• Volcanic activity
LS.4.4.1: Recognize environmental
adaptations of plants and animals
LS.4.4.2: Illustrate the
interdependence of organisms in an
ecosystem
ESS.8.4.2: Analyze the impact of
using natural resources
ESS.8.4.3: Differentiate between
renewable and non-renewable
resources
ESS.8.4.4: Evaluate the impact of
water pollution
ESS.8.4.5: Evaluate the impact of
Arkansas’ natural resources on the
economy, including but not limited to
• Farming
• Timber
• Tourism
• Hunting
• Fishing
ESS.8.4.6: Evaluate human use of
Arkansas’ natural resources on the
environment, including but not
limited to
• Mining
• Clear cutting
• Dredging

FOSS Environments
Investigation II- Isopods and
Beetles
Students investigate how isopods and
beetles respond to environmental
factors such as water and light. They
study how plants depend on animals
for survival (pollination and seed
dispersal) and how animals depend on
plants for food and shelter.

47

Month
June

Topic/Standards
FOSS Environments
ESS.8.4.1: Locate natural divisions of
Arkansas:
• Ozark Plateau
• Ouachita Mountains
• Crowley’s Ridge
• Mississippi Alluvial Plain (Delta)
• Coastal Plain
• Arkansas River Valley
ESS.9.4.1: Analyze changes to
Earth’s surface:
• Erosion
• Glaciation
• Weathering
• Earthquakes
• Volcanic activity
LS.4.4.1: Recognize environmental
adaptations of plants and animals
LS.4.4.2: Illustrate the
interdependence of organisms in an
ecosystem
ESS.8.4.2: Analyze the impact of
using natural resources
ESS.8.4.3: Differentiate between
renewable and non-renewable
resources
ESS.8.4.4: Evaluate the impact of
water pollution
ESS.8.4.5: Evaluate the impact of
Arkansas’ natural resources on the
economy, including but not limited to
• Farming
• Timber
• Tourism
• Hunting

Essential Questions
1. How do changes in the earth
surface affect the places we live?
2. Why is it important for animals to
adapt to their environment?

Content
FOSS Environments
Investigation III- Aquatic
Environments
Students set up freshwater aquariums
with fish and plants. They monitor the
environmental factors in the systems
and look for feeding interactions.
They learn about the role of
producers, consumers, and
decomposers in food chains and webs.
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• Fishing
ESS.8.4.6: Evaluate human use of
Arkansas’ natural resources on the
environment, including but not
limited to
• Mining
• Clear cutting
• Dredging

Geography Standards
G.2.4.1: Research elements of culture in a community, state, or nation
G.2.4.2: Describe the cultural characteristics of diverse populations in the United States
G.3.4.1: Examine different types of transportation and communication links between communities in Arkansas
G.3.4.2: Discuss the reasons for human settlement patterns
G.3.4.3: Explain how communities share ideas and information with each other
G.3.4.4: Explain how people are influenced by, adapt to, and alter the environment
G.3.4.5: Describe the social impact of extreme natural events on human and physical environments
G.3.4.6: Research ways in which the school and community can improve the physical environment by practicing conservation

Natural Science Standards
NS.1.4.1: Communicate observations orally, in writing, and in graphic organizers:
• T-charts
• Pictographs
• Venn diagrams
• Bar graphs
• Frequency tables
• Line graphs
NS.1.4.2: Refine questions that guide scientific inquiry
NS.1.4.3: Conduct scientific investigations individually and in teams:
• Lab activities
• Field studies
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NS.1.4.5: Communicate the designs, procedures, and results of scientific investigations (e.g., age-appropriate graphs, charts, and writings)
NS.1.4.6: Estimate and measure length, mass, temperature, capacity/volume, and elapsed time using International System of
Units (SI)
NS.1.4.7: Collect and interpret measurable empirical evidence in teams and as individuals
NS.1.4.8: Develop a hypothesis based on prior knowledge and observations
NS.1.4.9: Identify variables that affect investigations
NS.1.4.10: Identify patterns and trends in data
NS.1.4.11: Generate conclusions based on evidence
NS.1.4.12: Evaluate the quality and feasibility of an idea or project
NS.1.4.13: Use simple equipment, age appropriate tools, technology, and mathematics in scientific investigations
NS.1.4.14: Apply lab safety rules as they relate to specific science lab activities
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NOTE: Some History, Geography and Civics standards will be covered throughout the Global Studies sequence (see end of document)
Month
Topic/Standards
Essential Questions
Content
August
World Geography
1. What story do maps and globes
World Geography
G.1.5.6: Distinguish between
tell?
geography terms that describe or
Spatial Sense
indicate region, place, or location
• Read maps and globes using
G.1.5.7: Recognize the various types
longitude and latitude, coordinates,
of maps used by
degrees.
G.1.5.8: Demonstrate an
• Tropic of Cancer and Tropic of
understanding of the following:
Capricorn: relation to seasons and
• Latitude
temperature
• Longitude
• Climate zones: Arctic, Tropic,
• Parallels
Temperate
• Meridians
• Time zones (review from Grade 4):
• Degrees
Prime Meridian (O degrees);
• Grid systems
Greenwich, England; 180° Line
• Coordinates
(International Date Line)
• Tropic of Cancer
• Arctic Circle (imaginary lines and
• Tropic of Capricorn
boundaries) and Antarctic Circle
• Equator
• From a round globe to a flat map:
• Prime Meridian
Mercator projection, conic and plane
G.1.5.9: Compare and contrast major
projections
landforms characterized as physical
features of Earth
Great Lakes of the World
• Eurasia: Caspian Sea
• Asia: Aral Sea
• Africa: Victoria, Tanganyika, Chad
• North America: Superior, Huron,
Michigan
• South America: Maracaibo,
Titicaca

1
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Month
September

Topic/Standards
Meso-American Civilizations
H.6.5.27: Identify and explain major
pre-Colombian civilizations in
Central and South America (i.e.,
Maya, Inca, Aztec)

Essential Questions
1. How have civilizations changed
over time?

Content
Meso-American Civilizations
Geography
• Identify and locate Central America
and South America on maps and
globes.
Largest countries in South America:
Brazil and Argentina
• Amazon River
• Andes Mountains
Maya, Inca, and Aztec Civilizations
• The Mayas
Ancient Mayas lived in what is now
southern Mexico and parts of Central
America; their descendants still live
there today.
Accomplishments as architects and
artisans: pyramids and temples
Development of a system of
hieroglyphic writing
Knowledge of astronomy and
mathematics; development of a
365-day calendar; early use of
concept of zero
• The Aztecs
A warrior culture, at its height in the
1400s and early 1500s, the Aztec
empire covered much of what is now
central Mexico.
The island city of Tenochtitlan:
aqueducts, massive temples, etc.
Moctezuma (also spelled Montezuma)
Ruler-priests; practice of human
sacrifice
• The Inca

2
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Ruled an empire stretching along the
Pacific coast of South
America
Built great cities (Machu Picchu,
Cuzco) high in the Andes,
Connected by a system of roads

Month
October

Topic/Standards
European Exploration
G.3.5.1: Recognize factors that
influence migration
G.3.5.2: Define push-pull factors
H.6.5.3: Identify the contributions of
significant individuals and explorers
during the period of early European
exploration of the
Americas
H.6.5.4: Identify areas of the New
World colonized by Spain,
Great Britain, and France
H.6.5.9: Describe the impact that
European explorers had on the
American Indian tribes
H.6.5.10: Analyze the benefits and
conflicts arising from the interaction
between colonial settlers and
American Indians
H.6.5.22: Explain the religious,
political, and economic reasons for
movement of people and goods from
Europe to the Americas
• Columbian Exchange

Essential Questions
1. What reasons did explorers set out
into the unknown?

Spanish Conquerors
• Conquistadors: Cortés and Pizzaro
Advantage of Spanish weapons (guns,
cannons)
Diseases devastate native peoples
Content
European Exploration, Trade, and
the Clash of Cultures
Background
• Beginning in the 1400s Europeans
set forth in a great wave of
exploration and trade.
• European motivations Muslims
controlled many trade routes. Profit
through trade in goods such as gold,
silver, silks, sugar, and spices Spread
of Christianity: missionaries,
Bartolomé de las Casas speaks out
against enslavement and mistreatment
of native peoples
• Geography of the spice trade The
Moluccas, also called the “Spice
Islands”: part of present-day
Indonesia Locate: the region known
as Indochina, the Malay Peninsula,
the Philippines Definition of
“archipelago” “Ring of Fire”:
earthquakes and volcanic activity

3
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• Triangular Trade
H.6.5.23: Examine the impact of early
exploration and settlement patterns of
the Spanish, British, and French in
North America
H.6.5.33: Identify Arkansas Post as
the first European settlement in
Arkansas and explain its geographic
significance
H.6.5.34: Locate and describe the
differences between the three regions
into which the English settled:
• New England
• Mid-Atlantic
• South

Trade, and Colonization
• Portugal Prince Henry the
Navigator, exploration of the West
African coast Bartolomeu Dias rounds
the Cape of Good Hope Vasco da
Gama: spice trade with India,
exploration of East Africa Portuguese
conquer East African Swahili citystates Cabral claims Brazil
• Spain Two worlds meet: Christopher
Columbus and the Tainos Treaty of
Tordesillas between Portugal and
Spain Magellan crosses the Pacific,
one of his ships returns to Spain,
making the first round-the-world
voyage Balboa reaches the Pacific
• England and France Search for
Northwest Passage (review from
grade 3) Colonies in North America
and West Indies Trading posts in
India
• Holland (The Netherlands) The
Dutch take over Portuguese trade
routes and colonies in Africa and the
East Indies The Dutch in South
Africa, Cape Town The Dutch in
North America: New Netherland
(review from grade 3), later lost to
England
Trade and Slavery
• The sugar trade African slaves on
Portuguese sugar plantations on
islands off West African coast, such
as Sao Tomé Sugar plantations on
Caribbean islands West Indies: Cuba,
Puerto Rico, Bahamas, Dominican

4
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Republic, Haiti, Jamaica
• Transatlantic slave trade: the
“triangular trade” from Europe to
Africa to colonies in the Caribbean
and the Americas The “Slave Coast”
in West Africa The Middle Passage
Month
November

Topic/Standards
US Geography
G.1.5.1: Classify locations as absolute
or relative
G.1.5.2: Identify and describe the
region of the United States in which
Arkansas is located
G.1.5.3: Distinguish between the
major regions of the United
States and evaluate their
interdependence
G.1.5.4: Locate the major bodies of
water that are related to the
United States:
• Atlantic Ocean
• Caribbean Sea
• Great Lakes
• Gulf of Mexico
• Pacific Ocean
G.1.5.6: Distinguish between
geography terms that describe or
indicate region, place, or location

Essential Questions
1. What do we mean by region?

Content
U. S. Geography
• Locate: Western Hemisphere, North
America, Caribbean Sea, Gulf of
Mexico
• The Gulf Stream, how it affects
climate
• Regions and their characteristics:
New England, Mid-Atlantic, South,
Midwest, Great Plains, Southwest,
West, Pacific Northwest

Month
December

Topic/Standards
American Revolution
H.6.5.13: Explain how conflict
between the English government
and the English colonies led to the
outbreak of the American

Essential Questions
1. Are revolutions inevitable?

Content
American Revolution

5
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Month
January

Revolution:
• Stamp Act
• Sugar Act
• Boston Tea Party
• Intolerable Acts
• Boston Massacre
H.6.5.14: Identify the contributions of
significant people leading to the
American Revolution:
• King George III
• George Washington
• Benjamin Franklin
• Thomas Jefferson
• Patrick Henry
• Thomas Paine
H.6.5.15: Explain the political
viewpoints of Patriots and Loyalists
during the Revolutionary period
H.6.5.16: Identify the importance of
key battles of the Revolutionary War:
• Lexington and Concord
• Bunker Hill
• Saratoga
• Yorktown
H.6.5.30: Evaluate contributions of
women during the Revolutionary
period
Topic/Standards
Westward Expansion
G.3.5.1: Recognize factors that
influence migration
G.3.5.2: Define push-pull factors
H.6.5.24: Explain how westward
expansion contributed to the growth
of the United States
H.6.5.25: Trace the Lewis and Clark

Essential Questions
1. In what ways can
change/progress/growth be both
positive and negative?

Content
Westward Expansion
Westward Expansion Before the Civil
War
• Early exploration of the west Daniel
Boone, Cumberland Gap, Wilderness
Trail Lewis and Clark, Sacagawea
“Mountain men,” fur trade Zebulon
Pike, Pike’s Peak

6
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expedition and discuss its impact on
the new nation

• Pioneers Getting there in wagon
trains, flatboats, steamboats
Many pioneers set out from St. Louis
(Where the Missouri and
Land routes: Santa Fe Trail and
Oregon Trail Mormons (Latter-day
Saints) settle in Utah, Brigham
Young, Great Salt Lake Gold
Rush, ’49ers
• Geography Erie Canal connecting
the Hudson River and Lake Erie
Rivers: James, Hudson, St. Lawrence,
Mississippi, Missouri, Ohio,
Columbia, Rio Grande Appalachian
and Rocky Mountains Great Plains
stretching from Canada to Mexico
Continental Divide and the flow of
rivers: east of Rockies to the Arctic or
Atlantic Oceans, west of Rockies to
the Pacific Ocean
Westward Expansion After the Civil
War
• Homestead Act (1862), many
thousands of Americans and
immigrants start farms in the West
• “Go west, young man” (Horace
Greeley’s advice)
• Railroads, Transcontinental Railroad
links east and west, immigrant labor
• Cowboys, cattle drives
• The “wild west,” reality versus
legend: Billy the Kid, Jesse James,
Annie Oakley, Buffalo Bill
• “Buffalo Soldiers,” African
American troops in the West
• U. S. purchases Alaska from Russia,

7
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“Seward’s folly”
• 1890: the closing of the American
frontier (as acknowledged in the U. S.
Census), the symbolic significance of
the frontier

Month
February

Topic/Standards
The Civil War
H.6.5.1: Discuss the purpose of
political cartoons
H.6.5.6: Identify important people
and events during Arkansas’
Territorial period
H.6.5.7: Analyze the impact of the
American Industrial
Revolution:
• Cotton gin
• Reaper
• Steam engine
H.6.5.8: Identify and explain the
significance of the following people:
• Fredrick Douglas
• Harriet Tubman
• John Brown
• Abraham Lincoln
• Ulysses S. Grant
• Robert E. Lee
• Sojourner Truth
• Dorothea Dix
H.6.5.12: Describe the impact of
slavery in the Americas
H.6.5.19: Identify and describe the
events and ideas leading to the Civil
War
H.6.5.20: Discuss the reasons for the

Essential Questions
1. How did the Civil War have both
benefits and cost for the United
States?

Content
The Civil War
Toward the Civil War
• Abolitionists: William Lloyd
Garrison and The Liberator, Frederick
Douglass
• Slave life and rebellions
• Industrial North versus agricultural
South
• Mason-Dixon Line
• Controversy over whether to allow
slavery in territories and new states
Missouri Compromise of 1820 Dred
Scott decision allows slavery in the
territories
• Importance of Harriet Beecher
Stowe’s Uncle Tom’s Cabin
• John Brown, Harper’s Ferry
• Lincoln: “A house divided against
itself cannot stand.” Lincoln-Douglas
debates Lincoln elected president,
Southern states secede
The Civil War
• Fort Sumter
• Confederacy, Jefferson Davis
• Yankees and Rebels, Blue and Gray
• First Battle of Bull Run
• Robert E. Lee and Ulysses S. Grant
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secession of southern states from the
Union
H.6.5.21: Identify and locate
significant Civil War sites of the
Union and Confederacy:
• Washington, Arkansas
• Pea Ridge
• Prairie Grove
• Bull Run/Manassas
• Antietam/Sharpsburg
• Gettysburg
H.6.5.31: Investigate the roles of
African Americans, American
Indians, and women during the Civil
War
H.6.5.32: Identify the role of the
following Arkansans in the
Civil War:
• Isaac Murphy
• David O. Dodd
• Albert Pike
• Earl Van Dorn
• Thomas Hindman
• James Blunt
• Harris Flanagan

• General Stonewall Jackson
• Ironclad ships, battle of the USS
Monitor and the CSS Virginia
(formerly the USS Merrimack)
• Battle of Antietam Creek
• The Emancipation Proclamation
• Gettysburg and the Gettysburg
Address
• African-American troops,
Massachusetts Regiment led by
Colonel Shaw
• Sherman’s march to the sea, burning
of Atlanta
• Lincoln re-elected, concluding
words of the Second Inaugural
Address (“With malice toward none,
with charity for all. . . .”)
• Richmond (Confederate capital)
falls to Union forces
• Surrender at Appomattox
• Assassination of Lincoln by John
Wilkes Booth
Reconstruction
• The South in ruins
• Struggle for control of the South,
Radical Republicans vs. Andrew
Johnson, impeachment
• Carpetbaggers and scalawags
• Freedmen’s Bureau, “40 acres and a
mule” • 13th, 14th, and 15th
Amendments to the Constitution
• Black Codes, the Ku Klux Klan and
“vigilante justice”
• End of Reconstruction, Compromise
of 1877, all federal troops removed
from the South

9
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Month
March

Topic/Standards
Native Americans
H.6.5.26: Describe the causes and
effects of the Indian Removal
Act of 1830
H.6.5.28: Identify the major preColumbia settlements:
• Cliff dwellers
• Mound builders
• Peoples of the Southwest
• Peoples of the Pacific Northwest
• Peoples of the Great Plains
• Peoples of the Eastern Woodlands
H.6.5.29: Locate and describe the
three main American Indian cultures
in Arkansas during the exploration
period:
• Quapaw Indians
• Caddo Indians
• Osage Indians

Month
April

Topic/Standards
Civics and Government
C.4.5.1: Recognize that the Arkansas
and the United States governments
are composed of three branches:
Executive
Legislative
Judicial
C.4.5.2: Identify the system of checks

Essential Questions

1. Why should we be interested in
other cultures?

Essential Questions

1. What are the roles and
responsibilities of government?

Content
Native Americans
Culture and Life
• Great Basin and Plateau (for
example, Shoshone, Ute, Nez Perce)
• Northern and Southern Plains (for
example, Arapaho, Cheyenne,
Lakota [Sioux], Shoshone, Blackfoot,
Crow)
Extermination of buffalo (review
from grade 2)
• Pacific Northwest (for example,
Chinook, Kwakiutl, Yakima)
American Government Policies
• Bureau of Indian Affairs
• Forced removal to reservations
• Attempts to break down tribal life,
assimilation policies, Carlisle
School
Conflicts
• Sand Creek Massacre
• Little Big Horn: Crazy Horse,
Sitting Bull, Custer’s Last Stand
• Wounded Knee
Ghost Dance
Content
Civics and Government
Teacher created unit from the state
standards
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and balances in government
C.4.5.3: Identify the roles and
responsibilities of the executive
branch
C.4.5.4: Identify and describe the
roles of the legislative branch
C.4.5.5: Identify and describe the
roles of the judicial branch
C.4.5.8: Discuss the succession of
leadership at the state level
C.4.5.9: Discuss the two-party system
C.5.5.1: Identify the founding
documents that helped to establish
laws for the United States
C.5.5.2: Identify the purpose of the
Declaration of Independence
C.5.5.8: Identify the requirements for
becoming a citizen of the
United States
C.5.5.9: Identify the rights and
responsibilities of United States
citizenship
C.5.5.10: Discuss the importance of
the rights of United States citizens set
forth in the Bill of Rights
C.5.5.11: Identify the proper
procedure for voting in the United
States and in Arkansas
C.5.5.12: Discuss ways citizens
participate in government at the state
and local level
C.5.5.13: Identify the Bill of Rights in
the United States Constitution
C.5.5.14: Identify the provisions of
the Thirteenth, Fourteenth, and
Fifteenth Amendments
C.5.5.15: Identify various
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Month
May

organizations from U.S. History
through which citizen’s rights were
affected
C.5.5.3: Identify the significance of
the following individuals in
establishing the government of the
United States:
John Adams
Benjamin Franklin
Alexander Hamilton
Thomas Jefferson
John Marshall
James Madison
George Washington
C.5.5.4: Identify the significance of
the Articles of Confederation
C.5.5.5: Discuss how the
ineffectiveness of the Articles of
Confederation led to the creation of
the United States
C.4.5.6: Identify the forms of
government
C.4.5.7: Identify elected state and
federal government officials
C.5.5.6: Research national symbols
and explain their significance using
primary and secondary sources
C.5.5.7: Identify significant examples
of patriotic music from various
periods of United States history
Topic/Standards
Economics
E.9.5.1: Describe the characteristics
of money:
• Portability
• Divisibility
• Durability

Essential Questions
1. Why is money important to our
society?

Content
Economics
Teacher created unit from state
standards
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• Uniformity
E.9.5.2: Examine the reasons for
using a financial institution for saving
money:
• Interest (rate of return)
• Safety
E.9.5.3: Identify methods people use
to save and spend money
E.9.5.4: Discuss the purpose of selling
stocks to capitalized companies
E.9.5.5: Identify the meaning of
economic inflation
E.9.5.6: Identify Gross Domestic
Product (GDP)
E.9.5.7: Identify the role of the
Federal Reserve in the economy
E.9.5.10: Identify how changes in
supply and demand affect prices
E.9.5.11: Identify methods used to
reduce or eliminate competition
E.9.5.12: Identify the various
marketing techniques:
• Advertising
• Mail order catalog
• Increasing demand for goods and
services
E.7.5.1:Identify the basic economic
wants and needs of all people
E.7.5.2: Recognize that choices have
both present and future consequences
E.7.5.3: Identify the causes of scarcity
and why scarcity of resources makes
it necessary to make choices
E.7.5.4: Discuss the meaning of
opportunity costs
E.7.5.5: Identify why federal, state,
and local governments have
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To make choices because of limited
resources
E.7.5.6: Examine the economic
decisions that every society must
make:
• What is to be produced and in what
quantities
• How will it be produced
• Who will receive what is produced
E.7.5.7: Identify examples of
traditional, market, and command
economies
E.7.5.8: Discuss the meaning of
trade-offs
E.7.5.9: Identify the characteristics of
a free enterprise system
E.8.5.1: Research the role that
entrepreneurs have played in the
development of the economy of
Arkansas
E.8.5.2: Discuss the impact additional
capital goods (e.g., tools and
machines) have on productivity
E.8.5.3: Identify the four basic
categories of earned income that are
received from the four factors of
production:
• Wages and salaries
• Rent
• Interest
• Profit
E.8.5.4: Examine the need for natural
resources in determining settlement
patterns
E.9.5.8: Identify the costs/benefits
associated with the development of
global trade
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Month
June

E.9.5.9: Identify various types of
currency in the global economy
Topic/Standards
Additional Geography standards can
be covered during this month if not
covered throughout the year

Essential Questions

Content

Geography Standards
G.1.5.5: Identify a variety of charts and graphs used to display data on a variety of topics such as climate or population
G.2.5.1: Describe customs, celebrations, and traditions of selected racial, ethnic, and religious groups in Arkansas and the
United States
G.2.5.2: Understand the contributions of people of various racial, ethnic, and religious groups in Arkansas and the United States
G.2.5.3: Recognize examples of cultural diffusion, cultural exchange, and assimilation
G.3.5.3: Identify various forms of technology and methods of transferring ideas and information
G.3.5.4: Recognize the concepts of interstate, intrastate, infrastructure, and globalization
G.3.5.5: Identify renewable and nonrenewable resources
G.3.5.6: Identify ways people have modified the physical environment
G.3.5.7: Discuss ways in which Arkansans adapted to and modified the environment
History Standards
H.6.5.2: Read and interpret timelines using the terms:
• ca (circa)
• Before Common Era/Common Era (BCE/CE)
• Millennia
• Millennium
• Decade
• Century
H.6.5.5: Describe the role and impact of legislative bodies in the colonial government
H.6.5.11: Evaluate the contributions of political and religious leaders in colonial America

15
66

67

68

69

70

71

72

73

74

75

76

77

78

79

80

81

82

83

84

85

86

87

88

89

90

91

92

93

94

95

96

LRPA 5th Grade
Natural World Curriculum Map

NOTE: Scientific Inquiry standards will be taught throughout the year in all content
NOTE: Due to being a state tested year, teachers will review additional standards from grades 3 and 4 within each content area. Review standards will be
marked with a *
Month
Topic/State Standards NGSS Correlation
Content
SLE’s and Academic Vocabulary
Standards
August and
Living Systems
5-PS3-1. Use
FOSS Living Systems
Academic Vocabulary:
• Learn that the basic unit of life is the cell.
September
LS.2.5.1
models to describe
• inherited
• Learn that all cells have basic needs —
Compare the cell
that energy in
• learned
water, food, gas exchange, and waste
theory to the
animals’ food
• species
disposal.
characteristics of a
(used for body
• larva
• Learn how materials are transported to
scientific theory
repair, growth,
• germinate
cells in multicellular organisms.
motion, and to
• metamorphosis
• Learn the structures and functions of the
LS.2.5.2
maintain body
• pollinate
circulatory, respiratory, digestive, and
Examine cells on a
warmth) was once
• pupa
excretory systems in humans.
microscopic level
energy from the
• reproduction
• Learn that vascular plants have specialized • stage
sun.
tissues (xylem and phloem tubes) for the
LS.2.5.3
• locomotion
transport of water, minerals, and sugar to
Describe the
5-LS1-1. Support
• systems
cells.
similarities of basic
an argument that
• skeleton
• Discover that leaves play an important role
cell functions in all
plants get the
organisms
materials they need in the transport of water to cells in vascular
Living Systems SLE’s:
plants.
for growth chiefly
4. Model and identify the parts of animal
LS.2.5.4
from air and water. • Learn that green plant cells make sugar
cells and plant cells:
from carbon dioxide and water in the
Model and identify
• cell wall
presence of sunlight, and release oxygen.
the parts of animal
• cell membrane
• Learn that plant and animal cells obtain
cells and plant cells:
• nucleus
energy by breaking down sugar into carbon
• cytoplasm
dioxide and water (cellular respiration).
• cell wall
• chloroplast
• Classify leaves based on venation pattern.
5. Compare and contrast plant and animal
• Design, conduct, and analyze the results of cells.
• cell membrane
experiments.
6. Conduct investigations to separate plant
• Write scientific reports.
• nucleus
pigments from the cell.
• Use metric tools and make and record
7. Identify the role of chlorophyll in the
quantitative
• cytoplasm
process of photosynthesis.
observations in a scientific investigation.
8. Explain and illustrate photosynthesis.
• chloroplast

97

LRPA 5th Grade
Natural World Curriculum Map
LS.2.5.5
Compare and contrast
plant and animal cells
LS.2.5.6
Conduct
investigations to
separate plant
pigments from the
cell
LS.2.5.7
Identify the role of
chlorophyll in the
process of
photosynthesis
LS.2.5.8
Explain and illustrate
photosynthesis
LS.2.5.9
Explain cellular
respiration
LS.2.5.10
Conduct
investigations
demonstrating the
process of cellular
respiration
LS.2.5.11
Investigate careers,
scientists, and
historical
breakthroughs related
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Month
October

to cells
Topic/State Standards
Ecosystems
LS.4.5.5
Examine the role of
limiting factors on the
carrying capacity of
an ecosystem:

NGSS Correlation
Standards
5-LS2-1. Develop a
model to describe
the movement of
matter among
plants, animals,
decomposers, and
the environment.

• food
• space
• water
• shelter
LS.4.5.6
Describe and diagram
the nitrogen cycle in
ecosystems
LS.4.5.7
Describe and diagram
the carbon cycle in
ecosystems
LS.4.5.8
Describe and diagram
the carbon dioxideoxygen cycle in
ecosystems

5-ESS2-1. Develop
a model using an
example to
describe ways the
geosphere,
biosphere,
hydrosphere,
and/or atmosphere
interact.
5-ESS2-2.
Describe and graph
the amounts and
percentages of
water and fresh
water in various
reservoirs to
provide evidence
about the
distribution of
water on Earth.
5-ESS3-1. Obtain
and combine
information about
ways individual

Content
Ecosystems/Geology
• Interactions between organisms can be
shown using simple food chains and
food webs.
• Animals eat plants or other animals for
food.
• Organisms interact with their
environments.
• Organisms interact with each other
• Organisms can survive only in
environments in which their needs are met.
• Organisms interact in various ways
including providing food and shelter to one
another.
• Some interactions are beneficial; others
are detrimental to the organism.
• Competition for food and other resources
(e.g. water and shelter) are
examples of interactions.

SLE’s and Academic Vocabulary
Academic Vocabulary:
• predator /prey
• decomposer
• producer/consumer
• parasite/host
• ecosystem
• habitat
• photosynthesis
• herbivore/carnivore
• omnivore
• ecology
• adaptation
• interdependence
• endangered
• energy
• metamorphosis
• hibernation
• tsunami
• fault
• hurricanes
• tornadoes
• glacier
• raw materials
Ecosystem SLE’s
Evaluate food webs under conditions of
stress:
• overgrazing
• overpopulation
• natural disaster
• introduction of non-native species
• human impact/urban development
5. Examine the role of limiting factors on
the carrying capacity of an
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LS.4.5.9
Conduct
investigations
demonstrating the
role of the carbon
dioxide-oxygen cycle
in ecosystems
LS.4.5.10
Analyze the concept
of conservation of
mass as related to the
amount of matter in
an ecosystem
LS.4.5.11
Create ecosystems in
which plants can exist
without animals
LS.4.5.12
Conduct
investigations in
which plants are
encouraged to thrive

communities use
science ideas to
protect the Earth’s
resources and
environment.

ecosystem:
• food
• space
• water
• shelter
9. Conduct investigations demonstrating
the role of the carbon dioxide oxygen
cycle in ecosystems.
12. Conduct investigations in which plants
are encouraged to thrive.
14. Categorize organisms by the function
they serve in ecosystems and
food webs:
• predator/prey
• parasitism
• producer/consumer/decomposer
• scavenger
• herbivore/carnivore/omnivore
17. Describe and illustrate various
symbiotic relationships:
• parasitism
• mutualism
• commensalism
18. Investigate careers, scientists, and
historical breakthroughs related to
populations and ecosystems.

LS.4.5.13
Construct, compare,
and contrast
environments in open
and closed aquaria
LS.4.5.14
Categorize organisms
by the function they
serve in ecosystems
and food webs:
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• predator/prey
• parasitism
• producer/consumer/
decomposer
• scavenger
• herbivore/carnivore/
omnivore
LS.4.5.15
Conduct field studies
identifying and
categorizing
organisms in a given
area of an ecosystem
LS.4.5.16
Evaluate positive and
negative human
effects on ecosystems
LS.4.5.17
Describe and
illustrate various
symbiotic
relationships:
• parasitism
• mutualism
• commensalism
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Month
November and
December

LS.4.5.18
Investigate careers,
scientists, and
historical
breakthroughs related
to populations and
ecosystems
Topic/State Standards
Properties of
Matter/Force and
Motion
PS.5.5.1
Identify the
relationship of
atoms to all matter
PS.5.5.2
Conduct scientific
investigations on
physical properties of
objects
PS.5.5.3
Identify common
examples of physical
properties:

NGSS Correlation
Standards

Content
Matter
Building Blocks of Matter Unit (CK)
FOSS Simple Machines
Investigation 1 and Investigation III

SLE’s and Academic Vocabulary
Academic Vocabulary
• gravity
• height
• orbit
• repel
• friction
• gravity
volume
density
• mass
• weight
• length
• area
• perimeter
• texture
• taste

• length
• odor
• mass
• color
• area
• elasticity
• perimeter
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• texture
• taste
• odor
• color
• elasticity
PS.5.5.4
State characteristics
of physical changes
PS.5.5.5
Identify
characteristics and
common examples of
physical changes
PS.5.5.6
Explain how heat
influences the states
of matter of a
substance:

Matter SLE’s
1. Identify the relationship of atoms to all
matter.
2. Conduct scientific investigations on
physical properties of objects.
5. Identify characteristics and common
examples of physical changes.
7. Demonstrate the effect of changes in the
physical properties of matter.
9. Conduct investigations demonstrating
expansion and contraction.
Force and Motion SLE’s
1. Classify simple machines.
2. Conduct investigations using
• levers (e.g., toothbrush)
• pulleys
• inclined planes-ramps, wedges, and
screws
• wheels and axles
5. Classify real world examples as
potential energy or kinetic energy as
applied to motion.

• solid
• liquid
• gas
• plasma
PS.5.5.7
Demonstrate the
effect of changes in
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the physical
properties of matter
PS.5.5.8
Model the motion and
position of molecules
in solids, liquids,
and gases in terms of
kinetic energy
PS.5.5.9
Conduct
investigations
demonstrating
expansion and
contraction

Month
January

PS.5.5.10
Investigate scientists,
careers, and historical
breakthroughs related
to physical properties,
physical changes, and
states of matter
Topic/Standards
Earth Systems and
Earth’s History
ESS.8.5.11
Investigate the
formation of soil
ESS.8.5.12
Conduct
investigations on
sedimentation

NGSS Correlation
Standards

Content
Geology (review of 4th Grade CK)
• Fossils can be compared to one another
and to living organisms according to their
similarities and differences.
• Some organisms that lived long ago are
similar to existing organisms, but some are
quite different.
• Fossils indicate that most species that
lived long ago are now extinct.
• Living organisms can be compared to one
another according to their

SLE’s and Academic Vocabulary
Earth History SLC’s
3. Identify characteristics of minerals.
5. Identify the following minerals:
•
halite (salt)
•
feldspar
•
sulfur
•
quartz
•
diamonds
•
gypsum
•
calcite
•
talc
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similarities and differences.
• Earth materials (e.g. rocks, minerals, soil)
have various properties.
• People use and transform Earth materials
into useful objects.
• Some Earth materials are easily available
and other Earth materials are limited in
quantity.
• Some materials can be reused, recycled, or
redesigned.
• Some Earth materials have properties that
make them useful in their present form or
can be designed and modified to solve
human problems and enhance
quality of life. (building, fuels,
transportation)

ESS.8.5.13
Describe and
illustrate the rock
Cycle
ESS.9.5.1
Explain and give
examples of how
physical evidence
from fossils supports
the theory that
Earth has changed
over time
ESS.9.5.2
Analyze fossil record
evidence about plants
and animals that
lived long ago

Month
February and
March

ESS.9.5.3
Infer the nature of
ancient environments
based on fossil
record evidence
Topic/Standards
Space Science
ESS.10.5.1
Compare the physical
characteristics of the
sun to other stars:
• size
• color

NGSS Correlation
Standards
5-ESS1-1. Support
an argument that
differences in the
apparent brightness
of the sun
compared to other
stars is due to their
relative distances
from Earth.

Content
Space Science
3rd and 6th Grade CK units

•
hematite (iron)
•
precious metals (gold, silver)
7. Identify characteristics of sedimentary,
igneous, and metamorphic
rocks.
8. Compare and contrast by investigation
characteristics of the three basic
types of rocks:
•
sedimentary
•
igneous
•
metamorphic
10. Investigate careers, scientists, and
historical breakthroughs related to
minerals and rocks.
13. Describe and illustrate the rock cycle
Additional Academic Vocabulary:
• extinct
• geology
• paleontology
• prehistoric
• sedimentary

SLE’s and Academic Vocabulary
Space Science SLC’s
1. Compare the physical characteristics of
the sun to other stars:
• size
• color
• brightness
2. Demonstrate the order of planets and
other space objects in our solar system.
3. Compare the properties of planets in our
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• brightness
ESS.10.5.2
Demonstrate the
order of planets and
other space objects in
our solar system
ESS.10.5.3
Compare the
properties of planets
in our solar system:

solar system:
• size
• shape
• density
• atmosphere
• distance from the sun
• orbital path
• moons
• surface
• composition
4. Distinguish between mass and weight.
5. Compare the human body’s mass to
weight on Earth, the moon, and
other planets in our solar system.

• size
• shape
• density
• atmosphere
• distance from the
sun
• orbital path
• moons
• surface
• composition
ESS 10.5.4
Distinguish between
mass and weight
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ESS.10.5.5
Compare the human
body’s mass to
weight on Earth, the
moon, and other
planets in our solar
system

Month

ESS.10.5.6
Investigate careers,
scientists, and
historical
breakthroughs related
to planets
Topic/Standards

NGSS Correlation
Standards

Content

SLE’s and Academic Vocabulary

NGSS Correlation
Standards

Content

SLE’s and Academic Vocabulary

April

Month

Topic/Standards

May
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Month

Topic/Standards

NGSS Correlation
Standards

Content

SLE’s and Academic Vocabulary

June

Characteristics and Processes of Science Standards
NS.1.5.1
Make accurate observations
NS.1.5.2
Identify and define components of experimental design used to produce empirical evidence:
• hypothesis
• replication
• sample size
• appropriate use of control
• use of standardized variables
NS.1.5.3
Calculate mean, median, mode, and range from scientific data using SI units
NS.1.5.4
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Interpret scientific data using
• data tables/charts
• bar graphs
• circle graphs
• line graphs
• stem and leaf plots
• Venn diagrams
NS.1.5.5
Communicate results and conclusions from scientific inquiry
NS.1.5.6
Develop and implement strategies for long-term, accurate data collection

SLE’s
2. Identify and define components of experimental design used to produce
empirical evidence:
• hypothesis
• replication
• sample size
• appropriate use of control
• use of standardized variables
3. Calculate mean, median, mode, and range from scientific data using
SI units.
4. Interpret scientific data using
• data tables/charts
• bar graphs
• circle graphs
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• line graphs
• stem and leaf plots
• Venn diagrams
5. Communicate results and conclusions from scientific inquiry.
8. Explain the role of observation in the development of a theory.
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Independent Work Summary Form Sample
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Standards-Based Instruction Lesson Plan Template
Day of the
week

CCSS or
State
Standards

Daily Objective
(Standards Based
Written in terms of
what students will
be able to do at end
of lesson)

Assessment
(This includes a
daily exit ticket
and an end of
week assessment)

Teacher Does
(This includes the
daily mini-lesson
that should be
taught)

Student Does
(This is what students
should be actively
learning, not just the
pages in the workbook)

Assessment
(This includes a
daily exit ticket
and an end of
week assessment)

Teacher Does
(This includes the
daily mini-lesson
that should be
taught)

Student Does
(This is what students
should be actively
learning, not just the
pages in a workbook)

Monday

Tuesday

Thursday

Friday

Homeroom Lesson Plan Template
Day of the
week

Monday

CCSS or
State
Standards

Daily Objective
(Written in terms
of what students
will be able to do
at end of lesson)

Tuesday

Wednesday

Thursday

Friday

528
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Advanced Literacy Block and Advanced Math Lesson Plan Template

Day of the
week

CCSS or
State
Standards

Daily Objective
(Standards Based
Written in terms of what
students will be able to
do at end of lesson)

Assessment
(Projects,
presentations,
etc.)

Teacher Does
(This includes the
daily procedures
that should be
taught)

Student Does
(This is what students
should be actively
learning)

Monday

Tuesday

Thursday

Friday
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Section A
Philosophy
Exalt Education prepares its students for competitive colleges and advanced careers
through a liberal arts education. By ensuring mastery of the core subjects and developing
the key behaviors required for success, students will acquire citizenship and leadership in
their communities and beyond. High expectations and accountability, a longer school
day and year, and a multi-modal learning environment lay the path for our students’
successes. Our co-teacher model, individualized instruction and hands-on learning ensure
our students succeed daily. Exalt’s eight element design has been chosen because they
are research validated and proven best educational practices. The eight elements are:
1.
2.
3.
4.
5.
6.
7.
8.

Serve students from early childhood through secondary education
More focused learning time using an interdisciplinary schedule
Multi-modal learning environment
Embedded Standards & Assessment
Greater Teacher Ownership & Opportunity
Enhanced Use of Technology
Focus on Competitive Colleges & Advanced Careers
Structured Leadership Development

We believe that all students deserve only the best education. The 8 elements in our design
have been proven effective in preparing students for college at exemplary public schools
all across the country. However, to our knowledge, no school has ever merged all 8
elements into one school model until now!
Types of Instructional Modalities
1. Direct Instruction and using Connecting Math Concepts and/or DISTAR
2. Standards Based Instruction and Rocket Math (math facts)
3. Additional Math Block
Connecting Math Concepts Course Description
Connecting Math Concepts helps all children be successful because it implements the
following principles:
 The program and teacher together accept complete responsibility for teaching
every student to mastery.
 All instruction is direct and unambiguous; tasks and activities are specified in
detail.
 The strands are organized in an order that is easy to comprehend. Every skill and
strategy that student’s need is specifically taught, applied, and reviewed. Students
receive consistent daily practice.
3
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Assessment is continuous; errors are corrected the instant they occur in a positive,
productive way. Connections are made between important concepts. Instructional
time is maximized, so that all students have the opportunity to learn and apply
concepts.
Concepts are introduced at a reasonable rate. 90% of the material presented daily
is review, leaving 10% for new concepts; this ensures daily success for every
student.
There is both guided and independent practice. All lessons have been extensively
field tested and revised before publication.

Homeroom, Standards-Based, and Rocket Math Course Descriptions





Homeroom will serve as a homeroom time that will teach the standards students
need to be successful.
Math facts will be taught daily during advisory. We will utilize Rocket Math for
the math facts program.
Three days a week, students will have a short standards-based lesson and
activities or math centers that support the lesson. Standards-based books have
been created for students to use as a resource.
Two days a week students will be doing Math centers during the advisory block.
Teachers will be using the common core math standards and common core math
binders to structure their lessons.

Interdisciplinary Course Description
 The term interdisciplinary means drawing from two or more areas of study.
Global Studies and Natural World/FOSS units will have an integration of art,
music and technology.
 We also hope to integrate ELA and Math into our daily Natural World and Global
Studies Lessons.
 Through hands-on learning, project-driven learning, and authentic assessment,
students will be provided with a rich learning experience.
 Students will have the opportunity to apply basic Math and ELA skills in multiple
areas, which will solidify skills.
 Global Studies, Natural World, Visual Art and Music Elements will use Core
Knowledge; in addition to Core Knowledge, Natural World will also utilize the
FOSS program. This class will be taught whole group with one teacher teaching
while the other teacher has prep. However, team teaching will occur in the
planning process. Both teachers are responsible for the content taught to their
students during this block.
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Assessment
Exalt assesses students in many ways. In curriculum assessment, cumulative testing,
authentic assessment, exit tickets, summative unit tests, Illuminate, NWEA MAP, and
state testing.
Yearlong Preparation for State and National Tests
 ELA and Math standards will be integrated within the Global Studies and Natural
World courses to give further practice and support for state testing.
 Applying test prep skills across subject areas helps students apply their
knowledge in other areas outside of school or on a test.

5
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and stop every lesson on time, teaching bell to bell. Field trips and special events must
not be scheduled during DI teaching time.
Placement Tests and Student Groups
All students are placement tested into performance groups. The groups are as
homogeneous as possible. Proper placement is a key to success. If students are in
ability-based performance groups, instruction can be more efficient for the teacher and
students can move at a rate that is best for their learning.
Group sizes vary on the needs of students. Students who are older and higher performing
can have groups between 15-20 in size. Students who are younger or lower performing
should have smaller group sizes.
Groups should be organized in different ways depending on the size of the group. There
are several key factors for teachers to consider when physically arranging the group.
First, the teacher needs to be able to get to all the students quickly. Second, all students
need to be able to see the presentation book clearly. Finally, materials need to be easy for
students to access.
Behavior
Direct Instruction works to minimize distractions by controlling any classroom factors
that could contribute to this. There must be clear expectations for all situations that
happen during direction instruction blocks. Students must have procedures for transitions,
use and storage of materials, the handing in and out of assignments, pencils and all
materials.
All behavior expectations need to be taught, practiced and retaught to students to ensure
high levels of academic performance during DI blocks. Every DI group has the STAR
behavior expectations posted near their group. STAR stands for…
Sit tall
Talk big
Answer on signal
Respect others
Sequence and Scripts
Each Direct Instruction curriculum is carefully crafted into a meaningful sequence based
on research on how kids learn. It is not random or traditional, but rather what makes the
most sense to student learning. Each DI program is piloted and field tested with actual
students. The program is then revised based on student performance.
Direct Instruction is organized into scripts and formats. Everything that teachers and
students say and do is specified in a script. The language in the program is consistent day
to day so that students can attend to critical learning components. The scripts minimize
7
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the confusion and distractions. They are organized into formats or patterns of teaching
steps. Over time, the formats change so that there is less structure and more independent
skills. It cuts down prep time and allows teachers to focus on great delivery. The script
allows a teacher’s showmanship to shine.
Signals and Unison Responses
Signals and unison responses are key features in direct instruction. A signal is used to get
all students to answer together. We use signals and unison response to get a clearer
picture of who is firm, increase student engagement, increase student accountability, and
make teaching more efficient. Unison response also gives students hundreds of times to
respond per lesson verses just waiting to be called on. The teacher will be able to hear
mistakes quickly and correct them immediately. Signals can be either visual or audible
depending on the lesson. The diagram below shows the process of using a signal to
generate a unison response.
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Pacing
Another key feature of direct instruction is pacing. Brisk pacing accomplishes three
major goals. These include teachers teaching more material, maintaining students’
interest and reducing management problems.

Motivation
One key factor to remember when teaching DI is that it is our job as a teacher is to
motivate and reinforce students. If the teacher acts like it is important, the students will
respond like it is important. We can use many tools to do this. One tool used in DI is the
teacher-student game.
Teacher Student Game
The teacher-student game fosters group camaraderie and reinforces good behavior and
academic success. The point game reinforces desired behaviors because students can
earn points with good behavior that results in tangible reinforcement. It facilitates
instruction by prompting students to obey the rules and follow all directions. It reinforces
academic success and promotes mastery by giving students more reinforcement for
getting things correct the first time.
The game should be encouraged daily with all instructional groups at all elementary
school grades. Teachers of middle school and high school students can use an alternative
motivation system, such as the 90% club.
Setting Up the Game
Children can earn points for:


working hard and following the rules



getting the right answer.

The teacher can earns points for:


students not following the rules
(e.g., not responding to a task because they weren’t attending; speaking out of
turn; making inappropriate contact; getting out of their seats when they weren’t
directed to)



signal errors
(e.g., not saying sounds when the teacher touches under them; saying sounds
when the teacher is not touching under them, etc.)

9
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Teacher starts the game by stating expectations:
“We’re going to play a game. If you win the game, you get to have ______ (their
reward for winning). You get points for working hard and following the rules
(tell them the rules in 1 minute or less). You also get points for getting things
right.”
I get points when you don’t follow the rules or if you get tricked and don’t follow
my signals.”
Note: Teachers can only give themselves a point when students breaking previously
stated rules or expectations. If there is not a rule to govern a situation, the teacher cannot
take a point. So it is important that the teacher establishes simple, comprehensive
behavioral rules and expectations the first day of school (e.g., sit tall, talk big, answer
together and respect others).

When giving yourself a point, always state the expectation not being met (e.g.,
“Everyone is not following the direction to track when others are reading. My point”).

Mastery
Teaching to mastery is a key feature in direct instruction. Teachers must meet specific
criteria for student performance in each lesson:







Students should be at least 70% correct on anything that is being introduced for
the first time.
Students should be at least 90% correct on the parts of the lesson that deal with
skills and information introduced earlier in the program sequence.
At the end of the lesson, all students should be virtually 100% firm on all tasks
and activities.
The rate of errors should be low enough that the teacher is able to complete the
lesson in the allotted time.
Students must be at least 85% first-time correct on independent work.
Student must have 90-100% performance on mastery tests.

Individual Turns
Individual turns are built into lessons to provide teachers for checks for understanding
and to allow students additional practice. The following procedure is used when giving
individual turns:

10
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Announce:

“Time for individual turns”

Focus the group:

Point to the task or ask the question. Allow sufficient think time.
More for harder tasks less for easier tasks.

Signal:

Call on an individual. “Jane, what word?” or “Marcus, what
sound?”

Guidelines for Individual Turns:






Call on students randomly, not in order.
If an error is made, tell the answer to the whole group and repeat the task with the
whole group. Then do individual turns again.
Give three or four individual turns for each exercise. Do not give an individual
turn to every student on every task.
Generally, 50% of the individual turns should be given to the low performing
students in the group.
Students should demonstrate 100% mastery on oral individual turns.

Correction Procedures
All errors must be corrected immediately and correct answers given to students quickly.
Every time an error in an exercise occurs:
1. Give the answer (tell, show or show and tell)
2. Repeat the task statement or question)
3. Go back and repeat the part (if you can’t figure out what the “part” is, go back at
least two things: 2 sounds, 2 words, 2 pictures, or 2 problems). Repeat steps 1-3
until the whole part is 100% firm- no errors are made)
4. Go to the next part. Repeat parts until all parts are firm.
5. Go back to the beginning of the exercise, if it is a short exercise. In a lengthy
exercise, go back to those tasks or parts where the errors occurred.
6. Give individual turn.
7. Provide a delayed test at least 2 more times. (e.g., after the next exercise, at the
end of the lesson, in line in the hallway, before lunch).

Guidelines for Workcheck
Following Workcheck Procedures
1.
2.
3.
4.

Have students check their own work rather than exchange papers.
Have students use colored pens or pencils while checking their work.
Provide visual answers whenever appropriate or beneficial to students.
Show and tell students how to mark correct and incorrect items.
11
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5. Show and tell students how to mark items to fix up later (unless a specific
program suggests that students fix work as they check).
6. Provide time to have students redo the missed items. Have students redo missed
items by writing next to or above original items rather than erase them.
7. Provide additional verbal or written delayed tests on commonly missed items (at
the end of the lesson, before or after lunch, at the end of the day, or the next day if
new copies of workbook pages are needed).

Monitoring Student Checking while Walking Around the Room
1.
2.
3.
4.

Monitor that students are checking their work (their eyes are on their papers).
Monitor that students are looking at the particular items being checked.
Check that students have and are using marking pens or pencils.
Monitor that students are marking X’s and C’s (or other symbols taught), and that
students are making the marks appropriately next to the items, especially wrong
items.

Monitoring Student Performance
1. At the beginning of the year, check all books every day. As students become
consistent with accurate checking, randomly check a minimum of five books a
day.
2. Each day, record a score for independent work (e.g. number of errors, points, or
percentages). Whenever possible, record a percentage for independent work for
each student.
3. For students with less than 85% for three days, note on the Lesson Progress Chart
and talk immediately to someone else, such as a coach or building coordinator.
NOTE: These procedures are not to be used with tests.

12
542

Section C
Direct Instruction Performance Management
Why do we track data?
 To analyze the overall status of DI implementation
 To continuously monitor mastery and lesson progress
 To determine areas that require change, and to identify solutions
 To summarize and report lesson gains, mastery tests, and results
 To communicate questions or comments to the Direct Instruction Coordinator

What data keeping forms do we use?
 LPC- lesson progress chart
 Submitted weekly
 Tracks lesson progress
 Gives a snapshot of group composition and test results
 STS - Student Test Summaries
 Submitted when a test or checkout is given
 Tracks student performance on each section of a given test
 IW- Independent work scores
 Submitted weekly
 Tracks student scores on daily independent work
What is done with the data?
 Data is reviewed weekly by DI coordinator, and suggestions are given regarding
student placement and necessary interventions
 Questions and comments are responded to, and problem solving occurs between
teachers and coordinator
 Data is archived online and can be accessed to look at student growth and
achievement
What is required for weekly data submission?
13
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 Data must be updated before you leave on Wednesday of each week
 LPC- every week
 Download a new blank LPC each week
 STS- for each group that took a test or checkout that week
 This is one form with multiple tabs that is used for the entirety of a
program
 IW- every week
 Download a new STS form each time you fill one up

How do I fill out an LPC?
 For each subject (yellow= reading, green = math, orange = language), enter the
following:
 Group name
 Grades of the students in your group, and how many students in each
grade (i.e. 2nd-6, 3rd- 12)
 Total # of kids in group
 Subject level
 Performance level- Low, Medium, High (you may need a few weeks to
figure this out)
 Lessons taught each day
 There are two rows for when you teach more than one lesson in a day
 Partial lessons should be listed as what part of the new lesson you stopped
at (i.e. 15 ex. 4)
 # of lessons/# of days in school
 Do not include holidays or non-school days
 Do include school days where you had parties, field trips, remedies,
etc.
 Name of test or checkouts given (one per row)
 # of students passing/# of students in group
 do not include absent students as passing
14
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 Names of students absent
 Go back and enter them as either passing or not passing when they
return to school
 Names of students not passing
How do I leave notes on an LPC?
 At the bottom of your LPC, fill out:
 General Notes
 Struggles (be specific) had by students or teacher that week
 Questions, general comments
 Types of items students missed
 i.e. Amanda- counting coins, Johnny- subtraction
 This info comes from your STS
 Checkout scores if not passed
 Recorded as time/errors
 I.e. James 1:30/2
 Movement notes
 i.e. Sally joined this group on Tuesday from Mr. Anderson’s group
How do I receive feedback?
 At the bottom of your LPC, you will see:
 Communication
 This is where the DI coordinator will leave responses to your comments or
questions.
 The coordinator will e-mail you to let you know that they have left
feedback on your LPC

How do I fill out an STS form?
 Fill in student names, separated by a row in between
15
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 Record students first time scores on each part (only the first time score is recorded
in Illuminate for students’ grades)
 Add up the total score, and calculate the students’ percentages
 Highlight in red any percentages under 90%*
* 85% for cumulative tests
 At the bottom, fill in the # passing each section/total # in group
 Passing criteria is at the top of each column
 Calculate the percentage passing for each section
 Highlight in red any percentages less than 85%
 For any sections that less than 85% of the group passed, the
teacher needs to remedy (re-teach) those strands
How do I record retest scores on an STS form?
 If a student or group doesn’t pass the first time:
 Remedy the sections that the student or group did not pass
 Have the students or group retake the sections of the test that they did not
pass
 Record retest scores in the row below the student’s name
 Calculate their percentage based on their scores from the parts they passed
the first time and the parts they retested
 Highlight their retest score in red if still under 90%
How do I record checkouts on an STS form?
 All programs except decoding are recorded as time/errors
 i.e. 1:12/2
 Decoding is recorded as wpm/errors
 i.e. 96/3
 Highlight in red any scores that are over the criteria for time or errors
 Criteria is listed at the top of the column on the STS
When do I record IW scores?
 Reading
16
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 RMK and RM1: Every 5 lessons
 RM2 –RM5: every lesson
 Math
 CMC K and CMC 1: Every 5 lessons
 CMC 2- CMC F: every lesson
 Language
 Every 5 lessons (lessons that end in 4 and 8)
How do I fill out an IW form?
 In the left column, enter the # correct/total # of questions
 i.e. 34/37
 In the right column, enter the students’ percentage (rounded)
 i.e. 92%
 Highlight red all percentages less than 85%
 If a student is absent, mark both columns with the letter A (students do not have
to make up daily work when absent)
Where do I find DI forms?
 All forms can be accessed on the Exalt website:
https://sites.google.com/a/knovalearning.com/exalt-teacher-resource-page/
 Download the forms that you need for the groups that you teach.
 Upload them to Google Drive and put them in your folders
 Keep a copy of filled out forms on your computer as a backup

Where do I submit DI forms?
 All forms will be submitted electronically to Google Drive
 As a group, let’s create folders for ourselves
 Your Name, School Year
 DI Data
 Current Week
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 Math STS and IW
 Reading STS and IW
 Language STS and IW
 Previous LPCs
How do I submit data electronically?
 In your current week folder, include the following:
 Current LPC
 Labeled with your last name, LPC, date span of that week (i.e.
Anderson LPC- 9/3-9/10)
 Any applicable STS forms
 Labeled with your last name, program/level, STS (i.e. Anderson
RM4 STS)
 IW forms for all subjects
 Labeled with your last name, program/level, IW, date (i.e.
Anderson RM4 IW 9/3-9/10)
 When you are ready to submit, go to the left hand side of Google Drive,
find your “current week” folder, and using the triangle to the right, select
“e-mail collaborators”.
 Select the name of your DI coordinator, and send them an e-mail letting
them know your data is ready for review
Practice Scenarios
 Please fill in the reading line of an LPC based upon the following information:
 Group name: Reading Rockets
 Seven 4th graders, five 5th graders
 Low performing group in RM4
 Taught 5 lessons during a normal school week, starting with L.48
 Gave MT 5 and checkout 5
 Amanda didn’t pass MT (missed vocab items), and Johnny was
absent for MT and checkout
 Sarah didn’t pass checkout (1 min 12 seconds with 3 error
18
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Section D
SBI Outline and Support Documents
SBI or Standards-Based Instruction allows teachers to focus specifically on Math
common core standards in a whole group setting. These standards can also be integrated
into the interdisciplinary blocks of Global Studies and Natural World. Students will have
the opportunity to learn standards from teacher-created lesson plans. Teachers will use
the Illuminate data and NWEA Maps data to shape their lessons.
Teachers will use the required SBI lesson plan template weekly to plan engaging lessons
for students. These lessons will be taught during homeroom as well as integrated into the
interdisciplinary blocks. The lesson plan template consists of the following components:
CCSS or
State
Standards

Daily Objective
(Standards Based
Written in terms
of what students
will be able to do
at end of lesson)

Assessment
(This includes a
daily exit ticket
and an end of
week
assessment.)

Teacher Does (This
includes the daily
mini-lesson that
should be taught.)

Student Does (This is
what students should
be actively learning,
not just the pages in
the workbook.)

Teachers will also have Math Common Core Center Binders. These are full of center
activities for teachers to implement and is organized by common core standard strands
for ease of use.
Section E
Homeroom Outline and Support Documents
Homeroom is a time of day where one teacher in the classroom can give additional
support to individual students or small groups of students in areas of direct instruction,
while the other teacher is providing SBI type lessons, writer’s workshop, etc. These
students may need support on a particular section of a lesson or maybe they have been
absent for a significant period of time.
Teachers will use the required homeroom template to outline engaging lessons for
students. The lesson plan template consists of the following components:
Homeroom Lesson Plan Template
CCSS or
State
Standards

Daily Objective
(Written in
terms of what
students will be
able to do at end
of lesson)

Assessment
(This includes a
daily exit ticket
and an end of
week
assessment.)

Teacher Does
(This includes the
daily mini-lesson
that should be
taught.)

Student Does
(This is what students
should be actively
learning, not just the
pages in a workbook.)
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Appendices

20
550

22
552

23
553

24
554

25
555

26
556

27
557

28
558

29
559

Note: Measurement, Data and Geometry standards will need to be heavily covered
within SBI due to the minimal coverage in the Connecting Math Concepts program.

30
560

31
561

32
562

33
563

35
565

36
566

37
567

38
568

39
569

40
570

Note: Measurement, Data and Geometry standards will need to be heavily covered
within SBI due to the minimal coverage in the Connecting Math Concepts program.
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Standards below to be used during SBI/Advisory Math, Global Studies and Natural
World (when applicable)

Month: September
1 Grade Mathematics
st

STANDARDS:
1.NBT.1 Count to 120, starting at any number less than 120.
1.OA.3 Apply properties of operations as strategies to add and subtract. Examples: If 8 + 3 = 11 is
known, then 3 + 8 = 11 is also known. (Commutative property of addition.) To add 2 + 6 + 4, the second
two numbers can be added to make a ten, so 2 + 6 + 4 = 2 + 10 = 12. (Associative property of addition.)
1.OA.6 Add and subtract within 20, using strategies such as counting on; making ten (e.g., 8 + 6 = 8 +
2 + 4 = 10 + 4 = 14); decomposing a number leading to a ten (e.g., 13 – 4 = 13 – 3 – 1 = 10 – 1 = 9);
using the relationship between addition and subtraction (e.g., knowing that 8 + 4 = 12, one knows 12 –
8 = 4); and creating equivalent but easier or known sums (e.g., adding 6+ 7 by creating the known
equivalent 6 + 6 + 1 = 12 + 1 = 13).
1.OA.7 Understand the meaning of the equal sign, and determine if equations involving addition and
subtraction are true or false. For example, which of the following equations are true and which are
false? 6 = 6, 7 = 8 – 1, 5 + 2 = 2 + 5, 4 + 1 = 5 + 2.

Month: September (cont.)
SUBSKILLS:
•

1:1 correspondence

•

Recognize numbers on ten frames

•

Counting by 10s

VOCABULARY: add, answer, count back, count on, equal (to), minus, number sentence
(equation), plus, subtract,
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Month: October – December
1st Grade Mathematics
STANDARDS:
1.OA.1 Use addition and subtraction within 20 to solve word problems involving situations of adding to,
taking from, putting together, taking apart, and comparing, with unknowns in all positions, e.g., by using
objects, drawings, and equations with a symbol for the unknown number to represent the problem.
1.OA.2 Solve word problems that call for addition of three whole numbers whose sum is less than or equal to
20, e.g., by using objects, drawings, and equations with a symbol for the unknown number to represent the
problem.
1.OA.4 Understand subtraction as an unknown-addend problem. For example, subtract 10 – 8 by finding the
number that makes 10 when added to 8.
1.OA.5 Relate counting to addition and subtraction (e.g., by counting on 2 to add 2).
1.OA.6 Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. Use
strategies such as counting on; making ten (e.g., 8 + 6 = 8 + 2 + 4 = 10 + 4 = 14); decomposing a number
leading to a ten (e.g., 13 – 4 = 13 – 3 – 1 = 10 – 1 = 9); using the relationship between addition and
subtraction (e.g., knowing that 8 + 4
= 12, one knows 12 – 8 = 4); and creating equivalent but easier or known sums (e.g., adding 6 + 7 by creating
the known equivalent 6 + 6
+ 1 = 12 + 1 = 13).
1.OA.8 Determine the unknown whole number in an addition or subtraction equation relating to three whole
numbers. For example, determine the unknown number that makes the equation true in each of the equations
8 + ? = 11, 5 = 念 – 3, 6 + 6 = 念.
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SUBSKILLS:
•

Apply computational strategies (Doubles, Doubles + 1, Count on, Build Thru
10, etc.)

•

Use number line to add & subtract (make jumps)

•

Model addition & subtraction w/ objects

•

Off-decade counting (4, 14, 24, etc.) forward and backward

•

Fact Families

VOCABULARY: addition, Build Thru 10, Doubles, Doubles +1, Fact family / Math Mountain, Fast
10s / Friendly 10s, How many in all?, How many more?, part, pattern, subtraction, symbol, total,
whole
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Month: January-February
1st Grade Mathematics
STANDARDS:
1.NBT.1 Count to 120, starting at any number less than 120. In this range, read and write numerals
and represent a number of objects with a written numeral.
1. NBT.2 Understand that the two digits of a two-digit number represent amounts of tens and ones.
Understand the following as special cases:
a. 10 can be thought of as a bundle of ten ones – called a “ten.”
b. The numbers from 11 to 19 are composed of a ten and one, two, three, four, five, six, seven,
eight, or nine ones.
c. The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, seven, eight,
or nine tens (and 0 ones).
1.NBT.3 Compare two two-digit numbers based on meanings of the tens and ones digits, recording the
results of comparisons with the symbols >, =, and
<.
1.NBT.4 Add within 100, including adding a two-digit number and a one-digit number, and adding a twodigit number and a multiple of 10, using concrete models or drawings and strategies based on place
value, properties of operations, and/or the relationship between addition and subtraction; relate the
strategy to a written method and explain the reasoning used. Understand that in adding two-digit
numbers, one adds tens and tens, ones and ones; and sometimes it is necessary to compose a ten.
1.NBT.5 Given a two-digit number, mentally find 10 more or 10 less than the number, without having to
count; explain the reasoning used.
1.NBT.6 Subtract multiples of 10 in the range 10-90 from multiples of 10 in the range 10-90 (positive or
zero differences), using concrete models or drawings and strategies based on place value, properties of
operations, and/or the relationship between addition and subtraction; relate the strategy to a written
method and explain the reasoning used.
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46
576

47
577

49
579

50
580

51
581

52
582

53
583

54
584

55
585

56
586

57
587

58
588

Standards below to be used during SBI/Advisory Math, Global Studies and Natural
World (when applicable)

59
589

60
590

61
591

62
592

63
593

64
594

66
596

67
597

68
598

69
599

70
600

71
601

72
602

73
603

74
604

75
605

76
606

77
607

Standards below to be used during SBI/Advisory Math, Global Studies and Natural
World (when applicable)

78
608

79
609

80
610

81
611

82
612

83
613

85
615

86
616

87
617

88
618

89
619

90
620

91
621

92
622

93
623

94
624

95
625

96
626

97
627

98
628

99
629

100
630

101
631

102
632

103
633

Online LPC Sample
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634

STS Sample Form

105
635

Checkout Sample Form
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636

Independent Work Summary Form Sample
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Standards-Based Instruction Lesson Plan Template
Day of the
week

Monday

CCSS or
State
Standards

Daily
Objective
(Standards
Based Written
in terms of
what students
will be able to
do at end of
lesson)

Assessment
(This includes
a daily exit
ticket and an
end of week
assessment.)

Teacher Does
(This includes
the daily minilesson that
should be
taught.)

Student Does
(This is what
students should
be actively
learning, not just
the pages in the
workbook.)

Tuesday

Thursday

Friday
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Homeroom Lesson Plan Template
Day of the
week

Monday

CCSS or
State
Standards

Daily
Objective
(Written in
terms of
what
students will
be able to do
at end of
lesson)

Assessment
(This includes
a daily exit
ticket and an
end of week
assessment.)

Teacher Does
(This includes
the daily minilesson that
should be
taught.)

Student Does
(This is what
students should
be actively
learning, not just
the pages in a
workbook.)

Tuesday

Wednesday

Thursday

Friday
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Request for the
State Board of Education
to Review the Decision Made by the
Charter Authorizing Panel

Quest Middle School of West Little Rock
Little Rock, Arkansas

This e-mail message and any attachments contain confidential information that may be legally privileged. If you are not the intended
recipient, you must not review, retransmit, convert to hard copy, copy, use or disseminate this e-mail or any attachments to it. If you
have received this e-mail in error, please immediately notify us by return e-mail or by telephone at 501-370-1506 and delete this email. Please note that if this e-mail contains a forwarded message or is a reply to a prior message, some or all of the contents of this
message or any attachments may not have been produced by Friday, Eldredge & Clark, LLP. Receipt of e-mail does not establish an
attorney-client relationship.

Notification of
Charter Authorizing
Panel Decision

Quest Middle School of West Little Rock
Little Rock, Arkansas

Materials Distributed
By the Applicant at
the Hearing

Quest Middle School of West Little Rock
Little Rock, Arkansas

2013-2014 Application Cycle

Quest Middle School of
West Little Rock
Summary

Quest Middle School of West Little Rock
Little Rock, Arkansas
1

Quest Middle School of West Little Rock
Grade Level(s):

6-12 (6-8 in Year 1 adding a grade per year)

Student Enrollment Cap:

490 (220 in Year 1)

Name of the Sponsoring Entity:

Responsive Education Solutions (ResponsiveEd)

IRS Status

501(c)(3) Non-Profit Status

Address:

1815 Rahling Road
Little Rock, AR 72223

Mission Statement
The mission of Quest is to provide hope for students through an innovative, encouraging, characterbased, individualized learning environment, where they are academically successful and develop
into lifelong learners.
Information on the School District in Which the Charter Would Be Located
Pulaski County Special School District
56.74% free and reduced-price lunch (2012-2013)
Needs Improvement District (ESEA 2012) - Mathematics
Issues that Remain Unresolved as Determined by the Charter Internal Review Committee
 The address of the proposed charter being in the Pulaski County Special School District when
the application is predicated on the school being in the Little Rock School District
 Budgeting concerns
o Lack of a revised budget for review as revenue was reduced and expenses
increased in response to concerns identified by the Charter Internal Review
Committee  Statement that the budget will be revised to reflect expenses for English
language learners
 Statement that budget will be revised to remove federal revenue
o Only a statement without official documentation to demonstrate a commitment by
the sponsoring entity to provide Quest with up to $300,000.00 in 2014-2015 and up
to $100,000.00 in 2015-2016 should Quest fail to receive this revenue from other
sources
 Lack of details about the student transportation plan
 The ability to meet the needs of gifted and talented students
 The brief mention of using a “classical based education” in the geographic service area section
of the application and brief response to ADE comment without discussion of the classical
curriculum
 The statement that “a student must reside in Quest’s approved geographic region”
Documentation Provided in Support of the Charter
Letters of Support Included in Application
Representative Tim Griffin
United States House of Representatives
Ed Choate
Delta

2

Petitions Included in Application
60 signatures
Other Letters of Support (available for review)
Representative Allen Kerr
State of Arkansas House of Representatives
Representative Warwick Sabin
State of Arkansas House of Representatives
Director Lance Hines
City of Little Rock
John Bacon
eStem Public Charter School
Amy Bell
Studio Bella Photo and Design
Mark Fortune
The Gadberry Group
Ashley and David Coldiron
Parents
Vicky Crook
Business owner
Brad Cruse
Individual
Kellyann Goodman-Thornton
Parent
Nancy Greenwood
Individual
Randy Hatchell
Business owner
Kay Koonce
Individual
Andrew and Leah Lanford
Individuals
James Nelson
Individual
Virginia Nelson
Parent
Alanna and Gary Newton
Parents
Richard Thornton
Parent
Other Petitions (available for review)
246 signatures
Requested Waivers
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the applicant.
Particular attention should be paid to the following waiver requests which traditionally have
either not been granted or have warranted additional discussion by the authorizer:





Ark. Code Ann. § 6-10-106 Uniform Dates for Beginning and End of School Year
o The Applicant proposes to follow the calendar of the Little Rock School District.
Therefore, this waiver is not necessary.
Ark. Code Ann § 6-13-622 Budget Publication
o Ark. Const. Art. 14 § 3 requires each district to make its budget public. The Panel
can waive the requirement of Ark. Code Ann. § 6-13-622 to publish the budget in the
newspaper, but the Applicant would still be required to make its budget public.
Ark. Code Ann. § 6-15-902(a) Grading Scale
o The past practice has been to grant this waiver only as to non-core (i.e. elective
courses), when the request is made in a new charter school application. The waiver
has been granted as to core courses only after a charter school has established itself
and demonstrated a substantial need for the waiver. In addition, waiver may be
granted only to the extent that the proposed grading scale is more rigorous than the
scale provided by statute.
o The Applicant indicated it will implement a more rigorous grading scale, but the
grading scale was not provided.
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Ark. Code Ann. § 6-16-102 School Day Hours
o The Applicant has indicated its program may necessitate a “school day” shorter or
longer than six hours. However, the proposed daily schedule (Application,
Attachment 5) shows 410 minutes of instructional time each day. This waiver is not
necessary for an instructional day longer than six hours.
Ark. Code Ann. § 6-17-2802 Teacher Excellence and Support System
o If this waiver is granted, a waiver of the ADE Rules Governing the Teacher
Excellence and Support System is necessary.
Ark. Code Ann. § 6-18-211 Mandatory Attendance for Students in Grades Nine
through Twelve
o The Applicant has indicated its program may necessitate a “school day” shorter or
longer than six hours. However, the proposed daily schedule (Application,
Attachment 5) shows 410 minutes of instructional time each day. This waiver is not
necessary for an instructional day longer than six hours.
o If this waiver is granted, a waiver of ADE Rules Governing Mandatory Attendance
Requirements for Students in Grades Nine Through Twelve is also necessary.
Ark. Code Ann. § 6-21-304 Purchases
o A waiver of this section is typically not requested.
Standards for Accreditation Section 9.0 Curriculum
o A waiver of this entire section is typically not requested.
Standards for Accreditation 9.03.4 38 Units of Credit
o Traditionally, this waiver has only been granted as charters phase in grades (i.e., the
charter will offer all 38 units by the time it has its first 12th grade class) or when the
charter will still meet the content requirements of all 38 courses through embedded
courses.
Standards for Accreditation 14.03 Clock Hours for Unit of Credit
o The Panel lacks the authority to grant a waiver of graduation requirements.
However, in the past the authorizer has granted a waiver of the 120 clock hour
requirement upon satisfaction that the charter will adhere to full curriculum alignment
with Arkansas Frameworks.
ADE Rules Governing Personnel Policies, Salary Schedules, and Documents Posted
to District Websites
o Based on requested statutory waivers, it appears a waiver of these rules is also
necessary.

From Ark. Code Ann.
6-10-106
6-11-129
6-13-109
6-13-619
6-13-620
6-13-622
6-13-634
6-14-101 et seq.
6-15-902(a)
6-15-1004
6-15-2302
6-16-102
6-16-105

School year dates
Data to be accessible on website
School superintendent
Monthly meetings
Powers and duties
Budget publication
School district board of directors—Size
Applicability of general election laws
Grading scale—Exemptions—Special education (to implement a more
Qualified teachers in every public school classroom(pertaining to alternative
learning programs)
General business manager—Responsibilities—Minimum qualifications
School day hours
United States flag
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6-16-106
6-16-1204
6-17-111
6-17-114
6-17-117
6-17-201
6-17-201et seq.
6-17-211
6-17-301
6-17-302
6-17-309
6-17-401 et seq.
6-17-401
6-17-427
6-17-902
6-17-908
6-17-908(a)(4)(B)
6-17-919

6-17-1201 et seq.
6-17-1301 et seq.
6-17-1501 et seq.
6-17-1701 et seq.
6-17-2201 et seq.
6-17-2301 et seq.
6-17-2401 et seq.
6-18-211
6-18-503(a)(1)(C)(i)
6-18-1001 et seq.
Chapter 19
6-20-2208(c)(6)
6-21-117
6-21-303
6-21-304

6-25-101 et seq.
6-42-101 et seq.
6-48-101 et seq.

Arkansas state flag
Implementation (requirement that pre-Advanced Placement courses
be offered)
Duty-free lunch periods
Daily planning period
Noninstructional duties
Requirements—Written personnel policies—Teacher salary schedule
Personnel Policies
Use of personal leave when administrator or school employee is absent
from campus
Employment of certified personnel
Principals—Responsibilities
Certification to teach grade or subject matter—Exceptions—Waivers
Certification Generally
Teacher licensure requirement
Superintendent license—Superintendent mentoring program required
Definition (definition of a teacher as licensed)
Teachers’ salary fund—Authorized disbursements
Pertaining to insurance and fringe benefits for teachers
Warrants void without valid certification and contract (the ability to pay a
teacher’s salary only upon filing of a teacher’s certificate with the county
clerk’s office, if the requirement of a teacher’s certificate is waived for such
teacher)
Teachers’ Minimum Sick Leave Law
School Employees’ Minimum Sick Leave Law
Teacher Fair Dismissal Act
Public School Employee Fair Hearing Act
Classified School Employee Minimum Salary Act
Classified School Employee Personnel Policy Law
Teacher Compensation Program of 2003
Students in grades none through twelve—Mandatory Attendance
Pertaining to alternative learning environments
Public School Student Services Act
Transportation
Monitoring of expenditures (gifted and talented)
Leased academic facilities (requiring leased facilities to confirm to the school
facility standards)
Rules (the requirement to reimburse teachers for personal expenditures for
classroom supplies)
Purchases (would use a state-approved vendor or obtain a minimum of three
quotes for purchases between $1,000 and $50,000 and obtain bids when the
estimated purchase price is equal to or exceeds $50,000, rather than
following the requirement of obtaining bids in each instance when the
estimated purchase price shall equal or exceed $10,000)
Public School Library and Media Technology Act
General Provisions (gifted and talented)
Alternative Learning Environments
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From Arkansas Department of Education (ADE) Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
9
Curriculum
9.03.4
Grades 9-12 (courses to be taught, requiring the 38 units of credit)
10.02
Class Size and Teaching Load
14.03
Unit of credit and clock hours for a unit of credit
15.01
School District Superintendent
15.02
Principals
15.03
Licensure and Renewal
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments
19.04
Requirement to provide summer school and adult education programs
21
Auxiliary Services
From Other Rules
 ADE Rules Governing Waivers for Substitute Teachers
 ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to
Teach a Class for More than Thirty (30) Consecutive Days and for Granting Waivers
 ADE Rules Governing the Superintendent Mentoring Program
 ADE Rules Governing Minimum Qualifications for General Business Managers
 ADE Rules Governing Educator Licensure
 Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)
 ADE Rules Governing Public School Student Services
 ADE Rules for Gifted and Talented Program Approval Standards
 ADE Rules Governing School Board Zones and Rezoning
 ADE Rules Governing School Election Expense Reimbursement
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2013-2014 Application Cycle

ADE
Evaluation and
Applicant
Responses

Quest Middle School of West Little Rock
Little Rock, Arkansas
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QUEST MIDDLE SCHOOL OF WEST LITTLE ROCK
Sponsoring Entity:

Responsive Education Solutions (ResponsiveEd)

IRS Status:

Recognized non-profit entity

Grade Levels:

6-12

Student Enrollment Cap:

490

Address of Proposed Charter:

1815 Rahling Road, Little Rock, AR 72223

PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent,
outlining a general description of the proposed charter school.
Evaluation Criteria:
A response that meets the standard will guarantee that:
• A Letter of Intent was filed with Arkansas Department of Education on time and included
all the necessary information.
Meets the Standard
PART B EXECUTIVE SUMMARY
The Arkansas Department of Education requires all applicants to include an executive
summary.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement (with content to be evaluated for Prompt #3 of Part C); and
• The key programmatic features of the proposed charter school.
Meets the Standard
C-1 PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an
open-enrollment charter school, to assess support for the school’s establishment.
Applicants are asked both to document the logistics of the hearing and to include a
narrative of the hearing results.
Evaluation Criteria:
A response that meets the standard will present:
• A thorough description of the results of the public hearing;
• Evidence of public support exhibited at the hearing;
• Documentation of required notices published to garner public attention to the hearing; and
o Published on a weekly basis for at least three consecutive weeks prior to the date of
the hearing in a newspaper having general circulation in the school district in which
the school will likely be located
o The notice of the public hearing was not published in the classified or legal notice
section of the newspaper.
o The last publication date of the notice was no less than seven days prior to the public
meeting.
•

Documentation of required notices of the public hearing to superintendents of districts
from which the proposed school is likely to draw students and to superintendents of
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districts that are contiguous to the district in which the charter school would be
located
o Within seven calendar days following the first publication.
Meets the Standard
C-2 GOVERNING STRUCTURE
The Governing Structure section should explain how the school will be governed. It should
present a clear picture of the school’s governance processes and composition, what
responsibilities various groups and people will have and the relationships among the groups.
Evaluation Criteria:
A response that meets the standard will present:
• Documentation of proper legal structure of the governing board and sponsoring entity;
• A comprehensive description of the planned relationship between the governing board of
the school and governing board of the sponsoring entity;
• A clear description of the governing board’s roles and responsibilities;
• Adequate policies and procedures for board operation, including board
composition, member term length, and member selection;
• A clear, sensible delineation of roles and responsibilities in relation to governance
and school management; and
• A reasonable plan for involving parents, staff, students and community in the
decision- making of the school.
Partially Meets the Standard - Meets the Standard (Based on Response)
Concerns and Additional Questions:
• Provide the job description for the state director, budgeted at 0.25 FTE.

Response: The “State Director” referenced on the Personnel Salary Schedule is the
“Regional Director” referenced in the 2013 Application: Open-Enrollment Public Charter
School (“Charter Application”). The job description and professional qualifications for the
Regional Director are found on Pages 8 and 25 of the Charter Application respectively.
C-3 MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do, for
whom, and to what degree.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement that is clear and succinct.
Meets the Standard
C-4 EDUCATIONAL NEED
The Educational Need section should explain the need for a charter school in the proposed
location and the innovative educational option offered by the charter school.
Evaluation Criteria:
A response that meets the standard will present:
• A description of the educational need for the charter school substantiated with valid
and reliable data, and
• A description of the innovations that would distinguish the charter from other school
Meets the Standard
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• Goals on improving student achievement; and
• Valid and reliable assessment tools for measuring each of the defined goals.
Partially Meets the Standard - Meets the Standard (Based on Response)
Concerns and Additional Questions:
•

Define the specific subpopulations whose performance will be analyzed to
determine if there is a narrowing of the achievement gap on state assessments.

Response: The subpopulations whose performance will be analyzed include: (1) Economically
Disadvantaged, (2) English Language Learner, and (3) Special Education.
•

Define “narrowing of the performance gaps” and quantify how much the gap will be
narrowed to demonstrate measurable growth for students.

Response: The performance gaps identified in Quest’s first year of operation will be narrowed by
25% by the end of Quest’s fourth year of operation.
•

Explain the manner in which “80% of state assessments over a three year time
period” will be calculated.

Response: This goal is to be revised to read “In Reading/Mathematics, performance
gaps identified in Quest’s first year of operation will be narrowed by 25% by the end of Quest’s
fourth year of operation as demonstrated by student performance on mandated state
assessments.”
•

Define the “three year time period.”

Response: The “three year time period” is the time between Quest’s first and fourth years of
operation.
•

Confirm the understanding, that during the first year of operation, the charter’s
annual measurable objectives (AMOs) will be based on the state AMOs, and that in
following years, the charter’s AMOs will be based upon the academic performance of the
students who attend the charter.

Response: Quest understands that, during the first year of operation, the charter’s annual
measurable objectives (AMOs) will be based on the state AMOs, and that in following years, the
charter’s AMOs will be based upon the academic performance of the students who attend the
charter.
C7: CURRICULUM DEVELOPMENT AND ALIGNMENT
The Curriculum Development and Alignment section should define the process by which the
design team developed (or chose) the curricular program of the school and illustrate alignment
with Arkansas Curriculum Frameworks and Common Core State Standards.
Evaluation Criteria:
A response that meets the standard of a curricular development and alignment program will
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present:
• Evidence that the curriculum aligns with, or a sound plan and timeline for aligning the
curriculum with, the Arkansas Department of Education’s content standards,
benchmarks
and performance standards.
• Evidence that the applicant is prepared to implement the requirements and timeframe of
the Common Core State Standards.
Does Not Meet the Standard - Meets the Standard (Based on Response)
Concerns and Additional Questions:
•

Describe the process that will be used to develop and align the curriculum with the
Arkansas Curriculum Frameworks and the curriculum requirements of the Common Core
State Standards as adopted by the State Board of Education.

Response: Quest’s response to C.7. contains a typo.
Having already been approved by the
Arkansas State Board of Education to operate three open- enrollment charter schools—including
Quest Middle School of Pine Bluff— ResponsiveEd’s team of 30+ writers, editors,
proofreaders, and graphic artists have already aligned the curriculum with the Arkansas
Curriculum Frameworks in content areas including English Language Arts and Mathematics and
the curriculum requirements of the Common Core State Standards in English Language Arts and
Mathematics as adopted by the State Board of Education.
•

State the content areas in which there is curriculum alignment with the Arkansas
Curriculum Frameworks and/or the Common Core State Standards as it is stated that
there is alignment “in content areas excluding English Language Arts and
Mathematics and the curriculum requirements of the Common Core State Standards
in English Language Arts and Mathematics as adopted by the State Board of
Education.” (Emphasis added.)

Response: Quest’s response to C.7. contains a typo. ResponsiveEd’s team of 30+ writers, editors,
proofreaders, and graphic artists have already aligned the curriculum with the Arkansas
Curriculum Frameworks in content areas including English Language Arts and Mathematics and
the curriculum requirements of the Common Core State Standards in English Language Arts and
Mathematics as adopted by the State Board of Education.

C-8: ST UDENT SERVICES
The Student Services section should describe how the school will address specific services for
its student body.
Evaluation Criteria:
A response that meets the standard will describe the ways in which the following services will be
provided to students even in those areas for which a waiver is requested:
• A guidance program that will serve all students;
• A health services program that will serve all students;
• A plan for a media center for use by all students;
• Sound plans for educating special education students that reflect the full range of programs
and services required to provide such students with a high quality education;
• A transportation plan that will serve all eligible students;
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•

An alternative education plan for eligible students, including those determined to be at-risk
and to offer access to one or more approved Alternative Learning Environments;
• A plan to serve students who are English language learners; and
• Plans for offering access to one or more approved Alternative Learning Environments; and
• Plans for a gifted and talented program for eligible students.
Partially Meets the Standard
Concerns and Additional Questions: Health
•

Explain how the charter will comply with health and safety services
outlined in 16.03 of the Arkansas Department of Education Rules
Governing Standards for Accreditation.

Response: Quest is seeking exemption from Rule 16 in order to obtain greater flexibility in the
provision of its support services. Even so, health and safety services will be provided to the
students attending Quest. Health screening services have been budgeted and will be performed by
a qualified independent contractor. In addition, as part of the general administration provided by
the sponsoring entity, a Director of Health and Safety will have the following duties and
responsibilities:
• Develop policies, procedures, and work standards for school health
program.
• Monitor compliance of school health program with federal, state and
local laws, regulations and policies.
• Collaborate with other child-support agencies in designing and
providing a school health program.
• Negotiate professional and medical services essential to the school
health program.
• Provide professional development on health-related topics for school
staff.
• Screen and conduct health appraisals for students and staff.
 Provide follow-up evaluations on students as required
•

Explain the ways in which daily responsibilities for student health issues will be handled
and by whom.

Response: Daily responsibilities for student health issues will be handled by school staff who
have been trained by the Director of Health and Safety or (if professional medical expertise is
required) qualified independent contractors.
Special Education Services
•

Confirm the understanding that RTI cannot replace referrals for special education services.

Response: Quest understands that RTI cannot replace referrals for special education services.
•

Confirm that all state and federal special education laws and rules will be followed.
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Response: Quest confirms that all state and federal special education laws and rules will be
followed
Transportation Services
•

Provide the student transportation plan.

Response: Quest has budgeted $99,000.00 each year to develop and implement a
transportation program designed to ensure that all eligible Little Rock students who wish to attend
Quest may do so. While the transportation program has not yet been fully developed, it is
anticipated that the program will include a combination of both school and public bus
transportation.
English Language Learner Services
•

Revise the budget as it states that funds for the English Language Learner
Program are dependent on federal funds, but the services must be provided even without
federal funds.

Response: The budget will be revised to reflect the requested revision.
Gifted and Talented Services
•

Describe the program assessment that could result in the determination of the need for
a gifted and talented program.

Response: Not applicable. Quest is seeking exemption from all laws, rules, and standards that
would require Quest to provide a gifted and talented program. Instead, Quest will offer
interested students an opportunity to take part in dual-enrollment, pre-AP, and AP classes.
•

Confirm the understanding that offering dual-enrollment, pre AP, and AP classes
does not constitute a gifted and talented program.

Response: Quest confirms its understanding that offering dual-enrollment, pre
AP, and AP classes does not constitute a gifted and talented program.
•

Confirm that AP classes will be offered in accordance with state law.

Response: Quest confirms that AP classes will be offered in accordance with state law.
•

Explain how gifted and talented students will be identified.

Response: Not applicable. Quest is seeking exemption from all laws, rules, and standards that
would require Quest to provide a gifted and talented program. Instead, Quest will offer
interested students an opportunity to take part in dual-enrollment, pre-AP, and AP classes.
•

Explain which teachers will serve gifted and talented students and describe specific
training that the teachers will receive in meeting the needs of gifted and talented students.
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Response: Not applicable. Quest is seeking exemption from all laws, rules, and standards that
would require Quest to provide a gifted and talented program. Instead, Quest will offer
interested students an opportunity to take part in dual-enrollment, pre-AP, and AP classes.
•

Explain how the social and emotional needs of gifted and talented students will
be met.

Response: Not applicable. Quest is seeking exemption from all laws, rules, and standards that
would require Quest to provide a gifted and talented program. Instead, Quest will offer
interested students an opportunity to take part in dual-enrollment, pre-AP, and AP classes.
C-9: GEOGRAPHICAL SERVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within
the current public education system.
Evaluation Criteria:
A response that meets the standard will present:
• The specific geographical area that would be served by the charter school; and
• Information on the school districts likely to be affected by charter school, including data on
the expected number of students to transfer to the charter school.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain how the following sentence relates to the geographical area to be served
by the charter, “Quest's use of a classical based curriculum will ensure students a
solid foundation of content learning.”

Response: The referenced sentence does not relate directly to a description of the geographic area
to be served by Quest so much as it describes one characteristic of Quest’s overall education
program.
•

Discuss the classical based curriculum that will be used at Quest as this was not
mentioned in the educational program.

Response: The reference to a “classical based curriculum” describes one characteristic of Quest’s
overall educational program. Quest’s curriculum is “classical” in that it provides students with
the tools of learning necessary to be well-rounded human beings who know who they are and
understand the world around them. These tools help students acquire the knowledge, skills, and
dispositions necessary to live virtuous and happy lives.
The classical nature of Quest’s
curriculum accomplishes this by teaching students at the points of their physiological strengths
and by respecting a proper hierarchy of knowledge. It places its historical, literary, and artistic
focus on what are referred to as “The Classics” and offers purposeful study of mathematics and
the sciences.
C-10: ANNUAL PROGRESS REPORTS
The Annual Progress Reports section should define how the academic progress of individual
students and the school as a whole will be measured, analyzed, and reported.
Evaluation Criteria:
A response that meets the standard will present:
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•

A timeline for data compilation and completion of an annual report to parents, the
community and the Charter Authorizing Panel that outlines the school’s progress; and
• A plan for dissemination of the annual report to appropriate stakeholders.
Meets the Standard
C-11: ENROLLMENT CR IT ERIA AND PROCEDURES
The Enrollment Criteria and Procedures section should describe how the school will attract and
enroll its student body, including any criteria for admission and enrollment. Applicants must also
provide assurances for a random, anonymous lottery selection process.
Evaluation Criteria:
A response that meets the standard will present:
• A student recruitment plan that will provide equal opportunity for all parents and students to
learn about and apply to the school;
• An enrollment and admissions process that is open, fair, and in accordance with applicable
law; and
• A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.
Partially Meets the Standard - Meets the Standard (Based on Response)
Concerns and Additional Questions:
• Explain the lawful criteria pertaining to admission and enrollment identified in the charter.

Response: The reference to “lawful criteria” refers to: (1) Quest’s enrollment cap, (2) “qualifying
residency,” and (3) qualifying “disciplinary history.”
•

Clarify the terms “qualifying residency” and “disciplinary history” as they relate to
admission and enrollment in the charter school.

Response: “[Q]ualifying residency” refers to Quest’s approved geographic region.
To be
“eligible for admission,” a student must reside in Quest’s approved geographic region. Likewise,
to be “eligible for admission,” a student may not have any disqualifying “disciplinary history.”
As described in the Charter Application, Quest “shall exclude a student from admission who
has been expelled from another public school district in accordance with Title 6 of the Arkansas
Education Code.”

C-12: STAFFING PLAN
The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional qualifications which will be
required of employees.
Evaluation Criteria:
A response that meets the standard will present:
• A job description for the school director and other key personnel, including but not limited to
an operations director, board members, teachers, etc.;
• An outline of the professional qualifications required for administrators, teachers,
• counselors, etc.;
• A staffing plan that clearly outlines both the types and numbers of positions to be filled at the
school and salary scales for such positions, and
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• The staffing plan presented in this section matches the staff members noted in the budget.
Partially Meets the Standard - Meets the Standard (Based on Response)
Concerns and Additional Questions:
• Provide the educational qualifications for the following positions:
• Superintendent;
• Regional director;
• State director, and
• Campus director.

Response: The Superintendent, Regional Director (which is the State Director), and Campus
Director must each have a bachelor’s degree from a four-year college or university.
C-13: BUSINESS AND BUDGETING PLAN
The Business and Budgeting Plan section should describe how the charter school will organize
its business office and manage its fiscal responsibilities.
Evaluation Criteria:
A response that meets the standard will present:
• An appropriate plan for managing procurement activities;
• A description of the personnel who will perform business duties, including the requisite
qualifications of any proposed personnel;
• A realistic timeline and process by which the governance structure will review and adopt an
annual budget;
• A balanced two-year budget estimate that accurately reflects the revenue currently available
to the school and expenditures for program implementation and does not rely on one-time
grants or other funds that are not presently guaranteed, and
• A budget that includes costs for all personnel, programs, and expenses described in other
sections of the application.
Partially Meets the Standard
Concerns and Additional Questions:
•

Confirm that the charter will comply with state and federal procurement laws and rules
unless waivers of state laws and rules are approved by the charter authorizer.

Response: Quest confirms that the charter will comply with state and federal procurement laws
and rules unless waivers of state laws and rules are approved by the charter authorizer.
•

Confirm that the charter will comply with federal procurement laws and rules
even if waivers of state laws and rules are approved as federal regulations cannot be
waived.

Response: Quest confirms that the charter will comply with federal procurement laws and
ruleseven if waivers of state laws and rules are approved as federal regulations cannot be waived.
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•

Confirm that there will be sound business reasons for purchases of all amounts.

Response: Quest confirms that there will be sound business reasons for purchases of all
amounts.
•

Remove the name of the CFO and refer to the position so that the charter document
will not need revision if there is any change to the person who holds the position.

Response: The name of the CFO will be removed from the charter document as requested.
•

Provide documentation that demonstrates the other sources of funding is guaranteed
or revise the budget excluding $300,000 in 2014-2015 and $100,000 in 20152016 as revenue.

Response: ResponsiveEd, as the sponsoring entity applying for the charter, guarantees that it
will provide Quest with up to $300,000.00 in 2014-2015 and up to $100,000.00 in 2015-2016
should Quest fail to receive this revenue from other sources.
C-14: FINANCIAL AND PROGRAMMATIC AUDIT PLAN
The Financial and Programmatic Audit Plan section should provide the procedure and
timeline by which an annual audit will be conducted. This section should also include an
outline for the information that will need to be reported to ADE and the community.
Evaluation Criteria:
A response that meets the standard will present:
• A sound plan for annually auditing school’s financial and programmatic operations.
If the application names an accountant other than the Division of Legislative Audit to
perform the first-year audit, the named accountant meets the requirements of
Arkansas
Department of Education Rules Governing Publicly Funded Educational Institution
Audit Requirements and is not listed on any ineligibility list maintained by ADE or the
Division of Legislative Audit.
Meets the Standard
C-15: ARKANSAS PUBLIC SCHOOL COM PUTER N ETWORK ASSURANCES The
Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state
finance and educational data reporting system.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will participate in APSCN and will comply with all state
statutory requirements regarding the APSCN finance and educational data reporting
system.
Meets the Standard
C-16: FACILITIES
The Facilities section should identify and describe the facilities to be used by the school,
any changes to be made to the facilities, and the owners of the facilities.
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Evaluation Criteria:
A response that meets the standard will present:
• An identified facility appropriate to meet the needs of the school over the term of its
charter;
• A realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is
appropriate and adequate for the school’s program, the school’s targeted population, and
the public;
• Evidence that the school understands the costs of securing and improving a facility and
has access to the necessary resources to fund the facility plan; and
• A sound plan for continued operation, maintenance, and repair of the facility.
For schools that will be using district-owned facilities, a response that meets the standard will
present:
• Documentation that the school district and charter school officials are in agreement over
the use of the facility and its equipment.
For schools that will NOT be using district-owned facilities, a response that meets the
standard will present:
• Documentation that the property owner and school are in agreement over the use of
the facility and its equipment;
• A statement of the facilities’ compliance with applicable codes; and
• A detailed outline of any relationships between the property owner and:
o Members of the local board of the public school district where the charter school
will be located;
o The employees of the public school district where the charter school will be
located;
o The sponsor of the charter school; and
o Employees, directors and/or administrators of the charter school.
Meets the Standard
C-17: CONFLICTS OF INTEREST
The Conflicts of Interest section should identify any potential conflicts of interest among
the individuals involved with the proposed charter school and explain how conflicts will
be addressed.
Evaluation Criteria:
A response that meets the standard will present full disclosure of any potential
conflicts of interest and explain how conflicts, if any, will be addressed.
Partially Meets the Standard - Meets the Standard (Based on Response)
Legal Questions:
• Explain the procedures that will be followed if a conflict of interest is identified. The
procedures must ensure that all actions are in the best interest of the school and the students
at the school.

Response: If a conflict of interest is identified, the individual with the conflict must disclose the
conflict to his or her supervisor and abstain from any decision- making process involving the
conflict.
By requiring such disclosure and removing the person with the conflict
from the decision-making process, the procedures ensure that all actions are in the best interest
of the school and the students at the school.
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C18: FOOD SERVICES
This section should describe how the school will address food services for its student body.
Evaluation Criteria:
A response that meets the standard will present:
• A food service plan that will serve all eligible students.
• A management plan that reflects a clear understanding of federal law and requirements if
the charter school plans to participate in the National School Lunch program.
Partially Meets the Standard
Concerns and Additional Questions:
• Confirm that federal procurement guidelines will be followed when the charter selects a
food service vendor.

Response: Quest confirms that federal procurement guidelines will be followed when the
charter selects a food service vendor.
•

Remove the reference to Quest of Pine Bluff.

Response: The reference to “Quest of Pine Bluff” will be revised to read “Quest.”
•

Remove the food services funding from the budget as federal funds were not to
be included as revenue.

Response: The budget will be revised to reflect the requested revision.
C19: PARENTAL INVOLVEMENT
The Parental Involvement section should describe how parents or guardians of enrolled
students, the school employees, and other members of the community will make a
positive impact on the school and its educational program.
Evaluation Criteria:
A response that meets the standard will present:
• A plan for involving parents and guardians in the school’s education programs; and
• A proposal that involves the parents of students, employees and the broader community
in carrying out the terms of the charter.
Partially Meets the Standard - Meets the Standard (Based on Response)
Concerns and Additional Questions:
•

Explain how members of the community, other than parents, guardians, and
school employees will be involved to make a positive impact on the school and its
educational program.

Response: Members of the community will have the opportunity to be involved in and
make a positive impact on the school and its educational program through participation in the
Community Advisory Council (see Charter Application, Page 8). In addition, Quest will
strive to keep members of the community involved in the happenings of Quest through
the use of on-site informational campus meetings; annual gatherings allowing questions
and community feedback; informational newsletters; and web-based communication of
school news. Finally, Quest will pursue partnerships with community leaders who support the
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school’s mission and goals.
C-20: WAIVERS
The W aivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:
A response that meets the standard will present:
• Each law, rule, and standard by title, number, and description for which a waiver is
requested;
• A rationale for each waiver request; and
• An explanation of the way that each waiver would assist in implementing the
educational program of the charter and/or fulfilling the charter’s mission.
Does Not Meet the Standard
Legal Questions:
Generally:
Ark. Code Ann. §6-23-302(c)(4) requires theapplication to list the specific provisions of Title VI
and the specific rules and regulations promulgated by the state board from which the openenrollment charter seeks to be exempted. Phrases such as “but not limited to,” “all other
provisions of the Education Code required to give effect to this waiver,” “all rules required to
give effect to this waiver,” and “all standards required to give effect to this waiver” should not be
included. Each statute, rule, and standard should be specifically listed. Brief, but specific
rationale other than “to meet the goals of the school,” for each waiver should be included.
Without specific and inclusive waivers requested and explained, a thorough analysis of the
applicant’s waivers cannot be completed. However, some issues to consider are addressed
below.
Requested Waivers:
•
Ark. Code Ann. § 6-10-106 School Year Dates
This waiver is not necessary to accommodate the applicant’s planned adherence to the
Little Rock School District’s schedule. The applicant should explain why this waiver is
necessary.

•

Ark. Code Ann. § 6-15-902(a) Grading Scale

Based on the application, it is not apparent why this waiver is necessary. Please explain.
Typically, this waiver has only been granted as to non-core courses when the request is
made in a new charter school application. The waiver has been granted as to core
courses
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only after a charter school has established itself and demonstrated a substantial need for the
waiver. In addition, the waiver may be granted only to the extent that the proposed grading
scale is more rigorous than the scale provided by statute.
• Ark. Code Ann. § 6-18-211 Mandatory Attendance for Students in
Grades 9-12
Based on the application, it is not apparent why this waiver is necessary.
Please explain.
•

Standards for Accreditation 9.03.4 38 units

Please explain the need for this waiver. Typically, a waiver of this Standard has only
been granted for charters as they phase in grades.
•

Standards for Accreditation 10.02 Class Size and Teaching Load

Based on the application, it is not apparent why this waiver is necessary. Please explain.
Typically, this waiver has only been granted if the applicant proposes specific alternative
maximum teacher-student ratios.
•

Standards for Accreditation 14.03 Unit of Credit and Clock Hours Per Unit

Based on the application, it is not apparent why this waiver is necessary. Please explain.

Response: In response the foregoing general guidance and specific concerns, Quest revises
its request for waivers as follows:
GENERAL INAPPLICABILITY
Title 6 of the Arkansas Code Annotated:
•

6-13-619 (Meetings): Quest seeks exemption from this provision to the extent that it
requires monthly meetings and prohibits removal of a member of the board by a majority
vote of the remaining board members for any reason. Quest seeks to hold meetings as
often as necessary to address the needs of the school, whether weekly, monthly,
quarterly, etc. Quest seeks to provide the board with the flexibility to determine its
membership.

•

6-13-620 (Powers and Duties of School Boards): Quest seeks exemption from this
provision to the extent that it requires employment contracts, requires the
incorporation of employment policies in all employment contracts, and conflicts with the
delegation of powers and duties between the ResponsiveEd Board and Quest Board
described in the Charter Application.
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•

6-13-622 (Budget Publication): Quest seeks exemption from this provision to the
extent that it requires the publication of the school budget and refers to board
elections. Quest requests that it be permitted to provide its budget to the public as
needed in response to public information requests.

•

6-13-634 (School District Board of Directors-Size): Quest seeks exemption from
this provision to the extent that it is generally not applicable in the open-enrollment
charter school context.

•

Chapter 14 (School Elections): Quest seeks exemption from this provision to the
extent that it is generally not applicable in the open- enrollment charter school context.

State Board of Education Rules:
•

ADE Rules Governing School Board Zones and Rezoning: Quest seeks exemption
from this provision to the extent that it is generally not applicable in the openenrollment charter school context.

•

ADE Rules Governing School Election Reimbursement: Quest seeks exemption from
this provision to the extent that it is generally not applicable in the open-enrollment
charter school context.

SUPERINTENDENT, PRINCIPAL, AND TEACHER CERTIFICATION AND
LICENSURE
Title 6 of the Arkansas Code Annotated:
Quest seeks exemption from the following provisions to the extent that they require
superintendents, principals, and teachers to be certified and/or licensed.
Quest seeks the
flexibility to identify and hire those individuals best suited to facilitate the school's unique
educational program. Quest will hire “highly qualified” teachers (as defined by the No Child
Left Behind Act of 2001).
• 6-13-109 (School Superintendent)
• 6-15-1004 (Qualified Teachers in Every Public School Classroom)
• 6-17-301 (Employment of Certified Personnel)
• 6-17-302(Public School Principals – Qualifications and Responsibilities)
• 6-17-309 (Certification - Waiver)
• 6-17-401 (Teacher's License Requirement)
• 6-17-427(Superintendent License-Superintendent Mentoring Program Required)
• Chapter 17, Subchapter 4 (Certification Generally)
• 6-17-902 (Definitions)
• 6-17-919 (Warrants Void Without Valid Certificate and Contract)
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State Board of Education Rules:
Quest seeks exemption from the following provisions to the extent that they require
superintendents, principals, and teachers to be certified and/or licensed.
Quest seeks the
flexibility to identify and hire those individuals best suited to facilitate the school's unique
educational program. Quest will hire “highly qualified” teachers (as defined by the No Child
Left Behind Act of 2001).
• ADE Rules Governing Educator Licensure
• ADE Rules Governing Superintendent Mentoring Program
Standards for Accreditation of Arkansas Public Schools and School Districts:
Quest seeks exemption from the following provisions to the extent that they require
superintendents, principals, and teachers to be certified and/or licensed.
Quest seeks the
flexibility to identify and hire those individuals best suited to facilitate the school's unique
educational program. Quest will hire “highly qualified” teachers (as defined by the No Child
Left Behind Act of 2001).
• 15.01 (School District Superintendent)
• 15.02 (Principals)
• 15.03 (Licensure and Renewal)
EMPLOYEE CONTRACTS
Title 6 of the Arkansas Code Annotated:
Quest seeks exemption from the following provisions to the extent that they require employees
to be under contract. Quest seeks the flexibility to hire all employees on an “at-will” basis,
maintaining the flexibility to dismiss employees when it becomes apparent that they are not
performing up to the high standards required for successful implementation of the
school’s unique educational program.
Employees will have the ability to appeal their
dismissal in accordance with a grievance policy adopted by the ResponsiveEd Board.
• 6-17-117 (Non-instructional Duties)
• 6-17-201 (Certified Personnel Policies and Committees)
• 6-17-301 (Employment of Certified Personnel)
• 6-17-302(Public School
Principals- Qualifications
and Responsibilities)
• 6-17-919 (Warrants Void Without Valid Certificate and Contract)
• 6-17, Subchapter 15 (Teacher Fair Dismissal Act)
• 6-17, Subchapter 17 (Public School Employee Fair Hearing Act)
• 6-17-2301 et seq. (Classified School Employee Personnel Policy Law)
EMPLOYEE COMPENSATION, LEAVE, AND BREAKS
Title 6 of the Arkansas Code Annotated:
Quest seeks exemption from this provision to the extent that it requires specific employee
benefits relating to compensation, leave, and breaks. Quest seeks the flexibility to develop its
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own employee compensation and leave package to attract those employees it deems likely to
contribute meaningfully to the successful implementation of the schools’ unique educational
program.
• 6-17-111 (Duty-Free Lunch Period)
• 6-17-201 (Personnel Policies Requirements)
• 6-17-211 (Use of Personal Leave When Administrator of School Employee is Absent
from Campus)
• 6-17-908 (Teachers' Salary Fund-Authorized Disbursements)
• 6-17-1001 (Minimum Base Salary)
• 6-17, Subchapter 12 (Teachers’ Minimum Sick Leave Law)
• 6-17, Subchapter 13 (School Employees’ Minimum Sick Leave Law)
• 6-17, Subchapter 22 (Classified School Employee Minimum Salary Act)
• 6-17, Subchapter 24 (Teacher Compensation Program of 2003)
ACADEMICS
Title 6 of the Arkansas Code Annotated:
• 6-15-902(a) (Grading Scale): Quest seeks exemption
that it may implement a more rigorous grading scale.

from

this provision so

• 6-15-1005(b)(5) (Alternative Learning Environments): Quest seeks exemption
from this provision to the extent that it requires Quest to offer an alternative learning
environment.
Quest itself, as a school of choice, is an alternative learning
environment.
• 6-16-102 (School Day Hours): Quest seeks exemption from this provision to
the extent that it defines the length of a “school day.” Quest requests
the
flexibility
to
implement
its
mastery-based educational program, which may
necessitate a “school day” of more or fewer than six hours.
• 6-16-1204 (Implementation): Quest seeks exemption from this provision to the
extent that it requires Quest to offer pre-AP courses. Quest requests the flexibility to
offer pre-AP courses as student interest and need dictates.
• 6-17-114 (Daily Planning Period): Quest seeks exemption from this provision to the
extent that it requires Quest to provide teachers with time for conferences, instructional
planning, and preparation. Instead, such time is to be spent before or after school
without and addition to the teacher’s base pay.
Time for instructional
planning and preparation should be greatly reduced given Quest’s academic support
and curriculum resources.
• 6-18-211 (Mandatory Attendance for Students in Grades Nine through Twelve): Quest
seeks exemption from this provision to the extent that it requires students in grades
nine through twelve (9-12) to enroll in no less than three hundred fifty (350)
minutes of planned instructional time each day as a requirement for graduation.
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Quest requests the flexibility to implement its mastery-based educational program,
which may necessitate more or fewer than 350 minutes of planned instructional time
each day.
• 6-18-503(a)(1)(C)(i)
(Alternative
Learning
Environments):
Quest seeks
exemption from this provision to the extent that it requires Quest to offer an alternative
learning environment. Quest itself, as a school of choice, is an alternative learning
environment.
• 6-20-2208(c)(6) (Gifted and Talented): Quest seeks exemption from this provision
to the extent that it requires Quest to provide a gifted and talented program.
Instead, Quest will offer interested students an opportunity to take part in dualenrollment, pre-AP, and AP classes.
• 6-21-303 (Rules): Quest seeks exemption from this provision to the extent that it
requires Quest to reimburse teachers for personal expenditures on classroom supplies.
All educational materials necessary for the effective implementation of Quests
educational program will be provided to the teacher as established in the school budget.
• 6-42, Subchapter 1 (Gifted and Talented): Quest seeks exemption from this provision
to the extent that it requires Quest to provide a gifted and talented program.
Instead, Quest will offer interested students an opportunity to take part in dualenrollment, pre-AP, and AP classes.
• 6-48, Subchapter 1 (Alternative Learning Environments): Quest seeks exemption
from this provision to the extent that it requires Quest to offer an alternative learning
environment.
Quest itself, as a school of choice, is an alternative learning
environment.
State Board of Education Rules:
• ADE Rules for Gifted and Talented Program Approval Standards: Quest seeks
exemption from this provision to the extent that it requires Quest to provide a gifted
and talented program. Instead, Quest will offer interested students an opportunity to
take part in dual-enrollment, pre-AP, and AP classes.
• ADE Rules Governing Waivers for Substitute Teachers: Quest seeks exemption
from this provision to the extent that it requires Quest to ensure that no class of
students receives instructions from a substitute teacher(s) for more than thirty (30)
consecutive school days in the same class during the year. Quest requests the
flexibility to identify and utilize those substitute teachers who it believes will
effectively implement its unique educational program.
• ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed
Teacher to Teach a Class for More Than Thirty (30) Consecutive Days and for
Granting Waivers: Quest seeks exemption from this provision to the extent that it
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requires Quest to obtain a waiver from the Arkansas Department of Education for
teachers who will be teaching outside of the grade level or subject area they are
licensed to teach for more than thirty (30) consecutive school days in the same class
during a school year. Quest requests the flexibility to identify and utilize those
teachers who it believes will effectively implement its unique educational program.
• Section 4 of the ADE Rules Governing the Distribution of Student Special Needs
Funding and the Determination of Allowable Expenditures of those Funds
(Alternative Learning Environments): Quest seeks exemption from this provision to the
extent that it requires Quest to offer an alternative learning environment. Quest
itself, as a school of choice, is an alternative learning environment.
Standards for Accreditation of Arkansas Public Schools and School Districts:
• 9.0 (Curriculum): Quest seeks exemption from this provision to the extent that it
conflicts with the educational program described in the Charter Application.
• 9.03.4 (38 Units of Credit): Quest seeks exemption from this provision to the extent
that it requires all 38 units to be taught annually. Instead, Quest requests the flexibility
to offer those courses necessary to enable a student to obtain the requisite 22 units
required for graduation.
• 10.02 (Class Size and Teaching Load): Quest seeks exemption from this provision
to the extent that it requires a certain teacher/student ratio. Instead, Quest requests
the
flexibility
to
establish teacher/student ratios that best implements its
individualized educational program.
• 14.03 (Unit of Credit and Clock Hours for a Unit of Credit): Quest seeks
exemption from this provision to the extent that it sets a minimum of 120 clock
hours for each unit of credit. Quest is a mastery-based system. As such, a unit of
credit may be earned in fewer than 120 clock hours.
• 15.01 (School District Superintendent): Quest seeks exemption from this provision
to the extent that it requires the employment of a full- time superintendent when
enrollment exceeds 300.
The superintendent for Quest oversees the operations of
several charters.
• 18 (Gifted and Talented Education): Quest seeks exemption from this provision to the
extent that it requires Quest to provide a gifted and talented program. Instead, Quest
will offer interested students an opportunity to take part in dual-enrollment, pre-AP,
and AP classes.
• 19.03 (Alternate Learning Environments): Quest seeks exemption from this
provision to the extent that it requires Quest to offer an alternative learning
environment.
Quest itself, as a school of choice, is an alternative learning
environment.
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• 19.04 (Summer School and Adult Education Programs): Quest seeks exemption
from this provision to the extent that it requires Quest to provide opportunities
for
summer school and adult education programs. Instead, Quest requests that it be
permitted to focus on the educational program described in the Charter Application.
SUPPORT SERVICES
Title 6 of the Arkansas Code Annotated:
Quest seeks exemption from the following provisions to the extent that it requires specific
support services (e.g., guidance and counseling, media services, health and safety
services, etc.). Quest seeks flexibility to provide those support services which it
determines are integral to its unique educational program. This is especially critical
given Quest’s limited budgetary resources.
• 6-18, Subchapter 10 (Public School Student Services Act)
• Chapter 25 (Public School Library Media and Technology Act)
State Board of Education Rules:
• ADE Rules Governing Public School Student Services: Quest seeks exemption
from this provision to the extent that it requires specific support services (e.g.,
guidance and counseling, media services, health and safety services, etc.). Quest seeks
flexibility to provide those support services which it determines are integral to its
unique educational program.
This is especially critical given Quest’s limited
budgetary resources.
Standards for Accreditation of Arkansas Public Schools and School Districts:
• 16 (Support Services): Quest seeks exemption from this provision to the extent that
it requires specific support services (e.g., guidance and counseling, media services,
health and safety services, etc.).
Quest seeks flexibility to provide those support
services which it determines are integral to its unique educational program. This
is especially critical given Quest’s limited budgetary resources.
MISCELLANEOUS
Title 6 of the Arkansas Code Annotated:
• 6-10-106 (Uniform Dates for Beginning and End of School Year): Quest seeks
exemption from this provision to the extent that it is required to permit Quest to follow
the school calendar for the Little Rock School District.
• 6-11-129 (Data to be Accessible on Website): Quest seeks exemption from this
provision to the extent that it requires the listed information to be identified on its
website. Instead, Quest seeks to make such information available to the public as
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requested in response to public information requests.
• 6-15-2302 (General Business Manager): Quest seeks exemption from this portion of
the Education Code to the extent that it requires a general business manager for a
public school district to meet the minimum qualifications established by rule of the
Department of Education. Quest seeks the flexibility to hire a general business manager
that is able to address the unique needs of the school's business model.
• 6-16-105 (United States Flag): Quest seeks exemption from this portion of the
Education Code to the extent that it requires the erection of a flagstaff on the school
grounds. Quest may be leasing its facilities. As such, it may not be permitted to erect a
flagstaff on the leased property.
Otherwise,
Quest
will
seek
alternative
methods for prominently displaying the United States flag.
• 6-16-106 (Arkansas Flag): Quest seeks exemption from this portion of the Education
Code to the extent that it requires the erection of a flagstaff on the school grounds.
Quest may be leasing its facilities. As such, it may not be permitted to erect a
flagstaff on the leased property.
Otherwise,
Quest
will
seek
alternative
methods for prominently displaying the Arkansas flag.
• 6-17-201 et seq. (Committee for Each School District): Quest seeks exemption
from this provision to the extent that mandates the content, distribution, revision, and
effective date of Quest personnel policies. Instead, Quest seeks the flexibility regarding
the content, distribution, revision, effective date of its personnel policies.
• 6-17-908(a)(4)(B) (Teachers' Salary Fund): Quest seeks exemption from this
portion of the Education Code to the extent that it requires insurance or other fringe
benefits to be approved by a majority of the teachers in the school district. Instead, the
provisions of insurance or other fringe benefits will be considered and provided
pursuant to action by the ResponsiveEd Board.
• 6-17, Subchapter 23 (Personnel Policy Law for Classified Employees): Quest seeks
exemption from this portion of the Education Code. Instead, the ResponsiveEd Board
will adopt personnel policies, including, but are not limited to, the following terms and
conditions of employment: salary schedule, fringe benefits, and other compensation
issues; annual school calendar, including work days and holidays; evaluation
procedures; leave; grievance procedures; termination or suspension; reduction in force;
and assignments.
• 6-17-2802 (Teacher Excellence and Support System): Quest seeks exemption
from this provision to the extent that it requires the form of teacher evaluation. Quest
seeks the flexibility to evaluate its staff to ensure successful implementation of the
school’s unique educational program.
• Chapter 19 (Transportation): Quest seeks exemption from this portion of the
Education Code to the extent that it conflicts with the transportation services described
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herein.
•

6-21-117 (Leased Academic Facilities): Quest seeks exemption from this portion of the
Education Code to the extent that it requires that facilities leased by Quest to conform to
the school facility standards defined in the Arkansas School Facility Manual.
Considering initial enrollment size, it will be difficult to financially follow through with
this requirement. The applicant ensures that any and all facilities that it leases for academic
purposes shall meet the requirements of all state and local health and safety codes, the
Americans with Disabilities Act, and the Individuals with Disabilities Education Act.

•

6-21-304 (Manner of Making Purchases): Quest seeks exemption from this portion of the
Education Code to the extent that it requires bidding in each instance in which the
estimated purchase price shall equal or exceed $10,000. For purchases between
$1,000 and $50,000, Quest will use either a state approved vendor or obtain a
minimum of three quotes. Quest will obtain bids in each instance in which the
estimated purchase price shall equal or exceed $50,000.

State Board of Education Rules:
•

ADE Rules Governing Minimum Qualifications for General Business Managers:
Quest seeks exemption from this provision to the extent that it requires a general
business manager for a public school district to meet the minimum qualifications.
Quest seeks the flexibility to hire a general business manager that is able to address the
unique needs of the school's business model.

Standards for Accreditation of Arkansas Public Schools and School Districts:
•

21.0 (Auxiliary Services): Quest seeks exemption from this provision to the extent that
it requires that transportation and food services be provided in a manner
inconsistent with the Charter Application.

C-21: DESEGREGATION ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding of
applicable statutory and regulatory obligations to create and maintain a unitary system of
desegregated public schools.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will comply with all applicable federal and state statutory
• and regulatory requirements regarding the creation and maintenance of desegregated public
schools; and
• An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Meets the Standard
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C-22: SUSTAINABILITY OF THE PROGRAM
The Sustainability section should describe the applicants’ plan to ensure continued success of
the charter school over time.
Evaluation Criteria:
A response that meets the standard will present:
• The names, experience, and qualifications of the individuals responsible for the application;
and
• The plan to ensure the sustainability of the charter in the future.
Partially Meets the Standard - Meets the Standard (Based on Response)
Concerns and Additional Questions:
•

Explain the actions to be taken by the founders “to ensure a seamless transition
when it comes time to turn the reigns of leadership over to their successors.”

Response: Established in 1998, the sponsoring entity is an established organization
whose 1,200+ employees currently operate more than 65 charter schools throughout Arkansas and
Texas. As such, the infrastructure and policies are in place to ensure the success of the charter
school when others are placed in leadership positions.
REQUIRED ATTACHMENTS
Concerns and Additional Questions:
•

Revise the Facilities Utilization Agreement to show that the terms are contingent
upon approval of the charter to open by August 2014.

Response: The Facilities Utilization Agreement has been revised and attached as requested.
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OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
FACILITIES UTILIZATION AGREEMENT
Two Rahling Centre, LLC

Lessor(Owner):

Responsive Education Solutions

Lessee(Tenant):

Any information regarding affiliation, family ties, or other relationships between the
Lessor (Owner) and Lessee (Tenant) must be disclosed with the facilities lease
agreement.
Describe the present use of the facility:
The building is presently vacant and was constructed about three years ago.

Address of Premises: 1815 Rahling Road, Little Rock, AR 72223

Square Footage: 22,563
Terms of Lease: Ten (10) year lease period
Rental Amount: $41,365.50/mo.;$496,386.00/yr
Contingency:

The terms of this agreement are contingent upon

Responsive Education Solutions
Sponsoring Entity

receiving a charter to operate an open-enrollment public charter school approved by
the authorizer by August of 20.1.!_
Statutory Language Concerning No Indebtedness:
No indebtedness of any kind incurred or created by the open-enrollment public charter
school shall constitute an indebtedness of the State of Arkansas or its political
subdivisions, and no indebtedness of the open-enrollment public charter school shall
involve or be secured by the faith, credit, or taxing power of the state or its political
subdivisions. An open-enrollment public charter school shall not incur any debt,
including any lease, without the prior review and approval of the Commissioner of
Education.
Lessee:?
By:

--J-L

Lessor
By:

Responsive Education Solutions

:-Dh..,._...

d

-

Date

to--{'-7---',}__,_?

Date

1_0_-7_-_13
_

Centre, LLC
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2013-2014 Application Cycle

Application

Quest Middle School of West Little Rock
Little Rock, Arkansas
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ARKANSAS DEPARTMENT OF EDUCATION
2013 APPLICATION
OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
A.

GENERAL INFORMATION

Name of Proposed Charter School: Quest Middle School of West Little Rock ("Quest")
Grade Level(s) for the School: 6-12

Student Enrollment Cap: 490

Name of Sponsoring Entity:Responsive Education Solutions ("ResponsiveEd")
The applicant is an “eligible entity” under the following category (check one):
a public institution of higher education;
a private nonsectarian institution of higher education;
a governmental entity; or


an organization that is nonsectarian in its programs and operations, and is,
or will be, exempt from taxation under Section 501(c)(3) of the Internal
Revenue Code. (A copy of the entity's letter from the IRS reflecting tax exempt
status or a copy of the entity's application for 501(c)(3) status must be
included with the application. Articles of incorporation or a letter
acknowledging non-profit status from the Secretary of State will not suffice.)
To be eligible, an entity must hold or have applied for 501(c)(3) status at the
time this charter application is filed. The entity must receive formal tax exempt
status under §501(c)(3) of the Internal Revenue Code of 1986 prior to the first
day of its operation with students.

Non-profit entities without the required Internal Revenue Service documentation are not
eligible to be awarded charters; therefore, any applications submitted without the proper
documentation will not be reviewed.

Name of Contact Person: Chris Baumann
Waters Ridge Drive
Address: 1301
City:Lewisville
_______________________________________

ZIP: 75057

Daytime Phone Number: ( 972 ) 316-3663

FAX: ( 866 ) 396-8657

Email: cbaumann@responsiveed.com
Charter Site
Little Rock
1815 Rahling Road
Address: _____________________________
City: _______________________________
August 2014
72223
ZIP: ___________
Date of Proposed Opening: _________________________

Chief Operating Officer
of Proposed Charter (if known): Charles Cook
Address: 1301 Waters Ridge Drive
ZIP: 75057

Title: CEO/Superintendent
City:Lewisville

Daytime Phone Number: (972 ) 316-3663
Page 2 of 41
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The proposed charter will be located in the Little Rock

School District.

Provide a comprehensive list of all individuals, including but not limited to entity board
members and charter school board members, involved in the organization and design of
the proposed school as well as the proposed application process. Please note that Ark.
Code Ann. §6-24-105 prohibits charter school board members from contracting with or
being employed by the charter school except in certain limited circumstances.
Charles Cook
CEO/Superintendent
TX
Name:__________________
Position:___________________
State of Residence:_____
Dr. Alan Wimberley
Chief Learning Officer
TX
Name:__________________
Position:___________________
State of Residence:_____
Robert Davison
Chief Operating Officer
TX
Name:__________________
Position:___________________
State of Residence:_____
James Taylor
Chief Financial Officer
TX
Name:__________________
Position:___________________
State of Residence:_____
Patrick Tanner
Chief Technology Officer
TX
Name:__________________
Position:___________________
State of Residence:_____
Grif Griffin
Chief Comm. Officer
NY
Name:__________________
Position:___________________
State of Residence:_____
Chris Baumann
General Counsel
TX
Name:__________________
Position:___________________
State of Residence:_____
Marvin Reynolds
Board Member
OK
Name:__________________
Position:___________________
State of Residence:_____
Earl Little
Board Member
TX
Name:__________________
Position:___________________
State of Residence:_____
Ben Klingenstein
Board Member
TX
Name:__________________
Position:___________________
State of Residence:_____
Dan Maddalena
Board Member
TX
Name:__________________
Position:___________________
State of Residence:_____

Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____

List the current K-12 student enrollment of the district where the proposed public charter
school would be located.
25,727
(Total District Enrollment)
List the school districts from which the charter school expects to draw students.

Benton SD

Bryant SD

England SD

Little Rock SD

Lonoke SD

North Little Rock SD

Pulaski County Special SD
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B.

EXECUTIVE SUMMARY

Provide the mission statement of the proposed school.
Applicant Response:
The mission of Quest is to provide hope for students through an innovative, encouraging, character-based,
individualized learning environment, where they are academically successful and develop into lifelong learners.

Briefly describe the key programmatic features that the school will implement in order to
accomplish the mission.
Applicant Response:
Quest is a distinct blend of effective teacher-directed instruction and emergent technology. The curricular scope
and sequence follows standard content-based learning, the assessments and measurements are congruent with
high expectation environments, yet the delivery of content is a blend that transitions adolescents from
dependence to independent learning in a systemic and organized fashion. The methodology places the student
in a contained classroom with focused monitoring by an educator while also providing opportunity for
individualized instruction through aligned curriculum and technology. This blend initiates a process that can teach
students to become more responsible and make learning opportunity more accessible. Quest understands the
need for the middle-school learner to move from childhood to the teenage years. Therefore, the delivery system
uses a dual approach, keeping the learner anchored within a classroom setting that provides stability while
simultaneously transitioning the learner into a prescribed individualized offering of some subjects centered on
self-determination and decision-making. This system blends the best that the teacher can offer with the best that
technology can offer and places the student at the core of the entire process.
In addition, Quest provides curriculum designed to teach wisdom. Knowledge is crucial but wisdom is a vital part
of a middle school student's growth and maturity. Character education is taught at all levels. Students are taught
leadership skills through our “7 Habits of Effective Teens” environment. The campus is dedicated to the idea that
education, home, and family are closely connected. Though the atmosphere feels like a private school, there is
no tuition to attend Quest.
Please see Section C.5. for a detailed explanation of Quest's educational program.

Page 4 of 41
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C.

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER SCHOOL

The applicant for the proposed charter school, if approved by the authorizer, agrees to
operate the educational program described below in accordance with the provisions
described within this document, Arkansas Code Annotated §6-23-101 et seq., the State
Board of Education Rules Governing Charter Schools, and the attached assurances.
Provide a narrative description of the various components of the proposed charter
school by responding to the following prompts:
1.

Describe the results of the public hearing, which was held for the purpose of
assessing support for the establishment of this public charter school. Provide
copies of supporting evidence.
Attach documentation to demonstrate that each of the following requirements of
Arkansas Code Annotated §6-23-302 was met:
A.

The notice of the public hearing was published on a weekly basis for at
least three (3) consecutive weeks prior to the date of the hearing in a
newspaper having general circulation in the school district in which the
school will likely be located.

B.

The notice of the public hearing was not published in the classified or
legal notice section of the newspaper.

C.

The last publication date of the notice was no less than seven days prior
to the public meeting.

D.

Within seven calendar days following the first publication of the notice
of the public hearing, emails announcing the public hearing were sent to
the superintendent of each of the school districts from which the openenrollment public charter school is likely to draw students for the purpose
of enrollment and the superintendent of any district that is contiguous to
the district in which the open-enrollment public charter school will be
located.

Applicant Response:
A public hearing for Quest was held at Pleasant Valley Church of Christ at 10900 Rodney Parham Road in Little
Rock, Arkansas, at 6:30 p.m., on Tuesday, August 27, 2013. Please see "Attachment 2: Public Hearing
Notices" for documentation demonstrating that the following requirements of Arkansas Code Annotated s.
6-23-302 were met: (1) the notice of the public hearing was published on a weekly basis for at least three (3)
consecutive weeks prior to the date of the hearing in a newspaper having general circulation in the school district
in which the school will likely be located, (2) the notice of the public hearing was not published in the classified or
legal notice section of the newspaper, (3) the last publication date of the notice was no less than seven days prior
to the public meeting, and (4) within seven calendar days following the first publication of the notice of the public
hearing, e-mails announcing the public hearing were sent to the superintendent of each of the school districts
from which the open-enrollment public charter school is likely to draw students for the purpose of enrollment and
the superintendent of any district that is contiguous to the district in which the open-enrollment public charter
school will be located.
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The public hearing was attended by approximately 80 persons from the local and surrounding communities, 57 of
whom added their names to our sign-in sheet. Please see "Attachment 3: Public Hearing Documents" for
copies of the following public hearing documents: (1) agenda, (2) sign-in sheet, and (3) PowerPoint presentation.
Please see "Attachment 4: Community Support" for evidence of parental and community support. As required
by the application guidelines, evidence of parental and community support has been limited to five pages. In
addition to the evidence provided, Quest has additional petitions for review upon request, as well as letters of
support from the following individuals: (1) Mr. Mark Fortune, Director of Sales & Marketing for The Gadberry
Group; (2) Alanna and Gary Newton, Parents; (3) Mr. Brad Cruse, DMD, Little Rock Dentistry; (4) Ms. Amy Bell,
CPP, A.F. Ph., Studio Bella Photo and Design; (5) Ms. Laura Cruse; (6) Ms. Vicky Crook, Little Rock Business
Owner; (7) Mr. Randy Hatchell, Little Rock Business Owner; (8) Ms. Kay Koonce, Resident of West Little Rock;
(9) Ms. Nancy Greenwood, Resident of West Little Rock; (10) Mr. James Nelson, Uncle of 5th Grader at Roberts
Elementary; and (11) Ms. Virginia Nelson, Parent. Finally, the "Quest Middle School of West Little Rock Action
Group" has 219 registered parents, grandparents, and guardians.
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2.

Describe the governing structure of the open-enrollment charter school, including
board composition, selection process, and responsibilities. Also describe the role of
the administrators, faculty, parents, students, and community members in the
leadership and decision-making of the school. As part of your response, answer
the following specific questions:
A.
Identify what individual, job position(s), or entity(s) will have final
decision-making authority for the school in the areas of (1) finance and
purchasing; (2) student discipline; (3) hiring and firing of staff; and (4)
hiring and firing of the school director or superintendent.
B.

Specify how the final decision-maker(s) identified in response to (A)(3)
will be selected or elected, including (1) length of term, (2) method of
selection or election, and (3) who will have the authority to participate in
the selection or election process.

C.

Explain how and to what extent the school’s leadership will
be accountable to parents.

Applicant Response:
GOVERNANCE STRUCTURE
The governing structure of Quest is illustrated as follows: (1) ResponsiveEd Board of Directors ("ResponsiveEd
Board"), (2) Quest Board of Directors ("Quest Board"), (3) Superintendent, (4) Regional Director, (5) Campus
Director, and (6) Teachers/Paraprofessionals.
ResponsiveEd Board
The ResponsiveEd Board will serve as the ultimate governing authority of Quest and shall, except as specifically
described herein, retain final decision-making authority for Quest in all areas of operation, including, but not
limited to: (1) finance and purchasing, and (2) hiring and termination of the Quest Superintendent. The
ResponsiveEd Board shall be composed of not less than five (5) members selected by the majority vote of the
existing members of the ResponsiveEd Board. Each member shall hold office for a term of three (3) years
unless he/she resigns, dies, becomes incapacitated, or is removed by the ResponsiveEd Board. Each member
may be reelected an unlimited number of times. Please see "Attachment 1: Board Documentation" for
documentation of the proper legal structure of the governing board and sponsoring entity.
Quest Board
The Quest Board shall have final decision-making authority for Quest in the areas of: (1) student discipline, (2)
employee grievances, (3) parent grievances, and (4) community complaints/concerns. The Quest Board shall be
composed of not less than three (3) members selected by the majority vote of the members of the
ResponsiveEd Board. Each member shall hold office for a term of three (3) years unless he/she resigns, dies,
becomes incapacitated, or is removed by the ResponsiveEd Board. Each member may be reelected an
unlimited number of times.
Superintendent
The Superintendent shall have final decision-making authority for Quest in the area of hiring and termination of
the Regional Director and Campus Director and will oversee the primary financial and administrative
management responsibility for Quest, including, but not limited to: (1) personnel and payroll administration; (2)
professional development/training; (3) curriculum and testing; (4) contract administration; (5) accounting,
budgeting, cash management, and financial reporting; (6) information management systems; (7) insurance; (8)
child nutrition services; (9) marketing and recruitment; and (10) public relations activities.
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Regional Director
The Regional Director will have primary responsibility for the implementation of Quest's academic programs and
systems, will oversee all professional development activities, will be responsible for the educational welfare of
the students, and will lead in the development of the educational goals of the community. The Regional Director
will promote a shared vision of what the school should be to all stakeholders. In addition, the Regional Director
will oversee the development of the culture of the school and will ensure an appropriate balance of time and
energy is devoted to goals in the areas of intellectual, physical, social, vocational, emotional, ethical, and
developmental needs. The Regional Director will regularly monitor implementation of the academic programs
and systems with frequent on-site visits and on-site meetings with staff.
Campus Director
The Campus Director will have primary responsibility for all aspects of the school's daily operations and
programs, including the day-to-day management of staff and students. The teachers and staff of Quest will
report to the Campus Director. Similarly, the Campus Director will have the responsibility of hiring and
termination campus staff, including teachers, campus secretary, and instructional aides.
Teachers/Paraprofessionals
Teachers/Paraprofessionals are the learning facilitators in the school who maintain direct contact with each
student under their care on a day-by-day, moment-by-moment, basis. The Teachers/Paraprofessionals monitor
progress, assist students in overcoming learning difficulties, provide motivation, and, in general, create an
environment of loving care.
SCHOOL DECISION-MAKING
Quest believes that parents, staff, students, and community will be an integral part of the school governance.
The Superintendent, Regional Director, and Campus Director, with support from the Quest Board, will develop a
Community Advisory Council (“CAC”) to provide input to the Campus Director regarding the following issues: (1)
general operation, (2) policy review, (3) long-range strategic plans, and (4) performance standards.
While the CAC will have no official authority in the operation or administration of Quest, it will serve as invaluable
problem-solving body, assisting the Campus Director in maintaining a high-quality and appropriate learning
program for the children. The CAC will seek to have two student volunteers, two volunteer parents/guardians of
Quest students, two staff members, and two community leaders. The CAC will meet monthly and will provide
input to the Campus Director.
In addition to the CAC, every effort will be made to make parents/guardians partners in their children's
education. Such efforts will include: (1) encouraging parents/guardians to serve as school volunteers; (2)
promoting and strengthening parental responsibility and involvement; (3) encouraging parents/guardians to
serve on school-based committees such as the CAC; and (4) recognizing the importance of the community's
historic, ethnic, linguistic, and/or cultural resources in generating interest in family involvement.
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3.

Give the mission statement for the proposed charter school.

Applicant Response:
The mission of Quest is to provide hope for students through an innovative, encouraging, character-based,
individualized learning environment, where they are academically successful and develop into lifelong learners.

4.

Describe the educational need for the school. Include the innovations that will
distinguish the charter from other schools.

Applicant Response:
All students deserve a quality learning environment that allows them to engage in authentic learning tasks,
beyond simply going through the act of attending school, taking notes, and taking tests. Studies have shown that
this is especially true with young adolescents. Student motivation to learn is the prime factor that often
determines success and progress. Regardless of a student's strengths or weaknesses, the need for an
environment that creates authentic learning experiences is great. Students who enroll in Quest will have the
opportunity to thrive in an educational environment designed to address their individual educational needs.
NEED
There is a profound lack of quality middle school options in the Little Rock School District (“LRSD”), especially for
students in West Little Rock, based upon assessment scores focusing on percentage of students at each of the
middle schools who scored proficient or advanced on the benchmark exams in Literacy and Mathematics.
Please see Table 1 on "Attachment 9: Need."
There is a significant trend in the reduction of students scoring advanced/proficient in literacy which decreased at
five of the middle schools last year. The decrease ranged from a reduction of 2% to 9% over one year's time. In
Mathematics, the outcomes are even more dramatic with a significant decrease in students scoring advanced/
proficient at EVERY middle school in a range from a low of 2% decrease to a high of 8% decrease.
These decreasing academic achievement outcomes along with other factors are evidence of the need for a
quality middle school option for students in West Little Rock. Some of the other factors include: (1) There is no
middle school located in West Little Rock, which imposes travel requirements upon the students of the area who
are to be served; (2) During the 2011-12 school year, LRSD was classified by the Arkansas Department of
Education as a “Needs Improvement” district and is also classified as “Needs Improvement” in Math (The
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2012-13 school year school improvement reports were not available for inclusion at this time); (3) There are
significant areas of need identified in the Benchmark data and the comparisons of the data for the state and
surrounding districts which is addressed under the Academic Achievement section below; (4) Even within LRSD
where the students are assigned, there are no other options. Nearby, relatively higher-performing middle
schools, such as Joe T. Robinson Middle School in the Pulaski County Special School District, are not an option
for many students residing in West Little Rock due to the exemption restrictions of the Majority-to-Minority inter
district transfer program between the Little Rock School District and the Pulaski County Special School District;
and (5) The State Board of Education (SBE) has recognized the crucial need that students in LRSD's middle
schools have an option (See SBE Minutes, April 9, 2012).
Quest will provide high quality educational opportunities to middle school students in school districts including
Little Rock, Pulaski County, and North Little Rock.
MIDDLE SCHOOLS
Four public middle schools serve students in the West Little Rock geographic area: Forest Heights Middle School
(Little Rock School District), Henderson Middle School (Little Rock School District), Joe T. Robinson Middle
School (Pulaski County Special School District), and LISA Academy-West Public Charter School. While Forest
Heights Middle School is not located in West Little Rock, students in West Little Rock are zoned to attend Forest
Heights Middle School. The four other middle schools in the Little Rock School District (Cloverdale Middle
School, Dunbar Magnet Middle School, Mabelvale Middle School, Mann Arts and Science Magnet Middle School,
and Pulaski Heights Middle School) are also included in this report. As Dunbar Magnet Middle School is a
magnet that pulls in students from across the district, Dunbar Magnet Middle School is also an option for West
Little Rock students.
In examining the options for enrollment by students in the West Little Rock area, here is the information about the
process which details why each school is not a viable option for many families: (1) Joe T. Robinson Middle
School is not an option for Non-Black students who reside in the Little Rock School District due to the restrictions
of the Majority-to-Majority inter district transfer program between the Little Rock School District and the Pulaski
County Special School District; (2) LISA Academy-West Charter School is not an option for students who reside
in the Little Rock School District due to reaching its enrollment cap resulting in its inability to accept any other
students; (3) Dunbar Magnet Middle School's attendance zone does not include the western portion of Little
Rock. Students from the western portion of Little Rock may apply to the Little Rock School District to attend
Dunbar through an open enrollment registration process as out of zone students; and (4) Mann Arts and Science
Magnet Middle School is a “Stipulation Magnet” school. The Magnet Stipulation requires that stipulation magnet
schools have a student population which is fifty percent (50%) Black and fifty percent (50%) Non-Black.
DEMOGRAPHICS
Table 2 on "Attachment 9: Need" highlights the demographics of the middle schools, districts, and the state.
Despite the proximity of the schools, the student bodies of the four main schools that serve West Little Rock are
dissimilar. Henderson Middle School (LRSD) and Forest Heights Middle School (LRSD) serve higher
percentages of free-and-reduced lunch students and minority students (above district and state averages). Joe
T. Robinson Middle School (PCSSD) serves a slightly fewer percentage of FRL students and minority students
than the PCSSD average.
Table 3 below highlights the demographics of Little Rock, Pulaski County, and the state. The three districts in
Pulaski County serve a higher percentage of minority students than the minority percentage of the county's
population. Specific data for West Little Rock is not accessible, as this area is incorporated in the Little Rock city
limits and the Pulaski County limits.
ACADEMIC ACHIEVEMENT
Tables 4 and 5 on "Attachment 9: Need" highlight the achievement over time of the middle schools, the
districts, and the state. Henderson Middle School (LRSD) and Forest Heights Middle School (LRSD) are two of
the lower performing middle schools in the Little Rock School District, as both schools performed less well in
math and literacy over time than the surrounding West Little Rock schools, districts, and state. Joe T. Robinson
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Middle School (PCSSD) performed slightly above district average for middle schools in PCSSD and slightly
below the state average.
SIMILAR SCHOOLS
Tables 6-9 on "Attachment 9: Need" compare the three main West Little Rock schools (Forest Heights Middle
School, Henderson Middle School, and Pulaski County's Joe T. Robinson Middle School) to similar schools.
Similar schools were chosen based on the percentage of free-and-reduced lunch students (FRL) and percentage
of minority students.
Tables 6 and 7 on "Attachment 9: Need" show Forest Heights Middle School and Henderson Middle School
performance compared to similar schools. In math, both schools performed less well than similar schools over
time. In literacy, Forest Heights Middle School performance grew at a similar pace to other similar schools, while
Henderson Middle School performed less well and grew slower than similar schools.
Tables 8 and 9 on "Attachment 9: Need" show Joe T. Robinson Middle School performance compared to
similar schools. In math, Robinson Middle School performed slightly higher than other Pulaski County middle
schools, but performed less well in math than similar schools in other districts. In literacy, Joe T. Robinson Middle
School performed less well than similar schools.
INNOVATIONS
Quest is being designed around a highly successful educational model and will provide an individualized
approach to learning for its students. This approach will assist in quickly addressing any academic deficits that
students enrolling might have. The individualization also allows students who are academically successful, to
have their educational needs addressed through the Quest “3D Learning System” which includes: (1) Diagnostics
utilized to identify accurately, the placement and plan for each student's learning path; (2) Delivery of learning,
and (3) Data which tracks progress on each student's educational journey. Past and present success proves that
the ResponsiveEd models are effective for all students, regardless of nationality or socioeconomic status.
All learning at Quest will be student-centric, focused primarily on the need of each particular student. The role of
the school is to increase capacity based on a focus on the student's unique learning style. Learners aware of
their strengths know how to plan their learning in order to increase their potential. This capacity for learning
provides a foundation for lifelong success. This innovative, individualized approach is currently one of the basic
requirements for the U. S. Department of Education's District Race to the Top competition. Quest schools have a
successful approach that results in a learning environment where students find hope and success.
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5.

Describe the educational program to be offered by the charter school.

Applicant Response:
OVERVIEW
The Quest educational model is directly aligned to the school's mission to provide hope for students through an
innovative, encouraging, character-based, individualized learning environment, where they are academically
successful and develop into lifelong learners.
Quest is a distinct blend of effective teacher-directed instruction and emergent technology. The curricular scope
and sequence follows standard content-based learning, the assessments and measurements are congruent with
high expectation environments, yet the delivery of content is a blend that transitions adolescents from
dependence to independent learning in a systemic and organized fashion. The methodology places the student
in a contained classroom with focused monitoring by an educator while also providing opportunity for
individualized instruction through aligned curriculum and technology. This blend initiates a process that can
teach students to become more responsible and make learning opportunity more accessible. Quest understands
the need for the middle-school learner to move from childhood to the teenage years. Therefore, the delivery
system uses a dual approach, keeping the learner anchored within a classroom setting that provides stability
while simultaneously transitioning the learner into a prescribed individualized offering of some subjects centered
on self-determination and decision-making. This system blends the best that the teacher can offer with the best
that technology can offer and places the student at the core of the entire process.
INNOVATIVE AND INDIVIDUALIZED
Quest will be “student-centric,” making the learning process of the student the primary centerpiece of the system.
The focus of Quest, from the first day students walk through the door, is differentiation (i.e., individualization).
Each student comes to Quest unique. Learning styles, strengths and weaknesses, and personal skill sets are all
part of each student. Recognizing these differences, and creating differentiated approaches for each, is the heart
of the Quest learning system.
The unique quality of Quest is its distinct focus on the learning process rather than the teaching process. Quest
accomplishes this through the Quest “3D Learning System”: (1) Diagnostics (i.e., an effective battery of tests
utilized to accurately place and plan a student's academic journey); (2) Delivery (i.e., the process of transferring
or replicating information); and (3) Data (i.e., the process of gathering, assessing and charting the journey
according to results).
Diagnostics
If education focuses on the “teaching” process, there is no need to measure or evaluate learning. In order to
provide effective academic progress, educators must focus on the “learning” process. Many educators ask
themselves at the end of the day, “Did I teach everything I should have taught?” This is the wrong question. The
appropriate question is, “Did my students learn everything they should have learned?” The first step in a system
designed on the learning experience is diagnostics. No student should enter a potential learning environment
without a research-based diagnostic process. Without this process, two crucial elements of an effective
experience are lost: (1) proper placement of the student in the environment, and (2) a learning plan based on the
student's specific needs, strengths, and learning styles.
In most situations, diagnostics only appear in the form of reviewing a student's records (e.g. report cards,
transcripts, etc.). While showing evidence of the academic “location” (e.g., tenth grade, number of credits, etc.),
a cursory review of records is not an effective diagnostic. Students are placed without assessing true content
knowledge. Learning styles, academic needs, and cognitive strengths are never measured. This lack of
attention to the individual child can be indicative of a standardized system of education that ignores
differentiation. An effective battery of diagnostic tests must be utilized before the student's placement and plan
are determined. Consequently, Quest addresses the following diagnostic testing concerns through the use of an
effective battery of diagnostic tests: (1) Grade Equivalency, (2) Credit or Grade Achievement, (3) Literacy Usage
and Content, (4) Math Competency, and (5) Learning Style Inventories.
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In so doing, the Quest diagnostics process takes a student from enrollment through the implementation of a
successful learning plan.
Delivery
The process of transferring or replicating information is known as “delivery.” There are many means by which a
student may receive information. Many times, educators depend on one style of delivery. This practice can
seriously hinder the learning process because of the diverse differentiated learning styles of the students in a
classroom. Therefore, it is important to have a blend of delivery choices when addressing the individual learning
for each student.
Just as there are styles of learning, there are also styles (types) of instructing or teaching students. Quest
teachers will be trained to be aware of the following differentiated styles of instruction, know how to use each
one, and use each of the types when developing a student's learning plan, teaching a classroom of students, or
supervising the learning process: (1) Direct Instruction: a style of instruction that relies primarily on the ability of
the educator to verbalize content and transfer information; (2) Independent Instruction: a style of instruction
allowing students to learn content independently, with assistance provided by the educator when necessary; and
(3) Connected Instruction: a style of instruction centered on a project-based environment.
While the distribution will vary slightly according to the needs of the individual student, Quest will implement the
following differentiated styles of instruction: (1) Direct Instruction: 50%, (2) Independent: 25%, and (3) Connected
Instruction: 25%.
Based on this delivery method, the student's work environment will demonstrate the following characteristics: (1)
students will be exposed to direct instruction for reading and mathematics; (2) learning labs will be utilized for
independent instruction in social studies and science; (3) students will be involved in state testing preparation; (4)
student will be involved in project-based “learning-style specific” learning experiences in social studies and
science based on the content covered in the learning lab; and (5) students' learning styles are diagnosed and
integrated by educators.
Data
Quest will implement data-driven decision making, three primary features of which are: (1) data will always focus
on results rather than intentions; (2) data will always focus on relevance of information, and (3) data will always
focus on redirection as necessary.
The heart of effective instruction is the monitoring of instruction. If success is to be a systemic foundation for an
educational institution, the process of gathering and using data must be a required component of the school.
Data that drives decisions has some distinctive characteristics that set it apart from diagnostics.
Gathering Data
The process of gathering data is a purposeful and intentional system of bringing together results for review. This
is done for individual students as well as school.
Benchmarks, based on learned and projected content, will be used to mark student's current knowledge and set
goals for learning achievement. Interim assessments, sometimes given before content is delivered, will set a
baseline of knowledge that students already possess and inform educators of content needs that students have
in subjects and disciplines. Knowing what should be taught and learned is important. Summative assessments
give a summary profile of learned content. If students have not learned what they should have learned, it is vital
that educator know this. The focus of a learning organization is learning. Interim and summative assessments
provide an intentional purpose for data.
Gathered data that drives decisions must be relevant. In order to focus on learning, educators must know the
body of content necessary for success. State-mandated testing is a reality. When gathering data for academic
decisions, students should be assessed on content that is relative to the requirements of testing realities.
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Benchmarking, as well as any assessments, will be timely and planned. Many times, caught up in the consistent
demands of working with children, educators delay benchmarking until it becomes urgent and counterproductive.
Gathering data will be a system that is built into the school calendar.
Assessment of Data
Gathering data is only the first step in decision making. Once the data has been gathered, Quest will use the
data to formulate learning plans and school activities. A careful review (assessment) of a student's performance
can inform educators as to the steps needed for improvement and success.
Often data is nothing more than an assessment of learning. This slicing of data is similar to a medical autopsy to
make determinations as to what happened. This type of assessment is a picture that is taken after it's too late to
do something to prevent or affect outcomes.
The most effective assessment is used to make decisions for learning. This slicing of data is similar to a biopsy.
The data is reviewed in order to see if there are problems and make decisions that can address those problems.
The process of data gathering and assessment should always be done to affect learning.
Creating Change
All data should create change. If educators seriously focus on improvement and success, data must be
gathered, used, and valued. School decisions will always be directly linked back to data and plans should always
be aligned for improvement. It is true that data can be manipulated and modified to support structures already in
place. Measuring irrelevant components, slicing the data in methods that give insignificant results, and
articulating skewed data can lead to false and misleading information. True assessment of data that measures
current realities provides honest and clear information that creates change that leads to improvement. The single
most important characteristic of learning is improvement. Education demands improvement.
Interventions
If we are truly involved with individual progress, monitoring, and success, there must be interventions embedded
in the daily life of the school. School academic operations will include a set strategy of increasingly intensive
steps to take when a student is not learning or progressing at an effective pace. This involves scheduled team
meetings, assessments, and strategies.
ENCOURAGING
Many students have experienced cognitive segregation, which becomes the leading factor in students who
develop learned helplessness. This damaging perception of life is a process that systemically teaches people to
see themselves as helpless to improve their condition. Systems focusing on teaching create cognitive
segregation. Students who have been disenfranchised by this segregation find themselves outside of the access
reserved for those students who “get it.” For that reason, Quest provides students with an encouraging learning
environment. This environment is created by teachers who are learners who create a climate for effective
instruction.
Learners
At Quest, teaching is brought up to a new level. Rather than conform to a minimum conventional standard of
merely transferring content knowledge, Quest teachers are continually learning. Quest utilizes the dimensions of
“Professional Learning Communities” to develop the whole-school concept of school culture. These Professional
Learning Community dimensions include: (1) supportive and shared leadership, (2) shared values and vision, (3)
collective learning and application of learning, (4) supportive conditions, and (5) shared personal practice.
Teachers collaborate consistently to share ideas, monitor each student, and create strategies designed to ensure
students learn. Using these dimensions, Quest is focused on the learning process rather than the teaching
process.
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Climate
At Quest, the foundation of character development is more than an isolated curricular subject. Quest utilizes the
“Quality Attention Models” to manage student interactions and bring students to a higher level of behavior.
These essential skills for educators include: (1) practicing quality choices; (2) knowing each student; (3)
shepherding students; (4) blending professional and personal interactions; (5) providing honest, valuable, and
significant feedback; (6) practicing the art of praising students; (7) training and teaching positive habits and
characteristics; and (8) doing the “extra” to encourage students.
VIABILITY
Since its inception, the Quest model has been consistently rated “Exemplary” by the Texas Education Agency,
the highest rating possible under the Texas accountability system. This proven track record of superior academic
excellence is a strong indicator of future viability in West Little Rock.
SCHOOL DAY AND YEAR
In an effort to be responsive to the community and sensitive to the needs of our parents, Quest will follow the
school calendar of the Little Rock School District. Parents often have other school age children attending other
schools; however, parents will support a school calendar that considers all of their children concerning beginning
and ending of school days, reporting periods, and vacation days. Therefore, the school honors the openenrollment policy and will follow district calendars, as well as the state requirement of a minimum of 178 studentteacher interactional days. Reporting periods are defined with beginning and ending dates and recognize
traditional holidays such as Labor Day, Thanksgiving, Christmas, Spring Break, and Memorial Day. Schools
days customarily begin at 7:45 am to 4:30 pm for staff members with a duty free lunch period of 30 minutes.
Student schedules for the day will include, at a minimum, the required six hours of instructional time. Please see
“Attachment 5: 2014-2015 Calendar and Daily Schedule” for a description of the length of the Quest school
day and school year.
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6.

List the specific measurable goals in reading, reading comprehension,
mathematics, and mathematic reasoning based on the state mandated
assessments, and any other assessment tools if used, for improving student
academic achievement for each year of the public charter school’s initial five-year
period. For each goal, include the following:
•
•
•

The tool to be used to measure the academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.

Applicant Response:
READING AND READING COMPREHENSION
Quest will achieve measurable growth for students in reading and reading comprehension as demonstrated by
student performance on benchmarks, end-of-course exams, and mandated state assessments. In Reading,
specific subpopulation performance will be analyzed documenting a narrowing of the performance gaps across
80% of state assessments over a three year time period.
MATHEMATICS AND MATHEMATIC REASONING
Quest will achieve measurable growth for students in Mathematics and mathematic reasoning as demonstrated
by student performance on benchmarks, end-of-course exams, and mandated state assessments. In
Mathematics, specific subpopulation performance will be analyzed documenting a narrowing of the performance
gaps across 80% of state assessments over a three year time period.
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7.

Describe the process that will be used to develop and align the curriculum
with the Arkansas Curriculum Frameworks and the curriculum requirements
of the Common Core State Standards as adopted by the State Board of
Education.

Applicant Response:
Having already been approved by the Arkansas State Board of Education to operate three open-enrollment
charter schools--including Quest Middle School of Pine Bluff--ResponsiveEd's team of 30+ writers, editors,
proofreaders, and graphic artists have already aligned the curriculum with the Arkansas Curriculum Frameworks
in content areas excluding English Language Arts and Mathematics and the curriculum requirements of the
Common Core State Standards in English Language Arts and Mathematics as adopted by the State Board of
Education.
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8.

Describe the manner in which the school will make provisions for the following
student services, even in those areas for which a waiver is requested:
A) Guidance program;

Applicant Response:
Quest will seek a waiver for the requirement of a guidance program and on-campus certified counselor. The
Campus Director and teachers will be equipped to give students advice regarding higher education options, life
after high school, etc. Similarly, Quest staff will be informed that they will be responsible to handle issues
generally given to a campus counselor. Should the need for a campus counselor be deemed necessary, Quest
will seek an outside consultant on a contractual basis to handle counseling duties.

B) Health services;
Applicant Response:
Quest will offer a health services program that will serve all students and provide immediate attention involving
minor sicknesses or injuries, and aid in creation of campus health and safety regulations.

C) Media center;
Applicant Response:
Quest will seek a waiver for the requirement of a media center. Quest will provide on-site and online media to
support and enhance its educational program.

D) Special education;
Applicant Response:
IDENTIFICATION OF STUDENTS WITH SPECIAL EDUCATION NEEDS
In accordance with 34 CFR 300.301-300.311, the referral of students for a full and individual initial evaluation for
possible special education services is a component of the Quest overall general education Response to
Intervention system. Prior to referral, students experiencing difficulty in the general classroom are considered
for all support services available to all students, such as tutorial, remedial, compensatory, and other services. If
the student continues to experience difficulty in the general classroom after the provision of interventions, school
personnel documents the provision of interventions and refer the student for a full and individual initial
evaluation.
Quest will ensure that a full and individual evaluation is conducted for each student being considered for special
education and related services. The evaluation is completed before the initial provision of special education and
related services and addresses if the student is a “student with a disability” in accordance with federal and state
requirements and the educational needs of the student.
Based on the requirements of 34 CFR 300.323, Quest shall have an IEP in effect for each identified student with
a disability. Quest will ensure that the IEP is in effect before special education and related services are provided
to an eligible child and that the IEP is implemented as soon as possible following the IEP committee meeting.
For a student who is new to Quest, a Transfer IEP committee will meet prior to or upon the student's enrollment.
In this case, the parents must verify that the student was receiving special education services in the previous
school district or the previous school district must verify in writing or by telephone that the student was receiving
special education services. A second IEP committee meeting must be held within 30 school days from the date
of the first IEP committee meeting to finalize or develop an IEP based on current information.
INSTRUCTIONAL PROGRAMS, PRACTICES, AND STRATEGIES
Inclusion, differentiated instruction and interactive technology strategies will be implemented for students
identified with disabilities. Differentiated instruction applies an approach to teaching and learning that gives
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students multiple options for taking in information and making sense of ideas. It is a teaching theory based on
the premise that instructional approaches should vary and be adapted in relation to individual and diverse
students in classrooms (Tomlinson, 2001). The model of differentiated instruction requires teachers to be flexible
in their approach to teaching and adjust the curriculum and presentation of information to learners rather than
expecting students to modify themselves for the curriculum. This can be done for the special needs learner with
and without technology. Differentiated instruction lends itself to the inclusion of all students into the general
education classroom, allowing teachers to meet students where they are in terms of academia. Technology is
also important as it allows us to engage in real-life learning opportunities and offers the opportunity to teach in
multiple learning modalities.
Quest will assure that students with disabilities are educated with non-disabled students to the maximum extent
appropriate to meet the student's individual education program and overall educational needs (34CFR §300.114
- 300.116). In providing programs, services, and activities for students with disabilities, Quest shall first consider
the least restrictive environment of the general education program. Special classes, separate schooling, or
other removal of students with disabilities from the general education environment, occurs only when the nature
and severity of the disability is such that education in general classes, with the use of supplementary aids and
services, cannot be achieved satisfactorily.
Quest will provide a FAPE for students with disabilities in order to meet the need for special education and
related services (34 CFR 300.115). This includes a variety of placements and makes provision for
supplementary services to be provided in conjunction with general education classroom placement.
Students with disabilities will have available to them the variety of educational programs and services available
to students without disabilities, accessible facilities, and the same instructional regular school day as is provided
all other students. In addition, Quest will ensure that each child with a disability participates with non-disabled
students in non-academic and extra-curricular services and activities, including meals, recess periods, and the
services and activities set forth in 34 CFR 300.320.

E) Transportation;
Applicant Response:
Quest has budgeted a significant amount of funds each year to implement a transportation program designed to
ensure that all eligible central Little Rock students who wish to attend Quest may do so.

F) Alternative education, including Alternative Learning Environments;
Applicant Response:
While Quest will seek a waiver for Alternative Learning Environments, Quest will have high expectations for
behavior and academics. Quest embodies key practices described in the Exemplary Practices in Alternative
Education: Indicators of Quality Programming. A couple of areas stand out as promoting success in serving all
students. These areas are Program Evaluation (see Standard 7) and Professional Development to improve
teaching and learning at an atypical school. Quest offers innovative, non-typical, approaches to the instruction,
leading students to become lifetime learners.

G) English Language Learner (ELL) instruction
Applicant Response:
ELL STUDENT IDENTIFICATION PROCESS
Quest will utilize the following process to identify ELL students: (1) All students enrolling in Quest must submit a
Home Language Survey as part of the registration packet; (2) If a student declares a language other than
English on the survey, they become known as OTE (other than English) or potential ELL students; (3) The
identification process includes an oral proficiency assessment (our district selects the Idea Proficiency Test) and
a written proficiency assessment (our district selects the norm-referenced Stanford 10 to assess Total Reading
and Total Language); (4) The students must master all three of these assessments to be classified as Non LEP;
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(5) If, however, the students score anything below F (fluent) such as an A, B, C, D, E on the IPT, the
students will automatically be classified as ELL or LEP; (6) The identification is not complete, however, until the
Stanford 10 has been administered and the scores for Total Reading and Total Language are available; (7)
Once the oral and written assessments are complete, the Language Proficiency Assessment Committee
(LPAC) convenes to officially classify all of the students who have been assessed; (8) The district
database template entitled "LEP Roster Report" is used to document all ELL activity beginning with enrollment
date, assessment date, assessment score(s), parent notification date, LPAC date, and final classification; and
(9) The LEP Roster Report is maintained on each PHS campus throughout the school year and is submitted to
the District ESL Coordinator on a monthly-basis.
Following the identification process, the campus ESL teacher is responsible for providing ESL program services
to all ELL/LEP-identified students using individualized ESL learning strategies on a regular basis.
INSTRUCTIONAL PROGRAMS, PRACTICES, AND STRATEGIES
Quest will utilize the following strategies to deliver effective ELL services: (1) Quest student computers will be
imaged with English Discoveries (an ESL computerized program for ELL students); and (2) Cognitive Academic
Language Learning Approach (CALLA) Learning Strategies are employed by Lead Teachers as an approach to
teaching the cognitive academic language to our ELL students.
These programs/strategies are intended to be enhancements/enrichments for our ELL students to the core
academic state requirements which are provided on a daily basis by our ESL-certified staff.
PROGRESS MONITORING
All tracking of currently enrolled ELL students is done via the LPAC, a group comprised of, at minimum, a parent
of an ELL student at the campus and an ESL staff member. In addition, the committee may include campus
administration. The committee does an End of Year Annual Review to determine whether or not the ELL
students will be exited from or continue in the ESL program. The exit criteria is determined by state
requirements and include, but are not limited to, the students' mastery of state required assessments and a
subjective evaluation by the Lead Teacher certifying that the ELL student will be successful in an all English
curriculum.
QUALIFIED ELL STAFFING
In addition to the HQ NCLB requirements, all campus ESL teachers are required to be ESL-certified. In
addition, ESL teachers are required to complete the Sheltered Instruction model training via SIOP to be eligible
to work with our ELL students.

H) Gifted and Talented Program.
Applicant Response:
A waiver will be sought for the inclusion of a gifted and talented program at Quest. Upon program assessment,
if the need for such a program is determined, then Quest will attempt to align with a local distinguished college
or university in order to offer students the opportunity to take dual-enrollment classes. Students will have an
opportunity for dual credit enrollment in their senior year. Quest will offer pre-advanced placement and
eventually advanced placement classes in subsequent years.
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9.

Describe the geographical area to be served by the charter. List all school
districts within the geographical area likely to be affected by the openenrollment public charter school.

Applicant Response:
Quest will be located within the city limits of Little Rock, Arkansas, in Pulaski County, and will be located within
the boundaries of the Little Rock School District. Quest's use of a classical based curriculum will ensure
students a solid foundation of content learning. It is expected that up to 220 students in grades six through eight
in year one and up to 460 students in grades six through twelve within five (5) years, will come from Little Rock
School District, North Little Rock School District, Pulaski County Special School District, Benton School District,
Bryant School District, England School District, and Lonoke School District. According to the 2012-2013
enrollment information housed on the Department of Education Data Center's website, the Little Rock School
District contained 23,594 students; the North Little Rock School District contained 8,610 students; and the
Pulaski County Special School District contained 17,245 students. According to the 2012-2013 enrollment
information housed on the Department of Education Data Center's website, the Benton School District contained
4,768 students; the Bryant School District contained 8,620 students; the England School District contained 721
students; and the Lonoke School District contained 1,838 students. In year one, approximately 140 students are
anticipated to come from the Little Rock School District, approximately 50 from the North Little Rock School
District, approximately 20 from the Pulaski County Special School District, and approximately 10 students from
the other listed school districts combined.
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10.

Describe the plan for the school officials to provide an annual report to parents,
the community, and the authorizer that demonstrates the progress made by
the charter school during any previous academic year in meeting its academic
performance objectives. (See ADE Rules Governing Standards for
Accreditation of Arkansas Public Schools and School Districts.)

Applicant Response:
Quest will draft and disseminate an Annual Progress Report in compliance with Rule 7.02 of the Arkansas
Department of Education Rules Governing Standards for Accreditation of Arkansas Public Schools and School
Districts.
With feedback received by parents and the community, Quest will annually develop a comprehensive progress
report which includes updated data regarding student performance, program objectives, and accreditation
standards. A School Improvement Plan will also be created annually in order to project further campus needs,
as well as a clear plan to correct any known program deficiencies. All reports will be written based on ADE
regulations and guidelines. Further, a yearly curriculum review will occur in order to determine its continued
alignment with state standards.
Annual reports will be submitted for review to the ADE, as well as posted in the Arkansas Democrat Gazette (or
any other newspaper with general circulation in the district) before November 15th. Data will also be made
readily available to the general community via the Quest campus website. Printed copies of the reports will be
available for review at Quest.
Quest will host an annual public gathering in order to provide further information regarding the academic
program, as well as campus policies and goals, for parents, students, and any further stakeholders. This
meeting will also serve as a way for interested parties, to share with the staff of Quest, their questions and
suggestions regarding the program, campus, and annual report data. Such a meeting will be held in compliance
with any and all ADE regulations for disseminating annual report information.
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11.

Describe the enrollment criteria and student admission, recruitment and
selection processes for the proposed public charter school.

Applicant Response:
STUDENT RECRUITMENT PLANS
When Quest is introduced into a new community, ResponsiveEd launches a professional, systematic, researchbased, and dynamic public awareness campaign to provide equal opportunity for all parents and students to
learn about and apply to the school. The campaign utilizes a blend of marketing, advertising, public relations,
and community engagement to generate awareness of, and interest in, the school. The responsibilities for this
process are split between ResponsiveEd's central administrative marketing staff and regional and campus
leadership on the ground in the community.
The public awareness campaign involves the use of a variety of high quality, well-designed, publicity materials.
These resources include, but are not limited to: brochures, website, newspaper advertisements, press releases,
radio advertisements, flyers, postcards, and direct mail.
In the months leading up to the first year of operation, ResponsiveEd conducts the public awareness campaign,
garnering public interest and support of the school utilizing: (1) a combination of the aforementioned publicity
materials, and (2) hosting multiple public “Open House” meetings.
The intended and historically realized goals of such campaigns have been two-fold: (1) support for the school by
community leaders, and (2) student enrollment.
ADMISSIONS AND ENROLLMENT PROCESS
Overview: Admission and enrollment of students shall be open to any person who is eligible for admission
based on lawful criteria identified in the school's charter; e.g., qualifying residency and disciplinary history. The
total number of students enrolled in the school shall not exceed the number of students approved in the school's
charter or subsequent amendments. Applications for admission shall be due by a reasonable deadline to be set
each year by the school --i.e., the close of the “open-enrollment period.”
Lottery: If the number of eligible applicants does not exceed the number of vacancies, then all eligible
applicants who have timely applied during the open-enrollment period will be offered admission. If there are
more eligible applicants than available spaces in a class/grade/school, then a lottery will be conducted at a time
set by the school each year. A name (or number assigned to a name) will be drawn for each vacancy that
exists, and each applicant whose name (or number) is drawn will be offered admission. The remaining names
will then be drawn and placed on a waiting list in the order in which they were drawn.
If a vacancy arises, the individual on the waiting list with the lowest number assignment will be offered admission
and then removed from the waiting list. If an application is received after the open-enrollment period has
passed, the applicant's name will be added to the waiting list behind the names of the eligible applicants who
timely applied.
Exceptions: Federal guidelines permit the school to exempt from the lottery process students who are already
admitted under the charter, siblings of students already admitted under the charter, and children of the charter's
founders, teachers, and staff.
Disciplinary History: The school shall exclude a student from admission who has been expelled from another
public school district in accordance with Title 6 of the Arkansas Education Code.
Non-Discrimination: It is the policy of the school to prohibit discrimination in student admission on the basis of
gender, national origin, race, ethnicity, religion, disability, or athletic eligibility.
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Check which of the following enrollment preferences, as permissable in
Arkansas Code Annotated §6-23-306(14)(C), would be allowed at the charter
school.
 Children of founding members of the charter school
 Siblings of enrolled students

No enrollment preferences

(No other boxes may be checked in order to select this option.)

It is affirmed that a random, anonymous student selection method will be
utilized in the event that more students apply for admission to the openenrollment public charter school than can be accommodated under the terms
of the charter, except as allowed for in Arkansas Code Annotated
§6-23-306(14)(C).
 Yes

No
If it is believed that the use of a weighted lottery is required by federal court or
administrative order, explain and furnish a copy of the order.
Applicant Response:
Not applicable. It is not believed that the use of a weighted lottery is required by federal court or administrative
order.
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12.

Summarize the job descriptions of the school director and other key personnel.
Specify the qualifications to be met by professional employees (administrators,
teachers, counselors, etc.) of the program. List the types of administrative
positions, teaching positions, and support positions for the school.

Applicant Response:
BOARD
See Section C.2. above.
SUPERINTENDENT (0.0 FTE)
See Section C.2. above.
REGIONAL DIRECTOR (0.25 FTE / $80K-$95K)
Job Description
See Section C.2. above.
Professional Qualifications
Master's Degree from an accredited educational institution preferred. Certification in Educational Leadership,
School Principal, or Professional School preferred.
5+ years of experience in the following areas: (1) supervising a staff of 10 or more, (2) managing budgets, (3)
vendor management, and (4) leadership of curriculum and instruction preferred.
Specific skill-based competencies required to satisfactorily perform the functions of this job include: using
pertinent software applications; planning and managing projects; preparing and maintaining accurate records;
and applying assessment instruments.
Specific knowledge-based competencies required to satisfactorily perform the functions of the job include:
keyboarding; pertinent codes, policies, regulations and/or laws; and supervisory experience.
Ability is required to schedule a number of activities, meetings, and/or events; routinely gather, collate, and/or
classify data; and use job-related equipment. Flexibility is required to independently work with others in a wide
variety of circumstances; analyze data utilizing defined but different processes; and operate equipment using a
variety of standardized methods. Ability is also required to work with a diversity of individuals and/or groups; work
with data of varied types and/or purposes; and utilize job-related equipment. Problem solving is required to
analyze issues and create action plans. Problem solving with data frequently requires independent interpretation
of guidelines; and problem solving with equipment is moderate. Specific ability-based competencies required to
satisfactorily perform the functions of the job include: adapting to changing work priorities; communicating with
diverse groups; establishing effective relationships; maintaining confidentiality; meeting deadlines and schedules;
setting priorities; working as part of a team; working with detailed information/data; and working with frequent
interruptions.
CAMPUS DIRECTOR (1.0 FTE / $60K - $70K)
Job Description
See Section C.2. above.
Professional Qualifications
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Bachelor's degree from a four-year accredited College or University, Master's degree preferred. Current
Arkansas Standard Teaching License with four years teaching experience preferred. Accredited College or
University's graduate degree or program of study that is reflective of the Current Arkansas Leadership Standards
for School Leaders for Principal preferred. Successful completion of the Administrator Licensure Completion Plan
(ALCP) for Building Level Administrator preferred.
5+ years of experience in the following areas: (1) supervising a staff of 5 or more, (2) managing budgets, and (3)
vendor management preferred.
Must have advance knowledge of federal and state education laws. Must be computer literate. Must have strong
organizational, time management, communication, and interpersonal skills. Must be able to learn teaching
curriculum software programs and instruct others on the utilization. Must have the ability to understand the
individual needs of each student and train others on the development of Individual Education Plans (IEPs). Must
have a clear understanding of goal setting for students and the individualized approach. Must have the ability to
develop and maintain effective working relationships with students, their parents, teachers, the community,
peers, administrative staff, superintendent, and corporate staff. Must have the ability to communicate with all
levels of students, their parents, teachers, the community, peers, administrative staff, superintendent, and
corporate staff. Must have the ability to interpret policy, procedures, and student data such as diagnostic test
results, state assessments scoring, transcripts, and grade point average. Three to five years of experience
teaching at a Middle School level is preferred. Three to five years of experience as an administrator for a Middle
School is preferred. Three to five years of experience developing and managing budgets for a Middle School is
preferred. Three to five years of experience managing a Middle School that was Acceptable or Higher is
preferred.
TEACHERS (12.12 - 15.26 FTE / $40K - $50K)
Job Description
See Section C.2. above.
Professional Qualifications
Must be “No Child Left Behind” (NCLB) Highly-Qualified (HQ) with a minimum of a Bachelor's degree (B.A. or
B.S.) from a four-year accredited College or University. Must demonstrate content knowledge in the subject
area(s).
Teaching experience in a Public or Private School is preferred.
Must have basic knowledge of federal and state education laws. Must be computer literate. Must have strong
organizational, time management, communication, and interpersonal skills. Must be able to learn and implement
teaching curriculum software programs and instruct students on utilization. Must have the ability to understand
the individual needs of each student and develop Individual Education Plans (IEPs). Must have a clear
understanding of goal setting for students and the individualized approach. Must have the ability to communicate
with all levels of students, their parents, the community, peers, administrative staff, Campus Directors,
superintendent, and corporate staff. Must have the ability to interpret policy, procedures, and student data such
as diagnostic test results, state assessments scoring, transcripts, and grade point average. Must have excellent
verbal and written communication skills.
SPECIAL EDUCATION TEACHER (1.05 - 1.36 FTE / $40K - $50K)
Special Education teacher ensures that the school's special education (SPED) program provides necessary
services for students with disabilities. The teacher will work with parents, general education teachers, and
administrators to develop and implement individualized education plans to meet the needs of students with
disabilities. The teacher will ensure compliance with all federal, state, and district SPED requirements.
Must have a Current Arkansas Standard Teaching License in Special Education (SPED). Must be “No Child Left
Behind” (NCLB) Highly Qualified (HQ) with a minimum of a Bachelor's degree from a four-year accredited
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College or University. Must demonstrate content knowledge in the subject area(s).
Must meet NCLB Highly-Qualified requirements. Teaching experience in a Public or Private School is preferred.
Same as teachers. Advanced knowledge of and compliance with federal and state special education law.
Working knowledge of and compliance with individualized services for students with disabilities. Working
knowledge of and compliance with the Admission, Review, and Dismissal (ARD) Committee process. Knowledge
of the development and implementation of the Individual Education Plan (IEP) process. Knowledge of and
compliance with the Transition process. Strong computer skills to implement multiple and diverse programs. Must
be able to learn and implement teaching curriculum software programs and instruct students on utilization. Must
have the ability to communicate with all levels of students with disabilities, their parents, the community, peers,
administrative staff, Campus Directors, superintendent, and corporate staff. Must have the ability to interpret
policy, procedures, and student data such as diagnostic test results, state assessments scoring, transcripts, and
grade point average.
INSTRUCTIONAL AIDE (2.09 - 2.61 FTE / $15K - $18K)
An instructional aide will assist the teacher with monitoring the learning center and facilitating student learning
progress.
Associate's degree or equivalent from an accredited College or University preferred. Six months to one year
related experience or training preferred. Teacher's Certificate recommended but not required.
ADMINISTRATIVE ASSISTANT/CAMPUS SECRETARY (1.0 FTE / $25K - $35K)
The campus administrative assistant will assist the Campus Director with daily operations and procedures,
supervise all enrollment, APSCN, and attendance issues, and step in administratively when necessary or when
principal is out.
One-year certificate from college or technical school; or two years of related experience and/or training; or
equivalent combination of education and experience is required.
Must have 2+ years of experience in working within an office environment.
STAFFING PLAN
Please see "Attachment 6: 2014-2015 and 2015-2016 Salary Schedule and Budget Template" for a staffing
plan that clearly outlines both the types and numbers of positions to be filled at Quest and the salary scales for
such positions.
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13.

Explain how the school will conduct its business office. Tell about business office
personnel and describe the process by which the school governance will adopt
an annual budget.

Applicant Response:
ACCOUNTING
Quest shall comply fully with the following: (1) generally accepted accounting principles (GAAP); (2) the
Financial Accountability System Resource Guide; and (3) the federal standards for financial management
systems, 34 Code of Federal Regulations §80.20, and/or other applicable federal standards. Accounting data
will be maintained through the Arkansas Public School Computer Network (APSCN) as required.
FISCAL YEAR
Quest shall operate on a fiscal year beginning July 1 and ending June 30.
PROCUREMENT
The school will adopt a procurement process which complies with Arkansas state law. The applicant shall
procure only those items and services which are required to perform the mission and/or fill a bona fide need.
Procurements shall be made using best value contracting which includes assessing the best value considering
quality, performance, and price. The applicant shall use an open market procurement process, which requires
sound business reasons for purchases less than $50,000. Quest shall adhere to the following objectives: (1)
procurement of goods and services shall be in an impartial manner, based strictly on the merits of supplier and
contractor proposals and applicable related considerations such as delivery, quantity, etc.; (2) make all
purchases in the best interests of the school and in accordance with funding source guidelines; (3) obtain quality
supplies/services needed for delivery at the time and place required; (4) buy from responsible sources of supply;
(5) obtain maximum value for all expenditures; (6) deal fairly and impartially with all vendors; (7) maintain
dependable sources of supply; and (8) be above suspicion of unethical behavior at all times; avoid any conflict of
interest, related parties or even the appearance of a conflict of interest in Quest supplier relationships.
PERSONNEL
Business duties will be overseen by ResponsiveEd's CFO, Mr. James Taylor. Mr. Taylor has served as
ResponsiveEd's CFO for the past three years, overseeing the financial management of the organization and its
60+ open-enrollment charter schools in Texas and Arkansas.
BUDGETS
The budget shall be developed prior to June 20, approved by the ResponsiveEd Board by June 30, and
submitted to the Arkansas Department of Education by September 1. The budget shall be used to monitor and
evaluate the financial status of the school throughout the fiscal year. Financial statements displaying budget vs.
actual results shall be prepared by the Superintendent and presented to the ResponsiveEd Board at each board
meeting. The budget provides authority to expend funds for the purposes indicated and in accordance with state
law, board policy, and the school's approved purchasing procedures. The expenditure of funds shall be under
the direction of the Superintendent who shall ensure that funds are expended in accordance with the adopted
budget. The budget shall be amended when a change is made increasing any one of the functional spending
categories by the greater of $1,000 or 10%.
Please see "Attachment 6: 2014-2015 and 2015-2016 Salary Schedule and Budget Template" for: (1) a
balanced two-year budget estimate that accurately reflects the revenue currently available to the school and
expenditures for program implementation and does not rely on one-time grants or other funds that are not
presently guaranteed, and (2) a budget that includes costs for all personnel, programs, and expenses described
in other sections of this application.

Page 28 of 41
61

14.

Describe the manner in which an annual audit of the financial and programmatic
operations of the school will be conducted. If the school wishes to request that
the authorizer allow a licensed accountant or licensed certified public
accountant, rather than the Legislative Auditor, to perform the first-year audit,
identify the accountant by name, firm, address, and phone number. The named
accountant must meet the requirements of ADE Rules Governing Publicly
Funded Educational Institution Audit Requirements, including the prohibition
on auditors providing non-audit services (such as accounting or consulting
services) to auditees. A school’s preference as stated in this application
may not be changed without prior approval of the authorizer.

Applicant Response:
The ResponsiveEd Board shall arrange for a qualified certified public accountant licensed by the Arkansas State
Board of Public Accountancy and registered as a provider of public accounting services to conduct an audit of
Quest's financial statements in accordance with Government Auditing Standards and the Office of Management
and Budget Circular A-133 or its successor.
The ResponsiveEd Board shall review the scope and results of the audit. The ResponsiveEd Board also shall
receive notice of any consequential irregularities and management letter comments that the auditor noted during
the engagement. Additionally, the ResponsiveEd Board shall develop a corrective action plan to address all
relevant weaknesses noted by the auditor. The applicant requests to the State Department of Education the
ability to use a CPA, instead of the Division of Legislative Audit, to perform the first year financial audit. Upon
approval of the ADE, the applicant intends to use the following CPA to perform the first year financial audit: J.
Mason Andres, Thomas & Thomas, LLP, 201 East Markham, Suite 500, Little Rock, AR 72201, 903.831.3477.
Thomas & Thomas, LLP / J. Mason Andres meet the requirements of Act 993 of 2011 and are not listed on any
ineligibility list maintained by ADE or the Division of Legislative Audit. Quest will continue with the following
practices to ensure programmatic quality: (1) continuous in-house academic program review; (2) immediate
action as issues related to campus programs arise; (3) annual Campus Improvement Plan to identify areas that
may be lacking; and (4) alignment with National Accreditation by Southern Accreditation of Colleges and Schools
(SACS-CASI) and other state accreditation processes.
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15.

It is affirmed that the public charter school will participate in the Arkansas Public
School Computer Network, as required by state statute and by State Board of
Education rule, for reporting both education data and financial data, including
grant funds or private donations received directly by the charter school.
 Yes

No
16.

Describe the facilities to be used. Give the present use of the facility. If the
facility to be used for the school is a facility of a school district, describe the terms
established by the local school board of the district stipulating the relationship
between the proposed public charter school and the district pertaining to the use
of the facility. Attach a copy of the agreement, signed by the president of the local
school board, the chair or president of the governing body of the proposed openenrollment public charter school, and the chief operating officer of the proposed
charter. If the facility is not operated by a school district, attach a copy of the
Facilities Utilization Agreement, signed by the entity owning or operating the
facility and the chief operating officer of the proposed charter. A proposed lease
may also be submitted but is not required. Please note that any lease or other
debt must be approved by the Commissioner of Education.

Applicant Response:
The facility is approximately 22,563 square feet and is presently vacant. The facility does not have a current
usage. It was constructed in 2008 and has never been occupied.
Please see "Attachment 7: Facilities Utilization Agreement."
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Identify the owner(s) of the proposed facility and describe their relationship,
if any, with:
(1) Members of the local board of the public school district where the
proposed open-enrollment public charter school will be located,
(2) Employees of the public school district where the proposed
open-enrollment public charter school will be located,
(3) The eligible entity sponsoring the open-enrollment public
charter school, or
(4) Employees/directors/administrators of the sponsoring entity
or proposed open-enrollment public charter school.
Applicant Response:
The proposed facility is owned by Two Rahling Centre, LLC. Except as described herein, the owner has no
known relationship with: (1) members of the local board of the public school district where Quest will be located,
(2) employees of the public school district where Quest will be located, (3) ResponsiveEd, or (4) employees/
directors/administrators of ResponsiveEd.

The facility will comply with all requirements for accessibility in accordance with
the Americans with Disabilities Act (ADA) and Individuals with Disabilities
Education Act (IDEA) and all other state and federal laws and local zoning
ordinances.
 Yes

No
If the facility does not currently meet these requirements, provide a list of items
that will need to be addressed to bring the facility into compliance. Also include a
statement of permissible uses for the facility from the local zoning authority, and
whether there are any alcohol sales within 1,000 feet of the facility.
Applicant Response:
The facility does not currently meet ADA/IDEA accessibility requirements. The interior of the facility is currently
shell space and has never been occupied. It was originally constructed for office retail but landlord will build to
specification with construction rolled into the rental amount shown on the Facilities Utilization Agreement. Once
the building finish out is begins, Quest will take all measures to meet ADA/IDEA compliance, which will include:
ADA accessible restrooms, wheel chair ramps, elevators, assigned parking, etc. The facility is situated on 2.5
acres and is currently zoned for commercial use. There are no alcohol sales within 1,000 feet of the facility.
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17.

For each and every individual specifically identified by name in Section A of
the application (the contact person, chief operating officer, board members,
and other individuals), identify any family or financial relationship which may
exist between that individual and:
(A) Any other individual specifically identified by name in Section A of the
application;
(B) Any individual or entity with whom the sponsoring entity or charter
school has contracted, or intends to contract, to provide any services
or products for the proposed charter school; and/or
(C) The owner(s) of the facilities to be used.
For the purpose of this standard, an individual has a financial relationship
with another individual or entity if he or she:
(1) Receives compensation or benefits directly or indirectly from the
entity or individual;
(2) Is an officer, director, partner, employee, or owner of more than 5%
of the shares of an entity that is a corporation, partnership, sole
proprietorship, or LLC; and/or
(3) Has a family member (spouse, sibling, parent or child, or the spouse
of a sibling, parent, or child) who is an officer, director, partner,
employee, or owner of more than 5% of the shares of an entity that is
a corporation, partnership, sole proprietorship, or LLC.

Applicant Response:
Not applicable. None of the individuals specifically identified by name in Section A of the application have any
family or financial relationship with: (1) and other individual specifically identified by name in Section A of the
application; (2) any individual or entity with whom ResponsiveEd or Quest has contracted, or intends to contract,
to provide any services or products for Quest; and/or (3) the owner(s) of the facilities to be used.
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Explain the procedures to be followed if a conflict of interest is identified. The
procedures must ensure that all actions are in the best interest of the school and
the students at the school.
Applicant Response:
There are no known potential conflicts of interest among the individuals involved with the proposed charter
school. If a conflict is identified, the individual with the conflict may be requested to abstain from any decisionmaking process involving the conflict.
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18.

Describe the manner in which the school will make provisions for food services.
State whether the proposed charter school will apply to participate in the federal
National School Lunch program or other federal nutrition programs.

Applicant Response:
Quest will apply to participate in the Child Nutrition Program (“CNP”), including both The School Breakfast
Program and the National School Lunch Program). It is the intention of Quest of Pine Bluff to contract Preferred
Meal Systems, Inc. (“Preferred Meals”), based out of Berkeley, Illinois, through the RFP process as the vendor
to provide hot and cold meals to the students of Quest. A local food vendor may also be considered if the option
is more cost-effective for Quest. Preferred Meals is a well-respected national food vendor, supplying nutritious
and great-tasting meal options to campuses across the United States. Meal plans will meet both the National
School Lunch Program (NSLP) standards, as well as those guidelines set by the United States Department of
Agriculture (USDA). Similarly, Quest will commit to determining that the food program meets all applicable
Arkansas state regulations and standards. If deemed necessary, food plans will be subjected to the consultation
of a local nurse to determine the health benefits and nutritional value.
Low-cost meals will be provided to the students. The CNP will also ensure the equal treatment of students who
qualify for free and reduced price meals. Furthermore, no one will be discriminated against based on race,
gender, national origin, age, or disability. Upon receiving appropriate training, the campus administrative
assistant will be responsible for preparing and serving student meals, while also keeping track of records related
to CNP. Quest will adhere to local, state, and federal health and sanitation guidelines and will keep the food
service area available for inspection by appropriate personnel.
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19.

Describe how the parents or guardians of the enrolled students and other
members of the community will be involved with the school to positively impact
the charter school’s educational programs.

Applicant Response:
Parents are encouraged to be active and involved at Quest. The administration at Quest will strive to keep
interested parties, including parents and/or guardians, involved in the happenings on-campus through the use of
on-site informational campus meetings; annual gatherings allowing questions and parental/community feedback;
district-wide informational newsletter available on-campus for distribution; web-based communication of campus/
district news; and prompt email or phone communication with all levels of campus personnel.
Additionally, parents and/or guardians will regularly be given the opportunity to participate in the school's
Community Advisory Council (“CAC”) and volunteer their time or resources to help further the vision of Quest.
Examples would include aiding in setup of on-campus activities or spreading the word about the mission of
Quest, among other opportunities. Those who have the chance to volunteer will aid in lifting up Quest to its
greatest level of potential.
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20.

List the provisions of Title 6 of the Arkansas Code Annotated (Education Code),
State Board of Education rules, and sections of the Standards for Accreditation of
Arkansas Public Schools and School Districts from which the public charter
school seeks to be exempted in order to meet the goals of the school. Identify
the specific statute, rule, or standard requested to be waived by title and section
number if applicable. Provide a brief description of the rationale for each
waiver requested.

Applicant Response:
GENERAL INAPPLICABILITY
In order to meet the goals of the school, Quest seeks exemption from all provisions of Title 6 of the Arkansas
Code Annotated ("Education Code"), State Board of Education rules ("Rules"), and sections of the Standards for
Accreditation of Arkansas Public Schools and School Districts ("Standards") that are generally not applicable in
the open-enrollment charter school context, including, but not limited to, the following:
Education Code: Chapter 13 (School Districts) (including, but not limited to: 6-13-608 (Length of Directors'
Terms), 6-13-619 (Monthly Meetings), 6-13-620 (Powers and Duties of School Boards), 6-13-622 (Budget
Publication), 6-13-623 (Legal Counsel Employment), 6-13-625 (Liability Insurance), and 6-13-634 (School District
Board of Directors-Size)), Chapter 14 (School Elections), and all other provisions of the Education Code required
to give effect to this waiver request.
Rules: All Rules Governing School Board Zones and Rezoning, School Election Reimbursement, and all other
Rules required to give effect to this waiver request.
Standards: All Standards required to give effect to this waiver request.
SUPERINTENDENT, PRINCIPAL, AND TEACHER CERTIFICATION AND LICENSURE
In order to meet the goals of the school, Quest seeks exemption from all provisions of the Education Code,
Rules, and Standards that require superintendents, principals, and teachers to be certified and/or licensed.
Quest seeks the flexibility to identify and hire those individuals best suited to facilitate the school's unique
educational program. Quest will hire "highly qualified" teachers (as defined by the No Child Left Behind Act of
2001). Provisions from which Quest seeks exemption include, but are not limited to, the following:
Education Code: 6-13-109 (School Superintendent); 6-15-1004 (Qualified Teachers in Every Public School
Classroom); 6-17-301 (Employment of Certified Personnel); 6-17-302 (Public School Principals - Qualifications
and Responsibilities); 6-17-309 (Certification - Waiver); 6-17-401 (Teacher's License Requirement); 6-17-427
(Superintendent License-Superintendent Mentoring Program Required); Chapter 17, Subchapter 4 (Certification
Generally); 6-17-902 (Definitions); 6-17-919 (Warrants Void Without Valid Certificate and Contract); and all other
provisions of the Education Code required to give effect to this waiver request.
Rules: ADE Rules Governing Educator Licensure, Superintendent Mentoring Program, and all other Rules
required to give effect to this waiver request.
Standards: 15.01 (School District Superintendent), 15.02 (Principals), 15.03 (Licensure and Renewal), and all
other Standards required to give effect to this waiver request.
EMPLOYEE CONTRACTS
In order to meet the goals of the school, Quest seeks exemption from all provisions of the Education Code,
Rules, and Standards that require employees to be under contract. Quest seeks the flexibility to hire all
employees on an "at-will" basis, maintaining the flexibility to dismiss employees when it becomes apparent that
they are not performing up to the high standards required for successful implementation of the school's unique
educational program. Employees will have the ability to appeal their dismissal in accordance with a grievance
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policy adopted by the ResponsiveEd Board. Provisions from which Quest seeks exemption include, but are not
limited to, the following:
Education Code: 6-17-117 (Non-instructional Duties); 6-17-201 (Certified Personnel Policies and Committees);
6-17-301 (Employment of Certified Personnel); 6-17-302 (Public School Principals - Qualifications and
Responsibilities); 6-17-919 (Warrants Void Without Valid Certificate and Contract); 6-17, Subchapter 15 (Teacher
Fair Dismissal Act); 6-17, Subchapter 17 (Public School Employee Fair Hearing Act); 6-17-2301 et seq.
(Classifed School Employee Personnel Policy Law); and all other provisions of the Education Code required to
give effect to this waiver request.
Rules: All Rules required to give effect to this waiver request.
Standards: All Standards required to give effect to this waiver request.
EMPLOYEE COMPENSATION, LEAVE, AND BREAKS
In order to meet the goals of the school, Quest seeks exemption from all provisions of the Education Code,
Rules, and Standards that mandate the provision of specific employee benefits relating to compensation, leave,
and breaks. Quest seeks the flexibility to develop its own employee compensation and leave package.
Provisions from which Quest seeks exemption include, but are not limited to, the following:
Education Code: 6-17-111 (Duty-Free Lunch Period); 6-17-201 (Personnel Policies Requirements); 6-17,
6-17-211 (Use of Personal Leave When Administrator of School Employee is Absent from Campus); 6-17-908
(Teachers' Salary Fund-Authorized Disbursements); 6-17-1001 (Minimum Base Salary); 6-17, Subchapter 12
(Teachers' Minimum Sick Leave Law); 6-17, Subchapter 13 (School Employees' Minimum Sick Leave Law); 6-17,
Subchapter 22 (Classified School Employee Minimum Salary Act); 6-17, Subchapter 24 (Teacher Compensation
Program of 2003); and all other provisions of the Education Code required to give effect to this waiver request.
Rules: All Rules required to give effect to this waiver request.
Standards: All Standards required to give effect to this waiver request.
ACADEMICS
In order to meet the goals of the school, Quest seeks exemption from all provisions of the Education Code,
Rules, and Standards that require alternative learning environments, minimum staffing levels, a school library
media services program, Advanced Placement courses, supplementary educational opportunities, and practices
which are inconsistent with its unique educational program. Provisions from which Quest seeks exemption
include, but are not limited to, the following:
Education Code: 6-15-902(a) (Grading Scale); 6-15-1005(b)(5) (Alternative Learning Environments); 6-16-102
(School Day Hours); 6-16-1204 (Implementation); 6-17-114 (Daily Planning Period); 6-18-211 (Mandatory
Attendance for Students in Grades Nine through Twelve); 6-18-503(a)(1)(C)(i) (Alternative Learning
Environments); 6-20-2208(c)(6) (Gifted and Talented); 6-21-303 (Rules); 6-42, Subchapter 1 (Gifted and
Talented); 6-48, Subchapter 1 (Alternative Learning Environments); and all other provisions of the Education
Code required to give effect to this waiver request.
Rules: ADE Rules for Gifted and Talented Program Approval Standards; ADE Rules Governing Waivers for
Substitute Teachers; ADE Rules Governing Parental Notification of an Assignment of a Non-Licensed Teacher to
Teach a Class for More Than Thirty (30) Consecutive Days and for Granting Waivers; Section 4 of the ADE
Rules Governing the Distribution of Student Special Needs Funding and the Determination of Allowable
Expenditures of those Funds (Alternative Learning Environments); and all Rules required to give effect to this
waiver request.
Standards: 9.0 (Curriculum); Standard 9.03.4 (38 Units of Credit); 10.02 (Class Size and Teaching Load);
Standard 14.03 (Unit of Credit and Clock Hours for a Unit of Credit); 15.01 (School District Superintendent);
Standard 18 (Gifted and Talented Education); Standard 19 (Supplementary Educational Opportunities); 19.03
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(Alternate Learning Environments); 19.04 (Summer School and Adult Education Programs); and all other
Standards required to give effect to this waiver request.
SUPPORT SERVICES
In order to meet the goals of the school, Quest seeks exemption from all provisions of the Education Code,
Rules, and Standards that require specific support services (e.g., guidance and counseling, media services,
health and safety services, etc.). Quest seeks flexibility to provide those support services which it determines are
integral to its unique educational program. Provisions from which Quest seeks exemption include, but are not
limited to, the following:
Education Code: 6-18, Subchapter 10 (Public School Student Services Act); Chapter 25 (Public School Library
Media and Technology Act); and all other provisions of the Education Code required to give effect to this waiver
request.
Rules: ADE Rules Governing Public School Student Services and all Rules required to give effect to this waiver
request.
Standards: Standard 16 (Support Services); and all other Standards required to give effect to this waiver
request.
MISCELLANEOUS
In order to meet the goals of the school, Quest seeks exemption from the following specific miscellaneous
provisions of the Education Code, Rules, and Standards:
Education Code
6-10-106 (Uniform Dates for Beginning and End of School Year): Quest will follow the school calendar for the
Little Rock School District.
6-11-129 (Data to be Accessible on Website)
6-15-2302 (General Business Manager): Quest seeks exemption from this portion of the Education Code to the
extent that it requires a general business manager for a public school district to meet the minimum qualifications
established by rule of the Department of Education. Quest seeks the flexibility to hire a general business
manager that is able to address the unique needs of the school's business model.
6-16-105 (United States Flag): Quest seeks exemption from this portion of the Education Code to the extent that
it requires the erection of a flagstaff on the school grounds. Quest may be leasing its facilities. As such, it may
not be permitted to erect a flagstaff on the leased property. Otherwise, Quest will seek alternative methods for
prominently displaying the United States flag.
6-16-106 (Arkansas Flag): Quest seeks exemption from this portion of the Education Code to the extent that it
requires the erection of a flagstaff on the school grounds. Quest may be leasing its facilities. As such, it may not
be permitted to erect a flagstaff on the leased property. Otherwise, Quest will seek alternative methods for
prominently displaying the Arkansas flag.
6-17-201 et seq. (Committee for Each School District): Quest personnel policies are developed by ResponsiveEd
and approved by the ResponsiveEd Board.
6-17-204 (Incorporation into Teachers' Contracts): Quest seeks exemption from this portion of the Education
Code to the extent that it: (1) prohibits revisions to personnel policies from taking immediate effect, (2) prohibits
notice of such revisions through means other than first class mail, and (3) is inconsistent with other waivers
requested herein.
6-17-908(a)(4)(B) (Teachers' Salary Fund): Quest seeks exemption from this portion of the Education Code to
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the extent that it requires insurance or other fringe benefits to be approved by a majority of the teachers in the
school district. Instead, the provisions of insurance or other fringe benefits will be considered and provided
pursuant to action by the ResponsiveEd Board.
6-17, Subchapter 23 (Personnel Policy Law for Classified Employees): Quest seeks exemption from this portion
of the Education Code. Instead, the ResponsiveEd Board will adopt personnel policies, including, but are not
limited to, the following terms and conditions of employment: salary schedule, fringe benefits, and other
compensation issues; annual school calendar, including work days and holidays; evaluation procedures; leave;
grievance procedures; termination or suspension; reduction in force; and assignments.
Chapter 19 (Transportation): Quest seeks exemption from this portion of the Education Code to the extent that it
conflicts with the transportation services described herein.
6-21-117 (Leased Academic Facilities): Quest seeks exemption from this portion of the Education Code to the
extent that it requires that facilities leased by Quest to conform to the school facility standards defined in the
Arkansas School Facility Manual. Considering initial enrollment size, it will be difficult to financially follow through
with this requirement. The applicant ensures that any and all facilities that it leases for academic purposes shall
meet the requirements of all state and local health and safety codes, the Americans with Disabilities Act, and the
Individuals with Disabilities Education Act.
6-21-304 (Manner of Making Purchases): Quest seeks exemption from this portion of the Education Code to the
extent that it requires bidding in each instance in which the estimated purchase price shall equal or exceed
$10,000. For purchases between $1,000 and $50,000, Quest will use either a state approved vendor or obtain a
minimum of three quotes. Quest will obtain bids in each instance in which the estimated purchase price shall
equal or exceed $50,000.
Rules
ADE Rules Governing Minimum Qualifications for General Business Managers
ADE Rules Governing Eye and Vision Screening
Standards
21.0 (Auxiliary Services)
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21.

Describe the potential impact of the proposed public charter school on the
efforts of affected public school district(s) to comply with court orders and
statutory obligations to create and maintain a unitary system of
desegregated public schools.

Applicant Response:
Quest proposes to locate its open-enrollment public charter school within the boundaries of the Little Rock
School District, and as an open-enrollment public charter school unconfined by district boundaries, expects to
obtain the majority of its students from within the boundaries of the Little Rock, North Little Rock, and Pulaski
County Special School Districts. Quest may also receive some students from the neighboring Benton, Bryant,
England, and Lonoke School Districts.
In carefully reviewing the potential impact that Quest would have upon the efforts of the Pulaski County school
districts to comply with court orders and statutory obligations to create and maintain a unitary system of
desegregated public schools, the applicant finds that two of the three Pulaski County school districts--the Little
Rock School District ("LRSD") and the North Little Rock School District ("NLRSD")--have both been found by the
federal District Court to be unitary in all respects of their school operations. The Pulaski County Special School
District ("PCSSD") has been determined by the federal District Court to be unitary in all respects concerning
interdistrict student assignment. In view of the unitary status of LRSD and NLRSD and the status of PCSSD as
unitary in the areas of interdistrict student assignment, those school districts have no further obligations to
comply with court orders in these areas. Therefore, the granting of an open-enrollment public school charter for
Quest cannot be said to have a negative impact on the three (3) Pulaski County school districts' ability to comply
with court orders or statutory obligations to create and maintain a unitary system of desegregated public schools.
The Benton, Bryant, and Lonoke School Districts are not currently, nor have they ever been, under a federal
District Court desegregation order. The England School District is currently under a federal District Court
desegregation order, but after carefully examining the effect of the opening of Quest in Little Rock, the applicant
is convinced that such action shall not hinder the district in meeting its court-ordered desegregation obligations.
As an open-enrollment public charter school, Quest must be race-neutral and non-discriminatory in its student
selection and admission processes, and its operation will not serve to hamper, delay, or in any manner
negatively affect the desegregation efforts of any public school district or districts within the state.
In 2010, LRSD filed a motion to enforce the 1989 Settlement Agreement in the Pulaski County School
Desegregation case. That motion contends that the operation of open-enrollment public charter schools within
Pulaski County interferes with the “M-M Stipulation” and the “Magnet Stipulation.” On January 17, 2013, United
States District Judge D.P. Marshall, Jr. denied LRSD's motion in these words: “The cumulative effect of openenrollment charter schools in Pulaski County on the stipulation magnet schools and M-to-M transfers has not, as
a matter of law, substantially defeated the relevant purposes of the 1989 Settlement Agreement, the magnet
stipulation, or the M-to-M stipulation.” Little Rock School District, et al. v. North Little Rock School District et al.,
Lorene Joshua et al., Arkansas Virtual Academy, et al., Case No. 4:82-CV-866-DPM, U.S. District Court-Eastern
Division of Arkansas Western Division, Document 4809, at pages 29-30.
There are no current interdistrict effects of the past desegregation found in 1985 in the Pulaski County School
Desegregation case. The interdistrict remedies were set in 1985 by the United States Court of Appeals for the
Eighth Circuit, which reversed county-wide consolidation, 778 F.2d 404 (8th Cir. 1985) (en banc), and required a
judicial remedy that included adjustment of the boundaries between PCSSD and LRSD under which all land
within the then-city-limits of Little Rock was assigned to LRSD and the land in the Granite Mountain area was
assigned to PCSSD. This was a direct remedy for the interdistrict effects affirmed by the Eighth Circuit, and this
interdistrict remedy was promptly carried out before the parties' settlement agreement in 1989. The Eighth
Circuit made this clear in subsequent opinions. See 805 F.2d 815 (8th Cir. 1986); 921 F.2d 1371 (8th Cir. 1990).
In conclusion, Quest would show that neither any existing federal District Court desegregation order affecting the
Pulaski County school districts, nor the 1989 Settlement Agreement, contain any proscriptions or restrictions
concerning the granting of a new charter for an open-enrollment public charter school in Pulaski County.
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22.

Identify the two or three key individuals responsible for this application.
Discuss the experience and qualifications of each. Explain what the
founders are doing or will do to ensure the success of the charter school
when others are in leadership roles.

Applicant Response:
Charles Cook and Chris Baumann are two key individuals responsible for this application.
Charles Cook brings over 15 years of experience in private and public education. His experience includes
educational leadership, management, finance, and marketing. He developed the nation's largest privately funded
adult educational program in Los Angeles, California. This experience has served him well as he has been
instrumental in crafting one of the largest and most respected charter school districts in Texas. As the Chief
Executive Officer of ResponsiveEd, Charles gives oversight to over 60 charter schools throughout Texas and
Arkansas. Charles has made it his goal to bring quality education to students from various sides of the socioeconomic spectrum. ResponsiveEd campuses are diverse in nature, aiding students who are at-risk of dropping
out of school to students who are looking for a greater challenge before beginning their college careers. Each
school focuses on a personalized approach which fosters the students to become life-long learners. He gives
leadership and vision to his staff of 1,200+ employees and serves with them in the day-to-day operation of
ResponsiveEd. One of Charles' greatest strengths is the ability to bring leaders together for a common goal. He
is using these strengths today to bring awareness that the charter school movement is a growing force in
education in the United States. Among his many accomplishments, Charles spearheaded the monumental
opening of The Foundation School for Autism in San Antonio, the first tuition-free charter school for students with
autism in the state of Texas. Charles also serves as the Treasurer of the Board for the Texas Charter School
Association (TCSA), the leading charter school advocacy organization in Texas. He earned his Bachelor of Arts
Degree in Religion from Luther Rice University in Atlanta, Georgia.
Chris Baumann serves as General Counsel for ResponsiveEd. In his role as General Counsel, Chris is
responsible for managing legal services for ResponsiveEd, providing legal representation in matters involving the
corporation, and spearheading ResponsiveEd's national expansion efforts. Chris is a member of the National
School Boards Association Council of School Attorneys. An experienced presenter, Chris has delivered over 200
workshops and keynote speeches to educators and students in 32 states throughout the U.S. as well as cities
throughout Mexico, England, and South Africa. In addition, he has over 20 years of experience in public and
private education, over 10 years of which have been spent working with charter schools.
The founders will work to ensure a seamless transition when it comes time to turn the reigns of leadership over to
their successors.
Please see "Attachment 8: Statement of Assurances."

Page 41 of 41
74

ATTACHMENT 1

75

76

77

78

79

ATTACHMENT 2

80

August 29, 2013
Responsive Education Solutions
P.O. Box 292730
Lewisville, TX 75029
Account #1707272
Billing Contact: Virginia Perry
Invoice for advertising placed in the Main News Arkansas Section (B)* of the Arkansas Democrat-Gazette
in Little Rock, AR.
Friday, August 9, 2013

$837.37

Monday, August 12, 2012

$556.27 (included a 33% pick up discount from 8/9)

Monday, August 19, 2012

$837.37

Total

$2225.01

Thank you for your business.

Sandra Ward
Retail Advertising Sales Consultant
501-378-3571 (o)
501-749-7530 (c)

CAPITOL AND SCOTT  P.O. BOX 2221  LITTLE ROCK, ARKANSAS 72203-2221  (501) 378-3400
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Middle School
of West Little Rock
Excellent Secondary Public Education for All
TUITION FREE
Grades 6-8
Town Hall Meeting
Tuesday, August 27, 2013, 6:30 pm
Pleasant Valley Church of Christ (Auditorium)
10900 Rodney Parham Road, Little Rock
Quest Middle School of West Little Rock is
designed to produce highly motivated and
capable learners who intend to excel in high
school and college. We combine modern
educational technologies and advanced
learning methods with a high level of personal attention and individual instruction to
create an environment of learning that
stimulates intellectual curiosity and rewards
achievement.
Responsive Education Solutions (ResponsiveEd.com) plans
to submit an application to the Arkansas Department of
Education to operate an open-enrollment public charter
school to be known at Quest Middle School of West Little
Rock. A public hearing and information session is being
held to allow those in the community to learn more about
the proposed school. Responsive Education Solutions and
the proposed public school are in no way
82 affiliated with
Pleasant Valley Church of Christ, but are grateful for the
church's generosity in hosting the community meeting.
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ATTACHMENT 5
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2014-2015 Calendar
In an effort to be responsive to the community and sensitive to the needs of our parents, Quest will follow
the school calendar of the Little Rock School District. Parents often have other school age children
attending other schools; however, parents will support a school calendar that considers all of their
children concerning beginning and ending of school days, reporting periods, and vacation days.
Therefore, the school honors the open-enrollment policy and will follow district calendars, as well as the
state requirement of a minimum of 178 student-teacher interactional days. Reporting periods are defined
with beginning and ending dates and recognize traditional holidays such as Labor Day, Thanksgiving,
Christmas, Spring Break, and Memorial Day.
2014-2015 Daily Schedule
Period
Journal Writing or Grammar Warm-Ups /
Announcements
Period 1
Period 2
Period 3
Lunch A
Period 4 (B Lunch Students)
Period 4 (A Lunch Students)
Lunch B
Period 5
Period 6
Period 7

Time
8:00 a.m. – 8:10 a.m.

Instructional Minutes
10

8:15 a.m. – 9:05 a.m.
9:10 a.m. – 10:00 a.m.
10:05 a.m. – 10:55 a.m.
10:55 a.m. – 11:25 a.m.
11:00 a.m. – 11:50 a.m.
11:30 a.m. – 12:20 p.m.
11:50 a.m. – 12:20 p.m.
12:25 p.m. – 1:15 p.m.
1:20 p.m. – 2:10 p.m.
2:15 p.m. – 3:05 p.m.

50
50
50
50
50
50
50
50
410

100

ATTACHMENT 6

101

Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
Line#

List Positions

2014-2015
No. FTEs

1

State Director

2

Campus Director/Principal

1

3

Campus Secretary

1

0.25

Salary 2014-2015

$90,000.00
$65,000.00
$30,000.00

2015-2016
No. FTEs

0.25
1
1

Salary 2015-2016

$90,000.00
$65,000.00
$30,000.00

4
5
6
7

Subtotal:

8

31%
Fringe Benefits (rate used ______)

$117,500.00
$36,671.75

$117,500.00
$36,671.75

9

Total Administration:

$154,171.75

$154,171.75

Regular Classroom Instruction:
10

Teachers

2014-2015
No. FTEs

12.12
2.09

2015-2016
No. FTEs

$41,234.00
$23,850.00

15.26
2.61

$41,234.00
$23,850.00

11

Aides

12

Subtotal:

$549,602.58

$691,479.34
$196,382.95
$19,427.76
$907,290.04

13

31%
Teacher Fringe Benefits (rate used ______)

14

31%
Aide Fringe Benefits (rate used ______)

$155,973.87
$15,557.09

15

Total Regular Classroom Instruction:

$721,133.55

Special Education:

2014-2015
No. FTEs

2015-2016
No. FTEs

$43,234.00

1.36

$43,234.00

16

Teachers

1.05

17

Aides

0.84

18

Subtotal:

$45,395.70

$58,798.24

19

31%
Teacher Fringe Benefits (rate used ______)

$14,168.00

$18,350.93

20

31%
Aide Fringe Benefits (rate used ______)

$0.00

$0.00

$59,563.70

$77,149.17

21

Total Special Education:

Gifted and Talented Program:
22

Teachers

23

Aides

24

Subtotal:

25

Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)

27

2014-2015
No. FTEs

1.1

2015-2016
No. FTEs

Total Gifted and Talented Program:
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Alternative Education Program/
Alternative Learning Environments:
28

Salary 2014-2015

2015-2016
No. FTEs

Salary 2015-2016

Teachers

29

Aides

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

33

2014-2015
No. FTEs

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
List Positions

2014-2015
No. FTEs

2015-2016
No. FTEs

34
35
36
37
38
39

Subtotal:

40

Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions
42

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

WAIVER

43
44
45
46
47
48
49

Subtotal:
Fringe Benefits (rate used ______)

Total Guidance Services:

Health Services:
List Positions
50

WAIVER

51
52
53
54
55

Subtotal:

56

Fringe Benefits (rate used ______)

57

Total Health Services:
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Media Services:
List Positions
58

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

WAIVER

59
60
61
62
63

Subtotal:

64

Fringe Benefits (rate used ______)

65

Total Media Services:

Fiscal Services:
List Positions
66
67
68
69
70
71

Subtotal:

72

Fringe Benefits (rate used ______)

73

Total Fiscal Services:

Maintenance and Operation:
List Positions
74
75
76
77
78
79

Subtotal:

80

Fringe Benefits (rate used ______)

81

Total Maintenance and Operation:

Pupil Transportation:
List Positions
82
83
84
85
86
87

Subtotal:

88

Fringe Benefits (rate used ______)

89

Total Pupil Transportation:
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Food Services:
List Positions

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

2014-2015
No. FTEs

2015-2016
No. FTEs

90
91
92
93
94
95

Subtotal:

96

Fringe Benefits (rate used ______)

97

Total Food Services:

Data Processing:
List Positions
98
99
100
101
102
103

Subtotal:

104

Fringe Benefits (rate used ______)

105

Total Data Processing:

Substitute Personnel:
106

1
Number of Certified Substitutes _______

107

Number of Classified Substitutes _______

108

Subtotal:

109

31%
Certified Fringe Benefits (rate used ______)

110

Classified Fringe Benefits (rate used ______)

111

Total Substitute Personnel:

112

TOTAL EXPENDITURES FOR SALARIES:

0.285

$41,234.00

0.355

$41,234.00

$11,751.69
$3,667.70

$14,638.07
$4,568.54

$15,419.39

$19,206.61

$950,288.39

$1,157,817.57
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Public Charter School Application
Estimated Budget Template
REVENUES
2014-2015 Amount:

2015-2016 Amount:

State Public Charter School Aid:
Line#

2014-2015

1

No. of Students

220

x $6,521.00 State Foundation Funding

2

No. of Students

220

x

3

No. of Students

173

x $1,033.00 eligible rate* NSL Funding

4

No. of Students

209

x

5

$44.00

$105.00

Professional Development
Other: Explain Below

$1,434,620.00
$9,680.00
$178,709.00
$21,945.00

Child Nutrition Program
2015-2016

6

No. of Students

275

x $6,521.00 State Foundation Funding

7

No. of Students

275

x

8

No. of Students

216

9

No. of Students

261

x $1,033.00 eligible rate* NSL Funding
x $105.00 Other: Explain Below

10

$44.00

$1,793,275.00
$12,100.00
$223,128.00
$27,405.00

Professional Development

Child Nutrition Program

$1,644,954.00

$2,055,908.00

Through other grants, or ResponsiveEd

$300,000.00

$100,000.00

Total Other Sources of Revenues:

$300,000.00

$100,000.00

$1,944,954.00

$2,155,908.00

2014-2015 Amount:

2015-2016 Amount:

$154,171.75

$154,171.75

$5,000.00
$0.00

$5,000.00
$0.00

$9,360.00
$6,210.00

$11,450.00
$6,210.00

$750.00
$2,340.00
$2,000.00
$2,250.00

$750.00
$2,863.00
$2,000.00
$2,250.00

$182,081.75

$184,694.75

Total State Charter School Aid:

11

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)
Other (Specifically Describe)

15
16

17

TOTAL REVENUES:

EXPENDITURES
Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

Legal Fees- AR Public School Resource Center

20

V - AD 2

Administration Fee- ResponsiveEd

21

V - AD 3

22

V - AD 4

23

V - AD 5

24

Supplies and Materials

25

Equipment
Other (List Below)

26

Travel

27

Staff Development

28

Marketing

29

Miscellaneous

30
31

Total Administration:
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Regular Classroom Instruction:

2014-2015 Amount:

2015-2016 Amount:

Salaries and Benefits

$721,133.55

$907,290.04

$2,000.00

$2,000.00

$14,744.00

$18,467.00

$26,125.00
$627.00
$1,045.00
$1,000.00
$3,344.00

$32,656.00
$784.00
$1,306.00
$1,000.00
$4,181.00

$770,018.55

$967,684.04

$59,563.70

$77,149.17

$627.00

$784.00

$60,190.70

$77,933.17

32

Purchased Services - List Vendors Below
33

V - CI 1

34

V - CI 2

35

V - CI 3

36

V - CI 4

37

V - CI 5

AR Public School Resource Center, Other

38

Supplies and Materials

39

Equipment

40

Textbooks

41

Reading Materials

42

Testing Materials

43

Student Travel

44

End of Year and Student Incentives

45

Total Regular Classroom Instruction:

Other (List Below)

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

48

V - SE 2

49

V - SE 3

50

V - SE 4

51

V - SE 5

52

Supplies and Materials

53

Equipment
Other (List Below)

54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

Purchased Services - List Vendors Below
61

V - GT1

62

V - GT2

63

V - GT3

64
65

WAIVER

V - GT4
V - GT5

66

Supplies and Materials

67

Equipment
Other (List Below)

68
69
70
71
72
73

Total Gifted and Talented Program:
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Alternative Education Program/ Alternative Learning
Environments:

2014-2015 Amount:

2015-2016 Amount:

$1,000.00

$1,000.00

$1,000.00

$1,000.00

Salaries and Benefits

74

Purchased Services - List Vendors Below
75

V - ALE1

76

V - ALE2

77

V - ALE3

78
79

WAIVER

V - ALE4
V - ALE5

80

Supplies and Materials

81

Equipment
Other (List Below)

82

Supplies/other included with regular ed.

83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1

Not budgeted until Federal grant awarded.

V - ELL2
V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100

Total English Language Learner Program:

101

Guidance Services:
102

Salaries and Benefits

103

Guidance Counseling

Purchased Services - List Vendors Below
104
105
106
107

V - GS1
V - GS2
V - GS3
V - GS4
V - GS5

108

Supplies and Materials

109

Equipment
Other (List Below)

110
111
112
113
114
115

Total Guidance Services:
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Health Services:

2014-2015 Amount:

2015-2016 Amount:

$12,540.00

$15,675.00

$12,540.00

$15,675.00

$6,000.00
$6,000.00

$6,000.00
$6,000.00

$12,000.00

$12,000.00

Salaries and Benefits

116

Purchased Services - List Vendors Below
117

V - HS1

118

V - HS2

119

V - HS3

120

V - HS4

121

V - HS5

Health Screening

122

Supplies and Materials

123

Equipment
Other (List Below)

124
125
126
127
128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

132

V - MS2

133

V - MS3

134

V - MS4

135

V - MS5

WAIVER

136

Supplies and Materials

137

Equipment
Other (List Below)

138
139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below
145

V - FS1

B&D Consulting (Chris Bell)

146

V - FS2

Audit

147
148
149

V - FS3
V - FS4
V - FS5

150

Supplies and Materials

151

Equipment
Other (List Below)

152
153
154
155
156
157

Total Fiscal Services:
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Maintenance and Operation:

2014-2015 Amount:

2015-2016 Amount:

$28,800.00
$11,000.00
$72,000.00

$28,800.00
$11,000.00
$72,000.00

$6,500.00

$6,500.00

$1,000.00

$1,000.00

$119,300.00

$119,300.00

$99,000.00

$99,000.00

$99,000.00

$99,000.00

$21,945.00

$27,431.00

$21,945.00

$27,431.00

Salaries and Benefits

158

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

Janitorial

160

V - MO2

Repairs & Maintenance

161

V - MO3

Utilities

162

V - MO4

163

V - MO5

164

Supplies and Materials

165

Equipment
Other (List Below)

166

Miscellaneous

167
168
169
170

Total Maintenance and Operation:

171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

Bus Service

178

Supplies and Materials

179

Equipment
Other (List Below)

180
181
182
183
184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187

V - FD1

188

V - FD2

189
190
191

Child Nutrition Program

V - FD3
V - FD4
V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194
195
196
197
198
199

Total Food Services:
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Data Processing:

2014-2015 Amount:

2015-2016 Amount:

$4,800.00

$4,800.00

$44,673.75

$12,375.00

$49,473.75

$17,175.00

$15,419.39

$19,206.61

$15,419.39

$19,206.61

$496,386.00

$496,386.00

$41,800.00

$11,000.00

$4,000.00

$4,000.00

$542,186.00

$511,386.00

Salaries and Benefits

200

Purchased Services - List Vendors Below
201

V - DP1

202

V - DP2

203
204
205

Data Services, Internet

V - DP3
V - DP4
V - DP5

206

Supplies and Materials

207

Equipment
Other (List Below)

208
209
210
211
212

Total Data Processing:

213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

216

V - SB2

217

V - SB3

218

V - SB4

219

V - SB5

220

Total Substitute Personnel:

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222

(upgrade to lessor, included in lease)

223

Furniture & Equipment

224
225
226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:
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Debt Expenditures:

2014-2015 Amount:

2015-2016 Amount:

$2,000.00

$2,000.00

$1,887,155.14

$2,054,485.57

$57,798.86

$101,422.43

List Debts Below
232

N/A

233
234

Total Debts:

Other Expenditures:
List Other Expenditures Below
235

Security

236
237
238
239
240
241

TOTAL EXPENDITURES:

242

Net Revenue over Expenditures:

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.
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ATTACHMENT 7

113

114

ATTACHMENT 8

115

116

117

118

ATTACHMENT 9
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Table 1
School

Advanced/Proficient in Literacy
2011-12
2012-13 Difference

Cloverdale Conversion
Charter
Dunbar
Forest Heights
Henderson
Mabelvale
Mann Arts and Science
Magnet
Pulaski Heights

Advanced/Proficient in Math
2011-12
2012-13 Difference

45
73
49
54
60

43
69
51
45
52

-2
-4
+2
-9
-8

41
53
43
41
52

33
48
38
36
45

-8
-5
-5
-5
-7

75
83

75
80

-3

69
74

67
70

-2
-4

Table 2

Enrollment

% FRL

%
Minority

% Black

%
Hispanic

% White

%
Oth
er

Cloverdale Middle School
(LRSD)

704

90%

97%

77%

20%

3%

0%

Dunbar Magnet Middle
School (LRSD)

735

81%

93%

84%

8%

7%

1%

Mabelvale Middle School
(LRSD)

652

84%

93%

81%

12%

7%

1%

Pulaski Heights Middle
School (LRSD)

780

44%

55%

50%

2%

45%

3%

Forest Heights Middle School
(LRSD)

523

85%

91%

85%

4%

9%

2%

Henderson Middle School
(LRSD)

708

90%

95%

85%

8%

5%

2%

23,594

72%

81%

67%

22%

19%

3%

438

53%

51%

37%

8%

49%

5%

17,245

57%

55%

43%

6%

45%

5%

-

66%

69%

57%

9%

31%

4%

-

61%

36%

21%

10%

64%

5%

Little Rock SD
Joe T. Robinson Middle
School (PCSSD)
Pulaski County Special SD
Pulaski Co. 3-District
Arkansas

1

1

Little Rock School District, North Little Rock School District, and Pulaski County School District
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Table 3

Population

% Below
Poverty
Level

% Minority

% Black

%
Hispanic

%
White

58.4%

42.3%

6.8%

46.7%

46.3%

35.5%

6.0%

54.6%

26.8%

15.6%

6.8%

73.9%

17.8%
Little Rock

196,537

Pulaski County

388,953

16.7%

18.4%
Arkansas

2,949,131

%
Ot
he
r
4.
9
%
4.
8
%
4.
4
%

Table 4: Grades 6 - 8 Math Benchmark Results, 2008-09 to 2012-13

%
FRL

%
Minority

2008-09

2009-10

2010-11

2011-12

2012-13

Growt
h2

Cloverdale Middle
School (LRSD)3

90%

97%

35%

41%

41%

41%

33%

-2%

Dunbar Magnet
Middle School
(LRSD)

81%

93%

60%

54%

57%

53%

48%

-12%

Mabelvale Middle
School (LRSD)

84%

93%

47%

53%

47%

52%

45%

-2%

Pulaski Heights
Middle School
(LRSD)

44%

55%

71%

79%

74%

74%

70%

-1%

Forest Heights
Middle School
(LRSD)

85%

91%

38%

44%

42%

43%

38%

0%

Henderson Middle
School (LRSD)

90%

95%

37%

34%

37%

41%

36%

-1%

Little Rock SD4

72%

81%

52%

53%

52%

54%

49%

-3%

Joe T. Robinson
Middle School
(PCSSD)

53%

51%

65%

68%

66%

72%

70%

+5%

Pulaski County
Special SD5

57%

55%

58%

60%

60%

64%

59%

+1%

35%

74%

89%

84%

84%

83%

77%

-12%

Pulaski Co. 3-District
Avg.

66%

69%

55%

56%

56%

58%

54%

-1%

Arkansas

61%

36%

73%

75%

77%

78%

71%

-2%

LISA Academy-West

2

Growth measured from 2008-08 to 2012-13
Formerly Cloverdale Aerospace Technology Charter School (District conversion charter school) in 2010-11 and
2011-12
4
Grades 6 – 8 average
5
Grades 6 – 8 average
3
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Table 5: Grades 6 - 8 Literacy Benchmark Results, 2008-09 to 2012-13
%
FRL

%
Minority

2008-09

2009-10

2010-11

2011-12

2012-13

Grow
th6

90%

97%

30%

37%

35%

45%

43%

+13%

81%

93%

56%

67%

66%

72%

69%

+13%

84%

93%

44%

50%

50%

60%

52%

+8%

44%

55%

71%

81%

79%

83%

80%

+9%

85%

91%

41%

47%

47%

49%

51%

+10%

90%

95%

40%

45%

43%

54%

45%

+5%

Little Rock SD7

72%

81%

52%

53%

52%

54%

60%

+8%

Joe T. Robinson
Middle School
(PCSSD)
Pulaski County
Special SD8

53%

51%

60%

62%

63%

75%

70%

+10%

57%

55%

56%

62%

60%

71%

65%

+9%

LISA Academy—
West

35%

74%

93%

89%

88%

90%

84%

-9%

Pulaski Co. 3-District
Avg.

66%

69%

55%

56%

56%

58%

62%

+7%

Arkansas

61%

36%

68%

73%

75%

82%

76%

+8%

Cloverdale Middle
School (LRSD)
Dunbar Magnet
Middle School
(LRSD)
Mabelvale Middle
School (LRSD)
Pulaski Heights
Middle School
(LRSD)
Forest Heights
Middle School
(LRSD)
Henderson Middle
School (LRSD)

6

Growth measured from 2008-08 to 2012-13
Grades 6 – 8 average
8
Grades 6 – 8 average
7
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Table 6: Similar Schools to Forest Heights Middle School and Henderson Middle School, Grades 6
- 8 Math Benchmark Results, 2008-09 to 2012-13

School

Distri
ct

Grad
es

Enrol
lment

%
FRL

%
Minor
ity

200809

200910

201011

201112

201213

Grow
th

Belair Middle
School

Pine
Bluff
SD

6-7

298

89%

97%

38%

53%

57%

50%

40%

+2%

Lakeside Middle
School

Lakes
ide
SD-

6-8

228

100%

87%

54%

57%

53%

55%

61%

+7%

Ridgeroad
Middle School

North
Little
Rock
SD

6-8

693

91%

88%

43%

47%

49%

53%

54%

+11%

Robert F.
Morehead
Middle School9

Dollar
way
SD

6-8

308

92%

91%

35%

45%

50%

57%

46%

+11%

Southeast
Middle School

Pine
Bluff
SD

6-7

389

85%

98%

49%

60%

56%

56%

57%

+8%

91%

92%

43%

51%

52%

54%

52%

+9%

Weig
hted
Avera
ge

9

Forest Heights
Middle School

Little
Rock
SD

6-8

523

85%

91%

38%

44%

42%

43%

38%

0%

Henderson
Middle School

Little
Rock
SD

6-8

708

90%

95%

37%

34%

37%

41%

36%

-1%

Previously Dollarway Middle School
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Table 7: Similar Schools to Forest Heights Middle School and Henderson Middle School, Grades 6
- 8 Literacy Benchmark Results, 2008-09 to 2012-13
Grad
es

Enrol
lment

%
FRL

%
Mino
rity

200809

200910

201011

201112

201213

Grow
th

Pine Bluff
SD

6-7

298

89%

97%

34%

41%

39%

55%

46%

+12%

Lakeside
Middle School

Lakeside
SD-

6-8

228

100%

87%

55%

59%

63%

73%

68%

+13%

Ridgeroad
Middle School

North
Little Rock
SD

6-8

693

91%

88%

44%

47%

51%

66%

52%

+8%

Robert F.
Morehead
Middle School

Dollarway
SD

6-8

308

92%

91%

28%

43%

44%

60%

57%

+29%

Southeast
Middle School

Pine Bluff
SD

6-7

389

85%

98%

37%

54%

52%

57%

55%

+18%

91%

92%

40%

48%

50%

62%

54%

+14%

School

District

Belair Middle
School

Weighted
Average
Forest Heights
Middle School

Little Rock
SD

6-8

523

85%

91%

41%

47%

47%

49%

51%

+10%

Henderson
Middle School

Little Rock
SD

6-8

708

90%

95%

40%

45%

43%

54%

45%

+5%
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Table 8: Similar Schools to Joe T. Robinson Middle School, Grades 6 - 8 Math Benchmark Results,
2008-09 to 2012-13
Grad
es

Enrol
lment

%
FRL

%
Mino
rity

200809

200910

201011

201112

201213

Grow
th

Rogers SD

6-8

881

58%

45%

77%

79%

81%

84%

79%

+2%

Goza Middle
School

Arkadelphia
SD

6-8

465

57%

43%

74%

77%

79%

81%

79%

+5%

Kirksey
Middle
School

Rogers SD

6-8

859

56%

49%

77%

82%

83%

82%

80%

+3%

Maumelle
Middle
School

Pulaski
County
Special SD

6-8

884

45%

48%

63%

67%

67%

71%

64%

+1%

Sylvan Hills
Middle
School

Pulaski
County
Special SD

6-8

890

55%

55%

52%

55%

60%

75%

62%

+10%

54%

49%

68%

71%

73%

78%

72%

+4%

53%

51%

65%

68%

66%

72%

70%

+5%

School

District

Elmwood
Middle
School

Weighted
Average
Joe T.
Robinson
Middle
School

Pulaski
County
Special SD

6-8

438
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Table 9: Similar Schools to Joe T. Robinson Middle School, Grades 6 - 8 Literacy Benchmark
Results, 2008-09 to 2012-13
Grad
es

Enro
llment

%
FRL

%
Mino
rity

2008
-09

2009
-10

2010
-11

2011
-12

2012
-13

Gro
wth

Rogers SD

6-8

881

58%

45%

81%

84%

83%

88%

88%

+7%

Goza Middle
School

Arkadelphia
SD

6-8

465

57%

43%

64%

74%

75%

84%

76%

+12
%

Kirksey
Middle
School

Rogers SD

6-8

859

56%

49%

79%

84%

88%

88%

88%

+9%

Maumelle
Middle
School

Pulaski
County
Special SD

6-8

884

45%

48%

59%

67%

65%

78%

76%

+17
%

Sylvan Hills
Middle
School

Pulaski
County
Special SD

6-8

890

55%

55%

56%

65%

66%

84%

69%

+13
%

54%

49%

68%

75%

75%

84%

80%

+12
%

53%

51%

60%

62%

63%

75%

70%

+10
%

School

District

Elmwood
Middle
School

Weighted
Average
Joe T.
Robinson
Middle
School

Pulaski
County
Special SD

6-8

438

126
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Ozark College & Career Academy Charter School
Grade Level(s):

K-12 (K-2 and 6-8 in Year 1, adding 2 grades per year)

Student Enrollment Cap:

250 (108 in Year 1)

Name of the Sponsoring Entity:

Ozark Education, Inc.

IRS Status

Applied for 501(c)(3) Non-Profit Status

Address:

922 E. Emma Ave.
Springdale, AR 72764

Mission Statement
The mission of Ozark College & Career Academy is to empower K-12 students to excel
academically, discover their talents, and advance toward their dreams through 21st Century
learning models.
Information on the School District in Which the Charter Would Be Located
Springdale School District
67.22% free and reduced-price lunch (2012-2013)
Achieving District (ESEA 2012)
Issues that Remain Unresolved as Determined by the Charter Internal Review Committee
 Budget issues
o The inconsistency about a part-time counselor during Year 1 of operation as the
response stated that there would be no counselor in Year 1, but 0.25 counselor
remained in the revised budget
o Changing only the 2014-2015 and not the 2015-2016 revenue to reflect $517 per student
for NSL funding, rather than $1,033 per student
 The ability to meet the needs of gifted and talented students
Documentation Provided in Support of the Charter
Petitions
One page with 23 signatures in application
Other pages for a total of 226 signatures (available for review)
Letters of Support Included in Application
Representative Charlie Collins
Arkansas House of Representatives
Kathy Smith
The Walton Family Foundation
Dr. Charity Allen-Grace
Parent
Other Letters of Support (available for review)
Representative Randy Alexander
Arkansas House of Representatives
Robert Anthony Maranto
Department of Education Reform, University of Arkansas
Pattie Heitzman
Counselor, Bentonville High School
Carolyn Mendoza
Parent
Dorothy Wilson
Individual
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Letter Submitted in Opposition to the Charter
Letter from Dr. Jim D. Rollins, Superintendent, Springdale School District
Requested Waivers
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the applicant.
From Ark. Code Ann.
6-10-106
6-13-109
6-13-604
6-13-608
6-13-611
6-13-613
6-13-615
6-13-616
6-13-617
6-13-618
6-13-619
6-13-1303
6-15-1004
6-15-1005(b)(5)
6-16-105
6-16-106
6-17-111
6-17-114
6-17-201(c)(2)
6-17-203
6-17-302
6-17-309
6-17-401
6-17-427
6-17-802
6-17-902
6-17-908(a)(4)(B)
6-17-919

6-17-1501 et seq.
6-17-1701 et seq.
6-17-2201 et seq.
6-17-2401 et seq.
6-18-503(a)(1)(C)(i)
6-18-1001 et seq.
6-20-2208(c)(6)
6-21-117
6-25-103

School year dates
School superintendent
Districts with five or more directors—Increase in number
Length of directors’ terms
Vacancies generally
Temporary vacancies
Election—Single member zones
Director eligibility
Director’s oath
Organization—dispersing officer
Monthly meetings
Implementation policies
Qualified teachers in every public school classroom
Pertaining to alternative learning environments
United States flag
Arkansas state flag
Duty-free lunch periods
Daily planning period
Pertaining to teacher compensation
Committees on personnel policies—Members
Principals—Responsibilities
Certification to teach grade or subject matter—Exceptions—Waivers
Teacher licensure requirement
Superintendent license—Superintendent mentoring program required
Yearly contracts—Agriculture teacher
Definition (definition of a teacher as licensed)
Pertaining to insurance and fringe benefits for teachers
Warrants void without valid certification and contract (the ability to pay a
teacher’s salary only upon filing of a teacher’s certificate with the county
clerk’s office, if the requirement of a teacher’s certificate is waived for
such teacher)
Teacher Fair Dismissal Act
Public School Employee Fair Hearing Act
Classified School Employee Minimum Salary Act
Teacher Compensation Program of 2003
Pertaining to alternative learning environments
Public School Student Services Act (requiring licensed guidance counselors)
Monitoring of expenditures (gifted and talented)
Leased academic facilities
Library media services program defined
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6-25-104
6-42-101 et seq.
6-48-101

Library media specialist—Qualifications
General Provisions (gifted and talented)
Definitions (alternative learning environments)

From Arkansas Department of Education (ADE) Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
15.01
School District Superintendent
15.02
Principals
15.03
Licensure and Renewal
16.01
Guidance and Counseling
16.02.3
Requiring a licensed library media specialist
18
Gifted and Talented Education
19.03
Pertaining to alternative learning environments
From Other Rules
 ADE Rules Governing Educator Licensure
 ADE Rules Governing the Superintendent Mentoring Program
 ADE Rules for Gifted and Talented Program Approval Standards
 ADE Rules Governing Public School Student Services
 Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)
 Sections 6, 7, and 8 of ADE Rules Governing School District Requirements for Personnel
Policies, Salary Schedules, Minimum Salaries, and Documents Posted to District Websites
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OZARK COLLEGE & CAREER ACADEMY
Sponsoring Entity:

Ozark Education, Inc.

IRS Status:

Applied for 501(c)(3) non-profit status

Grade Levels:

K-12

Student Enrollment Cap:

250

Address of Proposed Charter:

922 E. Emma Ave., Springdale, AR 72764

PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent,
outlining a general description of the proposed charter school.
Evaluation Criteria:
A response that meets the standard will guarantee that:
• A Letter of Intent was filed with Arkansas Department of Education on time and included all
the necessary information.
PART B EXECUTIVE SUMMARY
The Arkansas Department of Education requires all applicants to include an executive
summary.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement (with content to be evaluated for Prompt #3 of Part C); and
• The key programmatic features of the proposed charter school.
Meets the Standard
C-1
PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an
open- enrollment charter school, to assess support for the school’s establishment.
Applicants are asked both to document the logistics of the hearing and to include a
narrative of the hearing results.
Evaluation Criteria:
A response that meets the standard will present:
• A thorough description of the results of the public hearing;
• Evidence of public support exhibited at the hearing;
• Documentation of required notices published to garner public attention to the hearing; and
o Published on a weekly basis for at least three consecutive weeks prior to the date of
the hearing in a newspaper having general circulation in the school district in which
the school will likely be located
o The notice of the public hearing was not published in the classified or legal notice
section of the newspaper.
o The last publication date of the notice was no less than seven days prior to the public
meeting.
• Documentation of required notices of the public hearing to superintendents of districts from
which the proposed school is likely to draw students and to superintendents of districts that are
contiguous to the district in which the charter school would be located
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o Within seven calendar days following the first publication.
Meets the Standard

C-2
GOVERNING STRUCTURE
The Governing Structure section should explain how the school will be governed. It should
present a clear picture of the school’s governance processes and composition, what
responsibilities various groups and people will have and the relationships among the groups.
Evaluation Criteria:
A response that meets the standard will present:
• Documentation of proper legal structure of the governing board and sponsoring entity;
• A comprehensive description of the planned relationship between the governing board
of the school and governing board of the sponsoring entity;
• A clear description of the governing board’s roles and responsibilities;
• Adequate policies and procedures for board operation, including board composition, member
term length, and member selection;
• A clear, sensible delineation of roles and responsibilities in relation to governance and
school management; and
• A reasonable plan for involving parents, staff, students and community in the decisionmaking of the school.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Explain why the superintendent is mentioned as advising the charter director, but not
mentioned in any other section of the application.
The reference to a “superintendent” under the job description of Dean of Students on page 13 is a
typo dating back to a much earlier draft. I would clarify that the position responsibilities of Program
Director as described on page 11 and referenced throughout the application, include any and all
responsibilities expected of a Superintendent.
C-3
MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do, for
whom, and to what degree.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement that is clear and succinct.
Meets the Standard
C-4
EDUCATIONAL NEED
The Educational Need section should explain the need for a charter school in the proposed
location and the innovative educational option offered by the charter school.
Evaluation Criteria:
A response that meets the standard will present:
• A description of the educational need for the charter school substantiated with valid and
reliable data, and
• A description of the innovations that would distinguish the charter from other schools.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
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Concerns and Additional Questions::
• Confirm that the budgeted expenditures for technology, $10,950 for 2014-2015 and $5,000
for 2015-2016, are sufficient to provide the technology included.
The $10,950 and corresponding $5,000 technology expenditures for the first two years,
referenced from budget Line 151, are designated specifically for wiring and maintenance
expenses per an estimate from a local service provider. Line 39 “classroom equipment” at
$25,140 covers 1:1 device expenses for students at $250 per Chromebook for 5 classrooms, and
(approximately) $69 per Kindle for 1 (kindergarten) class- room. The authors of the
application have discovered two additional omissions not noted in the original budget: 1) $4,000
is needed for laptops for 6 regular teachers,1 ELL teacher, and 1 SPED teacher at $500 each. 2)
$8,000 is needed for classroom furnishings. Our lessor is providing tables, desks, and
whiteboards in the classrooms, but we need to plan for additional tables, chairs, bookcases, and
bulletin boards. $6,960 will be needed for scholarships for home internet services for 58 NSL
students (if addi- tional eligible students enroll, scholarships may be taken from NSL funds). This
is at a rate of $120 per year per family. Cox provides services at $9.95 per month for families with
a student receiving free or reduced lunch. The funds for the omitted expenditures totaling $18,960
may be drawn from (a) the $12,500 that was mistakenly budgeted under Guidance Services, year
1, on Line 102, and (b) funds from mistakenly setting two staff positions at 1.3 FTE (Dean and
Admin Asst) which has been corrected.
C-5
EDUCATIONAL PROGRAM
The Educational Program section should describe the educational foundation of the school and
the teaching and learning strategies that will be employed.
Evaluation Criteria:
A response that meets the standard will present:
• A clear description of the proposed educational program, including but not limited to the
foundational educational philosophy and curricular and instructional strategies to be
employed;
• Specific reasons that the school would be viable; and
• A description of the length of school day and school year that meets minimum state
requirements.
Meets the Standard
Concerns and Additional Questions:
• Provide the grade levels to be served by year with the maximum enrollment for each year.
• Confirm the understanding that every digital course must be offered from a provider
approved by the Arkansas Department of Education and must meet or exceed curriculum
standards and requirements established by the Arkansas State Board of Education in
accordance with all laws, rules, and procedures promulgated to ensure access to quality
digital learning content and online blended learning.
Grade levels to be served by year and maximum enrollment:
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GRADE
LEVEL

2014-15

2015-16

2016-17

2017-18

2018-19

Kindergarten

15

15

15

15

15

1st

16

16

16

16

16

2nd

17

17

17

17

17

3rd

0

18

18

18

18

4th

0

0

19

19

19

5th

0

0

0

20

20

6th

20

20

20

20

20

7th

20

20

20

20

20

8th

20

20

20

20

20

9th

0

20

20

20

20

10th

0

0

20

20

20

11th

0

0

0

20

20

12th

0

0

0

0

20

TOTAL

108

146

185

225

245
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It is the intention of OCCA that every digital course will be offered from a provid- er
approved by the Arkansas Department of Education and must meet or exceed curricu- lum
standards and requirements established by the Arkansas State Board of Education in
accordance with all laws, rules, and procedures promulgated to ensure access to quality
digital learning content and online blended learning.

C-6: ACADE MIC ACHIE VE ME NT GOAL S
The Academic Achievement Goals section should define the performance expectations for
students and the school as whole.
Evaluation Criteria:
A response that meets the standard will present:
• Specific goals in:
o Reading;
o Reading Comprehension;
o Mathematics; and
o Mathematics Reasoning;
• Goals that are clear, measurable and data-driven;
• Goals on improving student achievement; and
• Valid and reliable assessment tools for measuring each of the defined goals.
Meets the Standard
Concerns and Additional Questions:
• Confirm the understanding, that during the first year of operation, the charter’s annual
measurable objectives (AMOs) will be based on the state AMOs, and that in following years,
the charter’s AMOs will be based upon the academic performance of the students who
attend the charter.
It is the intention of OCCA that during the first year of operation, our annual measurable objectives
(AMOs) will be based on the state AMOs, and that in following years, our AMOs will be based upon
the academic performance of the students who attend the charter.
C7:
CU RRICU L UM DE VELOP ME NT AN D AL IGNME NT
The Curriculum Development and Alignment section should define the process by which the
design team developed (or chose) the curricular program of the school and illustrate alignment
with Arkansas Curriculum Frameworks and Common Core State Standards.
Evaluation Criteria:
A response that meets the standard of a curricular development and alignment program will
present:
• Evidence that the curriculum aligns with, or a sound plan and timeline for aligning the
curriculum with, the Arkansas Department of Education’s content standards,
benchmarks and performance standards.
• Evidence that the applicant is prepared to implement the requirements and timeframe
of the Common Core State Standards.
Meets the Standard
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C-8: STUDE NT SE RVICES
The Student Services section should describe how the school will address specific services for
its student body.
Evaluation Criteria:
A response that meets the standard will describe the ways in which the following services will
be provided to students even in those areas for which a waiver is requested:
• A guidance program that will serve all students;
• A health services program that will serve all students;
• A plan for a media center for use by all students;
• Sound plans for educating special education students that reflect the full range of programs
and services required to provide such students with a high quality education;
• A transportation plan that will serve all eligible students;
• An alternative education plan for eligible students, including those determined to be at-risk
and to offer access to one or more approved Alternative Learning Environments;
• A plan to serve students who are English language learners; and
• Plans for offering access to one or more approved Alternative Learning Environments; and
• Plans for a gifted and talented program for eligible students.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
Guidance Services
• Clarify if a part-time counselor will be hired in the first year of operation as 0.25
counselor is budgeted in 2014-2015.
Line 102, Year 1 is a typo. Guidance ser- vices requirements will be waived in the first year and
student guidance needs will be addressed by the Program Director and the Dean of Students as
described in section C-20.
Health Services
• Explain the ways in which daily responsibilities for student health issues will be handled
and by whom when the nurse is not on campus.
OCCA will observe the following plans and procedures for addressing student health issues when
the nurse is not on campus:
1. All staff will be required to attend Red Cross first aid and CPR training, as well as any
additional trainings as required by the ADE, the county health department, or specific trainings
relative to particular student health issues. The school nurse will be responsible for arranging
health care trainings for staff.
2. Mid-day medications for chronic conditions will be dispensed by the nurse. In the event that
a student requires medication or a health procedure at other times during the day, at least two
staff members, including one administrator and one teacher, will be trained to administer the
required treatments.
3. Parents/guardians must sign a comprehensive waiver and permission for their child to
receive minor treatments in the school setting, i.e., cough drops, acetamenophin, antacids,
bandaids.
4. In the event of a medical emergency, the following Emergency Medical Plan will be
implemented:
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a. The supervising staff member will hit the emergency button on the classroom telephone
or call for help. The emergency button will be linked to 9-1-1, building security, the school
nurse, and school administrators. If an emergency button or phone is not immediately available
and the student is in need of rapid assistance, this step can be skipped until someone else at
the scene is able to make the call.
b. The staff member will administer first aid or CPR until professional help arrives.
c. When additional staff arrives at the scene, if the student cannot be moved to a safe and
private location, other students will be removed to another classroom or area.
d. Parent/guardian will be notified immediately. e. Student health records will be pulled to
show Emergency Personnel when they arrive.
f. If the student is not transported away by Emergency Personnel, then the parent and
administrator will determine whether the student is safe and well enough to remain in school for
the remainder of the day.
5. The Program Director and Dean of Students will be trained Community Emergency
Response Team (CERT) members, certified to conduct disaster response including triage,
search & rescue, disaster psychology, and hazardous materials safety. The Program Director
has experience as a CERT advisor at high schools in two states and will initiate a SERT
(Student Emergency Response Team) at the OCCA site as well. Parents and community
members will be invited to participate in the training and become members of our CERT team
as well. The Dean of Students will be responsible for arranging trainings and meetings.
6. The Program Director and Dean of Students will be trained in Risk Management to
reduce the likelihood of accidents while OCCA students are at school. The Dean of Students
will be responsible for arranging trainings.
7. The OCCA staff and students will be trained in evacuation procedures and Parent
Orientation will include instruction in emergency evacuation plans to ensure the health and
safety of students in the event of a building emergency. The Dean of Students will be
responsible for arranging drills and trainings.
Media Center Services
• Explain how the classroom library will meet the needs of the Common Core State
Standards and where funds for classroom libraries are budgeted.
Line 41 of the budget specifies $3,000 for books the first year, and $4,500 the second year. In the
first year of operation, at an average cost of $4.00 per book for e-books and used books, we will
have approximately 750 titles available, or 7 books per student. With our 1:1 device ratio, all
students will also have access to online library and database holdings, exponentially increasing
their access to fiction and non-fiction literature. By the second year of operation, our holdings will
approximate 1,875 books, or 13 volumes per student not counting online library and database
holdings, providing an excess of materials for every student. Teachers and students will have access to holdings in multiple classrooms, they will not be limited to the holdings in their own
classroom. Teachers will be trained in identifying materials aligned with CCSS to ensure Lexile
levels (quantitative measures of reading level), critical thinking level (qualitative measures of
reading level), and reader/task variables are aligned to meet range, quality, and text complexity
requirements for attaining grade level proficiency on PARCC assessments.
Special Education Services
• Explain the Child Find plan for locating and identifying children in need or special
education services.
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•
•

Confirm that the charter will be prepared to offer a full continuum of special education
services to meet the needs of any student who may enroll.
Confirm that all state and federal special education rules and regulations will be followed.

OCCA will adopt a Child Find plan for locating and identifying children in need of special education services. The Arkansas Child Find Procedural Guide outlines activities geared to
assist schools, agencies, and families in identifying students in need of special education
services. In accordance with the guide, OCCA staff, under the supervision of the OCCA SPED
teacher, will use the following instruments to assist in identifying students in need of services:
1) Standardized achievement tests
2) Teacher grade book data
3) Inventories provided by the SPED teacher, school counselor, and Program Director
4) Observations by teachers, parents, staff, and administrators
5) Hearing screening data provided by the school nurse
6) Vision screening data provided by the school nurse
7) Speech/Language observations and inventories
8) Developmental indicators observed by teachers, staff, and administrators
9) Behavioral data
10) Cognitive data
When a child is identified as in need of evaluation, the teacher, parent, staff, or agency will be
complete a referral form to be sent to the OCCA SPED teacher. The SPED teacher will work
with the parent/guardian to make arrangements for external testing and diagnosis by qualified
service providers. W hen a diagnosis or test results indicate a need for special education services is present, the SPED teacher will be responsible for developing an Individualized Education Plan for the student. The OCCA Director will ensure that the necessary resources are provided to implement the IEP as written.
OCCA will be prepared to offer a full continuum of special education services to meet the
needs of any student who may enroll.
OCCA will follow all state and federal special education rules and regulations.
OCCA will also partner with the Arkansas Support Network agency office in Springdale to
ensure that families of children receiving special services will have access to community, state,
and federal resources available to children with disabilities and their families.
English Language Learner Services
• Confirm that the charter will hire one certified teacher with who will receive salary, as
indicated in tin budget, rather than a stipend.
OCCA will hire one certified teacher who will receive a salary as indicated in the budget.
Gifted and Talented Services
• Explain how gifted and talented students will be identified.
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•

•

Explain which teachers will serve gifted and talented students and describe specific
training that the teachers will receive in meeting the needs of gifted and talented
students.
Explain how the social and emotional needs of gifted and talented students will be met.

OCCA will use the following process to identify gifted and talented students:
1. A GT Committee consisting of an administrator and two teachers (one elementary, one
secondary) will be formed. The committee members will be trained in basic identification of GT
students, analyzing screening instrument results, and ensuring GT student placement and
services are appropriate to the unique needs of each student. Committee members will
receive a minimum of 18 hours of professional development training per year to include attendance at the state GT conference, Arkansas IDEAS coursework, and/or postsecondary
coursework.
2. Nominations, screening, and placement will be ongoing for grades K-12 throughout the
school year. Nominations may be made by parent/guardian, teacher/staff, agency, or
student/self.
3. Parent/guardian will be asked to sign a form granting permission for screening.
4. The following instruments will be used for screening:
--CogAT (Cognitive Abilities Test)
--OLSAT (Otis Lennon School Ability Test / secondary testing instrument)
--Williams Creativity Screening
--Renzulli Parent Inventory
--Renzulli Teacher Inventory
--Standardized Test Scores
--ACTAAP Scores
--Grade Point Average
--Student Portfolio of Work
--Interview and/or Observation
5. The GT Committee will review the screening results using a blind identification process
(student names will not be used).
6. Parent/guardian will be notified of the placement decision by letter.
7. Students placed in GT services will receive modifications, enrichment, and access to pullout and Advanced Placement opportunities in accordance with ADE rules and regulations.
8. The social/emotional needs of GT students will be addressed through individualized
counseling with families of GT students including: parent/guardian conferences with the
GT committee, resource books and materials located in the Program Directors office,
referrals to the school counselor or an external provider to support the child if needed. GT
students will also have opportunities to socialize with other GT students through group
projects and community partnerships.
C-9:
GE OGRAP HICAL SE RVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within
the current public education system.
Evaluation Criteria:
A response that meets the standard will present:
• The specific geographical area that would be served by the charter school; and
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• Information on the school districts likely to be affected by charter school, including data on
Meets the Standard
C-10: AN NU AL P R OGR ESS R E P OR TS
The Annual Progress Reports section should define how the academic progress of
individual students and the school as a whole will be measured, analyzed, and
reported.
Evaluation Criteria:
A response that meets the standard will present:
• A timeline for data compilation and completion of an annual report to parents, the community
Meets the Standard
C-11: E N ROL LME NT CRITE R IA AND PROCE DU RES
The Enrollment Criteria and Procedures section should describe how the school will attract
and enroll its student body, including any criteria for admission and enrollment. Applicants
must also provide assurances for a random, anonymous lottery selection process.
Evaluation Criteria:
A response that meets the standard will present:
• A student recruitment plan that will provide equal opportunity for all parents and students to
learn about and apply to the school;
An enrollment and admissions process that is open, fair, and in accordance with applicable
law; and
• A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.
Meets the Standard
C-12: STAFF ING PL AN
The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional qualifications which will be
required of employees.
Evaluation Criteria:
A response that meets the standard will present:
• A job description for the school director and other key personnel, including but not limited to
an operations director, board members, teachers, etc.;
• An outline of the professional qualifications required for administrators, teachers,
• counselors, etc.;
• A staffing plan that clearly outlines both the types and numbers of positions to be filled at the
school and salary scales for such positions, and
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Explain why the budget shows 1.3 FTE for Dean of Students.
• Confirm that instructional aides hired with Title I funds or working in a Title I Schoolwide
Program will highly qualified as required by the Elementary and Secondary Education Act
and perform the duties deemed appropriate in the federal statute.
The reason the Dean of Students and the Administrative Assistant show 1.3 FTE is because the
authors of the application mistakenly assumed that we could hire these two individuals four
months (.3) before the school opening and pay their salaries using the funds from the
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2014/15 budget. It has been brought to our attention that this is not an appropriate expenditure.
Therefore, the FTEs for those two positions are being amended to 1 FTE each, and the excess
funds will be designated for contingencies.
Instructional aides hired with Title I funds or working in a Title I Schoolwide Program will be highly
qualified as required by the Elementary and Secondary Education Act and perform the duties
deemed appropriate in the federal statute.
C-13: B USINE SS AND B UDGE TING PL AN
The Business and Budgeting Plan section should describe how the charter school will
organize its business office and manage its fiscal responsibilities.
Evaluation Criteria:
A response that meets the standard will present:
• An appropriate plan for managing procurement activities;
• A description of the personnel who will perform business duties, including the requisite
qualifications of any proposed personnel;
A
realistic timeline and process by which the governance structure will review and adopt an
•
annual budget;
• A balanced two-year budget estimate that accurately reflects the revenue currently available
to the school and expenditures for program implementation and does not rely on one-time
grants or other funds that are not presently guaranteed, and
• A budget that includes costs for all personnel, programs, and expenses described in other
sections of the application.
Partially Meets the Standard
Concerns and Additional Questions:
• Revise be budget to reflect $517 per the number of projected students eligible for free or
reduced-price lunch as it is anticipated that fewer than 70% will qualify.
The budget has been revised to reflect $517 per the number of projected students eligible
for free or reduced-price lunch as it is anticipated that fewer than 70% will qualify.
C-14: FINANCI AL AND P ROGRAMMATIC AUDI T P L AN
The Financial and Programmatic Audit Plan section should provide the procedure and
timeline by which an annual audit will be conducted. This section should also include an
outline for the information that will need to be reported to ADE and the community.
Evaluation Criteria:
A response that meets the standard will present:
• A sound plan for annually auditing school’s financial and programmatic operations.
If the application names an accountant other than the Division of Legislative Audit to
perform the first-year audit, the named accountant meets the requirements of Arkansas
Department of Education Rules Governing Publicly Funded Educational Institution
Audit Requirements and is not listed on any ineligibility list maintained by ADE or the
Division of Legislative Audit.
Meets the Standard
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C-15: ARKANSAS PUBLIC SCHOOL COMP U TER NE TWOR K ASSURANCES The
Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state
finance and educational data reporting system.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will participate in APSCN and will comply with all state
statutory requirements regarding the APSCN finance and educational data reporting system.
Meets the Standard
C-16: FACILITIES
The Facilities section should identify and describe the facilities to be used by the school, any
changes to be made to the facilities, and the owners of the facilities.
Evaluation Criteria:
A response that meets the standard will present:
• An identified facility appropriate to meet the needs of the school over the term of its charter;
• A realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is
appropriate and adequate for the school’s program, the school’s targeted population, and the
public;
Evidence
that the school understands the costs of securing and improving a facility and has
•
access to the necessary resources to fund the facility plan; and
• A sound plan for continued operation, maintenance, and repair of the facility.
For schools that will be using district-owned facilities, a response that meets the
standard will present:
• Documentation that the school district and charter school officials are in agreement
over the use of the facility and its equipment.
For schools that will NOT be using district-owned facilities, a response that meets the
standard will present:
• Documentation that the property owner and school are in agreement over the use of the
facility and its equipment;
• A statement of the facilities’ compliance with applicable codes; and
• A detailed outline of any relationships between the property owner and:
o Members of the local board of the public school district where the charter school
will be located;
o The employees of the public school district where the charter school will be
located;
o The sponsor of the charter school; and
o Employees, directors and/or administrators of the charter school.
Meets the Standard
C-17: CONFLICTS OF INTER EST
The Conflicts of Interest section should identify any potential conflicts of interest among the
individuals involved with the proposed charter school and explain how conflicts will be
addressed.
Evaluation Criteria:
A response that meets the standard will present full disclosure of any potential conflicts of
interest and explain how conflicts, if any, will be addressed.
Meets the Standard
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C18: FOOD SE RVICES
This section should describe how the school will address food services for its student body.
Evaluation Criteria:
A response that meets the standard will present:
• A food service plan that will serve all eligible students.
• A management plan that reflects a clear understanding of federal law and requirements if the
charter school plans to participate in the National School Lunch program.
Meets the Standard
C19: P AR E N TAL INVOL VE ME NT
The Parental Involvement section should describe how parents or guardians of enrolled
students, the school employees, and other members of the community will make a positive
impact on the school and its educational program.
Evaluation Criteria:
A response that meets the standard will present:
• A plan for involving parents and guardians in the school’s education programs; and
• A proposal that involves the parents of students, employees and the broader community in
Meets the Standard
C-20: WAIVE RS
The Waivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:
A response that meets the standard will present:
• Each law, rule, and standard by title, number, and description for which a waiver is
requested;
• A rationale for each waiver request; and
• An explanation of the way that each waiver would assist in implementing the educational
• program of the charter and/or fulfilling the charter’s mission.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
See and respond to comments from Arkansas Department of Education legal staff.
Legal Questions:

Waivers Not Requested:
• Minimum Compensation
o The applicant requested a waiver of Ark. Code Ann. § 6-17-2201 et seq. and
§ 6-17-2401 et seq. governing minimum salaries. In order to effectuate this
waiver the applicant should also request a waiver of Sections 6, 7, and 8 of
the ADE Rules Governing School District Requirements for Personnel
Policies, Salary Schedules, Minimum Salaries, and Documents Posted to
District Websites.
• Licensed Guidance Counselors
o The applicant requested a waiver of Ark. Code Ann. § 6-18-1001 et seq.
and Section 16.01 of the Standard for Accreditation. In order to effectuate
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this waiver, the applicant should also request a waiver of the ADE Rules
Governing Public School Student Services.
Minimum Compensation
The applicant wishes to clarify and fully effectuate its waiver request of Ark. Code Ann. §67-2201 et seq. and §6-17-2401 et seq. governing minimum salaries by additionally requesting a
waiver of Sections 6, 7, and 8 of the ADE Rules Governing School District Requirements for
Personnel Policies, Salary Schedules, Minimum Salaries, and Documents Posted to District
Websites.
Licensed Guidance Counselors
The applicant wishes to clarify and fully effectuate its waiver request of Ark. Code Ann. §618-1001 et seq. and Section 16.01 of the ADE Rules Governing the Standards for
Accreditation by additionally requesting a waiver of the ADE Rules Governing Public School
Student Services.
C-21: DE SE GRE GATION ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding of
applicable statutory and regulatory obligations to create and maintain a unitary system of
desegregated public schools.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated
public schools; and
• An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Meets the Standard
C-22: SUSTAINABILITY OF THE PROGRAM
The Sustainability section should describe the applicants’ plan to ensure continued success
of the charter school over time.
Evaluation Criteria:
A response that meets the standard will present:
• The names, experience, and qualifications of the individuals responsible for the application;
and
• The plan to ensure the sustainability of the charter in the future.
Partially Meets the Standard - MEETS THE STANDARD (BASED ON RESPONSE)
Concerns and Additional Questions:
• Explain what the founders are doing or will do to ensure the success of the charter school
when others are in leadership roles.
Our application dedicates two paragraphs to answering this question. Below is an itemized list
from the application description. Additional explanations follow in italics.
1. A high standard of instructional leadership has been set by the current Executive Director
who has a doctorate in Curriculum and Instruction. Successor director recruitment will emphasize a search for an Instructional Leader with a distinguished background in Curriculum and In-
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struction education and experience in addition to the qualifications detailed in the job
description section of the application.
2. If the Program Director position should be vacated, the Dean of Students will act as an Interim Program Administrator and a Lead Teacher from the staff will act as Interim Curriculum
Director while the board conducts a nationwide search for a new Program Director.
3. Financial stability has been addressed through collaboration with the OEI Board of Directors to establish ongoing development of internal controls to ensure fiscal accountability. The
OEI Treasurer and Executive Director are currently working with a local accountant to ensure
that structures and internal controls provide maximum transparency and accountability.
Future OCCA leaders will be held to high standards of accountability and transparency in
keeping with established expectations.
4. OEI’s balanced leadership team includes an Administrative Assistant with corporate experience and a Hispanic Outreach Coordinator who is also a USDA certified Food Service
Manager, as well as a variety of community partners and service providers who contribute
expert counsel in the development of administrative and student services. The Dean of
Students and Administrative Assistant will be trained to fulfill one another’s roles to ensure that
should one of the positions be vacated, there will be no interruption of services at school. For
example, the Admin. Asst. will attend Food Service Mgt. trainings together with the Dean, and
the Dean will attend APSCN training with the Administrative Assistant. The Program Director
will attend all trainings as time permits. Future leaders will likewise be responsible to “wear
many hats” by attending trainings outside of their job descriptions to ensure continuity of
services in the event of staff changes.
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ARKANSAS DEPARTMENT OF EDUCATION
2013 APPLICATION
OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
A.

GENERAL INFORMATION

Name of Proposed Charter School:

Ozark College & Career Academy

Grade Level(s) for the School:

K-12

Student Enrollment Cap:

Name of Sponsoring Entity:

Ozark Education, Inc.

250

The applicant is an “eligible entity” under the following category (check one):
a public institution of higher education;
a private nonsectarian institution of higher education;
a governmental entity; or
✖

an organization that is nonsectarian in its programs and operations, and is,
or will be, exempt from taxation under Section 501(c)(3) of the Internal
Revenue Code. (A copy of the entity's letter from the IRS reflecting tax exempt
status or a copy of the entity's application for 501(c)(3) status must be
included with the application. Articles of incorporation or a letter
acknowledging non-profit status from the Secretary of State will not suffice.)
To be eligible, an entity must hold or have applied for 501(c)(3) status at the
time this charter application is filed. The entity must receive formal tax exempt
status under §501(c)(3) of the Internal Revenue Code of 1986 prior to the first
day of its operation with students.

Non-profit entities without the required Internal Revenue Service documentation are not
eligible to be awarded charters; therefore, any applications submitted without the proper
documentation will not be reviewed.

Name of Contact Person:

Dr. Christine Silano

P.O. Box 114
Address: _______________________________________
City: Springdale

ZIP: 72764
Email:

Daytime Phone Number: ( 479 ) 935-9992

FAX: ( 479 ) 439-9235

ozarkcca@gmail.com

Charter Site
Springdale
922 E. Emma Ave.
Address: _____________________________
City: _______________________________
72764
ZIP: ___________
Date of Proposed Opening: _________________________

Chief Operating Officer
of Proposed Charter (if known): Christine Silano
Address: 4312 Alma St.
ZIP: 72764

Title: Executive Director
City: Springdale

Daytime Phone Number: (479 ) 601-2776
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The proposed charter will be located in the

School District.

Springdale

Provide a comprehensive list of all individuals, including but not limited to entity board
members and charter school board members, involved in the organization and design of
the proposed school as well as the proposed application process. Please note that Ark.
Code Ann. §6-24-105 prohibits charter school board members from contracting with or
being employed by the charter school except in certain limited circumstances.
Christine Silano
Executive Director
AR
Name:__________________
Position:___________________
State of Residence:_____
Julie Trivitt
Board Treasurer
AR
Name:__________________
Position:___________________
State of Residence:_____
Larry V. Ash
Board President
AR
Name:__________________
Position:___________________
State of Residence:_____
Board Vice President
AR
Paige Young
Name:__________________
Position:___________________
State of Residence:_____
Amy Chiodo
Administrative Assistant
AR
Name:__________________
Position:___________________
State of Residence:_____
AR
Arturo Garcia
Hispanic Outreach Coor.
Name:__________________
Position:___________________
State of Residence:_____

Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____

List the current K-12 student enrollment of the district where the proposed public charter
school would be located.
20,131
(Total District Enrollment)
List the school districts from which the charter school expects to draw students.

Springdale

Bentonville

Rogers

Fayetteville

Gentry

Siloam Springs

Pea Ridge

Huntsville

Greenland
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B.

EXECUTIVE SUMMARY

Provide the mission statement of the proposed school.
Applicant Response:
""
""
The mission of Ozark College & Career Academy is to empower K-12 students to excel academically, discover
their talents, and advance toward their dreams through 21st Century learning models.

Briefly describe the key programmatic features that the school will implement in order to
accomplish the mission.
Applicant Response:
All OCCA students will be diagnostically assessed in Common Core State Standards (CCSS) literacy and
math knowledge and skills within one week of starting school to inform level placement, remediation, and areas of
giftedness to be documented in a Personal Learning Plan and serve as a baseline for measuring achievement.
All OCCA students will explore their interests and abilities to increase motivation through engaging real-world
projects and discovery learning in accordance with Csikszentmihalyi's "flow" theory.
Grades 6-12 OCCA students will lead their own learning through regular self-assessments and progress goals
including student-led parent conferences and ongoing college and career research. Dreams will become reality
through rigorous expectations for success supported by extended day and extended calendar.
Grades K-12 OCCA students will enjoy project-based learning incorporating 21st Century skills, including: use
of technology; skilled communication; real-world problem solving; collaboration; global awareness (including early
foreign language); and online collaboration.
All OCCA students will enjoy a 1:1 technology ratio ensuring differentiation through individualized curriculum
blended with quality STEAM-integrated (science, technology, engineering, arts, and math) experiences to scaffold
instruction for at-risk learners and deepen engagement for all learners.
Every Grade 9-12 OCCA student will be intentionally prepared for enrollment and success in a concurrent
credit course of study (AP or other accredited college course) or a career certification program by grade 11.
All OCCA students will participate in a character education program rooted in the 6 soft skills determined by
the U.S. Department of Labor’s to increase employability: Communication; Enthusiasm & Attitude; Teamwork;
Networking; Problem Solving & Critical Thinking; and Professionalism.
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C.

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER SCHOOL

The applicant for the proposed charter school, if approved by the authorizer, agrees to
operate the educational program described below in accordance with the provisions
described within this document, Arkansas Code Annotated §6-23-101 et seq., the State
Board of Education Rules Governing Charter Schools, and the attached assurances.
Provide a narrative description of the various components of the proposed charter
school by responding to the following prompts:
1.

Describe the results of the public hearing, which was held for the purpose of
assessing support for the establishment of this public charter school. Provide
copies of supporting evidence.
Attach documentation to demonstrate that each of the following requirements of
Arkansas Code Annotated §6-23-302 was met:
A.

The notice of the public hearing was published on a weekly basis for at
least three (3) consecutive weeks prior to the date of the hearing in a
newspaper having general circulation in the school district in which the
school will likely be located.

B.

The notice of the public hearing was not published in the classified or
legal notice section of the newspaper.

C.

The last publication date of the notice was no less than seven days prior
to the public meeting.

D.

Within seven calendar days following the first publication of the notice
of the public hearing, emails announcing the public hearing were sent to
the superintendent of each of the school districts from which the openenrollment public charter school is likely to draw students for the purpose
of enrollment and the superintendent of any district that is contiguous to
the district in which the open-enrollment public charter school will be
located.

Applicant Response:
OCCA held three public meetings.
The first meeting was held on July 9, 2013 at the Jones Center for Families at 944 E. Emma Avenue, a local
community center located in the Springdale Public Schools District. Notice of the meeting was published in the
Northwest Arkansas Times, both Washington and Benton County editions, for three weeks prior to the meeting,
on June 16th, 23rd, and 30th. The notice was in the front page section, not the legal or classifieds. The last
publication of notice was no less than 7 days prior to the meeting. Within seven calendar days following the first
publication of the notice of the public hearing, emails were sent to the superintendents of the following districts:
Benton County School of the Arts, Bentonville, Farmington, Fayetteville, Gentry, Gravette, Greenland, Haas Hall,
NWA Classical Academy, Pea Ridge, Rogers, Siloam Springs, Springdale, and West Fork.
The meeting was attended by 8 community members. Dr. Christine Silano gave a PowerPoint presentation and
answered questions. Attendees signed in. Two front page articles were written and published by reporters from
two local newspapers.
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The second public meeting was held on July 30, 2013, also at the Jones Center in Springdale. The meeting was
publicized for two weeks prior to the hearing in the local newspaper on July 21st and 28th. It was also publicized
on the local Hispanic radio station, La Zeta 95.7 by PSA for one week prior to the meeting. It was also publicized
on a local Hispanic television station, Univision on Cox Cable channel 11 by way of an interview with our
Hispanic Outreach Coordinator, Arturo Garcia, with reporter Belen Gomez-Jordana. The meeting was also
advertised by fliers handed out in front of the Springdale Public Library and at a local church.
Six community members were in attendance, three of whom were Hispanic parents who had heard about us on
the radio. One was a Caucasian mother who had read about OCCA in the newspaper. The other two women
were school teachers who had read about OCCA and were interested in helping to establish the school.
The attendees asked several questions about specific plans for the school. Each wrote a comment or question
on a card, along with their contact information and indication of whether they would like to serve on the advisory
board. Comments included the following:
"Heard about this on 95.7 'La Z' and was intrigued at once. I want my son and daughter to have access to the
best education there is." (Advisory Board? Yes)
No comment. (Advisory Board? Yes)
"To find out more about OCCA! I'm interested in a school that focuses on children in poverty and their
needs." (Advisory Board? Yes)
"I came because I am looking for a better education for my 10 yr. old son. We are in the Springdale school
system and find it sub-par, having transferred from Fayetteville. Also, the learning style doesn't fit him and many
students aren't passing the end of year state tests. He is unhappy and we are looking for a better experience,
closer to Montessori, his first school. We are non-traditional and are interested in alternatives. I know there is
something better for my child." (Advisory Board? Yes)
"How much would my family pay? Please send me posters to post at Walmart Home Office."
"I am interested in being a teacher here!" (Advisory Board? Yes)

The third public meeting was held on August 15, 2013, also at the Jones Center in Springdale. This meeting was
publicized for four weeks in the local newspaper, on July 21st and 28th, and also on August 4th and 11th. Fliers
were distributed and PSA's were aired on local radio as well. Leaders from the Marshallese community were
contacted personally to get the word out to this significant minority population in Springdale.
The third meeting was attended by 8 community members and parents. Comments and discussion following the
presentation included the following written notes:
"Students in Springdale need alternatives to public education. Also, when one charter school is established
perhaps another will start in the area." (Advisory board? Yes)
"Interest in special attention to each child. Excellence in achievement through praise. There is a need. Like the
use of computer learning based programs."
"I really like how you are open to exploring what online resources are available. I would encourage you to
explore Khan Academy videos online (free of charge) as a remediation or enrichment tool." (Advisory board?
Yes)
"I would like to see a charter school because it will benefit my daughter. She is a slow learner. Smaller classes
will help her."
A fourth public meeting will be held in the spring of 2014 to inform parents of prospective enrollees about the
OCCA program.
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C.

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER SCHOOL

The applicant for the proposed charter school, if approved by the authorizer, agrees to
operate the educational program described below in accordance with the provisions
described within this document, Arkansas Code Annotated §6-23-101 et seq., the State
Board of Education Rules Governing Charter Schools, and the attached assurances.
Provide a narrative description of the various components of the proposed charter
school by responding to the following prompts:
1.

Describe the results of the public hearing, which was held for the purpose of
assessing support for the establishment of this public charter school. Provide
copies of supporting evidence.
Attach documentation to demonstrate that each of the following requirements of
Arkansas Code Annotated §6-23-302 was met:
A.

The notice of the public hearing was published on a weekly basis for at
least three (3) consecutive weeks prior to the date of the hearing in a
newspaper having general circulation in the school district in which the
school will likely be located.

B.

The notice of the public hearing was not published in the classified or
legal notice section of the newspaper.

C.

The last publication date of the notice was no less than seven days prior
to the public meeting.

D.

Within seven calendar days following the first publication of the notice
of the public hearing, emails announcing the public hearing were sent to
the superintendent of each of the school districts from which the openenrollment public charter school is likely to draw students for the purpose
of enrollment and the superintendent of any district that is contiguous to
the district in which the open-enrollment public charter school will be
located.

Applicant Response:
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2.

Describe the governing structure of the open-enrollment charter school, including
board composition, selection process, and responsibilities. Also describe the role of
the administrators, faculty, parents, students, and community members in the
leadership and decision-making of the school. As part of your response, answer
the following specific questions:
A.
Identify what individual, job position(s), or entity(s) will have final
decision-making authority for the school in the areas of (1) finance and
purchasing; (2) student discipline; (3) hiring and firing of staff; and (4)
hiring and firing of the school director or superintendent.
B.

Specify how the final decision-maker(s) identified in response to (A)(3)
will be selected or elected, including (1) length of term, (2) method of
selection or election, and (3) who will have the authority to participate in
the selection or election process.

C.

Explain how and to what extent the school’s leadership will
be accountable to parents.

Applicant Response:
The legal entity governing the proposed school is Ozark Education, Inc. (OEI), which is a non-profit corporation
in the state of Arkansas. The Board of Trustees of OEI will also serve as the governing body of Ozark College &
Career Academy. The Board will elect its members according to the terms of the corporate bylaws. The bylaws
specify that the Temporary Governing Board is a body of up to 7 members appointed by the Founder and will
serve until the first Board of Trustees is elected by the school community at its first annual meeting no later than
October 31st of the first school year.
The Temporary Governing Board, and subsequently the Board of Trustees, has final decision-making authority
in:
(1) School finance, by means of approving or rejecting the district budget and emergency expenditures in excess
of $1,000 as submitted by the Program Director (hereafter referred to as the Director);
(2) Student discipline, in that any expulsions recommended by the Director and/or Dean must be approved or
rejected by majority vote of the Board;
(3) Hiring and firing of staff, in that all hirings and firings must be approved or rejected by the board under
advisement of the Director (in instances of personnel matters); and,
(4) Hiring and firing of the Director under advisement of all stakeholders (the Community Advisory Board,
parents, staff, and students).
The Temporary Governing Board includes a non-voting member, the Ozark Education, Inc., Executive Director
who also serves as the Ozark College & Career Academy Program Director (referred to as the Director).
The following is a verbatim copy of the pertinent sections of the by-laws regarding the election and
responsibilities of the governing board:
ARTICLE II Members
Section 1. Non-membership Corporation. The Corporation shall have no members. The Temporary Governing
Board and then the Trustees shall have all powers and duties for the conduct of the activities of the Corporation.
Section 2. Qualifications. To qualify for nomination to the Board of Trustees, candidates must possess one of
the following credentials:
1)
A bachelor’s degree or higher from an accredited college or university, OR
2)
At least 3 years business management experience, OR
3)
At least 3 years success with fund-raising and/or grant writing, OR
4)
At least 3 years leadership experience in community service or ministry.
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Section 3. Parent Member. No more than one parent of an enrolled student may serve as a Trustee. The
parent is exempt from the above qualifications.
Section 4. Staff Members. Staff members are prohibited from serving on the Board of Trustees.
ARTICLE III Temporary Governing Board
Section 1. Initial governance will be provided by a Temporary Governing Board of persons selected by the
Executive Director of the Corporation. This Board will serve no longer than 15 months from the inception of this
corporation. This Board, shall, among other things, manage a process for the election of the Board of Trustees.
ARTICLE IV Board of Trustees
Section 1. Number. The Board of Trustees shall consist of not less than five and not more than seven persons.
The Director of the Corporation shall be a non-voting member of the Board of Trustees.
Section 2. Term. Trustees shall be elected for three year terms. Terms shall be staggered so that no more than
1/2 of the Board shall be up for election in any year, unless a vacancy needs to be filled.
Section 3. Powers. The Temporary Governing Board and then the Board of Trustees shall have all powers and
authority, as designated in the Charter, for the management of the business, property, and affairs of the
Corporation, to do such lawful acts as it deems proper and appropriate to promote the objectives and purposes
of the Corporation. The Board of Trustees may, by general resolution, delegate to committees or to officers of
the Corporations such powers as it may see fit for specified periods of time.
Section 4. Election. The names of the members of the Temporary Governing Board are set forth in the
Certificate of Incorporation. All successor Trustees shall be elected by the eligible voters of the school
community at an election held each year at the annual meeting. Eligible voters shall be the parents or guardians
of any children currently attending the school. Elections shall be conducted using secret ballots. Voters shall be
required to sign a Roster of Voters confirming their eligibility to vote. Each school family shall be accorded one
vote per available position, regardless of the number of its children attending the school. Proxy voting is
prohibited. Votes shall be tallied and announced at the meeting where the vote takes place. A group of
volunteers, no less than three nor more than five people, made up of eligible voters, but not those up for
election, shall tally the votes. In the event of a tie vote for a position, a second ballot will be cast for that position
only, with only the tied candidates participating on the ballot. Should a second tie vote occur, a result shall be
obtained by flipping a coin with the person whose name is earliest in the alphabet calling a coin side first. Newly
elected trustees shall assume office at the first Board of Trustees meeting following their election.
Section 5. Term Limits. Trustee membership shall be limited to two consecutive three year terms. Previous
Trustees shall be re-eligible for membership after a lapse of two years.
Section 6. Resignation and Removal. A Trustee may resign by submitting his or her resignation in writing to the
President of the Board of Trustees. A Trustee may be removed for cause at a meeting of Trustees by an
affirmative vote of two-thirds of the remaining Board of Trustees. Trustees being considered for removal shall
receive at least two weeks’ notice of such proposed action and shall have the opportunity to address the Board
regarding such action prior to any vote on such removal.
Section 7. Annual Meeting. An annual meeting of the Board of Trustees for the election of Trustees and Officers
and such other business as may come before the meeting shall be held in October of each year. Written notice
shall be given not less than 14 days nor more than 45 days of the time, place, and purposes of the meeting.
Section 8. Regular Meetings. In addition to the Annual Meeting, Regular meetings of the Board of Trustees shall
be held once a month from September through June, excepting in the month of the Annual Meeting, and at such
other times as the Board may, from time to time, determine.
Section 9. Special Meetings. Special meetings of the Board of Trustees for any purpose or purposes may be
called at any time by the President or by a petition signed by a majority of the full Board of Trustees. Such
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meetings shall be held upon not less than two business days notice given personally or by telephone, telephone
facsimile, or electronic mail or upon not less than four business days notice given by depositing notice in the
United States mails, postage prepaid. Such notice shall specify the time and place of the meeting.
Section 10. Quorum. A majority of the full number of Trustees shall constitute a quorum of the Board for the
transaction of business. When a quorum is present, a majority of the Trustees present may take any action on
behalf of the Board, except to the extent that a larger number is required by law, by the Charter, or by these Bylaws. Every act of a majority of the Trustees present at a meeting duly held at which a quorum is present,
whether physically or by electronic means, shall be regarded as the act of the Board of Trustees.
Section 12. Vacancies. A vacancy on the Board of Trustees, including a vacancy caused by an increase in the
number of trustees, may be temporarily filled by a majority vote of the remaining Trustees to elect a person to fill
the vacancy until the next annual meeting of Trustees, at which time trustees so elected must be re-elected as
specified in the Bylaws or step down from the Board as soon as his or her successor is duly elected and
qualified.
Section 13. Compensation. Trustees receive no payment for their services. With board approval, trustees may
be reimbursed for out-of-pocket expenses incurred on approved board business. Trustees must present receipts
for all such expenses, which shall be for the trustee only, and shall be itemized and documented. Such
expenses must be approved by a motion of the Board at the meeting immediately following the expenditure(s).
Each year, at the annual meeting, the Board of Trustees shall set a schedule of allowable charges for meals,
lodging, mileage expended on board business. Reimbursements shall not exceed these limitations.
Section 16. Meeting Attendance. Trustees are expected to attend all Board meetings. It shall be the duty of the
Secretary of the Board to communicate with any trustee after such trustee’s three unexcused, consecutive
absences to ascertain the trustee’s interest in retaining Board membership. Failure to provide an adequate
response may qualify as sufficient cause for removal from the Board of Trustees.
ARTICLE V Committees
Section 1. Establishment. The Board of Trustees may appoint such standing committees and/or ad hoc
committees as it thinks necessary for the effective governing of the school.
Section 2. Standing Committees. Each standing committee shall have a charge specific to its permitted
activities. The function of any committee so established shall be fact-finding, deliberative, and advisory to the
Board of Trustees. Committees shall not have authority to take legislative or administrative actions, nor to adopt
policies for the school.

Section 3. Ad Hoc Committees. Each ad hoc committee shall have a charge specific to its permitted activities
and that charge shall include the date on which the committee is to present its report to the Board of Trustees
and be dissolved. Members of ad hoc committees may be drawn from those parents and staff of the school
community who indicate interest in serving on the ad hoc committee and from such others as may be deemed
appropriate by the Board of Trustees.
ARTICLE VI Officers
Section 1. Titles. The Officers of the Corporation are a President, a Vice President, a Secretary, and a
Treasurer. The Board of Trustees may create such other officer positions as it thinks necessary. Each officer
position shall have its duties and responsibilities specified and included in these Bylaws. No Officer may hold
more than one position at the same time.
Section 2. Election. The Officers shall be elected from among the Board of Trustees at each annual meeting of
the Trustees and shall serve for one year and until their successors are elected and qualified.
Section 3. Terms. The president may serve no more than three consecutive one-year terms. Trustees elected to
the other officer positions may serve no more than five consecutive
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one-year terms. Former officers, after a break in service of two years, may be elected to another term as an
officer.
Section 4. Duties. Officers shall have the duties and responsibilities belonging to their office, including those that
follow:
(a) The President shall be the chief executive officer of the Corporation, responsible, along with his/her fellow
Trustees, for the oversight of its business and affairs. He/she shall preside at all meetings of the Board. The
President shall have full and equal vote as accorded to all trustees. The President may enter into and execute in
the name of the Corporation contracts or other instruments that are authorized by the Board of Trustees. The
President may delegate, as needed, to any other officer any or all of the duties of the office of President. He/she
shall have such other powers and duties as may be prescribed by the Board of Trustees or by these Bylaws.
(b) The Vice President shall have such duties and responsibilities as may be delegated to him/her by the
President. The Vice President shall have full and equal vote as accorded to all trustees. In the absence of the
President, the Vice President shall perform all the duties of the President and, when so acting, shall have all the
responsibilities of and be subject to all the restrictions as fall upon the President, including presiding at
meetings of the Board of Trustees. He/she shall have such other powers and duties as may be prescribed by the
Board of Trustees or by these Bylaws.
(c) The Secretary shall cause notices of all meetings to be served to all members of the Board of Trustees and
the Director and shall keep or cause to be kept the minutes of all meetings of the Board, including the time and
place, the names of those present, the actions taken, and the votes on such actions. The Secretary shall present
the minutes of the previous meeting at the subsequent meeting to be voted on by the Board and duly
noted in the minutes of the instant meeting. The Secretary shall keep the Seal of the Corporation. He/she shall
have such other powers and duties as may be prescribed by the Board or by these Bylaws.
(d) The Treasurer shall be the chief financial officer of the Corporation and shall have oversight of the Program
Director or designated Administrative Assistant as that employee takes responsibility of the financial records,
investments, and other evidences of school properties and assets. The Treasurer shall ensure that the Business
Administrator keeps regular books of account for the Corporation that set out business transactions of the
Corporation, such books to be at all times open to inspection at their place of keeping to any Board of Trustee
member. The Treasurer shall be the chair of the Financial Committee, which shall prepare an annual budget, in
conjunction with the Director and the School Business Administrator, for the consideration and approval of the
Board of Trustees. The Treasurer shall ensure that the Director or Administrative Assitant deposits all moneys
and other valuables in the name and to the credit of the Corporation with such depositaries as shall be
designated by the Board of Trustees. The Treasurer shall provide oversight to the Director or Administrative
Assistnant in the investment and reinvestment of funds of the Corporation and the disbursement of funds of the
Corporation as may be ordered by the Board of Trustees. The Treasurer shall render to the Board of Trustees
and the members of the school community, at the Annual Meeting, statements evidencing the current financial
condition of the Corporation. The Treasurer shall ensure that the Director or Administrative Assistant establishes
a system of adequate financial recording showing quarterly income, expenditures and balances and shall, at the
first meeting following the end of each quarter, submit to the Board of Trustees a detailed written financial report.
The Treasurer, as chair of the Finance Committee, annually shall recommend an auditing firm to be hired by the
Board of Trustees to review the books of the Corporation and provide a report on them to the Board of Trustees.
Program Director
The Executive Director of Ozark Education, Inc., will be designated OCCA Program Director, to be referred to as
the Director.
The Director will facilitate the ongoing development and implementation of a vision of achievement, innovation,
and care for all stakeholders of the school community including students, staff, parents, and community partners
as well as handling all financial and facilities business.
The Director retains the authority to hire and dismiss any subordinate staff, at will.
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The Director retains final decision-making authority in the area of finance and purchasing in accordance with the
school budget as voted on and approved by the Board of Trustees. School finance and purchasing decisions
include vendor management; payroll administration; accounting; budgeting; cash management; financial
reporting; and annual audits. The contingency fund may be accessed by the Director only with board approval
for amounts exceeding $1000.
The Director retains the following administrative authority:
• Student discipline, in accordance with the Student Handbook.
• School budget, including crafting, submitting to the Board Finance Committee for review, and implementing the
Board-approved budget.
• Hiring and dismissing school staff at will under advisement of the Board.
• Managing the day-to-day operations of the school including personnel matters.
• Reporting to the Board including a monthly discipline report and academic achievement report.
• Serving as the Instructional Leader of the school, responsible for curriculum alignment with Common Core
State Standards, teacher and staff evaluations, and professional development.
• Cultivating and communicating a vision for excellence under the advisement of the Community Advisory Board
and the School Leadership Team.
• Developing and maintaining a positive, high impact school culture that emphasizes rigor, relevance, and
relationships.
School Leadership Team
The Leadership Team will be comprised of the Director, the Dean of Students, and the Lead Teachers.
Lead Teachers
The Director will designate up to three Lead Teachers as needed for grades K-4, 5-8, and 9-12. They will act
under the advisement of their grade range departments.
The Lead Teachers will facilitate Professional Learning Community meetings and activities within their graderange departments including student data collection, curriculum alignment, event/field trip planning, real-world
projects, job shadowing arrangements, assemblies, and departmental professional development. They will also
solicit and submit purchase orders for instructional materials and classroom supplies.
Teachers
Every faculty and staff member will belong to a Professional Learning Community (PLC) responsible for
measuring student achievement, setting SMART goals (specific, measurable, attainable, realistic, and timebound), implementing high-yield instructional strategies, and ensuring curriculum is aligned with Common Core
State Standards. PLCs may also deliberate on and strategize matters of concern including discipline
procedures, event planning, school culture, etc., and may submit recommendations to the Leadership Team
and/or Board of Trustees for review and adoption. Each PLC will be facilitated by a Lead Teacher who will
receive a stipend. PLCs will not have more than 6 members.
Community Advisory Board
Parents, community members, teachers, and students will be encouraged to serve on the Community Advisory
Board which may form committees to address specific areas of need or populations of students. For example,
an Elementary Committee, Secondary Committee, Hispanic Committee, and/or a Marshallese Committee may
be formed. The Advisory Board may make recommendations to the Leadership Team and/or the Board of
Trustees to solicit changes and improvements in the governance of the school. The Community Advisory Board
and sub-committees shall elect their own officers/representatives.
Students
Students grades 4-12 will be encouraged to participate in Student Government. Each class may elect two
representatives to serve on the council, for a total of 18 members. The council members may elect officers
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among themselves or run a school-wide election for offices. Student officers may represent the student body at
Board of Trustees and Community Advisory Board meetings, as well as make recommendations to the
Leadership Team to solicit changes and improvements in the governance of the school. The Director will act as
Advisor to Student Government.
Dean of Students
The Dean of Students will address student behavior issues in accordance with Student Handbook policy;
however, in the event of contested decisions or extenuating circumstances, the Director will have decisionmaking authority under advisement from the Superintendent as needed. In the event a student is recommended
for expulsion, the Dean and Director will present documentation of behavior warranting expulsion before the
Board of Trustees or its designated entity for approval or rejection.
The Dean of Students will also assist the Director in operations management to include vendors, transportation,
maintenance, food service, security, and technology. The Dean of Students will be responsible for operations
continuity in the Director’s absence.
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3.

Give the mission statement for the proposed charter school.

Applicant Response:
""
""
The mission of Ozark College & Career Academy is to empower K-12 students to excel academically, discover
their talents, and advance toward their dreams through 21st Century learning models.

4.

Describe the educational need for the school. Include the innovations that will
distinguish the charter from other schools.

Applicant Response:
At a local level, Northwest Arkansas boasts a higher rate of success among its students than that of neighboring
communities. With an average graduation rate of 82% in Washington County, and 89% in Benton County, the
region is above the state average of 80%. Nonetheless, in a region of more than 57,000 school children, an 86%
graduation rate means as many as 8,500 of the current students in this area will exit the system without a high
school diploma (www.greatschools.org). Demographically, 48% of the region's students are considered
economically disadvantaged. Of those, the graduation rate drops to 74%.
For the 13 school districts listed in proximity to the proposed location of OCCA, the following data provide a
snapshot of regional academic strengths and weaknesses. District literacy and math scores were chosen to
compare average elementary level achievement.
2012 REGIONAL DISTRICT ACHIEVEMENT
DISTRICT
FRL
MINORITY LITER.
MATH
2012 AYP
ARKANSAS
61%
36%
79%
75%
*_____
BCBSA
34%
21%
88%
82%
NI
Bentonville
30%
24%
90%
88%
NI
Farmington
39%
14%
83%
85%
A
Fayetteville
41%
31%
85%
84%
A
Gentry
65%
30%
82%
78%
NI
Gravette
51%
12%
82%
80%
NI
Greenland
61%
9%
76%
65%
NI
Haas Hall
1%
14%
100
100
A
NWACA
*
*
*
* *
Pea Ridge
47%
9%
86%
89%
NI
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Rogers
Siloam Spr.
Springdale
West Fork

61%
56%
67%
59%

49%
37%
59%
7%

89%
83%
78%
75%

82%
81%
77%
70%

* = N/A NI = Needs Improvement A = Achieving
Education Policy

NI
A
A
NI
Data sources: ADE and University of Arkansas Office of

Though NWA schools are a step ahead of the rest of the state, a large percentage of students are not
experiencing the academic success necessary for college or career advancement. In 2011, out of 109 Arkansas
schools identified as “focus” schools, i.e., schools with a clear gap in achievement between at-risk (economically
disadvantaged, English Learners, and Students with Disabilities) and regular students, or schools with low
graduation rates, 10 of those schools were in Northwest Arkansas, and 8 of those were in the district in which the
charter proposes to open, Springdale.
In Springdale, additional areas to be addressed can be observed. The 2012 Springdale District Report Card
documents an 80% graduation rate, meaning as many as 4,000 of the current 20,000+ students may not
graduate on time. Of those who graduate and go on to college, the district college remediation level stands at
41%. 4 out of 10 Springdale graduates are not college ready.
This is also evidenced by 2013 Grade 11 Literacy Proficient & Advanced (P&A) rates of 68.5% among the
general population, and only 53% P&A among the TAGG group (minority, economically disadvantaged, and
special needs students). Springdale is notably more successful with math instruction at 83% P&A on EOC
Algebra and 75% P&A on EOC Geometry. But the Biology scores, like those of most of the rest of the state, are
low at 41.5%. In an economy where science proficiency matters, Springdale graduates are at a distinct
disadvantage.
Northwest Arkansas is also home to one of the lowest performing Priority Schools in the state. Priority schools
represented the lowest 5% of Title 1 schools. Springdale's Alternative Learning Environment (ALE) high school
was in fact the second-lowest performing high school in the state, with a running record of under 10% P&A on
the11th Grade Literacy for the years 2010-2012, under 22% P&A on the EOC Algebra for those 3 years, and less
than 4% P&A on the Biology EOC for the same time period. Springdale has made a notable effort to correct this
deficiency, however, raising 2013 scores to 33% in 11th grade literacy, 63% in EOC Algebra, and 19% in EOC
Biology.
To provide a more promising option to the children in low-achieving schools, and a choice for families looking for
a different educational program for their child, Ozark College & Career Academy endeavors to offer an
innovative, effective program designed to engage and support at-risk and regular learners to increase the
likelihood of high school graduation and college success. The innovation of the OCCA program is multi-fold,
including smaller class sizes, 1:1 technology ratio and flipped instruction,, project-based learning, a Montessori-based
early childhood program, and early foreign language instruction.
Smaller Class Sizes
Kindergarten class size will be no more than 15. Each grade will add an additional student (grade 1=16, grade
2=17, etc.) capping at no more than 20 for grades 5 and up. At-risk and regular students will enjoy more one-onone time with their teachers as well as differentiation of curriculum and instruction to meet diverse student needs.
Numerous studies have shown that smaller class sizes can significantly affect achievement outcomes, especially
among younger and at-risk learners (Achilles, 2012). Innovation. Except for Alternative Learning Environments
and special needs classrooms, traditional students can expect to have at least 20 students in elementary
classrooms and 30 in secondary. Every OCCA student will enjoy the benefits of smaller class size.

One-to-One Technology Ratio and Flipped Instruction
OCCA will make laptops and notebooks available for checkout to students. They and their parent/guardian will
sign a contract agreeing to responsible usage and care for the equipment. The device will be taken home daily
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for homework. OCCA will partner with Cox Cable to ensure that all families have access to high speed internet
service in their home. Cox partners with Connect2Complete to provide high speed internet access to Arkansas
students receiving Free and Reduced lunch benefits (http://www.thecitywire.com/node/28752#.UhwaKmRgar9).
A primary benefit of 1:1 technology is the ability to personalize instruction, meaning every child can work with
curriculum aligned to their own literacy or math level. Digital, interactive curriculum programs, fully aligned with
Common Core State Standards, are designed to first assess each child to better determine their course level
placement, i.e., advanced students are able to forge ahead without waiting for the rest of the class to catch up
(placing them at risk for boredom and disengagement), and struggling students are able to fill in learning gaps
rather than falling farther behind as the rest of the class progresses. State-of-the-art, research-based, CCSSaligned digital curriculum programs, such as Edgenuity and Odysseyware), formatively assess students as they
work through the lessons, giving them immediate feedback and alerting the classroom teacher if mini-lessons or
small group tutoring are needed for concept mastery. Using data from diagnostic and formative assessments,
OCCA teachers will “blend” direct instruction with personalized digital learning to give students the benefits of
traditional and 21st century instructional models.
Another powerful benefit of 1:1 technology is the ability to incorporate the “flipped” instructional model. Stanford
Medical School and many other colleges and K-12 schools utilize this digitally-based method (Steakley, 2012).
OCCA plans to incorporate flipped instruction whereby students use their digital device to watch and/or read an
instructional video or graphic rendition of a concept for homework, then return to class the following day ready to
participate in activities and projects under their teacher's competent supervision. Essentially, students may view
lectures at home and do “homework” at school. With this model, teachers can use precious class time to engage
students in effective hands-on and small group learning experiences and projects, reinforcing new vocabulary
and concepts introduced in the take-home ODYSSEYWARE or Edgenuity lesson. The classroom teacher
becomes a facilitator of Socratic discussions, diverse learning-style delivery methods, and project-based
assessments that support and engage at-risk and regular learners, rather than traditional “sage on the stage”
style instruction.
ODYSSEYWARE (OW) provides customizable, online courses for grades 3-12, aligned to Common Core State
Standards and Arkansas Frameworks. OW offers the following features as described in their white paper (http://
www.odysseyware.com/asset/media/pdf/Odysseyware_Course_Outline.pdf):
• OW's new Teacher Authoring Tool takes customization to the next level.
• Easy-to-use technology lets students learn at their own pace; and allows educators to teach in their own
style.
• Interesting, engaging and timely - with links to videos, audio files, interactive games and other content to
enhance the learning experience.
• Powerful administrative and reporting tools allow educators to complete tasks quickly and easily.
• Also facilitates credit recovery, remediation, dropout prevention and textbook replacement
OW offers a variety of core and elective courses for grades 3-12 as well as a number of CTE courses for grades
9-12.
Edgenuity, another quality digital curriculum, offers many of the same courses as OW, but it also provides
Advanced Placement courses, as well as a number of cutting-edge technology courses such as “Green Design
and Technology,” “Game Design,” and “Introduction to C++ Programming” (http://www.edgenuity.com/
Curriculum-Research/Course-Search), ideal skills for STEM projects.
Innovation. A 1:1 device ratio, blended and flipped instruction, and digitally-interactive Arkansas Frameworks
and CCSS-aligned software are luxuries that only a few classrooms and schools in the NWA region can boast of.
OCCA students will experience the benefits of this top-notch, innovative model.
Project-based Learning
The Buck Institute for Education (2013), a clearinghouse for project-based learning research and a leader in PBL
professional development, defines PBL as:
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“In Project Based Learning (PBL), students go through an extended process of inquiry in response to a
complex question, problem, or challenge. While allowing for some degree of student "voice and choice,"
rigorous projects are carefully planned, managed, and assessed to help students learn key academic
content, practice 21st Century Skills (such as collaboration, communication & critical thinking), and create
high-quality, authentic products & presentations.”(What is PBL, 2013).
Project-based learning will be at the heart of the OCCA instructional model. Meta-analyses of studies of PBL
show consistent evidence that PBL instruction is more effective than traditional instruction in long-term memory
tests and skill development (Strobel & van Barneveld, 2009). The Buck Institute for Education (BIE) is dedicated
to supporting schools in the adoption of the Project-based Learning (PBL) model. OCCA will use BIE as a
resource for support materials, rubrics, training, and coaching staff in PBL best practices. OCCA will adopt the “8
Essentials of Project-based Learning” as outlined by Larmer and Mergendoller to inform the development of
course projects (http://images.bie.org/uploads/useful_stuff/8_Essentials_article_small_file_size_
Oct2012version.pdf). The 8 essential components enumerated by the authors are:

1.
2.
3.
4.
5.
6.
7.
8.

Significant content.
A Need to Know
A Driving Question
Student Voice and Choice
21st Century Learning Skills
Inquiry and Innovation
Feedback and Revision
Publicly Presented Product

The OCCA PBL model will emphasize 21st Century skills. A 2013 Gallup study found that students who had
learned 21st Century skills in school had significantly higher workplace success. 21st Century skills include: use
of technology; knowledge construction; skilled communication; real-world problem solving; self-regulation;
collaboration; global awareness; and online collaboration (“21st Century,” 2013).
Real-world problem solving has been identified as a key aspect of the success of STEM (science, technology,
engineering, and mathematics) education practices. The National Center for the Advancement of StEM
Education advocates “real-life” problem-solving as an integral component for getting students “turned on” to
inquiry and design (I & D) STEM curriculum (National Center, 2013). Though OCCA will not limit our students
and teachers by emphasizing STEM at the expense of literacy and the arts (we prefer the less well-known
“STEAM” acronym -adding an “A” for arts), we will rigorously incorporate and integrate STEM learning into our
project models in accordance with best practices in STEM instruction.
Innovation. Though PBL is gaining recognition in Arkansas as a powerful instructional model, thanks to the
emphasis on “authentic” learning found in the Common Core State Standards, OCCA will be uniquely structured
to support PBL learning compared to traditional public schools. Our small class sizes, STEAM skill focus, and
personalized instructional model are vital components for ensuring PBL success at all grade levels.
Montessori-based Early Childhood Program
OCCA will adopt a modified version of the Montessori model for its early childhood program. K-2 students will
spend a substantial portion of their day in a discovery learning environment with a Montessori-trained instructor.
In the Montessori model, children are led by their interests. The classroom environment and materials are
carefully chosen and strategically arranged to invite mastery of academic concepts, and the teacher has at the
ready a comprehensive menu of games, lessons, and projects to quietly offer students as she travels around the
classroom watching for “teachable moments” day after day. Montessori students who start with this method in
the preschool years are known to be early readers and masters of mathematical concepts, as demonstrated by
research, even when controlled for demographic backgrounds (Lillard, 2006).
Our Montessori-based program will be complemented by CCSS core instruction developed by our K-2
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Professional Learning Community. Our K-2 teachers will use an online formative assessment tool such as the
STAR Early Literacy assessment program to inform unit planning, and may also use a remedial tool such as the
ODYSSEYWARE Common Core Assessment and Remediation Tool (CART) to ensure rigorous alignment with
CCSS standards.
Innovation. In Northwest Arkansas, Montessori-based early childhood instruction is rarely available to families
who cannot afford private school tuition. This internationally recognized method of instruction will fit well with the
OCCA philosophy of project-based learning which requires the creativity and critical thinking skills that
Montessori methodology cultivates.
Early Foreign Language Instruction
Early foreign language instruction has been found to have a plethora of benefits to students. According to
research conducted by the Connecticut State Department of Education, numerous studies bear out the following
benefits. Early foreign language study:
1. Benefits academic progress in other subjects
2. Narrows achievement gaps
3. Benefits basic skills development
4. Benefits higher order, abstract and creative thinking
5. Enriches and enhances cognitive development
6. Enhances a student's sense of achievement
7. Helps students score higher on standardized tests
8. Promotes cultural awareness and competency
9. Improves chances of college acceptance, achievement and attainment
10. Enhances career opportunities
11. Benefits understanding and security in community and society
At OCCA, foreign language instruction will start at the Kindergarten level. Because of our extended school day,
30 minutes of instruction per day can be devoted to foreign language acquisition. Parents may choose to enroll
their student in Spanish or Chinese, two languages that can increase employability in our global economy.
Students who come to school with bilingual skills may elect to study both of their home languages, i.e., Spanish/
English, rather than tackle a new language, with the goal of proficiency in reading and writing in both languages.
Monolingual children will start learning basic conversational skills in a second language their first years, then
progress toward written literacy over a period of years. Students identified as gifted and talented in language
acquisition may elect to study a third language during before- or after-school program time.
At the beginner level, OCCA monolingual teachers will study foreign languages with their students using digital
curriculum while integrating opportunities to practice conversation with native speakers. At intermediate and
advanced levels of language acquisition, students will learn from native speakers and/or professional foreign
language teachers.
Innovation. Early foreign language instruction is only offered in private elementary schools in Northwest
Arkansas. OCCA students will be a step ahead of their NWA peers, enjoying a sense of pride in their
achievement, increased cultural awareness, greater employability, and enriched cognitive development.
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5.

Describe the educational program to be offered by the charter school.

Applicant Response:
Philosophy of Learning
The Ozark College & Career Academy philosophy of learning starts with the premise that the best kind of
learning is natural and pleasurable. But traditional public schools, being built on a factory production model,
often produce an unnatural and unenjoyable classroom environment that slows the learning process for some
students. We adhere to the idea that each child possesses unique, innate intelligences that, when discovered
and developed, can provide them with multiple cognitive “hooks” on which to hang all types of learning, helping
them to experience pleasure in learning concepts and facts that might otherwise seem foreign. The child who
demonstrates giftedness in music, whose talent is “discovered” by a teacher and is taught an instrument or
singing at an early age, begins thinking in terms of patterns that make math concepts accessible to him. The
child who is fascinated by animals finds delight in writing elaborate stories about her pets, despite her
deficiencies in spelling. The boy who seems to like nothing other than collecting rocks on the playground
becomes the class scientist when a teacher shows him that rocks have names and can be classified according to
their geologic characteristics.
Psychologists refer to this type of learning, this state wherein humans enjoy the task in front of them in a way that
causes them to lose themselves in the doing and extend their cognitive reach, as “flow” (Csikszentmihalyi, 1997).
Flow has been defined as the pleasure that comes when skills match challenges, and work is neither too easy
(boring) nor too difficult (frustrating). A similar psychological concept is Vygotsky's “ZPD,” or “Zone of Proximal
Development” (1935). Both concepts allude to two of the biggest problems that educators grapple with daily: the
bored, under-stimulated student; and the frustrated, struggling student. John Dewey had another way of
describing the observed phenomena. A student who was enjoying his lesson but didn't see any real value to it,
was said to be “fooling.” The student who saw value in a lesson, but did not enjoy it, was experiencing
“drudgery” (Dewey, [1910] 1997). Maria Montessori referred to the ideal state of enjoying learning for its own
sake as “normalization.” The teacher's job is to find the “sweet spot” for his students, that state that is most
healthy and “normal,” the place where they are intrinsically motivated to do serious work.
The traditional public school teacher is pulled apart by two unhappy groups of students, trying to teach, as she
has been trained, one concept to many students at once, some of whom are already masters of the concept and
therefore bored or unchallenged, and some of whom are confused, lacking the knowledge and understanding
prerequisite to the new learning. Only the third in the middle, the middle of the bell curve, are in “the zone.”
Whether the middle group of students is enjoying “flow” or “normalization” is nebulous in such a haphazard
environment. More likely they are distracted by their unhappy peers on either side of them.
No two persons are exactly alike in their interests. And yet traditional schools ask teachers to teach every
student the same way. Teachers spend their days doling out work for students and hoping they will complete the
work without resistance. If students are especially difficult to motivate, the school day becomes a 6 or 7 hour
cycle of rewards and punishments, a carrot at the front and a stick at the rear. Therefore, OCCA is dedicated to
creating a culture and community that will build intrinsic motivation in all learners by appealing to their innate
intelligences and interests at each level of development by focusing on individual and small group learning at
least 90% of the school day. At all developmental levels, including adult, students are drawn to that which
captures their imagination either by its design, its actions, its effect, its meaning, or its pleasure.
As a brand new charter school, we can expect that many of the students that come through our doors will arrive
with entrenched adaptive behaviors and negative attitudes born of the expectation that all learning is either
boring or frustrating, and our teachers may find themselves resorting to many of the same prods and tokens that
their traditional counterparts resort to in order to raise achievement. But as the school year goes by, and as our
student body becomes more our own with each passing year (i.e., raised in our school from an early age), we will
keep the goal in front of us: to build intrinsic motivation in our students by giving them opportunities to lead, to
follow their interests, to make choices, and to discover their own talents. By providing all types of high quality
and enriching materials, equipment, and experiences and focusing on student-centered models designed to
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encourage intrinsic motivation, we expect to soon find that our students are leading us as much or more than we
are leading them in their learning.
OCCA teachers will be dedicated to helping each student discover their unique set of intelligences and interests,
then customizing their learning program to increase the experience of “flow” in the classroom.
Intrinsic Motivation, “Flow,” and Montessori
When Csikszentmihalyi, the author of the “flow” concept, learned of Maria Montessori's philosophy of education
and her belief that children must achieve “normalization” before they can become great learners, he knew he had
found a kindred spirit, and became a proponent of her work. Montessori's “normalization,” like flow, is marked by
intense concentration, intrinsic motivation to continue an activity, to learn independently for the pure pleasure of
it. Montessori had developed her ideas through working with mentally disabled children in Italy at the turn of the
twentieth century. She later cultivated and polished those ideas with the impoverished children of factory
workers in Rome. She discovered that by manipulating their environment in such a way that they could
“discover” a variety of learning experiences independently -the teacher acting as facilitator, not dictator -that the
children actually developed intrinsic motivation to learn, becoming proficient in reading and math at very young
ages. The achievements of her students drew the attention of the world, and still do to this day.
The Montessori Method is recognized internationally as a premier teaching method. In the U.S. alone, there are
currently over 5,000 Montessori schools flourishing, most of them supported by well-heeled private-pay families.
Recent research continues to bear out the notable value of a Montessori education (Lillard, 2006; Rathunde &
Csikszentmihalyi, 2005). However, mainstream educators prefer not to notice, choosing to continue filling a
bottomless toolbox of strategies in hopes of finding the right combination of tools that will repair the problem of
disengaged students without addressing the limitations of the factory school model itself.
OCCA K-2 students will enjoy the benefits of a Montessori-based curriculum, designed to cultivate creativity,
higher order thinking, and intrinsic motivation that will prepare them for success throughout their school career
and beyond.
Project-based Learning
With PBL, students don't just learn about a subject, they put knowledge and skills to work to produce high quality
projects that benefit the school and community. Lesson-planning, from a teacher's perspective, could follow the
outline below to exploit the benefits of PBL:
1. What is the central question, and what are the CCSS standards, my students will be learning?
2. What are my students' interests, multiple intelligences, knowledge, and ability levels currently, and what type
of project would appeal to and enrich those?
3. How can I help my student(s) design a project with a real audience and purpose that will allow students
authentic, hands-on experience with the topic of learning to increase their engagement and thence their
understanding?
4. How might we benefit our school, our families, or our community with this project?
5. Which “employability soft skills” can we integrate into this project?
6. Which STEAM skills and knowledge can we integrate into this project?
7. Which literacy skills can we integrate into this project?

Projects will be scored with rubrics aligned to Common Core State Standards, Arkansas Frameworks, qualitative
and quantitative attributes. The Buck Institute of Education (BIE) provides a variety of PBL rubrics that may be
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modified to meet the individual needs of OCCA students.
Project-based learning will allow every OCCA student to experience the satisfaction of completing work that is
meaningful to themselves and useful to others.
K-12 Model
McEntire (2002) made the following observations about school transitions found in current, traditional school
models:
The division of elementary schools into configurations that include fewer grades requires that students make
several transitions from one school to another. Researchers note that transitions can be stressful for students:
a. Alspaugh (1999) found a significant achievement loss during each transition year. He also found that some
students regain what is lost in the following year, but it would seem that students who make fewer transitions
need fewer years to make up for achievement losses caused by transitions.
b. Another study found that each time students switched schools, their feelings of anonymity increased.
Researchers who found that sixth-grade students in both elementary and combination K-12 schools
outperformed students in middle schools or junior high schools considered the number of transitions a significant
factor. This study considered 8 schools with 7 different grade spans with student populations of 82 to 1,200. The
schools were located in both urban and rural settings in 5 northwest states. The number of grades in the schools
ranged from 1 to 11 (Paglin & Fager, 1997).
c. Another research study found that girls in early adolescence suffered from a drop in self-esteem,
extracurricular participation, and leadership behaviors when they made the transition into middle school or junior
high, but not if they remained in an elementary school setting. This study found that the effects of this transition
lingered throughout the school years. For boys, the study found similar negative effects in extracurricular
participation and grades, but not in self-esteem, when they made the transition into middle school or junior high.
The authors concluded that the relatively protected elementary school setting made the entry into adolescence
less stressful for both boys and girls. The students who had not had the stress of the earlier transition seemed to
cope better with the transition into high school than did other students (Simmons & Blyth, 1987).
d. Franklin and Glascock (1996) found that sixth-grade boys experienced more suspensions in middle schools or
junior high schools than in elementary schools, possibly related to the effects of the transition, the school
organization, or school size. This study was based on information gathered from all Louisiana public schools
during the 1992-1993 school year.
For these reasons and more, Ozark College & Career Academy has adopted a K-12 model. Not only will our
students benefit from fewer transitions imposed by traditional districts, but the impact of frequent family moves
will be decreased for highly-mobile students. The Center for Housing Policy found that low income families
move more frequently, and household moves result in significant negative effects on student achievement
(Cohen & Wardrip, 2011). Highly-mobile families who enroll their children at OCCA may benefit with higher
achievement through school location stability. As long as they stay in the Northwest Arkansas area, their
children will not have to suffer the setbacks of changing schools.
A K-12 model will benefit all OCCA students by surrounding them with adults who can follow their development
and maintain supportive relationships through several stages, as well as allowing them to avoid frequent
transitions that may impede learning due to social adjustment stress.
School Uniforms
OCCA will adopt a school uniform policy under the advisement of the Community Advisory Board. The goals of
the policy will be as follows:
-To increase safety through easy identification of students on the school campus.
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-To increase safety by eliminating gang dress or promotion of inappropriate behaviors.
-To level the playing field among economically diverse students.
-To practice professionalism in anticipation of the workplace.
-To build a sense of school identity and pride.
-To reduce clothing costs for families.
Extended Day, Extended Calendar
Marcotte and Hansen (2010) found that, through controlled experiments based on numbers of snow days (a
random variable), it can be asserted with certainty that additional instructional days increases school
achievement. Other studies have shown similar results in recent years, emphasizing that instructional quality
must accompany quantity.
In a recent study, researchers found that ExpandEd Schools (an expanded school day model with schools in
New York, Baltimore, and New Orleans) showed significant achievement gains in math proficiency, school
attendance, safety, communication, student engagement, and academic expectations. ExpandEd Schools were
found to have an enriched curriculum, and middle school students who felt supported and challenged. The
OCCA model is very similar to ExpandEd in that the extended day will not just increase instructional time in core
competencies, but expand opportunities for enrichment in the arts, foreign language, and STEM projects that
promise to engage students and increase success (http://www.expandedschools.org/sites/default/files/
expanded-year-one-report.pdf).
OCCA students will benefit from increased instructional time in core coursework as well as enrichment activities
designed to increase student engagement. High school students may use the additional time for job shadowing,
internships, and other school-to-work programs and activities.
School-wide Discipline Model
OCCA will not leave the benefits of good classroom management to chance. We will offer ongoing staff
development in two recognized classroom management models: Harry Wong's “Effective Teacher” program,
including Teacher Induction training and the text, The First Days of School. Through the effective use of Wong's
classic “procedures and professionalism,” OCCA will build a culture of high expectations for independent learners
in a positive environment.
OCCA will also implement Fay and Cline's, “Love and Logic” model. “Love and Logic® provides skills that help
teachers keep control of their classrooms, have fewer detention referrals, and earn lifelong respect from their
students” (www.loveandlogic.com). This program gives teachers skills in responding to and controlling difficult to
manage behaviors. Problem students will not be allowed to “take over” the classroom using destructive or
distracting language and behavior, but under the guidance of our teachers and administrators, they will learn
positive language and behaviors to increase classroom success.
OCCA teachers will learn classroom management skills that will increase their confidence and student
achievement through proven procedural strategies and professional behaviors. OCCA students will benefit from
the Love & Logic model as positive behaviors are reinforced and negative behaviors are extinguished through
strategic staff approaches and responses built on reasoning and compassion.
Quality Assurance through Additional Accreditation
Ozark College & Career Academy adheres to the understanding that a quality school program can only be
ensured through compliance with rigorous organizational standards and cooperation with a programmatic
external evaluation process. AdvancEd accreditation tells parents, communities, other K-12 schools, colleges,
and postsecondary institutions that diplomas and transcripts issued by a school are legitimate and worthy of
transfer and/or acceptance. Though the accreditation process can be a lengthy and challenging one for staff, the
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benefits to students are well worth the effort.
OCCA will prepare for AdvancEd accreditation by submitting a Letter of Intent to the accrediting agency before
opening and commencing the rigorous evaluation process according to the time frame provided by the accreditor.
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6.

List the specific measurable goals in reading, reading comprehension,
mathematics, and mathematic reasoning based on the state mandated
assessments, and any other assessment tools if used, for improving student
academic achievement for each year of the public charter school’s initial five-year
period. For each goal, include the following:
•
•
•

The tool to be used to measure the academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.

Applicant Response:
READING & READING COMPREHENSION, Grades K-2
Tool: Iowa Test of Basic Skills (ITBS)
Performance Objective:
--Students will meet or exceed state average scores for each grade level, K-2, on ITBS.
Time Frame: In accordance with state testing calendar
READING & READING COMPREHENSION, Grades 3-11
Tool: PARCC CCSS Literacy Assessments
Performance Objective:
--Students will meet or exceed state average scores for each grade level, 3-11.
Time Frame: In accordance with state testing calendar
MATH & MATH REASONING, Grades K-2
Tool: ITBS
Performance Objective:
--Students will meet or exceed state average scores for each grade level, K-2, on ITBS.
Time Frame: In accordance with state testing calendar
MATH & MATH REASONING, Grades 3-11
Tool: PARCC CCSS Math Assessments
Performance Objective:
--Students will meet or exceed state average scores for each grade level 3-11.
Time Frame: In accordance with state testing calendar.
TECHNOLOGY SKILLS, Grades K-11
Tool: Student portfolios aligned with International Society for Technology Education (ISTE) National Educational
Technology Standards for Students (NETS-S)
Performance Objective:
-- Each OCCA student will complete a technology portfolio each year demonstrating 80% score in mastering
ISTE NETS-S Standards, integrating core content through project-based learning. Teacher-scored using ISTE
NETS-S rubric.
Time frame: All student portfolios are due on Wednesday of the 4th week in May.
CAREER READINESS, 11-12 Concurrent Credit Courses
Tool: APSCN Records.
Performance Objective: Every student grades 11-12 who has been enrolled at OCCA for at least two years
previously will be enrolled in a concurrent credit college, AP, or career certification course or program.
Time frame: At least 1 semester course per year enrollment per grade 11-12 student.
GRADUATION RATE
Tool: APSCN Records
Performance Objective: OCCA graduation rate will meet or exceed the state average.
Time frame: The first OCCA graduating class will graduate in May of 2019.
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7.

Describe the process that will be used to develop and align the curriculum
with the Arkansas Curriculum Frameworks and the curriculum requirements
of the Common Core State Standards as adopted by the State Board of
Education.

Applicant Response:
The Ozark College & Career Academy Program Director will be responsible for instructional leadership of the
faculty including curriculum development and alignment. The Director will take the following steps to ensure
alignment with the Arkansas Curriculum Frameworks and the Common Core State Standards:
1. The Director will research high quality digital curriculum materials to find interactive textbooks and software
that align with the Frameworks and CCSS for each grade level and subject area for purchase by OCCA.
2. The Director will facilitate work sessions with the faculty Professional Learning Communities (PLCs) to map
Frameworks and CCSS into quarterly units, then work across the curriculum and in multi-grade teams to design
learning projects that integrate content, skills, technology, and real-world problem-solving. A typical mapping
session might include:
--Cut hard copies of the Frameworks and CCSS into strips. Match them to narrow the number of categories by
grade level.
--Sort the matched strips by key concepts, themes, and content to be addressed each quarter at each grade
level and for each core content area.
--Brainstorm thematic and targeted project ideas related to concepts/theme/content for the school, the grade
range, classes, and individuals.
--Build a curriculum map including unit titles, framework and CC standards addressed, formative and summative
assessments, links to scoring rubrics. Post on school website.
--Assist students in selecting projects that are highly engaging and offer potential for integrating Framework and
CCSS skills and content knowledge. Projects may link to school-wide themes. For example, if the school
adopted the theme of "Island Paradise" for first quarter of the school year, the following projects might be
incorporated:
i. Kindergarteners adopt tropical fish species, create fish mobiles and art, do a presentation on their adopted
fish, sing famous songs about fish, care for a class pet fish, write stories about fish, and transform a corner of
their classroom into a paper "aquarium" suitable for tropical fish habitat. Field trip to a fish store or aquarium.
Integrate scientific concepts including living vs. non-living, data collection, species classification (sorting).
Integrate math and literacy including counting, colors, letter/sound recognition, vocabulary, etc.
ii. First graders follow suit with birds. Invite a guest speaker to bring tropical birds, or take a field trip to a bird
sanctuary. Field trip to an aviary.
iii. Second graders follow suit with reptiles. Guest speaker from University brings in snakes.
iv. Upper grades produce a play such as a middle school version of Shakespeare's "The Tempest," study
island formation and volcanology, track hurricanes in the Pacific Island region, and explore island cultures
including our own Marshall Islander history here in Springdale
v. Secondary students contribute by using computer programming skills to design Island Mission video games
integrating geometry from their own curriculum and math facts for the younger students, then produce videos
documenting the immigration stories of Marshall Islanders who came to live in Springdale.
vi. Parent Night/Open House: Parents and community guests are greeted with leis and island food, tour the
transformed classrooms, listen to songs sung by the younger students and watch the play and documentaries by
the older students.
3. Interactive, digital curriculum units and assessments that teach, reinforce, remediate, and enrich CCSS and
Frameworks learning objectives are identified and aligned into custom-built courses.
4. Direct instruction lessons are blended where needed to address neglected or weakly-presented concepts.
5. Finally, differentiation considerations are addressed. What support resources can be prepared for students
who struggle? What enrichment activities and accelerated texts can be offered to gifted students?
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8.

Describe the manner in which the school will make provisions for the following
student services, even in those areas for which a waiver is requested:
A) Guidance program;

Applicant Response:
A waiver is requested. The first year, the Program Director and Dean of Students will work together to assign
students to classes, provide social skills and character education activities, and offer college and career
education to grades 1-8. If student personal crises arise during the school day, the student will be referred to
the Dean of Students for a listening ear and possible intervention. Interventions may include referral to a social
service agency or health professional, a parent meeting, conflict resolution between students, or referral to the
Director for more serious or chronic problems. The Program Director will handle student schedules and course
requests. The second year of school, a .5 Counselor will be hired. In addition to the duties the Director and
Dean handled the first year, the Counselor's duties will also include: preparation and upkeep of Graduation
Plans and transcripts and maintenance of Smart Core forms.

B) Health services;
Applicant Response:
In accordance with Arkansas rules, OCCA will employ a .25 FTE nurse for the first two years. The position will
grow to .5 as the school grows. The nurse will come at midday to dispense medications, maintain health
records, and manage student health cases in accordance with the Arkansas School Nurse's Association
Practice Guidelines. Necessary equipment and supplies will be purchased.

C) Media center;
Applicant Response:
A waiver is requested for media center requirements. However, students will have access to quality media
materials via classroom libraries which will be stocked at the beginning of the school year. Also, every student
will have a digital notebook or laptop for access to online library holdings through the local public and state
library systems. Professional development will be offered throughout the year to train teachers to access and
utilize technology and digital and print resources.

D) Special education;
Applicant Response:
A .5 special education certified teacher will be on staff. The SPED teacher will be responsible for writing and
maintaining student Individual Education Programs and ensuring that accommodation and modification
requirements specific to each IEP are met. The SPED teacher will also work individually and in groups with
students as required by their IEPs. The SPED teacher will also schedule and facilitate required parent and staff
meetings in keeping with federal law. Health professional evaluations, therapies, and special equipment will be
provided as required by the IEP or specified by referral in accordance with IDEA. Facility and transportation
services will meet ADA requirements for special needs students.

E) Transportation;
Applicant Response:
OCCA will purchase and staff two school buses. Routes will run before and after school, and during field trips.
All students will be encouraged to enroll in and attend a high quality before and after school program, three of
which will be available in close proximity to our school, one of which is owned and operated by our sponsoring
organization, Ozark Education, Inc. This will cut down on transportation needs as parents may drop off and pick
up students according to their family schedule, saving fuel and travel time. Older students will also have the
option of taking the city bus, which comes to our front door hourly. OCCA will not pay for vouchers before or
after school, but parents may choose to pay for this option to cut student travel time. Bus vouchers may also be
used to transport older students to concurrent credit programs and internships, at OCCA expense.
Transportation services will comply with all government regulations and ADA specifications.

F) Alternative education, including Alternative Learning Environments;
Applicant Response:
A waiver is requested. OCCA will provide most of the same services offered by ALEs in Arkansas, including
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reduced class sizes, social service referrals, individualized instruction, and career guidance. OCCA will look to
the National Association of Alternative Educators' "Exemplary Practices for Alternative Educators" handbook for
guidance in building a quality program.

G) English Language Learner (ELL) instruction
Applicant Response:
One ELL-certified teacher will be paid a stipend to manage state ELL requirements including testing and
modifications, as our ELL Director. All OCCA teachers will be trained in best practices and effective strategies
for supporting EL learners. OCCA will comply with all state and federal regulations for serving second language
learners. A translator will be provided for non-English speaking students and parents as needed. Hiring
preference will be given to ELL-certified and bilingual teachers and staff.

H) Gifted and Talented Program.
Applicant Response:
A waiver is requested. OCCA is dedicated to differentiating instruction for all students, including Gifted and
Talented. Our commitment to differentiated instruction will allow GT students to work at a pace that is satisfying
to them, increasing engagement and achievement. All OCCA teachers will be trained in best practices and
effective strategies for supporting GT learners. Project-based instruction will offer GT students multiple
opportunities to polish their skills and display their talents throughout the school year.
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9.

Describe the geographical area to be served by the charter. List all school
districts within the geographical area likely to be affected by the openenrollment public charter school.

Applicant Response:
OCCA will be located within the city limits of Springdale, Arkansas, in Benton and Washington Counties, and will
be located within the boundaries of the Springdale School District. It is anticipated that students will enroll in
OCCA from Springdale School District, Fayetteville School District, Bentonville School District, Rogers School
District, Gentry School District, Siloam Springs School District, Pea Ridge School District, Huntsville School
District, and Greenland School District. According to the 2012-2013 enrollment information housed on the
Department of Education Data Center's website, Springdale School District contained 20,141 students,
Fayetteville School District contained 9,142 students, Bentonville School District contained 14,880 students,
Rogers School District contained 14,452 students, Gentry School District contained 1,398 students, Siloam
Springs School District contained 3,959 students, Pea Ridge School District contained 1,685 students, Huntsville
School District contained 2,267 students, and Greenland School District contained 776 students. In year one,
with Grades K-2 and 6-8 open and 108 students anticipated, approximately 60 students are anticipated to come
from the Springdale School District, approximately 12 from the Fayetteville School District, approximately 12
from the Bentonville School District, approximately 12 from the Rogers School District, and approximately 12
students from the other listed school districts combined. When the school has its entire grade span of Grades
K-12 in place, and an enrollment cap of 250 students, approximately 130 students are anticipated to come from
the Springdale School District, approximately 30 students from the Fayetteville School District, approximately 30
students from the Bentonville School District, approximately 30 students from the Rogers School District, and
approximately 30 students from the other listed school districts combined.
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10.

Describe the plan for the school officials to provide an annual report to parents,
the community, and the authorizer that demonstrates the progress made by
the charter school during any previous academic year in meeting its academic
performance objectives. (See ADE Rules Governing Standards for
Accreditation of Arkansas Public Schools and School Districts.)

Applicant Response:
Ozark College & Career Academy will comply with annual progress report requirements as enumerated in the
Standards for Accreditation, Standard II, Goals and Administration of Arkansas Public Schools and School
Districts, Section 7.02.
We will begin by filing an Arkansas Consolidated School Improvement Plan (ACSIP) with the Department of
Education annually, under the advisement of our stakeholders including our PLC committees, Community
Advisory Board, Leadership team, and Student Government. Our goals will be aligned with both state and
national education goals.
We will provide and publish an annual report on progress toward our academic performance objectives in a
newspaper in general circulation, namely Northwest Arkansas News, detailing our progress toward
accomplishing program goals, accreditation standards, and proposals to correct deficiencies. Evidence of our
progress will include state and national standards test results, attendance data, discipline data, grade inflation, if
any, ACT scores, college acceptance and remediation rates, and graduation rate. We will make copies of the
report available on our website, by email to our parents and faculty, in our school lobby, and at Community
Advisory Board meetings. Our authorizer will also receive a copy of our report as required.
Once yearly we will hold a public meeting explaining our policies, programs, and goals, as well as reporting on
our progress, achievement, and deficiencies, to the community. The community will have the opportunity to ask
questions and make suggestions.
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11.

Describe the enrollment criteria and student admission, recruitment and
selection processes for the proposed public charter school.

Applicant Response:
In accordance with state and federal law, Ozark College & Career Academy will not deny enrollment to any ageeligible student based on gender, national origin, race, ethnicity, religion, disability, academic, or athletic
eligibility. Nor will OCCA discriminate against students with special education, gifted and talented, or English
Language Learner needs. OCCA will not show preference to students based on socioeconomic status.
In the event that OCCA receives applications from more eligible, first-time enrollment students than it is able to
accept by our deadline for the receipt of applications for the next school year, then we will employ a random,
anonymous lottery process to ensure that all new applicants have an equal chance for admission. The lottery
proceedings will occur at the Ozark College & Career Academy campus, under the supervision of an objective
third party from the University of Arkansas Department of Education Reform which has worked with other
Arkansas charter schools to ensure a systematic (in the event that the said entity is not available, another thirdparty entity will be recruited to oversee the event), unbiased lottery process. A waiting list of non-selected
applicants will be kept until the next random, anonymous lottery process.
Exceptions to the lottery process, per ADE Public Charter Law, include: children of founding members (not to
exceed 10% of the total number of enrollees) and siblings of students currently enrolled;
Prior to the lottery process event, applicants will be notified via postcard, email, and the OCCA website of the
time and place of the event. The ADE Public Charter School department will be notified of the event by email as
well.
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Check which of the following enrollment preferences, as permissable in
Arkansas Code Annotated §6-23-306(14)(C), would be allowed at the charter
school.
✖ Children of founding members of the charter school
✖ Siblings of enrolled students

No enrollment preferences

(No other boxes may be checked in order to select this option.)

It is affirmed that a random, anonymous student selection method will be
utilized in the event that more students apply for admission to the openenrollment public charter school than can be accommodated under the terms
of the charter, except as allowed for in Arkansas Code Annotated
§6-23-306(14)(C).
✖ Yes

No
If it is believed that the use of a weighted lottery is required by federal court or
administrative order, explain and furnish a copy of the order.
Applicant Response:
A weighted lottery has not been required in this school district at this time.
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12.

Summarize the job descriptions of the school director and other key personnel.
Specify the qualifications to be met by professional employees (administrators,
teachers, counselors, etc.) of the program. List the types of administrative
positions, teaching positions, and support positions for the school.

Applicant Response:
All OCCA Employees
Duties. Show enthusiasm, care, and respect for one another, for students and their families, and for our
workplace. Serve as an ethical role model for OCCA students and staff in alignment with the 2008 ADE Rules
Governing the Code of Ethics for Arkansas Educators.
Qualifications. Pass Criminal Background Check, Child Maltreatment Registry, and FBI Background Check.
Program Director
Duties. The duties of the Program Director include administrative and instructional leadership duties as assigned
by the Board of Trustees, including: financial management; personnel; school operations; facilities management;
public relations; school security; curriculum alignment; professional development; and visionary leadership.
Duties may also include student and events supervision.
Qualifications. The Program Director will have Arkansas Superintendency certification or a doctoral degree in
education. Experience should include at least 10 years as a professional educator, 5 years in education
leadership, and 1 year in business or school budget management. Competencies include computer literacy,
communication skills, public speaking, public relations, knowledge of education law, knowledge of pedagogy, and
understanding of school budgets.
Dean of Students
Duties. The Dean of Students will report to the Program Director, with the primary responsibility of overseeing
student discipline. The Dean of Students will additionally act in the capacity of an administrative assistant and
school leader, including vendor management, facilities management, food services, transportation, and
admissions process. Duties may also include student and events supervision.
Qualifications. The Dean of Students will have a Bachelor’s degree from an accredited college or university.
Experience should include at least 3 years of leadership in one of the following fields: education, transportation,
food service, vendor management, human resources, or office management. Competencies include computer
literacy, interpersonal skills, and presentation skills.

Teacher
Duties. Teachers will be responsible for lesson planning, grading and reporting, participation in department and
Professional Learning Community meetings, advising student clubs and projects, parent conference and open
house participation, curriculum alignment, tutoring, classroom management, test administration, and student
supervision.
Qualifications. Teachers must have a bachelor’s degree or higher from an accredited college or university.
Teachers assigned to core academic classes (math, English, social studies, science, music, art) must be Highly
Qualified according to No Child Left Behind 2001 standards. Teachers must be certified or enrolled in a
certification or pre-certification Program of Study such as the Arkansas Alternative Licensing Program (ALP) or a
college offering pre-requisite courses in preparation for certification. Teachers must be computer literate, have
strong writing skills, demonstrate passion for the teaching craft, and produce results in terms of general student
academic progress over time.
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Special Education Teacher
Special Education teachers must perform the duties and meet the qualifications of regular teachers, with the
following additional requirements:
• A current Arkansas provisional or standard teaching license in special education.
• Knowledge of and compliance with: federal and state special education law; IEP and 504 Plan record-keeping
and confidentiality regulations; individualized services for students with disabilities; diagnostic testing and
referrals; knowledge and compliance with the Admission, Review, and Dismissal (ARD) Committee process, the
IEP development and implementation process, the 504 Plan development and implementation process, and the
Transition process.
• Ability to facilitate meetings with teachers, students, staff, administrators, health care providers, and parents to
aid OCCA and all stakeholders in complying with federal and state regulations including IEP, 504 Plan, and RTI
implementation.
ELL Teacher
English Language Learner (ELL) teachers must perform the duties and meet the qualifications of regular
teachers, with the following additional requirements:
• A current Arkansas provisional or standard teaching license with ELL endorsement.
• Knowledge of and compliance with: federal and state ELL regulations; ELL record-keeping and confidentiality
regulations; knowledge of diagnostic testing and modification assignment for English Learners (ELs), and ability
to coordinate and administer annual ELDA testing requirements.
• Ability to support OCCA teachers, students, staff, administrators, and parents in complying with federal and
state regulations for ELs.
Instructional Aide
Duties. Instructional aides will assist teachers with the following duties: monitoring learning centers, tutoring,
lesson preparation, learning lab supervision, supervising games and club activities, and data entry.
Qualifications. Instructional aides will have at least 40 credits from an accredited college or university, and 1 year
of successful experience working with children or adolescents. Competencies include computer literacy and
interpersonal communication skills.

Counselor
Duties. The Counselor will be responsible for ensuring that student records and transcripts are properly reported
in APSCN in accordance with state rules in cooperation with the School Registrar. The Counselor will plan and
implement parent outreach activities such as Open House, Parent-Teacher Conferences, CAP Conferences, and
Parenting Workshops. The Counselor will be available for student crises management and social service
referrals, offer individual and small group counseling sessions, and ensure that students have access to quality
professional social services on or in close proximity to school campus when needed.
Qualifications. A current Arkansas provisional or standard licensure as a guidance counselor or enrollment in an
education counseling certification or pre-certification program or a master’s degree or higher in education
counseling with 1 year minimum pediatric counseling experience. Computer literacy.
Nurse
Duties. Identify and treat health disorders among students. Provide staff inservice and student instruction in
disease prevention and good hygiene. Refer students to health care providers as needed. Administer
vaccinations and medications. Manage state BMI reporting. Maintain school health records as required by state,
federal, and local regulations. Manage student medications according to all governmental regulations and NASN
recommendations.
Page 34 of 53
55

Qualifications. A current license as a registered nurse in the state of Arkansas. Certification by the American
Nurse’s Association (ANA) or the National Association of School Nurses (NASN). Minimum of 1 year pediatric
nursing experience. Computer literacy.
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13.

Explain how the school will conduct its business office. Tell about business office
personnel and describe the process by which the school governance will adopt
an annual budget.

Applicant Response:
Ozark College & Career Academy will conduct its business in accordance with the by-laws of Ozark Education,
Inc., including:
1. Supervision of business affairs by the Program Director as assigned by the Board of Trustees. The Program
Director is responsible for ensuring that financial activity aligns with Board-approved policy, funding source
guidelines, and state and federal law within the confines of the adopted budget. The Program Director is also
responsible for ensuring that all financial activity aligns with internal controls as adopted by the Board, developed
so as to prevent misuse of funds.
2. Adoption of an annual budget by the Board of Trustees. The accounting year shall run from July 1 to June
30. The budget will be developed by June 20, adopted by June 30, and submitted to the Arkansas Department
of Education by September 1st. The budget will be used to monitor and evaluate the financial well-being of the
school throughout the fiscal year.
3. Financial statements showing activity of the previous month, relative to the budget, will be presented by the
Program Director at each Board meeting.
4. The Board of Trustees reserves the right to amend the budget as needed in accordance with the by-laws of
Ozark Education, Inc.
5. Procurement. Ozark College & Career Academy will procure only services and products that are required to
fulfill our mission or meet genuine education-related needs of our students and staff. Procurements will be made
using Best Value Contracting considering quality, quantity, performance, price, delivery, dependability, ethical
vendor practices, and convenience. Procurement decisions shall be impartial, with no favoritism based on
previous relationship or factors other than those listed above. Conflict of interest, or the appearance thereof, will
be avoided at all times.
6. Purchases will be procedural starting with a purchase order which must be signed by the Program Director
and passed to the Dean of Students who will keep the school credit card and checks in a locked safe. The credit
card and/or checks will be allocated twice monthly for budget-aligned purchases after purchase order approval
by the Board Treasurer or designated substitute officer. Any use of contingency funds above $1,000 must be
approved by a majority of the Board of Trustees.
7. Ozark College & Career Academy shall comply with the following:
A. Generally accepted accounting principles (GAAPs).
B. The federal standards for financial management systems, 34 Code of Federal Regulations for Education
80.20.
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14.

Describe the manner in which an annual audit of the financial and programmatic
operations of the school will be conducted. If the school wishes to request that
the authorizer allow a licensed accountant or licensed certified public
accountant, rather than the Legislative Auditor, to perform the first-year audit,
identify the accountant by name, firm, address, and phone number. The named
accountant must meet the requirements of ADE Rules Governing Publicly
Funded Educational Institution Audit Requirements, including the prohibition
on auditors providing non-audit services (such as accounting or consulting
services) to auditees. A school’s preference as stated in this application
may not be changed without prior approval of the authorizer.

Applicant Response:
A. The Board shall arrange annually for an audit of Ozark College & Career Academy's financial statements in
accordance with Government Auditing Standards and the Office of Management and Budget Circular A-1133 or
its successor by a CPA licensed by the Arkansas State Board of Public Accountancy and registered as a provider
of public accounting services.
B . The Board shall review the results of the audit and all comments provided by the auditor. The Board will
develop a corrective action plan to amend material weaknesses noted by the auditor.
C. Ozark College & Career AcademyHu requests the first year financial statement audit to be performed by a
CPA rather than the Division of Legislative Audit. If approved, the applicant plans to have a financial statement
audit performed by:
Rami Kassissieh, CPA | Partner
Hudson Cisne & Co. LLP
11412 Huron Lane | Little Rock AR 72211
Phone 501.221.1000 | Fax 501.221.9236
rkassissieh@hc-cpa.com
www.hc-cpa.com
Hudson Cisne & Co., LLP, meets the requirements of ADE Rules Governing Publicly Funded Educational
Institution Audit Requirements.
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15.

It is affirmed that the public charter school will participate in the Arkansas Public
School Computer Network, as required by state statute and by State Board of
Education rule, for reporting both education data and financial data, including
grant funds or private donations received directly by the charter school.
✖ Yes

No
16.

Describe the facilities to be used. Give the present use of the facility. If the
facility to be used for the school is a facility of a school district, describe the terms
established by the local school board of the district stipulating the relationship
between the proposed public charter school and the district pertaining to the use
of the facility. Attach a copy of the agreement, signed by the president of the local
school board, the chair or president of the governing body of the proposed openenrollment public charter school, and the chief operating officer of the proposed
charter. If the facility is not operated by a school district, attach a copy of the
Facilities Utilization Agreement, signed by the entity owning or operating the
facility and the chief operating officer of the proposed charter. A proposed lease
may also be submitted but is not required. Please note that any lease or other
debt must be approved by the Commissioner of Education.

Applicant Response:
Ozark College & Career Academy has entered into a two-year lease agreement, contingent on authorizer
approval of our school, with The Jones Trust of Springdale. The facility described is not owned or operated by
the local school district. Ozark Education, Inc., currently leases space from the Jones Trust for summer,
homeschool, and after-school outreach programs. The following descriptive text is taken from the actual lease
agreement, which is attached to this document:

The Jones Trust
The Jones Trust is a Charitable Operating Foundation, founded by the late Harvey and Bernice Jones of
Springdale, Arkansas. The Jones Trust currently has over 550,000 SF of specialty space that include The Jones
Center For Families,Center for Nonprofits @ The JTL Shops and The Harvey Jones Education Building all
located in Springdale, AR and The Center for Nonprofits @ St. Mary’s in Rogers.
The Jones Center:
The Jones Center was constructed in 1994, re-purposing the old Jones Truck Lines Terminal Building. The
facility has over 78,000 SF in the main concourse area and over 10,000 SF in the Food Court area. The north
wing of the main concourse area is defined as the “conference center” and includes a main ballroom and four
breakout rooms. The Center section of the upper concourse includes the library/computer center, Administration
and Advancement offices for the Jones Trust and Jones Center staff. The south portion of the concourse will
continue to provide Community programs including child care, parenting classes, senior programs, health and
safety classes and general community programs and
events. The lower concourse or recreational area will continue to serve the community with the swimming pools,
basketball courts, walking track, ice skating arena and fitness center.
Leasable Area:
The areas of the Jones Center offered in this proposal are shown in Exhibit #1 attached hereto. This proposal
includes the following areas:
Administrative Office Space 1,720 SF
Classroom Space (Existing classrooms and furnishings included) 6,850 SF
Total gross leasable area 8,570 SF
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Shared space:
The Jones Center currently has a library/computer lab on campus. OCCA students will have access to the library
during all hours of operation. The computer classroom may be scheduled by OCCA instructors on a first priority
basis prior at the beginning of the semester in accordance with the published fee schedule. Conference rooms
will be made available to OCCA faculty through our scheduling department based on availability at no additional
cost.
The staff break room will be available to OCCA staff.
Parking will be available in common facility parking lots. No reserved spaces are available.
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Identify the owner(s) of the proposed facility and describe their relationship,
if any, with:
(1) Members of the local board of the public school district where the
proposed open-enrollment public charter school will be located,
(2) Employees of the public school district where the proposed
open-enrollment public charter school will be located,
(3) The eligible entity sponsoring the open-enrollment public
charter school, or
(4) Employees/directors/administrators of the sponsoring entity
or proposed open-enrollment public charter school.
Applicant Response:
The Jones Trust is a non-profit organization governed by a Board of Directors. The Jones Center for Families is
a community center in the City of Springdale, owned and operated by The Jones Trust.
One person on The Jones Trust Board of Directors, Mr. Mike Luttrel, concurrently serves on the school board of
the Springdale Public Schools.

The facility will comply with all requirements for accessibility in accordance with
the Americans with Disabilities Act (ADA) and Individuals with Disabilities
Education Act (IDEA) and all other state and federal laws and local zoning
ordinances.
✖ Yes

No
If the facility does not currently meet these requirements, provide a list of items
that will need to be addressed to bring the facility into compliance. Also include a
statement of permissible uses for the facility from the local zoning authority, and
whether there are any alcohol sales within 1,000 feet of the facility.
Applicant Response:
The facility is currently in compliance with ADA and IDEA requirements.
There is a gas station which sells alcohol across the street on the southeast side of the facility. It is more than
1,000 feet from the building, but less than 1,000 feet from the grounds.
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17.

For each and every individual specifically identified by name in Section A of
the application (the contact person, chief operating officer, board members,
and other individuals), identify any family or financial relationship which may
exist between that individual and:
(A) Any other individual specifically identified by name in Section A of the
application;
(B) Any individual or entity with whom the sponsoring entity or charter
school has contracted, or intends to contract, to provide any services
or products for the proposed charter school; and/or
(C) The owner(s) of the facilities to be used.
For the purpose of this standard, an individual has a financial relationship
with another individual or entity if he or she:
(1) Receives compensation or benefits directly or indirectly from the
entity or individual;
(2) Is an officer, director, partner, employee, or owner of more than 5%
of the shares of an entity that is a corporation, partnership, sole
proprietorship, or LLC; and/or
(3) Has a family member (spouse, sibling, parent or child, or the spouse
of a sibling, parent, or child) who is an officer, director, partner,
employee, or owner of more than 5% of the shares of an entity that is
a corporation, partnership, sole proprietorship, or LLC.

Applicant Response:
Christine Silano, Executive Director of Ozark Education, Inc., has yet to receive a salary, however, in the event
that she will likely be remunerated in the future, she serves as a non-voting member of the Temporary Governing
Board to minimize conflict of interest.
Dr. Silano is employer to Amy Chiodo, a part-time employee of OEI. Originally a founding board member who has
since stepped down, Ms. Chiodo plays a valuable role in building a foundation of high quality instruction in our
organization. She is one of the part-time teachers in OEI Summer Classes, Homeschool Tuesdays, and AfterSchool program, for a total of approximately five hours per week teaching time, for which she is paid $20 per hour.
In addition, Ms. Chiodo provides administrative assistance to Dr. Silano through curriculum software product
evaluation and testing, publicity and marketing, student recruiting, curriculum development, and social media, for
which she receives no remuneration. Ms. Chiodo also assists in developing our Early Childhood Program through
attending Montessori training and Early Childhood literacy coursework. The free training is a benefit to her and
builds her capacity to serve as the Director of our Early Childhood program, which OEI intends to open in the
summer of 2014. She receives no additional pay for attending the classes. As a service to the OEI Board of
Directors, Ms. Chiodo records meeting minutes and passes them to our Board Secretary for archival. As a
founding member of the organization, Ms. Chiodo may opt to benefit from the open enrollment lottery waiver
option afforded in Arkansas code, A.C.A. § 6.07.1.14.2.1 for her children.
Dr. Silano is also employer to Arturo Garcia, part-time Hispanic Outreach Coordinator of Ozark Education. His job
is to assist with building relationships with Hispanic community leaders and parents, represent OEI on Hispanic
media venues, and translate materials as needed. He is paid an hourly wage for his services. He is not a
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member of the OEI board. It is possible that in the future Mr. Garcia will opt to benefit from the open enrollment
lottery waiver option afforded to founding members in Arkansas code, A.C.A. § 6.07.1.14.2.1 for his children.
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Explain the procedures to be followed if a conflict of interest is identified. The
procedures must ensure that all actions are in the best interest of the school and
the students at the school.
Applicant Response:
CONFLICT OF INTEREST PROCEDURES
The following action will be taken in the event a Conflict of Interest (COI) is identified within the OCCA
organization:
If a COI is either reported or discovered, one of the following consequences may occur at Board discretion:
1. In the event that a board member is discovered to have a conflict of interest and the COI is determined to be
of no harm to students or the organization, the COI situation may be permitted and the employee, volunteer, or
board member will be asked to step out of the room for discussion and voting on matters of benefit to the
individual or individual's family or business; OR,
2. In the event that a board member is discovered to have a conflict of interest and the COI is determined to be
potentially or actually harmful to students or the organization, the COI situation will be terminated and the
employee, volunteer, or board member may be reprimanded or disciplined if COI action is deemed willful,
knowing, or negligent; OR,
3. In the event that a board member is discovered to have a conflict of interest and the COI is determined to be
potentially or actually harmful to students or the organization, the COI situation will be terminated and the
employee, volunteer, or board member may be asked to resign or be dismissed.

To discourage potential Conflict of Interest activity, the Ozark Education, Inc., organization and its subsidiaries
have adopted the following Conflict of Interest Policy to be signed by board members, employees, and
volunteers:
Conflict of Interest Policy
The standard of behavior at Ozark Education, Inc., and its subsidiaries including Ozark College & Career
Academy is that all staff, volunteers, and board members scrupulously avoid conflicts of interest between the
interests of Ozark Education, Inc., and its subsidiaries, on one hand, and personal, professional, and business
interests on the other. This includes avoiding potential and actual conflicts of interest, as well as perceptions of
conflicts of interest.
I understand that the purposes of this policy are to protect the integrity of the Ozark Education, Inc., and its
subsidiaries decision-making process, to enable our constituencies to have confidence in our integrity, and to
protect the integrity and reputations of volunteers, staff and board members. Upon or before election, hiring or
appointment, I will make a full, written disclosure of interests, relationships, and holdings that could potentially
result in a conflict of interest. This written disclosure will be kept on file and I will update it as appropriate.
In the course of meetings or activities, I will disclose any interests in a transaction or decision where I (including
my business or other nonprofit affiliations), my family and/or my significant other, employer, or close associates
will receive a benefit or gain. After disclosure, I understand that I will be asked to leave the room for the
discussion and will not be permitted to vote on the question. I understand that this policy is meant to supplement
good judgment, and I will respect its spirit as well as its wording.
Signed: ___________________________________ Date:_________________

Another stopgap measure to prevent Conflict of Interest discrepancies is found in the Ozark Education, Inc.,
bylaws below:
ARTICLE X. Board Members Conflicts of Interest.
Section 1. Purpose. The purpose of the conflict of interest policy is to protect this tax-exempt, non-profit
corporation's (Ozark Education, Inc.) interest when it is contemplating entering into a transaction or arrangement
that might benefit the private interest of an officer or director of the Corporation or might result in a possible
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excess benefit transaction. This policy is intended to supplement but not replace any applicable state and federal
laws governing conflict of interest applicable to nonprofit and charitable organizations.
Section 2. Definitions.
1. Interested Person Any director, principal officer, or member of a committee with governing board delegated
powers, who has a direct or indirect financial interest, as defined below, is an interested person.
2. Financial Interest A person has a financial interest if the person has, directly or indirectly, through business,
investment, or family:
a. An ownership or investment interest in any entity with which the Corporation has a transaction or arrangement,
b. A compensation arrangement with the Corporation or with any entity or individual with which the Corporation
has a transaction or arrangement, or
c. A potential ownership or investment interest in, or compensation arrangement with, any entity or individual with
which the Corporation is negotiating a transaction or arrangement.
Compensation includes direct and indirect remuneration as well as gifts or favors that are not insubstantial.
A financial interest is not necessarily a conflict of interest. Under Article III, Section 2, a person who has a
financial interest may have a conflict of interest only if the appropriate governing board or committee decides that
a conflict of interest exists.
Section 3. Procedures.
1. Duty to Disclose In connection with any actual or possible conflict of interest, an interested person must
disclose the existence of the financial interest and be given the opportunity to disclose all material facts to the
directors and members of committees with governing board delegated powers considering the proposed
transaction or arrangement.
2. Determining Whether a Conflict of Interest Exists After disclosure of the financial interest and all material facts,
and after any discussion with the interested person, he/she shall leave the governing board or committee
meeting while the determination of a conflict of interest is discussed and voted upon. The remaining board or
committee members shall decide if a conflict of interest exists.
3. Procedures for Addressing the Conflict of Interest
a. An interested person may make a presentation at the governing board or committee meeting, but after the
presentation, he/she shall leave the meeting during the discussion of, and the vote on, the transaction or
arrangement involving the possible conflict of interest.
b. The chairperson of the governing board or committee shall, if appropriate, appoint a disinterested person or
committee to investigate alternatives to the proposed transaction or arrangement.
c. After exercising due diligence, the governing board or committee shall determine whether the Corporation can
obtain with reasonable efforts a more advantageous transaction or arrangement from a person or entity that
would not give rise to a conflict of interest.
d. If a more advantageous transaction or arrangement is not reasonably possible under circumstances not
producing a conflict of interest, the governing board or committee shall determine by a majority vote of the
disinterested directors whether the transaction or arrangement is in the Organization's best interest, for its own
benefit, and whether it is fair and reasonable. In conformity with the above determination it shall make its decision
as to whether to enter into the transaction or arrangement.
Section 4. Violations of the Conflicts of Interest Policy.
a. If the governing board or committee has reasonable cause to believe a member has failed to disclose actual or
possible conflicts of interest, it shall inform the member of the basis for such belief and afford the member an
opportunity to explain the alleged failure to disclose.
b. If, after hearing the member's response and after making further investigation as warranted by the
circumstances, the governing board or committee determines the member has failed to disclose an actual or
possible conflict of interest, it shall take appropriate disciplinary and corrective action.
Section 5. Records of Proceedings.
The minutes of the governing board and all committees with board delegated powers shall contain:
a. The names of the persons who disclosed or otherwise were found to have a financial interest in connection
with an actual or possible conflict of interest, the nature of the financial interest, any action taken to determine
whether a conflict of interest was present, and the governing board's or committee's decision as to whether a
conflict of interest in fact existed.
b. The names of the persons who were present for discussions and votes relating to the transaction or
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arrangement, the content of the discussion, including any alternatives to the proposed transaction or
arrangement, and a record of any votes taken in connection with the proceedings.
Section 6. Compensation.
a. A voting member of the governing board who receives compensation, directly or indirectly, from the
Corporation for services is precluded from voting on matters pertaining to that member's compensation.
b. A voting member of any committee whose jurisdiction includes compensation matters and who receives
compensation, directly or indirectly, from the Organization for services is precluded from voting on matters
pertaining to that member's compensation.
c. No voting member of the governing board or any committee whose jurisdiction includes compensation matters
and who receives compensation, directly or indirectly, from the Corporation, either individually or collectively, is
prohibited from providing information to any committee regarding compensation.
Section 7. Annual Statements.
Each director, principal officer and member of a committee with governing board delegated powers shall annually
sign a statement which affirms such person:
a. Has received a copy of the conflicts of interest policy,
b. Has read and understands the policy,
c. Has agreed to comply with the policy, and
d. Understands the Corporation is charitable and in order to maintain its federal tax exemption it must engage
primarily in activities which accomplish one or more of its tax-exempt purposes.
Section 8. Periodic Reviews. To ensure the Corporation operates in a manner consistent with charitable
purposes and does not engage in activities that could jeopardize its tax-exempt status, periodic reviews shall be
conducted. The periodic reviews shall, at a minimum, include the following subjects:
a. Whether compensation arrangements and benefits are reasonable, based on competent survey information,
and the result of arm's length bargaining.
b. Whether partnerships, joint ventures, and arrangements with management organizations conform to the
Corporation's written policies, are properly recorded, reflect reasonable investment or payments for goods and
services, further charitable purposes and do not result in inurement, impermissible private benefit or in an excess
benefit transaction.
Section 9. Use of Outside Experts. When conducting the periodic reviews as provided for in Section 8, the
Corporation may, but need not, use outside advisors. If outside experts are used, their use shall not relieve the
governing
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18.

Describe the manner in which the school will make provisions for food services.
State whether the proposed charter school will apply to participate in the federal
National School Lunch program or other federal nutrition programs.

Applicant Response:
Ozark College & Career Academy will apply to participate in the federal Child Nutrition Program (CNP), including
the School Breakfast Program and the National School Lunch Program (NSLP). Following federal contract
procurement guidelines, it is the intention of OCCA to contract with EasyDoesIt, a local caterer, to provide food
service for school meals. EasyDoesIt operates catering services from a kitchen at the Jones Center, right on our
campus, eliminating food delivery expense and ensuring fresh, hot food for our students. All meals and food
preparation will meet NSLP and United States Department of Agriculture (USDA) standards. Additionally, the
EasyDoesIt kitchen will work in compliance with local, state, and national health and nutrition guidelines.
Meal prices will be kept affordable, commensurate with those in the local school district. OCCA will ensure
equal treatment of those who qualify for free and reduced price meals. No one will be discriminated against
based on race, gender, age, national origin, or disability. Upon receiving appropriate training, OCCA staff may
assist with serving food at meal times.
The Dean of Students, with the assistance of the Program Director and Administrative Assistant, will supervise
food service as part of his/her assigned duties. School breakfast will be served in the classrooms, and lunch will
be served in the Jones Center food court, in an area specifically designated for OCCA students.
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19.

Describe how the parents or guardians of the enrolled students and other
members of the community will be involved with the school to positively impact
the charter school’s educational programs.

Applicant Response:
OCCA parents will have extensive opportunities for involvement with their children's education. Epstein's
typology of parent involvement (2001) outlines six types of involvement that OCCA will provide and support in
the following ways:
1. Family obligation to provide the child's basic needs of health and safety. OCCA will establish a network of
social service relationships and partnerships to refer families who need assistance with food, shelter, clothing,
and health services.
2. School obligation to communicate with families. OCCA will employ a variety of communication tools including
monthly paper and electronic newsletters, teacher blogs and weekly memos, automated and direct phone calls,
parent access to online grade books, texting and/or email of daily grades, parent conferences, and an open door
administrative policy.
3. Involvement at school. Parents and community will have extensive opportunities to participate and volunteer,
including serving on the Community Advisory Board, attending music programs, science fairs, project
presentations, field trips, athletic events, English and foreign language classes, Homeroom Moms, Watchdog
Dads, and parenting workshops.
4. Involvement at home. OCCA parents will be expected to spend a minimum of 10 minutes per night per grade
level monitoring their child's homework. Homework will include read aloud time for younger children,
independent reading for older children, and instructional videos (flipped learning) for all students. Parents will
not be required to sign a homework agreement, but families with difficulty assisting with homework will be
encouraged to enroll their child in one of our partner after-school programs where their child will receive help
with homework completion.
5. Involvement in governance. OCCA parents may volunteer to serve on the Community Advisory Board and/or
a subcommittee to have a voice in school decision-making. The Community Advisory Board provides parents
and guardians the opportunity to ask questions, voice concerns, contribute ideas, and advocate for their children
in a supportive group forum.
6. Collaboration with community organizations. OCCA will actively participate in the life of the community by
soliciting mentors, partnering with local businesses and non-profits, and welcoming volunteers. For example, at
the primary level, students may partner with the local historical society to collect Story Corps stories from an
older relative using their digital notebooks, documenting a story about their history in Northwest Arkansas, then
setting up a gallery display with transcribed quotations and photos. At the secondary level, a local restaurant
may sponsor students attending concurrent credit classes at a local culinary school. The students may be
invited to job shadow chefs in the restaurant. The restaurant owner may come to the school and talk to the
students about industry career paths. The restaurant may sponsor a fund-raiser where students help prepare
and serve one evening at the restaurant, and a portion of the proceeds go toward helping OCCA students pay
for their food preparation knives. A student may job shadow a restaurant manager.
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20.

List the provisions of Title 6 of the Arkansas Code Annotated (Education Code),
State Board of Education rules, and sections of the Standards for Accreditation of
Arkansas Public Schools and School Districts from which the public charter
school seeks to be exempted in order to meet the goals of the school. Identify
the specific statute, rule, or standard requested to be waived by title and section
number if applicable. Provide a brief description of the rationale for each
waiver requested.

Applicant Response:
1. Teacher & Administrator Licensure Ark. Code Ann. §§ 6-15-1004, 6-17-302, 6-17-309, 6-17-401,
6-17-902, and 6-17-919 Standards for Accreditation 15.02 & 15.03 ADE Rules Governing Educator Licensure
Ozark College & Career Academy seeks exemption from this portion of the Education Code as
OCCA teachers of core academic subject areas will meet the federal requirements for Highly Qualified Teachers
as defined by the No Child Left Behind Act of 2001. All administrators and staff will comply with Arkansas
required criminal background checks and will remain accountable to the Code of Ethics for Arkansas Educators.
In non-core academic subject areas, OCCA teacher applicants for full-time teaching positions who do not have a
degree in their teaching assignment area or are not currently certified must show evidence of application to the
Arkansas Alternative Licensure Program and/or documentation of completion or enrollment in an accredited
degree program or Program of Study for teacher licensure.
All OCCA administrators and staff will be thoroughly trained to carry out the OCCA mission and program.
2. Superintendent Licensure Ark. Code Ann. §§ 6-13-109 & 6-17-427 Standards for Accreditation 15.01 ADE
Rules Governing the Superintendent Mentoring Program
Ozark College & Career Academy seeks exemption from this portion of the Education Code as the Program
Director of OCCA, reporting directly to the Board of Trustees, will lead the district and building administration of
the school.
3. Teacher Fair Dismissal Act / Public School Employee Fair Hearing Act
Ark. Code Ann. §§ 6-17-1501 et seq. and Ann. §§ 6-17-1701 et seq.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA employees
may resign “at will,” i.e., without notice to their employer, just as OCCA will have authority to dismiss employees
“at will,” i.e., without notice or cause.
4. Minimum Salaries for Certified and Classified Staff
Ark. Code Ann. §§ 6-17-201(c)(2), 6-17-2203, and 6-17-2403
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA will pay
certified and classified staff salaries and hourly rates commensurate with experience and competitive with
salaries and rates of similar-sized schools and programs in our region.
5. Start and End Dates for School Year Ark. Code Ann. § 6-10-106.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA may
extend the school calendar up to five days preceding the week of August 19 and five days following Memorial
Day, not including inclement weather days, for a total of 188 school days.
6. Licensed Guidance Counselors Ark. Code Ann. § 6-18-1001 et seq. Standards for Accreditation 16.01
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA staff and
administrators will be trained to advise students regarding course placement and life after high school. Students
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requiring personal counseling will be referred to the Dean of Students, Program Director, an external counseling
provider, or other staff as determined by the Program Director.
7. ADE Rules Governing Public School Student Services Gifted & Talented Programs
Ark. Code Ann. §§ 6-42-101 et seq. and 6-20-2208(c)(6) Standards for Accreditation 18.0
ADE Rules Governing Gifted and Talented Program Approval Standards
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA will
provide individualized instruction, enrichment opportunities, and Advanced Placement courses to meet the needs
of GT students.
8. Licensed Library Media Specialist Ark. Code Ann. §§ 6-25-103 & 104 Standards for Accreditation 16.02.3
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA will
provide students access to books and media through classroom and digital library and media holdings. Teachers
will be trained and will train students to access materials to support classroom learning and enrich literacy
development.
9. Alternative Learning Environments (ALE) Ark. Code Ann. §§ 6-15-1005(b)(5), 6-18-503(a)(1)(C)(i), and
6-48-101 et seq. Standard for Accreditation 19.03. Section 4.00 of ADE Rules Governing the Distribution of
Student Special Needs Funds
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA will
accommodate the needs of students deemed at-risk through smaller class sizes, career counseling and training,
social services access, life skills training, and other services designed to support success for all students.
10. Adoption of Policy. Ark. Code Ann. §§ 6-13-1303 Site-based Decision-making.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as all OCCA staff,
certified and classified, will be invited to serve on Professional Learning Community committees and the
Community Advisory Board, bodies that will advise and inform Ozark Education, Inc., Board of Trustees and
OCCA administrator decision-making.
11. United States Flag. Ark. Code Ann. §§ 6-16-105 General Provisions.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA will be
leasing space from another organization and therefore will not be a decision-maker as to the placement of flags
or other items on the grounds. However, OCCA will prominently display a United States flag in a prominent
indoor area within its leased space and will display it at school events. OCCA students will be taught to show
respect to the flag and pledge allegiance at appropriate times.
12. Arkansas State Flag. Ark. Code Ann. §§ 6-16-106 General Provisions.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA will be
leasing space from another organization and therefore will not be a decision-maker as to the placement of flags
or other items on the grounds. However, OCCA will prominently display an Arkansas state flag in a prominent
indoor area within its leased space and will display it at school events. OCCA students will be taught to show
respect to the flag.
13. Daily Planning Period. Ark. Code Ann. §§ 6-17-114 Personnel.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA will
provide teachers with non-teaching time adequate to perform their duties. Most teachers will be granted 200
minutes per week, but the 40 min. per day requirement may be adjusted according to the scheduling of our
unique program. Also, some teachers may not require 200 min. preparation time if their assignment includes
primarily online curriculum and grading.
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14. Committee for each school district. Ark. Code Ann. §§ 6-17-203 Personnel Policies.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as all OCCA staff,
certified and classified, will be invited to serve on Professional Learning Community committees and the
Community Advisory Board, bodies that will advise and inform Ozark Education, Inc., Board of Trustees and
OCCA administrator decision-making.
15. Twelve-month contracts for vocational agriculture teachers. Ark. Code Ann. §§ 6-17-802 Personnel.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as the OCCA budget
will not have the funds to pay for an extended contract in the event an agriculture teacher is hired.
16. Teacher’s Salary Fund. Ark. Code Ann. §§ 6-17-908(a)(4)(B) Personnel.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as the Board of
Trustees shall make all decisions regarding fringe benefits and insurance under advisement of the Community
Advisory Board.
17. Leased Academic Facilities. Ark. Code Ann. §§ 6-21-117 School property and supplies.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as OCCA is not able
to conform to the school facility standards as defined in the Arkansas School Facility Manual. OCCA will provide
a safe and comfortable learning environment that conforms to IDEA and ADA rules as well as passing all local
fire, health, boiler, and business inspections.
18. Length of Director’s Terms. Ark. Code Ann. §§ 6-13-608. School districts.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as the Board of
Trustees adheres to by-laws authorized by Ozark Education, Inc., a non-profit organization.
19. Board of Directors. Ark. Code Ann. §§ 6-13-604, 6-13-608, 6-13-611, 6-13-613, 6-13-615, 6-13-616,
6-13-617, 6-13-618, 6-13-619, . School boards.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as the Board of
Trustees adheres to by-laws set by Ozark Education, Inc., a non-profit organization.
20. Duty Free Lunch Period. Ark. Code Ann. §§ 6-17-111.
Ozark College & Career Academy seeks exemption from this portion of the Education Code as, being a very
small school, staff may be needed to assist with supervision of students at lunch time when administrators are
unavailable.
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21.

Describe the potential impact of the proposed public charter school on the
efforts of affected public school district(s) to comply with court orders and
statutory obligations to create and maintain a unitary system of
desegregated public schools.

Applicant Response:
Ozark College & Career Academy (OCCA) proposes to locate its open-enrollment public charter school within
the boundaries of the Springdale School District, and as an open-enrollment public charter school unconfined by
district boundaries, expects to obtain the majority of its students from within the boundaries of the Springdale,
Fayetteville, Bentonville, and Rogers School Districts.
Besides the Springdale, Fayetteville, Bentonville and
Rogers School Districts, the Bentonville School District is also contiguous or in close proximity to the Siloam
Springs, Gentry, Greenland, Huntsville and Pea Ridge School Districts; OCCA may also receive some students
from these districts as well.
In carefully reviewing the potential impact that OCCA would have upon the efforts of the surrounding school
districts to comply with court orders and statutory obligations to create and maintain a unitary system of
desegregated public schools, the applicant finds that neither the Springdale School District nor any of its
contiguous or neighboring school districts are currently subject to, or have ever been subject to, any court orders
or judicial decrees concerning the desegregation of its schools. As an open-enrollment public charter school,
OCCA must be race-neutral and non-discriminatory in its student selection and admission processes, and its
operation will not serve to hamper, delay, or in any manner negatively affects the desegregation efforts of any
public school district or districts within the state.
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22.

Identify the two or three key individuals responsible for this application.
Discuss the experience and qualifications of each. Explain what the
founders are doing or will do to ensure the success of the charter school
when others are in leadership roles.

Applicant Response:
Christine Silano holds a doctorate in Curriculum & Instruction from the University of Arkansas, with research
expertise in Dropout Prevention, Literacy, and Parental Involvement. She is a licensed Building Administrator in
the state of Arkansas, having received principal certification from Northern Arizona University and a Master's
Degree in Secondary English Education from Southern Oregon University. Dr. Silano's 17 years in education
include teaching elementary through adult learners at a variety of schools including public, private, charter,
homeschool, private college, and a university; and four years as a debate coach working with gifted and talented
students in Oregon. As and instructional leader and program administrator, Dr. Silano has served as the director
of an alternative school (ALE) in Bentonville, and an instructional facilitator in the Springdale ALE. As a
professional development instructor, she has facilitated trainings in school, conference, and collegiate settings.
Dr. Silano brings a wealth of experience and professional training in instructional leadership.
Dr. Silano currently works as Executive Director of Ozark Education, Inc., dedicated to providing high-quality,
project-based learning experiences for Pre-K through adult learners. OEI opened in June of 2013 offering high
quality summer classes to grades 5-9 at two community centers in Northwest Arkansas. Classes included Video
Production, Computer Game Design, and Foodology. This fall, OEI is offering the same classes after school,
and adding a "Homeschool Tuesdays" program offering music and physical education courses to homeschool
students. Dr. Silano recruits career professionals and interns to teach at OEI, emphasizing mentorship and
capacity-building of her teachers. OEI is currently in the process of acquiring a state daycare license with plans
to open a small, Montessori-based preschool in 2014.
To ensure quality of leadership for future Program Directors of Ozark College & Career Academy, Dr. Silano has
begun by setting a standard of high expectations of Instructional Leadership knowledge and experience for her
successors. Her research in Curriculum & Instruction and her background in Dropout Prevention will give OCCA
an identity as a best-practice, research-driven model school. To ensure continuity of quality programming, in the
event of the need for new leadership, the Dean of Students will serve as Program Co-Director in cooperation with
a qualified Lead Teacher from the staff who is familiar with the instructional and curricular philosophies and
expectations of the school while the OEI Board of Trustees, under the advisement of all stakeholders, conducts a
search for a qualified Program Director.
In preparing this application, Dr. Silano has worked with the Board of Ozark Education, Inc., to ensure the
financial stability of the organization by incorporating internal controls to ensure fiscal accountability and sound
management for future OCCA administrators and board members. She is also working to ensure a stable and
balanced leadership team by developing part-time staff at OEI who will be ready to step in to full-time leadership
roles at OCCA when the school opens, including an Administrative Assistant with corporate experience and an
Hispanic Outreach Coordinator with community leadership experience who is also a USDA-certified Food Service
Manager. Dr. Silano has also developed a team of community partners for OEI who are prepared to serve
OCCA including a Master Certified Commercial Account Manager in transportation, a bookkeeper with 30 years
experience with for-profit and non-profit businesses, an Arkansas DOE-certified special education consultant, a
DOE-certified ESL consultant, a marketing and advertising partner, an IT network administrator, a webdeveloper, a multi-licensed insurance agent, a real estate agency, a building developer, an Hispanic radio
station owner, an Hispanic television news producer, and a payroll service.
Dr. Julie Trivitt an economics professor, currently serves as a Clinical Assistant Professor at the Walton School of
Business at the University of Arkansas. As a statistician and researcher, she is well-published in several fields,
co-authoring several studies on education reform. Dr. Trivitt serves as OEI Board Treasurer.
Dr. Larry Ash, OEI Board President, holds a doctorate in economics from the University of North Carolina,
Chapel Hill. His background includes three decades of experience in business, government, and academia. His
business experience includes his current position as Senior Vice President with Englander Knabe & Allen, and as
senior public affairs executive for Southern California Gas Company and Pacific Enterprises. In Washington
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D.C., Dr. Ash served as Assistant to the Chairman of the Federal Energy Regulatory Commission and as a
Senior Legislative Assistant to a United States Congressman. He has taught undergraduate and graduate level
economics at the Universities of North Carolina and Maryland. As an Arkansas resident, Dr. Ash has dedicated
himself to community development including seven years of service on a local homeless shelter board, and ten
years of service as a reserve police officer in the City of Springdale.
Mr. Paige Young, OEI Board Vice President, is an attorney with Moore, Reed, & Young of Fayetteville. In
addition to his law practice, Mr. Young has distinguished himself as an advocate for at-risk youth in our
community through board service for a youth home and school serving Northwest Arkansas.
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Department of the Treasury
Internal Revenue Service
Notice 1382
(Rev. October 2012)

Changes for Form 1023
• Mailing address
• Parts IX, X and XI

Reminder: Do Not Include Social Security
Numbers on Publicly Disclosed Forms
Because the IRS is required to disclose approved exemption
applications and information returns, exempt organiztions shouldn’t
include social security or bank account numbers on these forms. By
law, with limited exceptions, the IRS has no authority to remove that
information before making the forms publicly available. Documents
subject to disclosure include supporting documents filed with the
form, and correspondence with the IRS about the filing.

Changes for Form 1023, Application for
Recognition of Exemption Under Section
501(c)(3) of the Internal Revenue Code
Change of Mailing Address
The mailing address shown on Form 1023 Checklist, page 28, the
first address under the last checkbox; and in the Instructions for
Form 1023, page 4 under Where to File, has been changed to:
Internal Revenue Service
P.O. Box 12192
Covington, KY 41012-0192
To file using a private delivery service, mail to:
201 West Rivercenter Blvd.
Attn: Extracting Stop 312
Covington, KY 41011

Changes for Parts IX and X
Changes to Parts IX and X are necessary to comply with new
regulations that eliminated the advance ruling process. Until
Form 1023 is revised to reflect this change, please follow the
directions on this notice when completing Part IX and Part X of
Form 1023. For more information about the elimination of the
advance ruling process, visit us at IRS.gov. In the top right
“Search” box, type "Elimination of the Advance Ruling Process"
(exactly as written) and select “Search.”

Part IX. Financial Data
The instructions at the top of Part IX on page 9 of Form 1023 are
now as follows. For purposes of this schedule, years in existence
refer to completed tax years.
1. If in existence less than 5 years, complete the statement for
each year in existence and provide projections of your likely
revenues and expenses based on a reasonable and good faith
estimate of your future finances for a total of:
a. Three years of financial information if you have not completed
one tax year, or
b. Four years of financial information if you have completed one
tax year.
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Notice 1382 (Rev. 10-2012)
Cat. No. 52336F

2. If in existence 5 or more years, complete the schedule for the
most recent 5 tax years. You will need to provide a separate
statement that includes information about the most recent 5 tax
years because the data table in Part IX has not been updated to
provide for a 5th year.

Part X. Public Charity Status
Do not complete line 6a on page 11 of Form 1023, and do not sign
the form under the heading “Consent Fixing Period of Limitations
Upon Assessment of Tax Under Section 4940 of the Internal
Revenue Code.”
Only complete line 6b and line 7 on page 11 of Form 1023, if in
existence 5 or more tax years.

Part XI. Increase in User Fees
User fee increases are effective for all applications post marked after
January 3, 2010.
1. $400 for organizations whose gross receipts do not exceed
$10,000 or less annually over a 4-year period.
2. $850 for organizations whose gross receipts exceed $10,000
annually over a 4-year period.
For the current user fee amounts, go to IRS.gov and in the
“Search” box type “Where Is My Exemption Application,” click on the
link for that page, and in the second paragraph click on “user fee.”
Alternatively, you can do a search for “user fees” with the applicable
year in the “Search” box in the top right. Finally, you can also
call 1-877-829-5500.
Application for reinstatement and retroactive reinstatement. After
your organization’s tax-exempt status was automatically revoked for
failing to file a return or notice for three consecutive years, your
organization must apply to have its tax-exempt status reinstated.
You must file a Form 1023 if applying under section 501(c)(3) or
Form 1024 if applying under a different Code section, pay the
appropriate user fee, and write “Automatically Revoked” at the top
of your application and the mailing envelope. If approved, the date
of reinstatement will be the date of the application. See Notice
2011-44, 2011-25 I.R.B. 883, at
http://www.irs.gov/irb/2011-25_IRB/ar10.html, for details.
Transitional relief scheduled to end December 31, 2012. Smaller
organizations — defined as having annual gross receipts of
$50,000 or less, in its most recently completed tax
year — that have lost their tax-exempt status because of failure to
ﬁle a required electronic notice (Form 990-N e-Postcard) may be
eligible for transitional relief, including retroactive reinstatement
and a reduced user fee of $100. See Notice 2011-43,
2011-25 I.R.B. 882, at
http://www.irs.gov/irb/2011-25_IRB/ar09.html, for details.

Changes for the Instructions for Form 1023
•
•

Change to Part III. Required Provisions in Your Organizing
Documents
Clariﬁcation to Appendix A. Sample Conﬂict of Interest Policy
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Changes to Instructions for Form 1023,
Application for Recognition of Exemption
Under Section 501(c)(3) of the Internal
Revenue Code (Rev. June 2006)
Part III. Required Provisions in Your
Organizing Document
Changes are necessary to comply with Rev. Proc. 82-2, 1982-1
C.B. 367, to incorporate the state of New York as jurisdiction that
complies with the cy pres doctrine to keep a charitable testamentary
trust from failing the requirement for a dissolution clause under
Regulation sections 1.501(c)(3)-1(b)(4), when the language of the trust
instrument demonstrates a general intent to benefit charity. Therefore,
the instructions on page 8, line 2c, after the third paragraph now
includes the state of New York in the state listing as an authorized
state. Since the state of New York allows testamentary charitable
trusts formed in that state and the language in the trust
instruments provides for a general intent to benefit charity, you do
not need a specific provision in your trust agreement or declaration
of trust providing for the distribution of assets upon dissolution.

Appendix A. Sample Conflict of Interest
Policy
Appendix A, Sample Conﬂict of Interest Policy, is only intended to
provide an example of a conflict of interest policy for organizations.
The sample conflict of interest policy does not prescribe any
specific requirements. Therefore, organizations should use a
conflict of interest policy that best fits their organization.
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OCCA ACADEMIC CALENDAR, 2014-2015
(188 instructional days, plus 5 emergency days)
July 28-August 1.…..….....................................................Teachers In-Service/Work Days
August 4 (Monday)…....………….........................................…….….... SCHOOL BEGINS
September 1 (Monday)……………………........................... NO SCHOOL – LABOR DAY
Sept. 22–Sept. 26 (Mon.-Thurs.)…..........................………. Parent-Teacher Conferences
Sept. 27........................…………......……..….… NO SCHOOL – TEACHER IN-SERVICE
October 10……………….......................................................... End 1st Quarter (48 days)
October 13-17 (Mon.-Fri.)………….......................…………NO SCHOOL - FALL BREAK
November 26-28 (Wed.-Fri.)……………..… NO SCHOOL - THANKSGIVING HOLIDAYS
December 19 (Friday).…........… End 2nd Quarter (42 days) and 1st Semester (90 days)
December 22 through January 2…....………............… NO SCHOOL – WINTER BREAK
January 5.........................................NO SCHOOL - TEACHER IN-SERVICE/WORKDAY
January 6 (Tuesday)…………………...........................................……... School Resumes
January 19 (Monday)…………………......…..… NO SCHOOL – TEACHER IN-SERVICE
February 9-12 (Monday-Thursday).……....… Parent-Teacher Conferences (after school)
February 13 (Friday)…………………….......…... NO SCHOOL – TEACHER IN-SERVICE
March 20 (Friday)……………………........................................ End 3rd Quarter (52 days)
March 23-27 (Monday-Friday)…………...................…. NO SCHOOL – SPRING BREAK
May 25 (Monday)…………….......…………...........….... NO SCHOOL – MEMORIAL DAY
June 9 (Tuesday).......LAST DAY End 4th Quarter (51 days) & 2nd semester (103 days)
June 10 (Wednesday)……………................……...............……. . TEACHER WORK DAY
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KINDERGARTEN

1st GRADE

2nd GRADE

8:00-8:30 Circle Time: songs, calendar,
birthdays, character education, pledge

8:00-8:30 Circle Time: songs, calendar,
birthdays, character education, pledge

8:00-8:30 Circle Time: songs, calendar,
birthdays, character education, pledge

8:30-10:15 Montessori Work Time:
Literacy, math, social studies, science

8:30-10:20 Montessori Work Time:
Literacy, math, social studies, science

8:30-10:25 Montessori Work Time:
Literacy, math, social studies, science

9:15-10:00 Snack Time. Students may
come to the snack table up to 5 at a time,
clean up their space and go back to work

9:15-10:00 Snack Time. Students may
come to the snack table up to 5 at a time,
clean up their space and go back to work

9:15-10:00 Snack Time. Students may
come to the snack table up to 5 at a time,
clean up their space and go back to work

10:15-11:45 CCSS Literacy Centers and
Small Group Reading

10:20-11:50 CCSS Literacy Centers and
Small Group Reading

10:25-11:55 CCSS Literacy Centers and
Small Group Reading

11:45-12:25 Lunch, playground

11:50-12:30 Lunch, playground

11:55-12:35 Lunch, playground

12:25-12:35 Bathroom, water

12:30-12:40 Bathroom, water

12:35-12:45 Bathroom, water

12:35-2:00 Project-based Learning:
STEM, art, writing, music, drama,
handwriting, publishing, presenting

12:40-1:30 CCSS Mathematics

12:45-1:15 Second Language:
Spanish or Mandarin

2:00-2:30 Second Language: Spanish or
Mandarin

1:30-2:00 Second Language: Spanish or
Mandarin

1:15-1:45 Digital literacy

2:00-3:30 Project-based Learning:
STEM, art, writing, music, drama,
handwriting, publishing, presenting

1:45-2:30 CCSS Mathematics

3:30-4:00 Digital Literacy

2:30-4:00 Project-based Learning: STEM,
art, writing, music, drama, handwriting,
publishing, presenting

After-school program: Snacks,
tutoring, sports, dance, chess, band

After-school program: Snacks,
tutoring, sports, dance, chess, band

2:30-3:15 CCSS Mathematics
3:15-3:45 Digital literacy

3:45-4:00 Character Education
After-school program: Snacks,
tutoring, sports, dance, chess, band
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OCCA GRADES 6-8 MASTER SCHEDULE

ENGLISH

MATH

SCIENCE

SOCIAL
STUDIES

8:00-8:55

ENGLISH 6

PRE-ALGEBRA

SCIENCE 8

PLAN

9:00-9:55

ENGLISH 7

MATH 6

PLAN

SOCIAL STUDIES 8

10:00-10:55

ENGLISH 8

PLAN

SCIENCE 6

SOCIAL STUDIES 7

11:00-11:55

PLAN

ALGEBRA

SCIENCE 7

SOCIAL STUDIES 6

12:00-12:30

LUNCH

LUNCH

LUNCH

LUNCH

12:30-2:30

VIDEO
PRODUCTION PBL:
INTEGRATED P.E.,
HEALTH, ART,
MUSIC

EARLY
CHILDHOOD
EDUCATION PBL:
INTEGRATED P.E.,
HEALTH, ART,
MUSIC

2:30-3:00

DIGITAL LITERACY,
CHARACTER
EDUCATION

DIGITAL LITERACY, DIGITAL LITERACY, DIGITAL LITERACY,
CHARACTER
CHARACTER
CHARACTER
EDUCATION
EDUCATION
EDUCATION

3:00-4:00

FOREIGN
LANGUAGE

FOREIGN
LANGUAGE

COMPUTER GAME
OUTDOOR
DESIGN PBL:
EDUCATION PBL:
INTEGRATED P.E., INTEGRATED P.E.,
HEALTH, ART,
HEALTH, ART,
MUSIC
MUSIC

BILINGUAL
STUDIES

BILINGUAL
STUDIES
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Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
Line#

List Positions

2014-2015
No. FTEs

1

Program Director

1

2

Dean of Students

1.3

3

Administrative Assistant

1.3

Salary 2014-2015

$75,000.00
$45,000.00
$27,500.00

2015-2016
No. FTEs

1
1
1

Salary 2015-2016

$76,500.00
$45,900.00
$28,050.00

4
5
6
7

Subtotal:

8

25%
Fringe Benefits (rate used ______)

$169,250.00
$42,312.50

$150,450.00
$37,612.50

9

Total Administration:

$211,562.50

$188,062.50

Regular Classroom Instruction:

2014-2015
No. FTEs

2015-2016
No. FTEs

11

Aides

$37,500.00
$18,000.00

12

Subtotal:

$225,000.00

$344,250.00

$56,250.00
$0.00

$86,062.50
$0.00

$281,250.00

$430,312.50

10

Teachers

13

25%
Teacher Fringe Benefits (rate used ______)

14

25%
Aide Fringe Benefits (rate used ______)

15

Total Regular Classroom Instruction:

Special Education:
16

Teachers

17

Aides

18

Subtotal:

19

25%
Teacher Fringe Benefits (rate used ______)

20

Aide Fringe Benefits (rate used ______)

21

6

2014-2015
No. FTEs

0.5

Gifted and Talented Program:

$40,000.00

0.5

$20,000.00

$20,400.00

$5,000.00

$5,100.00

$0.00

$0.00

$25,000.00

$25,500.00

2014-2015
No. FTEs

2015-2016
No. FTEs

Teachers

0

0

23

Aides

0

0

24

Subtotal:

25

Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)

Total Gifted and Talented Program:

$40,800.00

0

22

27

$38,250.00
$18,360.00

2015-2016
No. FTEs

0

Total Special Education:

9

$0.00
$0.00
$0.00

$0.00
$0.00
$0.00

$0.00

$0.00
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Alternative Education Program/
Alternative Learning Environments:

2014-2015
No. FTEs

Salary 2014-2015

2015-2016
No. FTEs

Teachers

0

0

29

Aides

0

0

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

28

33

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
List Positions
34

$0.00
$0.00
$0.00

$0.00

$0.00

$0.00

1

$0.00
$0.00

2015-2016
No. FTEs

2014-2015
No. FTEs

ELL Teacher

Salary 2015-2016

$40,000.00

1

$40,800.00

35
36
37
38
39

Subtotal:

40

25%
Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions
42

Counselor

$40,800.00
$10,200.00
$51,000.00

$40,000.00
$10,000.00
$50,000.00

2014-2015
No. FTEs

0.25

2015-2016
No. FTEs

$40,000.00

0.5

$40,800.00

43
44
45
46
47
48
49

Subtotal:
25%
Fringe Benefits (rate used ______)

Total Guidance Services:

Health Services:
List Positions
50

Nurse

$10,000.00

$20,400.00

$2,500.00

$5,100.00

$12,500.00

$25,500.00

2014-2015
No. FTEs

0.25

2015-2016
No. FTEs

$40,000.00

0.25

$40,800.00

51
52
53
54

Subtotal:

56

25%
Fringe Benefits (rate used ______)

$10,000.00
$2,500.00

57

Total Health Services:

$12,500.00

55

$10,200.00
$2,550.00
$12,750.00
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Media Services:
List Positions
58

Waiver requested.

2014-2015
No. FTEs

2015-2016
No. FTEs

0

0

59
60
61
62
63

Subtotal:

64

Fringe Benefits (rate used ______)

$0.00
$0.00

$0.00
$0.00

65

Total Media Services:

$0.00

$0.00

Fiscal Services:
List Positions
66

Responsibility of Administrative Asst.

2014-2015
No. FTEs

2015-2016
No. FTEs

0

0

67
68
69
70

Subtotal:

72

Fringe Benefits (rate used ______)

$0.00
$0.00

73

Total Fiscal Services:

$0.00

71

Maintenance and Operation:
List Positions
74

Maintenance provided by Lessor.

$0.00

2014-2015
No. FTEs

2015-2016
No. FTEs

0

0

$0.00
$0.00

75
76
77
78

Subtotal:

$0.00

$0.00

80

Fringe Benefits (rate used ______)

$0.00

$0.00

81

Total Maintenance and Operation:

$0.00

$0.00

79

Pupil Transportation:
List Positions
82

Bus drivers

2014-2015
No. FTEs

2

2015-2016
No. FTEs

$10,500.00

2

$10,710.00

83
84
85
86
87

Subtotal:

88

25%
Fringe Benefits (rate used ______)

89

Total Pupil Transportation:

$21,000.00

$21,420.00

$5,250.00

$5,355.00

$26,250.00

$26,775.00
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Food Services:
List Positions
90

Contract with caterer.

2014-2015
No. FTEs

2015-2016
No. FTEs

0

0

91
92
93
94
95

Subtotal:

$0.00

$0.00

96

Fringe Benefits (rate used ______)

$0.00

$0.00

97

Total Food Services:

$0.00

$0.00

Data Processing:
List Positions
98

Responsibility of Administrative Asst.

2014-2015
No. FTEs

2015-2016
No. FTEs

0

0

99
100
101
102
103

Subtotal:

$0.00

$0.00

104

Fringe Benefits (rate used ______)

$0.00

$0.00

105

Total Data Processing:

$0.00

$0.00

Substitute Personnel:

$20,680.00

0.3

$20,680.00

Classified Fringe Benefits (rate used ______)

$14,100.00
$9,776.00
$413.60
$0.00

0.6

$14,100.00
$14,664.00
$620.40
$0.00

Total Substitute Personnel:

$10,189.60

$15,284.40

$629,252.10

$775,184.40

106

1
Number of Certified Substitutes _______

0.2

107

1
Number of Classified Substitutes _______

0.4

108

Subtotal:

109

10%
Certified Fringe Benefits (rate used ______)

110
111

112

2015-2016
No. FTEs

2014-2015
No. FTEs

TOTAL EXPENDITURES FOR SALARIES:
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Public Charter School Application
Estimated Budget Template
REVENUES
2014-2015 Amount:

2015-2016 Amount:

State Public Charter School Aid:
Line#

2014-2015

1

No. of Students

108

x $6,521.00 State Foundation Funding

2

No. of Students

108

x

3

No. of Students

58

x $1,033.00 eligible rate* NSL Funding

4

No. of Students

40

x

5

$44.00

$317.00

Professional Development
Other: Explain Below

$704,268.00
$4,752.00
$59,914.00
$12,680.00

ELL
2015-2016

6

No. of Students

146

x $6,521.00 State Foundation Funding

7

No. of Students

146

x

8

No. of Students

79

9

No. of Students

54

x $1,033.00 eligible rate* NSL Funding
x $317.00 Other: Explain Below

10

$44.00

$952,066.00
$6,424.00
$81,607.00
$17,118.00

Professional Development

ELL

Total State Charter School Aid:

11

$781,614.00

$1,057,215.00

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

$220,000.00

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)
Other (Specifically Describe)

15

Total Other Sources of Revenues:

16

17

TOTAL REVENUES:

$220,000.00
$1,001,614.00

$1,057,215.00

2014-2015 Amount:

2015-2016 Amount:

$211,562.50

$188,062.50

$2,500.00
$5,000.00

$3,000.00
$3,000.00

$219,062.50

$194,062.50

EXPENDITURES
Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

20

V - AD 2

21

V - AD 3

22

V - AD 4

23

V - AD 5

24

Supplies and Materials

25

Equipment
Other (List Below)

26
27
28
29
30
31

Total Administration:
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Regular Classroom Instruction:

2014-2015 Amount:

2015-2016 Amount:

Salaries and Benefits

$281,250.00

$430,312.50

Lead teacher stipends

$5,000.00

$5,000.00

38

Supplies and Materials

39

Equipment

$3,500.00
$25,140.00

$4,500.00
$12,000.00

40

Core software licenses

41

books

42

learning.com software

43

STAR online assessments

44

Rosetta Stone and language books

$27,000.00
$3,000.00
$1,614.00
$1,080.00
$5,000.00

$36,250.00
$4,500.00
$1,606.00
$1,606.00
$6,000.00

45

Total Regular Classroom Instruction:

$352,584.00

$501,774.50

$25,000.00

$25,500.00

special services student testing

$4,000.00

$4,000.00

52

Supplies and Materials

$1,000.00

$1,000.00

53

Equipment

$30,000.00

$30,500.00

$0.00

$0.00

$0.00

$0.00

32

Purchased Services - List Vendors Below
33

V - CI 1

Waive Minimum Salaries Ark. Code Ann.

34

V - CI 2

6-17-201(c)(2), 6-17-2203, and 6-17-2403

35

V - CI 3

36

V - CI 4

37

V - CI 5

Other (List Below)

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

48

V - SE 2

49

V - SE 3

50

V - SE 4

51

V - SE 5

Other (List Below)
54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

Purchased Services - List Vendors Below
61

V - GT1

Waiver Ark. Code Ann. 6-42-101 et.seq.

62

V - GT2

and 6-20-2208(c)(6)

V - GT3

Standards for Accreditation 18.0

V - GT4

ADE Rules Governing Gifted and Talented

V - GT5

Program Approval Standards

63
64
65
66

Supplies and Materials

67

Equipment
Other (List Below)

68
69
70
71
72
73

Total Gifted and Talented Program:
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Alternative Education Program/ Alternative Learning
Environments:
Salaries and Benefits

74

2014-2015 Amount:

2015-2016 Amount:

$0.00

$0.00

$0.00

$0.00

$50,000.00

$51,000.00

$500.00

$500.00

$50,500.00

$51,500.00

$12,500.00

$25,500.00

$500.00

$500.00

$13,000.00

$26,000.00

Purchased Services - List Vendors Below
75

V - ALE1

Waive Ark. Code Ann. 6-15-1005(b)(5),

76

V - ALE2

6-18-503(a)(1)(C)(i), and 6-48-101 et seq.

77

V - ALE3

Standard for Accreditation 19.03

V - ALE4

Section 4.00 of ADE Rules Governing the

V - ALE5

Distribution of Student Special Needs Funds

78
79
80

Supplies and Materials

81

Equipment
Other (List Below)

82
83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1
V - ELL2
V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100

Total English Language Learner Program:

101

Guidance Services:
Salaries and Benefits

102

Purchased Services - List Vendors Below
103
104
105
106
107

V - GS1

Waive Ark Code Ann. 6-18-1001 et seq.

V - GS2

Standards for Accreditation 16.01

V - GS3

ADE Rules Governing Public School Student

V - GS4

Services

V - GS5

108

Supplies and Materials

109

Equipment
Other (List Below)

110
111
112
113
114
115

Total Guidance Services:
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Health Services:
Salaries and Benefits

116

2014-2015 Amount:

2015-2016 Amount:

$12,500.00

$12,750.00

$2,500.00

$1,500.00

$15,000.00

$14,250.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$8,000.00

$8,000.00

$8,000.00

$8,000.00

Purchased Services - List Vendors Below
117

V - HS1

Waive Ark. Code Ann. -18-706 and 6-18-1001

118

V - HS2

Standards for Accreditation 16.03

119

V - HS3

ADE Rules Governing Public School Student

120

V - HS4

Services

121

V - HS5

122

Supplies and Materials

123

Equipment
Other (List Below)

124
125
126
127
128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

Waive Ark. Code Ann. 6-25-103 & 104

132

V - MS2

Standards for Accreditation 16.02.3

133

V - MS3

134

V - MS4

135

V - MS5

136

Supplies and Materials

137

Equipment
Other (List Below)

138
139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below
145
146
147
148
149

V - FS1

annual audit

V - FS2
V - FS3
V - FS4
V - FS5

150

Supplies and Materials

151

Equipment
Other (List Below)

152
153
154
155
156
157

Total Fiscal Services:
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Maintenance and Operation:
Salaries and Benefits

158

2014-2015 Amount:

2015-2016 Amount:

$0.00

$0.00

$0.00

$0.00

$10,950.00

$5,000.00

$10,950.00

$5,000.00

$26,250.00

$26,775.00

$9,400.00
$5,000.00
$60,000.00
$2,000.00

$9,400.00
$5,000.00
$0.00
$2,000.00

$102,650.00

$43,175.00

$0.00

$0.00

$12,000.00

$3,000.00

$5,000.00

$2,000.00

$17,000.00

$5,000.00

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

Main/cust./utilities included in lease

160

V - MO2

(see attached Jones Trust agreement)

161

V - MO3

Technology wiring and maintenance

162

V - MO4

(vendor- Telecomp)

163

V - MO5

164

Supplies and Materials

165

Equipment
Other (List Below)

166
167
168
169
170

Total Maintenance and Operation:

171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

178

Supplies and Materials

179

Equipment
Other (List Below)

180

Fuel @ $5 per gal, 10 gal per day

181

Maintenance @ $2500 per yr per bus

182

School buses @ 30000 each

183

Insurance

184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187
188
189
190
191

V - FD1

EasyDoesIt Catering, Springdale

V - FD2

free lunches for qualifying students

V - FD3

until reimbursement in mid-October

V - FD4

@ reimbursement rate of 2.93

V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194
195
196
197
198
199

Total Food Services:
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Data Processing:
Salaries and Benefits

200

2014-2015 Amount:

2015-2016 Amount:

$0.00

$0.00

$0.00

$0.00

$10,189.60

$15,284.40

$10,189.60

$15,284.40

$117,409.00

$117,409.00

$2,000.00

$2,000.00

$3,000.00

$3,000.00

$122,409.00

$122,409.00

Purchased Services - List Vendors Below
201
202
203
204
205

V - DP1

Responsibility of Administrative Asst.

V - DP2
V - DP3
V - DP4
V - DP5

206

Supplies and Materials

207

Equipment
Other (List Below)

208
209
210
211
212

Total Data Processing:

213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

216

V - SB2

217

V - SB3

218

V - SB4

219

V - SB5

220

Total Substitute Personnel:

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222
223

liability insurance per year

224
225
226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:
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Debt Expenditures:

2014-2015 Amount:

2015-2016 Amount:

$20,000.00

$10,000.00

$971,345.10

$1,026,955.40

$30,268.90

$30,259.60

List Debts Below
232
233
234

Total Debts:

Other Expenditures:
List Other Expenditures Below
235

Professional Development

236
237
238
239
240
241

TOTAL EXPENDITURES:

242

Net Revenue over Expenditures:

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.
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147

148

149

150

151

152

153

154

155

2013-2014 Application Cycle

OTHER

Ozark College & Career Academy
Springdale, Arkansas

156

157

158

159

160

161

162

Request for the
State Board of Education
to Review the Decision Made by the
Charter Authorizing Panel

Redfield Tri-County Charter School
Redfield, Arkansas

1

3

4

5

Notification of
Charter Authorizing
Panel Decision

Redfield Tri-County Charter School
Redfield, Arkansas
6

7

Materials Distributed
by the Applicant at
the Hearing

Redfield Tri-County Charter School
Redfield, Arkansas

2013-2014 Application Cycle

Redfield Tri-County
Charter School
Summary

Redfield Tri-County Charter School
Redfield, Arkansas
1

Redfield Tri-County Charter School
Grade Level(s):

5-12 (5-8 in Year 1 adding a grade per year)

Student Enrollment Cap:

375 (175 in Year 1)

Name of the Sponsoring Entity:

Redfield Tri-County Charter School

IRS Status

Applied for 501(c)(3) Non-Profit Status

Address:

116 River Road
Redfield, AR 72132

Mission Statement
RTCCS will strive to instill in each student core character values, a sense of community service,
and a love of learning. Students will be empowered to achieve academic excellence and will be
cognizant of their potential to change themselves and their community.
Information on the School District in Which the Charter Would Be Located
White Hall School District
41.63% free and reduced-price lunch (2012-2013)
Needs Improvement District (ESEA 2012) - Mathematics
Issue that Remains Unresolved as Determined by the Charter Internal Review Committee
 The ability to meet the needs of gifted and talented students
Documentation Provided in Support of the Charter
Documents Included in the Application
Petition with 23 signatures
Letters
Representative Andy Mayberry
Mayor Tony Lawhon
Gary L. Case
Regina Pickering (Generic Letter)

Arkansas House of Representatives
City of Redfield
McDaniel & Company Realtors
Parent

Other Documents (available for review)
Petitions with 796 signatures
Letters
Tiffany Tuck Spivey
Scott Lockhart

Redfield Chamber of Commerce
Terri Foods, Inc., Redfield

Generic Letters
Jean Berry
Joseph L. Berry

Parent/Guardian
Parent/Guardian
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Connie Clark
Herman D. Crabb
Judy Crabb
Mlynda L. Crabb
D. Cruz
Nila Ferill
Jamie Gibson
C. Haley
Judy Haley
Alisa Jackson
Alton Jackson
D’Lane Kight
James Kight
Arlis McCullah
Mildred Moyer
Barbara L. Nichol
William T. Nichol
Brenda Oliver
Christy Packham
Carolyn Reynolds
Jennifer Rych
Leon Smith
Scott Stewart
14 with illegible signatures

Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian
Parent/Guardian

Requested Waivers
Note from legal staff:
The Charter Authorizing Panel should examine each waiver requested by the applicant.
Particular attention should be paid to the following waiver requests which traditionally have
either not been granted or have warranted additional discussion by the authorizer:





Ark. Code Ann. § 6-15-1005 Safe and Equitable Schools
o The Applicant requested at waiver of this statute as it pertains to ALE. A waiver
specific to ALE should only include Ark. Code Ann. § 6-15-1005(b)(5).
Ark. Code Ann. § 6-16-102 School Day Hours; Standards for Accreditation
Sections 10.01.4 and 14.03
o The Applicant has indicated its program may necessitate a “school day” shorter
or longer than six hours. However, the proposed daily schedule (Application,
Attachment 5) shows 400 minutes of instructional time each day. This waiver is
not necessary for an instructional day longer than six hours.
o The Panel lacks the authority to grant a waiver of graduation requirements.
However, in the past the authorizer has granted a waiver of the 120 clock hour
requirement upon satisfaction that the charter will adhere to full curriculum
alignment with Arkansas Frameworks.
Sections 6 and 7 of the ADE Rules Governing School District Requirements for
Personnel Policies, Salary Schedules, Minimum Salaries, and Documents Posted
to District Websites
o Based on the statutory waivers requested, a waiver of these rules is necessary
but was not requested.
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From Ark. Code Ann.
6-13-109
6-13-601 et seq.
6-13-1303
6-13-1401 et seq.
6-14-101 et seq.
6-15-1004
6-16-102
6-16-105
6-16-106
6-17-111
6-17-114
6-17-117
6-17-201(c)(2)
6-17-203
6-17-301
6-17-302
6-17-309
6-17-401
6-17-427
6-17-902
6-17-908
6-17-919

6-17-1301 et seq.
6-17-1501 et seq.
6-17-1701 et seq.
6-17-2201 et seq.
6-17-2203
6-17-2301 et seq.
6-17-2401 et seq.
6-17-2403
6-18-1001 et seq.
Chapter 19
6-20-2208(c)(6)
6-21-117
6-42-101 et seq.
6-48-101 et seq.

School superintendent
District Boards of Directors Generally
Implementation policies
District Formation, Consolidation, and Annexation
School Elections
Qualified teachers in every public school classroom
School day hours
United States flag
Arkansas state flag
Duty-free lunch periods
Daily planning period
Noninstructional duties
Pertaining to teacher compensation
Committees on personnel policies—Members
Employment of certified personnel
Principals—Responsibilities
Certification to teach grade or subject matter—Exceptions—Waivers
Teacher licensure requirement
Superintendent license—Superintendent mentoring program required
Definition (definition of a teacher as licensed)
Teachers’ salary fund—Authorized disbursements
Warrants void without valid certification and contract (the ability to pay a
teacher’s salary only upon filing of a teacher’s certificate with the county
clerk’s office, if the requirement of a teacher’s certificate is waived for such
teacher)
School Employees’ Minimum Sick Leave Law
Teacher Fair Dismissal Act
Public School Employee Fair Hearing Act
Classified School Employee Minimum Salary Act
Minimum salary
Classified School Employee Personnel Policy Law
Teacher Compensation Program of 2003
Minimum teacher compensation schedule
Public School Student Services Act
Transportation
Monitoring of expenditures (gifted and talented)
Leased academic facilities (requiring leased facilities to confirm to the school
facility standards)
General Provisions (gifted and talented)
Alternative Learning Environments

From Arkansas Department of Education (ADE) Rules Governing Standards for Accreditation of
Arkansas Public Schools and Districts
10.01.4
Planned instructional time
14.03
Unit of credit and clock hours for a unit of credit
15.01
School District Superintendent
15.02
Principals
15.03
Licensure and Renewal
16.01
Guidance and Counseling
18
Gifted and Talented Education

4

From Other Rules
 Section 4 of the ADE Rules Governing the Distribution of Student Special Needs Funding
and the Determination of Allowable Expenditures of those Funds (Pertaining to alternative
learning environments)
 ADE Rules Governing Public School Student Services
 ADE Rules for Gifted and Talented Program Approval Standards
 Sections 5 and 8 of ADE Rules Governing School District Requirements for Personnel
Policies, Salary Schedules, Minimum Salaries, and Documents Posted to District Websites
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ADE
Evaluation and
Applicant
Responses

Redfield Tri-County Charter School
Redfield, Arkansas
6

REDFIELD TRI-COUNTY CHARTER SCHOOL
Sponsoring Entity: Redfield Tri-County Charter School
IRS Status: Applied for 501(c)(3) non-profit status
Grade Levels: 5-12 (5-8 in Year 1, adding a grade a year)
Student Enrollment Cap: 375 (175 in Year 1)
Address of Proposed Charter: 116 River Road, Redfield, Arkansas 72132
PRE-APPLICATION MATERIALS
The Arkansas Department of Education requires that all applicants submit a Letter of Intent,
outlining a general description of the proposed charter school.
Evaluation Criteria:
A response that meets the standard will guarantee that:
• A Letter of Intent was filed with Arkansas Department of Education on time and included all
the necessary information.
Meets the Standard
PART B EXECUTIVE SUMMARY
The Arkansas Department of Education requires all applicants to include an executive summary.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement (with content to be evaluated for Prompt #3 of Part C); and
• The key programmatic features of the proposed charter school.
Meets the Standard
C-1 PUBLIC HEARING RESULTS
All proposed school design teams must conduct a public hearing before applying for an openenrollment charter school, to assess support for the school’s establishment. Applicants are asked
both to document the logistics of the hearing and to include a narrative of the hearing results.
Evaluation Criteria:
A response that meets the standard will present:
• A thorough description of the results of the public hearing;
• Evidence of public support exhibited at the hearing;
• Documentation of required notices published to garner public attention to the hearing; and
o Published on a weekly basis for at least three consecutive weeks prior to the date of the
hearing in a newspaper having general circulation in the school district in which the school
will likely be located
o The notice of the public hearing was not published in the classified or legal notice section
of the newspaper.
o The last publication date of the notice was no less than seven days prior to the public
meeting.
• Documentation of required notices of the public hearing to superintendents of districts from
which the proposed school is likely to draw students and to superintendents of districts that
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are contiguous to the district in which the charter school would be located
o Within seven calendar days following the first publication.
Partially Meets the Standard
Concerns and Additional Questions:
• Provide the email showing that district superintendents received the notice of public hearing.
The next page contains a copy of the email sent to the three superintendents ( Dr. Smith – White
Hall, lesmith@whitehallsd.org, Dr. Haynes, brendahaynes@sheridanschools.org, and Dr. Guess
– PCSSD, jguess@pcssd.org, Mary Perry, mary.perry@arkansas.gov, and
Keisha.mattox@arkansas.gov on Thursday, 20 June 2013 at 9:52 AM.
The second page contains a copy of the document
(SuperintendentNotificationOfPublicHearingssigned.pdf) sent to the superintendents, Mary
Perry, and Keisha Mattox on Thursday, 20 Jun 2013 at 9:52 AM.
The content of the document from the email being sent and the document sent to them cannot be
formatted to be in red text.
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C-2 GOVERNING STRUCTURE
The Governing Structure section should explain how the school will be governed. It should
present a clear picture of the school’s governance processes and composition, what
responsibilities various groups and people will have and the relationships among the groups.
Evaluation Criteria:
A response that meets the standard will present:
• Documentation of proper legal structure of the governing board and sponsoring entity;
• A comprehensive description of the planned relationship between the governing board of the
school and governing board of the sponsoring entity;
• A clear description of the governing board’s roles and responsibilities;
• Adequate policies and procedures for board operation, including board composition, member
term length, and member selection;
• A clear, sensible delineation of roles and responsibilities in relation to governance and school
management; and
• A reasonable plan for involving parents, staff, students and community in the decision-making
of the school.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain the discrepancy between the statement that there are no term limits, consecutive or
otherwise, and the statement about the regular rotation of members off the board.
The board members do not have term limits, consecutive or otherwise. The regular rotation of
members mentioned in our application will be for the original members of the Redfield Tri-County
Charter School Board. The original members have made a commitment to remain on the board
for the first five years of the charter school. This commitment by the members ensures
consistent, knowledgeable administration as the school is established. The rotation described
in our application was to provide a means of stability while transitioning from the original members
to new members and prevent the situation of having all new, inexperienced board members at
one time.
C-3 MISSION STATEMENT
The Mission Statement should be meaningful and indicate what the school intends to do, for
whom, and to what degree.
Evaluation Criteria:
A response that meets the standard will present:
• A mission statement that is clear and succinct.
Meets the Standard
C-4 EDUCATIONAL NEED
The Educational Need section should explain the need for a charter school in the proposed
location and the innovative educational option offered by the charter school.
Evaluation Criteria:
A response that meets the standard will present:
• A description of the educational need for the charter school substantiated with valid and
reliable data, and
• A description of the innovations that would distinguish the charter from other schools.
Meets the Standard
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C-5 EDUCATIONAL PROGRAM
The Educational Program section should describe the educational foundation of the school and
the teaching and learning strategies that will be employed.
Evaluation Criteria:
A response that meets the standard will present:
• A clear description of the proposed educational program, including but not limited to the
foundational educational philosophy and curricular and instructional strategies to be
employed;
• Specific reasons that the school would be viable; and
• A description of the length of school day and school year that meets minimum state
requirements.
Partially Meets the Standard
Concerns and Additional Questions:
• Specify the enrollment cap requested for Year 5 when the charter will serve students in
Grades 5-12.
By the fifth year of operation, the Redfield Tri-County Charter School will serve a maximum of 375
students in grades 5 – 8 as follows:
2014-2015 Grades 5,6,7,8
175 Students
2015-2016 Grades 5,6,7,8,9
225 Students
2016-2017 Grades 5,6,7,8,9,10
275 Students
2017-2018 Grades 5,6,7,8,9,10,11
325 Students
2018-2019 Grades 5,6,7,8,9,10,11,12
375 Students
• Provide details about the instructional strategies to be employed at the charter.
In conjunction with the project-based learning, our teachers would be able to use a variety of
instructional strategies. They could use brainstorming to theorize about potential outcomes,
journal writing to document the process and observations during the performance of projects, or
cooperative learning assignments to reinforce understanding of concepts.
Our goal is for our staff to use a variety of instructional strategies. Each student is unique and is
capable of learning but may achieve understanding easier if more than traditional instructional
strategies (i.e. lecture and drill and practice). Our teachers’ professional development training
will include information on a broad range of instructional strategies. Students that have access
to teachers with the knowledge and ability to teach by using a variety of instructional strategies
are more likely to improve academically.
• Describe the length of the school day and year.
The RTCCS school day will begin at 7:45 AM. Teachers will be available to assists students from
7:45 AM to 8:05 AM during a mentoring/tutoring period. This time is not mandatory but will be
available to any student desiring additional assistance. First period will begin at 8:10 AM. The
first seven periods will be 50 minutes each. The last period of the day (eighth period) will be 30
minutes. Lunch period will last 35 minutes. There will be a potential total of 400 minutes of
teacher/student instructional time per day if a student participates in the optional time between
7:45 AM and 8:05 AM. There will be 380 minutes of teacher/student instructional time for those
students not participating in the optional instructional time at the beginning of the school day.
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The school year will consist of four quarters totally together for 178 days of instruction.
•

Confirm the understanding that every digital course must be offered from a provider approved
by the Arkansas Department of Education and must meet or exceed curriculum standards and
requirements established by the Arkansas State Board of Education in accordance with all
laws, rules, and procedures promulgated to ensure access to quality digital learning content
and online blended learning.
The board members and administrators of the Redfield Tri-County Charter School will comply
with the requirements for every digital course to be offered from a provider approved by the
Arkansas Department of Education and to meet or exceed curriculum standards and
requirements established by the Arkansas State Board of Education in accordance with all laws,
rules, and procedures promulgated to ensure access to quality digital learning content and online
blended learning.
C-6: ACADEMIC ACHIEVEMENT GOALS
The Academic Achievement Goals section should define the performance expectations for
students and the school as whole.
Evaluation Criteria:
A response that meets the standard will present:
• Specific goals in:
• Reading;
• Reading Comprehension;
• Mathematics; and
• Mathematics Reasoning;
• Goals that are clear, measurable and data-driven;
• Goals on improving student achievement; and
• Valid and reliable assessment tools for measuring each of the defined goals.
Partially Meets the Standard
Concerns and Additional Questions:
• Provide the testing instrument and levels of test scores expected for students annually in
reading, reading comprehension, mathematics, and mathematic reasoning as AYP is no
longer calculated.
RTCCS will utilize the Iowa Basic Skills Test (IBST) to measure the reading, reading
comprehension, mathematics, and mathematic reasoning of our students. The first year of
operation, the charter’s annual measurable objectives (AMOs) will be based on the state AMOs.
In following years, the charter’s AMOs will be based upon the academic performance of the
students who attend our charter. Our goal is for our students to meet or exceed the state’s
average scores and for the gap between students scoring below basic and basic to decrease as
fast as the state’s gap decreases for those students scoring below basic and basic.
RTCCS is aware of an upcoming change to Partnership for Assessment of Readiness for College
and Careers (PARCC). Information on the ADE website indicates it may be implemented as
early as 2014-2015. RTCCS will utilize whatever standardized test the state mandates to
measure our students in reading, reading comprehension, mathematics, and mathematic
reasoning. Our goal will be for our students will meet or exceed the state’s average scores.

As grades are added to our charter, we will be utilizing End of Course exams as mandated by the
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ADE and administered according to the state testing schedule. Our students will meet or exceed
the state’s average scores.
Based on data from APSCN, our graduation rate will meet or exceed the state’s graduation rate.
Our first graduating class will be in May of 2019.
•

Provide specific information that will be used to demonstrate academic improvement when it
is stated, “Individual student scores will demonstrate increased improvement and students
scoring below basic and basic will decrease annually while increasing proficient and
advanced student scores within the school's initial five (5) year period.” This should include
the evaluation instrument, the expected improvement in proficient and advanced scores, the
expected decrease in below basic and basic scores, and when the assessment will be
conducted.
RTCCS will utilize the Iowa Basic Skills Test (IBST) to measure the reading, reading
comprehension, mathematics, and mathematic reasoning of our students. The first year of
operation, the charter’s annual measurable objectives (AMOs) will be based on the state AMOs.
In following years, the charter’s AMOs will be based upon the academic performance of the
students who attend our charter. Our goal is for our students to meet or exceed the state’s
average scores and for the gap between students scoring below basic and basic to decrease as
fast as the state’s gap decreases for those students scoring below basic and basic. The
standardized test(s) will be administered according to the state testing schedule.
RTCCS is aware of an upcoming change to Partnership for Assessment of Readiness for College
and Careers (PARCC). Information on the ADE website indicates it may be implemented as
early as 2014-2015. RTCCS will utilize whatever standardized test the state mandates to
measure our students in reading, reading comprehension, mathematics, and mathematic
reasoning. Our goal for our students will be to meet or exceed the state’s average scores.
As grades are added to our charter, we will be utilizing End of Course exams as mandated by the
ADE. Our students will meet or exceed the state’s average scores. The standardized test(s)
will be administered according to the state testing schedule.
Based on data from APSCN, our graduation rate will meet or exceed the state’s graduation rate.
Our first graduating class will be in May of 2019.
•

Confirm the understanding, that during the first year of operation, the charter’s annual
measurable objectives (AMOs) will be based on the state AMOs, and that in following years,
the charter’s AMOs will be based upon the academic performance of the students who attend
the charter.
The board members and administrators of the Redfield Tri-County Charter School understand
that during the first year of operation, the charter’s annual measurable objectives (AMOs) will be
based on the state AMOs, and that in following years, the charter’s AMOs will be based upon the
academic performance of the students who attend the charter.
C-7: CURRICULUM DEVELOPMENT AND ALIGNMENT
The Curriculum Development and Alignment section should define the process by which the
design team developed (or chose) the curricular program of the school and illustrate alignment
with Arkansas Curriculum Frameworks and Common Core State Standards.
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Evaluation Criteria:
A response that meets the standard of a curricular development and alignment program will
present:
• Evidence that the curriculum aligns with, or a sound plan and timeline for aligning the
curriculum with, the Arkansas Department of Education’s content standards, benchmarks and
performance standards.
• Evidence that the applicant is prepared to implement the requirements and timeframe of the
Common Core State Standards.
Does Not Meet the Standard
Concerns and Additional Questions:
• Describe the process that will be used to develop and align the curriculum with the Arkansas
Curriculum Frameworks and the curriculum requirements of the Common Core State
Standards as adopted by the State Board of Education.
Upon receiving authorization for a charter school, the RTCCS Board of Directors will begin the
process of hiring a Director for the Redfield Tri-County Charter School. The Director will also be
serving as the principal during the first year of operation for the Redfield Tri-County Charter
School. The Director/Principal will be responsible for the process of aligning the curriculum to be
utilized by the charter school with the Arkansas Curriculum Frameworks and the curriculum
requirements of the Common Core State Standards as adopted by the State Board of Education.
RTCCS plans on taking full advantage of any and all assistance available from the Arkansas
Department of Education in this endeavor. Monies have been budgeted for submitting an
application to become a member of the Arkansas Public School Resource Center (APSRC).
APSRC could also be a valuable source of assistance aligning the charter's curriculum. RTCCS
budgeted to be able to hire the services of a Curriculum Specialist to assist in this task as well.
Aligning the curriculum will be the top priority for the newly hired Director/Principal. The
Director/Principal will utilize the ADE, the APRSC, and the services of a curriculum specialist if
necessary along with research and their experience to successfully complete this task as
expeditiously as possible.
•

Provide the timeline for aligning curriculum with the Arkansas Curriculum Frameworks and the
Common Core State Standards.
It is difficult to develop a specific timeline for the completion of the alignment of the curriculum to
the Arkansas Curriculum Frameworks and the Common Core State Standards. We are
estimating it will take approximately four (4) to six (6) weeks for the Principal to complete the
alignment but the process will continue after the initial alignment. RTCCS will require the
Principal to complete the alignment of the curriculum with the Arkansas Curriculum Frameworks
and the Common Core State Standards before 01 July 2014. As teachers are hired, the principal
will work with them to ensure the development of lesson content is consistent with the Arkansas
Curriculum Frameworks and the Common Core State Standards.
•

Confirm that the principal will take the lead on aligning the curriculum with the Arkansas
Curriculum Frameworks and the Common Core State Standards as the teacher job
description on Page 22 indicates that the teacher will “develop framework based curriculum
based on the Common Core State Standards.”
The Principal will take the lead on aligning the curriculum with the Arkansas Curriculum
Frameworks and the Common Core State Standards. The teacher job description on Page 22
indicates they will develop framework based on the Common Core State Standards. The
teacher job description on Page 22 should have stated the teachers will develop lesson content to
satisfy the curriculum requirements that have been aligned with the Arkansas Curriculum

15

Frameworks and the Common Core State Standards.
C-8: STUDENT SERVICES
The Student Services section should describe how the school will address specific services for its
student body.
Evaluation Criteria:
A response that meets the standard will describe the ways in which the following services will be
provided to students even in those areas for which a waiver is requested:
• A guidance program that will serve all students;
• A health services program that will serve all students;
• A plan for a media center for use by all students;
• Sound plans for educating special education students that reflect the full range of programs
and services required to provide such students with a high quality education;
• A transportation plan that will serve all eligible students;
• An alternative education plan for eligible students, including those determined to be at-risk
and to offer access to one or more approved Alternative Learning Environments;
• A plan to serve students who are English language learners; and
• Plans for offering access to one or more approved Alternative Learning Environments; and
• Plans for a gifted and talented program for eligible students.
Partially Meets the Standard
Concerns and Additional Questions:
Guidance Services
• Explain the “traditional aspects of a contemporary guidance program” that will be included in
the charter’s guidance program.
The charter will provide guidance to students on course selection, career counseling, and
personal/social developing counseling. The teachers will provide guidance program services
such as advising students on course selection. This will be done as-needed due to the counselor
position being a part-time position during the first year of operation. The part-time counselor will
be focused on career counseling and providing opportunities for the students to be exposed to
information on a variety of jobs and career fields.
•

Explain the counselor responsibilities that will be assigned to each staff position. Include the
responsibilities that will be assigned to a part-time counselor in 2014-2015 and a full-time
counselor in 2015-2016 as these are budgeted positions.
The teachers will be advising students on course selection. This will be done as-needed due to
the counselor position being a part-time position during the first year of operations. The part-time
counselor will be focused on career counseling and personal/social development.
Health Services
• Provide the names of the companies and/or individuals with whom the charter may contract
for health services.
Potential names of companies and/or individuals with whom the charter may contract with for
health services include Rhonda Ply or Jefferson Comprehensive Care Clinic who currently
operates the clinic in Redfield.
• Specify the health services for which the charter will contract.
The charter will contract the screening, referral, and follow-up procedures for all students. The
contractor will also be responsible for providing and maintaining current health appraisals records
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for all students according with guidelines developed by the Arkansas Department of Education.
IAW Act 1565 of 1999, the contractor will also provide students with special care needs, including
chronically ill, medically fragile, and technology dependent, and students with other health
impairments will have an Individualized Health Care Plan. The contractor will also perform
invasive medical procedures required by students and provided at school because they must be
performed by trained, licensed personnel who are licensed to perform the task. The contractor
will also provide custodial health care services required by students under an Individualized
Health Care Plan.
•

Confirm that the charter will contract for a nurse as the expenses for a part-time nurse are
budgeted in a health services vendor line.
The charter will contract for a part-time nurse and has this budgeted in our first and second year of
operation.
•

Explain the ways in which daily responsibilities for student health issues will be handled and
by whom when the nurse is not on campus.
Daily responsibilities for student health issues not requiring a licensed person perform them will
be performed by the administrative assistant. Daily responsibilities requiring a licensed person
to perform them will be scheduled while the part-time nurse is on campus.
Media Center Services
• Explain where the students will access technology to use “in conjunction with projects and
assignments” as was stated in the educational plan since it is stated that there may be only
one computer in the media center during the school’s first year of operation.
The charter will also have a computer lab on campus. The lab will have a minimum of eight (8)
computers. The students will be able to access the lab during the twenty minute tutoring time
from 7:45 AM to 8:05 AM, during their lunch period, and during study hall in addition to any time
spent using the computers during their classes. RTCCS will be pursuing grants that would allow
additional computers/tablets to be included in the lab, the media center, and the classroom.
Special Education Services
• Confirm the understanding that the staff will provide special education students with all
accommodations and services outlined in the IEP.
RTCCS understands the staff will provide special education students with all accommodations
and services outlined in their IEP.
Transportation Services
• Provide details about transportation that will be provided for students.
Once RTCCS receives authorization for a charter, two used school buses will be purchased.
The buses will pass inspection and be maintained as mandated by the State of Arkansas.
The drivers will meet all training requirements as specified by the State of Arkansas and hold a
Commercial Driver's License. Bus drivers will also pass a physical examination given by a
licensed physician or an advanced practice nurse at least every two (2) years.
The Director/Principal will map out bus routes for the area in an eight (8) to ten (10) mile radius of
the charter school. RTCCS will provide a satellite pick-up for the students. Sites and times for
pick up and drop off will be identified and published so parents and students are aware of the
site(s) closest to them.
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English Language Learner Services
• Explain the types of English language instruction, other than immersion, that will be
considered and explain how the appropriate type of instruction for each students will be
determined.
In addition to immersion, the charter will also offer small-group interventions and high-quality
vocabulary instruction during the day. Supplemental assignments and utilizing instructional
activities that would present an opportunity for students with different English language
proficiencies to work together in pairs in a structured environment may also be used to augment
the charter's approach to English Language Learner Services.
RTCCS did budget a $550 stipend for the staff member responsible for ensuring the charter
complies with federal and state ELL regulations, recordkeeping and confidentiality regulations,
and knowledge of diagnostic testing. This staff member will be responsible for working with the
teachers of students with ELL needs to ensure the instructional strategies that best fits the
students are being used and for administering the annual ELDA testing requirements.
RTCCS will work with the ADE to ensure all of the requirements for ELL are addressed and
satisfied. If additional funding needs to be budgeted to cover travel or training expenses for the
staff member responsible for ELL, RTCCS will work with the ADE to determine an appropriate
amount to include in the budget.
Gifted and Talented Services
• Explain how gifted and talented students will be identified.
Gifted and talented students could be nominated by teachers, staff, parents, community
members, or by self-nomination. Students could also be identified for consideration as gifted
and talented based on academic performance on standardized tests.
•

Explain which teachers will serve gifted and talented students and describe specific training
that the teachers will receive in meeting the needs of gifted and talented students.
Each of the gifted and talented student's teachers would be available to serve their needs. It
would depend on which areas of study the student is gifted. All of the teachers will be receiving
gifted and talented training. The Principal will be responsible for ensuring the teachers receive
this training as part of their professional development training.
• Explain how the social and emotional needs of gifted and talented students will be met.
The social and emotional needs of the gifted child will be met through peer interaction on projects
and other planned activities (e.g. field trips, guest speakers) as well as through content satisfying
to the intellectual needs of the student.
C-9: GEOGRAPHICAL SERVICE AREA
The Geographical Service Area section must outline the impact of a new school opening within
the current public education system.
Evaluation Criteria:
A response that meets the standard will present:
• The specific geographical area that would be served by the charter school; and
• Information on the school districts likely to be affected by charter school, including data on the
expected number of students to transfer to the charter school.
Partially Meets the Standard
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Concerns and Additional Questions:
Confirm that enrollment will be open to any Arkansas student who wants to attend.
Enrollment in the Redfield Tri-County Charter School will be open to any Arkansas student who
wants to attend.
C-10: ANNUAL PROGRESS REPORTS
The Annual Progress Reports section should define how the academic progress of individual
students and the school as a whole will be measured, analyzed, and reported.
Evaluation Criteria:
A response that meets the standard will present:
• A timeline for data compilation and completion of an annual report to parents, the community
and the Charter Authorizing Panel that outlines the school’s progress; and
• A plan for dissemination of the annual report to appropriate stakeholders.
Meets the Standard
C-11: ENROLLMENT CR IT ERIA AND PROCEDURES
The Enrollment Criteria and Procedures section should describe how the school will attract and
enroll its student body, including any criteria for admission and enrollment. Applicants must also
provide assurances for a random, anonymous lottery selection process.
Evaluation Criteria:
A response that meets the standard will present:
• A student recruitment plan that will provide equal opportunity for all parents and students to
learn about and apply to the school;
• An enrollment and admissions process that is open, fair, and in accordance
with applicable law; and
• A process for, and a guarantee of, a random, anonymous lottery process should there be
more student applications than can be accommodated under the terms of the charter.
Partially Meets the Standard
Concerns and Additional Questions:
• Confirm the understanding that transcripts from prior schools cannot be required for students
to enroll and attend the charter.
RTCCS administration and board members confirm their understanding that transcripts from prior
schools cannot be required for students to enroll and attend the charter.
• Clarify whether parents with students on waiting lists will have to apply the following year.
It is our understanding the waiting lists are only valid for the year the application was submitted.
Parents with students on waiting lists will have to apply the following year to be eligible for any
openings. If there are more applications than openings the following year, another lottery will be
announced and held. All applications submitted for the current school year will be in the lottery.
The number of openings in the grade will determine how many will be accepted to enroll and how
many will be on the waiting list. The waiting list will be valid for the school year for which the
application was submitted.
•

Explain what is meant by, “The waiting list is valid until the next time RTCCS is required to
conduct a random, anonymous student selection.”
The waiting list will be valid for the school year in which it was created. Once that school year is
over, it is no longer valid. During the next application cycle, if there are more applications than
there are openings, another lottery will be held and a new waiting list created. If the number of
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applications are less than or equal to the number of openings, there will be no need for a lottery
and no waiting list.
C-12: STAFFING PLAN
The Staffing Plan section should describe the job duties of the school director and other key
personnel. This section should also describe the professional qualifications which will be required
of employees.
Evaluation Criteria:
A response that meets the standard will present:
• A job description for the school director and other key personnel, including but not limited to an
operations director, board members, teachers, etc.;
• An outline of the professional qualifications required for administrators, teachers,
counselors, etc.;
• A staffing plan that clearly outlines both the types and numbers of positions to be filled at the
school and salary scales for such positions, and
• The staffing plan presented in this section matches the staff members noted in the budget.
Partially Meets the Standard
Concerns and Additional Questions:
• Explain when the teachers will be employed if they are to “develop framework based
curriculum based on the Common Core State Standards.”
The reference to "develop framework based curriculum based on the Common Core State
Standards" was erroneous. Teachers will develop lesson content to satisfy the curriculum
requirements that have been aligned with the Arkansas Curriculum Frameworks and the
Common Core State Standards by the Principal. Hiring teachers will be the responsibility of the
Principal and will begin after the Director/Principal is hired. The job description has been
updated to reflect this change and is included below.
TEACHERS
The responsibilities of the teachers will include but not be limited to the delivery of the
components of the instructional program, developing lesson content to satisfy the curriculum
requirements that have been aligned with the Arkansas Curriculum Frameworks and the
Common Core State Standards, design and implement daily planning to facilitate instruction of
the curriculum using project-based, traditional and other applicable instructional strategies,
monitor and evaluate student progress, prepare and participate in parent conferences, develop
lines of communication with parents and participate in meetings as necessary with community
outside educational entities.
Desired requirements: Must have a Bachelor’s Degree in or education from an accredited college
or university with a minimum of one year of experience in public education in Arkansas and/or
meet requirements for a Highly Qualified Teacher.
•

Revise the qualifications for the special education teacher to require a special education
license.
RTCCS has revised the qualifications for the special education teacher to include a requirement
for a special education license.
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SPECIAL EDUCATION TEACHER
The responsibilities of the special education teacher will include but not be limited to all aspects of
the school’s special education services program, work cooperatively with parents, teachers and
others concerning identification and assessment of students, development and implementation of
student individual education plans and compliance with all federal and state guidelines
concerning the program.
Desired requirements: Must have a special education license and a Bachelor’s Degree in special
education from an accredited college or university with a minimum of one year of experience in
public education in Arkansas and/or meet requirements for a Highly Qualified Teacher.
•

Confirm that instructional aides hired with Title I funds or working in a Title I School-wide
Program will highly qualified as required by the Elementary and Secondary Education Act and
perform the duties deeded appropriate in the federal statute.
RTCCS confirms that instructional aides hired with Title I funds or working in a Title I School-wide
Program will highly qualify as required by the Elementary and Secondary Education Act and
perform the duties deeded appropriate in the federal statute.
C-13: BUSINESS AND BUDGETING PLAN
The Business and Budgeting Plan section should describe how the charter school will organize its
business office and manage its fiscal responsibilities.
Evaluation Criteria:
A response that meets the standard will present:
• An appropriate plan for managing procurement activities;
• A description of the personnel who will perform business duties, including the requisite
qualifications of any proposed personnel;
• A realistic timeline and process by which the governance structure will review and adopt an
annual budget;
• A balanced two-year budget estimate that accurately reflects the revenue currently available
to the school and expenditures for program implementation and does not rely on one-time
grants or other funds that are not presently guaranteed, and
• A budget that includes costs for all personnel, programs, and expenses described in other
sections of the application.
Partially Meets the Standard
Concerns and Additional Questions:
• Provide the timeline and process by which the governing body will review and adopt an annual
budget.
The budget will be developed before 20 June and approved by the RTCCS Board of Directors by
30 June. Once approved, the budget will be submitted to the Arkansas Department of Education
by 01 September.
The Director will present a financial report at each of the monthly RTCCS Board of Directors
meeting. The financial report will compare budget to actual expenditures and used as a tool to
ensure the fiscal stability of the charter.
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• Provide information on the vendors being considered to provide substitute personnel.
RTCCS has researched Teachers On Call, SubTeach, and Aesop Substitute Management as
possible vendors to be used to provide substitute personnel.
SubTeach is a company that strives to provide better trained substitute teachers to improve the
quality of education in the classroom when the substitute is on campus. They provide training in
classroom management, following lesson plans, innovative instructional techniques, and tips on
becoming a prepared and professional substitute teacher. The charter will only have to call one
number to get a substitute and they handle all substitute personnel files and handle all payroll
issues.
Teachers On Call and Aesop Substitute Management are both similar in functionality to
SubTeach and should provide the same service.
At this time, RTCCS does not anticipate utilizing any of the vendors to provide substitutes. We
will select and employee our own substitutes at this time. Vendors may be considered at a later
date as the charter grows.
C-14: FINANCIAL AND PROGRAMMATIC AUDIT PLAN
The Financial and Programmatic Audit Plan section should provide the procedure and timeline by
which an annual audit will be conducted. This section should also include an outline for the
information that will need to be reported to ADE and the community.
Evaluation Criteria:
A response that meets the standard will present:
• A sound plan for annually auditing school’s financial and programmatic operations.
If the application names an accountant other than the Division of Legislative Audit to perform the
first-year audit, the named accountant meets the requirements of Arkansas Department of
Education Rules Governing Publicly Funded Educational Institution Audit Requirements and is
not listed on any ineligibility list maintained by ADE or the Division of Legislative Audit.
Meets the Standard
C-15: ARKANSAS PUBLIC SCHOOL COM PU TER N ETWORK ASSURANCES
The Arkansas Public School Computer Network (APSCN) Assurances section should provide
documentation of the applicant’s understanding of and participation in the required state finance
and educational data reporting system.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will participate in APSCN and will comply with all state
statutory requirements regarding the APSCN finance and educational data reporting system.
Meets the Standard
C-16: FACILITIES
The Facilities section should identify and describe the facilities to be used by the school, any
changes to be made to the facilities, and the owners of the facilities.
Evaluation Criteria:
A response that meets the standard will present:
• An identified facility appropriate to meet the needs of the school over the term of its charter;
• A realistic plan for remodeling or adapting a facility, if necessary, to ensure that it is
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•
•

appropriate and adequate for the school’s program, the school’s targeted population, and the
public;
Evidence that the school understands the costs of securing and improving a facility and has
access to the necessary resources to fund the facility plan; and
A sound plan for continued operation, maintenance, and repair of the facility.

For schools that will be using district-owned facilities, a response that meets the standard will
present:
• Documentation that the school district and charter school officials are in agreement over the
use of the facility and its equipment.
For schools that will NOT be using district-owned facilities, a response that meets the standard
will present:
• Documentation that the property owner and school are in agreement over the use of the
facility and its equipment;
• A statement of the facilities’ compliance with applicable codes; and
• A detailed outline of any relationships between the property owner and:
• Members of the local board of the public school district where the charter school will be
located;
• The employees of the public school district where the charter school will be located;
• The sponsor of the charter school; and
• Employees, directors and/or administrators of the charter school.
Meets the Standard
C-17: CONFLICTS OF INTEREST
The Conflicts of Interest section should identify any potential conflicts of interest among the
individuals involved with the proposed charter school and explain how conflicts will be addressed.
Evaluation Criteria:
A response that meets the standard will present full disclosure of any potential conflicts of interest
and explain how conflicts, if any, will be addressed.
Meets the Standard
C18: FOOD SERVICES
This section should describe how the school will address food services for its student body.
Evaluation Criteria:
A response that meets the standard will present:
• A food service plan that will serve all eligible students.
• A management plan that reflects a clear understanding of federal law and requirements if the
charter school plans to participate in the National School Lunch program.
Meets the Standard
C19: PARENTAL INVOLVEMENT
The Parental Involvement section should describe how parents or guardians of enrolled students,
the school employees, and other members of the community will make a positive impact on the
school and its educational program.
Evaluation Criteria:
A response that meets the standard will present:
• A plan for involving parents and guardians in the school’s education programs; and
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•

A proposal that involves the parents of students, employees and the broader community in
carrying out the terms of the charter.
Meets the Standard
C-20: WAIVERS
The Waivers section should discuss all waivers requested from local or state law.
Evaluation Criteria:
A response that meets the standard will present:
• Each law, rule, and standard by title, number, and description for which a waiver is requested;
• A rationale for each waiver request; and
• An explanation of the way that each waiver would assist in implementing the educational
program of the charter and/or fulfilling the charter’s mission.
Partially Meets the Standard
Concerns and Additional Questions:
See and respond to comments from Arkansas Department of Education legal staff.
LEGAL COMMENTS
Waivers Requested:
Ark. Code Ann. § 6-10-106 Uniform Dates for Beginning and End of School Year
The applicant should explain why this waiver is necessary if it will follow the calendar of the White
Hall School District.
This was an error. RTCCS discussed following Sheridan School District’s calendar but decided
to follow White Hall School District’s calendar. This request should have been removed from our
application before we submitted it.
Arkansas Code Title VI, Chapter 17, Subchapter 4
The applicant should specify which statues within Subchapter 4 it seeks waivers from.
RTCCS is wishing to obtain waivers Teacher and Administrator Licensure requires. We believe
this would be in Arkansas Code 6-17-401. We would also seek a waiver for Superintendent
Licensure as stated in Arkansas Code 6-17-427.
Ark. Code Ann. § 6-17-1302
The applicant should clarify this waiver. The application appears to attempt to add licensed
teachers to this statute to make the school employees minimum sick leave applicable to licensed
educators. The Charter Authorizing Panel has authority to waive statutes, but not rewrite statutes.
This waiver request was an error. Please disregard.
Waivers Not Requested:
RTCCS would like to include the following requests for waivers that were not included in our
original application.
RTCCS would like to request a waiver of from Arkansas Code Ann. § 6-16-105 (United States
Flag) General Provisions and from Arkansas Code Ann. § 6-16-106 (Arkansas State Flag)
General Provisions. We will be leasing the location for our charter and may not be able to place
flags on the grounds. We will attempt to include this in our lease agreement, but that agreement
cannot be finalized until charter authorization and approval from the Commissioner of Education
has approved the lease agreement. If we are unable to place the flags on the grounds of the
charter school, we will prominently display the United States Flag and the Arkansas State Flag in
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an indoor area and will display the flags at school events. Our students will be taught respect for
the flags and will pledge allegiance the United States Flag at appropriate times.
School Superintendent
The applicant requested a waiver Ark. Code Ann. § 6-13-109. In order to effectuate this waiver,
the applicant should also request a waiver of Section 15.01 of the Standard for Accreditation.
RTCCS would like to request a waiver of Section 15.01 of the Standard for Accreditation. This
request along with our existing request for waiver from Arkansas Code Ann. § 6-13-109 would
allow us the ability to meet the unique demands of hiring a superintendent of an open enrollment
charter school.
Ark. Code Ann. § 6-17-2201 et seq. Classified Employees Minimum Salary Act and Ark.
Code Ann. § 6-17-2301 et seq. Classified Personnel Policies and Committees
In order to effectuate this waiver, the applicant should request a waiver of Sections 5 and 8 of
ADE Rules Governing School District Requirements for Personnel Policies, Salary Schedules,
Minimum Salaries, and Documents Posted to District Websites.
RTCCS would like to request a waiver of Sections 5 and 8 of the ADE Rules Governing School
District Requirements for Personnel Policies, Salary Schedules, Minimum Salaries, and
Documents Posted to District Websites to effectuate the request for waivers to Arkansas Code
Ann. § 6-17-2201 et seq. Classified Employees Minimum Salary Act and Arkansas Code Ann.
§ 6-17-2301 et seq. Classified Personnel Policies and Committees.
It does not appear that the applicant requested a waiver of minimum compensation and personnel
policies for licensed employees. The applicant should confirm its intention to abide by all statutes
and rules regarding compensation and personnel policies of licensed employees.
RTCCS would like to request a waiver from Arkansas Code Ann. §§ 6-17-201(c)(2), 6-17-2203,
and 6-17-2403. RTCCS intends to pay certified and classified staff salaries and hourly rates
based on their experience which are similar to and competitive with the salaries and rates of
schools of similar size.
English Language Learners
The applicant did not budget any expenditures for English Language Learners “because of
waiver.” No waiver was requested, and it is unclear what provisions of the English Language
Learner requirements that the applicant would request to waive.
The entry of “No fund because of waiver” for ELL was an error by RTCCS. Please disregard.
RTCCS will comply with the regulations and needs for any student with ELL requirements.
In addition to English immersion, the charter will also offer small-group interventions and
high-quality vocabulary instruction during the day. Supplemental assignments and utilizing
instructional activities that would present an opportunity for students with different English
language proficiencies to work together in pairs in a structured environment may also be used to
augment the charter's approach to English Language Learner Services.
RTCCS did budget a $550 stipend for the staff member responsible for ensuring the charter
complies with federal and state ELL regulations, recordkeeping and confidentiality regulations,
and knowledge of diagnostic testing. This staff member will be responsible for working with the
teachers of students with ELL needs to ensure the instructional strategies that best fits the
students are being used and for administering the annual ELDA testing requirements.
RTCCS will work with the ADE to ensure all of the requirements for ELL are addressed and
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satisfied. If additional funding needs to be budgeted to cover travel or training expenses for the
staff member responsible for ELL, RTCCS will work with the ADE to determine an appropriate
amount to include in the budget.
Health Services
The applicant did not budget any expenditures for Health Services, but no waivers were
requested.
RTCCS did budget $20,000 for a part-time nurse to be contracted on line 117 of the Budget under
V-HS1 along with $250 for supplies and $1000 for equipment in 2014-2015. We also budgeted
$20,400 for a part-time nurse to be contracted in 2015-2016 along with $350 for supplies and
$500 for equipment.
C-21: DESEGREGATION ASSURANCES
The Desegregation Assurances section should describe the applicant’s understanding of
applicable statutory and regulatory obligations to create and maintain a unitary system of
desegregated public schools.
Evaluation Criteria:
A response that meets the standard will present:
• Assurance that the charter school will comply with all applicable federal and state statutory
and regulatory requirements regarding the creation and maintenance of desegregated public
schools; and
• An outline of the potential impact of the proposed charter school on those desegregation
efforts already in place in affected public school districts.
Partially Meets the Standard
Concerns and Additional Questions:
See and respond to comments from Arkansas Department of Education legal staff.
LEGAL COMMENTS
The applicant should describe the potential impact of the proposed charter school on the efforts of
the affected public school district(s) to comply with court orders and statutory obligations to create
and maintain a unitary system of desegregated public schools. The applicant should describe any
desegregation obligations of the affected public school district(s) and how the applicant
determined it will not impact any court order or statutory obligations.
RTCCS will comply with all applicable federal and state statutory and regulatory requirements
regarding the creation and maintenance of desegregated public schools.
Based on information from other open-enrollment charter applications for open-enrollment charter
schools affecting the Pulaski County Special School District (PCSSD), the federal District Court
has determined the PCSSD is unitary in all respects concerning inter-district student assignment.
PCSSD would therefore have no existing obligations to comply with court orders or statutory
obligations to create and maintain a unitary system of desegregated public schools.
A motion was filed by the Little Rock School District in 2010 to enforce the 1989 Settlement
Agreement in the PCSSD Desegregation case. The motion contended that an open-enrollment
charter school within Pulaski County would interfere with M-M Stipulation and the Magnet
Stipulation. US District Judge D.P. Marshall, Jr. denied the motion and stated “The cumulative
effect of open enrollment charter schools in Pulaski County on the stipulation magnet schools and
M-to-M transfers has not, as a matter of law, substantially defeated the relevant purposes of the
1989 Settlement Agreement, the magnet stipulation, or the M-to-M stipulation.” Little Rock
School District, et al. v. North Little Rock School District et al., Lorene Joshua et al., Arkansas
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Virtual Academy, et al., Case No. 4:82-cv-00866-DPM, US District Court-Eastern Division of
Arkansas Western Division, Document 4809.
Based on this information, the 1989 Settlement Agreement does not contain any restrictions nor
does there appear to be any existing federal District Court desegregation order that would prohibit
the authorization of an open-enrollment charter school in Redfield due to it potentially enrolling
students from the Pulaski County Special School District.
C-22: SUSTAINABILITY OF THE PROGRAM
The Sustainability section should describe the applicants’ plan to ensure continued success of the
charter school over time.
Evaluation Criteria:
A response that meets the standard will present:
• The names, experience, and qualifications of the individuals responsible for the application;
and
• The plan to ensure the sustainability of the charter in the future.
Meets the Standard
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ARKANSAS DEPARTMENT OF EDUCATION
2013 APPLICATION
OPEN-ENROLLMENT PUBLIC CHARTER SCHOOL
A.

GENERAL INFORMATION

Name of Proposed Charter School: Redfield Tri-County Charter School
Grade Level(s) for the School: 5th - 8th

Student Enrollment Cap: 175

Name of Sponsoring Entity:Redfield Tri-County Charter School
The applicant is an “eligible entity” under the following category (check one):
a public institution of higher education;
a private nonsectarian institution of higher education;
a governmental entity; or
✖

an organization that is nonsectarian in its programs and operations, and is,
or will be, exempt from taxation under Section 501(c)(3) of the Internal
Revenue Code. (A copy of the entity's letter from the IRS reflecting tax exempt
status or a copy of the entity's application for 501(c)(3) status must be
included with the application. Articles of incorporation or a letter
acknowledging non-profit status from the Secretary of State will not suffice.)
To be eligible, an entity must hold or have applied for 501(c)(3) status at the
time this charter application is filed. The entity must receive formal tax exempt
status under §501(c)(3) of the Internal Revenue Code of 1986 prior to the first
day of its operation with students.

Non-profit entities without the required Internal Revenue Service documentation are not
eligible to be awarded charters; therefore, any applications submitted without the proper
documentation will not be reviewed.

Name of Contact Person: Larry O'Briant
Schoolwood Cove
Address: 712
City:Redfield
_______________________________________

ZIP: 72132

Daytime Phone Number: ( 501 ) 766-0082

FAX: (

)

Email: redfieldtricountycharterschool@gmail.com
Charter Site
Redfield
116 River Road
Address: _____________________________
City: _______________________________
18 August 2014
72132
ZIP: ___________
Date of Proposed Opening: _________________________

Chief Operating Officer
of Proposed Charter (if known):
Address:
ZIP:

Title:
City:

Daytime Phone Number: (

)
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The proposed charter will be located in the White Hall

School District.

Provide a comprehensive list of all individuals, including but not limited to entity board
members and charter school board members, involved in the organization and design of
the proposed school as well as the proposed application process. Please note that Ark.
Code Ann. §6-24-105 prohibits charter school board members from contracting with or
being employed by the charter school except in certain limited circumstances.
Larry O'Briant
President
AR
Name:__________________
Position:___________________
State of Residence:_____
Vice-President
AR
James Kight
Name:__________________
Position:___________________
State of Residence:_____
Ann Tuck-Rowan
Treasurer
AR
Name:__________________
Position:___________________
State of Residence:_____
Amanda Kight
Secretary
AR
Name:__________________
Position:___________________
State of Residence:_____
Linda Banks
Member
AR
Name:__________________
Position:___________________
State of Residence:_____
AR
Todd Dobbins
Member
Name:__________________
Position:___________________
State of Residence:_____
Ronnie Meredith
Member
AR
Name:__________________
Position:___________________
State of Residence:_____

Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____
Name:__________________ Position:___________________ State of Residence:_____

List the current K-12 student enrollment of the district where the proposed public charter
school would be located.
2976
(Total District Enrollment)
List the school districts from which the charter school expects to draw students.

White Hall

Sheridan

Pulaski County Special
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B.

EXECUTIVE SUMMARY

Provide the mission statement of the proposed school.
Applicant Response:
RTCCS will strive to instill in each student core character values, a sense of community service, and a love of
learning. Students will be empowered to achieve academic excellence and will be cognizant of their potential to
change themselves and their community.

Briefly describe the key programmatic features that the school will implement in order to
accomplish the mission.
Applicant Response:
Key programmatic features RTCCS will implement in order to accomplish our mission are as follows:
* Focus on college and career readiness for all students.
* Implementation of inquiry-based teaching methods (problem-based learning and project-based
learning) as primary teaching method complimented with classical teaching method.
* Initiate communication with entities with the goal of developing partnerships. These organizations would
have expertise in areas such as engineering, science, math, and arts. These partnerships will be utilized to
bring in individuals from the community and surrounding areas to enrich our curriculum.
* Introduce students to the concept of core character values such as civic duty, honesty, respect, and
kindness.
* Strict discipline policy for behavior that detracts from the learning environment.
* Introduction to computer technology as permitted by budgetary constraints.
* Involvement in community service projects as permitted by budgetary constraints.

Page 4 of 40
32

C.

NARRATIVE DESCRIPTION OF THE PROPOSED CHARTER SCHOOL

The applicant for the proposed charter school, if approved by the authorizer, agrees to
operate the educational program described below in accordance with the provisions
described within this document, Arkansas Code Annotated §6-23-101 et seq., the State
Board of Education Rules Governing Charter Schools, and the attached assurances.
Provide a narrative description of the various components of the proposed charter
school by responding to the following prompts:
1.

Describe the results of the public hearing, which was held for the purpose of
assessing support for the establishment of this public charter school. Provide
copies of supporting evidence.
Attach documentation to demonstrate that each of the following requirements of
Arkansas Code Annotated §6-23-302 was met:
A.

The notice of the public hearing was published on a weekly basis for at
least three (3) consecutive weeks prior to the date of the hearing in a
newspaper having general circulation in the school district in which the
school will likely be located.

B.

The notice of the public hearing was not published in the classified or
legal notice section of the newspaper.

C.

The last publication date of the notice was no less than seven days prior
to the public meeting.

D.

Within seven calendar days following the first publication of the notice
of the public hearing, emails announcing the public hearing were sent to
the superintendent of each of the school districts from which the openenrollment public charter school is likely to draw students for the purpose
of enrollment and the superintendent of any district that is contiguous to
the district in which the open-enrollment public charter school will be
located.

Applicant Response:
RTCCS held three public hearings in July 2013. The locations for the public hearings were in the Redfield
American Legion Building, the Lone Pine Missionary Baptist Church in Hensley, and the Orion Missionary Baptist
Church which has a Redfield address but is in close proximity to the eastern portion of Grant County that RTCCS
is targeting. The meetings were published in the Arkansas Section of the Arkansas Democrat/Gazette on the
three Sundays immediately preceding the meeting held on Monday, July 8. The last publication of the notice was
no less than seven days prior to the public meeting held on Monday, 8 July 2013. The meetings were also
published in the Sheridan Headlight on three consecutive Wednesdays beginning July 3rd. Emails with the
information for the public meetings were sent to the superintendents of each school district (White Hall, Sheridan,
Pulaski County Special) within seven calendar days following the first publication of the notice of the public
hearing. Documentation for the first public hearing dates of publication, location of advertisement, and
confirmation of payment are included in this application. RTCCS was only required to have one public meeting
and all documentation required for the charter application is included for the meeting held on 8 July 2013. The
documentation for the other meetings' advertisements in the Sheridan Headlight is not included as part of the
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application.
All of the meetings were held on Monday nights from 7:00 pm to 8:00 pm. The meetings took place on July 8,
July 15, and July 22. RTCCS Board of Directors developed a tri-fold that was distributed to attendees of the
meeting and developed a PowerPoint presentation that was presented at the meeting. After the presentation, the
floor was opened up so that those in attendance could ask questions of the RTCCS Board of Directors. Three
representatives from Sheridan School District attended the last meeting at Orion Missionary Baptist Church.
They said if Redfield received charter authorization, they would support our efforts in whatever way they could.
Questions were on-topic and brought about meaningful discussion during the meetings. Attendees were
supportive of our efforts to get a charter school authorized in Redfield. Attendees were informed about the
RTCCS web site and email address in case they thought of questions they wanted answered after the meeting
ended. After the meeting was concluded, members of the RTCCS Board of Directors were available to talk with
individuals one-on-one. No one present spoke in opposition to the charter school.
Almost eight hundred (800) signatures on petitions, over forty (40) letters from parents, letters from local
businesses, a letter from the Redfield mayor, Mayor Tony Lawhon, and a letter from State Representative Andy
Mayberry have been collected in support of Redfield pursuing a charter school. These documents are available
for review.
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2.

Describe the governing structure of the open-enrollment charter school, including
board composition, selection process, and responsibilities. Also describe the role of
the administrators, faculty, parents, students, and community members in the
leadership and decision-making of the school. As part of your response, answer
the following specific questions:
A.
Identify what individual, job position(s), or entity(s) will have final
decision-making authority for the school in the areas of (1) finance and
purchasing; (2) student discipline; (3) hiring and firing of staff; and (4)
hiring and firing of the school director or superintendent.
B.

Specify how the final decision-maker(s) identified in response to (A)(3)
will be selected or elected, including (1) length of term, (2) method of
selection or election, and (3) who will have the authority to participate in
the selection or election process.

C.

Explain how and to what extent the school’s leadership will
be accountable to parents.

Applicant Response:
The original board membership of Redfield Tri-County Charter School (RTCCS) was appointed by our parent
organization, Keep Redfield Middle School. The members of the RTCCS Board of Directors then voted on
officers for the group. The original members will retain their positions for up to five years to allow for stability
while the school is established and grows to a school system servicing grades 5th through 12th.
A. The RTCCS Board of Directors will have final decision-making authority for the RTCCS in areas of
finance and purchasing, hiring and firing of staff, and hiring and firing of the school director. It will also
have final decision-making authority on student discipline issues that have been appealed.
B. Once the school is established, the treasurer position will become a regular member and the Chief
Financial Officer of the charter school will provide financial information to the board when necessary.
The members (e.g. Member 1 (M1) through Member 7 (M7) will be representative of the following
groups:
M1
M2
M3
M4
M5
M6
M7

- nominations accepted for Jefferson County representative
- nominations accepted for a teacher or staff member of the charter school
- nominations from Parent Teacher Organization of parents who are members
- nominations accepted for a Redfield community representative
- nominations accepted for a Pulaski County representative
- nominations accepted for a Grant County or Saline County representative
- will be an at large position

The current board members and the position they hold are as follows:
M1
M2
M3
M4
M5
M6
M7

- Mr. Larry O'Briant, President, 40+ years of experience in education
- Mrs. Ann Tuck-Rowan, Treasurer, 15+ years in education
- Ms. Amanda Kight, Secretary
- Mr. Todd Dobbins, Member
- Mr. Ronnie Meredith, Member
- Mr. James Kight, Vice-President, 45+ years of experience in education
- Mrs. Linda Banks, Member, 32+ years of experience in education
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Board members shall be sought who reflect the qualities, qualifications and diversity determined by the
Board of Directors. The Board of Directors shall present a slate of potential directors and officers for
election by the Board of Directors at the Annual Meeting of the Board of Directors.
The Board of Directors shall be self-perpetuating. Each Director's term shall be for a term of one(1) year
beginning on the date designated by the Board of Directors upon electing such Director and shall
continue until such term ends and such director's successor has been elected and qualified, or until the
director's death, resignation, or removal. There shall be no limit to the number of terms, consecutive or
otherwise, during which a person may serve as a director.
Any director may resign at any time by giving written notice to the President or the Secretary. Such
resignation shall take effect at the time specified therein, and, unless otherwise specified therein, the
acceptance of such resignation shall not be necessary to make it effective.
The Board of Directors may remove any director or officer from his/her position by two thirds (2/3) vote
of the entire Board of Directors at any regular or special meeting, provided that a written statement of
the reason or reasons shall have been delivered to such Director or Officer at least thirty (30) days
before any final action is taken by the Board of Directors. Such statement shall be accompanied by a
notice of the time when, and the place where, the Board it so take action on the removal. The officer or
director shall be given an opportunity to be heard by the Board of Directors at the time and place
mentioned in the notice.
The Board of Directors may fill vacancies on the Board of Directors that occur for any reason after the
Annual Meeting of the Board of Directors.
The original Board of Directors will remain in their positions until the charter has grown to a 5th through
12th grade campus (which should be five years from the opening of the charter). The members will start
to be replaced gradually.
An annual meeting of the Board of Directors for the election of directors and officers and such other
business as may come before the meeting shall be held once a year, at such time and at such place, as
may be fixed by the Board of Directors.
During the annual board meeting the initial members of the Board of Directors who are ending their fifth
year of service shall begin the process of rotating off the board. Members M2, M3, M6, and M7 will
rotate off the board after their fifth year of service. The following year, members M1, M4, and M5 will
rotate off the board.
C. The RTCCS Board of Directors will have at least one member representing the parents of RTCCS
students once the school has grown to a 5th through 12th campus. The parents will also be able to
address the board during monthly meetings. The school's leadership will take into consideration all
suggestions brought to them from parents. The school will also be responsible for providing all annual
reports mandated by the state. These reports will be accessible on the school's website or in hard-copy
format if a parent requests it. Teachers will also work with parents while educating their students. There
are also two scheduled parent-teach conferences during the school year where the teachers and staff
will be available to parents. Parents will have the opportunity to join a campus based parent/teacher
organization which will afford them the opportunity to interact with teachers and staff.
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3.

Give the mission statement for the proposed charter school.

Applicant Response:
RTCCS will strive to instill in each student core character values, a sense of community service, and a love of
learning. Students will be empowered to achieve academic excellence and will be cognizant of their potential to
change themselves and their community.

4.

Describe the educational need for the school. Include the innovations that will
distinguish the charter from other schools.

Applicant Response:
RTCCS will provide a quality option for those students that prefer a small school setting and/or shorter commutes
to school. A small school setting will afford the teachers and staff the opportunity to get to know each student
and allow for the forging of relationships with the students and the ability to determine each student's strengths,
weaknesses, and learning style. It would also be beneficial for students that need to be able to participate in
extracurricular activities for motivation to stay in school instead of dropping out. Inquiry-based teaching methods
might be more successful in educating those students that do not do well in a lecture-based setting.
Middle school students in and around the Redfield area are spending between one and two hours riding the bus
each day. The majority (approximately 60%) of these students qualifies for free or reduced meal program.
These students are at risk to have truancy issues, lower grades and/or test scores, and to experience exclusion
from extracurricular activities due to the length of their bus ride. The students are dependent on the school bus
to get to and from school. Many of their families do not have the income to transport them to/from school or
cannot due to the demands of their jobs. The majority of parents work north of Redfield. The location of our
school would provide an opportunity to dramatically reduce the length of our students' bus ride and increase the
chance of their parents being present for and involved in school activities after work. Parental involvement in
their child's education is extremely important.
The families with children in and around Redfield are middle to low income families. They choose to live in rural
areas and would prefer to send their children to smaller schools if given that option. There are students which
are at risk for dropping out of high school if they attend a larger school. These students need a smaller school to
allow them to build relationships with teachers and fellow students. Smaller schools provide a greater
opportunity to participate in all activities and provide them a feeling of belonging in the student body.
In the past four (4) years, there have been three (3) students from the Redfield area that started as sophomores
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at the White Hall High School and dropped out of school within the first few weeks. It is impossible to determine
the exact reason the students dropped out, but it may have been related to the size of the school and those
students' inability to thrive in a school environment of over nine hundred (900) students and forge relationships
with their teachers and peers.
Our school will provide students the opportunity to attend school in a community that strongly supports education.
Based on information from the last census, Redfield was one of only two cities in Jefferson County to have
growth. Jefferson County is struggling with population and economic decline. Schools play an important part of
families' decision to move to a community. Redfield has a long history (over one hundred years) of providing
education for our children. Our residents have bonded together to pursue getting a charter. We have a group of
people that have voluntarily devoted countless hours in this effort. Close to eight-hundred (800) signatures were
collected in support of a charter school in Redfield. Our community is committed to providing a quality education
and is determined to get the authorization for a charter school.
The innovations that will distinguish our charter school from other schools are our focus on college and career
readiness, inquiry-based teaching, our efforts to form partnerships with local entities to enrich students'
experiences on projects and in exposure to different career opportunities, community involvement through
community service projects, and the infusion of technology into the curricula. Our students will become members
of our school family and will leave our school with a love for learning.
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5.

Describe the educational program to be offered by the charter school.

Applicant Response:
The educational program of the RTCCS shall consist of grades five (5) through grade eight (8) during year one
(2014-2015). RTCCS plans to have twenty-five (25) students in 5th grade and fifty (50) students in each of the
6th, 7th, and 8th grades the first year of operation. We will add at least one grade annually until the campus is a
5th through 12th campus.
The educational program will focus on college and career readiness for all students. The educational program
will be designed to specifically target career preparation. As students mature, they see themselves in a particular
career in their future. The study of career pathways will be incorporated into the curriculum and students
throughout all grade levels will be exposed to future possible career pathways. At the beginning of the
2014-2015 school year, all students in all grades will participate in a career interest inventory. The career
inventory will be grade level specific and be “user friendly” for the targeted ages. The results of these inventories
will assist teachers with curriculum planning for the school year. At the end of the 2014-2015 school year, the
students will be assessed again to allow teachers to prepare for the upcoming year. The assessments will be
done at the end of each year for years following the 2014-2015 school year. New students will be assessed
when enrolled. Standardized career inventory assessments such as Explore, Plan and Kuder will be used at the
appropriate times with the appropriate grade levels. The school will use all resources available throughout the
community as well as area wide to provide students the accurate knowledge base concerning the requirements
of specific careers and the knowledge base needed to adequately pursue and be successful in a specific career
area. Students will also participate in interview scenarios that will be incorporated into both the Language Arts
and Career and Technical curricula.
As students progress through the educational program, they will become more exposed to various career
interests. As the charter school grows, more in depth educational opportunities such as concurrent credit
programs or apprenticeship programs will be added. As these happen, the students will not only be allowed, but
encouraged to participate in post-secondary courses (both college and vocational). These may be taken through
either distance learning opportunities provided at the charter school or at a post-secondary institution that the
charter school has contracted with to provide such courses. The leadership and faculty will work closely with
Career and Technical Education as well as colleges and vocational schools to establish programs of study that
address the interests of the students.
Students may be exposed to various learning and instructional strategies but the foundational base of instruction
throughout all curricular areas in all grades will focus on Project-Based learning strategies. The educational
program will incorporate the use of technology into as many aspects of the curriculum as possible in order to
prepare student for future college and career opportunities. The use of technology in conjunction with the
projects and assignments will be implemented as budgetary constraints allow. Our school will foster an
atmosphere where education is valued and students will be encouraged to build relationships with their fellow
students and teachers. The use of groups during the project-based learning activities will encourage the
development of these relationships along with providing opportunities to strengthen communication and
interpersonal skills. Cross-curricular instruction will allow teacher flexibility with instruction and allow multiple
presentation opportunities of specific frameworks to ensure student mastery.
The continuation or renewal of the RTCCS open-enrollment public charter is contingent on acceptable student
performance on assessment instruments adopted by the State Board and on compliance with any accountability
provision specified by the open-enrollment public charter. RTCCS will strive to improve student performance on
assessment instruments adopted by the State Board.
Our intent is for all students to become part of our school community. It will also be a priority for us to involve
community members. Volunteers will be a part of our school community as well. We will work with local
community service organizations to involve our students and staff in projects to help individuals, families, and
organizations in our community. As a charter school, we will also be working closely with our parents to raise
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funds as needed, to tackle projects around the school, and to be actively involved in their child's education and
extracurricular activities.
Our immediate goal will be to improve the students' interest and involvement in their education. This will help
reduce truancy and behavior issues for our students if they have a history of these issues. Our long-term goal is
to instill the love of learning in each and every student. We realize that not every student will continue on to
college. Their path may lead them to a technical school, a vocational school, or directly into the job market.
Whatever their path, they will enjoy success if they are life-long learners.
Teachers and staff will utilize professional development networks. These networks will allow our personnel to
take-part in free on-line professional development courses in project-based learning. It will also provide a means
for our personnel to collaborate with other teachers instructing their students using the inquiry-based methods.
One example of such a resource is Buck Institute for Education (www.bie.org).
RTCCS will also apply to become members of the Arkansas Public School Resource Center (APSRC). This
organization will provide consulting and guidance in areas such as law, finance, technology, teaching and
learning and will be a valuable asset and resource as we navigate establishing our charter school.
Core character values will be taught. It is our intent to work with Charter Education Partnership (CEP) and to
pursue becoming a National School of Character. CEP works to combine all facets - educators, students,
parents, and community - to create safe, caring, and respectful schools where students flourish academically
and do the right thing. Until we can go through the application process for CEP, we will focus on character
values and select a “Student of the Month” from each grade that exhibits the character value being emphasized.
Service of others will also be emphasized. Experience with community service will allow the students to realize
the joy that comes from helping others and helping their community. It will allow them to realize the power they
have as an individual to bring positive change to themselves and others.
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6.

List the specific measurable goals in reading, reading comprehension,
mathematics, and mathematic reasoning based on the state mandated
assessments, and any other assessment tools if used, for improving student
academic achievement for each year of the public charter school’s initial five-year
period. For each goal, include the following:
•
•
•

The tool to be used to measure the academic performance;
The level of performance that will demonstrate success; and
The timeframe for the achievement of the goal.

Applicant Response:
The school will use several different methods of assessment to measure the academic achievement and
educational progression of the students. The data derived from the students performance on the various
assessments will directly impact the development and of curriculum, delivery of instruction, impact revisions of
student education plans as well as the evaluation of the educational goals of the school.
The school will use the Iowa Test of Basic Skills (ITBS) and the Arkansas Comprehensive Testing, Assessment,
and Accountability Program (ACTAAP) for all applicable grades. The school will also work with The Learning
Institute to develop specific assessments to better evaluate student needs and performance. As the school adds
grades to which these do not apply, other assessments will be applied. Career inventory assessments such as
Explore, Plan and Kuder will also be used. As grades are added other assessments such as End of Course,
Qualls and other assessments will be used.
The Redfield Tri-County Charter School's scores in Reading, Reading Comprehension, Mathematics and
Mathematic Reasoning will meet or exceed AYP in all content areas annually within the school's initial five (5)
year period.
Individual student scores will demonstrate increased improvement and students scoring below basic and basic
will decrease annually while increasing proficient and advanced student scores within the school's initial five (5)
year period.
Students will be required to pass school developed assessments at the end of each semester to determine the
student's mastery of the Student Learner Expectations (SLE) specific to the course. Students will be required to
pass at a rate of 70% in each course taken.
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7.

Describe the process that will be used to develop and align the curriculum
with the Arkansas Curriculum Frameworks and the curriculum requirements
of the Common Core State Standards as adopted by the State Board of
Education.

Applicant Response:
RTCCS will offer a curriculum consisting of instruction in Language Arts, Math, Science, Social Studies, Fine
Arts, Physical Education and Health. Instruction in each of these content areas will be fully aligned with and
follow the Arkansas Common Core State Standards. The curriculum will be driven by an emphasis in college
and career preparation. It is the desire of the school to educate students as to the opportunities that are
available to them, the requirements of the specific career path they may choose and give them the
comprehensive educational foundation to be successful in their career choice. It is paramount that students
receive an educational foundation on which to build future career skills. Utilizing career prep lessons infused
into the frameworks will give students a greater appreciation and understanding of why they may “need to know”
specific information contained throughout the curriculum.
The principal will take the lead on aligning the RTCCS curriculum with the Arkansas Curriculum Frameworks and
the curriculum requirements of the Common Core State Standards as adopted by the State Board of Education.
Time will be spent researching and becoming familiar with the Common Core Standards and developing
approaches to align the RTCCS curriculum with them. RTCCS has also allocated money to procure the services
of a Curriculum Alignment Specialist as a consultant, if necessary. The Curriculum Alignment Specialist will
have a substantial working knowledge of the Arkansas education standards and be able to offer multiple
solutions on how to align the RTCCS to the frameworks and standards.
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8.

Describe the manner in which the school will make provisions for the following
student services, even in those areas for which a waiver is requested:
A) Guidance program;

Applicant Response:
RTCCS is requesting a waiver for the Education Code requiring a guidance program and an on-campus certified
counselor. The principal and teachers will be equipped to give students advice. The staff will be informed that
their job duties will include the counselor responsibilities. The school will have a guidance program that
encompasses many of the traditional aspects of a contemporary guidance program but with a specific
components (individual career plans, administer alternative career centered assessments, etc.) added that will
allow for more accurate development of the students educational program. RTCCS plans on adding a full time
guidance counselor in the second year of operation.

B) Health services;
Applicant Response:
A waiver will be requested for the requirements of Health Services. RTCCS will be contracting out the health
services. These services will include keeping medical records in accordance with privacy statutes, attending to
students with minor illnesses, providing aid until emergency responders arrive on site for serious injuries, and
the responsibility of creating and maintaining the campus health and safety policies.

C) Media center;
Applicant Response:
A waiver will be requested for the requirements of a Media Center. RTCCS will have a media center with a
minimum of 3000 books. There will also be at least one computer in the media center for students to use the
first year of our school's operation. Computers will be added to the media center as budgetary constraints allow.
There will be a part-time media specialist available to instruct the students on the use of the computer and the
development of research skills.

D) Special education;
Applicant Response:
RTCCS will not request a waiver from the requirements of a special education program. The school will provide
all necessary services for students identified with special needs. A special education teacher will be responsible
for all aspects of the school's special education services program, work cooperatively with parents, teachers and
others concerning identification and assessment of students, development and implementation of student
individual education plans and compliance with all federal and state guidelines concerning the program. RTCCS
will provide an Individual Education Program for each student with a disability. Our staff will diligently work to
provide students with disability the accommodations and services they need to be successful in school.
Parents, teachers, and school administrators will work together as a team to provide an optimum learning
opportunity for the students with disabilities.

E) Transportation;
Applicant Response:
RTCCS bus routes will not be a traditional route. We plan on providing “satellite pick-up” for students using fully
certified bus drivers. Satellite pick-up location will be identified where the students will be picked up and
dropped off. The district will either provide maintenance or secure a routine maintenance agreement with a
qualified mechanic to ensure safe maintenance and operation of the buses. Over time and as budgetary
constraints allow, our transportation methodology could transform into a more traditional bus route.
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F) Alternative education, including Alternative Learning Environments;
Applicant Response:
RTCCS has asked for a waiver for the exclusion of Alternate Learning Environments at this time. We will be
using a variety of teaching methods and the small school setting will allow teachers and staff to know each
student. The RTCCS educational approach will allow the teachers to identify each student's strengths and
weaknesses and convey information accordingly. Our approach will provide additional instructional time each
day to address any educational weaknesses. We will also have a strict disciplinary policy to control any
behavior that might distract students.

G) English Language Learner (ELL) instruction
Applicant Response:
RTCCS will administer the English Language Development Assessment (ELDA) as required by the ADE. The
test administer will complete all necessary training before administering the ELDA and meet any other
requirement specified by the ADE. The school will utilize the results of the ELDA to determine what type of
English Language instruction is appropriate for the ELL student. The majority of the students will be assisted
through English immersion.

H) Gifted and Talented Program.
Applicant Response:
RTCCS has asked for a waiver for the exclusion of a gifted and talented program at this time. RTCCS intends
to identify students who will benefit from an accelerated educational program and incorporate learning strategies
into the student's individual instructional program to enhance the educational process for the students. RTCCS
plans on implementing a gifted and talented program at a later time when budgetary constraints allow and as the
student population qualifying for gifted and talented program grows.
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9.

Describe the geographical area to be served by the charter. List all school
districts within the geographical area likely to be affected by the openenrollment public charter school.

Applicant Response:
RTCCS will service the city of Redfield and its surrounding areas within a 8-10 mile radius. This will include the
eastern portion of Grant County and a small area in Saline County which falls under the Sheridan School
District. We will also serve areas in Jefferson County which are located in the White Hall School District. These
areas include Redfield and Jefferson. To the north, we will serve the Hensley and Woodson Lateral areas in
Pulaski County Special School District. We expect that approximately 100 of the students will be from the White
Hall School District with the other students coming equally from the Sheridan School District and the Pulaski
County Special School District.
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10.

Describe the plan for the school officials to provide an annual report to parents,
the community, and the authorizer that demonstrates the progress made by
the charter school during any previous academic year in meeting its academic
performance objectives. (See ADE Rules Governing Standards for
Accreditation of Arkansas Public Schools and School Districts.)

Applicant Response:
RTCCS will comply with annual progress report requirements as stated in the Arkansas Department of
Education Rules of Governing Public Charter Schools, Section 6.03.1.4 and in the Standards for Accreditation,
Standard II, Goals and Administration of Arkansas Public Schools and School Districts, if it applies to charters.
Feedback from parents and the community will be used to annually develop a comprehensive progress report.
This report will include updated data regarding student performance, program objectives, and accreditation
standards. RTCCS will also create a School Improvement Plan annually to project campus needs and to identify
any deficiencies so they can be corrected. All reports will be based on Arkansas Department of Education
regulations and guidelines.
Annual reports will be published in a newspaper with general circulation in the district where the charter school is
located. The reports will also be published on the RTCCS web site. Current guidance mandates these reports
will be published no later than November 15. Printed copies of the reports will be available for review at RTCCS.
RTCCS will host an annual public gathering in order to provide information regarding the educational program
and campus policies and goals. This public gathering will be publicized using flyers sent home with students
and posted in the local area and on the RTCCS web site. This public gathering will allow for parents, students,
and any interested parties to exchange ideas and suggestions regarding the educational program, the school
campus, and the content of the annual report.
The school will be in compliance with rules and regulations concerning annual reports to the parents through
public meetings, board meetings and website requirements. As performance data becomes available for the
school, the school will provide that information as required by state code and rules and regulations that apply.
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11.

Describe the enrollment criteria and student admission, recruitment and
selection processes for the proposed public charter school.

Applicant Response:
All students are welcome at RTCCS. Students must be able to provide a transcript from the school they are
moving from to attend RTCCS. RTCCS will not discriminate in our admissions policy on the basis of gender,
national origin, race, ethnicity, religion, disability, or academic or athletic eligibility. RTCCS may exclude a
student who has been expelled from another public school district in accordance with Title 6 of the Arkansas
Code.
Students will be recruited from the city of Redfield and other surround communities like Jefferson and Hensley
as well as students in the eastern portion of Grant County and the portion of Saline County that are part of the
Sheridan School District that are within a 8-10 mile radius of Redfield. RTCCS will use methods such as our
internet presence (www.redfieldtricountycharterschool.org), direct mailings, flyers, and newspaper
advertisements to inform the public about our school.
If more applications are submitted than RTCCS has openings, an admission lottery will be held. Each
application will be assigned a number. A random, anonymous lottery will take place in order to allow all eligible,
interested students an equal opportunity to enroll at the campus. The lottery will take place at the RTCCS
campus. It will be governed by the director, as well as being overseen by a community leader, the RTCCS
principal, and any available campus staff. The need for a lottery will be posted on the campus website and the
Arkansas Department of Education Public Charter School Program Coordinator will be notified in advance of the
lottery. Siblings of existing students will be given preference and would not have to participate in the admission
lottery. The numbers assigned to the existing applications will be put in a container and drawn and recorded in
the order they were drawn. The number of students selected would depend on the number of openings and
whether there were any siblings of existing students in the application pool. The record of the order the
applications were drawn would be kept in case those that were selected were unable to attend. The next
application on the list would then be notified of their selection. The waiting list is valid until the next time RTCCS
is required to conduct a random, anonymous student selection.
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Check which of the following enrollment preferences, as permissable in
Arkansas Code Annotated §6-23-306(14)(C), would be allowed at the charter
school.
Children of founding members of the charter school
✖ Siblings of enrolled students
No enrollment preferences (No other boxes may be checked in order to select this option.)
It is affirmed that a random, anonymous student selection method will be
utilized in the event that more students apply for admission to the openenrollment public charter school than can be accommodated under the terms
of the charter, except as allowed for in Arkansas Code Annotated
§6-23-306(14)(C).
✖ Yes

No
If it is believed that the use of a weighted lottery is required by federal court or
administrative order, explain and furnish a copy of the order.
Applicant Response:
It is not believed that a weighted lottery will be required by a federal court or administrative order.
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12.

Summarize the job descriptions of the school director and other key personnel.
Specify the qualifications to be met by professional employees (administrators,
teachers, counselors, etc.) of the program. List the types of administrative
positions, teaching positions, and support positions for the school.

Applicant Response:
RTCCS will not discriminate on the basis of race, sex, national origin, ethnicity, religion, age, or disability in
employment decisions, including hiring and retention of administrators, teachers, and other employees whose
salaries or benefits are derived from any public moneys. Waivers for licensure will be requested for all positions
requiring an Arkansas Teaching License. However, the school will make every effort to employ certified
personnel in all positions that would typically require a teaching license in a typical public school.

DIRECTOR
The director will be the chief officer of the school and responsibilities will include but not be limited to
development and application of board policy, long term planning for fiscal and facility needs, directing and
informing the school board regarding the operations of the school, direct and oversee all aspects of maintenance
and operations of the school, preparation and implementation of budgets, recommendation of staff to the board
for employment and other employment matters (to include development of and issuing of employment contracts),
the day to day operations of the school, develop community relations and work with the community and outside
instructional entities to facilitate the educational program and direction of the school.
Desired requirements: Must have a Master's Degree in an education related area from an accredited college or
university with preferred emphasis in educational administration with a minimum of five years of experience in
public education in Arkansas.

PRINCIPAL
The principal will be the instructional leader of the school. The responsibilities of the principal will include but not
be limited to the development and implementation of all curriculum, course scheduling, assignment of personnel,
supervision of auxiliary programs (counseling, special education, etc.) associated with the school, educational
planning for all students, design of professional development for staff, supervision and evaluation of faculty and
staff of the school, develop and participate in partnerships with the community and parents, management of the
school facilities, student supervision and discipline and day to day planning and operations of the school.
Desired requirements: Must have a Master's Degree in an education related area from an accredited college or
university with preferred emphasis in educational administration with a minimum of three years of experience in
public education in Arkansas.

FINANCIAL OFFICER/BOOKEEPER
This position will be responsible for processing activities in bank accounts, teacher benefit and payroll
information, financial record keeping, purchase orders, application for bids, development of contacts, etc.
Desired requirements: Must have two years of college, vocational or equivalent training in business or finance
and/or two years of experience, preferably in an educational setting.
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TEACHERS
The responsibilities of the teachers will include but not be limited to the delivery of the components of the
instructional program, develop framework based curriculum based on the Common Core State Standards, design
and implement daily planning to facilitate instruction of the curriculum using project-based, traditional and other
applicable instructional strategies, monitor and evaluate student progress, prepare and participate in parent
conferences, develop lines of communication with parents and participate in meetings as necessary with
community outside educational entities.
Desired requirements: Must have a Bachelor's Degree in or education from an accredited college or university
with a minimum of one year of experience in public education in Arkansas and/or meet requirements for a Highly
Qualified Teacher.
SPECIAL EDUCATION TEACHER
The responsibilities of the special education teacher will include but not be limited to all aspects of the school's
special education services program, work cooperatively with parents, teachers and others concerning
identification and assessment of students, development and implementation of student individual education plans
and compliance with all federal and state guidelines concerning the program.
Desired requirements: Must have a Bachelor's Degree in special education from an accredited college or
university with a minimum of one year of experience in public education in Arkansas and/or meet requirements
for a Highly Qualified Teacher.

INSTRUCTIONAL AIDE
Instructional aide assists the teacher with facilitating student learning progress. Aides will assist teachers in all
areas of work and assist students with academics.
Desired requirements: Must have an Associate's degree or equivalent from an accredited college or university.
Six months to one year related experience or training is preferred.

ADMINISTRATIVE ASSISTANT
The responsibilities of the administrative staff will include but not be limited to support of daily operations of the
district office and school. These duties include managing the day to day office operations, clerical duties and
maintaining student database.
Desired requirements: Must have two years of college, vocational or equivalent training and/or two years of
experience managing an office environment, preferably in an educational setting.
NURSE
The nurse identifies and treats health disorders among students and provides instruction in the maintenance of
good health and disease prevention. The nurse evaluates the physical conditions of students and refers students
to appropriate resources. This position will be satisfied by contracting out the service.
Desired requirements: Completion of training necessary for licensing as a registered nurse in the State of
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Arkansas and must be certified by the American Nurses' Association (ANA) or the National Association of School
Nurses (NASN).

MEDIA SPECIALIST
The Media Specialist provides students and faculty with resources to supplement curriculum and is responsible
for supervising and maintaining all media resources, including the use and checking out of these resources, the
Library Media Center (LMC) and all Library Media Program (LMP) activities.
Desired Requirements: Must have a Bachelor's degree and state certification as a school Library Media
Specialist. A Master's Degree in Educational Technology, Master of Library Science or comparable degree is
preferred.
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13.

Explain how the school will conduct its business office. Tell about business office
personnel and describe the process by which the school governance will adopt
an annual budget.

Applicant Response:
The district will practice accounting and business procedures that are considered generally accepted and will
participate in the financial portion of the Arkansas Public School Computer Network (APSCN). The financial
records will also be subject to audit annually through the State Division of Legislative Audit.
The business office will be responsible for the financial operations of the district and will be under the direct
supervision of the Director. The district will employ a financial officer/bookkeeper who will be responsible for the
overall day to day financial operations of the district. This position will be responsible for processing activities in
bank accounts, teacher benefit and payroll information, financial record keeping, purchase orders, application for
bids, development of contacts, etc. Multiple approvals and signatures will be required on all transactions.
Monthly reconciliations, periodic checks of procedural guidelines as well as other measures will be in place to
insure the integrity of the schools financial system.
A purchase order system will be used for all purchases required for the district. A minimum of three (3) bids will
be obtained for all purchases over five hundred dollars. Purchases less than or equal to five hundred dollars will
require the signature and approval of the principal and the bookkeeper. Purchases greater than five hundred
dollars but less than or equal to five thousand dollars will require the signature of the director and bookkeeper.
Purchases in excess of five thousand will require board approval and the signature of the director and board
president. A list of all purchases made since the last board meeting will be presented to the RTCCS Board of
Directors at each of the monthly meetings.
All legal and contractual agreements concerning loans and bonds, facilities (purchase or lease of land, buildings,
equipment, etc.), investments, etc. will be approved by the board and signed by the director and board president
no matter the cost.
No lease will be entered into unless it is approved by the Commissioner of Education as long as the
Commissioner of Education's approval is required by the Arkansas Department of Education. All lease
agreements shall be evidenced by a lease or sublease agreement and be approved by the Board of Directors
and signed by the Director after the lease has been approved by the Commissioner of Education. The lease
agreement shall identify all the terms and conditions of the lease.
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14.

Describe the manner in which an annual audit of the financial and programmatic
operations of the school will be conducted. If the school wishes to request that
the authorizer allow a licensed accountant or licensed certified public
accountant, rather than the Legislative Auditor, to perform the first-year audit,
identify the accountant by name, firm, address, and phone number. The named
accountant must meet the requirements of ADE Rules Governing Publicly
Funded Educational Institution Audit Requirements, including the prohibition
on auditors providing non-audit services (such as accounting or consulting
services) to auditees. A school’s preference as stated in this application
may not be changed without prior approval of the authorizer.

Applicant Response:
RTCCS shall prepare an annual certified audit of the financial condition and transactions of our school on or
before 30 June each year in accordance with auditing standards generally accepted in the United State and
Government Auditing Standards issued by the Comptroller General of the United States. The audit will also
contain any other data as determined by the State Board for all public schools.
RTCCS will work with the Division of Legislative Auditor to prepare the required annual financial audit for our
school. The RTCCS Board of Directors will review the scope and results of the audit. Any identified
consequential irregularities and any identified weaknesses will be reported to the Board of Directors. The Board
of Directors will be responsible for developing a corrective action plan to address items noted by the auditor.
RTCCS will adhere to the practices below to ensure programmatic quality:
1. Continuous in-house academic program assessment
2. Ensure appropriate action is taken as issues related to school programs arise
3. Annual creation of a School Improvement Plan to identify and address areas that may be lacking
4. Review of curriculum to ensure its alignment with Common Core state standards
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15.

It is affirmed that the public charter school will participate in the Arkansas Public
School Computer Network, as required by state statute and by State Board of
Education rule, for reporting both education data and financial data, including
grant funds or private donations received directly by the charter school.
✖ Yes

No
16.

Describe the facilities to be used. Give the present use of the facility. If the
facility to be used for the school is a facility of a school district, describe the terms
established by the local school board of the district stipulating the relationship
between the proposed public charter school and the district pertaining to the use
of the facility. Attach a copy of the agreement, signed by the president of the local
school board, the chair or president of the governing body of the proposed openenrollment public charter school, and the chief operating officer of the proposed
charter. If the facility is not operated by a school district, attach a copy of the
Facilities Utilization Agreement, signed by the entity owning or operating the
facility and the chief operating officer of the proposed charter. A proposed lease
may also be submitted but is not required. Please note that any lease or other
debt must be approved by the Commissioner of Education.

Applicant Response:
RTCCS will be leasing land from the Redfield United Methodist Church (RUMC). Modular buildings will be
leased to provide necessary space for classrooms, dining facility/PE area, and office space. RUMC also has a
home on their property that may be leased in addition to the land. If an acceptable agreement can be reached,
the home could be used for administrative office space. There are no known establishments within a half mile of
the land that participate in the sale of alcohol. RTCCS will not allow students into the buildings until the school
has obtained a certificate of occupancy issued by the local code official approved by the state fire marshal, a
certificate of occupancy or other approval of the state fire marshal, or a certificate of substantial completion
issued by a licensed architect. The occupancy limits of the facility will be determined by the local code official or
state fire marshal.
RTCCS has done extensive research on the cost of the modular buildings. This research is being utilized to
complete the budget portion of the charter application with accurate cost information. RTCCS will ensure the
buildings meet all federal, state, and local codes. Once the charter has been authorized, RTCCS will follow the
applicable procedures for obtaining bids from contractors for leasing the modular buildings (along with the
delivery and set-up fees). The RTCCS Board of Directors has members with extensive experience in the
continued operations, maintenance, and repairs of facilities.
This location is different than the location submitted on the RTCCS letter of intent. Issues arose pertaining to the
requirement to have a sewer treatment facility based on the number of students at our original location. The cost
to correct the issues was prohibitive based on budgetary constraints. RTCCS found an alternate location to be
the home for the charter school.
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Identify the owner(s) of the proposed facility and describe their relationship,
if any, with:
(1) Members of the local board of the public school district where the
proposed open-enrollment public charter school will be located,
(2) Employees of the public school district where the proposed
open-enrollment public charter school will be located,
(3) The eligible entity sponsoring the open-enrollment public
charter school, or
(4) Employees/directors/administrators of the sponsoring entity
or proposed open-enrollment public charter school.
Applicant Response:
The Redfield United Methodist Church owns the land that will be leased for the portable buildings.
(1) Currently there is no known relationships between the owners of the land and the members of the local board
of the public school district where the proposed open-enrollment public charter school will be located.
(2) Currently there are at least three members of the Redfield United Methodist Church that are employees of
the public school district where the proposed open-enrollment public charter school will be located.
(3) Currently there is one member of the Redfield United Methodist Church that is a member of the Redfield TriCounty Charter School Board of Directors.
(4) Currently there are no known relationships between the owners of land and the employees/directors/
administrators of the sponsoring entity or proposed open-enrollment public charter school.

The facility will comply with all requirements for accessibility in accordance with
the Americans with Disabilities Act (ADA) and Individuals with Disabilities
Education Act (IDEA) and all other state and federal laws and local zoning
ordinances.
✖ Yes

No
If the facility does not currently meet these requirements, provide a list of items
that will need to be addressed to bring the facility into compliance. Also include a
statement of permissible uses for the facility from the local zoning authority, and
whether there are any alcohol sales within 1,000 feet of the facility.
Applicant Response:
At this time, RTCCS is only leasing land from the Redfield United Methodist Church. The leased modular
buildings that RTCCS plans on using will be compliant with ADA, IDEA, and all other state and federal laws and
local zoning ordinances. There are no known establishments within a half mile of the land that participate in the
sale of alcohol.
The local zoning authority provided RTCCS with the following information pertaining to the RUMC land:
It is my understanding that the above referenced school is to sit modular buildings behind the Methodist Church
building on River Road. This location is permitted for this use. The subject property is located in Zone R-2.
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Permitted use in Zone R-2 includes public schools, parks, churches, and educational buildings. It will still be
necessary for the any new buildings to meet minimum set-back and spacing dimensions.
If you have any additional questions, please contact me.
Jim Ferguson, P.E.
Chairman, Redfield Planning and Zoning Commission

jim.ferguson@carkw.com
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17.

For each and every individual specifically identified by name in Section A of
the application (the contact person, chief operating officer, board members,
and other individuals), identify any family or financial relationship which may
exist between that individual and:
(A) Any other individual specifically identified by name in Section A of the
application;
(B) Any individual or entity with whom the sponsoring entity or charter
school has contracted, or intends to contract, to provide any services
or products for the proposed charter school; and/or
(C) The owner(s) of the facilities to be used.
For the purpose of this standard, an individual has a financial relationship
with another individual or entity if he or she:
(1) Receives compensation or benefits directly or indirectly from the
entity or individual;
(2) Is an officer, director, partner, employee, or owner of more than 5%
of the shares of an entity that is a corporation, partnership, sole
proprietorship, or LLC; and/or
(3) Has a family member (spouse, sibling, parent or child, or the spouse
of a sibling, parent, or child) who is an officer, director, partner,
employee, or owner of more than 5% of the shares of an entity that is
a corporation, partnership, sole proprietorship, or LLC.

Applicant Response:
James Kight, Vice-President of RTCCS Board of Directors is the father of member, Amanda Kight. Mr. Kight has
no other family or financial relationships with any other RTCCS Board of Directors members, any individual or
entity with whom the sponsoring entity or charter school has contracted, or intends to contract, to provide any
services or products for the proposed charter school, or the owner(s) of the facilities (land) to be used.
Amanda Kight, member of the RTCCS Board of Directors is the daughter of Vice-President, James Kight. Ms.
Kight is also a member of the Redfield United Methodist Church (RUMC). RUMC will be leasing land to RTCCS
for the charter school. Ms. Kight has no other family or financial relationships with any other RTCCS Board of
Directors members, any individual or entity with whom the sponsoring entity or charter school has contracted, or
intends to contract, to provide any services or products for the proposed charter school, or the owner(s) of the
facilities (land) to be used.
Mr. Larry O'Briant attends RUMC but is not currently a member of RUMC.
Larry O'Briant, Ann Tuck-Rowan, Linda Banks, and Ronnie Meredith have no known family or financial
relationships with any other RTCCS Board of Directors members, any individual or entity with whom the
sponsoring entity or charter school has contracted, or intends to contract, to provide any services or products for
the proposed charter school, or the owner(s) of the facilities (land) to be used.
Todd Dobbins, member of the RTCCS Board of Directors is the husband of Stacy Dobbins, owner of Dobbins
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Contracting. Dobbins Contracting may be a bidder on projects that RTCCS contracts out. Mr. Todd Dobbins is
also the owner of Dobbins Trucking. Dobbins Trucking may be a bidder on projects that RTCCS contracts out if
Arkansas code §6-24-105 allows. If either of the Dobbins' companies are capable of performing the specified
work, meet Arkansas code §6-24-105 requirements, and are the lowest bid, they would be awarded the contract.
Procedures will be put in place to get competitive bids on all projects and to ensure bids are confidential until
being reviewed by the RTCCS Board of Directors.
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Explain the procedures to be followed if a conflict of interest is identified. The
procedures must ensure that all actions are in the best interest of the school and
the students at the school.
Applicant Response:
In connection with any actual or possible conflict of interest, an interested person must disclose the existence of
the financial interest and be given the opportunity to disclose all material facts to the directors and members of
the committees with governing board delegated powers considering the proposed transaction or arrangement.
After disclosure of the financial interest and all material facts, and after any discussion with the interested person,
he/she shall leave the governing board or committee meeting while the determination of a conflict of interest is
discussed and voted upon. The remaining board or committee members shall decide if a conflict of interest
exists.
Procedures To Address The Conflict of Interest
a. An interested person may make a presentation at the governing board or committee meeting, but after
the presentation he/she shall leave the meeting during the discussion of, and the vote on, the
transaction or arrangement involving the possible conflict of interest.
b. The chairperson of the governing board or committee shall, if appropriate, appoint a disinterested
person or committee to investigate alternatives to the proposed transaction or arrangement.
c. After exercising due diligence, the governing board or committee shall determine whether the
Organization can obtain with reasonable efforts a more advantageous transaction or arrangement
from a person or entity that would not give rise to a conflict of interest.
d. If a more advantageous transaction or arrangement is not reasonably possible under circumstances
not producing a conflict of interest, the governing board or committee shall determine by a majority
vote of the disinterested directors whether the transaction or arrangement is in the Organization's
best interest, for its own benefit, and whether it is fair and reasonable. In conformity with the above
determination it shall make its decision as to whether to enter into the transaction or arrangement.
Violations of the Conflicts of Interest Policy
a. If the governing board or committee has reasonable cause to believe a member has failed to disclose
actual or possible conflicts of interest, it shall inform the member of the basis for such belief and
afford the member an opportunity to explain the alleged failure to disclose.
b. If, after hearing the member's response and after making further investigation as warranted by the
circumstances, the governing board or committee determines the member has failed to disclose an
actual or possible conflict of interest, it shall take appropriate disciplinary and corrective action.
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18.

Describe the manner in which the school will make provisions for food services.
State whether the proposed charter school will apply to participate in the federal
National School Lunch program or other federal nutrition programs.

Applicant Response:
RTCCS will be participating in the Child Nutrition Program which includes the School Breakfast Program and the
National School Lunch Program (NSLP). RTCCS plans on contracting out the preparation of the school meals.
Measure will be taken to ensure meals meet the NSLP standards, guidance from the United States Department
of Agriculture (USDA), and any state requirements. RTCCS plans on contracting two part-time cafeteria workers
to serve the meals, clean up, and work with the RTCCS administrative assistant to maintain all required records
for food service.
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19.

Describe how the parents or guardians of the enrolled students and other
members of the community will be involved with the school to positively impact
the charter school’s educational programs.

Applicant Response:
Parents, guardians, and members of the community will have ample opportunities to be involved in RTCCS.
Over time, parents, guardians and members of the community will become members of the RTCCS Board of
Directors and actively participate in the governance of the school. There will also be a parent/teacher
organization that parents and guardians can join to be more involved in the education of their children. RTCCS
also plans on recruiting volunteers from the community to work with the students on projects and speak to them
about different careers. When RTCCS is able to apply to CEP, parents will be involved in the application
process and in the implementation if RTCCS becomes a member.
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20.

List the provisions of Title 6 of the Arkansas Code Annotated (Education Code),
State Board of Education rules, and sections of the Standards for Accreditation of
Arkansas Public Schools and School Districts from which the public charter
school seeks to be exempted in order to meet the goals of the school. Identify
the specific statute, rule, or standard requested to be waived by title and section
number if applicable. Provide a brief description of the rationale for each
waiver requested.

Applicant Response:
RTCCS seeks exemption from the following portions of Title 6 of the Arkansas Code Annotated (“Education
Code”) and related State Board of Education Rules and Standards for Accreditation of Arkansas Public Schools
and School Districts:
A. Subtitle 2, Chapter 10, Section 6-10-106: Uniform Dates for Beginning and End of School Year:
RTCCS seeks exemption from this portion of the Education Code. RTCCS will follow the school
calendar for White Hall School District for the 2014-2015 school year.
B. Subtitle 2, Chapter 13, Section 6-13-109: School Superintendent: RTCCS seeks exemption from
this portion of the Education Code due to it limiting our ability to meet the unique demands of hiring a
superintendent of an open-enrollment charter school.
C. Subtitle 2, Chapter 13, Subchapter 6, Section 6-13-601 et seq.: School District Boards of
Directors Generally: RTCCS seeks exemption from this portion of the Education Code to the extent
that its provisions relating to board size, qualifications, elections, duties, powers, terms, meeting
location, and vacancies are: (a) generally not applicable in the open-enrollment charter school
context, and/or (b) otherwise outlined in RTCCS by-laws.
D. Subtitle 2, Chapter 13, Subchapter 13, Section 6-13-1303: Adoption of Policy: RTCCS seeks
exemption from this portion of the Education Code to the extent that it requires a vote by “certified
employees” before the Board of Directors may adopt a policy for implementing site-based decision
making in the school district, in light of the waiver request that is being made concerning “certified
employees” under Section “G” on the following page. Instead, RTCCS will require a vote by
“classified employees” (as defined in Section 6-13-1302).
E. Subtitle 2, Chapter 13, Subchapter 14, Section 6-13-1401 et seq.: Consolidation, Annexation,
and Formation: RTCCS seeks exemption from this portion of the Education Code to the extent that
its provisions are generally not applicable in the open-enrollment charter school context.
F. Subtitle 2, Chapter 14, Section 6-14-101 et seq.: School Elections: RTCCS seeks exemption
from this portion of the Education Code to the extent that its provisions are generally not applicable in
the open-enrollment charter school context.
G. Subtitle 2, Chapter 15, Subchapter 10, Section 6-15-1004: Qualified Teachers in Every Public
School Classroom and Section 15.02 and 15.03 of the Standards for Accreditation and the
ADE Rules Governing Educator Licensure: RTCCS seeks exemption from these portions of the
Education Code to the extent that it requires teachers to be certified. Instead, in addition to certified
teachers, RTCCS will hire “highly qualified” teachers (as defined by the No Child Left Behind Act of
2001).
H. Subtitle 2, Chapter 15, Subchapter 10, Section 6-15-1005: Safe, Equitable, and Accountable
Public Schools: RTCCS seeks exemption from this portion of the Education Code to the extent that
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it requires alternate learning programs. RTCCS will be utilizing a variety of teaching methods and
these methods will allow teachers to get to know each student's strengths and weaknesses and
teach them accordingly.
I.

Subtitle 2, Chapter 16, Subchapter 1, Section 6-16-102 and Section 10.01.4 and 14.03 of the
ADE Rules Governing Standards for Accreditation of Arkansas Public Schools and School
Districts: School Day: RTCCS seeks exemption from this portion of the Education Code because
the school's education program requires flexibility in addressing the unique needs of its student
population.

J. Subtitle 2, Chapter 17, Subchapter 1, Section 6-17-114: Daily Planning Period, and 6-17-111
“Duty-free_lunch”: RTCCS seeks exemption from this portion of the Education Code. The waiver
from the duty-free lunch statute will give RTCCS added flexibility in the utilization of its teacher staff.
K. Subtitle 2, Chapter 17, Subchapter 1, Section 6-17-117: Non-instructional Duties: RTCCS
seeks exemption from this portion of the Education Code to the extent that it requires teachers to be
contracted if they are assigned to more than sixty (60) minutes of non-instructional duties per week.
Instead, RTCCS requests that the time be increased to two hundred forty (240) minutes. Such a
revision recognizes that open-enrollment charter schools are often required to operate on a more
limited budget than their traditional public school counterparts, requiring teachers to perform both
instructional and non-instructional duties to achieve efficient and economical operation of the school.
L. Subtitle 2, Chapter 17, Subchapter 2, Section 6-17-203: Committee for Each School District:
RTCCS seeks exemption from this portion of the Education Code. RTCCS will not employ enough
staff to comply.
M. Subtitle 2, Chapter 17, Subchapter 3, Section 6-17-301: Employment of Certified Personnel:
RTCCS seeks exemption from this portion of the Education Code. Instead, RTCCS will employ all
employees on an “at-will” basis. This means that employment with RTCCS is voluntarily entered
into, and the employee is free to resign at will, at any time, with or without notice or cause. Similarly,
RTCCS may terminate the employment relationship at will, at any time, with or without notice or
cause, so long as there is no violation of applicable federal or state law.
N. Subtitle 2, Chapter 17, Subchapter 3, Section 6-17-302: Public school Principals Qualifications and Responsibilities: RTCCS seeks exemption from this portion of the Education
Code. Instead, RTCCS principal will be employed on an “at-will” basis and will not be required to
hold a valid supervisory or administrative certificate. In addition to identifying a principal with the
requisite skills and experience in education and management, RTCCS will ensure that its principal is
appropriately qualified to lead the school through extensive training in the school's educational
methodology.
O. Subtitle 2, Chapter 17, Subchapter 3, Section 6-17-309: Certification - Waiver: RTCCS seeks
exemption from this portion of the Education Code to the extent that it requires teachers to be
certified. As such, RTCCS will have the flexibility to identify and hire those individuals best suited to
facilitate the school's educational program. RTCCS ensures that it will hire “highly qualified” teachers
(as defined by the No Child Left Behind Act of 2001).
P. Subtitle 2, Chapter 17, Subchapter 4: Certification Generally: RTCCS seeks exemption from this
portion of the Education Code to the extent that it requires teachers to be certified. As such, RTCCS
will have the flexibility to identify and hire those individuals best suited to facilitate the school's
educational program. RTCCS ensures that it will hire “highly qualified” teachers (as defined by the
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No Child Left Behind Act of 2001).
Q. Subtitle 2, Chapter 17, Subchapter 9, Section 6-17-902: Definitions: RTCCS seeks exemption
from this portion of the Education Code to the extent that it requires teachers to be certified. As
such, RTCCS will have the flexibility to identify and hire those individuals best suited to facilitate the
school's educational program. RTCCS ensures that it will hire “highly qualified” teachers (as defined
by the No Child Left Behind Act of 2001).
R. Subtitle 2, Chapter 17, Subchapter 9, Section 6-17-908: Teachers' Salary Fund: RTCCS seeks
exemption from this portion of the Education Code to the extent that it requires insurance or other
fringe benefits to be approved by a majority of the teachers in the school district. Instead, the
provisions of insurance or other fringe benefits will be considered and provided pursuant to action by
the Board of Directors.
S. Subtitle 2, Chapter 17, Subchapter 9, Section 6-17-919: Warrants Void Without Valid
Certificate and Contract: RTCCS seeks exemption from this portion of the Education Code to the
extent that it requires teachers to be certified and contracted. As such, RTCCS will have the
flexibility to identify and hire those individuals best suited to facilitate the school's educational
program. RTCCS ensures it will hire “highly qualified” teachers (as defined by the No Child Left
Behind Act of 2001) on an “at-will” basis.
T. Subtitle 2, Chapter 17, Subchapter 12, Section 6-17-1301 et seq.: Teachers' Minimum Sick
Leave Law: RTCCS seeks exemption from this portion of the Education Code. RTCCS is seeking
exemption from any law requiring teachers to be certified. As such, minimum sick leave for RTCCS
teachers will be addressed in Subtitle2, Chapter 17, Subchapter 13, Section 6-17-1302.
U. Subtitle 2, Chapter 17, Subchapter 13, Section 6-17-1302: Definitions: RTCCS seeks exemption
from this portion of the Education Code to the extent that it excludes teachers from its definition of
“school employee.”
V. Subtitle 2, Chapter 17, Subchapter 15, Section 6-17-1501 et seq.: Teacher Fair Dismissal Act:
RTCCS is seeking a waiver from the applicable sections of the Arkansas Code such that its teachers
will not require certificates and may be employed on an “at-will” basis. As such, RTCCS will be free
to hire teachers skilled in the implementation of the education program while maintaining the
flexibility to dismiss those teachers when it becomes apparent they are not performing to the high
standards required for the successful implementation of the program. Employees will have the right
to appeal their dismissal in accordance with the grievance policy adopted by the Board of Directors.
W. Subtitle 2, Chapter 17, Subchapter 17, Section 6-17-1701 et seq.: Public School Employee Fair
Hearing Act: RTCCS seeks exemption from this portion of the Education Code. Instead, RTCCS
employees will be employed on an “at-will” basis. Employees will have the right to appeal their
dismissal in accordance with a grievance policy adopted by the Board of Directors.
X. Subtitle 2, Chapter 17, Subchapter 22, Section 6-17-2201 et seq.: Classified School Employee
Minimum Salary Act: RTCCS seeks exemption from this portion of the Education Code. Instead,
RTCCS employees will be employed on an “at-will” basis and will be paid in accordance with the Fair
Labor Standards Act, and in accordance with the personnel policies detailed in Waiver “X”
immediately below.
Y. Subtitle 2, Chapter 17, Subchapter 23, Section 6-17-2301 et seq.: Personnel Policy Law for
Classified Employees: RTCCS seeks exemption from this portion of the Education Code. Instead,
the Board of Directors for RTCCS will adopt personnel policies, including, but are not limited to, the
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following terms and conditions of employment: salary schedule, fringe benefits, and other
compensation issues; annual school calendar, including work days and holidays: evaluation
procedures; leave; grievance procedures; termination or suspension; reduction in force; and
assignments.
Z. Subtitle 2, Chapter 17, Subchapter 24, Section 6-17-2401 et seq.: Teacher Compensation
Program of 2003: RTCCS seeks exemption from this portion of the Education Code. Instead,
RTCCS will provide compensation that is competitive with local public school districts. RTCCS
reserves the right to determine specific salary schedules, taking into account the teacher's years of
experience, skill, education, and other qualifications.
AA.Subtitle 2, Chapter 18, Subchapter 10, Section 6-18-1001 et seq.: Section 16.01 of the ADE
Rules Governing Standards for Accreditation of Arkansas Public Schools and School
Districts, and ADE Rules Governing Public School Student Services: Public School Student
Services Act: RTCCS seeks exemption from this portion of the Education Code to the extent that it
requires a guidance program and on-campus certified counselor. The principal and teachers will be
equipped to give students advice regarding higher education options, life after high school, etc.
Similarly RTCCS staff will be informed thy will be responsible to handle issues generally given to a
campus counselor. Staff will be ready should such situations arise.
BB.Subtitle 2, Chapter 19: Transportation: RTCCS seeks exemption from this portion of the
Education Code to the extent that it requires RTCCS to implement a transportation program.
RTCCS will be implementing a satellite pick-up transportation service.
CC.Subtitle 2, Chapter 21, Subchapter 1, Section 6-21-117: Leased Academic Facilities: RTCCS
seeks exemption from this portion of the Education Code to the extent that it requires facilities leased
by RTCCS to conform to the school facility standards defined in the Arkansas School Facility
Manual. Considering initial enrollment size, it will be difficult to financially follow through with this
requirement. The applicant ensures any and all facilities it leases for academic purposes shall meet
the requirements of all state and local health and safety codes, the Americans with Disabilities Act,
and the Individuals with Disabilities Education Act.
DD.Subtitle 2, Chapter 42, Subchapter 1, Section 6-42-101; Subtitle 2, Chapter 20, Subchapter 21,
Section 6-20-2208 (c)(6) (“Monitoring of expenditures”); Section 18.0 of the ADE Rules
Governing Standards for Accreditation of Arkansas Public Schools and School Districts; and
ADE Rules Governing Gifted and Talented Program Approval Standards: Gifted and Talented
Children: RTCCS seeks exemption from this portion of the Education Code to the extent that it
requires the inclusion of a gifted and talented program at RTCCS. While there will be students who
would qualify and benefit from such a program, the general student population at RTCCS will be
attending classes to master the curriculum and attain proficiency or higher on standardized tests.
RTCCS will monitor the student population and assess their need for such a program. If the need for
a gifted and talented program is determined, then RTCCS will attempt to align with a public or private
school to offer students the opportunity to participate in a gifted and talented program.
EE.Subtitle 2, Chapter 48, Subchapter 10, Section 6-48-101 et seq.: An Act to Improve the
Effectiveness of Public School Alternative Learning Environment and Section 4.0 of the ADE
Rules Governing the Distribution of Student Special Needs Funding: RTCCS seeks exemption
from this portion of the Education Code to the extent that it requires the inclusion of an Alternative
Learning Environment. RTCCS will be utilizing a variety of teaching methods and settings as well as
having a strict disciplinary policy to minimize any disruptive behavior that affects a student's ability to
learn. We believe the need for alternative learning environments will be handled with our educational
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approach. RTCCS will monitor student progress and will implement alternative learning environments
at a later date if needed.
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21.

Describe the potential impact of the proposed public charter school on the
efforts of affected public school district(s) to comply with court orders and
statutory obligations to create and maintain a unitary system of
desegregated public schools.

Applicant Response:
RTCCS plans to locate its open-enrollment public charter school within the boundaries of the White Hall School
District. As an open-enrollment public charter school, we also expect to pull students from the eastern portion of
Grant county and the area of Saline county that attend Sheridan School District and the Hensley and Woodson
Lateral areas in the Pulaski County Special School District. Pulaski County Special School District continues to
work with the Office of Desegregation Monitoring to implement the policies and procedures to comply with the
provisions of Plan 2000. Sheridan School District and White Hall School District are not under any court orders
or statutory obligations to create and maintain a unitary system of desegregated public school. RTCCS plans on
having a small school limiting enrollment to 50 students per grade and therefore does not believe our charter will
negatively affect the desegregation efforts of any public school district within the state. The anticipated effect of
granting a charter to RTCCS on Pulaski County Special School District is minimal.
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22.

Identify the two or three key individuals responsible for this application.
Discuss the experience and qualifications of each. Explain what the
founders are doing or will do to ensure the success of the charter school
when others are in leadership roles.

Applicant Response:
Mr. Larry O'Briant has over forty (40) years of experience in education. He has a Bachelor of Science in General
Science and a Masters in Educational Administration. He is certified by the State Department of Education as a
District Administrator, Secondary Principal, General Science Instructor, Physical Science Instructor, and Adult
Education Instructor. He has classroom experience as a General Science Instructor, Biology Instructor, Physical
Education Instructor, and Adult Education Instructor. He has administration experience as a Middle School
Principal, High School Principal, Assistant Superintendent/Chief Financial Officer and Superintendent. He is
currently the Director/Financial Supervisor for the Adult Education Department under the School of Education
Division at the University of Arkansas at Pine Bluff.
Mr. James Kight has over forty-five (45) years of experience in education. He has a Bachelor of Science in
Education, a Masters in Counseling, and has an Administrator's Certificate. Mr. Kight has been a principal in a
junior-high/middle school for over forty (40) years. He has had classroom experience teaching science, social
studies, math, and physical education during his career. He is currently working for the White Hall School District
and spends half his work day at the White Hall Middle School as an assistant principal and the rest of his work
day at the White Hall High School as an assistant principal.
Ms. Linda Johnson Banks has over thirty (30) years of experience in education. She has a Bachelor of Arts in
Elementary Education, a Master of Education in Early Childhood Growth and Development, A Master of
Education in Gifted and Talented Education, and a Principal Certificate in Elementary Education. Ms. Banks was
instrumental in establishing a K-12 Gifted and Talented Program for the White Hall School District and worked
with the Gifted and Talented students in the White Hall School District for over twenty-six (26) years.
To ensure the success of the charter school, the original Board of Directors will remain in their positions until the
charter has grown to a 5th through 12th grade campus (which should be five years from the opening of the charter
if one grade is added each year). The members of the Board of Directors are committed to establishing a fiscally
and educationally sound charter school. The members will start to be replaced gradually once the campus has
become a 5th through 12th campus. New community leaders and invested parents will emerge and become a
part of the Board of Directors and carry on Redfield's and its surrounding communities' vision for the charter
school. The founding members of the Board of Directors have strong ties to Redfield and its surrounding
communities and will be available to serve and support the charter after their time of service has ended on the
Board of Directors.
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RTCCS 2014-2015 School Calendar
Instructional Days
st

August 18 – October 17 (44 Days)

nd

October 20 – December 19 (40 Days)

rd

January 5 – March 13 (47 Days)

th

March 16 – May 29 (47 Days)

1 Quarter
2 Quarter
3 Quarter
4 Quarter

178 Days of Instruction

Non-Instructional Days/Staff Development (Inservice Year = 01 June 2014 – 31 May 2015)
August 12-14

Inservice

October 22

Inservice

October 31

AEA Day

January 16

Inservice

March 20

Inservice

June 1

Inservice
42 Hours (7X6 hours) of Inservice Included in School Calendar

Holidays/No School
September 1

Labor Day

November 26-28

Thanksgiving Break

December 22 – January 2

Christmas Break

January 19

Martin Luther King Day

February 16

President’s Day

March 23-27

Spring Break

April 17

Good Friday

May 25

Memorial Day

Parent/Teacher Conferences
October 21

Parent/Teacher Conference 3:30pm – 7:30pm (Extended Day)

March 19

Parent/Teacher Conference 3:30pm – 7:30pm (Extended Day)
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As required by Act 1469 of 2009, any days missed due to inclement weather will be made up on the
following days:
February 16, 2015 if missed prior to this date
April 17, 2015 if missed prior to this date
June 2, 2015
June 3, 2015
June 4, 2015
If the snow make-up days occur past the first two dates above and more than three days are missed, the
next make-up date will be June 5, 2015 and June 8, 2015.
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Class Schedule For Redfield Tri-County Charter School
Period

Teachers Available To Assist
Students
1st Period
2nd Period
3rd Period
Lunch A
4th Period (B Lunch Students)
4th Period (A Lunch Students)
Lunch B
5th Period
6th Period
7th Period
8th Period

Time
7:45am – 8:05am

Instructional Minutes
20 minutes

8:10am – 9:00am
9:05am – 9:55am
10:00am – 10:50am
10:55am – 11:30am
10:55am – 11:45am
11:35am – 12:25pm
11:50pm – 12:25pm
12:30pm – 1:20pm
1:25pm – 2:15pm
2:20pm – 3:10pm
3:15pm – 3:45pm

50 minutes
50 minutes
50 minutes
0 minutes
50 minutes
50 minutes
0 minutes
50 minutes
50 minutes
50 minutes
30 minutes

Total Instructional Minutes = 400 minutes
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Public Charter School Application
Personnel Salary Schedule

Administrative Positions:
Line#

List Positions

2014-2015
No. FTEs

1

Director/CFO/Principal

1

2

Administrative Assistant

1

3

Principal

0

Salary 2014-2015

$67,500.00
$28,500.00

2015-2016
No. FTEs

1
1
1

Salary 2015-2016

$69,000.00
$29,000.00
$55,000.00

4
5
6
7

Subtotal:

8

30%
Fringe Benefits (rate used ______)

9

Total Administration:

Regular Classroom Instruction:

9

11

Aides

4

12

Subtotal:

13

30%
Teacher Fringe Benefits (rate used ______)

14

25%
Aide Fringe Benefits (rate used ______)

15

Total Regular Classroom Instruction:

Special Education:

$153,000.00
$45,900.00

$124,800.00

$198,900.00

2014-2015
No. FTEs

Teachers

10

$96,000.00
$28,800.00

2015-2016
No. FTEs

$34,314.00
$20,500.00

11
5

$35,021.00
$20,910.00

$390,826.00

$489,781.00

$92,647.80
$20,500.00

$115,569.30
$26,137.50

$503,973.80

$631,487.80

2014-2015
No. FTEs

2015-2016
No. FTEs

16

Teachers

1

$34,314.00

17

Aides

0

$0.00

18

Subtotal:

$34,314.00

$35,021.00

19

30%
Teacher Fringe Benefits (rate used ______)

$10,294.20

$10,506.30

20

Aide Fringe Benefits (rate used ______)

21

$44,608.20

$45,527.30

2014-2015
No. FTEs

2015-2016
No. FTEs

22

Teachers

0

0

23

Aides

0

0

24

Subtotal:

25

Teacher Fringe Benefits (rate used ______)

26

Aide Fringe Benefits (rate used ______)

27

Total Gifted and Talented Program:

$35,021.00

$0.00

Total Special Education:

Gifted and Talented Program:

1

$0.00
$0.00
$0.00

$0.00
$0.00
$0.00

$0.00

$0.00
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Alternative Education Program/
Alternative Learning Environments:

2014-2015
No. FTEs

Salary 2014-2015

2015-2016
No. FTEs

Teachers

0

0

29

Aides

0

0

30

Subtotal:

31

Teacher Fringe Benefits (rate used ______)

32

Aide Fringe Benefits (rate used ______)

28

33

Total Alternative Education Program/
Alternative Learning Environments:

English Language Learner Program:
List Positions
34

$0.00
$0.00
$0.00

$0.00

$0.00

$0.00

0

$0.00
$0.00

2015-2016
No. FTEs

2014-2015
No. FTEs

No funds budgeted because of waiver

Salary 2015-2016

$0.00

0

$0.00

35
36
37
38
39

Subtotal:

40

30%
Fringe Benefits (rate used ______)

41

Total English Language Learner Program:

Guidance Services:
List Positions

$0.00
$0.00
$0.00

$0.00
$0.00
$0.00

2014-2015
No. FTEs

42

Part-Time Guidance Counselor

0.5

43

Full-Time Guidance Counselor

0

2015-2016
No. FTEs

$34,314.00

0
1

$35,021.00

44
45
46
47
48
49

Subtotal:
30%
Fringe Benefits (rate used ______)

Total Guidance Services:

Health Services:
List Positions
50

To Be Contracted Out

$17,157.00

$35,021.00

$5,147.10

$10,506.30

$22,304.10

$45,527.30

2014-2015
No. FTEs

2015-2016
No. FTEs

0

0

51
52
53
54

Subtotal:

56

Fringe Benefits (rate used ______)

$0.00
$0.00

57

Total Health Services:

$0.00

55

$0.00
$0.00
$0.00
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Media Services:
58

List Positions

2014-2015
No. FTEs

Media Specialist

0.5

2015-2016
No. FTEs

$34,314.00

1

$34,750.00

59
60
61
62
63

Subtotal:

64

30%
Fringe Benefits (rate used ______)

$17,157.00
$5,147.10

$34,750.00
$10,425.00

65

Total Media Services:

$22,304.10

$45,175.00

Fiscal Services:
List Positions
66

Bookkeeper

2014-2015
No. FTEs

1

2015-2016
No. FTEs

$32,500.00

1

$33,000.00

67
68
69
70

Subtotal:

72

30%
Fringe Benefits (rate used ______)

$32,500.00
$9,750.00

73

Total Fiscal Services:

$42,250.00

71

Maintenance and Operation:
List Positions
74

To be contracted out

$33,000.00
$42,900.00

$9,900.00

2014-2015
No. FTEs

2015-2016
No. FTEs

0

0

75
76
77
78

Subtotal:

$0.00

$0.00

80

Fringe Benefits (rate used ______)

$0.00

$0.00

81

Total Maintenance and Operation:

$0.00

$0.00

79

Pupil Transportation:
List Positions
82

Bus Driver (2 drivers)

2014-2015
No. FTEs

1

2015-2016
No. FTEs

$14,400.00

1.5

$21,600.00

83
84
85
86
87

Subtotal:

88

25%
Fringe Benefits (rate used ______)

89

Total Pupil Transportation:

$14,400.00

$32,400.00

$3,600.00

$8,100.00

$18,000.00

$40,500.00
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Food Services:
List Positions
90

To be contracted out

2014-2015
No. FTEs

2015-2016
No. FTEs

0

0

91
92
93
94
95

Subtotal:

$0.00

$0.00

96

Fringe Benefits (rate used ______)

$0.00

$0.00

97

Total Food Services:

$0.00

$0.00

Data Processing:
List Positions
98

To be contracted out

2014-2015
No. FTEs

2015-2016
No. FTEs

0

0

99
100
101
102
103

Subtotal:

$0.00

$0.00

104

Fringe Benefits (rate used ______)

$0.00

$0.00

105

Total Data Processing:

$0.00

$0.00

Substitute Personnel:

2014-2015
No. FTEs

2015-2016
No. FTEs

106

0
Number of Certified Substitutes _______

0

0

107

0
Number of Classified Substitutes _______

0

0

108

Subtotal:

109

Certified Fringe Benefits (rate used ______)

110
111

112

Classified Fringe Benefits (rate used ______)

$0.00
$0.00
$0.00

$0.00
$0.00
$0.00

Total Substitute Personnel:

$0.00

$0.00

$778,240.20

$1,050,017.40

TOTAL EXPENDITURES FOR SALARIES:
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Public Charter School Application
Estimated Budget Template
REVENUES
2014-2015 Amount:

2015-2016 Amount:

State Public Charter School Aid:
Line#

2014-2015

1

No. of Students

175

x $6,521.00 State Foundation Funding

2

No. of Students

175

x

$44.00

Professional Development

3

No. of Students

105

x

$517.00

eligible rate* NSL Funding

4

No. of Students

x

$1,141,175.00
$7,700.00
$54,285.00

Other: Explain Below

5

2015-2016
6

No. of Students

225

x $6,521.00 State Foundation Funding

7

No. of Students

225

x

$44.00

8

No. of Students

135

x

$517.00 eligible rate* NSL Funding

9

No. of Students

$1,467,225.00
$9,900.00
$69,795.00

Professional Development
Other: Explain Below

x

10

Total State Charter School Aid:

11

$1,203,160.00

$1,546,920.00

Other Sources of Revenues:
( MUST UPLOAD DOCUMENTATION VERIFYING ALL AMOUNTS
LISTED AS OTHER SOURCES OF REVENUE)

12

Private Donations or Gifts

13

Federal Grants (List the amount)

14

Special Grants (List the amount)
Other (Specifically Describe)

15
16

17

LOI For Donation From KRMS

$12,000.00

Total Other Sources of Revenues:

$12,000.00

TOTAL REVENUES:

$1,215,160.00

$1,546,920.00

2014-2015 Amount:

2015-2016 Amount:

$124,800.00

$198,900.00
$1,200.00
$6,000.00

EXPENDITURES
Administration:
Salaries and Benefits

18

Purchased Services - List Vendors Below
19

V - AD 1

Pest Control

20

V - AD 2

Copier Lease

$1,200.00
$6,000.00

21

V - AD 3

22

V - AD 4

23

V - AD 5

24

Supplies and Materials

$3,000.00

$3,500.00

25

Equipment

$135,000.00

$209,600.00

Other (List Below)
26
27
28
29
30
31

Total Administration:
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Regular Classroom Instruction:

2014-2015 Amount:

2015-2016 Amount:

Salaries and Benefits

$503,973.80

$631,487.80

$5,500.00

$6,500.00

$35,000.00
$9,000.00
$7,500.00

$8,000.00
$2,000.00
$7,500.00

$560,973.80

$655,487.80

$44,608.20

$45,527.30

$200.00
$1,000.00

$500.00
$1,500.00

$45,808.20

$47,527.30

$0.00

$0.00

$0.00

$0.00

32

Purchased Services - List Vendors Below
33

V - CI 1

34

V - CI 2

35

V - CI 3

36

V - CI 4

37

V - CI 5

38

Supplies and Materials

39

Equipment

40

Textbooks

41

Tables and Chairs for students

42

Desks and Chairs for teachers & staff

Other (List Below)

43
44

Total Regular Classroom Instruction:

45

Special Education:
Salaries and Benefits

46

Purchased Services - List Vendors Below
47

V - SE1

48

V - SE 2

49

V - SE 3

50

V - SE 4

51

V - SE 5

52

Supplies and Materials

53

Equipment
Other (List Below)

54
55
56
57
58

Total Special Education:

59

Gifted and Talented Program:
Salaries and Benefits

60

Purchased Services - List Vendors Below
61

V - GT1

62

V - GT2

63
64
65

No funds budgeted because of wiaver

V - GT3
V - GT4
V - GT5

66

Supplies and Materials

67

Equipment
Other (List Below)

68
69
70
71
72
73

Total Gifted and Talented Program:

152

Page 6 of 11

Alternative Education Program/ Alternative Learning
Environments:

2014-2015 Amount:

2015-2016 Amount:

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

Stipend for ELL Duties

$550.00

$565.00

Total English Language Learner Program:

$550.00

$565.00

$22,304.10

$45,527.30

$22,304.10

$45,527.30

Salaries and Benefits

74

Purchased Services - List Vendors Below
75

V - ALE1

76

V - ALE2

77

V - ALE3

78
79

No funds budgeted because of waiver

V - ALE4
V - ALE5

80

Supplies and Materials

81

Equipment
Other (List Below)

82
83
84
85
86

Total Alternative Education Program/
Alternative Learning Environments:

87

English Language Learner Program:
Salaries and Benefits

88

Purchased Services - List Vendors Below
89
90
91
92
93

V - ELL1
V - ELL2
V - ELL3
V - ELL4
V - ELL5

94

Supplies and Materials

95

Equipment
Other (List Below)

96
97
98
99
100
101

Guidance Services:
Salaries and Benefits

102

Purchased Services - List Vendors Below
103
104
105
106
107

V - GS1
V - GS2
V - GS3
V - GS4
V - GS5

108

Supplies and Materials

109

Equipment
Other (List Below)

110
111
112
113
114
115

Total Guidance Services:
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Health Services:
Salaries and Benefits

116

2014-2015 Amount:

2015-2016 Amount:

$0.00

$0.00

$20,000.00

$20,400.00

$250.00
$1,000.00

$350.00
$500.00

$21,250.00

$21,250.00

$22,304.10

$45,175.00

$22,304.10

$45,175.00

$42,250.00

$42,900.00

$42,250.00

$42,900.00

Purchased Services - List Vendors Below
117

V - HS1

118

V - HS2

119

V - HS3

120

V - HS4

121

V - HS5

Part Time Nurse

122

Supplies and Materials

123

Equipment
Other (List Below)

124
125
126
127
128

Total Health Services:

129

Media Services:
Salaries and Benefits

130

Purchased Services - List Vendors Below
131

V - MS1

132

V - MS2

133

V - MS3

134

V - MS4

135

V - MS5

136

Supplies and Materials

137

Equipment
Other (List Below)

138
139
140
141
142
143

Total Media Services:

Fiscal Services:
Salaries and Benefits

144

Purchased Services - List Vendors Below
145
146
147
148
149

V - FS1
V - FS2
V - FS3
V - FS4
V - FS5

150

Supplies and Materials

151

Equipment
Other (List Below)

152
153
154
155
156
157

Total Fiscal Services:
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Maintenance and Operation:
Salaries and Benefits

158

2014-2015 Amount:

2015-2016 Amount:

$0.00

$0.00

$5,000.00

$5,200.00

$16,000.00
$4,750.00
$800.00
$1,800.00

Purchased Services - List Vendors Below
INCLUDE UTILITIES
159

V - MO1

160

V - MO2

161

V - MO3

162

V - MO4

163

V - MO5

Custodial Contract

164

Supplies and Materials

165

Equipment
Other (List Below)

166

Electric

167

Water

168

Phone

169

Dumpster

$14,000.00
$4,000.00
$800.00
$1,800.00

Total Maintenance and Operation:

$25,600.00

$28,550.00

$18,000.00

$40,500.00

Bus Maintenance

$4,000.00

$4,080.00

178

Supplies and Materials

$1,000.00

$1,200.00

179

Equipment

$5,000.00
$5,000.00
$0.00

$0.00
$6,000.00
$15,000.00

$33,000.00

$66,780.00

$0.00

$0.00

$28,000.00
$37,500.00

$28,000.00
$42,750.00

$4,000.00

$4,000.00

$69,500.00

$74,750.00

170
171

Pupil Transportation:
Salaries and Benefits

172

Purchased Services - List Vendors Below
173

V - PT1

174

V - PT2

175

V - PT3

176

V - PT4

177

V - PT5

Other (List Below)
180

2 Used Buses

181

Gasoline for Buses

182

Used Bus

183
184

Total Pupil Transportation:

185

Food Services:
Salaries and Benefits

186

Purchased Services - List Vendors Below
187
188
189
190
191

V - FD1

Cafeteria Workers (2)

V - FD2

Food Contract

V - FD3
V - FD4
V - FD5

192

Supplies and Materials

193

Equipment
Other (List Below)

194

Cafeteria Tables

195
196
197
198
199

Total Food Services:
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Data Processing:

2014-2015 Amount:

2015-2016 Amount:

$0.00

$0.00

IT Support

$20,000.00

$24,500.00

206

Supplies and Materials

207

Equipment

$1,200.00
$14,000.00

$2,000.00
$10,000.00
$1,200.00
$2,100.00
$28,000.00
$50,000.00

Salaries and Benefits

200

Purchased Services - List Vendors Below
201
202
203
204
205

V - DP1
V - DP2
V - DP3
V - DP4
V - DP5

Other (List Below)
208

Internet Service

209

Printers

210

Computers

211

Tablets/IPADs

$1,200.00
$1,500.00
$18,000.00
$0.00

Total Data Processing:

$55,900.00

$117,800.00

$0.00

$0.00

3 Substitutes @$60 per day avg 2 days per wk

$12,960.00

$13,219.00

Total Substitute Personnel:

$12,960.00

$13,219.00

$6,000.00

$6,000.00

$36,000.00
$30,000.00
$10,000.00
$36,000.00

$43,200.00
$5,000.00
$1,000.00
$6,200.00

$4,000.00
$5,000.00

$4,500.00
$5,500.00

$127,000.00

$71,400.00

212
213

Substitute Personnel:
Salaries and Benefits

214

Purchased Services - List Vendors Below
215

V - SB1

216

V - SB2

217

V - SB3

218

V - SB4

219

V - SB5

220

Facilities:
221

Lease/Purchase Contract for One Full Year
Facility Upgrades - List Upgrades Below

222

Leased Modular Bldgs

223

City Sewer and Water

224

Paving

225

Hauling, Setup, Steps&Ramps for Modular Bldg

226
227
228
229

Property Insurance for One Full Year

230

Content Insurance for One Full Year

231

Total Facilities:
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Debt Expenditures:

2014-2015 Amount:

2015-2016 Amount:

$4,000.00
$2,500.00
$4,000.00
$10,000.00

$6,000.00
$2,500.00
$4,000.00
$4,000.00

$1,194,900.20

$1,457,031.40

$20,259.80

$89,888.60

List Debts Below
232
233
234

Total Debts:

Other Expenditures:
List Other Expenditures Below
235

Athletic Stipends For Coaching

236

Membership Fee For APSRC

237

Publish Annual Reports in Newspaper

238

Comprehension/Career Assessments

239
240
241

TOTAL EXPENDITURES:

242

Net Revenue over Expenditures:

Note: If any major area is zero, type explanation where items would be listed. Example: No funds budgeted for GT because of waiver.
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RTCCS Salary Schedule
Years
Of
Experience
0
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20

Non-Certified
Bachelors
Masters
26750
27250
27750
28250
28750
29250
29750
30250
30750
31500
32250
33000
33750
34500
35250
36000
36750
37500
38250
39000
39750

27500
28000
28500
29000
29500
30000
30500
31000
31500
32760
33250
34000
34750
35500
36250
37000
37750
38500
39250
40000
40750

Bachelors

Certified
Bachelors Masters
+15

Masters
+15

Doctorate

29786
30382
30989
31609
32241
32886
33544
34215
34899
35597
36309
37035
37776
38531
39302
40088
40890
41708
42542
43393
44260

30348
30955
31574
32206
32850
33507
34177
34860
35558
36269
36994
37734
38489
39258
40044
40844
41661
42495
43344
44211
45096

32034
32675
33328
33995
34675
35368
36075
36797
37533
38284
39049
39830
40627
41439
42268
43144
43976
44855
45752
46667
47601

32596
33248
33913
34591
35283
35989
36708
37443
38191
38955
39734
40529
41340
42166
43010
43870
44747
45642
46555
47486
48436

31472
32101
32743
33398
34066
34748
35443
36151
36874
37612
38364
39131
39914
40712
41527
42357
43204
44068
44950
45849
46766
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